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I INTRODUGTION -

¥ ———

Background of the Conference - +

NIE's Curriculum Development Conference convened on November .17 at

-

]

the Dupont Plaza Hotel in Washington, D. C.

Dr. Ralph Tyler.

activities of NIE's Curriculum Development Task Force which had been in
action since Decembeg 1975.°
involvement in curriculum devélOpment and, in particular,
th activities of its Curriculum Developmhnt Task Force, should consult

the NIE report Cusfent Issues,'Problems,

The. Conference was an integral part of the planned

.

»

under the chairmanship of

Redders interested in the history of NIE’s

in the

and Concerns in Curriculum

I"
.
S

®

- .

purposes

DeVelopment.*

In September,

-

Educational Research, requested that NIE,

make arrangemients’

2

1975, NIE's governing body, the National Council on

g

»

for the preparation of contending, informed "briefs"

3
)

for systematic public discussion of the briefs, and for . ' et

on future funding policy in this area.

§

In keeping with.the spirit of'the charge,

Development' Task Force,
As part of its effort in assisting NCER to formulate policy, the :

\<£asf§:orce commissioned thirty papers by a variety of scholars, pdlicy

analysts, curriculum dev

Development Task orce,

Street, N. W

ashington, D. C.

20208

on the value of curriculum change as an aid to'schools,‘é'

-

the Preparation of recommendations to the Federal government

®

in conjunction with others, : -

=

-

NIE established ‘the Curriculum Dot

elopers, and spokesmen.for particular.

and Jon Schaffarzick was appointed its chairman.f

‘~

At .

-

-
S

5 . .
« ° i

n Schaffarzick and Gary Sykes, NIE Curriculum
National Institute of

Education, 1200 19th

N LIRS .
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viewpoint;s.* It also has met with approximately fom;y - L

s i

groups of parents, teachers, adminis‘trators, s&;gol Board members,.‘ N .

[ & ';b

,’ > w . . R
.-t

L publishers, etc.,- in Various parts of’ the co&ntry 3.11 order to goile‘c £ 1
. - 1 . *ﬂ ‘ :
,,:,.k

views andaadvice Eo pa“ss along to NCER The Guides ﬁon Publi;c ~I§:Ksci\ss

° . N R :.

. °w}tich were prepared to facilitate the,se discussions,,,arer aVailable for

e 3 - o 41 7, -~ 2 ‘ e - . |
R inspection.** The November Conference represe-1ts a third major e ‘ .
, " 8trand in NIE's effort to dollect information fm: res’ponsible po,licy
: . . . .. . . ; ) "‘3‘ . o
o . mﬂkingo . ) \ Co N . ‘o“ Nt .: D N . R ; .. .
LY ' ! . O ° : . BN - a
0 . The Conference/ had two main purposes.~ (l)-¢.o provide needed ‘ PRy

° ' ;n\ o

discussion of some important: currﬁf‘n’f, issues in education generally,. T SN

.t "w"" .

0®

A N “ .-— ot i 4.41 - :

,\ S in curriculun d?elopment ore specifically, and in the Fedéral role . \ﬁ
2 .0 v
Y L :
! . . in curriculum d elopment even more: specifically, and (2) to lay' the 3“"%/“1 g.;
iv" L faundation} for/a Set of sound sensible curriculum development RO ciesvf L ’;_ i',‘,' :-.,
i’. . ] ] e 5 o 0' ‘}u';“,: oo‘:« ?;;
R for NIE. It hould be clear, then,--and this is a’ po tffhairinan Ralph. R f
"f/”V'”- -
- er empha zed repeatedly—-that the Confei’encf ‘,paﬁbicipants Wefgz\em m : .
‘/ "* ' \ ‘.
e ected to achieve’ consensus on either pz;obl ‘#ﬁ"nﬁh@{fz j? ;:-.f R »3°
“‘ (L"l, ( ’:;- ... L. -
recg endations to NIE. Rather,. the- expecgation was nhat:’ the discussi T w
o . e . ® > s 70N
- would, in Tyler s words, provide "illmination “and clariﬁication' of .
0. ) \ T ‘l - °
e e problems and questions in the field o.f curriculum and in the a:rea- of *
oo, Lt 5 ; R . v . - :‘“;-:
AN Federal participation. s e Nt ,' ;_g Q_ . ',/:",,0? ‘
. In order to dchieve some unity-and integrar.ion of effo}r/among its e ,
C . ) paralle:L sttands, NIE ptovj,ded conference participants with copies of ) Iy
1‘¢ ; . . ) . . . . _ ) . N + K ,': . . f .
X G BT ' -
:ﬁ* #Abstracts of the commissioned pape;s are available rom the Task Rorce. °
s ’ '\' *%The summary gurde appeans in Appéﬁdix D. Full sets of the guides are
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the commissioned papers and w1th the Discussion Guides. Thus, it was:

N e

hoped that conference participané% who represented a~widE variety~of

interests and competencies would express<opinions ,and prov1de advice

both on matters l;Lely to ariSe at regional.confexenpee,and/on subjectssljft,
s‘ o \., o

raised by the paper writers Although many, of the paperlwriters w;re“:

° . - o )
present,zjédwas not intended that the conference sessions-shoulﬂ be

..;.., meomaet g, ,.»'_.‘ \ l‘\

N

l}mited to—gor evenicentered upon--the prepareﬁ papers. Indeed this‘
-;z,lr '\ . >\‘\§
i%}éhtion was fulfilled,”the papers repre ented a valuable resource

‘v '

:4 .‘-

&'afef discussipn but were not used:'to direct

Jﬁ%@wi— i f

“ﬁggganization of the Conference

- - -

Since the result of the4Conference was ‘to be "illumination and

' ciarificatiqn,' it was decided that all'sessions would be general
A N N . . ~ A - I
.meetings involming all of the participants. At each” session a dozen <

3"‘ »
- L -~ 20 Q‘I'r . .

y{h~ <-or so participants were invited Yor volunteered) to sit at a central °
.«““ .

‘ L &> s & .
table and initiate«discussion on the topic question. After about an

hour of "central table talk, all participants were invited to engage

O f ., s 0

in the discussioﬁ. While this plan of operation guided the proceedings.L.ift

‘throughout, ‘as things moved along, it became‘increasingly theitase that .

. all present participatedvfreely% under the-direction of moderator Tyler,

.righb-from the start of a session. \;he following agenda provided

.the st%ucture of the Conference.




. WEDNESDAZY NOVEMBER 17 ~ Y K . LA R
B . . : SR YA
Lah . 9: 0- 9:30 - I'Qgiroduction —a R cot e T
Lo aP, i ) 3‘ i . "\’ . . {.,. %
Ao - i @

WA

et ; 9: 30-11 30-, ,7,, Discussion. Wh’ “social,, political and Ieﬁﬁl forces e ; o )‘ ",:‘- B
L . 7 inflyence ,the ri';culuméand curriculuni ac;.ivit;ies? R

» >

.’0\-,\2‘ ,1,-

(Ihe\NIE Curricuﬂ.um DeveLmeent Tas"k Forcé has ’ . J
. -~ . commissioned® 30 ‘papers by scholars, Policy analysts, . Nf.
ce . -0 . _ and experienced curticulum develo_pers. qu‘;e- of” .z PR
L L ) ) these papers are especially releyant tngartiéfﬂgr ' . <
.- o T ' topics. n\:he ‘conferernte agenda. ~Therefdre, tnder N B
- . ) many of these topics.we wi]:l list’those papers that R SRR
o contain the most pertinentf igtﬁormation and that'?: ’ L

\ o Provide a better indicatioﬁ “of the sorts of questions R

. L we expect ‘to be addressed in each discussion. L d

. ,‘r-r s
RSN . ! 4 R

N

. ,;“' /”/ . . Imn preparing for the diiscussion of this toP{c (1!9 :30- - { ? :
N T R ,.ll 30, Wednesday), Pleasé read the papers by Wi,lliam AP

* Boyd, Larry Cuban, Tyll vin Geel, - and, John ‘Wirt, an 7’-»_: RN
x /-_., Suzanne Quick., The Wirt/Qdick paper. -was not mentioned PR .y
. . 4 %7 om the list of 30 we ‘sent you’earlier )_ ﬁ A _f-'*_.o-';.

: o b : D T : ! e JI Q ’ /i: . ’,":'.. :
L . 11:30- 100 - Lumch . z‘ﬁ" e, A

L . S ey e o ' . s
i‘fj, "1:00- 2:30 Di;i"cussiiiﬁ g What ‘are the alt’ernati‘v ways ofbdg_Leloping o]

) 'S curricu a? - - . s ‘ .
N : : S, v - N : S ©.

SR A the papefs {’Y De‘:ker Walk&l’ ¥ nHerbert 'Rl&ebard 4,;/( Do ek
C 7 and those {&: the t’hil:d set ["ies;ons" ‘learned’ from . .~
SV INES, . expefience} ) o . v o A

oo T 2:30- 2545 Breai& ) 11 . , AL
S ) 2; 45- 4 15 - “ ‘Discussion' What are and ha'Ve been» the rol,és af ,thé A G AP
L _ Fehral goyernment in ct!rriculum developmént" ”4 YT e
cT T i‘ "

R R P ) ’\‘”Ty a(See the papers by Marjorie ’Gﬂmfner and‘ H&éert f‘ o0d :\:\J’ v
‘:" /“‘ yo R . ‘Kliebard ) 5 NS .:)':’ 'B e, N\ -J‘we j‘ - .

.-ﬂ" 3 N

-h‘f.' -

.

j,ao p -

= F e
330 ;Bteak e

\\ LN e

5:30 " ° Opportunity for those who will qot be réturning on o %
o . Thursday or Fri?da to ex regs their main observa- ey S
. N ©  tions and policy :eclbmex;dation{ Discussion of those.e LR
P Wy s ramarks by» other participants, . - e . RS
o 3 g

vk" -
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THURSDAY, NOVEMBER 18 ' : ' . )

b

E §:00l10{$d’= EnDiscussion: What afe American children learniﬁg now?

°
-a - *
€

10:30-10%45

10445-12:15

- 8

. 12:15- 1:30

~ 1:30- 3:00

-

4

Where are they learning it? ..

« What are the”%elationships=between what happens to .
.children in schools and what happens to them o
elsewhere? . | i -
What does research*indicate’ can be accomplished - .-
through the school curriculum? , .

« What outcomes should we be attempting to accomplish

through the ‘school curriculum? -

» ,What should be left to be accomplished in other ° ,
" Settings? . o

What'putcomes should be the joint responsibility®

of the schools, the family, the churches, and other

éducationdl settings? ’

v &

)

Break
L A P .
Discussion:” What kinds of educational improvements are
perceived as needed now? . .
. Who now perceives what needs? g -
« What are the bases for these perceptions?

* "Are some of- these bases sounder- than others?

3

4 € . . ? .
+ -Which of these perceived needs are likely to, be o
o Ionger term,,more universal and lasting? . ’
»' .
’ (See the papers in the second sét [the
policy ana;yses] and in the third -set +
"lessons" from experience].) L . v
Lunch

Discussion: To what extent must the identification of
educational needs be a political process? To what extent
“does it_{hvolve a clarification of basic national values? - -
+ To what extent can and should it be an objective process?
‘e What types of téchnical mechanisms might be
used to monitor-the quality of educafion and

A g

. to determine needs for dmprovement? - .. _ *
"+ Who should.do what in determinjng educational

problems and#needs? co . L%
. How can-apparent conflfcts in perceptions of -, : '
> problems and needs he reconciled? .ay .
. . s
(See the papers by Ralph Tyler, William Boyd,
those in the second set [the policy analyses],
and those.in.the ‘third sety ["lessons™ from.
» -experience].) ° - = o '

L
T

X




3:00- 3:15 Break i ’ .
3:15- 4:45 ., Discussion: How can educational development

. " activifies contribute to achieving needed educational
improvements? -

What 'kinds of development are there? Which
are most needed now?

How can curriculum development«contribute

. 'to the needed improvements?

How can research contribute to the needed

N

improvements? - e
.. 13 it possible/desirable to have a coheg_gp
Y . T ongoing program of educational development, ”
T . Yather than discrete development projects e
;// : established in response to particular crises? "

(See ‘the papers by Ralph .Tyler, Decker
Walker, and those in the/second set N
' [the policy analyses].) ’
Opportunity for those who will not be returning on -
Friday to express their main ohservations and policy’
-~ récommendations. Discussionof those remérks by
other participants.,

4345= 5:45

. N

1y e 0
~
.
.
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FRIDAY, NOVEMBER 19

9:00-10:30

10:30-10:45

10:45-12:15

12:15- 1:30 '

1:30- 4:30

) L

,.\

Discussion: Who can and sHpuld do what in curriculum
development? ' '
« Who is currently doing what? . ; .
+ What are the best ways of doing curriculum - >
develo pment?\ i

Break

Who should do what in eachrphase of curriculum
development’ ;

(See - the papers by Décker Walker, William Boyd,
Tyll.van Geel, those in the s@cond set [the
policy analyses], and *those in third set
["lessons" from ‘experience].)

>

Summagy of main points emerging from the conference's
discussions.

Session will begin with a preliminary statemeng, .
of main points (overriding observations, recommendations,
conclusions, points of consensus, main alternative views
where censensus was not reached) by the Chairman. . -

) -

All participants will be given an opportunity to
respond: How accurate is the Chairman's summary
statement? What main points have beed overlobked?
Are there other especially significant pointsthat
have not been brought out thus far?

v
Lunch -, -

>

*

‘Concluding di%cussion of NIE's curriculum development

policy issues.,

What.dre the implications of the conference s.

discussion for NIE's cufriculum development
Pplicies? :

. What policies do the conference participants K
recommend? ’ .

+ Generally, should Federal agencies (particularly,
here, NIE) provide leadership in curriculum
development or respond to the initiatiﬁas of other
agencies, oroanizations, and groups?

. What- functions should federal agencies: (particularly,

" here, NIE) serve vis-a-vis other educational sectors

(locad, state, private)?

. /.

-

(ATl papers relate -to this topic. See the
Wirt/Quick paper in particular.)

Adjournment Y
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- in this logical-Ionging'for synthesis:

”
©
L]

Amended Friday Agenda ) : ,i]' .o . :

- .
. -
afternoon discussion, it was

“,

By an agreement reached, in THursday

&ecide& to alter‘th% Friday agenda. The first session, as initially

Who can and should do what in--

. >

Participants agreed that the question ‘had .

planned, was to addréss the'question:
curriculum development?

already been discussed rather fully, and -it was decideibto do the
-koll3wing:f . . oo “

. I Summary of main po%nts of the Wednesday and Thursday_’
Y -/{-". s - .

sessions < ) .
_ II Comments and suggestions on summary
hffi «One miq?te readings of prepare;¥sugges;ions.to NIE by.

pafticipan;s ) BT . TN

IV Discussion on recommendatioﬁs and general reflections

B . L] -
on the Conference and dits prog;ems’ Lo
’ - ¢ ! '\ R 4 . B -

Focus of‘thégggggzg . : o {

- t- 0 - A
Given the purposes of the gonference, it seems clear that a substantive

Two deeply~felt--but possibly -
- - ' - ) . . .
incompatible views--were expressed concerning{this.lack of focus. ®n the
. gy . . s . . A. [ .
emédfé‘certain "futility" -

focus cannot appear in The Regort.

one hand, as Frank Chase expressed it, ;heré‘

. -~ . Lo . SOl "‘
in engaging so many views withouf”éﬁ'bpﬁqrtunit .to collect or to synﬁiiiijj
4

-

on the other hand, ‘as Donald Barr pug it, there was "a warhing.for NIE ”
L . e - s T

-

"Don't treat ouft statements 4

<k
‘(

as data!" It may, then, be impossible for .the~yriters of The Report to

satisfy both the need for synthe9131and the expressed desire chat A

individual statementS'sqand in theif full integrity.- Since there was.

. < N - . . - . . . .
‘. h S . L oy

7 T . -

&
.
-

.

/

’-

a




“indeed mb”actual synthesis, none can, in honesty, appear here. It may

.. _ - not offend the senpe of individual integrity, howeﬁer, if an attempt is

© .

. made t3 identify a few recurring themes about whfch discussion frequently . .

revolved. We shall, then, p?Esent first a thematic summary of the
. ;rocezzings and,‘second, a\chronological summary. -It is hoped that the
— thematic summary will reveal ékntral concerns:pnd an outline of the logic
' of diScussion without deptr;;;mg'the singularity of positions presented.
) . “ A final note onlthe.con?entiéns adopted for The Regort: Speakers’
. —~ ..

fare'not identified@SY constituency in the body of The Report. This - ’

’

. information is readily-.available in the Appendices where a list of

<

7f participants and their affiliation appears. It was felt that such
.. P4 . =
I N ) M%

Y “ ':identification in the bogy of The Réport might indncgﬁggnarra ted - .o " o

(- hd =
. inferencesxabout the reasons .for a partigip&nf*gﬁ;tatement. In fact, T,

e 7 P

., ' many partfcipants insisted that they spoke for themselves, and that ' -

- , . . 3

- declaration has been respected. . - .

- - . .
\ ¢ ™~ ' . . s . B ' . ﬁ 1
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?&gthc role of the school in a pluralistic and changing socifty, might be ,

. /7 © . .
e—10- —— \ . .
—_— . . \ Vs -
- - i — ) . . -
v II THEMES OF THE CONFERENCE .
There seemed to be threermajor themes in the\conference the first,

ALY

%
characterized a ﬁ%imarily philosophical-ideological° the second, the .

need, désire, and right to participate, is, perhaps, best described as

» -

political and the third, problems of curriéulum, may be thought of

as theoretical—practical. Obviously,ﬂsince.the entire conference was .

- S
on curriculum,ﬂ there is considerable overlap in both themes and -

Ce characterizations, but the proposed classificatory scheme may help to

» .

bring some cg&erence fo the record of the proceedings. BN T

o

.
.

The Role the School in a Pluralistic*and Changing Society

L T b B

Although no session of the conference was planned explicitly to * - . f

-

consider this.guestion and no ‘prolonged” discussion on the issue was !
allowed to occur, it is clear that differences of opinion about what

. - i R4
thewrole of the:school should be with respect to change and, in particular,

-with respect to changes in values, underlay much of the argumentation.’ —
o L

', Thé comments made  in this area:were often illustrative of classic
. .
positions. Peter Dow, for example, suggefted that a primary role of

education is subversion, that.clear social'policy is needed to guide

) LS

i ¥

curriculum development which will promote thisf sion, and that oo
L4 ST . Iy
» value change is-the essential element in subvegsive‘education. o .

s  Some were wary'of‘this position. Donald Barrgﬁfor example, )

4
§

warned that there is some arrogance in ap attitude which presumes to .
judge which,long—accepted values should be subverted and that there
- is "an abuse of parents® rights in attempts.to use curricula tp move
» “ ° i

— ! e

" children away from the values their parents advocate. In a series ofk\
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) &,y | L
* remarks on this topic, he madé two points (here paraplirased): (1) .

e

N .The school’ought not to seek change for its oun sake but“shouldfsomehow
. ,O N . . - . ) v - . .
T - responsibly assess the goodness and worth of proposed change. (2) =
b TP Qo - . .
Ve d . . . : .

Parents_have a basic moral right to evaluate the goodness of potential

’* value changes and to support those which seem to them to merit support.
. = - .
. An. exchange between Barx and Elliot Eisner reveals the nature of

~

. this;ebn§lict and suggests a host of -others.., Large parts of it are

4 . ’ . v N ) “&' R P )
recorded here so that the reader can get a feeling for both:the nature
% e

of the confligt and the flavor of debate,:

.
K]

Barr began by.d scribing "two attitudes" towdrd curriculum~—one
k- .
‘whichﬁnakes an attegpt to accommodate basic rights and one which 7

concentrates on fea ities. As an example of curriculum development

» -

- »'“"“and s@%eqtion which seems to concentrate on feasibilities, ignoring the
issue of basic rights, he cited a Houghton-Mifflin language arts series
B for high school. students. He then read pbrtions of Karen Horney's

Fear of‘quen which appears in a booklet gf that Series entitled, Fear.

-

The selection represents _a Freudian interpretation:bfnthejps?chologidﬂl

4 fears of children with respect to sexual relationships thesé féars :‘

% .

v~

are represented in the psz:he (and described explicitly in this 3‘:
F . <

T account) as parent-child sexual encountersu Terms for sexual anatomy:

. ~ -

. ¢ < -~
are correct and licit. B -

-
- H -~ -

- £ Upon completing' the reading, Barr begins the dialogue.
. Barr : Now, I wonder...what went on in E. Graham Ward's wind--in

e ‘Moffett's mind:-as they selected this?* .-

. -
et e ;.-

[ < a
*This is not a tranScript of the remarks; parts of the dialogue
are omitted. It is, however, an accurate presentation of .the remarks
*here recorded, . ‘

]




Lt

<Eisner:

\ ) .
.o &You * are concerned with the kind of values that chiildren

N .

confrond'in schools, and I am concerned about that aS'well but//

? »

what concerns me ‘about your orientation is that it's extra-

ordinarily %Pnservative.\ : ' ’ ) )

M™at's bad? .

Pl

" .

Eisner here points to the "vernacular of this culture"--its variety

. . : >

and the cultural diversity reflected in the arts and ass media.

ﬁisner.

»

~

PEENS

’ responsibility o lead It.doesn't mean to foist anything

" with her or not. ° ‘ ) b,

Lf one has to take a survey to deterﬁine wh&t i is that one

is going to teach in schools that addresses itself to the -~

. .
) - P "

ex1st1ng values of the community,..., T think we! 1e in a

hopeless condition. It seems to me that educators have some

-
»
. e

down.anybody s throat,...to lead,...to try to bring into one's
purview in, school and in the community ideas and considerations-

including (those of) Karen Horney who- happens to be one of the

foremost theoreticians in a particular area, whether you agree

.

w .

“% Eisner then expresses his own willingness, as.a parent, to have his

- children fead'and consider the material at issue—~ o ’

Eisner:
Barr :

Eisner:

> -

...the kind of material you read and considered so vile. .

N e LX)

I didn t consider it vile; I consideréd it inappropriate.

Weld, inappropriate. ' I would consider it much mprerappropriate

than studying,‘in a biology goursey that an insect has a head,

Y

‘a body, a thorax, six legs, and two antennae~-which I was fed

b / hay . ,

when I was a kid...I“do think that people who function as
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. &Barr ¢

edugators...have a,professional reaponsibility to seé their

x /.(‘ .

constituencx,és being not only the youngsters inside the school

but/people inside the community--to establish the kind of

”,//ialogue that will allow the school to provide ideas which are

s the curriculum that I participated in as a youngster to be

not now salient in the community.... I would not have wanted - -

n

determined by my parents' values, or solelz bg hfm and by . =

. the range of sophistication, knowledge, sensitivity th?t they

had,../ /It was mneh too parochial. ... I would see as a very .

.limiting c0nception‘the idea that‘the community per se--the

&
S

average in that community--must of necessity determine the#scope
and aspirations of educational programs 4 ' i a
.+.The real question we have before usu..gou mustinot visualize
the aspirations of people who themselves are not highly educated--
whose vocabularies ate not large, whose theology is rot skeptical--
you must not visualizeﬂiﬁése people as qishing to’ deprive their .
youngsters of anything that "goes beyondy them--quite the

X :

reverse. The great objectioh in Kanawha County, for example,

was to the fact that the texthooks promulgated chiefly--many

of thenr-the beauty of street language and slang angd dialect.'

REa N

" It was preeisely because there was a lack of a literary - . ']

hroadening that the parents were outraged..."

Barr then refers to another booklet in the samé series. f

It appears quite clear that xhe curriculum innovators' concerns.
p—

| :
were celebrating the intellectual limitations of the TV

-

* f g -
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, ' //§' generation and maintaining .that there was some kind of virife

beauty to it. And, the parents.were saying: 'Whywnot Shakespeare® - W

Y ; s«eoWe tend in oGr scholarly way to assume that one/hroadens '

—

. - out, becomes higher, nobler,_andsricher!by‘overcoming'ﬁérental )
s . ‘ . - 4- " ‘ Y .
culture.or parental aspirations. (But) even those of us who

«

J ;' jcome from relatively uneducated homes, find it better to work

‘. ~

Y

. ix } within the very clearly omnipresent wish for higher and" broader

-

intellectual experience that‘parents have. They do not say:

- k]

) What was good enough for Ptolemy is good enough for me.: They ™

: . want their youngsters to learn a lot and to learn something

ce .
. o

~ very rich, 0ee

LY

This dialogue which, it would seem, dramatizes’a deep and perhaps

n

-
.

- irresolvable.conflict in'educational ideologies was terminated By a
L 4 .. o - ~ &

- ‘ shift of topics with the next speaker. Large parts of .the dialogue
have been included here so that the reader)might obtain some feéeling

_for hoth the flavor and§nature of the fears, hopes and beliefs which

L4

- T underlie any discussion of the ;ol?’of schooling in our society and&;’

- . in particular, the role of curriculum in that schooling. The .8

chronologdcal account of the conﬁerence‘jSection, III) will, nerhaps,

‘be more intelligible i§ one keeps in mind‘the fact that this basic
. ) Conflict aroge again andﬁagain in a variety og contexts. It is clear ‘ g
: - that :he conference could neither resoi;e the issue nor expound upon

R . it af length, but the conferees comments underscored the fact that

-
XY .

the old controvergy lives: Should the professional }eaders of schools o

< 2 N

., lead the way to new values and a new society or should they’conserve C

. .
4.

-
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the tried and accepted values of the existing society? Even if one denies

the reality/of polar instances of these positions, recoénizing'fhe range

between the poles, there is still the matter of emphasis to be_recgoned‘
- with when we consider the questions: What shall be taught? Who will

decide? . ’ * T . - ;

E

‘

On a seemingly nonphilosophical note, there was, also considerable

o P .- ,.‘f .

discussion of tge/realities of - change in society, school, and curriculum.

. e,
John' Wirt commented for example, on massive Changes in elementary

education, Chairman Tyler countered by noting that 60/ of the elementary

- -

curriculum is still-dévoted towthe 3 R's. George Archibald spoke, in

warning tones, of the impact and coercive nature of nationally funded.

\

curriculum projects' Chairman Tyler asked simply, What impact? Several_

«

* speakers referred to Larry Cuban s paper, "Determinants of Curriculum
Change_and Stability. 1870—1970," to support the notion that change in

what is available by w y\of packaged curricula does not necessarilyh - . ‘

. -

imply substantial .change in\\ufriculum at the classroom level. (One

might also refer to the Wirt-Quick\paper on this subject ) Hence, what

’

'l s at first glance to be a straightforward empirical question, Has

. .the sghool curriculum changed? turnS‘out to be a Question which depends |  *-
-4 - . _:
on how one defines.curriculum and at what level one looks foxz;‘change. %

= -3,

The .reader may become increasingly aware, as the.account of the

S

conference continues, of the hmportance of this question for governsient . -
policy makers, If nationally funded curricula have influence that

verges on coercive impact, should government ageqcies continue the o

. T

funding practice? If the-curricula developed under_federal funding
’,g., e 3

. I ~

MLy

J ~ 'V18 . ‘\< . "“
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[ -

fail to have impact, should federal agencies bexinvolved in attempts to
effect implementation’ Should the same agencies be involved in both-

efforts? Is thére a way Lo fund worthwhile projects and avoid coercive

N . \
“impact? . . - U -
.. . s

a

As the participants moved "away from the deep philosophical

questions underlying the Barr—Eisner exchange toward a discussion

—_— ) . .
of the empirical matters just mentioned, comments began to center on_

- - N <

the issue of uniformity Vs, diverdity in c"rriculum. (It is aot suggested

that this "moving awvay" was a linear phenomeénon; it was, rather, temporagy,

S . o o
A e “for participants returned again ‘and again to deeper questions.) Why, it A

- k. was asked, 4f the ideal in a pluralistic society is diversity, is thene
< g, a0
so much unifo ty in curriculum’ There fol&owed a lengthy discussion
s . f:/
in which participants outlined reasons for the observed uniformity and

.

variously, Justifged certaiﬁﬁéegrees of uniformity, suggested forces
which might be expected to press ' diversity, deplored the sluggishness -

X% of .schools in producing any signific nt diversity,"claimed both uniformity
[} i .

Fd

and diversity were realities,... (For details see the account of Wednesday

N ~ N

- morningls Session 1.)

»

Some integesting attempts at clarifica oé\inuthe diversity/

uniformity problem came ‘late in the conference, . Lawrence Senesh noted
) M L

’

that "diversity" had been used in a variety of ways. Indeed, it would o
/‘ & '

-  seem that'itlhad been used in all of the following ways:

. (1) th allude to an actual condition in subcultures{”éig. in-—_ <

P

: - custons, values, language; - - R

#2) to describe a gfogé multiplicity of cugricula in our schools;

.
' \ =
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. . . N .

v ‘ .- ' —
2 hd . - .

[ L .

- \3

(3) to refer to something missing but desirable--curricula\t:\

. aécomodate the diversity in subcultures, ’

o B

(4) to refer to something else, also probably missing, also

desirable—-curricula which would tend.to' increase worthwhile

m—

,a

options for students exposed to them. (the sense Senesh wished

. .
— . .

to emphasize);-°

»

.
- LR W

(5) to describé a variety of methods or approaches which ight lead

..v b .

to ;the same goal., R

~

IS

In discussing diversity ag it i-rused in (3) above, John Valentine g

an actually limit -
‘-opportunities for upward mobility amoné affe Yed subgroups. Some .- .
essential uniformity in h.s. cirriculum is necessary, for example, if’
"45 students are. to be properly prepa ed for collega, EIn a similar wvein, .
Tyler noted that some uniformit;/is required,if we, are to retain a
sense of national identity, and Harry Broudy warned that too much diversity .
(6f the #3 sort) would th>eaten to destroy the meaning of "public" in

public schools". He saw a need for curricula which night effectively

"unify the diversity." ) -y i

Eaid . ﬁl . w p
Since Senesh introduced his important clarification so late in the

o

conference, it is impossible to decide with certainty exactly which
sense participants had in mind as they discussed the desirability of
Mdiversity," but the reader,forewarned ean perhaps draw tentative..

inferences from the contekt of discussion.

. From 4l) this, it should be clear that, in addition to the

overt conflicti~-some of which arese from de;p:ideological differenceg

. ' / b
. . . .
N . - -
. - . \
. . .
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and some of” which may have‘represented Fere m1sunderstandings-~there

Y ~were almdst-certainly latent conflicts which wére concealed beneath ~

~ N e
AN . ' T ¢

apparent agreement. oo N

£ ‘
. ‘e
L .
2

The‘Need Desire,'andfﬁight To Participate ' - LE )

- s

In trying to describe the discussion on participation which was,

perhaps, the® Eargest single theme of the Conference, it will be helpful

to draw distinctions among the words, "need;" "desire," and "right ik,

v ] ! &

‘The‘word "need" will b&ﬁused in the more—or-less Deweyan obJective '1{

sense; that is, a need will be considered as a response to an objectively ?

ply "felt" but substantially attached to-

|
the objective elements of a pgo lematic situation. Thus, when" partici;ants

determined lack--a lack not s

!

spoke of the "need" to involve tead‘%{? in curriculum development they

'r.» ’

usually spoke also about the failureé%that result rrom ‘ot involving

&
~ - .

them and the benefits which might occur Lthhey were properly involved.

"

There was considerable disagreement about the g%le of parents in
) > '

curriculum development. What represented to some conferees a “basics

right" of parenps to partic1pate seemed to _others to be merely a quite

s

-4

. nat%%al "desire" that must be treatéd with réspect and openness in Lo

communications but should not be a determining factor in curriculum

dévelopment or selection. A few conferees, €:8e Lillian Weber, seemed
I "‘
to construe parental participation as a real "need," satisfaction of -

wh1ch brings identifiable and particular rewards to the learning- s1tuation._

Similarly, the interest of thL_Federal government was variously seen as

v
. , ’
-
4 h - — T e~ A . ®
—~ . . h S . -
LN . .

“%The suggestion that a distinction should be made between "wants" ’
and "needs" was made by Harry Wugalter. The point seems well taken.

R}
.




2 . .
¥
-

|
ot ~

i

[

»

’
1]

> ’

- .

_ teacher LCSOULCE centers and time td 'spend in ‘them,

) are not the answer to tﬂb problem--or not, .at least, asg thﬁgﬁare

4

-

"right" (since education itself may be construed as a "fundamental Col

- b !

right"}, "desire" (akin to a wish tq meddle benevolently), or-a "geed! ‘%

(only government can satisfy certain ohjective conditions.of the.problemy
-
L The discussion about the role of teachers im curriculgﬁ work was,

> o

Pas
somewhat troubled by implicit differences in’ defining curriculum. Thoae Q:‘(»yf {

- : Ly hd

who leaned toward a view of curriculum as interactive saw a large rol

fdr teachers in curriculum In Lillian Weber s view, for example, ‘ T

teachers and students work together to build the actual curriculum

. through their manipulative and interpretive work with natural objects. ST

From this viewpoint, what teachers desperately need is an opportunity o

. i . -

to becOme acquainted with materials and their possibilities, They need T o

: -
IRt . 7 ) *

A gimilar view ‘ f

¢
.seemed to\he held by Edith Schwartz who ppinted out that'materials were - f‘ ' ke

not. so importantfas what teachers do with thex.

) i A ' L
From another point of view, teachers were see quately o
AY 'S t L4

trained for both curriculum creation and curriculum implementation.
Ldwrence Senysh claimed that teacher—made materials are of "poor quality“' L L

and teacher handling of ready~made materials is, also, generally poor. Tt

Robert Davis agreed that teachers are poorly trained ig subject matters, 18 ¢

‘e.g. mathematics, and Paul Hurd‘affirmed that_ teachers."lack conglction" | b'ﬁqefﬁ

. -
N

about what to teach‘pnd how to teach it. Apparently, Eiacher institutes

¢ 4
. ]

‘o - § ’
presently conceived. Frank ¢hase pointed out thet teachers sometimes .

return from such. experiences enthusiastic about the nefy subject matter ~r'-. .
B . ;

" but at.a loss as to how to teach it; they fal&ggack'on lecture‘stylei

~~
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-t

teachers represent an actual foqdhlock to curricylum progress; ingovations

-20- . -

Jim Gates suggested that we simply do not know enough about learning and

ePfective teaching to conduct institutes that will be successful.

Senesh felt that in-service education could not dent the problem, that *

nothing less than a complete overhaul of pre~service education would

T RN .

bring results.. (o ' ' -,

-

Soﬁe‘ﬁarticipants referred to Cuban's paper as evidence that

‘- -
N

. R &
Seem not u>§mke it past the classroom door. Cuban had, of'course,

¢t (S

suggested reasons for this phenomenon, 1& particular, the press of °

conditions under which téachers work, and this "press" was described »

in detail hzﬁgeboiah Wolfe who claimed that teacliers simply cannot do
all we expect of them., Judy Herman also defended teachers, noting that

2

teachers do use resources other than textbooks .and would use them more

regularly it vere not for constraints of time and money.
o "

David Darland ciiimed that teachérs are not resistant to change
3

¥ but that they do resist imposed change: There seems, then, to be a

5?%1 need to involve teachers in curriculum developmentv §everal
others, e.g. Gates, Taylor, Williams, Randolph, endorsed .this view. )

To elicit the whole-hearted support of teachers in implementation, we .,
&

'must find a way to involve them meaningfully in construction and t ) ;4

selection of cu;riculum.

The role'of“teacher uniong was explored by Joyce, Lewis. Tyll van

5
Geel said that even union leadegship was divided on the question of

yheth;r or not tod bring curriculum matters "to the table. Some\.a.

feared that?the autornonmy” so valued by teachers might actually be .‘i ’
. ’ ) - )
Co g3 v - :
’ - ~ ’ . %r T -
’ < '%’{;;ﬁ}g“ﬂ - )
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. lost in the bargaining Process; others felt that barggining might be )
: the only way to achieve any significant level of participation. ., 'y

, In a hopeful vein, Lloyd Trump and Clarence Blount both claimed

]

r

1

i

|

|

f - .
E ‘ . .\ .

iﬁ * - .

that good admimistrators should be able to manage both faciltties and

N . instructional arrangements%so that teachers can function optimally.

¢ v r .
' : Their remarks suggest that* teacher participation in’curriculum development . .

,might better besthought of as variable--dependent on the talent ﬁnd -

. enthusiasm of individual teachers‘and the ability of administrators to -

capitalize on this compeEEnce-than.as some fixed right or duty.

From all this, it seems clear that there is a need to involve ’ . R
teachers ‘in curriculum if successfuI implementation is td be secured,
it also seems clear that the mode of involvement envisioned may depend - ”

. -upon a prior definition of "curriculum," Beyond this, "What is clear”

.
-

is not clear. . . 3

& e
-The roles of other potential participants were discussed. Teacher

educators are not doing an effective job in- training teachers to use new R
curricula, several conferees claimed, SenesK‘Suggested that a reasonv

for thi;gneglect might be that the, teacher training institutions had not
- o - \
been involved in the develoEment of\the curricula. therefore, they had
’ ~
little interest in seeing the curricula implemented. Again, there seems

M

R

to be a nhed for teacher training institutions to participate in . N

gl
o .curriculum development, but the mode o}\thas)participatiOn was not

-~ «

defined -ﬁa

-~

. Subject matter .expertise was declared a necessity by many partici-’

iﬁ? pants. But some cqnferees noted that subject matter experts should not, \




_* out that the value orientation of some innovative projects (MACOS was,

. - \
or need.not,‘dominate curriculum projects. Herbert Kliebard described
the prevailing model of curriculum development as a "one best way"
.5 '
. wodel; it involves getting together the‘"best minds" in a particular

discipl*ne to createga curriculum, He, as well as others familiar with~
the histoty of curriculum development, e.g. Tyler, Gardner,.suggested
_ that other ways had been at least partially successful in the past and

) might ‘be explored *fagain.: There was some “speculation, for -example™

\\ v -

about the possible effects of restoﬁing curriculﬁﬁfspecialists to roles

1

oot

/ b

of considerable influence.

hd v g
¥ 2¥

The role.of commercial publishers was explored. Barbara Howell -
*“ﬁmaintained that, thgre is, indeed a national curriculum“ but that it

is created quite naturally out of the universally expressed needs and

<
N . . ~ ] .
wants of parents and school Ppeople, There wasnan,expressed feeling on

» «

the part of some curriculum creators, e.g. Davis, that commercial
pnblishers could not handle the task,of prodhcing high quality,

inndvative curricula because they havesto "play to the mode" for economic
2 \-1
%reasons. This~ contention was challenged\by George Archibald but 1argely

-

confirmed by Roy Millenson who described . among other things, the power

- of the large ' adoption states" in determining what textbooks would be*

”

available over a substantial period of time.
This discussion seemed to suggest a role for the professional
nonprofit curriculum developer. Would not such an organization or
b v

. {iﬁvidqal be more free to tackle controversial issues and innovative

s, ’ . fﬂ‘{? ] -
\iechniques? The es ion engendered lively conﬁroversy. \It“was pointed

* > W

. ‘ »

*.:t » . . o %gﬁ ‘b .

- R . 25‘ 5 . %_,}6}
. . . ‘. ~k

—
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. . o
of course, ‘mentioned) ran against the generally accepted value systems

.

of many communitigs‘and groups. There is a question, some participants - -
. ) . i

asserted, whether the "money of all the people™ should be used to " -

develop programs acceptable only to a fewr—and downright gffensive to
7 = : p

4 .

.S ome . ' N L4 * . e L3

Some parkticipan.ts suggested that thé"{de\'}le‘pm/ent o;\innova.tive b ) . .’
curficula might be.funded by NIE if theré G‘xe no pressure ogrschools |
‘to adopt_them. David Seeley suggested that NIE might properly fund a+# .
variety oﬁ prbéects with differing value orientations, thaﬂgg;hereas

it should strive for consistency in qua lity there is no need fog NIE ',

to insist upon- ggnsistency in value orientation. Others, e.g. van_ Geel, S
1

suggested that the fuﬁding process be "qpened up"} from phblic statement
of\cxiteria for eligibility and selection to public statement of reasons

for the selection of winners. T

Y
<

The -:role of:the Federal goVernment«was, of course, considered at

r -

. length, Most of the relevant discussion appears #a Section”IV, "Recom~ -

mendations to NIE" and , so, will not be duplicateg here. Suffice it

stk - - [y © 3

-to say, at this point, that a wide range of opinions was advanced as to

- Tk .
t <

what the role of the government should be. Fears were expressed that ‘
- o ; .
the Federal government might usurp the traditional rights of State and

local’ goveznments as regulators of. education, that professional curriculum

developers might use government funding for personal aggrandizement;
. .

that Eederal inVolvement might result in the imposition or foisting + $
- .
of curricula upon dissenting groups. On the opposite side, fears

were expressed that the needs of various minorities would not be met . e

o
&
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be able to bear the costs of

.- quality, innovative programs

.

s

evaluation of curriculum proj

Several conferees, e.g.

. i N
— e' -
- e
< ’ [
~24- - .
M 1 ¢ )
, .
” oo
except through Federal support, that financially poor areas would not
development without federal help, “that "high .
would "never see the lighgnofeday," unless ’
supported by government. Opinions were. scatéered over the whele rapge - - -
+of possibilities on "whether government should be involved in needs -
assessment, initiation of curriculum activity, implementation and/or e
— - - st 4 ~
ects, ) ' | .
. .
Wolfe, Egge, Brown, commented on thenneb&Q )
E ] — N d N e

for NIE and other goveYnment

with State and local agencies. Wolfe"pointed to the -primary responsibility
of the states, Egge to the giowing strength of,State and “local R & D T w

establishments, Brown and Smith to the increasing power and restiveness

agencies to form more effective partnerships —

9,

of State degislatures and schodl boards. Several_conferees felt that

-

the Federal,government, in recognition of the press for participation by

~all of these groups, might serve useful purposes in\gathering and, o~

.

disseminating information, generating and evaluating models of curriculum

T

ey

developmept, funding research o‘ learning and instruction, and,maintaining "

,fprums for public "discussion.

’D T

N - Some conferees,,e g.

- [

- s—«—*"‘_“,‘./ R

-

wn,\Archibald, Cardenas, noted that the -
’M *

increasing interest of legis ators in educational matters is partially

a result‘of a petceived unresponsiVeness on the part of school'people.

P " RS

T4

¥

Parents and other concerned citizens, they- said, were turning more and » T

T

more to elected officials ‘whom they felt-might listen to their complaints

w

and act in their behalf, This/unreéponsiveness together\with recent <

changes mandaged bx thg-judicihry will ensure continued and increasing

K "’,:.ﬂ

T~ e

e

. . €
<
-

P ) % . i
legislative involvement in education. ‘7 s ey BT ) .'}’ .
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. Parent participation was a topic that involved the Conferehce in,

prolonged debate. There can be no question that parents desire tb ‘ <

- . ’
~ . 4 - ‘

participate. That their desire to ‘participate has been.aroused by a' & - i

Perceived lack is just as obvious. As Judy Almquist put it: . ,
- . . & ~~

For decades parents. have sent theip children té school - @

Lrd

int grity were being emphasized. Not any more, and we A;g? K

just want you to know that we are awake,e..We want t® be Y

R LN 4

included, we think we should be includedl #at the‘ very, -
. : ) beginning ef 'any curriculum development proéram. o _ S

4 ’

- How widespread this feeling is, we cannot tell.- Ghairman Tyler " . ~

cited some polls which seem to indicate that many parents are reasonably RS
~“ “well satisfied with the Job being done in schools. ‘Still, there is.mo | -

question that many . of the conferees saw widespread discontent. ’, oo

. Part of this discontent seeﬂs to arise from a percei;ed erosion of ~ -

local control. +In his recommendatign to NIE James Mecklenburger noted,

. - -

. . "Sehool boards feel, and I think with some justice, that the Pederal s
S Government sometimes by intent, sometimes benignly, is ‘leading the - . 2

E nation away from localism in-public schools." Many conferees, while

- 4 N

not speak.ing for local schoo]. boards, noted this erosion with

. concern, many urged strdnger Federal—State—local partnership, support

- .

= of indigenous deve‘lopment, and aincreased efforts to hold significant

» ~ - »

j dialogue at all levels. Several also expressed a fear of consensus as an - -
=, > RN
: ¢
i‘nstfmnent which'(ygfwtﬁgng\d'eli’\_rers matters nto’ the hands of professionals. ‘
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¢ But there are other components in the discontent. Many participants

were plainly dissatisfied with the job schools are doing in "basic

education." Robert Segura spoke ‘of the failure of schools with minot{ty

groups in this area, Kfis McGough and Stan Salett deplored the substi-

‘tution of, "cultural relativism and "mental therapy for academic ‘learning. -

. >

Others, e.g. Joyce Lewis, Don Egge, suggested that, whatever the actual

/,

status of "basic‘skills," educators must take note of and react appropriately

¥
.

to the perception'as it has been put forth: _ -

.

Further, there seemed to Be discontent with the counter-perception

.

. of those who endorse "basic education" as archly conservative and
2 c ! y

;restrictive. Ann Kahn urged the conferees to understand that parents

o

2

&

who advocate "Back to basics" do not wish to deprive their children of -

.

. » ¥
critical thinking skills or dcep appreciations. They.just want, first
. & - g - &

of -all, 'a good” job dn the basicsf This was a point made by Donald Barr,

also, when he commented that parents, generally, do not wish to'ﬁeprive

.- T .

their c¢hildren of anything that. goes beyond their own knowledge and .
capabilities, v

5
b = . !

£l A °

Another facet of discontent is found id the area,of values. Salett

claimed that parents are. "shocked" by- recent curricular developments.’

b L

Indeed, several participants voiced their distaste, for curricula that

- o~ K
-~ ;\-‘1

violated "accepted" valuesvég language moral standards, and national

- k] > . “’ % i * ¢ » '
N outlook. George Ardhibald*tlaimed that legislators, too, are unfavorably
s" ¢ . )

o , disposed toward this orientation in values and that legislative@attempts
Y P * -~ . [ . A s .
;f\ !, o, to control curriculum are likely,fo result, Parental involvement at this
s . - v N
- e level-—de&ermination of values to be included'in the curriculum—~is seen
el . .. e
) - . . N : Iy ’3‘ R . -
S b : . . . e et
X ~ ¥ - , . % .
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-
by some to be-a "basic moral vight." Donald Barr argued that this basic

moral right makes it Imperative that curriculum be developed on site.

- - =

The basic ideological controversy over which. should take precedence, the oL

' basic pights. of pargpts or the professional responsibility of edqutors

to lead, has already been described in detail. ‘ e
. As a result of all this discussion, many conferees recommended -
that NIE "do something” to establish significant parental involyemeqt. .

&

Although the recommendationsfuere rarely s;ecific, the feeling that -

-

.

"something" should be done was deeply and widely felt.

Interestingly, there was little discussion on any possible
need to inyolve students in curriculum development. Two people who ¢ ‘- L

-~

’r$did mention this need, Bob Davis and Lillian Weber, did so out of firm

convictions on what curriculum is, and S0 their contributions on this
] oo .

i

matter will be(disgussed in the next section. v
' There wasyconsiderable discussion.on the general topic of curriculum
development and needs assessment as political processes, There were,some
who saw curriculum develophent as inevitably and thorouéhly politica). .
(van Geel, Resnick Archibald, Blount) and others .who saw nonpolitical .- -

processes within the essentially political major process, (Broudy~”Green) . ;
There were suggestions as to how the process might be "depoliticized" and .. )
descriptions of effortsgin that direction. A hopeful and constructive note -
was sounded‘in this connection by Bill Boyd. He noted that curriculum

projects are frequently better when they have emerged from a frankly -

political process. Decker Walker seconded this and suggested that we might
. e .
do better to ask:‘ What kind of politics shall we use? than to ask: How.
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Problems~of Curriculum . . ’ : )

; . .

The material to' be discussed here involves, primarily, theoretical

and practical problems of great importance to professionala in the field.' T

The first, quite naturally, concerns the definition of "curriculum."

While many- definitions have ne doubt been offered in response to NIE's .o

Discussion Guide query, two-main views seemed to stand out at the

conference. Many participadts, in refefring to "curriculum," seemed to

-~ . L

_..have in mind'a "preactive" view, one which construes curriculum as a body

“

" of nateriala~2re2ared in advance and intended for,instruction.‘ Certainly,

o v

’this view guided much of the discussion. Others seemed to hold rather

consistently to an "interactive" view,* - one which sees curritutum as
Y

an outcome of ifteractions amonk teachers, students, and materials. A

few'participants were explicit in taking even broader views. (See ChaSe's

definition in the indiwidual sets of recommendations, Appendix c.) And

~

some seemed to see the p:/£ctive-interact1ve" distinctions as one of -

-

stages in development rather than as one of’ fnndamentally“different views \\
14
of curriculum. _ . B ﬂ - -

> A thorough-goiné adnoeateiof the interactive view,\e.g. Lillian .,

. \ LT
Weber, insists that curriculum must be developed é%ih students. )

i el \v v . N ~t
Materials, then, %B?“Id be available in.great variety and t ey should be:

" " “rich in possibilities. From this point of view, teachers need time and |

f]

L] AN -
. x . ) s
‘ N vt ®

smem———T .
" *The "'preactive-interdctive” distinctién is due to Philip W, Jackson
"The Way Teaching Is,"*in The Way Teaching Isﬂtwashington, D.. C.: ASdS,
1966), pp. 7-27. L

: <

T “ -28- . -
* A ~ g . ’ - . ' o
can we exclude politics from the process?\ And that is perhaps, as clear \7_“5
_ and true a note @s we shaIl find on which to end this these. - L.




’ . !
" across instructional and social domains, .creating their own materials

{

-
L)

expert, informal guidance in doing the following: gaining#familiarity

with materials, discovering uses for them, establishing continuities

o,

for the purpoBes they have established. ; * . .

—~
’

.
. L ¢ [

In a modified interactive view, Bob.Davis claimed that new curricula
I ., : )
must -be developed.bith students. This procesa requires a curriculum

develdper who is both expert in the subJect-matter andﬁproficient in
I ['h

teaching students of the given age group. The outcome shoyld be a high
quality program that is pedagogically sound. Exactlyézhat this implies for .

teacher training, beyond rigorous training in subject‘matter, is not clear.
Whether the original\developer's ingenuitiggs a teacher might be f?huired . ’

5

of all teach€rs using the materials is a question of some concern. .

When discuséion'centered on\the preaétive phase of curriculum, there

.

were (as has already been noted) differences of 6‘1nion on whether ° ,

v

_._government should\engage in the difect funding of curriculum ‘projects.

> .

Reaséns advanged in advocacy of su\h funding included the following:

(1) New curricula are riskyﬂeconomic 1lly. They are, in their Y
¥ \

: ) \ - e
T Y ——" v or ap el »
s ; ) Vﬂ&“‘EEItiﬁl phases, experimental by their very nature. . Hence .

- Eommeﬂbial,deQé%opg;g cannotrgndertake to produce them.

(2) Original thinkiég in the curriculum area is rare. Capable

3

“e

innovators mugt be identified and supported, lest .the whole )

-

field slip into a dismal sameness., -~ R " s

(3) Curriculum developmen has«a"research functionj‘ Many
N"'\

significant problems i teaching, learning, group dynamics,

and development itself ai 1se in ‘the- process of development
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(4) Curriculum development has a practical learning function.
Vo We learn from our attempts at curriculum creation--whether or
1

i not the particular product is an economic or pedagogical\
\ . ‘ .,
! _success., To become proficient at curriculum development ,\we

-

,must engage in it.

How to involve teachers in curriculum development where emphas 1is

- -
e

on prepared materials and packaged programs was a major subject of deb te.

-

7

If development oceurs at a national level, at most a fiew teachers can be

involved in programs which must be implemented by many teachers. If
[

development occurs at the local level there ii a possibility that
sufficient subjedt matter expertise will not be available and the

T Sulting curricula may'be conceptually poor. '

i

A related problem involves the role of knoledge in the eurricuinm.‘

As Harry broudy pointed out, whether or not to include knowledge (here

construed as sometliing %stablished prior to instfuction) in the curriculum

-~ . -

is a political question. But there are questions central to the "nitty-
gritty" problems 6f curriculum, If knowledge is‘to be included in the
curriculum, and if that knowledge is largely detefmined and encoded e

within the disciplines, is it not necessary that someone translate it .

'

into a suitable system for pedagogy at_various leyels? Again there~is

' - -

the problem of enormous lag if we are to wait for commercial producers
‘ .

to catch up with the frontiers of knowledge. - ' e s 7

P

There is another "knowledge" problem for curriculum.theorists and

~

,
— B
j

developers. Ralphﬁfiler noted that kids rarely remember what is taught

~in school unless the material turns out to .be useful outside'of séhool.
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‘was discussed at length. What accounts for the lack of change, discussed

P

- -

\
\

making interpretations and,judgments a he‘sorts of processes by which

they make them. - . .
o~ N . . ey

.. . . —
The problem of what might be termed "ecurriculum implementation 15%"

7

hy Cuban, in actual classroom activity? " Why is change confined largely
\ - . ‘ . .
to the theoretical level? Some endorsed Cuban's view that an important

factor blocking’'change in the cladsroom is the press of conditions :2\er

which teachers work. Othets suggested that the lack results from .

larger commypity.

«

Still oth rs, of course, rejected the basic Cuban contention. -

"They feit that large, an? someétimes .undesirable, changes had occurred

Y
in classrooms and that these thanges: deéi&ded examination and, perhaps,
reversal. - } \\- LT . ' .

There seem, ‘then, to be \

ig leastifao probiems for curriculum-

researchers in this area.- ide

-~

ﬁzfication of levels at which chénges

might take place and the probabl characteristics of change #t each o

.y

level; empirical studies to determine just what changes have actually

occurred at each level-—including any\which may have 'gone unanticipated

\

by the conceptual studies.

fe- 2

'}

-

.
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The enormous emphasis of the Conference on political/participation
~ : Q -

-

problems raised -some practical problems for curriculum workers., If
many groups are to be involved at some level of curriculum development

and if local initiative 1;‘59 be encou;aged, how are all these activitiess

to be coordinated? How can we maintain a binding and unifying .core.of

curriculum amidst proliferating diversity? There was considefable —

discussion, here, on the role government might play in—gathering and
+ » - . -

{
disseminating information,*supporting model construction and evaluation, - "}
p

providing expert consultants, and promoting public forums for -the ’

-

exchange of information'and the expression of viewpoints.

1
Other topics in curriculum theory/practice were suggested but,

perhaps because of tpe diversity in interests and competencies of the
) conferees, they were not diScussed in any depth. Herb‘Kliebard-suggested

for example, that‘curriculum as -a whole needs attention and the curridulal

- —_— s

in individual subject areas' need to be related to ‘this integral curriculum.
e

A suggestion similar to this'was made, also, by David Williams. _Several -

participants,.e - Shaver, Trump, suggested that consideration be given

fo problems of curriculum evaluation and "product validation," There
' P »
" were suggestions that studies be made of current needs and the range of

curricula available to meet them and some.nonspecifit*suggestionswthat

more conceptualfiesearch in the area of"curriculumﬁshould be conducted.. -
)

) Befbre turning tj/)ﬂ Chronoldgical Account_of " the Conference,"

:eaders should be aWare that another theme or trend seems to emerge

Te g - ”ﬁ§§ -
.1n the proceedings:’ There Seems to.be“ajrepeated. preference‘for

Tt . Ve b

o~
research over deVelopment or for research related to -development over
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development itself, This matter will be,discussed in Section IV,

, v
- ~ hd ‘

"Recommendations." Readers should, howevér, decide for themselves ' l

5:‘ {?& s ] .« . ‘
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whether this ttend is discernible. Certainly, there were those who .- -
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III. A CHRONOLOGICAL ACCOUNT OF THE SONFERENCE

. A . Q . i 1
. —_— e b
. s .
Introductory Session ) - - ¢ .

-

s ) -
Harold Hodgkinson, Director of NIE, delivered NIE's official %%lcdme‘
to‘the participants. In his brief opening talk, he underscored the need

to’ look at curriculum broadly, to look in particular, at outcomes of

&4

.oﬁf;iculum which were unplanned and unforeseen. The tone ‘was ‘set,~then,
- L. 4
for broad discussion. o : . ' J
. - - ~ |

Jon Schaffarzick, Chairman of NIE's Curriculum Developmed% lask
. . . L,
Force, then initiated the work of the conference. He reminded participants
of the purposes of the conférence, outlined and explained the rationale h

.

’ ¢ ) o

for the conference format, described the program of the Curriculum
Development Task Force and the influence of the/Kngd Campbell consulting
committee on its planning, and introduced several observer-participants
(NIE staffers, a member of NCER, consultants on The Report). He
described also, the role of NCER in educational policy matters and

the sequence of events which had preceded the conference and which .

would follow it. . s ) v

o

Finally, Schaffarzick introduced Ralph Iyler, Chairman of-the .

-

— conference;-who spoke briefly ‘before starting the first 9iscussion.

’

- *
e He reminded the participants, again, that a prime purpéée-of the
{conference would be to provide "illumination and clarification" of the cT s

iﬁ’hes-no; to persuade each other toward specific viewpoints. “He*
t? - . E
then invited the participants who had been designated ‘to start the .

discussion to take their places at the central table. A 4 >

A ¥
f

e . . . I .
. ~ o .
St

L *See Appendix B for a list of designhated central table participants.

)

’




L 2N

_ ._~ Wednesday Morning: Session 2

’ - ° =3
Discussion Q_éestion: What s6cial, political, an‘d,laeg_al forces -

' B (  influence th; cur-riculum and curriculum .actiwﬁ.'t\ies? L0 K
. J It;was at this session that mdst of the discussion about curriculum .
_ ‘change (or lack of it) and about'uniformity/diversity'in curriculum . .
. . took'place. . - | ' ' ) " .
. ) Chairman Tyler opened the discussion by dj:crihihg.an apparEnt

e anomaly, How is it, he asked that although we recognize enormpus

diversity in our society and might expect to find thouéands of curricula
R

T
in our schools, children are able to move rather easily from state to

-

state, finding—-apparently-a relatively uniform curriculum?

John Wirt.,then pointed out that there seemed to be a &reat change

—
3

over time in the subjects taught at the elementary school level. ' T

> . N
' Chairman Tyler countered this by noting that 60% of the elementary .
I . ST . N . - : ’ _ "o
-y _curriculum still concentrates on the 3R's. - _
- X /-
- . Lawrence - Senesh next sharpened Tyler s initial question by

3@
contrasting é& "grass roots ideal" of curriculum development with the

e b reality af uniformity. He-suggested that a "copy" phenomenon was at
work that there was little local initiative in fact operating, and~ -
4 - $ =
. that, indeed, curriculum workers tended either to copy the work of

<

- 5N major publ"shers* and projecss or, simply, to adopt these curricula ' -
T, o o »,\ ‘e . “ . N

1, P s
3: with no attempt at adapting them. . E . ¢
T ‘ i ' '

4, George Archibald piched up Senesﬁ's comment on the influence of

) \ —

' j ) i! the maj'or pro_]ects and described how this influence led to conttoVersies L

, I . < ) . e
. ,// that were aired at Congressional meetings, e.g. the MACOS coutrove::sy. - '

i Y N
H

i B - = ..
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- this point, Chairman Tyler asked Archibald to explain what he meant by
) e ’

i
He. described the national projects”as "having enormous impact." At '

"impact" and Archibald said that he was referring to the influence on

A5

“the direction-of professional 'education and practice--on the "entire .

platter of materials" made available. He' stated ghat the "copysh

g -

phenomeﬁon mentioned by Senesh was operating at a point approaching™

-«
-

¥ plagiarism, that indeed there was at least one instance of reported
' e
< plagiarism that had gone undetected even though the .project had been
’ - ¢
funded by the government. .

" - . ‘ - ¥

Peggy ott suggested that, althbugh curriculum guides are copied

v

13

- ' and passed about by workers in the field these guldes are almost
5 ° Tem
never used~-that commercial texts still form the backbone of curriéulum A

materials in the classroom. Who influences them, she asked. Kri;
q

‘ McGough endorsed this observation and expressed’surprise and dismay

AT et e

-

at the staleness, uniformity, and lack of innovation she has seen in

instructional materials. o . .

LY
-

.S _ Barbara Howell then tried to answer Ott's question about publishers.

.
3

She suggested that there "is in fact a national curriculum,"” that
. > i ] . X w
v .- publishers hear again and again the same expressed'needs from parents,
[ .

. 1andd§chool people, and hence _the resultin\‘published materials are -
’ _very much the same. . . Jﬂ ’ & - . .

14 o ’
A B Edith Schwartz changed the direction of the d&scussion by siuggesting

“that materials are not all that critical; that: what the teacher does
- —_— .

o Rt * with the materials is "the-key" to the quality—of instryuction and
' * - : ’ . ) »
3 learning in the classroom. ‘ .
) . g in ] ] . . . -

AR .

. , . X . )
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John Valentine returned’to the discussion of uniformity/diversity

Poa e -

by noting/that both are in evidence. He cited the Advggced Placement

Program of the C.E.E.B. as an example of diversity ‘operating in the

midst of general uniformity, -

13

. Bi1l Boyd began an effort which persisted quradically*through '

‘ the rest*of'the session. He suggested a reason for the existing

. . .
uniformity: a deésire to avoid controversy (in order'to sell, retain N

jobs, ete.)., - {?i5ﬁs ) . “. ; S

.. Elliot Eisner_then refined Schwartz's earlier Eommentcon the

importance-of the. teacher's role by -noting that whether we observe

-
=

I

we are working. From this viewpoint, it might be suggested that, ’

while there is uniformity in materials, there is diversity in, e.é., ] . !
N . .

. .- )
instructioﬁal arrangements. - . R

" s
s

Dave Seeley next cantinued Boyd's effort to find reasons for . !
uniformity. He mentioned a significant justification>for@“§uniform

‘dore o{\material, namely dommon needs in a sophisticated society.

. pr mote uniformity but expressed some distress at-'a growing§§§meness "

. b
development might be expected to press for*diversity. ks

s - e
is point, Gary Sykes ?speaking for Larry Cubhn who was not

/w»,.

present on Wednesday) entered another reason for® uniformityu

theé press
of conditions under which teachers work, e.8. class ~size, drafted . f 5
- Fe 'é
- population. Seeley then emphasized the need for both uniformiﬁy and "

/
~)
. -
. g " “

cuniformity or diversity depends upon the level of analysis from which LY

X




diversity but counseled ‘against what he described as a "muddled middle"--

5

sort -of mindless blending of the-two. ~ 7 R -~ .

¢ ©

..f . RN H *

-

‘is uniform, i.e.

. Y
S . ~Jim Shaver next suggested that publishers played a large role
3 &

o 2

7 Y . L - N .
in promoting;hniformity. He noted that even the process of text thoice

-

"every.four years you adopt another.textbook." Bill.

-

v

Moore ouestioned the feasibility of pablishers'

* e N A e A e
L

engaging‘jn snéll
v T

proiects that might\promote local divetrsity. Tyler pointed out .that

“ge s
- -

our annual expenditure‘fo%:materials‘is d%creasing in the.wahe of
inéreased expenditures‘for'salaries. .Ehis tendency adds to the problems
of publishers in trying to make %nds meet.

George!Afchibald disagreed; aVerring‘that publislers have expressed

; ¥
a willingness_to_undertake small projects. He_contended that_sﬁecial

S, N .

interestzgroups promoted nonprofit groups as curriculum developers - {
-~ e . ““'1;“"; , c' N

. because they were said to be move "aloof" and unafraid to tackle C e

. should be passed on from one generation to another."

L, - effort to identify innovators.
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‘Archibaldlsontended turns legislators off.

v

"¢ontroversial questions." When these programs are examined, he
. : ) o g : .
continued, ‘gheir tendency to "question all our‘ialuesr is revealed.

He gave as an example of this~value orientation a qhote-(paraphrased)‘

from the Washington Post attributed to:Peter Dow‘?MACOS) f"We dre

t . A 4 -

trying to' get away from ‘the idea that there are etetnal truths that‘x\

' £

Thiégoriéntation, .
~ g [ \('3

;¥
N
~ *

Peter Dow acknowledged the’ accuracy of the paraphrase. He went

° -

3

. ¢ L4

" on to enter another reason for uniformity--thé’"poverty of" originial ‘

thinking"“in the curriculum area--and recommended that NIE make an -

- e
i o-—

He remirnded. participants that\{eachers

. .
S ' . EN t.

.
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L take "immense risk" when they attempt innovation in the c¢lassroom, LT

, that any innoyation in education is-risky-because it is‘practiced on’

"our most precious ‘commodity"-—our children.

Robert Segura drew attention to«the massive failure of the

schqpis with respect to minority.groups:.'He felt that risk taking

&

hight Have to be Fewarded if we are to find a.way of meeting our

. expressed commitments to diversity in our communities. Tyil van Geel IS
pointed out that.the worxy about risk is warranted, because education,

as a public instifution, is a part of government, and we in this country
2, R - .
are properly wary of governﬁent, since it is authoritative and powerful.

4
Decker Walketr agreed and added that local control exercises direct fury

K

on teachers and principals who stray from accepted procedures, further
/ .

. ~decreasing the likelihood of\risk taking.
Kris Mchngh next spoke about the confcrmity of innovggion," noting
! ’ 7 , . . '
that she had become "controversial" because.she had asked for chronological

. historﬁ.to be included in the curriculum as an alternative to conceptual
T . )
- histori. She.suggested that We need to identify common needs and then

. i provide diversity1beyond these. She insisted that federal projects do

N v
? e
. o>} . d

have an impact—-a "scary" impact.: ‘ -

, Lawrence Senesh‘suggested that materials can provide diversity, but '

teachers are overly dependent on textbooks. He pointed out, also, that

teacher education institutions will not coopérate in.the training of .
. - teacher$’ in new materials because the materials, have been developed

¢

outside the traininé’institptidns. He added that community participation
¢ o, A3
- 1is frequently at the lip-service level, because laymen are not given the

— EY

hl -~
. -~

help they need - to particiPate effectively.
J
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just as much imposition as that which occurs at gﬁother level. We must

Lrh - ﬁ
-40- . " kA »

Stan Salett- questioned the notion that parents are "threateni%§" Rl

. t T gy

to teachers and other professionals, On the contrary, he said, parents

feel they have little ox, no impact on the' schools, that schools aré’{ .

neitheg open nor responsive to them. ) e »
- ~ L2y
) [ r : . »

. ey -
At is‘point, Tom Green summarized“thé contradictory views that

had so beeS heard: Projects hawve had ,no impact; they have had

\

enormous impact. The public can do the JOb, the public can't do the
job. Teachers are defenseless;'no,‘parents are defenseless;no,
innovators are defenseless. . It seems that government policy must be

very modest, recognizing these conflicts. Except for certain areas"

.

where -development costs are prohibitive, e.g., bilingual ed., government
should, perhaps, start by doing nothing aanthen let people who want

to do something bear }heﬁburden of proving its,worth.

-y

Chairman Tyler then é‘ggested that perhaps we should look at - ' .

curriculum from the point of view of the child. He noted that what iz :

, T,
learned in school is rarely retained unless it proves useful and is

thus reinforced outside of school.

) ? . .
Ron Brandt pointed out that we need to decide whete curriculum

~

decisions should be made, because’ imgoﬁion at the lo\cal level is

o

involve parents in significant participation and options. #

’ Joyce Lewis expressed ,acceptance of uniformity in school, curriculum,

- -
- . -

noting that” much significant learning takes place outside of school

-

DeBorah_Wolfe saw a need'for appropriate parti%ipdtion at every

level, claiming that states must accept responsibilit;'for basic

» o
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curriculum but that the Federal government has to be involved in the

; -

special programs which serve the interest of minorities who would

otherwise be neglected and in innovative projects which might -otherwise

. l e (
. nevet see the light of day. ) .

— \

-
. .

The "overly fat" curriculum was next explored by Robert Segura.

He decried the human "clutter" in classrooms: " tutors, aides, assessors,

parents. This clutter interferes with learning, he felt. ~ ) o

Judy Herman defended teachers against an earlier charge that they

s -
failed to USevresources other than texts. She observed that many

teachers do use museums, field trips, community resources, buk frequently

. ) b4
there is not sufficient money for full use of these resources and for '

-

grass roots curriculum development. . . ”ﬁ

I3
.

ﬁage Seeley next shared an insight:he gained from "sitting up ' h

- -

all night reading papers." He suggested ‘that we function unconsciously j

"

with a factory model of education, a picture of education as a system !

that has plans, production schemes, products, quality control, ete..ﬁ

e

He felt that NIE policy should be developed with a conscious avoidance -

P

of this modeLr- ) 4 -
- — s 7 . .

E . Ron Smith warned of both the frustration and power of legislators
L g‘r . 0

in educatiopal matters. He predicﬁéd that legislatures would take’ an

-

increasinglyﬁstrong hand in regulating educational efforts, since it e

is felt thab schools have been unresponsive to questions raised by

Con ! '

legislator@ Archibald asked whether these comments were made
L 4 i

pejoratively" that is, was Smith suggesting that state legislatures

.
. - » B

i7do not haVe an appropriate role ih this area? Smith answered this in ﬂ;

. B . R . - ) - \ . . '3




Ex not been.exhausted b%t that the schedule required attendance at lunch,

“ . . e

! . ' . . A . {
the negative; his purpase, he said, was "to get your attention."

).

« Too often, he counseled, we tend to qﬁerlook the interest of a-frustrated

- éroup until it shows its frustration thrdugh active use of its powers.

Archibald reitergted»hisfearlier claim'that parenés, too, are annoyed

- ’,

e and frustrated by many trends in professional educatiéhhand noted that

peoﬁle are turning to legislatoers because legislators, as elected

representatives, listen to thé complaints of pareﬁtq. ) ]
f%‘ Donald Barr described the morning as an exercise in show-and-tell.

-

He felt that many groups were wallowing in self-pity. Why, after all,

reward risk-taking, he asked, when children are at risk? Why protect

i N

 innovators from criticism? It's part of the gﬁﬁe! We should care more
' about the rﬁgﬁts of parenté. Basic moral and ci&ic_;ights must be

protected. He further suggested that the 'worship of inno&ationf

s

. e

M-

should be rgjectég. -

»

Ay .
Chairman Tyler ‘concluded by roting that the subject had certainly‘-

-

—

{' . . .

\\./‘ Ll -

‘and the meeting waé“ééiourned.

Welnesday Afternoon: Session 1

LEERN

- Discussion Question: What are the alternative ways of developing
curricpfaz- )
Robert -Davis opened this session’ with several points: N

- . .1) Curriculum needSAaLthg}\'As an'example, onewg%ghf ask who determines

fw \
thk definition of, say, logari:&ms. Although competing preferred

N

definitions may. exist in mathematical circles, some one or somgrgroup

mhs& decide for'bedagogica% purposeg. 2) ;Concepts should be introduced
3 . - - 2] -
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gradually. 3) Curriculum should be developed'with kids. Testing and

trying o (piIoting) are/not sufficiént. 4) Teachers are properly
u:ias professionals, but they are poorly.trained for subjects

as't,,

like mathematics. 5) Teacher training institutions are weak; no -
& ' . -
school takes the responsibility for teaching mathematics -to teachers.

6) PubRishers can't handle developnent of new curricula because they
‘ - A"

&

must play tp the mode. e

Thesé points, were not immediately -built upon, but ~

> ’

a vital and interesting debate arose. Donald Barr introduced his notion

of;—two attitudes" toward curriculum development. The ensuing exchange . . .
’ .
between Barr and Elliot Eisner has been recorded in the thematic section,

"The Role of the School in a Pluralistic and Changing Society." It is
perhaps sufficient at this point to remind the reader that: the exchange
vividly pointed up important differences in fundamental educationaI.
ideology. : - ) ,

. .

Following the Barr-Eisner exchange, Lillian Weber spoke in favor

of the "generic" curriculim, a curriculum based on natural language,’

familiar objeets in the environment, and actual manipulation of that

/

language and those objects. There were moménts of-well received humor--‘v
. A
for example, when Weber noted that.her advocacy of parent involvement

might make it sound as though she ' agreed with Dr. Barr. And I never

¢ ¥

haVe s0 far!" (The point illus;rated is important for the reader.

- .

One cannot easily identify in these proceedings "factions" oT even,

"representatives," for participants moved often and easily from one ' @

-~

loose alliance to another -based on their support of particular points, -

P~.. . N -~




B Ty P . - ":"“g . . < "-7‘
qifferently here from Weber's sengglg 2) development and/or selection

bl : .

The reasons for-support frequently varied significantly.)’ Weber agreed

e —

-

with Davis that curr;cu{umgust”Bé“geﬁErgted‘fh a face~-to~face setting,

. 4 - . o e
. but she would include-students, teachersj-and parerts in confrontation

-n

with natural materials, - ‘,\
Larry Senesh spoke next. He suggested that "grantsmanshipﬁ had -

. i t
created a "horribly lopsided" authorship of curriculum materials. Tyler
-

interrupted to agree that the people who deserve it "don't always get
<
the money," to which Senesh.assented by joking, "I don't want to .
. y . &
complain.” The talk continued on a more sericu$ vein. Senesh/found

a‘multiplicity of curriculum authors properly working in interaction.

’Crantsmanship destroyed the sensitive balance in this interaction:
There is a need to réstore parents to a bona fide'partnership in
educational matters. Yet we must keep in mind, Seﬁesh\implorgd, tpat ’ Coe
‘the purpose of education is subversfon. Parents can be .involved even
so. 1f someone takes theé troublg to‘comﬁunicate with them.

Decker Walker tried, next, to iptérpret the Kanawha .County

incident in light of the analytic framework outlined in his paper. He
N - 2 Y <!

suggested that curriqyium deyelopmpnﬁbmay properly be cénceived as

.

th7Le endeavors: 1) &Evélopment of generic materials, materials to

* be made available for use anywhere (“generic" is used somewhat

' L P

A\

acge

R

of materials at a particular school, 3) the making of broad policy

_decisions about what shall -be aught. Walker went on to intérﬁggt

- B
[at N

. the Kanawha incident as a failuge in categéry two, that is,.as a

* failure of site-specifié»curriéhlum-development which by its very .

-

- . -
= - . .
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nature demands the participation of those directly affected by decisions
in the area. An assumption of unanimity was made where no such unanimity

*

existed. . . o - - &

.\f?ﬁ

--~Barx_suggested that, whereas Walker contended that some parents

[

had been involved in the Khnawha curriculum decisions;~parents had _.. %
not in fact been consulted at all. He(Went on to insist that there

is arrogance in an attitude that would impose curricula\ on dissenting.
parents; it involves an abuse of parental rights. ‘Curriculum4gu§£

evolve on site.

. Peter;pow characterized views of parental participatioqkin

R 3 “ . L ]
curriculum as "romantic." He avowed that he shared some of this"

.
LI P

"romanticism," but that we must recognize that--as Senesh claimed--

°

education is, in a large sense,’ subversive. He deplored the lack of a °*

e

" coherent social policy to guide a truly subversive effort in education-

“a conce;ted attempt to change values, an attempt which Dow saw as
° - \
PO Rl N
essential" to education. o - - ‘e N .
¥

.- Tyler pointed-out that the conferees had not yet grappled with
the question of alternative methods o§§developing curricula, perhaps

- because prior questions had not been answered satisfactorily.,.The

questions which’ kept arising, he noted "had to do with who should

_make what decisions in curriculum. . v
Marjorie Gardner undertook to describe two modes ofsgovernment
involVement in curriculum, suggesting that the funding of ational

projects"” 'is ceftainly not the only mode of government participation.’

Sli€ cited aid for both generic development, e.g.,'the'major projects,




s

~46- T .

- . - ) .}

and site-specific 3evelopment through the use of curriculum specialists

- .

who ‘acted as advisors to local districts. She questionéd what might ~

have resulted 4f this second mode had not been discontinued. ,>; .

filoyd Trump advanced the notion that we might opt for a required h .,

curriculum based on universal needs and a supplementary curriculum . ‘
i

comprising topics of local interest to be chosen locally rather éhahzﬁuwnep

e e dve oo e

PO,

t%ying to develop a curriculum which is™'good foT e ev%rybodyu'htThe ‘ ;h

question then becomes. Who will develop all this? Itfseems we must

encourage the provision of "cultural smorgasbords" by lécal groups,
and the national government might be involved in advising groups how

-

* to develop these .curricular dlternatives.

Ny

The'attention of the group.was next drawn to politicdl

., economic forces on curriculum. Ray Hannapel emphgsized the role
~ . - « an
of allocation of monies on curriculum dévelopment.
increasingly expensive, and moniks are increasingly being dive

v

from materials. rﬂe—endorsed the idea that we must plan for diversity

in curricula in order to accommodate the pluralism in our society.

>

Materials are o

Herbert Kliebard returned to the central question, outlining

- —

the dangers in the prevailing model which he described as the "afie

best way' model (getting the "best mind " together to create Ahe "one-
best" curriculum)' first, a bad curr culum might be adopted on a ;} .
- TR [} »‘—‘
grand scale, seaqnd e good curricul might not achieve sufficient ¢

aCceptance to warrant fhewexpenditure on developmen%A He recommegéed

N IS AN ) )
seeking alternatiVes, e. g., funding small groups for special purposes. {{
{
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Chairman Tyler reminded the group h t the mode described: by

‘ Kliebard as the prevailing¥model is’ relatively new., [He describhed
commiséions ‘;h.ich, ‘in the past, recommended what should"be ,taught
wit out.actually producing curricula and outlined several other - .

%odes which had, in the past, been used with some degree of*

-
- 4 ~

effectiveness. . \ ' ’
Stan Saletot felt there was a need to relate strategies ‘of curriculum : ‘.
development” to parental rights. He cited Larrz,gCQau s paper as evidence - .
that much of the money that has been spent on curriculum development . é.:
“has been spent on some%ng that never hadmaq;~ real effect. N .
Jose Cardenas suggested that: theri age/two ways, basically, in - - ‘

»which change occurs in schools. internal andp/eg( :ﬁn%l.

- he noted, defeéts in each. When schools are‘mo\ ‘ivatedq"in)te‘;:ﬁally ) '“é .;: L
toward change, the professionals involvedysomeatin;eﬁs fail to t&éinta%nﬁ’ i . ; o -
comn:un:l’.cation with other concerned parties in the community (He 1 g@‘ﬁ g;:;%’i s,
deplored the evident isol-ation of the school in the community f 96 ‘ . : "y ,; ;.,
‘External motivation maycoccur as”a result of this failure 't;o communica_t;e_/]o. ’ r‘e
and may take the forn of nressures brought by . spgcial interest groups, (; y ﬁ““ “. .

%legislat!on, or litigation.. - o ‘ . “ ‘ \;) ‘

' zrﬁ Al hough the conferees were still "going strong," Chairman Tyler LT 2
calfed a scheduled break at this point, . : : . B .

. Wednesday Aftemoon:ﬂ Session 2 ] ¢ ' ", ‘

: r A al = & °© .
, Discussion Question: What are and have be{an the roles of”lj:‘he Federal /-\\

government in curriculum development? ° o .




N Marjgrie'bardggr opened the discussion by outliﬁing the past - -

invéivemeﬁi§ of national agencies;‘e.g.,'NSF, OE; in curriculum

\e

matters. (The reader may refer to her:.paper, 'A Brief Histér& of

. -~

*

Federal Involvement in Curriculum Development," for details.) She _

) .. . R

;\‘nbted a shift in—policy from an earlier hands~-off orientation to one

AR

f}'ﬁ'« ‘ . L R ~ ~. . L S ’
of concern with implemenfation. ~
o Herbert Kliebard nexg\jiscussed some of the outstandihg,curﬁicula”

. which had been developed loctally rather than federally. (Refér to
h .
Kliebard's paper,” "Systematic Curriculum Development; 1890-1959: An

Interpretive Survey.") He mentioned, for example, the Winnetka and e

G,
Dalton Plans.

.George Archibald warned that éonéress will becéme involved in -

judging the worth of curriculum projecfs--both content andfprobess—-

H

because fedéra; tax monies are involved. He’referred, asfdid Gardner,

to an interesting and useful Library of CTongress Repoxt eﬁéitled

.

_"The National Science Foundation and Pre-College Science lucation,

\
He reierred also to the Moﬁdy,Reporf which looked at MACOS and a GAO

1950-1975," available th:puéh’ﬁﬂgfgouse Science and Technolog&‘Committee.

\ \\<reporty "NSF.Supportgﬁ Sc}gﬁce Education Materials: Problems of
N < . . T
Evaluation, Distributjomj and.Monitoring." He claimed that a few . L
groups and people are "in the businqss"‘of getting federal monies, and

that most NSR money hds gone to a relatively few organization§.

Frank Chase found some consistency in the Federal role in

3 .

curricul evelopment, namely that of "correcting imbalances" in or

) e ) iF .
through curriculum. The NSF tried to correct an imbalance ig math/
‘e v . ) . . . Q"

- .




s .

science education, for example. Other consistgnt roles of ggvernaent

»

» . - .
have “been ‘to promote public debate, to produce\or encourage designs

or models to increase achievement, to promote evaluatfoa.

. I .
Deborah Wolfe listed several roles of the Federal government,
“ ¥ (S

- She saw the government as promoter of minority rights, special science
andtlanguage projects, and common education; as stimulator of innovative

projecth; and as primary educator in the trusts and territories., She

~

recommended that the Federal government involve the states and counties
in closer~partnership. . -~

In a similar vein, Jesse Coles pointed qut that considerable
- .
progress had been made in--equalizing education nationally through

gdvernment intervention. He made a plea for continued support to poor

freas. He also feared that the position advocated by'Archibald dgainst

é

‘ funding of generic development might handicap those school systems

a

which could not possibly engage in their own. Archibald then tried
. to'clarify his position. He reemphasized that continued governmegt
invo}vement in generic development would inevitably bring increasing

.

Congressional surveillance because there would be "reasonable differences"

among people)surveyingdthese programs,

Bob Davis expressed surprise that there had been so little
Ry

defense of fhe NSF programs. He felt that NSF might‘better be criticized

™ for the lack of impact resulting from 1its efforts. The problems still_
exist. Someone must take,responsibility for adequate preparation of

teachers in mathematics and science and for curriculum development in -

' these areas.




=50~

Paul, Hurd commedted that involvement in curriculum development
* on the pé?ggof government dated back to 1798. He pointed out ihat‘many
o ‘
’ curriculum choices were actually made available to schools through
» . ) s

Federal grants: seven forms of BSCS and a total of ninety other ‘
projects in biology.. He drew.attention to a "shift" in orientation in .-

curriculum matters as’well as in stience itself--a ‘hift toward value-

= e .
. loaded problems at every level.” Among the lessons we learned from the.
NSF projects are these two: We need subject, matter expertise in o

curriculum development; we should not expect sucgess from every project-- '
- \ - ’

rather, we learn from each experience.

.

Donald Barr added a cautionary ‘word to the general defense of NSF.

He“agreed that NSF had not been coercive in its initial stages of operdtion,

4
.

but a shift occurred. Some danger, he suggested is involved in combining
\\‘_gﬁding for initiation and implementation. Such a combination, while
tempting, would put NSF in the position of "selling" its products;

This shift in aftitude should, therefore, be avoided ' s

Y . Dave Seeley mentioned anéther role of, governmeﬁt—-quite different

fromgits role in curriculum development. He listed" "White House
o X RN : €

Conferences" as part of a “hortatory" or encouyragifig role of government, — -

He went on to suggast that the government should exert leadership witg

. willingness to communicate what it is’doing. It should, inother '

words, tfy ‘to separate its support from{ggercion through broad

[} ©

diséussion and responsible leadership. ' .

” .
. -

Todd Endo drew attention%to what~he felt were two sorts of failures in fund-

Sy,

ing. Failures of the-first type, for example investments ‘in bilingual education,
N ) T T - %
: . o
] © 53 L4 *
Vf?’ , - 2




appropriate social chahge by controlling the conditions under which it

theirgcitizens; it provides help for private colleges in areas of its

- Marjorie Gardner concluded the session by reminding the group‘

have had little impact on student, outcomes, although they have been effective

in redistributing power and inf1uence. Failures of the second type, as in

cai%zr’educationz haye resulted from investments that are too diffuse. -
Clarence Blount suggested that there is a céhtradiction in wanting -

—
Ly

federal money and no federal control. 1In reality, government enforces ; {

e .
will give monies; it helps states to look after the welfare of all
* Iy ° %

¢

own important self-interest. ‘ W“ ’

Gordon Brown felt that the current role of government in education

-

represented a continuation of past practices and a tenuous exploration
of future possibilities. He suggested that,‘in all likelihood, Ebngress

kY
would play a large*role in determining NIE's policy stance. - °

that Congress has long been friendly to curriculum development and ' s Co ‘ ~

s * s

teacher training, and we should not . forget that its role has been
largely supportive to education over the years, i t . o
" This comment was endorsed by .Chairman Tyler with’ particular o =

examples; and he then adjourned the meeting, ‘ ' .f

Wednesday Afternaon: Summary Session .

. On' Wednesday and Thursday afternoons of the confhrence, time was .
.
provided for those participants who would not ‘be returning to state t

-
their recommendations to NIE i e ’ .

" On Wednesday afternoon, Barbara Howell was the first' spesﬁer. .

B

She began by outlining ways in which educaé;onal publishers influence , . .

- %

i i !
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the‘ whole educational enterprise. . She reiterated that there is a’

Y

« o . // . .
nétiona], curriculum’ and that publishers provide what teachers, ‘admin-

. 4 ¢

istrators, and%parents have indicated they want. The risk in_volvedf'

A of-‘course, is that people will change their minds! Publishers (
. Ve . *
" Y implement what people say they want. .
' Cos T ' v ’

Her recommendations were these:

o ‘ X

. - (1) NIE, should provide/ help in involving and informing ')
| M parents in curriculum matters., .
. ﬂ P (é) yNIE should provide help for curriculum directors; at
| L/\ . \the local level. 0T . L ‘. ‘ - '

R (3) NIE should provide help for significant!development
of substantial curricula in sp!cial education. -She

L : »suggestec{ that "mainstreaming"’as it is conceived -
n"':;' = w - T
today is.a "terfifying" notion and that education -
' 4
Mould haye to come to grips with the real problems
v A
of the physically and mentally handicapped.

-~ In discussion, Lawrence Senesh and Todd Endo were largely -

\ - > . supportive. Eﬂo suggeste}that ﬁIE's help to special education -\ :

k) e
b

ought to be directed Lt‘bward the’*‘xprograms al'r‘eady mandated by law, -

" -~

In ansver to a question about how NIE might help specifically
- , > ‘”‘"‘ !
P with the involvement of parents, Howell suggested that NIE sponsor .
“ @
. the writing of a bookl,et ﬁgr .paren'ts on h‘dw,»t:b» evaluate thedir &
(XA , \ 7, . L v

chi.g's school program and materials. =

H

<

. ; .. fz“"’Jim Shaver couns.ele‘d that we need to look at the assumptions «”

]

. ' ' - I - .
e underlying programs and not just at the potential value of the area

by M
o . - - T - ~ . R L.
s - . . L

)' I " “ Ny
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,in which funds are_sought. Too often, he felt, ill—conceivgd progyams *

- ' are funded Just because\they fall into the area of Special Education., .
N .

- <

.- He commented that NIE really dojsn_ £, ;l!g-"e enough money to do much of '

anything in curricuglum. Ray Hannapel confirmed that total national *
N
1 expenditure for curriculum development probably has. totaled only about . - N
‘» “

-

o 5 million/year over the past few years. . . C e |
- ]

Dave Seeley Presented his recommendations next: . : .
- ) . >
' (l) NIE should be agressive in promoting good programs‘ \
A . B \
$ie need not bs consistent in/the value orientations

it supports through these programs. /

(2) 'NIE should promote parent involvement. 'Y f tLt e

l ¢ |

A (3)“ NIE should seék and suppo:L innovations,ﬁit should °

back a variety of quality programs, even conflicting'ones. ) '
i . . . o . - > .
(4) NIE n&ed not promote utility; it should discard the l'- ; - >

7 factory model An its policy planning'. : . o

. -~ @ . Z

There followed a ’general discussion about the recommendations
= made’ by Seeley and Howell Deborah Wolfe defended Jeachgrs against

an implicit charge of ignorance° she outlined the difficulties under
" " 'S P ol
which teachers work and the lack of funds for materials nther than L ;.

-

’texts. s Larry Senesh also ‘defended the American te&her 's creativity
but :I’nsisted that improved teacher training ‘is ,neceSsary. I.illi‘an , -
- 7 N

Phs Weber defended teachers strongly; she _suggested that administrators —
L4 6

< are frequently responsible for the materials teache?® use. She : . T

L . & A - ey
“n suggested that“‘NIEb support teacher resource centers. « e g}g / ~
: ";’ . I . SN e ‘\.J £

The session was forced» to a 'conclusion by Chairman ’l‘yler;é . )
v reminded the group of a scheduled reception. %g Co - ’

. - Iy . . ’
- gp‘i} . . i . N ~ e \
. R

< e R ) . ""5?:(:; et
o
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Thursday Morning: Session 1

v

Digcussion Question: "What are American cha}{.dren learning now? Where

' - 5 are they learning it? . s ' .o -
@Chairman Tylet s\et the.tone byonoting;that the.total .educatiqnal

S , system is much large:: than the systemif;@ftférmal scho'ol'ing', that
; . . children 1earn much of what they learn ;utside of school..
. ‘ - Kris McGough prefaced her remarks bchharging that the public >

-~ . -
A

. 'was Xastly under>~represented at-the corference. She went\g<n'to say |, .
) —— . ~ . , . .. .

that many parents are unhappy with what:their children ‘are learring
. . X - . NI -~ s

, in today 's schools. They. are learning moral and gultural'relativism,
. : Y™ she claimed, but no grammar. '-‘They are “exposed to persqnality’r profiles
. \ AN

h w . -

. and pspcho—sociai programs but no academie learning. She ‘recommended
* LI e <~ ¥
* .# that NIE fund reg,ear.ch ‘on Leaming. . ¥ ) S,
The next speaker, Paul Hurd, spoke about’ changes in soc:f.ety——
\

‘ particularly, in» the home-—whi‘ch .have* influenced what children are

.a.

.
1

, . »
-leaming. ’He said it is extreﬁiely difficult to determine what .

- children are 1earning outside thool bécau!e of the fragmentation in

.

. P
- . home life and a resulting 1ack ,of‘ communication, *

N % - P Y LI

]
- - Larry—Senesh agreed thatathe 1earning etivironment:\ outsfde -of

' schools is rich and cOmplex*‘and" needs to be looked at. He felt that

’ . Y

st it is especially importarﬁ: that a bridge be built between s‘chool

“a\
¥ . .
; and community in the world of workp-that work .not be presente’d as’ .

‘ .

~
.

'\a . . .
! v e

suffering. }z
a

« Jim' Shaver spoke

«
a - .

g
ou t some of the shortcomings in contemporary

o "T"

i - education. - not much f;ongal training in b,asic skills including thoseK/




‘o

-

-~

. much help with moral instruction,

-~

.

.

for citizenship, not very‘sound informal training~for citizenship,
not much help for paggnts who want to tutor their own children, not

‘He suggested that many parents

-

Y

Jdo gee scliools as aloof and autocratic.

“

He further~¢Rarged that the

schools are not very democratic institutions. Chairman Tyler took

exception to this comment, pointing out that Project Talent revealed

a general feeling on the part of graduates that they had learned in

B

school quite”a bit about social relations and democratic procedures

if little about other important matters. Shaver replied that kids

do learn these’ things in school but informally, that the school is

-

socially democratic but. not politically democratic. He concluded :

-
[y

3

by endorsing McGough's recommendation for research on lea@ning.

Tyll van Geel returned to Hurd' 8 comments, Because of the treid

td worRing couples, he suggesfgd{ there will be gn increasig need

- 14 -«

. +
for high quality pre-school education and for better education for

.t -7 : . a . e ¢
those who will work in -this area,’ . - -
MigFalia.Rbmero de Ortiz suggested that.several educational ' R

-theories need reexamination, among " them "deprivation theory" and the )

-

theory underlying ESL.

Instead of "lamenting" changes in family and

L4
v

society, she said, we ought to be studying these changes and using . ;

>
s

them to build an educational system soundly oriented to reality. There

A

needs tcfbe d.stronger coordination between home and school' .not only

- - &

must what is learned in school be reinforced at home but, perhaps -

more importantly, what is learned at/hgmeeand needed at home must be

reinforced in school.A - ) ;

<
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*_ still feel schools are vital .and ,that schooling is a means to upward

Harry ﬁroudi next attempted to identify and classify some of the

things children\learn outside of school. He.listed as gathered outside

[ . \

rof\schoflz factual information in great variety, standards of taste, :

standards of success. He mentioned the popular arts as a rich source

of student learning. One possible role for the échool in handling this

» “outside learning is to aid students in organizing and critiquing the

-~ -

standards and* information they- acquire.

S‘s
£2 E(uiring in schools: that schooling 18 of questionable worth, that

school is not a part of the real world, that loss of services is a

» -

powerful métivation for action, that schools are political footballs...

> »

Agaln, Ehairman' Tyler demurred, citing polls which seem to show that,

. y

although adults are critical about some aspects of education, they

(o v ' i

e AN ' .
mobility. Brown held his ground, insisting that the dissatisfaction "

,~ 1s with how things are now in schools-~not with the idea, of schooling.
[ . ..

Robert Segura reminded participants of his previbus reference o

to an "overly fat" curriculum: Everythipg goes in, nothing comes- .

v out! He suggested that schools need* to do a- better job, withfbasic ¢ >

skills, particularly with minority students._ He cited a geherdl .
neglect of-dialogue.' It would seem, he said, that the school might
zecogniié the lack of general.fonversation induced by television and

"compensate for it by providing opportunities %or meaningful dialogue
. . i .;&; . M -~

in the school setting. ' . ;ﬁme

Gordon Brown.put fdrvard a list offBEHHEfs“§fﬁdents*seem"to~be«~—“elvll_m_



rw,
.

~ 8

" difficult and Eomplex thingsaare.aceomplished easily. He Yecommended
‘ ;1 . 7 - N - - . ' .

, . ) -57= ) :

] ! -

Stan Salett began by expressing'xis feeling that the c0nference N |

.
5

i
'was not really a conference but more nearly a hearing, that ?here was

-———\ L]
not ‘sufficient opportunity for dlalogue, ‘that the sought—after

3

P

"i1lunination" was not being achieved. Both Chairman Tyler and Jon

w

Schaffarzick attempted to clarify the rationale oﬁ the conferenes.

.
-

$alett then turned to the substande of his comments. He felt that

., . 3 .
parents are "stunned" by many recent curriculum developments, e.g., -
A Y

the cultural relativism, the psycho-clinical emphasis; that parents

are disappointed by the school's performance in cdhtributing\to upward/A .

mobility. Here Tyler, again, attempted to clarify points invoiving

the Jencks' report, but the controversy remained unresolved until

- » -
. P . b

Harry B}oudy’pinpointed theﬁdifficulty: Whatever the proper ‘
1nterpretation of studies may be, the hews is that it doesn t pay to .

go ‘to school Right said Salett, but: parents st1ll believe that it

.

should pay to go to school. Parents are concerned about an apparent

fa{ling‘off in basic skills, about poor facilities for preschbol care,

. : ' ’ . s ' ’ “, N .
about the (apparently incredsing) practice of manning reading and math
centers with volunteers rather-than,proféssional%teachéfs.' ?e concluded

¥ [ .

byysaying.that it is predictable that parents' alienation nould affect

the learning of children, and he’cited as. art indication of’ _parental .

, .

’
+,

alienation the “tragedy of PTA"~~a steadily dropping member%hip.

+ Garl Dolce suggested some attitudes students are acqufring in ,

e
-~

schoolsy . that the world is made of impressions and images not requifing

1 K

critical analysis, that ‘actions have ‘no consequences; that even & .

T

- o A

cuSest LiFp e,
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that we recognize that school time is limited and-that ‘we nust,
therefore, set priorities., Otherwise, we risk the ﬁossibility that

schools will do nothing well., He counseled against the temptation

* -

to reorganize the entire environment; this course, he warned, ig

filled with frightening political implications.

: -

Ann Kahn clarified some issues raised by other speakers. She

claimed thasfhe loss in PTA membership was not so serious, that !
< . { -

indeed the organization was leaner -but more active. .She cautioned -

w » - .

that the "back to basics" movement should ' not be construed as a

20 ~ move to deprive or so “to restrict curriculum that important enriching \

s ¥y

topics should be left'out. Parents still want thinking skills and \\
sappreciations, but they especially want a «competent ?ob in the area - -
. R . i::” : )
. of basics. , & U - \
57 M ] ) X N :
. Chairman Tyler summardized by emphasizing Dolce's comments on AN
. ’ ) .
the neéd for priorigégs and the impossibility of the echodl‘s taking "

. o - ) .
on every task suggested for «it. He#then declared a break., " . \|

. Th?rsday.Morning: Session 2

Discussién-Question: What kinds of educétionel improvements are
» - . - :
perceived -as needed now? ‘ T

T

Ron Brandt opened the session with a ™laundry list" of areas " \

]
-~

e . . St
needing improvement: written composition, ESL, life skills, social

studjes programs which now tend to neglect history and geography. He g-‘

¢ s

spoke highly of MACOS and recommended that such high quality*brograms §!E;

»

be continued but that options be developed for parents and children <o
- . who object to those programs:, ' . . e 'f
. ‘ .- . . )
+ "‘\ L. . ’ ‘ . . - .. .
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-, Lloyd Trump expressed the feeling that consensus is .unnecessary.’
_ It is possible to have "Schools for Everyone", inighich there are-
?\‘\\\\\ carefully planned, monitored options. : *;g?, . :
e J') Wirt described several curriculum development models and °

Sana,

stated that fundamental changes in curriculum modeling suggest 3

o
b

curricitlum development itself as a platform’ fﬁr research. %

v

: Frank Chase spoke about four kinds of“Ehenges in curriculunﬁiw

N

‘ . N E
those involved in cultural pluralism, the notion that schooling is-
only one part of learning, .the move to "hands on learning", and the

change from a restricgive curribulum to a facilitative curriculum.

He concentrated on the last. A facilitative curriculum, he emphasized,
r g .

aids students in using their abilities and skills to. mastgg further

"

te

learning. He recommended that iurther research bé ‘conducted on

instructional analysis and improvement.

.

. .Bill Boyd reminded the conferees of a* recurring theme., He

-

saw profpssionals in education as oriented towardwchange and parents,
% il

frequently, as'perceiving the need to conserve. He recommended ang

¢ s '

N orientation of respect for parents and the creation of genuine

oP§t6/ . - . - ’
g ) NS ' ‘A
- Don Egge attempted to identify several areas needing improvement

and tried to link.them to current trends in professional education.
§§?e prqliferation of State and local R & D's,:for example, would seém
to imply a need for support in,the form of systematic'transmission of

information. “Fn this connecEion, he also saw a need to identify systems

- LH

which are less expensive, which might permit more effective 1ocal

f
.
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development. Support is needed, also, in providing' information

about the technology of imstruction, help ta teachers with analysis

. ~
e .

. « of curriculum, identification‘of proper roles of participants in

education, and identification of competencies. He emphasized the need - ",

foreducatorsto accept the need to improve basic skills, .

Lillian Weber cited relations between teachers and parents as «

1
R}

- 3

an area needing improvmentl\,SHe saw a need for educators to.seek the
, consent of pareénts for propdsed improvements, to'receiva\and'examine

) g - ‘
z their proferred criticisms. She identifidd a second need for

T ‘improvement'in the area of helping teachers to make connections’ and
~ “ :
. . . . Y
. provide continuities in a complex educational environment which extends

. B . B P o

'well beyond _the classroom walls.

- - -

Onalge McGraw mentioned several moves which might constitute
. D A

significant improvement: a move away from mental health orientations, *

* 4

P cultural relativism, and pervasive invasions of privacy toward

teaching the basics and developing the intellect; a move away from

S

TR process ‘back to content, She cited a program in mor'al edzcation,

. =
- #The Ethical Quest, which she felt distorted the purpose and meaning

/ of moral education. . . }- . N

”»

‘ Joyce Lewis noted that, after all, we must reaét'to‘pgrceptions°
. this means that we must»respond to the request to return to ba¥ics.

She recommended that the Federal government stay out and let- Stgte
e »
governments use their monies to develop programs suitable for their

————

own pegple. - She raised a question about how great a role was being

played by volunteers in schools., How much actual\teachingygre they
e Y B * A
doing? How are they screened? evaluated? -




-l

- -
- . - e .- ~

The next few speakers 1isted their recommendations for improvements

-

. ¢
s in a straightforward way which involved little dialogue. v

r '"‘ Bill Moore ': We need practical experiences to reinforce school .

- -
. . >

learning, we need better needs assessment.

«

5

Peggy Ott We needfbetter planning for all phases of education;

o

‘-

we should examine futurist writing for help.

.

Nelle Taylor

Parents need help in participating effectively

- B

in curriculum; they need information about why

- . -

——the schools d t th d‘.‘T her¢ should
~\.\e\\c ools do wha ey do eacherg shou

v

— -

be invol&Ed\ﬁUre\closely in curriculum development

@

o v andqgther educational enterprises. The Federal
‘- H N e

- . <

235Ernment ‘might properly be involved in the

. . improvement of TV programming.

' { '

John M§¥§§11 : Teachers of English need information about the
\ conditions under whith students cigélearn spoken
and written English. - How much time should certain

s . B g
. efforts take? -In what form should those efforts -

. > . 3
-

be cast?

Roy Millenson. We need information about how' to achjieve certain
goals we seem to be agreed upon: oilingnal

. :z«’r‘
" .

o education, optimal educq;ion for the handicapped,

. equalization of opportunity;'integration. We

-

" need information .on how to-spend less more
“ /
effectively, how to. handle an anti-teacher trend;

*.  ~~how to handle vandalism and ?oliganism. We




need to give help and guidancg to textbook
. . " s c6mmit§ees so that they may function more
I‘ , . .
’ . objectively and éffectively.' . -~ -
Ry

Donald Barr

.
7 e

We need a reduction in curriculumjclutter and a B
3

. refinement of instructional techniques-—we should
L~ . i

usher in penmanship, rhetoric, grammar, chronological

Y

. history and homework we should usher out ihvasions
of the ‘psyche, gimmicks, learning packets,,workbooks,/
unearned electivity, ineffective individualization,

] " most of career education, .
- - ‘ : .
Kris McGough : We need to improve continuity in the curriculum by, : ‘\‘\

‘enhancing ‘communication across disciplines as well

S
~. .

- as articulation across grade levels.
’ The session ended with a call to lunch.

'Thursday Afternoon: Session 1

. Discussion Question: To what extent must the identification of \\

educational“geedsﬂbe a political- process? ~Fo what extent does it
_ . . P
*involve a clarification of basic national valuig? To what extent

can and ghould-it be-an objectiwe,process? . ) . //"T:

PO « oL , ' .

» ‘ Chairman Tyler opened the meeting by acknowledging the dissatisfaction

A\

of some participants with the lack of closure in discussion and argu- = .
mEntation. He sympathized with the feelings of discomfort over the . - -
— 7 limitations andconstraintsof format, but he reminded th, group that

« ) the purpose of discusgion was illumination, not a- concl sive and agreed

.

" upon set aof policy recommendations for NIE. Lo -

§es

F - . i L . ;:’v~
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Tyll van Geel then began the topical.&iscussion by expressing

>

the view that education is unavoidably a political process. Because

. ‘ this 1s the case, the process of decision-making is crucial, and

:5 i government.should undertake to formulate policy publicly, to provide -~ .
'i ) )

; better information on grants, to insure more open competition, and . ',/ .-

:

g to provide reasons for its choices in grant-giving. ’

¢
Lauren Resnick agreed that education is inescapably part of

a‘political process, but she suggested that the process ought not

.‘\\A
o proceed in ignorance. Government agencies, NIE in particular,

.should ‘provide eaBy atcess to crucial information for both professionals

and*/grents. ¢ . . ’ -

? i

!
|-
)

- L John Maxwell added an "Amen" to Resnick's recommendation for °
,’ ( ! N a
(; *improved informationicollection and dissemination. He reiterated

i

( ?his earlier claim that teachers of English badly need information™

x' iabout the conditions of learning; he requested *basa-line data," .
. g _ e Lo

' < Tom Green then made a statement that incurred some disagreement
e —~—~——

4 .
} and sporadic argumentation. He declared that needs identification
, IM . T o -_—

3 o ) . ,i‘ .
“i was-not a political process. f -
. "~ Chairman Tylér drgued that,\on the contrary, what one sees as - N
RO AN

*

C - a need is partially the product of a political process.

s, rs

o . George Archibald set,out two sorts of political purposes in"

the identification of educational needs: 'lafge group‘and small group

. . R . S
, pressures for ma or—sbcial change,or for personal agr;gndizement.

He expressed the opinion that the Federal government had too often *

-

.~ ' been unwittingly involved in the quest for personal gain and/or

E .: -
- } - . 3 e
N
e « -
st ) o

3 : g
B N ‘ - LT -(3(;
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s massive social éhange and that NIE could perform a service by helping /
et I A
B to create diversity and options. S .- - e e ./
. ‘- Edith Schwartz voiced shock ai-Archibald's opinions. She - / sr,'
. . . /
challenged the notion that all curriculum developers are "in it" /

- for their own gain, declaring that Archibald's attitude was "negative."

v .
In answer, Archibald insisted that there was a positive note i his ..

speech that should not be overlooked, namely that NIE could purposefully .

" contribute to meaningful diversity. ) / . T
Harry Wugalter suggested that some distinction should be, made - ® f

LN

- s between wants and needs, that NIE must ask who should identify needs, o

‘- ’ " and ghat\&skf:izézzdzjize that many improvements in'education are o
induced not by '€ ional professionals and systems but hy the business ‘

and political worlds. Educators must make an attempt to assess needs
. reasonably and to evaluate programs respensibly. . o "

Harry Broudy introduced some wry humor by asking, plaintively,

wheth??lit was "improper to speak about 'knowledge;‘in relation to -
) - the curric:ium. ‘ h; averred that there are two areas in which non-
political means are used to identify educational needs: the'structure
s oﬁ:knowIedgE%andethe uses of knowledge in everyday\life. He %ointed '
| jbut that the decision whefher Oor not to include knowledge inethe
- ; - .
;f‘" ['} curricu?im is a polftical deCisiOn; but what constitutes knowledge °

“ ki3 o LI

is not. He suggested further, t%ft weoneed research on-how knowledgezt
' . % Ay
- functions in everyday life-—on e.g.,nthe interpretive uses of knowledge.

L1 -

50 . These nonpolitigél'areas;are significart because school is unique in

A

o4

l_.\ inducting the young into our knowledge domains and mores.




Larry Seneshﬁzgreed that education is highly political, "riddled

with vested interdst,"”" but he saw Broudy's suggestion that™we concentrate 2

our attention on knowledgé as a possible means of depoliticizing

‘w’

education. We might ask he suggested how knowledge ;ffects privatezﬁﬂ

welfare “*public welfare, and values/zglgeﬂe;SI and then use these

considerations to derive policy. N .
- .

George Archibald challenged the whole set of "nonpolitical"

.claims by asking: Who identifies thé educational needs? Broudz\\

S

answered that concepts, structures, and working mores are identified
.
within the disciplines and that the functions of knowlfdgeﬁin everyday

1ife couldtbe identified empirically, Archibald took this to mean -

e ES

that Broudy wished to "leave parents out" of the decision-making, _ =
- o g : %
but it was clear that this was not either stated or implied by '

Broudy's remarks; He had merely identified areas in which parents

are not, as parents, naturally involved. Didk Schutz‘iftempted to

clarify part of the matter by citing studie\\in ‘which needs-had bEen :
§
commonly identified through a variety of means, thus pointing upa ﬁe,'

D

Y LN

ossibility of objective Identification of needs. ° )
- i S ¥
Davis counseled that decision~making within the disciplines

tially, a political process. ,He cited the grede&f 2

~
controversy over .the: recentlyoannounced solution of the famous "four

“color problem." Because computer methods were used in ‘the- solution,
.
a dispute arose concerning whether or not to adjudge the<solution

£l Q@ .

proof o This point "was expanded by Jim -Shaver who‘ég C%

-

described the political processes within the disciplines-of eﬁpnomics

e o
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* in the larg

‘l

of which he had been™a part that made,"every effort not: to be

of "good will," eager to getter the lot of children. He suggested

and sociolo H‘%suggested that the suppg.sitPn that the disciplines 7.

.- H

were somehow; free of internal political controvers§ is "najve."” This /

- . -

—

mattér was e! sentially resolved by Broudy’s observation that fye ed, -

’ ] .
here, to malqe a distinction anong domains obviously, decisioﬂ;{/in .
"physics arejmad’ejithin physics (whether po\itically or not) nd not

£, .
poli‘tfical -domain. H , 4

' 1
is pervas:we in to{day s world.— He pointed ut the increase in.the use

- At 'thi? stage, Clarénce Blount suggested that the political proce s

of elective" ‘machinery in choosing S'chool supe_rintendents and. boards,

: ’ .
the increasé in legislative invclyement in education,..and the.impact

of union acf;;ivity on pclitiéizatiork & -
- 1 ’ . ) s, b
David Yilliams noted that there is a gap betéeen our gener'al role

5 -

as ‘advocates of children and our adversarial roles, e.g., parent VS.

teacher. Hﬁ, too, felt that education is highly politicized that -

‘even getti g into schools' and classrooms is a highly political\process, e
requiring persuasion andgebate. T e . . \ L
AN ’ . .

Paul %urd challenged George Archibald's description of the

workings o% curricul}lm projects. gHurd describ,ed-cur,rlculqm projects ,
3 ) ) — IR .

#

‘ o . Y . .
political," Real efforts-had been made in these projects to involve
: Co Y 3 N o ’ e .
.all peoplexc%ncerned He described”curriculum developers as people ®

I

ifurther, tf;at motivatfon for curriculum development was”not solely

RN e |

’monetary, but professicnal, that it was directed teward testing e s . “/

hypotheses‘,/ attempting to increase learfiing and to maximize interest.
. . M . . [

* -
. ’ - . N . -

\. l‘-":o
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¢ funded‘by NSF, but Hurd countered that five years of work at big:” =

Ty ) Bill Boyd introduced % hopeful gote, Sometimes, he, suggested, i (AR

) mlght sensibly ask What kind of politics shall We use? rather than, -

- PR
- s
- R ¢
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”~ L]
&,
\ . ) .
; . R -
- -67— , -~ .
i .
N
a
. ~ b

Edith Schwartz pointed‘éut that .a successful p&litical&process‘was

required, however, 'to fund such pPrograms and to implement them. 1

Archibald stated that the Human Scienee program had -been - e -

own experse had preceded any consideration of NSF funding. Archibald

«

gersisted in his claim that the Human Science program is highly ’

controversial and that it represents an instance of using all the. .. * . -
people s moneyafor material not wanted by many parents. Edithq

Schwartz defended the exgenditure of monies for controversial programs;

-
she suggested that, perhaps, objecting parents need reeducation.
ff“
* * Gloria Frazier attempted toxredirect the.discussion to NIE's o -

- * 0 - . -

Jpossible_role in curriculum development, She feltrthat NIE could play

= ¢ ¢ .

a.p}ominent role in the dissemination of information about fesearch-; 3

< N
e " * , whs ’ 2

in proyiding agcess to information which 1is available.‘

-

Stephen Bailey,commenteg that almost everything which had been s -
S ™ Tt
said so far is true in some domain. He felt that the central mission <

% 1 - 3
) & ‘.

of NIE might properly be to get at fundamental and common needs. S

|'5 . K3 - + bR ; -

-~

There is po way, he suggeste%. to identify basic national values I i .

) V& B AN
without ambiguity, and this realization forces us to use’ persuasion %ﬁt/ ~
., . &

instead of cJercion. He endorsed the notion of NIE's supporggng a‘® - _' ol
B H

[

- Lo . . L
divers&ty of quality programs.# . ~ ot TN -

-

# ‘,’ . & N "f;(’ \

.y

't' - "3 =

% L e
outcomes of curriéulum proJec;s "are betterkyhen theﬁprocess has‘been PR
3 - il )

o

i

' somewhat political" In the * same vein,.Decker Walker suggﬁsted~that We v . ‘

£
o e \ N .

x . * , :
@ . %& : “i:}ﬁ ‘ ? - &7 -
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How can we exclude politics from the process? A frankly politicized

process would terd to open things up. ) B -
y..‘,., n ‘“‘ pE -

Roy Millensoén pointed out that some government agencies, e.g.,
the Small Business'Administration, will nof give aid to "opinion makers"

such as newspapers, etc. because they feel such grants would violafe ’ —

‘o . " the First Admendment. +This might be a precedent for IE to keep

-

in mind ds it formulates poligy. . ' ' )

Ann Kahn coﬁFluded the session'by observing that controversial _

programs might bg funded if that support were balanced with fuller

. ) " public'participation, open hearings, and’ continuing dialogﬁe at a ‘

variety of levels. v Y

- L Y
A recess was then declared.
- 1

-
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Thursday Afternoon. Session 2 o ' R

AT

P,

Discussion Question. How can educational development activities

' contribute to achieving needed educational improvements?
‘ ' Roy Millenson opened the session by suggesting a way in which

.

- textbook makers can help in assessing needs. Since their salegpeople i

° : ra ’
L4
Y

“about perceived needs. . -

»~ * _—

. s ' Following\this, Decker Walker spoke in favor of texts, guides

. 7//. . visit ‘all of the schools, they can serve as collectors of information
-

and referencesf These tools provide help for beginning teachers,

4o ¢ - o

.- . and they also contribute to an ecohomical use of teacher time. 1

3

feachers simply do ndt have time 'to do eVerything on, their own that ’ < -

. ‘can be done swith a well.organized textonk. t v, C ‘/ \\\ }x\\\

54
-x.,a "‘4;

Jim Gates felt that teachers should be invpred in currieuldd‘devel-
. - ,éﬁg - -
opment, but that they need time to do this.




i - - .

" Bob Davis reminded the éroup t\qat there remain "nitty-gritty" )

. [de &
4

. problems of curriculum to be solved.” We peed to decide’where and by - ‘ ‘
. whom curriculum decisions will be made. _ He agreed with.Dave Seeley’'s -

" earlier warning sthat we should-avoid a "muddled middle" rather we

need to create good, real alternatives. But the problem remains:
- - » . < -

Where does curriculum find a home? Who shall take the: responsibility

to trair)x teachers adequately? M AR |

David. Darland asked what percent of curriculum is=verified by

learner acquisition before it is imposed. - )

°

There followed comments and questions. Tyler answered that - . |

thé whole matter is difficult because the effectiveness of a.d!’rriculum . ~

. ‘ seems to be teacher-dependent. Richard Schutz commented that the

concept is new, and therefore l.’gt.tle of the existing curriculum had
& ;r»x-‘ .

.been 80 ‘verified. Deecketr Walker asked ‘for ‘a definition of "Jearner

\

- bverified " John»Maxwell offered the notion that "one sign of learner ' o

X .

verification is that "the kids don't throw the stuff away." fmd - :

-
- ~ - &

Chairman Tyler agreed that the concept is a difficult one. Darland -
. R =™

. recommended that NIE should support ’basic research on con’ceptualization A
of, the problem. . N R " e . .' Ve

-

; o Joyce Lewis’ coumlented that, while elementary classrooms are. . . - T

generally exciting", high school classes are jwt as generally dismal ' e

4
“e . ‘e
~. .

, «1 Y and she saw. this as an .area needing improvement. : ~ T S
S . . -

, .Two ‘areas of needed ?mprovement were identified by John Mamell *t -. R
» .. - * ‘a _ L] A
He mentioned the. need for tested modefs of in-service-education and -~ « i *_:“ . "7:,_:

y . . - . — . . * ;
} ¢ hemdevelopment.,of teacher resource .centers., s e T
. N -
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Frank Chase felt that edugational development could _contribute | .

E e -
-

* to the latitude of. choice in curriculumﬂ NSF programs hroadened e

®  our perspectives, enlarged options. But .training programs sometimes o

Bo wrong. Teachers return from training programs and lecture on the

- 11“ \ " new materials instead of using new pedagogical techniques. Tqaining E .
. - ﬁ“Ain pedagogy mist keep pace with progress in curriculum. . < )
a8 ° ‘
7 . Jim,Gates seconded Maxwell's recommendations on teacher centers
W'y / - P ' Ha

#
and models of in-service education. He sabla need for research on , -

. N .

teacher effectiveness before institutes could really be%ugcful. He ~ R

cited elementary school Egthematicsias an area needing further improvement.

o

Lauren Resnick suggested that educational- development might

.
provide a bridge between research -and practice, providing two-way

A *

fa

~

information from one domain to the other. »

¥

Peter Dow urged“the group to consider deeper ideological issues.} .
: . ! $ 2

He expressed worr§ over our ''sensitivity" in the matter of trying

b

L] s

< _ to bring about social change.’ He felt that there is a need for ¢ "

government to speak courageously about national needs, that many

-, areas of“ignorance exis&~in our populatibn“and that.failure to identifv ./" g

~Q7‘\ - K these ‘neéds” provides motivation Eor curriculum development. Decker t . %
{:\;f;-. _ o Walher commented at a later moment, that there is a "fine 1ine -, - é
e f'~;;, between courage, and self-righteous foolhardiness'--that one needs& | 3
jf‘:;-- 45 'A‘,. to verifv'the availability of support before launching into such e -\’f
JE T : programs i - .o W g

i 3

T ~ Jokn WikE noted that national curriculum projects influence not

1
o

e oo ‘ - [ . -
ST - - <. vl - .
I 2T LY i . e . - S .
s - T N . . H .
- -7 - PR B 'l . 3
T Q . T . . . : . 4 . -
o A TN . J" - . i ‘v . .
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B

only the schools--through curriculum itself--but the whole




i ) sz : Sy u{«, ’%

Eo ’ ! j
educational enterprise at awariety of levels,-e.g., tiacher educagien

;and certification. ' ' , -

hfﬁ:rs;,,—l—”’//élarence Elount did some one—person role-playing. ® He first - 3

cast himself realistically, as legislator and address%d a cuep%ien gv‘ N

14

;he educational developer: How will your “educational 3evelopmeit n )

- project improve education? He -then suggested. acceptabie answers for

{
the developer to provide. The project may yield improyed student 3
.3 y ]

achievement better teachers, increased creativity in ?eachers,

Ancreased- ability of feachers to provide for a variety%of learnihg :
N ‘ - ! - N

. ~— .
?styles and abilities, increased integest among teacher? and*students, )
~‘:‘l.o'wer teacher and student drop-out iates. b ~?"’ 'E'Q: ' o “—3
) Herb Kliebard: expressed a concern for&curriculum gs3a‘whole. He -
felt that, in general, it is a mistgke to start our t nhing with ‘

L. imajor ,national problems or.with restricted learning PFoblems. | We T )
ishould rather, start with education and what it‘mggné to be efucated. ,

. — John Valentine noted that curriculum developers ihould not ¥

N
— forgét the colleges since they still exercise conside able influence . ?

-
d

: on the high school program, He suggested that there f need ‘to i

a - 1

.. ‘,; examine the objectives of both higher education and s condary‘education -

“ ot . ; } ".
. and to try to discern théir relationships. Tyler agrzed thdt this . }
recommendation is -especially well taken in light of t estrend to defer L é

I identification of the college bound to later and later ages. //./‘
j -7t
: -~ David Darland posed a paradox. Teachers do wanb significant change -
I

;. in education, yet they seem-to resist many ehanges. 'ieisuggested that ‘ 4

LYy

a4

.~ . teachers resist impoSe changes, that they must~Sé‘invoIved sensitively

. ~ . ,}:»‘ . . .
- (A

o
[$

—- —
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- and significantly in curriculum development, that there must be a

>
v

recognition of teacher needs as well as student needs.

e .
- v .

[ FRTUS Y IR

< Peter Dow returned to the question of identifying national . -

SN

o priorities. He insisted that we need to talk abouf/;hat kind of . “‘;,//,‘ .

. * ’
.

society we want, what sort of changes we. expect education to produce.’
¢

— The school he felt, has lost its function as a change agent.

.. Frank Chase asked whether the sort of essay Charles and Mary

¥
Beard did on ‘the purposes of education would be relevant, and. Dow

(5

answered in the*affirmative-- something of that sort--we had it in R f;-"
i . .

IV BRSSP
e e g -

- __ _the past" Chairman Tyler noted that, whiie curriculum development "_ i@

Bl

might have to be preceded by the sort of ph&losophical debate . ,rz'“ .

envisioned by Dow, it must also be accompanied by activity which would

* madan

. ,' 4,‘ ,;«_-‘._ Do

—~. arouse the interest of ‘comnunities in its acceptance and,implementation.

v =

-

Dow acknowlgdged this but expressed the opinion that e know a good . ;

Voo

/

R deal .about "engineering change.! What we need. to know*;s what sort

- . -

f . . : 5
of change w’want. : ’ - o -

. *

C |
. , John Wirt noted -that the reforms of the-sixties gtarted with | . ‘!
.. S |

particular problems in particular subjects., It is,difficult to

" I » - ). S ;' I
.- ~ - define goals for all of secondary. education. To do so would require-. ﬁﬁ%ﬁ%ﬁ&w ‘
‘» : firsg the definition of social policy,*then the definition of high S
« -
A g school goals, then the,provision of resources, = . , A
‘ .. At . . ' ' e
B . John Maxwell expressed a sense of loss at the demise of the o

t ‘ Educational Policies Commission. This group, he felt, provided some

= of the diseussion now longed for. Tyler ‘stated that the Commission - 4

died when the’ educational body split into labor Vs, .management. !

I
t . ot




David Darland suggested that it died when N.E.A. dichVered that it

.ceuld make policy and not Just implement policies of administrators. .

-~ !

He d!%: on to mention several problems of the modern world (time~

» space collapse, our ability to live outside the biosphere, our ability

-

o "modify behavior at will") which, perhaps, make our assumptions * ; T

about education obsolete or wrong. Maxwell, however, returned to his

. - .
earller theme. We need someone, he fei&, to give us a firm, coherent v

design, a framework within which we can react,

+

-~ - Donald-Barr- raised ‘several questionS° Will books;cease to be ¢°
9,

—— e e
T e P e e g ——

b
written~without grants or. titles? Can we develOp English and social ‘

R * . ] .

".8studie’s curricula as we did curricula in the .sgiences and mathematics, "

or is this approdch . a mistake? ) l . ’

+ -

Herb Kliebard accepted Chairman fyler's invitation to "have the .

last word." He agreed'that we need study en policy issues but

’,

" warned that the res%éfs maygpe too general We might do better to look

directly at the needg: of various groups in our society and try to
\

- -

derive policy from these.

L 4
Thursday Afternoon} Summary Session - .
N~ V4 A —

. As- on Wednesday afternoon, time was provided for those not ' s
- S - % : -

Lillian Weber prefaced h

commendations with an attempt to

clarify a point.

She felt that people oﬁten think of controversial - - S

curriculum pgojects and. open education as synonymous. This, she said, ’

B

. e
is wrong. - . T P




W

. | ‘ ' k. v

. She recommended that NIE do,the following: . -

t

(1) Provide ways to ease-access to classrooms for plir'poses_w

4

of research 'on learner verification.
) A -

N

(2) Provide reports on all attempfs to increase access.

(3') Provide support for teacher resource .centers at which

kN

: _ teachers can develop and try out materials. .

Denis Driscoll made the following recommendations: o

ey
3

- ‘ (1) NIE should foster diversity of curriculum within ‘agreed
R g N o A : T ,
. , " upon. philosophical guidelines; help 'to develop policy — - - --

guidelines for each leveY df curriculum worker; help to

L 2NN

increase effective op‘tions at local level. S

) (2) NIE should. support in-service education.
/]

Additionally, although he was unwilling to cast his rem:'arl‘cs as a

- specific recommendation, Driscoll saw p@t part_:icipat%n as a

3

krucial point for NIE consigeration.;.‘ T
In the discussion that foil%%q-, Gary Sykes asked a*;afimqs~'of
) \,'ques::l,;nssabout e;pt:ri‘.mentation. How can a téachér*&egide’ that it
Wis that made a‘ partiédl;l:_if?SSOn a sui:c'ess :or failure? Why does .a

@ PUOEIISNE.,

- thing work 6nce: and not another t:i'me?,' Weber responded ihg te;cﬁe;s
- e . need time to build depth with mate'riais, time to’experiment wi-ghh‘iﬁ'xe

-~

-

. materials thems@%yes and not just with the childrem__Tylér affirmed

- the need of teachers to beégme.fvamil:l._ar‘ enoigh with materials so that

. o~ . - o ) - o
B, . they feel comfortable with them and can be sure they will not make fools
. of thepselves when they work with them in front of a gé:iass.A This is
a need which can be at least partially filled thrc;ugh teacher resource
\ N 2 - — \. P
i

A

centers. . ’ ' . -

s

¥
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“x Peter Dow added a personal feeling on this ﬁdtter.

: v
B S
oo R "
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E 3

X 5™
Jim Shaver commented that we need research on cogni’t:[.ive styles,

personélity styles; and their interrelationships.

He suggested

that we can hardly "meet kids where they .are" if we have no reliable

back%;ound information on where kids are with respect to the styles

o?

-mentioned. . -
. o

Marc Tucker expressed the opinion that a great merit of the

-

teacher center might be its contribution to the breaking down of the

<

isolation felt by so many teachers.

" he snggested ‘wants to know: ~What-makes ‘me effective-as a teacher?

.

Each of us,

We need to understand not only where the child is but where we, as

' v
teachers, are, R

The meeting was then adjourned.

#
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Friday Morning: B .

- o —

W

-

. By agreement reached on Thhrsday, the pre-planned agenda for

e Friday was abandoned,;and the first session was devoted to an oral

.

summary of the Weanesday ahd Thursday sessions. This summaryxwas
o -

- presented by Henry M.tBrickell who was also to prepare. a brief written

- -
4"’"

summary of the proceedings for circulation’ at a later date. * Since

a fuil account of the%proceedings appears here, P,

the Friday Summary w}il npt be intluded. The sunmary was well

%

L received~and no substantive corrections were suggested.
Co The participants were, howeveiﬁ somewhat overwhelmed by the\volume

"and variet§ of statements that were revealed in the summary account

. - , !
of what had been said. Frank Chase "eXpressed a feeling of "futility"

, AN i < i
Ay ‘ over the whole exercise. Too many views! Too few connections!
\\ ‘f A e . — . ) ]
4 Arthur Lee asked whether: the 1umﬁéry’couliabe translateq into a form ;
» 2 o

\.‘.‘

useful ‘to NIE and, eventually, to EEER; Brickell respEnded that the

b & . . . ~ N ,]

summary committee had*been carkful not to interpret or to extrapolate.

It seemed proper and important to confront the participants with what -

~

’. &.

had actually been sai? Chai%man Tyler commented. that thisc result was

predictable and, indeed almost inevitable given the charge to the.

< i m i
_ participants and the mature of the conference. . A
‘ §
- 3 - . P . N
A T *Thi summary is available upOn request p.JOn'échaffarzick, ‘ ..
T Chairman, NIE Currichlum Development Tasg rce, National Institute .

~ - of Education, 1200 19th St., N ., Wash » DJC. 20208 .o ‘

.
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" As the'discussion proceeded, it bec%me clear that there were
! .
two major opinionSEabout hdw the proceedings should be reported;

)] .
T L

these were Summarized by Tyler: (1) Somé synthesis should be attempted
s ( i ©o
i in order that the conference should have an impact and enable NIE

"to move.W' (2) No synthesis should be ?:tempted; rather, the
N { . N

eported.’

«

[ T IR

observed diversity should be faithfully;
3

Carl Dolce summarized what he feltgwere the outcomes of the -

. g

conference. The conference, he said, ﬁd iliustrated differences L
i

e

and conflicting ideologies, it had poinged up vested interests, it

PRRGRE VRN

had illustrated vividly what we in education have to contend with

iy,

and whatigovernment has to contend with{ He conclpded by observing

B

e

’ that there were no really extréme viewsiexpressed, that "we, here, -
i are esta;lishment people," and#yet we cguld not agree. ;

| Others agreed that, while the discpssion ranged over many .
- topics ahd problems, the qpnference rep~esented a start-a§ ‘ . oo
springboird for fhrther diScussion, in Edith Schwartz s view, '

ot Tyll van Geel suggested that data he gleaned from the summary '

= r

¥ and analyzed in ree'main catégories' %goals and values, méthods, ; s

g,

factual assumptiohs. He recognized thai such an analysis .posed a

- risk of hias but ﬁelt the a!iempt had to be made if the main purpose

i

j
P oﬁ the cénferenc to clarify issues-—w s to be fulfflled, : -
2 o

3

W

Donald Barr poke in favor of the s&mmary as it had&been given.

.z. He felt'%hat thevexpressed differences represented important
informat?on for QIE” that the record cohnseled caution to .
; governmé%;, that government policy-in'light of‘it-éshould be
)1.' % )
)

\
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“reduced to,data.

.
P -
. 2

e -
% o co s 7 ’
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. R o ’
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e ‘ : N
modest:  He made a plea that the statements of the conferees not be

. f . L e

H
/ o . °
K; .

~ y

i
B

Herb Kliebard added that any "coherent sto#y!" of the conference
- -

, R - . .
would have infroduced an interpretation, since the conference was

simply not the sort -6f event which can be narrated both coherently ¢

i '\' L

. and accurately, r - . )

.——Tarry Senesh felt that the diversity of opinions andﬂphe
L . ) . . N . o "
summary which accurately reflected that d;versity were stimulgting,

s

. .
that .given time and further disciission a clear direction might be--

found. v '
T o - \ 3

Frank Chase attempted to clarify his,qarlie:.statemegt about
the need for synthesis. He felt that many of the statements made

at the’conference represented "unexamined" views, that there had
» . w

not béen sufficient opportunity to dig beneath the surface of these

statements for consistent \foundations and adequate reasoning. He

3 -~

- urged that _the issues still needed‘identification and their logical

— .
...“

. . i

baSes-egglication. . . -
Harry Broudy p&cked up Chase's use of gpe term ! unexamined"

and -agreed that he, too, felt the lack of reasons for various

i :
' positions advocated. He suggested that an identification of

s

constituencies might help regdéés of the sgmﬁaries to infer reasons

DN

for. stated positions. ~ ) ’ T T B

, S . ~ e
Ruby Martin suggested that, although we speak with some favor ¢
t'ﬁ\ ‘ . ‘ ) . . N . :

. io
. ]
W
MEawt $ W

"about pluralism, we may not accept plut§§dsm as a ;act. If‘we did, .

n

’

-
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- F-3 - * .
she felt, we could deal with the problems of diversity that have

] . " °
ariseno ° . N

~
-

- Larry /Sdnesh again exptessed .the opinion that consensus couid

be reached, given persistence andPtime. He ‘agreed‘\'rith BrOud'y that

~

one needed to know the reasons for positions taken in order to assezs '

+

the adequacy and importance of recomnendations, and he noted that

.

» -

"odd alliances" are formed on a large variety of issues. ‘People
\
make similar recommendations and take similar ipositions but for

@

very different regsons. To reach consensus, a group must talk long
enough to lear'n where .the real differences lie. - ' . '

. * Ponald Barr urged that no attempt be made to seek cOnsensus.
v Y
v

"Consensus" usunally . leaves the field to the professionals and other

valuable opinions are lost.

>
A\

Tyler asked ihe group»whether the summarizer should be asked <

to make dn attempt to clarifying 1ssues. Carl Dolce felt this would

- : b deceptiv% " Again, in ‘the absence of reasons stats

A

8 that he did not intend that the summarizer should actually def SR A
- g

* * .. terms suif?@as parent participation" 6r "basic education" but inply

point up the fact that an issue exists in ce.rtain areas. -\ T e
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I . Richa\d\ Sohutz agreed with Dolce thdt something might be lost

) L e -

é " in an attempt- to clarify ghrough reduction. Donald Barr asked

’q\ R }

g . whether NCER members would "be obliged" to read “the commissioned .

o papers in their entirety. Arthur Lee ‘answered that Council ) s

o

members Wt uld "probably not" read the papers. ‘He felt that one

ST ’ purpose of the conference was "to digest" this material so that -~ .. -

- " Council members would not/have to repeat \the entire task.

-

‘Michael Timpane thought that the cautionary words about * £

’ attempting clarification and classification were well take}n,? He \ ' L

observé’d that NfE would have to do this anyway and' that it might~ N

B . ‘better be done at a later stage. o . - -

» * Arthur Lee. concluded the d:fs’cussion by noting that some

. H
-\ f- a4

</ organizdtion would help both NIE and NdER in their work. ' =

E ) . .
N \

. : © - :Chairman Tyler~next invited the part‘icipants ‘to read. their.- o -

. . A

A
one-mimite prepared statement of. recommendations ‘to NIE. These .

|
|
) stagements appear.-in their entirety in Appendix e and the reader .. i
-y N < v ] 4

, e |
|
|

“%% 1+ 1s referred there for an account of ehi’s part_of the conferencd. !
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. Following the presentation ‘of prepar%d statements, discussion

© . - N

I +« on.the- recommendations wasg invited S vl -

- — . T

P e - ) - .4 L
. - ~

- | I - ~ X - K

Bob Davis made another plea in favor va development work He e

e
~ - =

\pointed out that we really eannot "start w:I,th science," that the - M
D . By - ""3\ PR _
= R B < .
process of development itself raises questions. for resea;ch, and . =¥
ix L . . . 2' [ «-. ’ A = -~ ,; ‘
- : . [ 2 ’
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~ matter would be increasingly imporiépt in:the area of curriculum,

= Frank ase discussed‘the trend towgri cooperative, local

s

. . /_‘ Yy . « ‘é - . . 4 e
.; that. the history of develbpment in all sorts of things (beér ‘ ’

making, cathedral building, teaching reading) shows that we become ‘
quite good at doing things before detailed research is undertaken. \

Therefore, we should not ‘make the mistake of deferrins curriculum " b

-

development until some "essential research" is completed. -
Joyce Lewis pointed out*that almost nofdiscussion had evolved
. '. Y m—
on an issue she thought to be significant: the. growing trend toward

unionization and collective bargaining. Tyll van Geel agreed the

since unions are persisting #h the attempt to get curriculum

» issues "on the table.“ He stated that union leaders were themselves }/’

- 'y l

divided on the question whethér curriculum issdps’ shouid be included :

in negotiations. : - . L . e . .

< . . . .
2 ¥
*r

& ' . ~ ) -
David Williams suggested that, whether curriculum matters, are -

O

negotiated on not, time has to besfound for teachers to engage ’ ) *
- . . or "

e y - ]
= .

. ¢

the‘help of nions in getting this needed time i ) e R -

in curricul ] work. Teachers may feel they are iorced to ,solicit - "

- ;5“‘{’

.

. ©
) + ° 1
r‘x‘\ﬁ »

.\"'«v
o
»
9

‘e . °

developmenJ of curriculum. H/4described the work of the Dallas i . -

~
- 4 N
° ,“.‘? . - . o, &

Alliance,el an example, ofvcogperation:between regional development

0 »
ve

labs‘and dLnool systems d between school and community. Be pointed -~

out, furjrer, that people~are now’ being heard at the local leVel . < d "i‘

_and that increasingly, people who are interested have a real

- -
-
° ° 2
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Ron Brandt followed up on Chase's discusston of local trends

. @

. by suggesting that we need further careful discussion od just how

5t

B -far we: should go in providing diversity in education, and .
[ RN

- Cha‘irmgn Tyler agree"d that we need to recognize some necessary

. commonalities if we are to réta:l.n an identity as a'national

.. o e PS - - . : . .
society., . . ~. ' : ’ - ) -

.
.

. ) John Valentine endorsed: the totion.that there is value in

, - . R . ’ T
—

. - some uniformity. -He pointed out that one danger of too much

£ . . - - . ' N
divérsity is that it cap-actually limit op;grtunities for upward
wy <t .
: ,.é;;mobility by restricting access to the usual channels of mobility,

¢ 7 Ko o eg8. college entrance. - R
j_/ 0t Har‘ry Broudy ma"d’e an attempt’ to ddentify "good" elements in

- R - . . =

A 1 diversity, e.g. originality, freedom, spontaneity, and "bad"™ , - IR

- " . . -
®s }Q -
LR Y

- elements 'in diversity, e.g. mindle;.vﬁ.ndulgence in innovation for B
(.,;{. ;& .
3

- V‘ 7ot : its own sake. Similarly, he said, there is a’*’good and "bad"

K — P
- . . . =
:

PR ,ungormity. But we must réalize that too many "publics" destroy

: . o ~ ] . . v/

e FF 3 the very meaning of "Public' - e e "‘

SO A _/ Tyler ~suggestecl that we might consider desirable that diversity

> '
which increases real options for students. _He expressed -

‘“ . o = opposition to any form of schooling which~ would tend- to close do@rs -~ .

T to- réther than to open them. e . . . . L o
. A " .
- . ’ ) . . R -

e Todd_Endq expre_ssed thé opinion that much of the discussion .

pn diversity .wasi irrelevant. Referring to Cuban s paper, he

v
v - -

noted that not much diversity was actually in effect® anyway. Schools, s

] ::‘_'-1'. \,’Q suggested are. still rather repressive and c5nservative, and L ' . '
L~ ““_’_?%?’x . , . . . . N - . o

't
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2T " -4 .

we ;ﬁad/&»get on with the bus:Lness of actuallyggroviding mtions

in tead of talking on a theoretical level ‘about the ! goodness" of "

Larry SeneSh thought that our real task is to identify and

provide particular +Options -that vill be\consonant with the goals

of groups they are designed to SerVe.‘ There‘is\n*oovious need for

.

appropriate balance between uniformity and diversity. L

Paul Herd menthed the fact that we now have a proliferation

»

,of currieulum and course titles, some 4000 in all and 435 in Science
, T .
alone. Yet this creation of courses and titles has not, apparently,

N

“solved the problem of providin° options. - ) 7\‘ o

, Decker Walker mentioned a book, Alternatives in, English by

-George Hillocks which discusses both the advantages and dangers RN
N ,.. -

involved in providing a variety *oi\optiz; / 'I'herg'is .a definite

-

da.nger in providing options Where .there no provision for

M .

'evaluating oL- monitofing them. He replied, also, to Endo's earlier
¥

comments abqut the practical aspects of providing divers ty,

contending, in opposition..to Endo 's plea, ‘that | more--not less-serious
% = =
discussion had to be undertaken (at%kthe theoretical level. Until we ’

" know whether we want diversity, who nant/"how much and what kind

of’ diVersiLy, and what we, expect to gain from its provision, it

hardIy makes %ense to rush in’tqo providing it. % -

i

Tyler pointed out that there are, also, good and bad motives for

¢

.exercising certain choices» One may’ he noted, take journalisn-
.‘- - -

»

)
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"in order to learn to write or in order to avoid another kind of '
\ .
writingfwhich is distasteful, This. problem of individual motives

\_, PR -

complicat the problem of providing options. . . o b
> v o :
*  Ron Brand¥ commented that, for him at least, the disgussion i

~; - /(‘
about diversity was not a theoretical one but highly practical, that
- /

it involved problems he'had to cope with daily. To this, Edith

SchwaJtz replied that she felt "just the opposite;" that we are
“badly in need of action, that too often talk took the place of ’
N . - 0o

necessary action. . ;o . N !

‘e

-, »At this point, arry Senegh\%sked to provide a clarifikation
of his own¥use of diversity. He had spokEn of'diveréity in terms

of cultural divers}ty, but he also meant to refer to the provision

<

of options which would open new deors to students as well as to ’k

options which would be. provided in recognition of cultural diversity.

Tyler said that the new-doors-options" sense agreed vith his own

.

\ -

Iemphasis in use of the term. ' coot 3‘

l

Schwartz continued by noting that diVersity gan be provided even
S e ~ 4 -

within highly structured courSes by proviging'options, e.g. how ;

students will .handle the required material hnw teachers deal with ‘s

instructiom. - - B a ‘. ¢ c2 . .
John yaléntine‘qommenteégthat we needfan~emphasis on learning
itself, on hoﬁ to learn; on wanting to learn,e'One f:ars that our :

school programs sometimes induce dependency in 1ea ing situations

-

-

- -

rather than the independenqe required for life-long learning. .

- . ) -
”—- . - - - - '
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Judy Hermad suggested that teachers should eﬂher be paid or -

. given 'some form of extra credit for work in curriculum development. . B

°
N =

Such a gesture would show that curriculum work is valued. ~ ' -

“ . Senesh felt, however, that teachers cannot be in?olved profitably

.
.
o

in the actual developmen of\curriculum.‘ Teacher..produced materials
are not/‘of good gquality. They must be aided\ by subject matter experts. \ ’

~ Clarence Blount felt that the conferee; d left out a set of LT

. crucial personalities in the curriculum scene, nz-imely administrators.

L4 e
A . -

1f principa;l.s are not properly tra__pined and motivated to be ) . o
¥

L instructional leaders, the training of teachers’ may be wasted, for e

. -

P, \ they will not receive the support ‘they need to do a good job. The

principal sets the’ tone for the‘atmosphere of the school,’ e ’

" Paul Hurd returned to Senesh's discussiOn of problems with

uggested, lack%eonviction‘ about what and ' '
) o - . ,'. . = . -
hed” about'both goals and methods by

Thesquestién of educa 1 leaaexship Arose. again ia an i o

'>‘..,. . . —_— N — -
' el

e unexpected way. Decker Wa.lker : uest:i.on about the advent of- = Y

. q, 1 “ *.: '

--.teachers. Teachers, Hurd

. how'to teach; they are-¢ -
‘ 3

P which to reach them.'/: ;.*:‘

. . ;

,'.', ; I 1 .
. computer generateq pa:inting-and resul;"ing (eOSt reducticn,*suggesting -

s o " ‘s', \'

»

s e \’".

t‘s of ’ge s., Key Miiiénspn re'sponded that, -

aping incos: invoi’ved And thé , R
.—.—: ‘.r. 2 ,44 .

«,,s?

here was “n

”b,o % noas;o%fwnowing »indivia 1 S T .
: “% : ‘

'»'ndo ', bt P

At sphools oz‘ facxil‘.ties :?; removéf" an§5 :’*&;.Et;,ionfs oﬁ ‘tegrst ;-»She felc R ’




AT ..L.L,S,.—————————————————————————

s

~ = uwére expos_ed to the best éurriqula' we caf provide. This ch llenge is -

. presented with a pre-determ/ined batch of materials from which they~- .

" must make their selections. } -

‘protection. Yes, . the.people in general should be pﬂbtected' the
- materials should be pu::,la the pﬁblig domain, tepbe chosen or '-" “’(\f L

.‘rejected. But - thq innovator s integrity should be preserved he - CET

‘alrerafty .ate often- picked “up by government. . Indeed developmen.t - o
.. I :
L] u g> . *

Y ,,M,_may ot occur at all wit:hout government ‘helps. \ S <o B

ol T . 2
PN . . . - . »"’ . P .. i }0 >

P
.
' 13 & '

educators must exercise some leadership to insure that all sfudents”™ = ' °

- P . 3

-— P H -

emphasized here to unaerscore t,he fact that the basic ideological o e * )
difference noted at the beginning of the conference persisted right

-~ —
:

- . -

R } .

A

' © Millenson said that'the reality of the »si:tuation is tk’p_t the -~ - &

\ ~ - . .

” ,
big adoption states determine what is printed. Some small states are

~
"Ellen Moyer expressed some concern about spending the money
(23 - N L4

of all r,he people for .products of interest to only a few..' She felt - .

-

this was “an important area for NIE to cons:.der before it entered !

. e
X .

. the field of curriculumtdevelopment. She felt that any program < *

funded by the government should‘*be able to demonsirate that it - -

enhances ebducation somehow t;h‘r:oughouf:~ the country. ~ L . \7/\

.

.- Senesh felt ‘that ,there was another dime}wion to the prohlem of

t . ) ;

v %, | - RN
should be able to cbntinue work on his projectk-to 1mprove, refine, 3

’ ~ N - 2 H
.’-\ N - ~5 . . » )

B - PR g

- - N . ‘.
,_%‘ < - - -

. . - Sy e

§Bob Davisébointed out that development costs, esg., of . ) .ot

'revise.‘ i. - - ~? . .

4.7
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government involvement in development.,

A . - N )
programs did not involve definite.curziculaéthat they de not béen hi\ gf‘iﬁl;,;“;TA;;
-discussed. o = 1 - o P ‘f - }i_ ‘."ﬁi

- Harry Broudy commented that he’was somewhat appdlled:hy the - ; L R
faulty expectations people held with respect toneducationai - 7’2; ‘é[ PO 1;?
change. Change, he stated is predictably slow. Tizts a:e ‘ - ‘: . :f é{ { o ‘~?

,dete

.¥ Bill Boyd counseled hoWever, that we must be sure that the

« Y

expected benefits"’ warramg the increased centralization inﬁ“?ent in

|
I .
I .

>
.

Clarence Blount suggested that the government's oblf ation to . > T

insure all of its citizens a decent .edpcation could provide — |

k3 -

justigication for its involvement in curriculum development. John Mays

stated that ‘the ideas advanced by Blount are actually incorporated

-

in the preamble to the legislation establishing the NIE. Dééker ‘ » T

Walker suggested further, that the question of Federal in]olvement - ]

is freQuently one of economics; some states simply capnot_afford td

.
- -

fund what they could effectively use if the Federal government took - - . .

care of development costs. ’ _ / ‘ . ) R
- Larrv;Cuban asked a question motivated by his own research: “

. o -

Why fund programs which are not effectively implemented anyway? ' o T

Nelle Taylor suggested that some programs have had important-
impact.ﬁgéhe mentioned im*particular, Title l and ES@ as programs . } - :_ fu_
which have had real effehts. -She wondered why these had not been ‘ .a l

discussed Chairman Tyler suggested that it was because these . ’ S

, af

rmined for periods of at 1east“five years. Teacher,behzviar»~f',

I
{- LRI Y N




~4ig ;extre;nely hard_ té chang-} requiring perhaps a new -generar.ion 1
4 ° . - -

L J e . -
* . s ') wﬁ—_ . . hd ) N
S . +  Bob Davis acknowledged the ofrect;ess of Broudy'sﬂstatemedtf‘\\"//
. — ’@ . o0
He said that some curriculum developers do expect that twenty yéZ}s
= \

will be required to reach their goals. Tyler endorsed this trend

.

et

- of teachers ,‘;

by noting that the sixti®s programs vastly underesti:mated the time -~~~ #
afid effort required to produce real change. .
, . ' Peter Dow said thit he' felt NIE had 4°dual responsibility:

first, it should provide equal treatment for all constituencieS°

4

. second, it should recognize exce].lence. ‘The first is a political L -

- . N
. ;

™
o . responsibility, the second is a professional respon&ibility which

Pl - - -

. NIE must not neglect. -

f

.
~

- , E . “ ﬂm .

¥ ~ . A %

N o

r
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Chairman Tyler then turned the meeting over to Jon Schaffé“ﬁck

who, with Gary Sykes, posed some questions of special interest

>

' . _ Lo NIE: o , o .'-’

o

. ’ / 4 .
- Can teachers do curriculum development work or is teacher -

. .- : . . -

: ‘ &  work'in -eurricuium inevitably poor? v

- \_, gv , - - s . B
) 5 'l‘yler said that there were two different areas discassed. the: o

SRR SN U A . "

2 i ;J . s
— - ~ -~

. cteation of curriculum, “in which it was fe]rf by mﬁparcicipants . 5l

= .

2,
I
[y

7/ , :
that subject matter expe 1se ‘was needed, and the .selection and o
- )t,J. N v . ° ) . ) ‘ . L
s, ﬁ,% . a‘daptati}on of materials.in fhich teacher participation was vital. ' :

- . Fr?nl\; Chase said- that ‘he 'f‘elt it was the exceptional teacher R

- . " A s . - _" [ . . . 8

S . s ‘ ’ Y : cooU s
. . ~ in unusual -circumistances who made a creative contribution, but

A
S e ' « L o . , X
A _ , . .




. still such contributions were not sufficiently solicited and

. supﬁorted.

-

Larry Senesh atgempted to answer the question directly. He..--

. L]
~

+felt there were-three-main areas in which teachers had been or might : &h ’

. bé'involved in curriculum work-adaptation of national materials .
to local. situations, the relating of concepts to children's ' y

. )
= - s

experignce, and the development of Iocal materials.: Teachers did a a N

I4 - . .
poor job, he found, in all of these areas. Nothing short of a -

N

complete revision of pre—service teacher Education will remedy this

.

—situation, he felt. ' ’ . . ' . E
- Donald Barr Suggested that the unuSually.able and creative

teacher is inhibited many times by his colleagues. TeMthers have,
. " 4n ;:sense, organized to diminish‘Eompetition.' Some of the tasks R

teachers undertake in private School settings ‘dre "1llegal" 4in

°organized public schools. L ' S T o
1 ' ¢
"Lloyd. Trump demurred at all this. He said that it is possible

to reorganize a school to use the instructional competence of teacherﬁ /

optimally..a ‘Clarence Blount agreed, but _he notei that, after -~
/
training the  competent teacher so that'he or she "shines," we lose .’

i T the teacher to a higher‘job. //; { : ¢t o - .
J . Sykes and Schaffaxzick produceﬁ anethér question °%§great q;\. i.:{h’;
- o . interest to §1E° flow shall we decide what,kinas of programs to f;nd? ; ‘ d
gii | ,:Ea Donald Barr Sgginded the group of an earlier powerful argument ' / tﬁi

against Federal involvement wheie‘large nationE;Aneeds had been o R f 0




—

idégn(-t‘ifZ.iéd. In these areas, he ‘said, it made sense to let the 'pr«ivate

sector hanéle things, since where® the need is great and recognized', -
there will be endugh profit to make the enterptise Worthyhile. Where
needs are nof so: l/arge or whére they are” h,ig,hly sper:ialized, perhayfs
it dtﬁs make/ se;se for the Federal g'o”ve;:nment to be. involved." -

' Peter Dow suggestéd that .there is a leve-l of need between the
éreat national need and the small’e‘r, sp’ecialized need° ' th need

” involves® the support of excellence. NIE' might help I:he pPeda gical

.disciplines to define‘ their goals. . o i
R/ Decke“r Walker felt that NIE might help by main aining dialogue

in controversial areas, ‘e.g., on needs. N‘IE sﬁould nat‘ decide ~ugon
\ .-:
or identify nationai needs, it. should supp’ort-;liscuﬁion and —
- \\ . . :
participation at all, apgropriate levels. J' . :' . .

- Tyler pointed out‘ ahat it is also important to decide which

needs are needs that ‘can be filled by the s'c}:otolﬂand which should

properly be filled elsewhere. NIE might- ccmtri&ute‘* \
v,

of value by supportin‘g research. on where thégje oé

we have adequaté’ informati‘on upon “which " to %aéé ‘dﬁj ‘M

-
".‘. or
o

—

-. The conference was adjourned with Jon Schaffa;‘\i‘gé‘t's thanks SN

il ) k“‘ e,

»,

-t

¢ oy

Qo/Ralph Tyle:: and to the other participants. _He r;em;bnded
. ;;

participants that they were invited to submit furthezt :Ldeas in writing

i 4
and to make comments on theeasmar’ies which would .even'waIly ‘be . 1

5

circnlated_. It was NIE's intention, he said to keep the dialo’gng}.‘* .

. .
r open right up. to decision time, ... ; i . { -
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conferees were plainly.divided and scat«tered over the entii\& range : g.' £ 20
/ P 7
" suggested in the Guide. 'l’here @re more than a few participéhts S a\?

3 % ‘ g ‘
) i % S S 45 i ~
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o %’\ v RscommNnAnogs TO NIE ' o ~ -
~ 4 R ’? ’ -
. Si?ce the recommendations of eagh ‘participant appear in the
] i a‘!pe’;éesb, individual recommendations will not be considered here. . i
Instead,ﬁan attempt will be mgde to relate clusters of_\(ecommendations‘
. : to the NIE Curriculum Policy Discussion ‘Guides* and to outline )
} .. the variety of reasons given for major recommendations. )
The conferees did not directly address the first question in .
- the policy guides: "How should NIE define 'curricultm'?" There -, \v
- was considerable discussion ahout the-extent of learning outsdide of i
"~ .. school and about incidental learning :'.'nfschool,’ but most participants -
seemed to accept, implicitly, a variation on the first definition & . 4
L2 L X4
. V5
suggested in the Guides' that is, the recorded ‘discussion suggests &“’ i ",{,\'
Lk oo
a % ]
that the conferees regarded curriculum as materials and. experiencesng;/wf «';.} ;}” ’
- !/ " T, . 1 '&‘ e AR s :‘
. y ro
prepared, selected, and intended for instruction. Most of what Y ‘-w’ 3 Lv«;ﬁ? \ kf
M : e
| ° follows is best understood with this definition in mind./ The rea?’ ,:,,4 j u:,l"
. , o
should’ note however, that some participants, e.g. Brown, Herman, - s v
e . F £ . o '}’ ‘o M
- Taylor, did urge NIE to give some thought and aid to curricul_lk_g__‘_,___' ;’/ /&7 )

in the larger community, e. g., to the quality of television programmin . ~

1

In .answer to Question 2: "Should NIE develop new curricula‘f‘”"vthée -—gec. -

..uﬁ . Ty

who counseled NIE to "do noth:f,ng" by way of direct curricul ) . ’ ‘

“

development. Some softened that stance to recommen;l that NIE not

" - . = .
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' ‘ ) E '¢' ‘(—' ‘M' ~4!:‘ ’
e enga e?é“ﬂ;e,déf opment o:!.“fundingiof curricula desipged to promote .
5218 AR Iy -
. . <) .
2\ : cﬁgnge or at J.east, ghat 'NIE ﬁo} rar@'funds .ig;txthe purpose-

ci g, changes in values. Some felt that NIE wou!,é*.ﬂo bettgr to
N + ‘ n;” * '
b (17:5 indigenous initiative _in curriculum develdpmexwu .~ It is,interesting
\0 ‘e
not’e that those who recommended againsf w‘; dirept involveme‘gt ix'. ‘

.4¢\
-~

gzcg;riculum development or who entered strong caveats ‘about an}y snch *91% -

RN

‘ ey ey mli ..
- f".»,,.:;@ : ' involvement iniluded professors, admiﬂ}a’t’%atory parents, ah%}ic 8
‘ 7, :(:(\A o{v‘l policy makers, Obviously, their reasons varied greatlyJ \us‘?#:ong .
'*\“,";. 5/”:*"‘: -',;' by reasons mentioned were the following: dis}aste for further, centrali+ N
"o, —_— - N .
R » zation and fear of further loss of local initiative, clear limitat‘iﬁns in ) .
.\ '_?A;‘%‘ 1 monies available: a feeling that NIE should not engage in i}? w;asion

‘efforts for projects it might fund (the"eby placing itself” in the

position of "selling" products) but an equally strong feeling that

projects funded without implementation efforts were doomed to failure; a

claim that not enough is known about learning itself and about classroom . -

dynamics to encourage large scale c'ui:‘%culum development work; adherence

’

to principles of "basic moral rights" whic‘h, it is feared, maf‘be

*violated by~ government sponso:/\hip of curriculum projects.

. N S

Some nonpolar‘recommendations are important and should be goted. “

o -

PO M"a'ny participants thought that NIE might properly be involved in the

development of curniculum, in areas where needs have been c?&arly

identified and wher the private sector“ﬁ:for whatever reason, is.
o ~ 7 unlikely tc: urespond. \mentioned were bi]zguai , ST
. educawt?ion,'education for the handicapped, and, education in haﬁgic- Py L
v ' ‘skills. Some',.felt‘ that NIE could properly fund small projects in

2




w .
S e

£,

the interest of increabing diversity in available materials and,

7

thereby, accommodate a healthy pluralism. Still other'reasong were

~

givEn for promoting small projects: creatiye innovators might be Ao

.. .identified and encouraged, options for local selectién would- be o, s

. ECR “

' &increased Pregsures tp buy might be reduced, the nimber of well-trnined’

curriculum workers,might be increased. s “ ‘ ;

- * \ - . .. = l
Finally, there were those’ who felt that NIE shqu}d be directly
.&* Tooe
involved in curriculum dévelopment on any scale congruent with its’

capacity to fund. Several very differentucategories Qf-reasons were

offered for this stance. First, it was pointed out by several conferees,
td
. the Federal government has a responsigility to educate all of ks

citizens; some states and local areas simply cannot afford to engage
1

in development activ1ties and, therefore, government must be involved.

[N °

-

Second, there are what Robert Davis referred to as nitty—gritty problems"

of cur%éculum. hho will translate the definitions, qqt rpret the con—

°
’

cepts, and transform the structures<of the disciplin for sound | 2
pedagogical use? Strong*incentives ;;d support are n ded to inSurg.‘

_ high quality;curricula which embody newly created knowledge and.reflectr "
importantvchanges of orientation in the@disciplines themselves\as well

as in teaching-learning theory. Finally, it was suggested by at least .
3 ,

one participant that education is propériy subversiv and tha&egovernment,
&

,—,(-

through education, ghould lead the way _to its own vision of a bettef%ﬁ
L

socletyy hende, again, it has a responsibility to lead in curriculum\

development., %

-
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\
institutions, encourage total revision of pre-service.education, id\\\:

"94- : . RN ’ 9

w4

& . ",.-
There was not a great deal of discussidén on Question 3: "Should
"'

--NIE evaluate curricula7" Participants seemed to recognize several-

difficulties in evaluation, e g., 1its costliness, the limitations .o

-

in its tested techniques, the tenuousness of some Jf its newer methods
(see, e. g., “the discussion on "learner validation ).. But several
. . 5 : N

conferees recommended that NIE fund research on evaluation methodology,

)

- v

ang several others recomiended that NIE devise mechanisms for monitoring,

hd ~ -

reporting, and feeding back information in the area of evalu&tion.*’ v
a . .

Discussion relevant to Question 4: "Should NIE help implement new -

curricula?" is not entirely_separable from ‘the question of evaluation.
. . .
How does ome fairly evaluate a curriculum without considering the

quality of its implementation7 Participants recognized this difficulty

[y

,and also, the possible conflicts induced by trxing to fund initiation,

<

implementation, and' evaluation of curricula. On the other hand, -many

conferees noted the importance of the role played by teachersg in imple-

menting curricula’ and recommended that NIE do something to increasg,

N

- the effectivéness of. teachers in handling available curricula; s

%uggéstions ranged over the following. strengthen teacher tr ining

\S ~e \

“ . N
inqsetvigk”programs, support the establishment of "teacher centers

! in whith teachers can become'bet;er acquainted with materials} Again,

there'were:statements of polar positions: (1) fund both ‘developmertt
and implementation of high quality curricula, and (2) stay entirely

out of implementation:

A
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Much of the conference d1scus31on was related to Question 5: "Who
. should plan curriculum activities with NIE?" The Discussidn Guide lists L .-
nine;groups wh1ch might-be involved and, it 1s fair to, say, someone spoke - L

-

.on behalf of every one of the nine's participating. It was recommended
. B

that NIE work closely with established agencies and organizations, that ; ..
NIE support docal-initiative; and that NIE make an effort to involvg . J

parents and teachers™in more significant participation in curriculum

\7‘ .

matters. Emphases differed Some emphasiz#gxthe importance of teacher
\

* ]
! 3 - o . -

involvement, some of scholarly involvement, some of parent involvement. .

- 1 " e e X -

' Some emphasized the inev1tability of involvement of a group notimentioned “T‘ .
-~ <. 3
© in the Guides, name1#~legislators. lt was suggested that legislatures ; " ca
* and the judiciary would become increasingly involved in currjculim T -

S

mattegs'if the perceived lack of responsiveness to certain groups continued.

TN N\ >

- Suggestiens about parent participation were,ﬁperhaps most frequently BN q; ‘
o . . _ - > v e P 1
, -, made, but they were often, and perhaps unavoidably, vague. Parent.
’ W

w - involvement was seen as a crucial area for NIE's attention, but suggestiiong

s ' St -

as to how this involvement might be securdd were‘yarious_and, sometimes
A - L \

"in conflict. There were some who félt that parents could be intimately ’
- Y T -

involved-—along with students and teachers-~in the manipulation and -

L]

.refinement of generic materials; some who felt that parents should have

. 1
v

3 . - . -

ultimate control in the choice of values to be included in curricula;

. - . iy
o some who felt that parents should have a yoice in thé choice of content

and scope’for curriculum, and many. who'felt that; minimally, NIE should
o} -
’ support continued discussion at all levels on curficulum matters so. that -

. ’ individual parents cquld/learn about proposed urriculum changes and

-

"
- ' express themselves on all kinds of curriculum matters. v ) -

-« -~

s




o . recommending that NIE not actually éggage ih identifying needs but

({iﬂ;‘

Some-
-

Teacher involvement w‘as seen as important but problematié.
K * !
suggested that teachers tlacék t;he training and/or ability to do significant

.
»

curriculum work, some that teachers lack the time and need incentives by
. . r .

*»

way of 1ncreased pay and/or. released time for such work some that teachers

N - .

n{ed not be involved 1n devélopment but must be trained for implementation,
e ) some tha;t no training for ‘implementation could compensate for lack of .
participation in development ) T ‘ o .
- V " T ) Clearly, there is & need for NIE to learn more about :']us.t how
. .o . o ) .
. e various individqals anZi groups “can participa..e effectively agi= *m their:
. own satisfaction in curriculum matters. ‘J'ust as clearly,
Lo h fa,n “to ‘seeure opinions ~and advice from a. variety “of groups
‘M\ . : most partic1pant:s as '\highly 1audable—-majﬂ&$
,lt-‘ " Again, .on, Question 6: "How m{t.g curriculum‘leadership ghould BIE /,
~ T ! /

exert?" the participg\ 5.5 wers,ﬁf\?ided. Some of the arguments for NIE

lwl;‘w‘ ’\

~ AR P . ‘f'

">»~C‘~*:\j; “* {ﬁ}hﬁéi‘w ave already been presented, but ther;e Were others. Some, for B
R ot P AR

) example, suggested that: NIE, ag a government agency,,p is in ‘a. unique position

S to identify curriculum needs ‘and’ encourage action on them,. On—the ppposimg ‘

*
side, others suggested that just because NIE is a government agency, it

»’

-

should stay away from ideutifying needs and making initiatives. It should
l - = 3
rather N react to weIl—cons:Ldered initiatiVes from group5wproperly consti=

tuted to do this work e.g., state an,;i local. R & D' s,. developmeng labs,

- - =
4 °

e
% individual scholars.\K As usual, mnywonferees steered a middle coursci,
Y

i
| -
/

‘I‘ N

!

. .

initiate curra‘.culum activity in -ateas where needs had already been

~ - o ,’ . . ’ .
.
. - .
.

T -

! identi,fied--perhaps by ther °agencies of government. '

-

.
0(‘

’
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On Question 7: "Who shotld perform curriculum activities for NIE?"
- @ '
jparticipants again ‘held dfverse opinions. Some feltrthat the private

sector, e.g8¢y publishers, schqlar-writers, could handle any curriculum

task posed, others felt that the private sector necessarily played to
the mode, and any truly»innovative program would have to come.from a
. >~ .l - D '

group or individual operating on,a nonprofit'basis., A~more'moderate S )

L.

i

segment held that the private sector can hanéle most significant projects

but that special groups might have fb be funded by government to develop

special proj’cts, such as curricula for the handicapped or for minorities.

‘But should the private sector work for5NIE? Again, varying opinions were

advanced, Some participants felE that any group should be allowed to.

compete for NIE funding (if NIE does in fact fund development projects)

and ‘that NIE should concéntrate-on making public its description of -
significant problems, criteria for selection of p7oposals, guidelines
for successful proposal making, and announcement of winners togethen

’\ LR -
B .

fﬁh_“’*_“wi‘th reasons for their SEIECtion“"‘“ ’ :—" S e s ., T -

. . s e .

.If there was any trend in the recommendations, it seémed to

lie in the direction‘of seeking diversity, diversity in Vviewpoints .

-
.

with respect to value positions, diversitygin ‘kinds of groups funded

EEN

diversity in models of development,'diversity -in outcomes soughtf'f:

There was an expressed desire for a varietz of attackS\on the ptoblems

\. ~ s "Sw.
s1~ "

< of curriculum--a wish to move avay from what Kliebard callea the

x~ . —_— e

"one best “way" model. Eveg/here, however, there were\those who .
e \v> - )
cautioned that’ subject matter expertiSe should notabe.abandbned
\

P I G

simply because it is the.earmark df\the prevailing mgdel‘"‘C» i




I.t)will be required, they advised, in any successful curriculum'

FR J development project. o

v - PR
o« AR .v.. ¢ ’ s F

.'l’
P ".>-’~ 22 W
in.a ie (@

< . RN e
LI '3""' J:“w’..r\

R - have to consider ‘ways of bringing' séme unit'S' to all-x th

. - schools may lose the verS' qualities that mgke Qhezp publi‘é.,

E - L. A Question 8 in the Guides asked "Shouid" NIE et hasize re’se rch, i
) P PR

.
N . ',.' T ) ;{«-1;

o, s ", L “LH'. - ._ M ,
'y development, or implementat:bd‘g_l" 'Indirectly, much of the discussion Lot
N ! gl L ’ Tl o~ .
- revolved around this es Khe, ;eader may recall the cavea-ts./,.»émM
N J‘q,- 1%‘;(

., N " entered concerning development "%ctivities and, the fears of coerg
de o A
o s - expressed concern:.ng :i.mplementation. Y'Intérestingly, the caveats, and'

. ¢ K et 1} “ / -

fears about research were fewer. There were some s:.gx\u.fiean,t ones,:‘
L] - /
. L R : o .. . . P
however. Some participants felt that\.resez?rch repres
. - .- . . T
"theoriziqg"'that too often took the iﬁéee 0@ actio
s Lo LR

, . ]
\> help in moving things. -,Others noted ,that rexe i”‘

,.\\

T g B

o o 4 »

ented §  formyo;

.

)
m"
'"é—

Sl . practical history, precede development but tha%

e
« - - ‘»9?*

\

'c\, \' s o -

itself, on ,'

2 - et S arn

.‘\\

of.*curri;culumuin. the area of futur;es, oxi educational
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- . , . . e . ,
e enlightened cit:izenry. They suggested forms ‘of reséarch e. g , basic’

:
’ 2 -

research, decision-oriented research, longitudinal studies.

Y

N

-

0

‘One may discetn two important and very dlfferent attitudes among

the participants in their views of research, development, and iniple- ¢
/
v y

men tion. 'Otre view links\development more closely with research

wAf H

—S“ - ¥ =1
g»the two as stages in a single endeavor; the.other -1inks R
. /—vq ’~ l* [l . . 4
- * IR
‘; ,‘g/ daveibpment more.closely with. :l.mplementatign.. oy e: first‘ p'rizes RN
f:, *ik‘ .: L ‘ kS .
B ‘,g )
&'\‘3’““""“{% }cnoviledge as an “outgome; the decond demands impg£ve ‘
B . .
%, IS ‘ T

G e M .
"'ﬂ'ﬂsﬂ B/
RN views ,;%he, difference,in emp 455 was}g nounced Som,e - {those in

= K',‘éi“ poss"i.bly no participant came at curri:ulfﬁ,pﬁrely from- ¢

Nk e
X 3 ,.,,::" . . (4 {
] U. . i, . the econd camp were i d’wismsurricul&' development projects _
,é‘ i x.f‘ "V\‘\ \ 5:'*' e 2 )
;ﬁﬂg{rh\ ey *th‘a : i act on cla,ssroom practice. Why bother X

R .. ~ 4
- b S o, \ q\‘\ﬁ“ _;' .. f o
*

b P e i N *éﬁé’
oY

’:g;'l - j“yifth devefo'pment proJec ,’f’hey asked when so few real” changes take Y.
) ;\%rz NV . . ;’;"\ ) ’ v -
R TR N S £ .
;’ifa e place in the claésroom"\ ose in the first group are lik;e.ly to repIy
i R 1) ‘-\a-\_ .’ . ‘/‘ . . ‘

D 4

e o~ 3 that we learn from these projects, that significant change is " ¢ -
‘\\ »‘h-{ﬁ‘ " e M
' accmpplished s‘lowly, that more R & D. work is ‘necessary.

. e

° . 3

e ' In its Discussion Guide, #8 NIE states.,-l'The~ultimate purpose

- [ p—

-

. ‘.of research and development activities~ in education is to improve e
.“u L ;-pragtice.. About-: that there is no doubt." But there is some doubt, 7

‘ ". apparently, about the role of development in that sequence. If P , "’
i; .‘{‘-._ °de.velopment and rese-arfch are seén "as parts oFf an integral enterprise,
L -one >wou1d expect smalJ,er and more'di-verse- projécts“ more trisks and’ '
‘ e ‘.;;"; failures ‘and, perhaps,” ‘gereater emphasis on professional rather than
= s - > %
;'.‘s A ],ay participation. If development 'is seen ag’a bridge between . . &

~ ,“._ c. N . - g

researchoand practice, then one might expect,” perhaps, fewer r—isks and
re . , A5




. « . ‘ E % r A 1
¢ ) ,\'" . - . \' .
//3? fewer failures, largEr projects with hetter defined goals, and greater',
¢ ‘ . A3 -

participation by all those: whose efforts are required 'to insure success,

4 - - -~

It is possible that NIE might support both orientations, but, it might

properly hold differen;: exp’ectations for t:he two. o "’

~ o~ ¢ .

Question 9 asks: "How should NIE. divide its development efforts""

5t _. %y %ince the debate centered’ upon whether NIE should enga‘ge in development \

l ~

-

. v
o

and upon who should do. what in development, little-discussion was_ <L

\ T directed at this question, and some of the suggestions in the Guide

’ * -

. werg not even mentioned., Some suggestions were made, _hpwever, in . .-
- r . ‘
specific recommendations. There were those, as we ‘have already- noted -

My

° . -\,

T, : ‘) who recommended_ that’ NIE support the development of better, sub)sta,ntive
ot * - Y Loe ) e,
13

content’, of better instructional methods, of bettgjj instructional ,: T -

3 kY -

materials, and of bett;er me‘thods of. teacher graining. ‘Noné of these | , -

€ . . - .
recdmmendationg, one hust remember, escaped a counter-retommendation .-

R e o : ;.
. or sugg’estei restriction. | . N

of Surricula should

<! ‘KIE develop"" Aga:z.n, it ‘1% hard to pick ?ut trends in recommendations .

. \ o coeo " » e ' ST
. © . without prejudicing previous queStions, in par &xe fundsamental' . -

L. \ ) e e § e % e

e w v .

- Themfinal question, #10, askS' "Whatr t

»

A question of. whether ‘and to.what ‘extent NIE should. 'engagg in curricu’lum T,

~ ‘ ’: . é \ s

i *'development but the following ,.represent recommendations which received

.o -

5
.
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education for handicapped TstpporRy
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w,hich cannot af r;d\ \o:;eo semSeo
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i f ohich would tend to eqnalize opportunity, supporf curriculum development
: ﬂ”lf§\ l.:where a clear need has. been identified do not assume that enrriculum .
i ,‘ development in all subject aéeéé 2an~be tteated ‘as mathematice and the - o
.: B .sciences have been treated by NSF. wThe last is, of course, a different ..
- . v

Q )

. kind of recommendation from the others, but it cropped up often enough T

- id’a variety of contexts, to warrant'special,mention. . S ’
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S ® .7 ' CONFERENCE PARTICIPANTS RO
.- X . (otHer than NIE Staff) , v . _—
\ ' 4 ' . . ... F .

Judy Almquist (parent)
Robert Andringa (Committee on Education and Labor' U. S _House of
Representatives) e
a George\i’chibald (American Legislative Exchange Council) g%%
- Philip Austin (Department of Health, Education apd Welfare) ‘-
Stephen Bailey (American Council on Education) ; b :
) Ponald Barr (Hzckley Schodl) | .o L o
- * ' Clarence Blount (State Senate of Maryland) ﬁzdf
. ‘Mike Bowler (Baltimore Sun) - ' 0%
William Boyd (University of Rochester)
. Ronald Brandt (Lincoln Public Schools) R
Henry M. Brickell (Poli\y Studies in Education) - : el
M Hapry 7 ‘Broudy (University of Illinois) . . ot v
e : c don L. Brown -(Illinois Office of Education) oo
’ ’ liam Brown (National Association ‘of State Boards of Education)
Joel Burdin (American Association of Colleges of _ Teacher Education)
. William Cannon (University of Chicago)- ° !
"———Jose Gardenas (Intercultural Development Research Association)
Frank Chase (Dallas Independent School District).
J. D. Clemmons (Department of Health, Education and Welfare)
Michael G Cohan (Seléct Subcommittee on Education, U. S. House of - °
Representatives) .
Jesse Gblgg (South Carolina State Department of Education) ‘, ° .
. Larry Cuban (Arlirgton Public.Schools) ”
Jerome Daen (National Science Foundation) N C .
David, Darland . (National Education Association) ’ v .
Joseph Dasbach .(American Association, for the Advancement of Science)
Robert Dav2s (University of Illinois) .
N Charles M, Dorn (National Art Education Association) A <
. Peter Dow (Learning Design AssociatesY 2o -
S Carl Dolce (North 'Carolina State University) .
) Jack Dunéan (Select Subcommittee on Education, U. Se House of
. ° Representatives) . . o
Denis Driscoll (University of Maryland) - . s
: Donald E. Egge (Oregon'State Department of Education)
- Elliot 'W. Eisner (Stanford University) o . Cr
Todd Endo (Arlington Public Schools) s
Richard Farrell (Office of Senator Lawﬁog Childs, U. S, Senate) ™

. . Glorja Frazier’ (National Assessment$3 Educational Progregs) -~
- Gregbry Fusco (Committee ‘on Labor and ™ “blic Welfare; U. 'S. .Sendte)
. + " Jean Frohlicher'(Subcommitteé on Educqtion,’U. S. Senate) = v
= Marjorie Gardner *(University of Maryland) 4 ' ’ :
: ; - - Williaq.Gaul (Committee on Education and Labop; U. S. Houge of
. = Representatives) * C .
w«. s —— I - -

ce——— *e




q/.\ ’ — ) . . B %

' James Gates (National Council of Teachers of Mathematiecs)
Thomas F. Green,(Syracuse University) : o s
John Hale (\Iational Endowment for the Humanit{és) . tos
‘Raymond Hannapel (Nationgl Science Foundation)
§ - Carol Hodgson (American Vocational Associationm, Inc ) - \
N -Barbara Howell (Silver Burdett -Company) . ‘ . -
Paul Hurd (Stanford University) -
David Justice (Fund for the Improvement of Postsecondary Pfducation) v I
Ann Kahn (National PTA) o T . )
‘Herbert Kliebard .(University \of Wisconsin) . ) S . o
Joyce Lewis (Maine State Legislature) 2 - T .
David Lockird (University of Maryland)
. John C, Maxwell.(National Council -of Teaghers. of English)
Ruby Martin (U. .S. House of Representativeg)~
+  Onalee McGraw (National Coalition for Children)
, Sterling M. McMurrin (University of ‘Utah) , .
2  Roy Millenson (Association of American Publishers) )
. ' Robert Miller (U. S. Office of Education) .

.

William Moore (Brightwood Elementary ‘School)- °
"Muriel Morisey (Office of Representative Shirley Chisholm) L '
, Ellen Moyer (Maryland State Board olEducation) i . -
‘ , * Nel Noddings (Los Altes, California) . . . . e
. Migdalia Romero de Ortiz (Hunter College) . b
Peggy Ott (American Association pof’ S(chool Administrators) .
T Judy Parsons (Parent) . - U ey
.. .~ Suzanne Quick (The Rand Corporation) 7 ) .

. Elizabeth S. Randolph (Charlotte-Mecklenburg Schoo.ls) .

Marilyn Rauth (American Federation of Teachers). - . < .

Lauren Resnick.{Learning Research and Development Center) . :

" | Wade Robindson ( CEMREL, Inc.y .

\ ) Justin Rodriguez *(Department, dof Health, Education and Welfare)

_Stanley Salett (Natidhal Committee for Citizens in Education) ¢

"Richard Schutz (Southwest Regional Laboratory) e

" Edith Schwartz (California Curriculum Development and Supplementary ] 3

. ) Materials Committee) - o ) .

) David Seeley (Public Education Association) - N s .
.. Robert Segura (Natibnal ‘Education Task Force de la Raza) -
L, * ° Lawrence Senesh (University «of Colorado) , - T

. James Shaver (National Council for the Social Studies) )
Ron Smith (Education Commission of the States) . ‘

el ‘Nelle H. Taylor (National' Education Association) ey *

C_ Michael Timpane (The Rand ‘Corporation) e -

- Joht E..Tirrell’ (American Association of Community and Junior Colleges). - S

. . Marlene Torrds (Department .of Health, Education and Welfare)
,' J, Lloyd Trump (National Associati‘on of Secindary School Principals)

! ,Ralph Tyler, (Director Emeritus} Center for Advanced- Study of.the ) , :
. \ . Behavioral Sciences) '
John Valentine (College -Entrfance Examiuation Board) .
\. . . & -"*’_ ) s )
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Tyll van Geel (The University of Rochesteq . ) :
Decker F. Walker (Stanford University) .

Lillian Weber (Thé City College Workshop Center for Opeh Educé‘tion)

David L. Williams (University of Maryland)
Deborah Wolfe (National Alliance of Black School Educators)
Harry Wugalter (Governor's Cabinet} New Mexicm)
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¢ Coma ' APPENDIX B ~
| S .,-,.‘xﬂL._W”

Wt N . " ‘DESIGNATED CENTRAL mLE PARTICIPANTS .
i « - Lo rm\ . ;\q B
. -

:" f 1“'4"

~ ¢ ! *

. Nednesday, 9 30-11:30 . . - - . - e
- v . » What social, political and lega]L fo;jees influence ‘the curriculum and

curriculum activities? ; N

.. -v v . -t . R )
¥ L “o. .
. ‘» : BOYd, William T : . . :
N ‘ Brown, Gordon' -™ « . . . -

«

.. «Dolce, Carl
Egge, Donald
. ©_, *Edsner,” Elldot
4 {. Green, Tom ~ ~
A Hert‘zler,’Elam '
" _Howell, Barbara = %, & :
i - Lewis, Joyce L R ‘ ; )
) , McGough, Krds” " " i 7 .%
.Moore, Wil]siam\“\ e ’ ..
. Ott; Peggyis. . peve | o ' _
*  Schwartz, Ed‘ith V’"‘ '\\1 oo J o ﬁa g
.. Seeley, David * ey , ~ ' ' 2
L Segura, Robert : - ., |, ° : .
0y . Senesh, Lawrence * [~
, .5 . 'Shaver, James ' . :
' : | 'Sykes, Gary .(for Lan;y Cuban) ’ ” ] -
Valentiney John ~ o N 3
"yan Geel, Tyll * . 4 v .
. Wi::t, John . . . \ 7
. Wolte, Deborah. .

*

\

Wednesday, 1\60-2 :30 )
LI What are the altemasive ways of de%loping curricula?

Barr, Donald v
Brandt, Ronald ) I 3 , .-
.. e Qardenas, Jose . .
Coles,. Jesse . Toe o
- Davisy Robert. e T : .
. Dow, Petet’ ¥ W o e T
I8 ) Eisnér, Elliot * 2 T
» Gardner, Marjorie = .
- Gates, 'Janes : SN R .
- " Hannapel,, Ray ST . - s
"' Herman, Judy - o
. ‘Howell Barbara - , N e o
., % " Kliebard, Herbert | - a . .
. Lochard, Dax‘id . ./ - T g oo .
*;ws' Maxwell, John .., s .
. Quick,, Suzanrre . . oL .
Y - _Salett, Stan - - - e .
T Schutz, Richard’ oL . . . . ., .
© 7 - Senesh, Lawrea@ — . & 3
oo Taylor, Nelle ¢ : - D .

oot Tramp, O.Lleya Y U S AR

©o Walker, Dpcker -1 T o - e
Q 3 __Weber,}lj.ag ] : 108 . . .

%o
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Wednesday, 2:45-4:15 o _
What are and have been the, roles of the Federal government in
curriculum devel-opment7 :

.Barr, Donald -
Blount, Clarence

. Brown, Gordon
Chase, Frank
Coles, Jesse «
Daen, Jerome 3‘
Darland, David .
Dasbach, Joe -
Davis, Robert

-

* Endo,_ Todd

e O 2

. Gardner, Marjorie
Gates, James
Hale, John .
Hannapel, Ray
Hodgson, Carol
‘Hurd, Paul :
Kliebard herbertl
.Robinson' Wade ‘
s Seeley, David DR
<Tirrell, John
Wirt, John
4’ . . °
Wednesday, 4330-5:30 ‘ R
Opportunitv for those who will not be returning...

EiSner, Elliot
Howell, Barbara

vl
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Thursday, 9:00-10:30. : S .
'What are’ American children 1earn1ng now” Where are they learning it?

Archibald, George v S . ‘
- Bailey, Stephen . . ! ' :
. Broudy, Harry . Co )
Brown, Gordon ’ LT Ve
Chase, Frank . - . '
Dorn, Charles ’ i . o . ,
' - Dolce, Carl A ) * . . T
Frazier, Gloria - . ) v o '
Hurd, Paul , . . N . .

~"Kahn, Ann- ’ ’ . :

» - McGough, "‘Kxis’ .- . e
McGraw, Onalee ° ‘ B . . ¢
Randolph, Elizabeth - J - > T
Rauth, Marilyn - - )
Romero de Ortiz, Migdalia ) . .
Salett, Stan % s . .

. S

» Segura, Rober . .
Shaver, Jame: \ h S

l s:g:_rg;h, Paul. | :
mith, Ron , A . ‘
'l‘impane, Michael: . . ’ - ’
Valentine, John ' . ) y - ’ .o

. Weber, Lillian. - ’ ' J . ,
é{? Wugalter, Harry - o » o, p

. . - B

Thu‘rsday, 10:45-12:15 o
What ‘kinds of -educational improvements are perceived as needed now? ®
. 3 , ‘
+ ° Barr, Don ‘S? A : I
' Boyd,’Bi11 . - T .
. Brandt* Ron , AR T A
CEEL L 'Bro“wn, Gor‘&on - . S T : .
Browity, William ¥ LT - = 1
Burdin, Joel '*.™ R .
¥ Dorn,-Chdtles ~ T )
. . “Dolce, Garl ~°:- L '
E%ge, Don oo
Gardnera, Marge -
o Lewis, Joyce

¥ Maxwell,“John

' ' Mc@oug‘h,éKris
McGraw, Oﬁa;ee v

y Millenson, Roy" =

. ‘ Meote, Willidm’
Ott, PESE}'*J
Randolph, ‘Eggzabeth .
J Robinson, Wade
LA Smi; s Paul-

7 Taylor, Ne;;“e .
. ~ Trump, J. LIW-’; o
#&m Wolfe, Del;orah. IR

~.arﬂa\ .




Thursday, 1 30—3 00" -

i - .
To what extent must the identification of eﬁl;::tional needs be a

‘ . p_li‘ticaljrocess.-.. .

‘ ‘Archibald, George C &
Bailey, Steve
Blount, Clarencs' .
ded,-Bill
roud'§, Harry
Brown, William
«Cannon, Bill '
LR Frazier, Gloria ®
' ' ’ Green, Tom <
.Hurd, Paul
Kahn; Aan ' -
Mchrri.n, Sterling - -
Resnick, Lauren, -
Rometo de" Ortiz, Migdalia
. Schutz; Richard
- Schwartz, Edith .

ot
!

o Seeley, Dave

. Timpane, Mike - ”
van Geel, Tyll ‘
. Williams, Dave _
et . Smith, Ron ,
~ . . . .

Thursday, 3:15-4:45 -

How can educational development activities contribute to achieving

o . _ needed educatipnal imlrovements?

C. Blount, Clarence .

R Maxwell, John

¢ . ‘Resr\xick Lauren

¢ Cannon, Bill :
Catdenas, Jose : .
? . Chase, Frank -
Coles, Jesse - .
- Darland, Dave
ER L. Davis,

- « Driscoll, Denis

! Gates, Jim
Hodgson, Carol

» Kliebard,' Herg
Lewis, "Joyce

- Millensen, Roy
Rauth, Marilyn

Robert ; —
* Dow, Peter *, , T

e elT

.

-




4

Salett, Stan -
Weber ’. Lillia,nﬁ
Wolfe, peborah

Almquist, Judy
Archibald, George
Brandt, Ron .
Broudy, Harry
Burdin, Joel
Cuban, Larry
Dow, Peter

- Egge, Don. _ | L
Moyer, Ellen - ,
Parsons, Judy -~
Quick, Sue “:
Rando}:ph, Elizabeth
Resnick,
Robinsgn,
Segura, Robert
Senesh, Lawrence

. _Shaver, James

“Timpane, Mike

- Schwatrtz, Edith:-
van Geel, Iyll
Walker, Decker
Woy, Jeanr .
Wugalter, Harry.
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APPENDIX- C.«  °-
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) . .
INDIVIDUAL RECOMMENDATIONS TO" NIE

2 g ' .‘ ) " - = ~

Mrs. Judy Almquist
: )3606'Trécz‘ggurt , o . .
Alexandria, Virgig;a 22310 ’ v LT 4

> L

"« NIE might serve a useful role in research toégether with the P
parents who have; spent many years developing their own style and to.
which their tried and true methods .could accomplish effective curri-
culum change more quickly, more\achrately3,qp;évapp;opriately,’and
probably” at far less cost to thé taxpayers. The questiens 'we have '
to answer here are what are our educational-goals for our, children

.'dnd who is respdnsible for that education. The parents' answer is
that it is the educator's primary responsibility to prepare our child-
ren in the areas of math, reading, spelling, writing, etc. We feel
that there is no time, no room, and really no need for some of ‘thé

- Programs of the so-called career-curriculuym innovators. Any social
changes. required in 6ur children should come out of tke natural .
maturation'procéss. In other words, we don't want our chiidred pro-
grammed for soctal change in'our schools, with' our oney. You might

_ say that tHe philasophy should ‘come out. of the, cuf‘gculum; not the
.other way argund. For decade; parents have sent their children to
school fairiy secure in their feelings that Johnny and Marys,were get-
ting a sbung, basic education in school and that the constant réin-
forcement of fundamentals of honesty and integrity were being empha-*
sized. Not any mo?e; and we Jjust want you to know that we are awake,
that flags are up, the red lights are on — we want to be included,

we think we should be included at the very beginning of any curriculum

=

development program.

* ,wm

!
pa

Headmaster .
Hackley School
Benedict-Avenue

Tarrytown,,Ngw'York 10591
-~

-~

-

[

-

. 1. Government used to spend monéy. to dnduce and assist” university
subject-matter experts to do ‘things at the eleméntary ‘and secon-
dary levels, As.far ag writing texts and designing materials

1" 3re toncerned, thgt"day’ho lpgger‘be necessary. * In fagﬁa if a
man won't do it on his own, he may be the wrodg‘one to Ho it,

SN ~

' 2, I:wonder whether e can (or should) do in subjects 1ike human

~ ~_.pehaviorm-and therefore, human conduct--what was done in subjects
like chemistry and dath: - ST . '

- X -

3. "Mr. Archibald points out that you.cénnotu ke Federal money for
“-your activjties and still remain above tlle political battle. . )
MACOS camnot-be treated better than the B-l. We make even pacifists

- - .
I ! . . ..

P
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péy téxes which are spent on niilit:ary defense; but.wé do not spend
:  pacifists' tax money in compelling pacifists’ children to 'hgar

N pa{:if;tsm derided or undermined or even compassionately cond?‘scended e
' to. ¢ - <

A plurglistictsociety is nét a
‘but a Collection of different s
fanatiés, fanatics with rights:

collection’ of pluralistic pepple,
ingularistié people~-some 'of{.them‘ .
The test of any public program s . s
in a_pluyralistic society is whether it can be safeguarded from v .
beco an instrument by which. one’ group’of .people who believe they
Possess ithe truth opptesses another group who believe they possess .
the ‘trut‘h. That is why books and materials that promulgate .cultural
relativism do not serve plaralism but make it acrimonious and thus.
less ‘possible. e ' -

UlRd 1 -

> &

5. .I, fa‘wor indigenous educational improvement’,
is potentially ambiguous.

design programs for a

The term: "site-specifj‘fcf"
It can mean that experts come in:dnd
”Mv,scpecif{c site, or else it can mean that the .
working stiffs’ on the site hold the initiative--not just the power, J
. 'to’huy or refuse., NIE 'should go for indigenous initiative. ‘

+ +
~
«l T

. T . oy
. v £ . p v ¢
State Senator Clargnce Blount

3600 Hillsdale Road ‘ o

- w
. .

Baltimore, Maryland 21207 7

i

- . Y-,
L4

-

’
t s
a7

. h‘I belieth%NIE :shoul’g devélog curriculum because -fyey Jhave the.

i

resources to do 0. . Many-states do not have these résources although =~ * .
need for the devedop 5

_ ment of -curriculum maysbe recognized. 'The NIE .*°
should not only be t

) d ‘with devéloping curr culg but .should ‘help in *
the implementation of the q.ug;ig:iﬂ.a it developss) I fecommend :that
the NIE in each afea of' curiiculym activities 'egtablish institutes
for the education and training of teachers for: the final implementatiqn
"« of curriculum. I also suggest the establishment and operation of
educational institutes for students. Similarly,’institutes &Lhould ~
be established for all levels of professional ‘educators, administrators, »
and ‘citizen groupss All these recommended institutes should encpfipass
- thecotiplete spectrum of learning. . - /’

;. *
)

,,
i
.
,

Dr. William Boya - | ~
College of Educatiofi, - . . e
The University of Rochester =« . , et
Rochester, New Yotk 14627 ) ‘ ) . . RO
I believe that NIE should exercise caution and restraint 4n be- 4
coming involved, in curficulum.development. However;, to the extent that_
NIE does{decide to become involved I recommend 1) that NIE eficourage
diversity, and pluralism in curriculum materials,” and -choice and diversity.
in-the school program for all- children; 2). that NIE encourage &iver§e, o
extensive} and meaningfyl participation in curriculum development v '

- . et e R N 3
e -3 . -~ SRS 32 !
A . “ < - A -

[T &

e,
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L. gi T om -
and second points,,I recommend 3) thdt NIE encourage the enhancement.
. > " and grotection of local and lay control of education at the school = -
. ) site;as well as the local school district level and discourage ‘
further ceptralization and professionalization of the control of
€ educardon policy making. . -

4

« A «‘ } P . ‘o~
‘ - Dr,. Ronald Brandt a ' . ' .
Associate Superintendent for Instruction . ’
< 7, lincoln Public Schools LR )
‘v 4. Pio. -Box 82889 -
T Lincoln, Nebraska 68501 s e

s . -~
L @ : - . e

- ) '
’ Curriculum‘materials are probably not the most important element in
educatidp Most of the money spent in ‘education goes for salaries and -
_ for general upkeep of schools.

o
.

e

Nevertheless, it is important that teachers have access to high—quality
materials: plans, bookss and other material$ prepared by creative,

j enablin° children ,to learn. _f

. As curriculum administrator of a local school disgrict, I feel there
is--and will be—-continuing need, for large-scale (generic) curriculum
+ development of ‘the sort*ﬁhich most school districts lack resources °
to do. (It also seems that most publishers camnnot afford the necessary
investient either--but ways have .already been established for publishers,
| to play an. appropriate.role in the=process ) NIE has the resources
i and capability to do some of it.

-
PR N . -

lf particular philosophies of education have‘been over-represented--
or if evaluation procedures have not been completely adequate, that
t ' can beiimproved But there is a great difference:between improving
a promising movement and destrozing it. ) .
It is evident’ that not all parents think alike, and that &ither we
-’éaﬁmust reduce everything to the lowest common denominator, or that !hhools
must change to reflect our.growing awareness of diversity and our
‘growing commitment to pluralism. 1f so, NIE should find ways to build
in choiées at the level. at which options really count; at the point
.where teachers and parents decide what is'best for a particular pupilgw
&
(1 am also persuaded by Harry Broudy's argument that,the diversity,of i
-our society calls for some curriculum intended to keep us talking ’
to one another and fearning to live with.one another.)

. - : .Y
 y: -
. . S
¥ ¥ i h
. 27
N S Y
3 * =~ “f,
. . -
e * A
"o
. 4 &

qualified-pedple and carefully tested for their effectiveness in e
. ¢ L
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Dr. Harty S.: Broudy ‘ . ' .
406 .Sunnycrest Court” . RS
Urbana, Iliinois 618017 -~ , - S .

In a fragmented pluralistic society it is to be expected that the
deémand: for options will increase and thht the’ public school will be
urged to’ respond by developing as many as ,possible.

The multiplication bf optiens is well underway and ‘can | be worked out 2
further by the political process. With the educational resources “
already in hand 4t is possible to satisfy a wide variety of real or-

imagined needs, and ié remains only to find the financial resources 3.3’

. MY
S e
e

to realize them,.” N

It is appropriate, therefore, that NIE now give some support to searching
for*princip}es of unif ing diversity and developing various curricula
,'to implement them, TH ing rvedefinition of the educational
requirements ‘for enligfened c hip in the g decades, for ex-
ample, would be a re'sfarch developmental enterprise worthy of a ngtional
institute. The ways/in which’ knowledge ig or. is not used in delibera-
tion on societal proklems are today largely matters of conjecture.
Research- might enable\us ‘to devise curricula on more ‘realistic under-
‘standing of the actual\ uses of schooling in non-school settings. -

~

Dr. Gordon Brown, -Director
Policy Analysis and Plannidg
Office of Education T )
100" North First Street : g . T ¥
Springfield, Illinois 62777 ‘ . ~

I don't know if the National Council will, in fact, come up with
a policy on curriculum development, but if it does I would suggeﬁ‘
. that it consider the’ following issuesi

1. The states have th? prirhary naspbnsibility for-educational setting,
o finance, supervision, and implementation of the curriculum. -
N\

‘The Federal " stimulation of innovation generally, and of vocational .
, education in. particular, has worked effectively, but most ®f .
* the funds are subcontracted by states according to carefully de-

signed plans. R , - oy

\

ot 3. .Th gggngle optioﬁ?curricula or single mkdels fail to .provide the

afhatives ,needed in different 'states in school districts. R

.

4 That the Federal government should stimulate efforts to define
education in other than school settings. )

LA
1 -

. S. Iha - urriculum research should focus, on difficult problems of
" learning and teaching more so than other normalgbr general clientele.

Rias . 3 - EhEY {;y
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I would additionally offer three possible axeas’ of policy that-
PN the NIE and the NCER might consideﬂ - T,

v » .
\
A P [ . .-

. . ‘ l. In terms of methodology research, the focus should be . - - -

«

" . . B

r;/d. v P ) on methodology research, wigh applicability to generally
ST T . diverse and generally fdentifiable teaching and learning
« ' situations. :

2. That in terms of content research tggvfocus-should&be .
- on- high interest, high cost, and categorically identifiable
o curriculum content needs. R :

. %}//6ne~that I've not. heard mentioned much in this conference ‘
A and that I think some research efferts ought to be put into
. - is the future's research regarding -the forenas@ing of, pending -
) . . . nﬁtional trends that will impact on curriculum regardless f'm
‘ o= e——. —the- educational system. . L >

- . <

-'0~ <

-

7 . >

{ Dr. Joel Burdin ’ . . . . ~
: Associate Director’ ! - B
* American Association of ColIeges for Teacher Education

\
1 Suite 610 ) ‘. LT . .
. One Dupont Circle . P F—
. ‘\ yasmng@n. c. 2003 _* _ . el ,
- The basic NIE policy should be one of diversification. of effor
s create curriculum.options continuously reflective of democracy s
" \ emerging goals and objectives, There should not be a "party line
on"the best ways to educate’children, youth, aid adults (prdvided
\ that occasionally the Congress, as the nation's Yboard of..adijeation";

. ~ a{}ﬁg.ﬁxasign NIE a specific thrust). Advisory ﬁounsels are ne¢ded iy

. \‘i« -%hases of NIE activities. L. ) .
é}iig Professional and lay organizations should ‘be ‘the major meang of under=- -
2§ - taking curriculum development projects. They have built- cess .
R{fw‘ to the best thinking and experimenting, credibility, means/o? promoting:
l, i:fjf o study, and experimentation, and interactive delivery, cost-effective

; systems. Professional associations, responsive to the co stituencies,. .

: . are under regular pressure to be relevant and productive.
) tion with legally-constituted collegiate, federal, state

1 : ' education agercies is the normal mode Gf dperation. ‘

~

Education profession devalopmeﬁt should, be .a primary fogus of.all \
NIE curriculum efforts--second to none“and integral in gll. Pre-

< -
. .«

B}

act tendencies
vitalitys ‘These

i -

o in the.emerging world of the students, It can count_
o .toward instant obsolescence andsPromote ‘relevance an

I Sty

- e,
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policies would do much to minimize all tgo common tendencies in curri- 3 | t* s:
¢ .« culum--to flit first, then flounder. s . |
. X . . ' . X ‘ . . . '—""M“ . f‘( 5 |
) ’ ' . | - o g A ’ :'. Q_O:'n . - ‘ﬁ.‘. ‘J
# Dx. Francis S. Chase e . : ' - AR PR s
- _ Senior Consultant .t . - * 2 o ” ? RS .-
‘Dallaé Independent Schodl District - : ) B .. B N
School Administration Building : : . . o
. 3700 Rogg Avenue . o < . PR AP
‘Dallas, Texas 75204 - B . il T !’ ( ’
¢ - 3 [ N ) — ) ) 1,»»".‘ ' - e 0t \..- E “A \ ...
A I. The objects of Egderal pplicy for curriculum development ‘should * - . “ P
be to encourédge and support-such activities as: - & ‘e, }J
N Vg . R ) . . ™ o .
1.- Continuing crifical.examination and creative reconstruction ‘ e LE -
. of the quality,. adequacy, and availability-of experience to . = ', :
- - ' develop the capabilities and social motiva\x;ion,s. of children, S
-youth, and adul;_sié& - -‘ - \;%
N 2. Public understanding, debate, and ﬁarqj.cipaition in curriculum - ,
) . . decisions; . a2 o LN e
. ) . - 'i‘? . . ' . . <, . cy . v :1
3. The advancement~and utilization of knowledge of how learning R
i ¢ - ocecurs and the conditions which facilitate and retard learning. “_ ' L o
y . .. . Do

II. 'In order' to -achieve these obgectives, Federal agenciés sh:ould sSeek

PO S — n
. .

the widest possible participation in expressing and developing ideas '— e

-

. - ofg , . . * . . R L 2
- B ‘ . N ) . .~ 1 N
-~ - - s . . v e,
] 1.'.Those'actively engaged in teaching and s y ff"
i \ . * - . . )

; 2. The schélars in every branch of knowledge; S B
H : . : ) . ) T N -
P 3 e regsedrch and development agencies. in education and-related’ « \ » °
: T fields; . S ; TN . ce L
* - - T 4 . . T L v .
K 4. Those engaged in government, business, healthﬁ, social services; A=
,. . and,‘ e . . . b ' t: H : .
- . . N ~ : -, .;. [] ] .
N 5. Minority groups and.others ‘whose wishes are, often ove;looked. S e T
K . . . -y . . ',‘ B ‘e .u‘:.’ - : < 7 A"
. ‘:0- \ N
II1. The National Institute \)f'Educatior;, in' considération of its ) N
modest budgetr and’ in the interest of optimum use of resources,
. ' should concentmte on promoting curriculum development and renewal
. oo “through: - . s T S )
- g Hy
— G‘ . . - ) . ) . \ls“» ) .
N . 1 ﬂ-Sppporting-ﬁell conceived and competently staffed curriculum # T .
- - . development programs of state and local school systems, uni- |, )
‘ versities, and ‘research and development organizatdons; = - T :
S I . ST S
o wg . - ; . B - . ) . ° - \
E ) . > ’ F.4 . . - e T /
Eaad ’ e - -1 N
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C 2, Stiﬁulating and.supporting research on key factors’in '(a)pro-
. . gram design and development,’ (b) program implementation, -
(c) program evaluation, refigement,‘and renewal; - :
, ’ 3. 'Direct and, i%direct_contributions to curriculum design and .
. . ) development An neglected areas, or in support of rights; -
= _ \ {o Supporting the design and development of ‘systems for (a) in-
i) structiongl management, (b) integration of school and out-of<
. v e ' schoo} experience; (c) helping homes, businesses and other
- ) Places of work, civic agencies and organizations to improve the
o .- %uality of.educative experiences; -, ° _ o
- a‘ - : - T ‘\ _ ‘ t
' 5. Monitoring-progress. in meetidg identified needs. .
s " NIE should: . ’ ) - -
S ro ~
’ . 1. Reduce reliance on RFPs;, co = T
\‘_ . W . . e - P .
2., Keep a continuifg record of work in progress, effects identi- e
. fied, etcs;, ) - . \ . »
T 3. .Respond to imitiatives from organizations with established ,
“~ . * currdculum development capabilitiesj - ‘
4, E_‘t;nd prop&als .frfgm schogrs with potential cﬁntgib{xtions to -
: curriclilum' development; " .
- 5. Monitor progress in meeting identified needs. )
t . ’ ’ . s \
. ‘<\ Glossary : o
: o ' k/ Curriculum: Thé expériences 'designed by society to. promote the develop-
. c TR , ment ‘and constructive use in the publicinterest of the
) e LM, talenits. and capabilities .of all its people. . -
purriz:ﬁlun; Development: - Systématic .-examination of t:heﬁexp:ariences P
, . 7 provided and the effects produced (on individuals
P ) and the body politic) as afasis for continuing -
‘ < reggitalization of the expefiences.’ ’
. @ . s . . 9’ : P h . p»- N r ‘
T ", Federal Policy: Thé manifés&. influences of Federal legislation and'#®
L . " v+ the actioris *of Federal agencies on‘the decisions and
. / " behaviors of-governmental and corporate bodies}. insti~ .
e ~ tutions; and citizens. A
N E T ..
S . B il
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Dr. Jesse Coles y 2 .
* Deputy Superintendent for Administration and Planning . ‘ « '
Soyth Carolina State Department of Educatien, -~ L
Columbia, South Ca¥olina 29201 - ‘ . . .

~ ¢

, .
. I'm speaking from a state education agency perspective. In the .
v . two.days, I've.-come to two é¢onclusionms. _First, from a state standpoint,
. ' we will haye little access to the kind of resources to do the curriculuh
development I've heard described here. Not so much for. lack of financial -
P resources, but thé lack of human resources. I can't see us attacking °’
* the geometry problem that Bob Davis mentiqned and yet'I think we need
{ - accegs to that kind of 'information; Secondly, I've come to the cons
\ ' " ¢luslon that it is unrdalistic to expect the 'publishers and the media
\\ " people to invest <private capital to develop the kind of products. that
‘* ° we are,going to need because it is such a high risk for them. So, I
e r think ther® are appropriate roles for NIE and the federdl government
A > 11 "the arema‘sf Research and -Development in Curriculum. ' -
’ ! Three very brief statemepts. An ovér}iding item throughout’the
‘ " conference has been the power 6f the federal gov ent and the concern
about the abuse of it. I don't think any consideration has been given
*.. to the fact that since it has that power, that there is a responéibility
. B tp address the needs we have,- to protect .us from the flim~flam that. could
v "Ye developed as an alternative. - Secondly, there was a.discussion yester-
- ay of national goals.for education. If we can make the-distinction
7 between national and nationwide goals, NIE could serve as a catalytic
- . ./ agent in the effort to identify nationwide goals based on consensus. . .
"¢/ Finally, I would propose that NIE consider a procedure befofe'thg RFP's -

o .are develobed of requiring some sort of impact statement; impact on .

// students, impact on teachers, and perhaps impact on community which, would
allow the decision makers and the policy makers the opportunity to
thoughtiffully consider-these factors before authorizing research gnd
development in a specific area. -

s -

N ‘ ) . _
5r.’Larry Cuban = § ' -

7\ Superintendent of Schools . : > .

A Arliffgton Public Schools ] ) - A

- . 1426 North Quincy Street N , .
. Arlington, Virginia 22201 - ¢ ’

NIE shquld be most-cautious in doing anything in cusifculuq,,espehi-
v ally if it's viewed, overtly and covertly, as a major strategy of change.
There, ate severe limits to Federal initiatives and’ change efforts. °
It this is indeed the main thrust, I would urge that NIE do nothing.
] If NIE'does anything in curriculum, it should focus in gaining know-
- ledge of whatih§ppens in classrdoms’ and schools betwaeg}teachers,
+- materials,+and kids. It should stimulate.teacher’ involvéiment. in **
. ) curriculum-making at the school-level. Where deficignciqgu}n studeﬁq
K . . performance are identified and where ‘evidence ex sgg';hatgﬁhdw,some e
" cause/effect relationship between curricylum an&fstdde~t performance Q\\ ¢
o « . and no efforts have been undertaken to‘'deal with that deficlency, then \
-~ 7 and only then should NIE get involved in curriculum develophent--afd,
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, in doing so, through efforts that focus heavily’on teachers.'

- [ 4

A

e
prf Joseph Dasbach - -
American Association for Advancement of Science

1776

Massachusetts Avenue, N.W. .

-

% Washington, Re €. 20036 _ - L

.
o . N -

~ I have interests, but I don't wear a vést. One possible role for NIE
is "to Put pevple in toych with ideas and information that are distant

from them, that is, make ideas and informatioch more accessible than,at/\'

’ present. ‘Specifically, centain perspectivesabout the enterprise called

Dr.

ccurriculum" development need to be made’ moresaccessible-aperspectives

about the size of our .curriculum development efforts ih the past ‘and
perspectives about the natyre of tle. process of curriculum development.

By way of example, the other day we\ were ' told that for the past fifteen‘
years the National Science Foundatidn'has spent about one hundred and
seventeen million dollars for course content provement. If you

' divide this by two hundred millipm pedple in*the United States, this is
aboyt fifty .centseper person fotr fifteen years. With respect to the
natuxe of curriculum develdpment two aspects are often unmentioned.

First ﬂeveloping a ‘curriculum ox portion thereof is an exploratory
venture. A project which- dges not work may not be a failure., Risk, .
is inVOIVed Second, developing a curriculum is a means for communication
among the dive;se participants who-often do nat otherwise talk to each*
.other. L. N . { - :

1] s & -
» .
yo

. < RN

*w~

Robert Davis

1210 West Springfield Avenue

Utbana, Illinois 61801

. .
Y - ,%,‘_ “en
I want to disagree with the pQOple who -argue that there is no need

or NIE to do curriculum development work-rfor two reasons: bne, the®
nitty-gritty job of developing better material for study has ‘to e done
and has a&,be done by somebody. It” faces. the obstacle that very few -
people have tke time apd knowledge and adequate expetience of working
with children to ‘develop, say,, a new cOurse in; geometry.. 1 keep using.
that as an example, but only as_an exa le. . We could make thousands
of examples. There are dt leaéi three possible versionsuofé
geometry: one developed ‘two ,thousand years ago ﬁy*Euclid which is
taught in the United States and no other developed. nation’in the workds. .
 one developed three hundred years ago by Descartes which is theione = -
you lelrned in college, bt not in .high schqol, and another developed
here in the United States by Willard Gibbs about a hundred years ago,

:

'~which gainfis\taught in universities. The-question of whether. those

others| should ye taught in high’school in the . United States as .they o
-are in| other—countries-needs to be faced\ d there are very few people
.who. ar competent to undertake that who knb enough about kids. -If :
you'ask a teacher, "could you teach this tg your children?", she doesn't
know blecause, she ‘hasn't dome it.- Second, commercial ‘development. for
profitf of those materials is not d-'realigtic possibility--they will®
. not mike money. . You can't protect them by copyright—-you copyright
your edition, but somebody can come in with a decond or third book who
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will surely make the money because-tliey can learn fram the previous ,l
‘ones. -So when you are asking somebodysto open a new field like this

you are not telling him to do it-for profit--he could not possiblyv-
he has to do it from some other reason and with some other source of
- funding., - - - ‘

Ce .. R ‘ i b e

P

-

« . - . ®

‘ Mrs. Migdalia Romero de Ortiz ' e
4 Roberg;Court . . . . - =
Spring-Valley, New York10977 PR .. s

N

As is evident from this conference, the American population is as
diverse as the numbers who populate it. 'I don't see ‘how we can .move .

. back to a homogeneous population where ‘éducational dediaions and the -
course education takes 'is superimposed on@ll in A0 effort to homo- | ,
genife and assimilate. I would like, théf"é'fore, to go on record as -

_ : recommending ‘that NIE consider in its masser plan addressing itself to- .
.+ another viahle option in education==one which 'L ‘fear will soon disappear
T uoless its exclusive association with remediatidn is SOmehow all.eviat;ed. ] )
«~  All options must be -ayailable to all- peopleeand ‘the option of eﬂrich;{ng e

v.  our linguistic repertoire by studying a. lauguage and studying through B )
’ -~ \a language other than .Engl ish--especiallx“ at an age when research has ~
shown thgt langudge leaméLng ‘18 most” effectiVe—-that option and dppor— S s T
tunity must -be afforded-all. The support ‘of research and curriculum T EY
development in’ Bilinguab ‘Education by NIE, I ﬁéef, will do much- to*‘take o %
it out'of a "deficiency-reme,diatiop for so;ne" syndrome and place it into\. A
i an opportunity of "enr:fchment-for-all" syndrome. :

- e
. - .8
- . - . . . i o o o .

: Dr, ‘§'ar'l Dolce ' R o -
&1~ Dean, ’St:hool of Education . .
S  Ndrth Carolina Statequiversity

P, 0. Box 5096 - I A : oo
"Raleigh, North’ Carolina ﬁzﬁgy L Ty s,

. ‘ ' é: like to d.ndicate m}' feeling that all “talk gﬁt al» ernatives <

. given carce/resources ‘and a variety of alternativeSto pl ase all o

"‘_ . agpects of American society is real}:y an illts’fon"‘ ﬁe Federal govern-
- ment will never be able to fund: allt. of, the a:lternativea to meet :the
plurali tic nature of this society,; Mytrecommendation basically to -
NIE is St\mat it stay.dut o€ the .business of curriculum development;
that if it finds that it must go. into that area, it outlines in,ad~ )

. vance the process and criteria by which it will undertake this, that . .
the burden for proof or movement: in any curriculum- development project ° . C s
be borne by NIE and not by the opponents. It's my.feeling that the
rlegitimate role of NIE is to undertake those argas¥ithere vested inter- -
ests won't undertake’ t ose. areas.h For: exan!ple, basic¢ research in .. s
education is needed an d8esn! t*mget che vested . interests of any part
of society, its terribly expensive. On the other hand tcurr:l.culmn
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« development® does meet’ certaina vg.sted interests, and is not a legit;i-- "“:%
® mate role of NIE or any- other aspe""t of the Federal government in my e
. Judgement. . _ . X ) .
° R . gl 5 e R ¢
N : . - . s R
" Dr.' Donald E.*Egge—" - g S

Associate Superintefident - . s . Wi
Instruction Division s X R |
»  State.Department of Education . T 2.
942 Lancaster Drivey N. E. o ‘%_,

: Salem, Oregon 97310 °

. " . The local school and the: individual teacher establish.the fif ‘}t?age‘:‘ ,

- of curriculum development. All other development is prell nary and v Ty

. should be séen in a supporting rolé. Diversity will always,/ X h,te;in/ ’

Research and Development. ‘What #s now needed' is sy, temat ’
sharing what works and how it can be as‘?imilated to improve

ness. Below are three éomponents of the gystem'and a recgmm daef.

role for.NIE. o8 - % Joo g

— o e 5
: : iﬁ;(eeds &

A, Local decision making includes the~*idantification of loca
, : and problems, ‘the decision to buy, make or adopt programsbaéed
. . on needs and problems, and the,actual adaptationgwadoption. and

. implementation using available resonrces. . . q,
k4 ) - ] & . o , . S K j&a‘
. Recommended SIE Emphasis. & . - ;_%;& A e
. PR 1 . o { & g : - si 5}\?%-
I 1. Clarify roles and ‘decisions of various levels of" governance and e W
. " involVement. et : . wE ’
- - C 'h . - LI [ e : m?é .
P .. ? &z: ; T .
2. Develop parent mechanisms for involvement, » gfg} 7 B ot
L - . p ?ﬂ‘- R =
‘ﬁ’ R 3. Design mechanisms ‘Ior LEA problem. solving i{%urriculum de- - )
:{;:: :;; };‘\ %;@‘ B velopment and Implementatio% . : - e @ ‘ru ey Eﬁ
! N 4. Search out more useful indications of effectiveneés. 3 j &
* - g 7/ . &, e %\F@ %%‘W
) ’ T 5 Develop effective teacher mechanism for ,access. o ft:héi kngégledge .
: - ~‘e/ R resource. N . ] ] 5 S
SN R ) . , ; N . - gﬁ »
| T f . 6. Indrease. the knowledge base and clarify mechanisms for cospt- e
- o ‘»be‘nefit analysisz at lécal school and classroom rlevels. e, 5
. P / " i “\"gi\' fix?—
Y - . : 7.. Find more effective delivery systems to hélp teachers find time .
: e and to be more effective. | ° . . ‘ o
. . N . . ’/. i_ . . ol X\\ . . 0 . ~
‘ o "Find ways to 1nfuse ney content and’ emphases into existing Pr gy, v
* gram areas. - 7, . \ - s
e 9. Deyel mecha,nisms for learner branching through the cui?;:iculmn )
> o ,exper nce dependihg on unique needs, intereéts and valpes., .. 7=
é{ N i , . R . f :,_‘ . . 1?’ : e ",' \\\‘.
- o é . { j
Lo TE e T "
v '."f/':: ‘. [P - / .
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. ) 4 B. inkage to the knowl.edge ‘base is gene‘rally “provided by intermediate :
"*2;-« 5- _::’,,,-—»/{‘g’ ‘_cand state ageneie . publigher- representatives, R & D centers and. -

,,——/;‘; i s T e t;ee;cher-training institutions..: Linkage Thins the<local sclool {‘%i ) ‘
Pt © 7 staff and: i‘nfqrmation ¥esources through te¢hnical assistance, _ - :
AR ~ o e TN t&gining, and publication. ".,3\, . A &« - - |
. . . ’ M%*% E’“‘" ﬁ .' k‘? N '&(" ” ] S v~
T e .Recomen‘de NIE Emphasis f,,,,?;% 7 ‘e - - |
ST = . i ' d .
15 Build capacities “of LEA' s, "SEA's antk.;other_s.to be effective ) |
- " linkers- and"users. . - ' - . . o
e . . . A A . - i
B o =i MY A " v -
c. Prov%&e‘ and maintdin information resources . ° . ! i
) N L4 % .
- . Knowledge producers and. dev\e]:;p}s\ nclude local, statd; and federal : >]
e ’ agencies, institutions, and organizations. They canreiate their Q, o .
agendas to areas of greatest need. , ¥
o b Recommended lﬁE&Emphasis. ) ,* \ ) ® - " q
. 1l. Provide a structure and mechu{isms#for sidentifying ¥aps and
e A *duplications. Y- S : =TT .
L
. o - 2. Disseminate and gupport dis§1,=_mination of availgble information PO
'j?ma% w;w"* about n'eeds‘i and developmen s. .- . . &
~ G, * - ‘h'_ . S # BN . 1~ Al
3. Provide developme;@inéeg,tives.“ﬁ * .
\d," :,,«J‘-\!f“’* e,_’
bt %ﬁal NIE functionsyare suggested fop implementation of these proposfls. ...
o » - L=
- * . AWtablish a concegtual and’ systemic framework for the instructional . T
w AL _  Program setting in-which curriculum pl‘ayS a vital role in program-+ ':
Do = deve opment. e -, o .
P . -~ z’g" hd , ',4'
" B. Identify and encouraf&‘a nationwide‘ inforﬁtion*;esource base. C )
; %ﬁ’%ﬁ” .. Coordinate a nat:’ionwide n{twork for development and-dissemination.- -
SERTL Y D
D. %__v,ide -incentiveg, for research, development, and dissemination
554 mgg‘ in¥thé. areas of - eatest need. . L RS
‘e ] . . 3 H “ ) - .
et ‘;. X E%%ﬁe conditions,and effectf | & w ;
A R % . - ‘v -
- -E. .. Encourdge "¢ooperation of local, state and iona&"organizatious i
s+ ¢ 7 dinm the formation of a national policy. Do n0t limit that policy . . )&w’“’;

to the formal fedez‘al role,

3?‘:;3.- - » - . -
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» . Dr. James D. Gates - \ ' . e .t
Executive Director’ o
National Council of Tegchers gf Mathematics ' - .
L 1906 Association Drive- LE N ’ .
B Reston, Virginia 22091
& . . .
We recommend that a diverse variety of new curricular organizations,
instrqctional materials, and courses be developed in the following
‘ areas: _ . . . '
1. the use of computers and hand-held calculators
-2+ applications and modeling : ’ * ) l B .
& e - z
3. \statistics &nd the general ability to .collect, organize, interpret,
’ and understand quantitative information
. . s 3 . )
- . 4. ’the metric system ofimeasurement ) . ) -
) 5. problem solving, Togical reasoning, and critical thinking - ;
» »
6. geometry--its role in)the mathematics curriculum and 1ts relationship
- “to the total program . , N S
* ', 7. remedial instruction . L g . ,
- 2- ’
- 8, teacher education programs--both p{Lservice and in-servicel
We,recommend that the NIE establish one or more centers for lo gitudinal ;
research. For example, an immediate, con¢ert&d effort on the part .of |
experienced curricylum developers and researchers is~needed to study the
effects of various uses of hand-held calculators on the learni 1g of
concepts and skills of the elementary and secondary school mat ematics N
curriculum * ,ﬁ - i )
#e urge that those who_will be expected to: teach new programs be actively
involved in the planning and development of the instructional materials
vﬁf . and courses. We believe that teaching students good mathematics and"
L relevant applications is a central role:f the schools and the clafsroom e
. . teacher is the key to success in this endeavor.
\‘ , R B A : - N
~ .. " o *
L . . i . =
R - “ . ,\‘ - -
, Y ! . v & ! °
o. L] - [ -
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Ms. Judy Herman- = . : R . . . .
120 10th. Street, N. E. . /." T .. , i ‘l‘ . . d
. Washington, D. C. ZQSPZ . ‘ ‘ -t ';. :
I think NIE should disseminate infofmatidn about curriculum develop- e :
ment if it is not already availablé With such information NIE should 4
include interpetation of the data, drawing arallels, finding con- t
nections, and recognizing implications.; This can be done in"language . .2
that lay people as well as experts understand. NIE should also en-’ .
courage research and evaluation of existing curriculum, :Evaluation
should include evidence of existing curriculum impact on- c1assrooms. . o
‘. research should be done in; areas of deficiencies. L ’

‘ Div&fsity is dmportant and I think alternative approaches to curriculum

development should be encouraged. The alternatives should include .
. locally developed curriculum. Historic sites, museums, 200s, and
other local institutions dre potential academic environments, and -
thelr resources should be explored further. This can be done by '
i encouraging effective working relationships between school and non-

- @chool institutions. o ) C . .
. I think all currdculum should be evaluated and that this ‘evaluation
- process should include parents and teachers. Finally, teachers should

fnot be excluded from any facet of curriculum development and evaluation.

»

" .Dr. Paul Hurd . T .- \ . ,'P' S .
549 Hilbar Lane ‘ ) , . R
.Palo Altoy, California 94303 . . ‘ )

K -

l.. The'support of long~term (5-10 years) studies of student learning,
curriculum impact,; diffusion prbcesses within schools of new .
hY - practices, etc., (longitudinal studies) . .

[

-

2. The .support of a series of studies, as to effective means for
L in-service education of teachers. Included in this .category would
p + be studies of communication strategies, management product materials, _

S
and school_organization. ) L. NS e

. b4 D - .

- 3. The support of- studies and reports on crisis,.and dontrovErsial .
issues in- educati&p and on innovative. practices. The nature of . .
< . studies to be along the line of a, "consumer report" for parents and Lo
L .',, K teachers. 3 = \‘ ) =Y .. - . \
' = ', 4, The support of studies on national needs that may be relevant to . . '
. ‘> education in general and cur@culum development, in particular.:
A The NIE function may be one of coordinating, synthiesizing, and = -
interpreting studies already taking place in other agencies of
the government.ﬁ - )

-

: T 5% The study of ways NIE may be of help in developing "s2te-specific" ST

v curriculum naterials. . o
gt .o . . .

- : o B . LT R
S cae e N s ke B - .. . . - 5 - ke
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6. ' The support of complex studies‘on the 'ecolog;"‘of the classroom

. and its impact on learning. . - ° ‘ .
t . N ) , ) ~ . -
a v v - . " , 3
Mrs. Ann Kahn ‘ : . . ) o
Secretary, National PTAC . ’ . L + ) T

9202 Porce Place . . ..
Fairfax, VA 22030 ‘ .
From a parent's point of view, I'd like first for NIE to realize that .’
. there is a great diversity among parents as there obviously is among
academicians. (And I think thatj the kind of research that is’ funded"
has to include some sort of response.to those differences.) Someone
gaid to me I'm not monolithic and indeed parentsrare ndt "monolithic."
-There are a gré‘tﬂnumber of different views and the kind of research |
that -NIE is fundipg ought to request an understamding-of that. I
don't>think that NIE should be ‘aiming its research for the develop-
ment ofxa national curriculum; I think that.if would be much-better -
to be able to support research which again reflects that diversity
and the diverse kinds of means that there are in the local communif?,
améng those in the profession and among those whose children are in .

A5

the schools. I ask third-that NIE’ not really aim°for, I guess what - .
would be called, safé research. s . . Ml
Dr. Herbert Kliebard - - . S
University of<Wisconsin “« - e . -
Box 25 : . , ‘
Education Building - | B . A ) .
‘Madison, Wi%consin 53706 - B

I would like to endorse what Jim Shaver has said first of all. That is,
that, whatever money is made available whether it be for curriculum
development or for research and I'm not "ure 'if I had a choice at this
point I could choose- between them, that’ it be made available in small
- packages for various efficiency reasons, but also I should think because
.. when it is- distributed in that form: it—would‘be consistept-with what. g
." I perceive to be one” of the-themes of- this conference - diversity and
" pluralism. Secondly, one position-that I have endorsed for a lofig time o
* and wBuld continue to endorse is that considered attention be.given to e
the curriculum as a whole - in oonjunctién%with curriculum. development T
‘within individual subject .areass Third I would enter one caveat - the- L
temptation at the national level is to consider curriculum-development -
. .in terms of the'direct national interest!, >Without going into the .
reasons, I think historically this has had.a corrupting influence on
. the process of education itself. Education could be strictly considered
in its own right as "a public good rather than something inq;gumenﬁal
to a particular urgent‘national problem.a )
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3 y 1in development of "ecurriculum." I have long hoped. that it would focus
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Representative Joyce Lewis —— . {7 _ N

~Maine State Legislature ° . “% : BN e
Maple Hill- a . Q@—' , o, e s ]
Auhurn, Maine 04210 Cen . . ngﬂfi' ERRRS ot o
It would appear .to me that education in the U.S. could best be served . s
by strengthening the places where teachers train befope“they‘become .
¥ teaehers--the universitiea; thg teacher training colleggs,, and the s
- Iiberal atts colleges--these p@aces are not*innovative. As one member o
‘of this conference (Dr. Senesh) described them--they are a hot bed of .
cold feet! They need to be‘ e aware of'new techniques An teaching, ° v

of -new subject matter and of Where the Job market is for their -graduates;
whether it be in some .non~traditional plan of - eduqation or ‘Whether .
" the institutions should indeed be -encouraging ‘so many students to go . -
into the fie f education: NIE could be invaluablef to them and this
" is 'something that uld best be done on the national level. y .

\ \xt

Lo : AN
No national curriculum. ~_°

f_:.___’r - -5 ;1\' , - o . '
' Y E * ) ~. i * F R .7 - R — s

! ! = . I .
Dr.-John C.’ﬂ;;uell - T ' oo Rl ST :
National Counkil of Teachers of Engsh. ” 3 Lo
-1111(Kenyon d | Cos » » ,
Urbana, Illinois 61801 ¢ | = 3 . B . “

-

g .

I am' a little disappointed that the NIE contemplates extensive work

Sty L

on research, which would: enlighten curriculum development find ™
sophisticatéd and; relatively incontrovertible evidence on n ging gaps.

e, 8

in our knowledge. TFor exam le, and only for exam ple, what dre the
necessayy conditions under, “which all children -and’ youth can become o
highly, articulate in spoken and written discourse? The assumption of v
. ’English language arts teao ers is that smaller class size "is the answer. -
: Glass size is-only one of‘several relevant variables. H#rd answers to .
this question (these questions) have enormous significance to practice ¢ L
and to the society. Because’ accretion of mastery in writing takes e !
Years, reséarch must follow kids for yelirs. It will be slow and
expensive, and everybody involved should know it. . , )
Let curriculum materials development be*done by those who are skilled .
' in.doing it--most notably commercial publishers--and.if they lack . .
skill give them aseistance in acquiring it. See James Squire's paper . :
- for wisdom an' this topics . - . o . . .
- - - .
1 0
‘ - S oM
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e ; -Dr..;James A. Mecklenberger . o
T " National School Boards Association . ‘ _ t
b 1055 Thomas Jefferson Street, N. W. . T
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. If there is one recommendation, it is pay attention to school,boards.,
-.That\s something which the Federal Government rarely does-or too

rarel¥ does. There are a numBer of reasons why you ought tozard a
number \of ways in’ which you might., The reasons are simple. .They are
the legitimate, formal public agents in the public schools. They are,
in fact, local decision makers and more important, like\it or not, -
school boa¥rds make many decisions which sometimes directly, sometimes
indirectly affect curriculum options. Maybe there will be options |
of what the given curriculum will or will not \emphasize s Whether

a given experiment will or will not be carried gu\l the public

. school systems——in many ways those who try to deve curriculum cannot,

_gets returned -»V - professionals then frequently’ find it difficult BN
“or impossible to deal with the board. 1 : o
) “ e ,
’ Mr. RoYy Millenson- B .
Association of American Publishers > ‘. .
<\ 1701 L Street , : L e gt .
: Washingtong D. C. 20036 . e e .. T

)Y

E3

though. they have often tried to, avoid the school boa¥ds. School boards,
feel, and I think with some justice, that the Federal Government sometime
by injent, sometimes bendgnly, is.leading the nation away from °
localilsm in public schools., Clearly, school boards believe in localism
in public schools, and while that's an issue that we can't resolve

here téday, as a representative of the Association, and personally, I
think localism is our great strength, and as NIE conéiders curriculum
development, it ought to seriously consider by whateVer\model that

much or all of what it does is local in design rather than national as
some of the big curriculuri projects are. A final comment, picking up

-on .Donald Barr's side earlier: consensus, by the nature-of

the beast, often means predomination of. professionals.. School boards
have a healthy disdain themselves for professiogals and that frequently

- - -

My first recommendation deals with what isoccurringin Congresa_next

year. The supplemental appropriation bill will be up early next year
for the current appropriation for NIE and other agencies which weren't

in the Labor-~HEW Appropriatibns. NIE is one’ of the few educational
activities ‘which is now funded at less than the recommendations of the
Fokd budget. Therefore, my suggestion .  to all present is to get

in touch with your congressmen and’ senators \to support full appropriation
in the budget for NIE--we have all sorts of suggestions for NIE to
undertake activities but: this can t‘be dogf without money. Now, let's-
go on to soye Others. , ) c e
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.Mrs, Judy Parsons

4

Basic research sshould be done as to how children learn. .

' We should emphasize thase areas which, as indicated the other day
are required by law, especially those areas where the markets are
thin--T specifically refer to not only the ﬁandicapped but also
bilingual education. There are a humber of thin markets there
that cannot be developed without federal help. There aren't
that many students and there aren't any programs ‘already on the
books. ,

1 would urge “that participation and especially comments on - the
suggestions here include hearing from those who make decisions
on currdiculum--for example in the adoption states, there would
be those who are the book directors in the state, those who . .
choose the textbooks, and the members of the textbook commission.
- F . .
Finally, I would just invite youy attention to a law which has been
recently strengthened, Sec. 43 rom the General Education Provisions
Act, which says that the gow eént cannot dictate curriculum nor can
a person from the government use the laws to .dictate curriculum or
books“ to a local school district.

-
*

Mrs. Ellen Moyer

Maryland State- Board of Education
'35 Eastern Avenue

Annapolis, Maryland 21403

In my opin on the role of ‘NIE in curriculum development should be
primarily n research for enlightenment. -

'

NIE should serve to (1) clarify issues, with all their diversity,'
as raised by “the variety of public concerns, (2) examine, analyze
the issues, (3), pestulate the predictive consequenéé% of certain
avenues, keeping in mind governance systems and the needs of a free‘
and diverse society, (4) disseminate igformation and findings [and ~
indeed ask needed.questions to sti ate our oyn spirit of inquiry]
-to the publig .and individuals in order to.aid in decision making
by those to whom state constitutions have granted ‘the authority -
“‘to make decisions abdut éducation.

5

.
»

Parents Committee for ﬁetter Education in Notthern Virginia :
13821  Botts ] . )T
Woodbridge, Virginia C ‘ ce LT :

‘s

‘Perhaps you will bear with me while I disagree with most of you.

We feel as parents, speaking for parents, we wish the NIE were a-

" voluntary ‘organization which could be jdined by people.who seek its
services. If it ‘were in the area of school site services, they could

¢‘(‘




. © :
avail themselves of these serVites at whatever the price might, be,
But since it 'is not voluntary and-since our .tax do lars are demanded, -
I would request that NIE make its involvement in education as minimal )
" as ppssible. We feel alsoxthat compulsory education should not attempt *
tolinclude the total spectrum“of learning. Nor should the.educator .
ever feel'that he shoyl¥ decide what should be included in a child’'s
_experience. This' should be left to the parents wha have created him, .
Parent ‘input we feel-iq,ve§y important and should not be a token effort,
but rather a viable source‘of input. Parents should not be singled
out as an unprofessional source or the child producer, but rather the
actual director, again, of the child's experiencé:s Weé feel- that as
far'as NIE becoming involved directly in curriculum development that
. this should be'left to the pfivate sector and- to- the local munici-

palities. ) .o ‘ - \ .
Mrs. Elizabeth S. Randolph .

»
.Assistant Superintendent,.Zone II i
Charlotte-Mecklenburg Schools
P, Q. Box 149. / :

Chai-lotte, North Carolina 28230

\

h ‘It has been suggé‘sted in some of the papers and in ‘the discussion at
this conferenee that classroom teachers in’ their local settings have -:

~ needs which are not always addressed by national turriculum Hosigne.

f * .
" It has been suggested that”classroom teachers-nee \to understand how
children Ieatn. They need help.in determining learning styles of

childgen. 'and in planning teaching strategies acéordim ;y.:s_ o

Local Q%fiool districts have little. or no fun&ihg for reseérgh to
improve curriculum and teaching based on local needs.__.

. o
. > - IS

. wAs a l¢cal ’s_chc;ol a}dminiéirator. I %gﬁamﬂgna that NIE direct its effdr?s. .

. ‘toward the support of projects to help local school diséricts-develop

’ \: " their own research capabilities in curticulum development -and in-service’
‘training. = . ' :

“ . " *
-~ M e LR

) : N ~ ’ ) . ™

_ Dr. Lauren‘Resnick: ,

The Center for Advanced Study in- tie Behavdffi‘gl Scf:ences
."202 Junipero Serra ‘ ’ LT ) -
Stanford, Cglifd'rnia 9’4305, - R

———

. . L,
] ‘ Con
< i . B .

Curriculum «;,dé\';elopmentﬁ is a-m:lorafi—f*mtt;t;h_g_ majox, link between.
knbwledgé and practice in edwation.’ Thérefore, NIE should work with
11 appropriate groups--parer8, teachers, school boards, ‘profes_‘siqnal .
curriculim develdpers, etc. ButiWhatever the curriculum group and’ #
whatever “their specific agena, N jought. to make sure that contact
with -relevant scholarship . :‘n.teach:[.ﬁg, learning,~and if the -
chosen subject matter be maitained. ‘Otherwise, -NIE. will be failing
_ in one 'Qf i{ts basic ',ﬂsgi{?pswhich is to? build a,\know],,e\dge\ base for -
* educational p}'a,césicep ‘ SR ' ' ‘
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”Dr. Richard® Schutz
Executive Director

SWRL Educational Research and Development\

4665 Lampson Avenue

i . Los Alanitos, California 90292,

There are three points that I would
known in the area of learning and instruction.
, -needs to be known in this area.

A\ ! a distinctively different

Second
terprise fr

| more recent history as an intellectua
development can contribute to res

' more attention should be given to thi

. -\that the new enterprise for American

like to make.

earch a

\\~§aszgationship.

ucation in the area of curriculum

Lot
.

2

We feel that.much is
. We feel khat much more
ly, we feel that development; is
om research, and it has a much
enterprise. We have found that
vice versa. We feel that
Third, we feel

. | concerns implementation, the demonstrated use of research "and develop-

ment in the schools.

We feel thag there are great opportunities to

do this within the next five years.

Dr. Robert Segura

College of Teather Education
Sacramento State University

Sacramento, California 95819

3

w

1.
Skills.

. .

2.

That NIE adopt a policy which would Jstablish a research.and

o By

That NIE adopt a policy to improve curriculum in the area of Basic

o

i’

©

"“development center designed to improve academic-achievement of *
culturally and linguistically differéﬁt children.

3.

That NIE adopt a policy to examine existing curriéulum practices
and make recommendations regarding what types of -curriculum
- . materials should be removed ‘from schoels  in. order to relieve the

-

-

pressure of an overly fat ‘curriculum which attempts to addréss
anything and everything to everybody. o 1 U

. E]
-

That NIE‘adopt a policy which would allow schools to* ne and
" prioritize their curriculum needs with input from the \communitys:

o_E ¢’

-
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. Mrs. Nelle H. Taylzf . . ) !
. ¢ 107 Neal Stwyeet -
S ‘Saluda, South Carolina Mi3s .
[ ‘ .- 1. Plea fof recognition of the teacher as a dbcision maker,,. I ask B
: ' the NIE to loeok carefully at the, unique role which only the teacher .
i ' - has in curriculum development dnd its implementation., )
— - . '/ N
. « . -t 2, NIE might coordinate the diverse parent interests and work toward
A development of parent education groups. As opposed to parent - ) .
, ; " advoCacy, ‘we, as teachers, encounter parent apathy. :
- . ") ‘
> ) ' " :
3. Consideration of funding in-serviee to assist in keep%ng up with ]

trends in education.

.
.

w,,‘

thrust upon the- school today and the great disappointment concerning

its falling short of the many goals and objectives being ‘thrugt upon it,

These goals and abjectives are not those of the teacher, child, and "’

the parent-those clogest to the process. -
5. We’ believe in ducation for all childre -—bilingual, gifted special

+ needs--aIl kinds. Help needs to-be ended to locals in ‘this .area. s

Y

6. Recognition of the kind of impact to be made by television, public

- . it broadcasting and educational television.
“ Dr. Michael Timpane - . i 7 ;
The Rand Corporation ] X
. 2100-M Street, N. W.. RPN )
o Washington, D. Cs 20037 S )
° 1. Impact ofrcurriculum development vs, other activities-not clear.
oo » 7 = dop't know how to rank curriculum development vs. other NIE . . -
— - : activities (i.é.- research) devoted to the same goals. - R
- R politically risky, but a good way to stimulate : ..
‘ i ¢ distussion of value questions otherwise overlookéd. - .
St s < 2. Substantive ‘emphases stemming from notions of national - R
. . interest., . . A . ‘ - C . . )
T ﬂz - quality of knowledge: delivery--(only with strong: hypotheses
. from the disciplines)
P . ’
- —_— - public goods and externalities (e.g. national security, ecoromic 4
R M - development,  voting behavior, warld aeconomic/political order.)
, s ., . ' [ . "
P - - ennd =~ \'A_/ o P . Y . % ¢ R
- : . s . K ‘ ‘ ‘o -
. - . «” v B3 ‘
-« 133 ) * k “ o
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* - non-majoritarian céncerns (e.g. offsetting state-local majoritarian
_ bias or other cases where no market exists) ‘ :

. .
. 3. Functional Emp ses . ) . R
k ./ - . ‘ /,?‘ e [~a
#=" concentrate on development, mostly typological,.not demonstration/
\ innovation; later non-aggressive dissemination. - .

- diversity-~local choice, participation; buildingJup a weak&

unstable policy syst;m. . _
' a . - Amplementation processes—schoold, networks of public and private
interests. ) . \ e
Dr, J. Llgoyd Trump * e ' : ‘ > B \,\gf

Natipnal Associdtion of Secondary School Principals’ _ - "
1904 Association Drive . oo
iReston, Virginia 22091 - o= . : )
L / NIE needs to° recognize the importance of evaluation which wad»inadequately
‘ i represented in this conference. I réf2T to the evaluation of pupil
progress, curriculum development, and of the general: program, and it

- should.pdt be to compare one pupil with another or one program with
-, another, but rathefr to produce better data, or the ¢ontinued‘'kind of
- . diagnosis and prescriptive actions ‘much better than schools use novw i»

) - in determining programs in curriculum development. The curriculum now _

o results more from prejudice than scientific procedure. 'An extremely )
« important- task is to make tentative, and constantly re-examine, decisions
about how-little, actually, everyone in-our society really needs to -know,
. to be able to do and to be, in the’ affective areas and the reason why
" : that.is important so if there is time for hobby anq career exploration

and development, and to go down.blind alleys and find you're wrong

and have time'to recoup. The point 18 that to insure diversity in a
e e ‘school ‘Tequires more. structure and of a different nature than|most
. . sshools now provide and NIE can help- inlinalyzing and discovering

what that struéture really needs to be. ’ .

e

Q ) T ! .

. Mr. John A. Valentine ' " - | - .

L Professional Associate for Academic Affairs . )
: " College Entrance Examination Board ' - o R
888 Seventhﬁhyenue A L ' PR
New 'York, New York 10019 . e ( s .
' "/ o It ie clearest to me at this point hat NIE would provide a useful _ .

e service to all parties engaged in curriculum development by gathering,K
and disseminating factual information, where lacking, on the actual :
status of curriculum patterns and teaching practices in American’ .

:.- ( . ' schools. (L_‘/// ~ _ ' S | .
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Dr. Decker F. Walker . X - . e
Stanford University o
Stanford; California‘ 94305, . | ) ) >

- NIE should lag, ¢h a program of‘study and experimentaticon on the consgid-
eration of educational reforms.' The purpose of this program should be Lo
o discover how the process of considering whether or not to undertake
' +a given edicational reform can be done'more wisely. in local¥ schools,

in state and, feﬂeral agencies and in the private agencies where

. important decisions affecting the programs of American schools are ’

' : made. . 1 . -' . -
. ~

Recognizing that the consideration of educatinal reforms inevitably

the process needs to be -

0

-, : ;
-~ more democratic, more open to participation of laymen, experts,-
4 .7 ° and educators, with a variety of views, values, 'and interest
" - *more objective, based on more evidence critically weighed and -t
i ‘interpreted in open debate, " - . . .
- h ™ -

»

better targeted on serious long-term needs of students, )
communities, and the nation, . Y f

.
-

k]
oo

\:_ y . “more effectively linked to decision and action.
8, . . |- , : o ' )

. e q
. Dr. David L. Williams 5 ' .Y .
/®.-, “-Assistant Director, Sciende Teaching Center e RN
§ . University of Maryland i — .
‘-‘5 " College.Park, Maryland 20742 - o :

2

.I recommend that NIE consider as a .component of chrriéalhm development
- the necessity.to .study (to research) the need. for a "balanced curriculum"
< -for children. A curriculum that is devoted to the knowledge and skills
that are considered important and valuable to an enlightened populace,
BBy achievemert of a balance that,would give serious eonsideration L
v - "‘to science education |in the processes of living and learning tuday and
o « tomorrow.

& A o N - R . 2

‘them'. to betfer understand the patuxe of children, and how they learn, .

.-and how this nature of childr and the curriculum are meshed for

» - effectiveness. Regional pilot projects for tiis might be appropriate
- ‘. to provide input to determine the potential of this idea. _ -

o - ) With this is a need to provide)planned education for parents to _help
( T }a

- It is 1nferred that : parallel to the parent education concept is
effective teacher ed cation, at all levels, and adequate materials

3

S and facilities to.gupport the education process _of currigulum
o .o -‘decision making. . . . ‘
M . C s S s . W . ' K ’ " 1 -
" Eye ;\ . , 3
. . ‘ . o . -
: . D HE - . . < .
- %' | ‘ 7 . : 7 o s
- tyc ,,,; . ’ ' o od
‘ 3 A, 185 . - .
. % "o - E ,,.'. } e

3
.

involves both subgtantiwe or technical concerns and political ones, . = - -——
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T . Recommendations to NIE . T o S A
* .- Submitted in Letters and Memoranda
: . * Subsequent to the November Conference .. ) {i '
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ﬁ'rIONAL COUNCIL FOR THE SOCIAL STUDIES

M
Secr
. Mernil F, ngham

<
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R
’

Suite 101 * 1515 Wilson Boulevard Arhngton Vlrgmna 22209

»

e
ﬁc 3.nst1tut;bh—~agd out
ctlonal setta.ngs) -

the classroom in- -the schoolsa
‘of the- school as’ piam;ed ins¢€

-

- M

‘ : 2. NIE snould be 1nvolved in the de\gelopment of new
: N"c'm."fo’f"&%, : curricula. Included should be suppért.for projects
., JE78 Wison ke to provide on priorities for* ctxrrlculmn develop~~
MRS -1 ment_(including both the targe lations of people. :
Business snd Corvention” and’ choolmg outcomes that merit’ éttentlon) the
e, Conmametonn stinulation-of diverse thought about dppropriate’cur-
. Membsrshis Procnung N . “Ticula, ‘and the;Support of curriculum developfent pro-,
-x Jeenne Commepts jects in line with- the priorities identifi&d. A variety
Qttce Smgg‘ curricula with potential natlonal‘ ct, bqt adapt-
\ oy able’ tmlrmﬂnstances, should be sough?\ Parents,
Eideven &wm / teachers, local supervisors, a:\cf ;:buf ity. gégsonnel
. / e A ARY -
| “ﬂ/ ' . -~ 1\"‘1%,3&»’(. ]
b s % B sl -
- - <“ .‘, , ‘& .‘:, LTS . B . 7 ;}?: .. ’ .
. *‘,{ /, . .v:-.‘\.
"o Beth) Ar}h« Meenngcwz\smme*ro,;x D.C.o November o, ig7s
| N‘/g ; \' K ;.':: ’ ¢ X ] ﬁ‘*.
z »i ’ 11 ot H‘,} (7 1 3 r‘v *,;,f-:‘r / “

N

.t

v ' . 2 . .\\ . ‘: v '
- e . Y of ~ ’
” . ,\ . . . 5 ' ) . . . .
° November\24,,19\36 '\)
11 ' (
fi= _Dr. Jon Schaffarzick .. - 57 R ' .-
A Curriculum Develepment Task f Force -
7, ingan National Institute of Education’ v,
B . Washlngton, D.C. 20208 8
e PaLmD . . . . . ‘ . ‘ <
Somathons | ®Dear Jon:-' . - ' @ A
Tailahassee. Fonde , ﬁ' - H - =
. 32308 4
SOAND OF DIRECTORS I,,,appfe‘ciated the’ onportunlty to part1c1pate .in NIE's \
oo S Cloogus Currigplum Development Conference in Washington, D.C. last® o
e Dinee . week /1t was_importan® to have the National Council for .
prieitiresiol . _,the Social Studi®s represented at the Conference; and the o
et irasalty " Conferénce was also particularly relevant for me because
R v g ol . my career has had dual curriculum development and research
g thmsts. - :
- bcm Suuo.Ex.‘Cﬂf . o N
) T, I wanted' to follow up on my brief oral statement ) R
v:lgsnsm'uomcz : recommendations during the Friday. morning session. Thi T
2090 W Stree - . written statement coVers most-of the items in. the Cuides
" poeerp o ioms b : for Public Discussion’ of NIE Curriculum Developnent, Issues,’ .
MRyzaend orecry ¢ although the numbers will not. correspond. My recommenda- , RO
8rand lakn . . ' . tionms are: P - Ve
Admunistratve Assistant ¢ - . ) v (_.-’ ’
Macy Crum - 1. T urge, that NIE defme "curriculmn“ brOadly as those
" Counci Deveiopmant ' experlences ‘initiated and. fionitored by instructional s
Soecst Provects oo leaders 'in hopes of accemphshln learning goals .and .
Heten Roverts « ) objectivés (including considerations ‘of scopé,and
Socul Edvcanon. Edran sequence within.subject, areds‘as well-ds ds .across subject
< .. Davvel Rolelle A » area$; and mcludlng the experi s provided gut of .

e
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““, 7« ! should be involved both in the definition of priorities.and
. in amriculum development. And, the curriculum development
L? process must include-careful product evaluation. = .

-,

. 7' It is relevant to note kere that, commercial publishers
. camot be counted on to provide the necessary curricula. - :
. @ -¢In the.-first placg, commercial publishers are not, curri ‘
...~ developers in large part, but materials developers and S
: - publishers of-materials developed by ather peoplet ‘The ®
. *¢ ~ very nature of the commercial enterprise limits both the - -
L . innovativeness of commercial publishers and their ability ,
- to address the needs of small groups and nori-textbook instruc-
- : © tidnal needs. . . ‘ '
e . R -
_ .. . Also, I believe it imperative that special attention
s be,devoted to curriculum development priorities in the area
.l of~ ci;i/zenshif;' education. Certainly, in a democtatic™society
- the knowlédge% attitudes, and behaviors necessary for effective
. ~citizenship participation must be considered to basic. . =
‘ <. skills; but major curriculum dsvelopment and research attention
- is not being directed toward them. : R

3. NIE should avoid the funding of large, exclwsive curriculim
development -projects and instead use the USOE Cooperative
- Research Project model of a variety.of relatively small
. -~ - (e.g., perhaps less than $100,000 per year), field initiated
. - projects, "with project directors’actually serving as principal
" . investigators from the inception of .the- proposal to the final
" report to the agency, and including the .intimate involvement
of teachers and lay people: -By "large, exclusive' projects,
- I am referring to those funded by NSF on a multi-million ’
Jollar scale, such as MACOS. Such large scale funding ‘
- . encourages the growth of curriculum development entrepreneurs
T .who are likely to lose sight of priorities in their quest
A . for funds 'to keep their organizations operating. They also -
’ : lead to unnecessarily large investments in overly polished
o media and in personnel costs for overqualified and under-
o " thoughtful academicians, as well as operating against the )
o " development of curyicular variety in the long Tun. .

-

- ~ 4. NIE should support the careful consideration of new:

) : : alternatives for disseminating the results of curriculum, ”
A ‘ . ‘development projects. . To date, commercial publishers, the
L " ERIC system; and:the USQE-funded dissemination papers -for
S - special-target groups have not surmounted the obsta€les to.

+ ~  impacting actual classroom practice--especially with cur- .
o ricyla that cAll for inhovative subject matter or methods,
S or that are addressed tQ relatively small target populations.

. )
L : ™
. : .
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Dr. Jon'Schaffarzick
November 24, 1976 ’

\\ Page Three . )
' R ‘ )

5. Research should be intimately tied to curriculum .
development, in that'careful fproduct validation',

. Ysumative evaluation'', or ''learner verification'' should
be built into each currlculum project. Also, funds
should be provided to do extgnsive summative evaluations
of “completed"! competing currlcdlar products.

6.. NIE should support research to provide the knowledge
base for curriculum development, as well as an essential
‘part of curriculum development. Research incorporated
into <urriculum development should be aimed not only at
providing evaluatjon evidence but’ at providing further
basic information about the learning-teaching process--
including areas in which we now generally lack systematic
knowle,dge such as interactions among student learning
C}'.=;i41(111c1ud1ng both personality and cognitive, varlables) ,
tea g styles and curriculum strategies, and various
dimensions of @n‘rlculum organization and context
~*%  The order in which I have discussed. curriculum
- devel nt and research may imply that I would place
. a higher priofity .on curriculum development than on
research. However, I believe that the greatest need
~—_is-for basic research to provide a better basis for"’
curriculum 'development; but, at the same time, cur~
riculum development should not be ignored.

. / )

In addltlon, NIE should support work to develop(
new assessment. techniques and new research strategles
for Currlculum valldatlon and basic research.

7. If. validation ﬂad ba51c rqsearch -are to be adequately '
accomplished, NIE.must suppSrt-the training.of additional
researchers. Such support should be based on a careful <
appraisal of existing and potential gaps in resedrch - |’
persbmnel, including con51dera,t10n of- curricular areas
ahd research skill areas. - .

3

/-‘,

8. Above all, there needs to be a drastic expansmn

of fim avallable for both basic résearch and curriculum
develop I strengly urge that the Natignal Council
for Educat10na1 Research take-a s'trong advocacy role
in impacting federal government priorities, so that -

mofe dollars will be allocated to NIE to.Be used for
both curricuium devélopment and research. *
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. Dr. Jon Schaffarzick - ; <L , ~
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* . I hope that these regfonmendatio;is will be of use as'you . . .
J assist the NCER in developing its policy recommendations. L~
. ’ Oa - . ° '. %

~ P

- - O Sincerely,- . . -

~ . 0 ’ ’ - JA 3 . s ,: ‘ - ‘ . 5’
. - " [ I PR —- .
: s P. Shaver - T .
L : . sident . : ' ol T
. National Council for the Social Studies !

JPS [k . : ' B
-~ . < . .. [N . -
cc:« Brian'Larkin i N o
N P.S. As I mentioned to you, Jon, it would be very helpful
to have a 1jst of conference participants with affiliations .\
(such'as the National Council for the Social Studies and
the National Parent Teachers Association) included.

»
.
. -~
; - - . "
. v 30 .,
4 4 . KA
<Y ; Coy
.k -
% .
N .
o » L4
+ 1]
- - -
> . 4
- - -
R -
! . _ .
s .
. .
- r ' \
« o
- .
o . “a
£ -
.
4 )
¢ - ~
»
» -~ » +
- . .
N -
. .
-~ .
) -~
~ . -
o . -
Y.
N
¢




PES

Bz

Intramural Correspondence , Py

FROM: . Tyll van Geel ; .

. TO:. - Jon Schaffarzlck Chafrman

N.1.E. Curriculum Development Task Force

‘ *
SUBJECT: * Recommendatlonlto N.1.E. Curriculum Development Task Force

- >,
~ icad .

Copiesto: . - , - - I

- ] - ~138- *
: . i THE UNIVERSITY OF ROCHESTER

DATE:

1y

College of Education

4

November 22

<

‘

‘\'. .
- If the time comes that N.I|.E. does decide to support some kind of curriculum
development or |mplementat|on effort, it will have entered upon a new-.round

of highly political decisions. At the same time those decas»ons will not
. be directly accountable to the public. The courts will not revnew those

# decisions and Congress has provided few guidelines to guide your work.

In

. light of these facts the procedures you adopt should be as fair as possnble'and
should make you as accountabl&as possible: Thus, | recommend that:

l1..Before policy is’ formulated and implemented by N.I.E. that it

~

contirue to hold-public hearings and conferences to obtain as wide a range
. of .opinion as possible as to both what the issues are and as to what N.I. E

- should be doing. '

v 3 :

[ v

2. Before grants are made that a written statement of N.I.E, pollcy and
standards for the handing out those grants be publlcly issued,

A

to questioning. ¢
‘given, an opportunity to present their views.

#

_¢ k. Once an appllcant hasdbeen selected, N. I,Eneshould issue a written

standards

. -
t

cop ! .

c? R
.

« "% ’ . ‘
- e ‘3 > . L4
‘ ~ L By

J‘,?‘g'

°

Agso.;sc A

statement apgneuncing its ‘choice and the reasonms therefore fin Inght of the
blicly and previously announced for selection of @ grantee.

3 Before major~curriculum development and/or |mplementat|on grants are.
*  distributed that a public hearing be held at which time the major competltors
v for the grant are given an opportunity to present their views; and be subject
Those other parties also interested in grants should also be |

+

“

. Thns .statement is not worded exactly as read at the conference on November 19,
.. . 1926, but the substance is the same..

-4

-
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g \ - , y
Dr. Jon Schaffarziék, Director . o ST e
NIE Carriculum Develo’:merzt Project e e : '
Départment of Health, Education, & Welfare \ e -

National Institute of Education ‘ .
Washington, D.C. 20208( : ‘ . ,

. [

Dear Jon:
In anleffort'to lend support to NIE's efforts in Curriculum
Deévelopment NASBE submits the following official statement. °

. ~ - ] -
NASBE supports the NIE efforts in the area of curriculum §
research and development as long as the NIE project continuously
gives regard to thé fine line between targeting R and D funds and
developing materialéjfor-marketing. While resources at the - ™
national level~exceed state and local resources, the needsYof the
local and, state level should drive the national effort,

e WET

NASBE gives. specific support to the following kinds of NIE
efforts in curriculum research and development: | -
(D) ongoing research including longitudinal study in -
curricular areas determined by-current and predictable
educational concerns, e.g., basic skills, education

of the gifted, education of the handicapped, and so on;
development. of proto:ype’g;terials based on relevant
research which reflect options An presentation based
upon the philosophical approach of the local school

district or program alternative; . o

(3) development of piogotype materials which focus on a
much expanded teacher in service education component
prior to local district implementation of the materials -
or approach; ‘ . . - .

(4) widespread disseminatior of results of research and

materials developed to allow state and local person-

nel ‘the oppoitunity to'choose those suitable to their

needs.,l :

-

= .
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+ Dr. Jon Schaffarzick ’
. o Page' 2. . - .
o November 29, 1976 . . .
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Ct » I trust:this is helpful. . b )
. . - f‘ . oy . ~
. / * Sincerely, . :
; N Ty s
: . ] a \\s
: * A ‘y., . '/ / *
. ¢ 7 . .
', . Y\’\_‘, "‘/ - . ~
’ ‘ .
; . -Wesley Apker
' < - Executive Secretary <
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: : s g C )
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Coliege Entrance Examination Board
888 Seventh Avenue, New York, New York 10019
(212) 582-6210 .

ice of the Président \ ) T
e <, .

CT, : " December 1, 1976 T

Mr. John Schaffarzick, Chairman S :

» NIE Curriculum Development-Task Force ° ‘ ) o - .
National Institute of Education . a
Department of-Health, Education, ’ ) )

. and Welfare . . - . ' ’ -
Washington, D.C. 20208 . (. ‘ =
.Dear Mr. Schaffarzick: , - ,

:While I was unable to schedule the November 17-19 \conferex;cq on curriculum

-dev‘e*l‘dpmexgt, which I regret, John Valentine, as you know,, represented the

. College Board and participated in the full schedule. John has subsequently

- briefed e, along with key officers of the Board, on the substance of the Lt
three;ddy meeting, along with a digest of the background papers. I have v,
. . reviewed the papers& with appreciation. ) : 8 )

This %etter résponds to.your invitation to offer comment on the partitular
issue: What is the federal role in curriculum development for American

", -schools, and what should be NIE's function in the curriculum development

~ domain? (I trust I have caught your ihtended purpdses reasonably accurately.)

.. The College Board is seriously interested in this “issue and will do what

it can to assist NIE in furthering its resolution. As you know, the Board

* .. has, for many years, served as thé' voluntary medium for articulating those - « »

* components of school curriculums which relate partigularly to school/college .
transition. While shunning a prescriptive role, the Board-has systematically. _ .
drawn together sthool and college teachers over the years to develop Achieve~ )

e ment Tests (in fifteen subject areas)-and Advanced Placement .'E:gaminatiox{s
o as .well as Course Descriptions -(in twenty subject areas), and these instru--
. ments have undoubtedly- influénced séfool curriculums to some degree. Hence,

| » . indirectly, weTare at least partially engaged in curriculum design on a :

- national scale. (Other College Board instruments, such as. the College-

Level Examinations, thg Preliminary peholastic Aptitude Test, and tHe

Scholastic Aptitude Test, while less directly influential on school al -

. curriculum, are Sometimes perceived as such.)} IR _ .

53

>
&
?

I offer these expressions of*our interest and background to indicate a . -~
rich resource of data and skilled personnel available to your investigations '
The singular feature of .our work, distinguishing it perhaps from a "federal ..., .
system," 1lies in the voluntary, associational nature of the College Board,

the forums it provides, and the teachets find scholars it engages in pro- -
-ducing and monitoring its examinations. »Up to.this time we have largely . -
Y limited our work to the school/college’ transition. We are willing to extend e
L : ‘ S A - S
» i . ’ ) hd 4 s
[N . I L3 ] ’ - - v
. . L - R
oo < - co v & e . .
nprql: lil‘ C,onal association serving students, schools, and colleges through programs designed to expand, educational dpportunity
B L o - , . A C L \ . e
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that scope to the secondary schools altogether and have been urged by .
our membership to do so. Th1s topic is being carefully we1ghed in our »

- . governance, channels. i 4 . . o

-

, . This brings me to the object of the 1etter namely, how to counsel NIE in Lo
its timely and important task. In-offer1ng these suggéstions, I draw uwpon - .~
the background papers furnished to participants, and upon the reported

o ) .developments of the November 17- 19 meeting:

£

. ¥ 1. We support the pos1tlon that cautions against a nat1ona11y pre- ' .
- _scribed curr1cu1um. ) . - o
2 . :?:g v N

+

- Qﬁ(- N .-
- 2. We comprehend and appreciate the wide diversity of educational
. -systems, goals, and curriculum circumstances prevailing in America, and

Y, support that diversity, prov1ded\;t is based upon informed and, intended
choices. -

. C 3. 'We urge NIE to 1nvest resources in evaluating and dlssemlnat1ng
) good curriculums, K-12, acknowledg1ng the diversity of their or1gins and.
. applications. — . -

~ -
.

’.‘ 4, We urge NIE to invest in: the pre- service and in-service development
- +  of school facilties in the adoption of proven curr1cu1ums, lending the1r . .
’ own local”™flavor to the identified courses of study- » ) ) .

o . -We urge NIE to investigate and 1dent1fy the prbbadble d1scont1nu1t1es
g ex1st1ng between secondary and postsecondary fields of/ subject mgtter and
) ° encourage the redress of such dlscont1nu1t1es., The T nge could include -
. articulation .from secondary schools to the diverse syStems of postsecondary
' institutions. . . "

— T ~

~

L7y

- 6. We urge NIE to examine the 211®ged relaxation of n core subject
matter expectations by the secondary school curriculum, and weigh the impli-

cations of fewer "requiiag" .courses, and increased options for.''elective" - y
. .. courses. : ' ‘ ‘ o

L 7. We suggest that NIE and the Council devote some: resources eed *
e ) money to LEA's and p0551b1y SEA's to encourage curr1cu1ar innovatigh a

new designs. =, « e

_-4
ﬁiﬁ‘

. ‘N?; all of the foregoing themes for inquiry, the College, Board has coaﬁntence
and experience. We would welcome/an opportunity to pursue with NIE

the above suggestlons, or to recfive further counsel from NIE as. to how we

can be helpful

P
é

1
14

Sincerely,
. - B - : vak i

s Lo P .
S ] YL . §./P. Marland, Jr.
. - ' T President’ . .
- *, cei Mr. Harold L. Hodgkinsogfp : SR
. Mr. John R. Valentine. . - g; , 7, .
. . . L ‘ R . , . . }
. ‘ {
> ‘ .
. 4 . H 14 5 . o o p . .
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o . .,
. TO: Jon Schaffarzick: ¢ - /
14 ' . ’ . e 2 ) ° . ¢ ,‘
FROM: Peter Dow -
.SUBJECT:  Reflections oh NIE Curriculum L
- Conference: Nov. 17-19, 1976 )
\ d . s
DATE: December 6, 1976 o o
- . ‘ ] L, . ' ; w
Your conference was both instructive and disturbing. It was superbly ,
organized to provide you with a broad spectrum_g£>opinion on the state
of education”in the United States, and you got it™every color in 'the ) o
rainbow. For three days you heard from every imaginable political
constituency, and one was reminded once more that education and politics &

are inseparable. Thi
weakness, for it makes

is both the streng?ﬁ of our system and its
nnovation virtually impossible except &t times

of national crisis (e,g., the National Defense Education Act).

Under ,

these circumstances, it is hard to know how ‘educational policy-making

can rise above the level of mediocrity. ’ - N e

°

v

. e - o w 2 . R
The problem is that iunovation requires leadersh p and riskrtaking. ’ e *
For a brief time following the launching ’of the.Russian Spytnik, his, .~
was possible in American education because, Tike the mythical Ymi¥sile’ .
gap,'' .the public thought that American science anﬂ’mathematigb edpca- » ? o
tion lagged behind the Russians. Believing this, Congress_was wibfi V-3
to invest ynprecedented amounts in educational research and develﬁ‘ment °
.Wé dwell now on some of .th€ more obvious' blunders and cofidemn tha a; " b
effort without considering both the enormous gains that’ were brou t . %:.»=‘ Es
off ifi a few short years and, more important, what might have been. M;“§g?° . f“
gained if the commifment to educatignal reform had been sidstained.
[’.

When Jerry Bruner wth :to England in the early 70s, British educators
temarked to him about’ the massive waste represelted by the Ameiicam
retregt from educational reform. We expect instant success,, they
~pointed out, or we think we have failed.
working on informal education for thirty- years! *”ﬁ§ .
. .
My plea to the NIE is’ thét you cease trying to please everyone and
pursue excellence yherever you can f£ind it. Excellence in any field. . '
1s a rare commodity, and it is particularly hard to find 4n education. i s

It resides in the most unlikely places, and is as readily. foynd in T e

our humblest .school systems as in our greatest universitles.

Your w v
. task 1s to find it and foster it, irresp

ctive of politicaNconsidera-

-tion8 and geographic /boupdary lines. If Yyou compromise that goal in
.the interests of avoiding controversy or pleasing everyone, thére is -
little likelihood that the NIE will conttibut%isignificantly to-the o . < e
. improvement of Ame ican -education, - ) . . o
. . f . . ‘ . '.; )
. . - - - . . .
: . . \"“l ]f41f; ) - .
C ’ . .

r

{ ’vg. ‘ . ] . B
By contrast, they have been, s NSp .
by L R ,0
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°
What do I mean’ by "excellence"? Meellence in’ education i3 the ability
to intervene 'in’the natural patterns of the «child's growth in such a
way 'as to improve significantly the likelihood of successful learning.
‘Excellent teachiing can make a profound difference in a child! s life--
as anyone knows who has“evetr encountered it--yet, curiously, we atfach
little value to it. We do practically nothing to foster it, or even
figure -out what it is. Briefly, thanks in part. to the Russian Sputnik
and the enormous interest in educatienal research and development that .
it stimulated, we are beginning to kitow something about how.children
learn, and even a little bit about how adults can intervene in. the .
s .growth process in ways that impreve upon the child's natural tendencies.
«4Furthermore, the educatiénal reforms of the 19603 made visible a sizable
‘number of excellent teachers whose'instinctive knowledge about children 8
Iearning came together fdox the first time with the research and deveIop—
ment community. This mix vf lay and formal knowledge is a precious
. regsource from which to -drfaw for further improvements. I would urge you
to look for those people and institutions that are struggling to advance
the frontiers af teaching and learning ‘theory, to “support” their work,
‘and to see that the products of these efforts are widely distributed fxy
even thpugh their, commercial value may be limited at the present time.

<

.

r

Ohe final point. It is fashionable now to ‘think in terms of "cost
effective" solutions to our educational problems and to seek the pro-
duction of products that will quickly find their way 4nto the profit-
making sector of the educational marketplace, The problem with this
approach is that innovation is almost never cost-effective in the short
run. "It invalves a high degree of risk and. a disproportionate ‘degree
of failure, -and the costs are such that private industry cannot possibly

' sustain them. Some-of the most important innovations, such as how to

teach reading and writing more effectively, may require years of develop~

. ment before they can be successfully éonverted int rketable products.

Ihus, the only real hope for innovation in educati§;m§§>through govern-

ment- subsidy. Your task is tofind the most¥gignificant innovationms,

?ﬁgzipective ) )

“and to-back ‘them" generously
considerations.

ort~term commetrcizl
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= calos ndependent school distict - )

»
A Y
. . . ’ . : Nolan Estes
\ November 22, 1976 ) ' - N Genecai Supenntendent
. !
4 , 4 1 )
Dr. Gary Sykes . h R s
National Institute of Education ‘ :
Department of Health, Education and R
Welfare ] . . )
Washington, D. C. 20208 . .- L . . -
Dear Gary: . ) - . )
= > _ ‘ ' /l9 . .
- It was my intention on my return fram Washington to try to put . - ”

¢ . in better order my ideas on Federal policy) for curricuylum

development. I r"e‘éré&;«that the press of other mattqrs has

" - forced me to Postpone further thinking about’ this matter. ‘

I am taking the liberty of sending you g ;portion of redarks

© ' vhich I made at a-NIE Conference in 1974, as I bélieve *the N '
three' proposed strategies still have some merit. -

I enjoyed seeing.you at the épnference and I hope:that the
work which you and John .Schaffarzick are doing will help to

. clarify NIE's role in curriculum development. . A,
. K4 .

.y . -
R . Sincerely yours,
R .0 ¥~ . ] )
' e . N T s oo C .
.’.-\ o ~\' 7:,/"/“,,.,(’ . f
' : ) : :\R ! N ’ .
Francis S, Chase
Sénior Consultant
' . V ' . N
. FSC/s ' N .
”  _Enclosure” : C e .
sagps -t { . . kY A ~ . -
: L) e R
~ . . .
.' - - »
3 LI ] @ *
’ : hd t ’
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Many “of the more serious, roadblocks to ‘the generation of knowledge

-
. + [ "

o7 for education and it: fruitful application to practice cdn be cleared away .

¢ only by cggtinuing support for feams of competent researchers and developers

who “have freedom to select th® problems on which they will work, to take
¢ S
risks and to learn from ventures that do not pay off as well as from those

"that do and who are judged not so much on the basis of short term products,

as by the potential represented by their<demonstrated capability and their

'approach to the solution of imnortant problems. )

If the foregoing assumptions are approximations to truth, it would seem
N P

advisable to supplement the strategies currently employed by the National

Institute of Education by some or all of the following approaches:

(4

1. A" strategy of encouraging'the prbductionwof—knowledgm oténtially
I T
applicable to education by making support available to wvell designed pro=- .

posals from person in'universities, research institufg;//;db organizations

i,,il,,,l\f_,and\°“t51de of education, and persons in the opef/[ino systems, NlE has

. ¢

alreadx indicated a commitment to this strategy, but it has not -yet imple-

mented it sufficiently to produce any marked results. My feeling is that a

~«<

) much greater effort must be made to s arch out thoke who are raisrng &

gnuitful ends, At the present time the research community perceives too

Iy

"manixconstraints attached to.grants from NIE to justify the efforts neces-

> gary to ohtain the meager fundsalikely'té‘be éuailable.

‘ P . :
2. “A strategy of broadéning or suoplementing the present program
hd I ‘1. - ¢
A pur‘hase policy by s;pport on a- continuing basis for institutes, centers

e

and 1aboratories which are engaged*‘n building;highly specialized capas *

bilities *for the imprbvement'of.early childhood education, education for
) . . - ' . ‘ .

-
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careers, bilingual and bicultural education, or other areas which competent
< EY
panels judge likely to make important contributions to the extension of,

-
“ -

educational opportunity pr to the improvement of ‘the quality of education.'

*To do this NIE would have to place Tess dependence oh RFP's and more depen- .
dencexon its ‘own efforts to identify promising work in progresa.‘
- S _ — & °
3. A strategy of supporting the more promising efforts now unde ay .
h 5 'S

to build linkages with ogerating gvstems and to involve pe rsggngl in opers -

ati agencie®: in need- vin aqtixjgigg* Much

, can be learned from the’ relative .8uccess$ and“the limitations 6f pastﬁand
Y
‘present attempts to involve state and local agencies in R and D or in

c e

identi in and rob em~so

other systematic approaches to identification of needs and the meet

‘o

ing

"

of needs through social invention* t’chnological ingenuity, and, othtrwiseﬂ

In the’ foregoing analysis,,e icit or implicit questions-a;enraised ¢

C et

with regard to certain\proposed NIE policies or strategies, , I _shall now ‘
try to delineate more precisely, the nature of my concerns,

»

i . My first concern is that NIE may seriously endanger its continuing

/ . .
support and future potential by uhdertaking too wide a range of activities ) ~",,/’

.

- and by investing its scarce- resources” £0o heavily in undertakings from . .
B ' . .
. Which the returns promise to be long delayed or uncertain. It seems to me -

that ‘this young agency needs to temper its ambition with a realistic

‘agsessment of the requirements for building a sound base q{ pplitical(and
' ‘Professional support.v This, l bekieve, can best be accomplished by devoting

-
- > e

-a major part of resources to the support of institutions and persons who t

. &. oot
ﬁgghave good.. track records in ‘research, development’ social inutntion and the. ) )

.

-

L F
-

application of knpwledgeand technolony to the inprovement oﬁﬂeducation. S
. Y gr"‘

.- . e, - . - 0]
. H e TP -, B .
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mj\/ . A second dencern ,is .the danger oﬁ.i&%tituting non-productivezgr' o

i -

counter~productive controls by the Federal bureaucracy. .Symptpms of a /’t’

s - - PR -

tendency to overmanagement appear’ in sevéral forms 1in the dbcuments which

1 have been reviewing.. Among these symptoms are the pro. program purchase ~

- ' plan as it is now defined the attempt to write narrow specifications' e

*»

: into- RFP's, the codﬁitment o8/Funds only through the pilot test stage

for product developme and(the numerou&ichecks incofpor;ted in the .
proposala*for evaluagion and de’ivery of development products. I'recog-
"nize that the procedures to*which I refer have been instituted in response

. to severe criticisms (including thdse by the &eneral Accot:ntino Office),. Jyf .

<

and T am well aware that NIE is under obligation co'take all reasonable

?

o f megsures . to assure “good returns on the rgscurces Committed to it.

¢

r o~ A third concern/is that the public and the COngrpss mav be led to
seek scapegoats for thewcomparativerv shall impact produced‘in the short

Tun by R&D"perations and NIE initiatives unless af1’ of us help to ' , ¢

increase understanding of the 1nadequacy of the resources committed , S

to R&D * AyBtrong case canbe made !,r an investment in,R&p of at least

R

. ‘;> one’ per cent ofJﬁperating costs; 4nd this might be taken as a poal Eo e

“ - et

T e achigved within fiVe years or less. .If all. educators woyld support : ‘

a . . -

; this obJective, while at the same time workinw to improve R and D . -
e \‘

effectiveness, the consequences for the improvement of education ﬂight -;

become visiole to all infora citizens. : . ' s

1§ clarify my views furthenyI an anpending to this paper,ﬂ*hree

) fy ‘ .
passages from a position‘paper prepared two vears ago for use in the .

o

e

v ~

Congressional hearinzs on~the legislation to establisn NIE. .- .

- . . A L s P— * N !

e : Lo : : Coe : ~ : 3
o o S ) e A ) S
. B - :'- ~-Excerpts® rrom address by o

n L . .~ Francis S. "Chase for' N _

p . : ' . 7 i< - meeting of NIE, and CEDaR representa ives
[ e 5”" _ w;shinggpn,, D.G:, Febtuary 12 1974 *
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- Dear Dr. Schaffarzjck: ‘L . . ' ..

I want to tell you how much I enJoyed the recent conference in wash1néton about Te
NIE's pos1t1pn relative to curriculup. CLow ' C
This is the. first meeting df this typet}hat [ have evgr attended, and I mustfsays . s
it waé rather interesting. The comments that were made often tended to disregard
the papers which had- been written and presented "and dwelled on personal prefer- P
. ences or an elghoratjon of individual expériences. In the main; however, I fe]t o7
" that enough of the part1c1pants stdyed on target and d1rected the1r comments *to- R
, ward the issues. dh . AN , e

“ 3
- $
5

ance NIE is: searoh1ng for “input, and 1hasmuch as each part1c1pant was g1ven a AU

very brief ‘period for an oral presentation, I thought it best to sénd a written

statement tantaining other than my percept1ons of the meeting. Perhaps this will

be of more value to you. Therefore, what follaws is my written Tnput in response

to your efforts to obtain ideas.about what the NIE should ebns1der in its list

of priorities. E . _ 2N
First of all, I don t believe ‘the VIE shou]d be in the*bus1ness of deve]op1ng Sur-
'riculum.” As Dr. Broudy stated so well, the body of knowledge exists and cénnot
be' altered.. The decision-making process must be retained at the community level -
anddﬂvherefore, I would insist that NIE not be involved in this phase of the ed-
ucat1onq operation.- . ¢ :

. :

’ Over t years it. haS’appeared to me that the purpose—of publ}ic edﬁcat1on has been B
altére® from that of a specific service; to one that encampassés a var1ety of ¢p- -,
portunities. Inasmuch as the school year for elementasy and secondary is between *
. 180" and 200 days, the student has a minimum opportunity to come in contact with .
- the instructor. ‘Since the federal program thrust of the 1960's,.many new programs /’ 4
have’ been superimposed upon the pub]1c schoo]s aﬁd namely upon%ihe same. child \\z

-1

-

v al

" during the same per1od of time. . . . %f__ @ s
X N '§§4( | - );w o
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. .In'some quarters the purpose of education appears to be the economic rather
» than the.educational, impact, and it is not uncommon for unsuccessful programs- - -
Iﬁ to be continued because- the job Toss might have a serious effect upon the local
§ i economy.:' As evidence I submit that at the San Franciscd meetfing of the Educa-
) ;.'.tion.Commission of the'States, GSvernor Rampton, Leroy Greene, etc., rommented
. ‘ at a seminar about the mass of data.cdllected by the USOE which has .never been .
« .-+ _opened. [Further, it was stated that .in dnger to continue the authorization
» “letters have been sent to school:districts commending programs that have never *
be¥h evaluated. -Therefore, we can conclude that_the business of education is - '
big aﬁg the public school~student must support a major industry. T ST,
o« T R . . . o M . .

oo As the older populatioh'grow§ and the.school enrallment.declines, we witness . .
*~. ,  the emergence of new programs de§ignég/jgr\the same ehild during the same period
- ‘of- time without lengthening the schoo day. Inasmych as school®support is based

to a great extent upon formulas ‘that are student-driven, those with a vested
w interest, in this business want- to obtain- as much as possible from the'child as_

he speeds by the twe1vé§x9a(s of school. ‘ S S '

+

]

-
v, r

) S o N - ¢ . . ) N '

As was noted by some® of the participants in the Washjngton conference,«we con- .
. #tinue to add and add Without, taking inte‘account the ‘time. I bélieve Dr. Dulce:
“ . touched upon. the Tssue of "time" but did not elabdrate. -~ ..

, ' 1, e - 4 * ° L , ¢ . . .
It is now vintually impossible to determine a true pupil-teacher ratio because,
we have Titles I,-III, IV, .VI.and VII, Right-to-Read, ESA, JOM, Migrant, Follow :
Through, Resource, Rooms, etc., etc., all superimposed upon the same student who
is listed as-an "entitlement" for every program. The same student is counted
for the same period of time in ‘the state aid_computation, and it is supposed to ‘
be for-a full day's.opportunity.  On.the s face’ it might appear that school
districts will.accept any task as Tong as it receives a.cost differential gr _
cash. If the school enrollment declines, I forecast the issue will become more
pronounced and we will wonder why:districts go from a six-yea® textboqg adoption
h

LY

. B
.
| &o |
R .
e
R S
.

" cycle to Fourgnd why definitions are broggenedltd'enqoﬁbasswalj of the remaining
.  children intgispecial; programs, I S R R R

# .

. - -, ‘ )I
. ‘Mhenever questions of this type are raised,, we yarely obtain a fair response. L
.~ - It is impossible for the educational community to evaluate~jtself just as it is, =

. comical to haverthe federal -arm of a particular program assess the worth of its

_ counferparts in,a local district. . Gentracts to. other educational organizations

have- bgen attempted but as‘long as the. provider has a vested interest in the ™ .

program we can'be assured that the program is "successful" before it is even '

assessed. o : - = T ' ’

» .
. + ~ - -
- s . 'Y

- I3 there an'erganizatToH that'can report directly to the executive, spe'ieqis1a-

ive and the people assto the status of_pub]ic.education? Perhapd

L]

¥ should

- =W S . . v
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be a mission of thé National -Institute of Education. In my opinion, .the:NIE
.-shouTd dedicate itself toward finding out what happened to cause the test -

scores to*diop simultaneously on a nationwide basis and not get involved in
..establishing another layer of bureaucratic relief. I don't think there's any-

-

" 77 thihg mdre foolish than a comment from a U. S. -Commissioner of Education,, upon

\d

""finding out that readiqg achievement has declined, that what we need%ngyﬁj; a

right-to-read program. - The' NIE should find out what happened. Fa

“The only items I would recommend that should be considered foreresearch and
development- might be particular programs designed to test whether or not our
ime frame for public.educatjon might require some alternmatives. For example,
hy five days of school? -- why ngt four? -- and the fifth to be used on a
.formal basis.by the instructor for planning and evaluation. Perhaps .ninety
high-quality days would provide a more appropriate educational opportunity ¢
than one hundred and eighty bad days. A pilot of this=type would be excellent
as long as NIE had complete control and also pledged to assess its value in an
honest fashion. . Otherwise, the innovation would join the ranks of the other
superimposed federal programs and would be added‘to the layers of bureaugra
.and accepted by the local sthool district as long as money and jobs{ wére made ’
dvailable for its:-employees. ' . e L

“ . h\\\*ha " - . corat T
. I hope that what I ™have writteg will be of some value to you. I ﬁbQésgly :
believe that we do not have an‘organization at presént that has embarkgd upon
an honest and fair appraisal of the status of public education today,. and I
hope that this is the type of challenge that the NIE might assume in ‘the. area
of curriculum.” .- . . ‘ ) o ’ ‘
Incidentally; 1 d1so have some strong‘views relative to NIE's. inVé1vepent' in - -
. Other areas, such as school finance reforms, etc.; however, ipasmuch as the
) Nashinq;on conference was primarily dedicated to curriculum, I do not wish to
confuse” the issue. . . T
‘Thanks again for 4nviting me. I enjoyed:fhe-conferenée very much, gn& if T can
be of any other service at any time, please do not hesitate%$o%let:me know.
’ , e . . Vi a

P
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Recommendations of Lawrence Senesh
~»

“. for 4 . r .

National Institute of Education

Individual innovators or team of inmovators.who can make.
contributions in the field of conceptualizing knowledge and .
who can relate knowledge meaningfully to the life experieﬁces

of youth at different age levels,

. Innovators or team.,of innovatorg who can build the bridge
between social sciences, natural sciences, and humanities.

Innovators who wfll help youth develop future awateness.”

-~ 1)
Teans of scholars_and educators who will develop new teacher
training designs to meet the dynamic changes in society caused
by science, tethnology, and changing value preferences. ~ ' 4

Innovative projects which bring together different grant-giving -
agencies to work as a team and not as rivals.

Establishment of, twenty regional '‘educational centers which will
- serve as yardstick operationsf for a social science system-based
" curriculunf. These centers could coordinate the following
-tasks? -

. /

a. Preparation of social fofiles of -the home communities ’ -
and commynities to whi e youth may migrate. - :
b. @ﬁTraining of educational and community leaders to use - T

these sociaikprofiles for’ educational decision-making. s

c. Identification of opportunities for work and .citizen~
- ship experiences which will encourage students to
identify with the community. :

d. Training of teachers@to Jtranslate educational goals of the
community into the classroom.

N

l
. .

[

e. ' Building of feed-back channels to the state universities .
- and other ‘teacher~training institutions so ‘that these
' instig utions can keep up-to-date with the needs of the -
T eo ity.

£. Bringin'g ‘together of- the best brains in the area to keep
' track-of the lynamic-changes in the home community as
"well as in communities.relevant to the youths' future.

»
\
"
?
.
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. 8+ - Demonstrations of creative classroom activities and
\ distribution of information of ‘such activities in
: writing and in regional in-service programsi- Much creative
teachingﬂtakes place in classrooms throughout the country,
out there is no communication system nor reward: system. 4
h, - nevelopment of manuals and readings.for membets of the
"7 commynity to help .them understand better the purpose8 of
education and innovations, and also to help them to
developr a~-long-range outlook necessary for educational

decision-making. v s
fi.‘ Development o£ evaluating mechanisas to measure social
- competence. r . =
3. . Establishment of a clearing house of information on new
~ . curriculum development q§i~::eative classroom practices
- . for the twenty. education nters. ' <o

"

- ks Establishment of continuing dialogue between schools
and communities on the Jpurposes of educatiop and the’
need for harmonizing goals ‘and cutriculum. .

Creative minds but not confining them to the letter of the
guidelines. Too often the guidelines discoutage ifnovators
and encourage the grantsmen,
: {
Graduate programs in which science educators are trained to
integrate the discipiines and teaching strategies. . .

l <
Support of in-service training programs with the sole purpose
of closing the gap between the frontiets of;knowledge ‘and the
. ‘curriculum,

s

Suppott for devéloping new teachet-ttaining design which will:
coordinmate. conceptualization of knowledge "and mcthagology,
.assure.continuity from grades 1 = 12;
train teachers to adjust nationally preparéd materials to -
» local situations; .
\ enable school administrators to read, community social ptofiles
' ‘from which they can construct educational goals;
~ enable school administrators to interpret the goals of education
to ‘meet the need o? a dynamic society.

. FEP

o

<

-
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" MEMORANDUM - . . . - SN

J .
TO: Ralph Tyler .and Jon Schaffarzick, NIE

¢

FROM: Marjorie Gardner ,e- .. . ’

o : . . .
RE: Theflghts on\Fedef 1 Agency Roles-in Curriculum -
i Development . ‘

- -
-

- _ . .
¢ bkl . . . 3

Government dgencies such as NIE-must provide leadership in-
Curriculum Development. School.districts do not have time, tal-

. ent or resources to.do all of their Curriculum Development work

i locally. Instead;™they should 'invest energies. in -deciding” which

! of “the. array of available alternatives to use; setting up options
to satisfy varying teacher, student (and parent) heeds within )
their school; adapting and implementing-and producing- some cur- '
riculum materials with local character (site specific) to comple~ -

. ment generic curriguli developed Hnder sponsorship of federal a-

/ gencies or commelMal enterprises. : b

. - b . .
NIE and other fedetal agencies -can provide leadership in Cur-
riculum Developmentythrough the following activities: - . :

: , : ~
1. Funding groups that have the potential to éevelop excel-
dent generic materials so that an array of up-to-date, alternative
curricula will be available to school systems throughout‘the,natlon.
) 2. Disseminating information on successful models for imple- "
- meéntation of curricula in a local systeff (e.g. Minneapolis public

-y

-

- 3. Reviving something akin to the NDEA so :that-more money is. s

. available for*the purchase and maintaihence of supplies, equipment'’

and AV on a matching basis}with state and local systeims. -

. 4: Funding research én curriculum devglopment, cu:;iqg%?m
. implementation, and’curriculum evaluation. .~y . .- oy ST -
. . . s ) - A

‘ o q‘ ‘ c»‘.-- 'v
» 5. Searching for effective mechanisms for communicating re-
search findings and; for integrating clrriculum research with cur®

. riculum development;’ , S
3 - N , - . v .. .
- - - 6. Funding (on a matching funid basis) innovative site
T specific curricula, " this might also include resdurces for con-
. sultant help from expéerienced curriculum innovators. . - ’ ‘
— ) . N . . - ,: +

)
W

& g%

=z . L, Fone N P
T

schools, Fairfax County, Virginia public :schools). -~ e

. - - . .
; . . . .o . o, = . " - P
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Ralph Tyler, Jon Schaffarzick
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~

1?’ » .
. 7. Working toward an effective, non-hierarchical partnet- -
ship of federal, state and logal, and private sectors in cur-.

riculun':levelo;:mer%t S : ; 7
. ) ; , ‘ ) —_
Federal-~generic development f R ‘
: ] S T v )
Local--5ite specific choice, modification dnd imple-
local development

mentation of generic-curricula;i some

@

* 3

s

Private sector--publishing, manufacturing and marketing

8. Recognizing teacher, training as a continuous part of a
pérson's professional development and helping’ té furid €ontinuing
education with respgct to.curriculum decision making, implementatidn

and evaluation; also a continuous strengthening and up-dating of )
- subjeéct matter backgrounds is esgential., -
- , J . ) '

9. {Fugdinb'teacherueducat;on curridulum development ‘projectsy .- ¢
this may be the most important curriculum development work NIE. :
could fund.- Stimulate research and developmernt of new modes of '

"teaching and testing. 'The teacher and the test, which ultimately

" determine ﬁhe curriculum, have been -neglected in the past.” NIE w

"is. an appropriate agency to tackle thesey but search for rational
ovaﬁ}ve performers. ‘Attract

o

<

risk takers, highly talented and irn
the bést and the brightest.
10. Sponsoring an interagency commission similar to the one
ility

"that operated in the early 60's to ratioﬁally divide responsib
and funding, conserve resources, and’pro,ote cooperation. .

-,
» -
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December f. 1976
» .

7~ ; ~

Mr. Jon Schaffar21ck . v )
‘National Institute of nducaﬁlon ' £ .
1200 19th Street, MN.W. : ’ .
Washington, D.C. 202082 ‘ . )

. L . N s -
- Dear Mr. Schaffarzick: e . R

I am sorxy I had to leave the curriculum policy meeting so
early, it looked like it was getting into-interesting issues.
I. hope they were pursued, &nd that the three day session

met with your expectatlons. . 1% .-

P .ot -
.
c.kJ

-One 1ssue of partlcular importance ‘that began to emerge at
the Thursday morning session{it came up in earlier se551ons
as well) is this: To what extent is NIE willing to view

its m1551on, in terms of curriculum policy as well as other
policies, in the context of the broad definition of "educa-
tion" put forth by Ralph rjler and vagreed-~to by most
participants: namely that a great deal of a chlld's educa-
tlon takes place optside of ‘schoo . ‘
It is all very well for a Ralph Tyler to remind us of this

: trulsm, and for us all to ‘nod in agreement. But the fact
.is that in many ways we conduct our educational enterprise

* on the opp051te premise, - One of the answers to the ques-

~ tion "what are ‘children learningg" is that education is

. supposed to take place almost exclusively in school, at -
the hands.of cepgified, "profe551onal" teacherss They are ’
learning-this ﬂg:son because we in tHe educational business
are teaching it to them--perhaps ﬁncOnsc1ously. Cven the
NIE signals, this message when its curriculum projects are

confined almost exclusively to what happens in schoqls. CoL

This dpes not automatlcally prove that NIE should ot " focus
prlmarlly upon thé%*schools, but it does meah that NIE's .
pollc1es may be unconsciously contributing to thleﬁnln--
tended "lesson" that all education takes place in schools'.
The NIE is after all, a national institute of educ&tlon,
not a natlonal institute of schools.-

- v s - -
. L]

e , s .
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I think it would be a healthy developilnt if the NIE would
consider intensively the implications of the important
1n51ght put @n the table by Ralph Tyler for the possible,

‘regearing of its.own p011c1es. I, for one, am convinced >

that we cannot solve even the narrower problems of school

effectiveness- except within the broader context of the '

educational effectlveness of the broader society. By, this

I emphatlcally do not mean that schopls should be allowed

to "cop out," for instance, by saying.they cannot educate

poor children because their broadér educational context - .
(family 1ife, street culture, etc.) makes it impossible.

"I do mean, however, that we have to lodk at schools far

more in terms of their relationship to their: surrcunding °
context than we have been doing. We have to understand the
limitations of schooling in order tq develop, strategmes <
wherein schools can have a more powerful effect than they

now do_by relating more integrally to the total educag .
tional context of the child. ’ .
One little example from the session I had to leave in the
middle of:” One of the participants told.the heartrending-

story o{ésome people in‘New York City who had died in a g,
fire becduse they did not know how to evacuate their.

apartment bi™Mding. The context of the discussion suggested ,

~fthat the schéol curriculum should therefore be expanded
to include fire. emergency: procedures. Fair enough, it is

logichl conclusion--for people who assume that all learn-.
1ngmst take place in schools. ->~But could we not eonsider _ .
alternatives, such as training people on each block who:
would perform thése "teaching" functions/sperhaps as part
‘0f a more general community developmentwand‘educatlon
strategy .that also included public safety, . sanitation,

day care, etc.? Impractical,.you might say. And in-the
meantime many people will burn to death because we, failed
to impart this essential learnlng in school, where we
already have a social ofganization which can take on this
respon51b111ty and trained teachers who can carry it out.
Bt we are also learning,- are we not, the monumental .
"lmpractlcallty of this approach? Children will never

+ «

‘learn all ‘they need to khow if we keep thinking it all has
.to be learned in school., We will bankrupt the schodi

system, trying (it may not take teachers costing $25, 7000 a

yeéar to teach fire drills, and *they may be much less.effec-. V?{L

tive when taught in the abstract 'rathér than in the buildings
in which they must be practiced), and the schools will -~

neglect the.main mission they can’ perform’ effectlvely, C
namely academlc skills and understanding. .

-

L -
If NIE would qonsglously broaden its concept to include

~Meducation" rather™ than schooling, perhaps a number of

igsues would thke on a different cggt.- 1In some ways

‘your pioblems will be more complex¥ but I am convinced that

your cbntrlbutlons to educatlon w1ll be more fruitful.
'%r

o '160 o ]

’ B —
7 ~ T

. 3 \ kv




158 ‘ ™
/ J 8"
.
™)
* \ ~ " B -
Please Send me any conclusions on reports growing out of )
the. conference. I have enclose~-a copy of an article T . .
have just done for the City Almanac that will give you a
moWe:.systematic treatment of some of the. points I made at
the meeting: - ’
. Singerely yours, - ) . ) . }
- a/ ‘yr v /// / - - . : ' '
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NIE CURRICULUM DEVELOPMENT CONFEREMCE - NOVEMBER 17-19, 1976

¢

Closing suggestions From participants - J4, Lloyd Trump :
) National Association of Secondary
School Principals

pu— 'Y

The NIE would make a major cantribution tg the schools of this country, 31
—as a first step, by mounting and gquiding 2 project to develop quidlines -
" and then' specifics - of the basic knowledge, skillg, and selsctsd aspscts

in the affective domains that everyons in this country needs, Then the

states and other locales hopefully would make decisions to accapt the

program-and get on with developing curricula concerned with hobbies and

careers appropriate for their lsvels, /

These steps are fundamental in meking curriculum more relevant for sveryons,
The point is that today's schools everywhere require mors content and skills
than everyone needs and with little differentiation among groups except as-
soma;students fail or drop out, or at least are discouraged about lack .

5F. relevancy for them, What may-be even worse, many students fail to discover
_hobbies and careers that are good for them, _.

, The idea . is not new, A few states in the 1930s and 1940s tried this approach

but had 1ittle externat help,or support,

Historically, a number of individuals

. and local ‘schools have done the same thing.

The task is too bi§ for them.

E could help..

Thers would -then be better’bases for choices at state

and ®ocal lsvels, - " .

-
.

NIE should also lead in developing better techniguses far evaluation - '
- both of individual pupil progresg and the total program of 'the school, The
goals would be to provide bettar data than schools now possess for diagnosss
and prescriptions of alternative programs tg implement. Hopefully this '
approach would attack basically the major purposes oF‘present«evaluation
efforts thak aim mostly to compare oné individual with another, oms program )
with enother, of one institution with another,

Thi’s ‘second aim could be an
outcoms but it must be subordinated to the first. m\\\\\\
4 M £ A

Related to both of the foreqoing proposals for the NIE to consider, is the
need to help scheq}opeople -- and especially the lay public -~ to understand .
© that programs to duce more individualization for ‘thachers and pupils ,‘ ’
. require more planning, moxe structure, and more comprehensive evaluation . ;
»~ ' than conventional schools provide. N \ - k{\~;//

‘Ths foragoing suggestions have many ramifications. They are especially
appropriatse for the NIE in curriculum development because they are not aimed
at national programs but rather to provide halp for states and localities., . T

¢ .. N o
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Discussion: Who\}s curreptly doing what in currlculum\déveloﬁmenf?

& ! -4

©

From the vantage .point of one school. dlsfrlcﬁ>where systematic, cooperative
curriculum planning hqs not beeri done, fet me dll!neafe who is fnvolved in curriculum

development, e )
- - R £ ‘e

. Speclél Interest Gﬁoups Digtating Curriculum Content

5 . Right to Life Groups s
, . Planned Parenthood Groups ’ :
<1 ~ . . Environmentalists _ )
o : . Commercial Interests which sponsor competitive activities . S
(essay and poetry contests) o N RS

»
.

2. Federal Programs”

. ESEA Title | in Reading and Math — .t

. Emefgengy “School Assistance Act in Reading and Math « cooE y
. . Specisy Programs for Naflve Americans and Refugees . ?_' o T
3. School Board-Members with Pet Projects ’ . .. ,
- ] - . g
* . . Sex Education (Pro and Con) . ’ . e 4
L ..Free Enterprise System : : ° L
4, Ethnig Groups J
1 H ‘4 1 f
R . 3. The Medla . :
— % . ” Q v
- 6. Parenfs - ) ' S .
7. Teachers . L - L .
: ’ e MO . - $
8. Administratqrs - -, . °
9, Students : o “,-’ ° : .t
v . g °.
No one would argue that each of the abOVe-named groups ha§ 3 valld role in,*
currlculum decision-making. However, the lack of vehicles to appropriately” Involve
. these segmenfs will lead to 2 graduzl erosgon of the role of the ;professional ;
ejucator sn the currlcule-developmenT process. Schoo! Systems need help in develop-
. Ing such‘yehlcles. . . ,
£ o, ' R o F
e .~ : . ° .
: : - ) EliZabeth S. Randolph ° ° ~
T ° - . AssisTant Superintendent, Zone ii ¥ ?
) . ‘ ¢ Charlotte-Meckienburg Schools: - mm e
L / - . Charlotte North Carollna =~ , PR

T M




- . ) :161- ) . ’ . Judy Herman
T e : ' December 3, 1976
Suggestions to NIE Curriculum Develdpment Task Force g
\ ' , . - )—

NIE should: - ’ Lo . . Y ..

1. Broadly dissemina®€ existing 1nformatlon .about currlculum \~.}
if such information id Yot already available. - .
Such informati'on should be organized so tHat"it is X\ <
accessible to laypecple. NIE mlght niake it more .useful: Lo
if NIE staff notes similarities, dupllcatlons, and parallels o
in‘the available mat 1s . ‘k' ) R

A

: { . v - . - ST
2. Assume responglblllﬂy/for regsearch if such research is not
being’ carn;ed out by local, state, or the private sector. e e
Researcl should" include: evaluation of ‘existing curriculum °
materials; identifying evidence of existing curriculum's
impact on students; identifying" def1cienc1es of the
ex1st1ng currlculum, and extending study of tbé\l@arnlng
pspcess in ‘order to understand ‘the impact of curriculum.
-, 3.’ Assume responsibility for curriculum @é&velopment if such
development cannotibe carried out{effectlvely by the
“local, state,/or prlvate sector so that: . '*

© o a. Alternatxkes are prov1ded } : )

! In ‘some cases such x%ternaﬁv& will include parents,

teachers,*and/or "e

rts" in’ the de{i?bpment of ’

currlculum materla
D i e I SN . M «o»v e g e

The teachers with, whom I work usefla variety of materlals ’
which include nany maniﬁ\iative<mater1als apd few
textbooks They choose the mpst effectlve teaeﬁing tools I
dependlng upon the children w%th whom they work.s . )
oo A : -
b. vAlternatives I _include locally deVeloped ctrriculum.
, The fundmng foE the- Blcentenﬂlal seemed it encourage.
) S the devélopment of many worthwhile local: h;story -

.

) programst These should be Fontinued and\their~1mpact -
> - . and suadess ‘evlluated. similar prongs ‘iﬁj.ght be.
. . 1n1t1ated at the local leve&l.
o R Tt T -~ 3

-

- Q. Hlstor}c sites, fiuseums, zoos, androther local
= ' * institutions which are potentlal academlc environments -
gl e are used more”ektensively. . - . o P T

RO An effective worklng relatagnshlp\between schools arfd such -~ °°
T " non-~school lnstltuELons should be encouraged.

s et "
X
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' J;lch 1nst1tut10ns offer fesources for teachers $ho
~ . ' want to develop ‘curriculum. ® Théir ,education staff
- / T can help teacl;leqs develop currlcu].um us:.nq such % o
e T résources. o S
o /‘\ - \ . e ~
", d.; New curriculum is J.mplemented so that tp \)chers are
. ** given enough lead time and training.tgp yse th
T, materials.' , NS .
A e t, o NS i
o e. Any curriculum presently belng developed or developéed.
, . ., in the future is evaluated s
P iﬁv » ~ 2 N (\
V. .
. -4, If NIf provides grants ‘for purriculum development, there
should be competltlon for taining them and people
- should be 1nformed that such- grants)ex:.st oo
- M [] X - 1 hd
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APPENDIX'D - : ‘ e

5 NIE CURRICULUM POLICY SU MMARY
- Y e . : 3. ’I ‘,‘.J
: N~ ‘ F )
NIE wants to know’ what .you think ‘4bout. the policy altet‘natwes it is fcons1der— | .
. ing on each topiﬁ covere&,by the yellow d1scuss:on guides. aécompanymg th1s sunmary.

.. Each discussion guide contains background information and apguments for and against

. each pohgy alternative. After carefully studying each yeHow guide -and formmg an

rrigm'ion, write, telephone, or--if you prefer—-smply 1nd1cate your yiews pn .this sum- . R

ry and mail it to us soon so that your opinions ¢an be conslderedz If‘you have a ’ i

petter alternative than the ones shown in this sunmary, wrﬂre your own in the mardins. I
hY ‘ 3 ) - 'J ’

L P’
Y g T

o .

| Y [ :
@ HOW-SHOULD NIE DEFlNE “CU RICULUM . o
N\ . » See Discussion Guide 1,, ‘ ] Y s
The tefm "curriculum means different’ things to’ di{ferent ﬁeople. Check
or write what it does mean to’you. Then check or write ‘what it should mean to
‘NIE. Y°“f._l¢f~»§°§£.‘9=nses ha3pagly be the same. - g : N s
DR | ' L3 " ) - ’ i
, WHAT'NIE'S ; '
MY :OWN DEFINITION OF WHAT DOES "CURRICULUM“ MEAN TO You?. - ) !
'DEFINITION OF , CURRICULUM WHAT SHOULD IT MEAN Te NIE? .
CURRICULUM SHOULD BE 0 .
. > —_— . )
o (ihed‘ one or more) . ' 1. What is taught: the information; the substantive 3
l__' ‘ X . content, ‘the kncwledge, skills, attitudes and
' : vaZues stzﬁents are tfo learn.-
i . [ Y . 7 ’ .
‘{ ’ . - 2. How it is taught :. instructional methods teachers i
D‘ D . use—individualization, grouping, class discussions, -
- ‘ Zectuz'es, ,Zabombory_gwork liamework ete: o Y
[ s .
A i R B Teachers materials: curriculum guides, syllabi,
- D D_. courses’ of study, bi ngmphzes, lists of resource. .
* mtemals, lists of §~esourca persomel, ete.. .o
* e 4, Students materials.g testboioks, workbooks, szrrs
. D D . * tapes, equzpment supplzes, ete. -~
3 . N ' 4
i i - _ 5. School experiences -~.' all Zearmna experiences, in- .
[ }, D e fluérniced but not determined, soZeZy by the content ’
and methods teachers use. - )
D\)\- - ' Fi \
_ 6. All experiences: ail learning experiences, not ‘only
D‘ ' D ' n school but also.butside of «gehool-~influenced
& . but not. determined éolely by v the scho.ol «‘itself
, does. e -
" D D - 1. The: combination of }defzmtzons checked above.
| D ' £ 8'.\None of the abmxe.iﬁacurmculwn" is " _/ - o
_ ) o F - J it 5,’3 : Zar ’ % -
IR » NIE Curriculum Devetopment Task Force ’ / ' .
) BRI « Chairman: Jon Schaffarzick, 202.254:5706 L . i =
. . Natxonal lnsutute of Egiucanon, Room 815, 1200 J9th Street,N. W., shmgton ‘{) C 20208
- Q ‘ I ) Prepared for Nl%ﬁy Policy‘Studles in Edhcar@ w York, New York R g yetd
, - - : =~ . /;"' . ) ., N oo ! —




' . @ . SHOULD NIE DEVELOP NEW CURRICULA? ‘ ,

% See Dlscu331on Guide 2

. .
' . R .

14

. L. 2

i
School curricula must change to keep tp with new scholarly knowledge
o “and with social and economic trends. .

ar o

WHAT-SHOULD NIE DO ABOUT DEVELOPING NEW CURRICULA7 ) ‘ .

oot

(Check one or two alternatives.)

4

1

)’ e~

2,

3.

L)

4,

Nothing. NIE should leave‘their development entirely to others.
Stimulate others., NIE should stimulate others to develop new cur-
ricula by pointing to the need, giving evidence of its importance,
‘projecting the number of users, and suggestfggﬁwhat types of curri-
cula might be developed in what manner at what cost on what time
schedule for what potential market, '

" Create new approaches.. NIE should create better approaches to
curriculum development (models, princigles, guidelines, manuals,
examples of .good ‘practce) to help others.

Create new ‘examples. 'NIE sh ld’develop'illustrdtive ;ut unfin-
ished curricula (concepts, designs, short curricular units, sample
teacher guides, exemplary pupil materials) and allow others to -
expand. them ingo full-fledged curricula, ‘

. . . o ok
Offer training and technical assistance to help others. NIE

. to help others.

should offer training (in selecting and organiilng substantive
c¢ontent, writing performance objectives, selecting-teaching

" dlethods, designing teachers' guides, developing pupil materials)
and technical assistance (consultation, critiques, 1lfsts

experts in substantive content and instructional pethods, ‘etc. )

. f

4 -

.- Lok
Develop new currdcula.

2

‘None of the above."

to develop new curricula, doing everything from formulating the -
designs through producing ¢omplete descriptions of instructional
activities and complete publishabl'e packages of all necessary

teacher materials and student materials.

-

- ,a P
. ‘ .

NIE.should:

Al -

NIE should pefform all the steps-necessary .
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SHOULD NIE EVALUATE NEW CURRICULA? .~
See Discussion Guide’'3 -

. 1

. -
- . - ‘N i

'S

- -+ WHAT- SHOULD NIE DO~ABOUT‘EVAEUATING ANY NEW CURRICULA iT DEVELO?S?' WHAT
. SHOULD NIE DO ABOUT EVALUATING ANY NEW CURRICULA OTHERS DEVELOP? ’
§Check one or two -altermatives.)}. - .
. b4 .- *

Notﬂing. NIE should stay out of curriculum evaluation.

- . . 2

Stimulate others. NIE should stimulate others to evaluate new curri-
cula by publishing lists of .promising but unevaluated programs, explain-
ing the need to evaluate them, ‘and suggesting alternative approaches and
instruments and analyses and intérpretations that might be employed. .

e

‘3.

5.

Construct new approaches.

NIE should create better schepes of evaluation

(models, principles, examples of excellent evaluations) teo guide others

in developing instruments and techniques. -,

N

Create new instruments and techniques.

-

NIE should create instruments

~~, N

" (statistical methods, report

(tests, interview schedules, gbsetvation guides, etc.) dnd techniques
» etc.) for others to use.
. KL, : .

Offer training and ‘technical

/ 4

assistapce. NIE should offer, training

(in7évalaa fbﬁﬁfﬁ?qry, evaluatign defiign, instrument development, data

nalysiy,“data” interpretation,

# — (inst}gehts, .techniques,

6.

pes

maries'\gf previ
S .

Evaluate NIE curricuh#.\

[

4.7, -

ew currjcyly’cteated by

and ending -wfth pub?ifbéd repofcs of findings. . :
— . {r ! . *

‘Evaluate oéhé%;cﬁt%&cuia. NIEishould perfofm'éctualﬁﬁﬁ%gaﬁ{ghsngfgpgé
cu;yicula created by others, b _ the choice & ﬂéthodolqu
an 'epding.with published veports of findings.. oL

ous evg}uations
/
. a

eportywriting) and techgé?al assistance
advice, critiques, names of c sultants, sym-
” to help others. '

~ |

Nfﬁ‘ﬁﬁoulé perform'actoal evaluations ‘of ady
NIE; beginning with the chqice qf.methodogégy
. S ST

e

ginning with )
\14 ) A

bd .

. g\\\
¢ - '

. .")\
> -~
o

N

‘éiz'None of

the

o' iy .

;bovéh\\N;Eféhguldi’

&
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SHOULD NIE HELP IMPLEMENT NEW CURRICULA?

k.-

See Discussion Guide 4 f

¢

°

- s,

". The best désigﬁed new curricula have no value whatever to students unless.
they are properly implemented. . . .

— g

-

»

!

. . - ‘ - . . ) '
5y IF NIE DEVELOPS NEW CURRICULA, WHAT SHOULD IT DO ABOUT MOVING THEM INTO USE
- 7 BY THE SCHOOLS? : :

e

. - -

(Check one or two alternatives.)’ . . .

-y

’ -

I3

1.

2.

3.

Nothing. "NJE should ridKe no attempt to ge®\its products used.

Supply ‘information. NIE should offer information (descripfive brochures,
illustrative dessons, sample sest items) about its new curricula but
should.'play an essentially passive role even .at that and should go.no
further. . . a - . . . .

®

Encourage others. NIE should encourage others to help schools use its
products. Encouragéiient can come in the form of announcing their availa-
bility, explainirg the problems and opportunities thq? address, and sug-
gesting what kinds of information, assistance, and training teachers
might need to use them. '

Arrange for publication. NIE should arrange for publication of its
curricular materials, offering attractive copyrights and accepting modes

\

royalties to protiote their widespread distribution.

assistance.

Offer training and technical

NIE should provide training Y28

(either in héw to.use its spe
of the same type) to help ins

* them. -

cific products or in how to use new products

titutions and elassroom teachers implement

-

-~

6l

Pgbmote NIE curricula. NTIE.should offer>the full range, of impleméntation
supports needed to promote the 'spread of its new curricula, taking every

PR .
- . . e

£ e

-

_ "use them,"*
o

necessary step from announcin
publication of theiv‘curricul

-

g their availability fhrough arranging the
ar-materials to training teachérs. in how to

*

47,

DI <

-

e B

ey 8 -

. 7 .
. . .

X ) ) . . N
Build selectivity rather.‘than building demand. What gIE should create
3pong yton'sumers is not a-desire for its products but instead the ability.

_" T rto.chodse products intelligently. .It should publish guides to.help con~

‘sumers . ghdose prodﬁbts,_§u§gestxtechniques-for small-scale pilot, evalua-
tions before massive impIementation, discuss what kinds of products work
best in what cirtumstances whenjjused by what teachers with whatxétudéntq.

. L
-

L ~ - :
None of the above. NIE should: _ i -

.-

#*

#

[
.8
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@ WHO SHOULD PLAN CORRICULUM ACTHKITIES WITH NIE?

See Discussion Guide 5°
*

-
~N

NIE cannot solve all curricular problems.’ Ihere "are more potentially
able curriculum activities than NIE can undertake. TRerefore, NIE

dust plan its activities very carefully ‘ '
- : »

WHEN NIE PLANS ITS ACTIVITIES WHO SHOULD BE INVOLVED AND HON SHOULD NIE
SOLICIT THEIR VIEWS?
.(Pick the one best method for each group, or suggest better methods,
or suggest additional groups.) . .

.

THOD _ " GROUP
: (Enter method numbers in boxes).

i. Yo need to involve this College and university scholars

.

group ‘ _ ..

Classroom teachers

- 2. Commission papers

Parents'and citizens ' . P
3. Poll by mail ’

‘ .| | I'aders of professional associations.
4. Poll by telephone and unions

5. Convene meetings Leaders of parents and citizens groups,
labor unions, and employers .

‘6. Attend meetings already '
scheduled ¢ ) Curriculum specialists ih state-edication
’ agencies and local. education agencies -

7. Other (please specify)
, ' ] Curriculqm devslopgent organig:tions’

_'Publishers B

Other (please speeify)
A . N -

- . .

b

&
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@ HOW MUCH CURRICULUM LEADERSHIP SHOULD NIE LXERT"
See Discussion Guide 6

.

-
.

NIE can act eitfner as an active leader o}r as a passive follower in the
curriculum field

~
3 - kY

N

HOW MUCH INITIATIVE SHOULD NIE EXERT IN CURRICULUM IMPRGVEMENT ACTIVITIES" »

(Choose .one of these two alternatives or write your, own.)

i}i‘ 1 i «’ ’ 3 -¥ ?
D 1. None at a]:l' Instead, NIE should respond to the initiatives of other
agencies, ‘organizations, and groups. i -J

<
- .

To which of the foliowing should NIE be particularily responsive?

D Other government agencies o
(] other Federal Agencies { .
state agencies . : : T ..
(J'local agencies . 3 R
D Major national organizations and associations - . .8
6 - O pz;ofessional ~_/ -y
{0 parents, citizens' groups, labor unions, employers, etc.
D Neglected minority sopulations who have exhausted -local- and
state sources of assistance. et .-
[ blacks ° - -
women -
L, Qa poverty groups

v

A}
~

3 L
D 2. NIE shoulﬁ3 initiate action under” certain conditions. '. - -

A o

S s

. D Wﬁn the needed curriculum improvement is a matter of clear national

‘importance.
O

When NIE can enlist the ‘active endorsement of m‘ajor national

org_ani,zations or leaders of minorit¥.populations. <
. DWhen other school districts such as gtate education’ departments and
local pducation agencies have not done so. o N

T X . . .
. D 3. None of tﬂe above. NIE should: . . - %

- Y N S
Y (§ - > S « .

]

‘
R R S S
.
-
N
L
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@ WHO SHO\{\LD PERFORM CURRICULUM A‘CTIVITIES FbR NIE? 3; L.
See Discussion Guide.7 ; ! it )
T~ {Y . S
- NIE is a funding agency. Whatever NIE wants déne, someone else must go.
erhaps theost significant decisions NIE makes aré its choices of perforfuers. d
OM SHOULD NIE FUND TO Dé WHAT? : . g Hi
(Choose one or two pzrformer(s) for each currigulus activity and enteyr
theixr number(s) beside that activity.) ® \‘ .
. s : i
Po)ssm.n PERFORMERS - CURRICULUM ACTIVITY |,
. .. ? {
{ , “ ) § (Enterx performer numbérs in boxes)
\ ; ' fT - v ’
1. Local school, is;:ricts {
2. Jntermediate chool service aéencies s ix?i g ¢
[ 2 Lt M H L %ﬁ' -
3. State education départmerits ¢ - u
oo ¢ - ) ’ " . : ; ‘
4. ‘Fe&eral education-agencies-. — E Developing Ne% Curricula -
3 . \-4\\-\\ : .
5. Nonpublic elementary or secondary T~ : - -3 N .
v Bchools . ; - 7 .
6. Colleges and univirsities e 3
. : i 5
7. . Regional educational labozatories . Evaluating Ney* Curricula "
: ® . R T : : .
8. University-based research and " - C s ) ﬁ
Wdevelopment centers ., ; i .
9. Professional assoc!iations and uni\ons -4 ' f, .
R ) C * Supporting Implementation
0. Independent non-p ofit arganizations - of New Cu;rricula i
1 \?ublisher ‘3 . - ) ? 11
—~ Other (please sp cify) .
] ~-Other (please specify)
. ? -y .
! r— 1 ’
1 b
: ‘ 1
X - { ) T :
. ‘ - 5 P - j -
C ’ vl 3 - .
. R : e
. he } , bt
.o . : ; - R
- § N . i . . - ‘y"}/ . -
L H . s - . "/ .
e . ' o, . -
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‘ SHOULD NIE EMPHASIZE RESFARCH DEVELOPMENT OR IMPLEMENTATION"}
_ T See Discussion G%de 81 &, . {
’ _l §

HOW SHOULD NIE DIVIDE 'ITS EFFORTS AMONG CONDUCUNG RESEARCH DEVELOPING NEW

PRODUCTS, AND SUPPORTING IMPLEMENTATION?,
('l'he table below shows what NIE is doing currently. How should this

- table be changed, if at all, for the nex!t 3 years? Alldcate 100 per-
; centage points.)’ N .
R g - The Present -~ ok Bett.er
Activitx . . ~ Baldnce * Balance
Conducting Research 5‘52 ‘ N
Developing New Products . 70% . h
Supporting Implementation 15% - ’
, K . ——1002 S Must }‘ ,
. - : . ; - - 100% Total .
et . i - . . 100%

@ HOW SHOULD NIE DIVIDE\TS DEVELOPhIfNT EFFORTS? .
See DiScussion Guide 9 Q‘*

Dev’elopment can be thought of as inventing, ‘”cﬁreating, or producing new
variations in substantive content, teaching methods, instructional materials, .
techniques of selecting.and grouping students, school schedules, school faci- ,
lities,’ teacher training, or other agpects gfakchooling., To which of these, e
or to what combination; should NIE devote fﬁiffort_s? . .

‘HOIN SHOllLD NIE DIVIDE ITS DEVELOPMENT EfFORTS'ﬁ S - oy ) .
(Allocate 100 percentage 'f:oints ) .y . i L

- " L . o

. . Recommended
_ : Division -
Areas for Development v of Effort

‘. 4 ’ -

¢ N -

e

e e i

B

wed
-,

New Substantive Content ) L

New Instructional ‘Methods

New ~Irlstructional Matex‘%s -t . - - e :
= ) >
: - : ) 4
New Techniques of#Selecting and Grouping Students o .
, 13 % 1
New Ways of Scheduling In5truction :ping Students . )
o~ w

!
A

L New Designs for School Facilities 1 o,
. .o ’ = - I * e
\ New Methods of Teacher Training = . N ' o .
- , ) , . M N .
: . . . — S
- f Other: . - . VL : [: T
, i ) L ___«__;\.' Must
. JE— : 100% C] total :
! ) . 100%
¥ ) 3 ] .
: - 8- 173 "
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WHAT TYPES OF NEW CURRlCULA SHOULD NIE DEVELOP"
See Discussion Guide 10 -
NIE musthmaké decisions about the types of curricula it will develop..

., NS
—t

’

NHAT TYPES OF CURRTCULA SHOULD NIE DEVELOP?
(For each toEic below, choose .one or two areas in which NIE should concentrate )

e 1.

Student Populat ion

’

@ 2.

Check one or - two
Norma
[J cifted .
Handicapped
Black
(] Female -
Poverty
(] Ethnic -
D Other,
.
Grade.and Level of Schopl
Check one or two categories and
one or two choices in each —
U Pre-School, Ages 3-5 _
O Nursery School
[0 Kindergarten
D Elementary Education, Ages 6- 11
(J Primary- Grades 1-3
0. Intermediate Grades 4-6

»

>

- 4

}

o

O Secondary- Education, Ages- 12—17
O Junior High School

(0 Senior Hikh School-

3] vocational Schooél °

Y
ges 18-26

’

N

[ Pos second_éry Education, b
[J/2-year Institutions
4-year Institutions
Technical Institutes
O Professional Sc¢hools
D-Posc-Graduate Studies

:«

&
*. -
O Adult Education, Ages 27 and Up
- g 2-year Institutions ‘
o 4—year Institutions
(] Technical Institutes
O Professional Schools .

Coe E]/Poét4raduate Studies
- OotHer\ 3

- @ 3. Type of School
. *Check pne or two
[ Public
[ Parochial
(] private
O Proprietary

-

!
§

‘ 4, Demographic Setting
Check one or two
(] urban
[J suburban
O Rural

O other

, @ 5. Subject Field

Check one or two
[ arc
'] Business and Office Education
[J-Driver Education
" ] Foreign Languages
{] Health Education
(] Home Economics
O Industrial Arts
(J Language Arts/Reading/English
(] Mathematics
- {1 Music )
(] Physical Education °
Sciegce
[0 social Studies
(] Special Education
tributive Education
(] Trades dnd Industry
[J Vocational Agriculture
(0 other ..

-

@® 6. Type 6f Behavior
» Check one or two
O Knowing Zcognitive)
| Feeling (affective)
Performing (psychomotor)
O other -

9

e7.

°

Qrganization of Substantive Content
Check one or two
0] subject-centered v
O Problem-oriented
.04 Other

®8. .in_ereity_p_cuui.cula,

Check one or two )
O Many different curricula
| Single best curriculum .
D Other .

A}

Y

'

IE to consider and-
r focus:.

@9 Anot
nmy reco

r topic
endations




n‘

' _PLEASE COMPLETE - 7

2l

If you choose to indicate Your views on this summary and 'mail it- t.o -
‘. us, we will understand your opinions better if you respond to these two
] items. No need to sign your name, however.

!

1. ARE YOU A - (check one) ' ' L , —
B B ' . [}.1. Professicnal educator % )
’ 1. If so, are you a / . .
. 1. . Teacher or professor T
- [] 2. specialist '
\\ [J 3. Administrator,
. [] 4. Other (please specify)
e C L~ 2. Please identify your current
. Subject area(s) taught ) g
2! Grade lével(s) taught A~ -

3. National.professional association membershipés)

- - - .

’ (] 2. Prarent \ ‘
[(1 3. Interested citizen ' . Ot )\
. {1 4. Otherx(please specify) - '
. ' 2. IS YOUR EMPLOYER A (check one) e
: | - . . 1.
[[J 1. Local school district i
‘ [] 2. Intermediate school service agency ) .
' 3. State education department -
2 ) 4. Federal education agency o T
5. ‘Nonpublic-elementary or secondary school Lt ‘ ‘
' 6. College or university . « ) o
. ) -7. Regional educational laboratory
, ) ' ." [0 8. “University-based research and development’ ceuter
11 Y. [J1o0.” Independent non-profit organization 7 .
. . [J11. Publisher . RS R E
) [J12. oOther (please specify) L - L
.. — —
~ N .
AN : l ‘ ‘
: IF YOU WISH TO MAIL YOUR-VIEWS TO NIE, WRITE TO: )
Wi, Jon Schaffarz‘ick; ,_Cl;a'ii'man ]
- NIE Curriculum Development Task Forcee p -
" - ‘National Institute of Education .
' - ~Room 815, 1200 19th§3treet NW. =~ Ce o« .
o “ ‘ Waahington, D. C 20208 e h .
: ~ - . N e o Lo .
- N ;’ N
* . - : 1_0 17\) . ‘ . v
. z * - L4 e o7 .
2/ » 5 1

R o .ot — L. 2t -
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