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Foreword ,

»

The Educational Resources Information Center (ERIC) 1s a ndtionwide
information systemi“operated by the National Institute of Education (NIE)
of the Department of Health. Edutation and Welfare as a service to
educators throughout the country ERIC makes available through hun-
dreds “of lbraries and information centers over 100,000 unpublished

documents on all phases, levels. and subject areas of education This 15
accomplished through ERIC’s network of specialized centers or, clearing-
houses, each of which-s responsible for acquiring, evaluating, abstracting,
and indexing eurrent sigmificant documents within a particular educational -
area The bibliographical information and abstracts for these documents
are then lsted in ERIC’s monthly reference publication, Resources m

Education (RIE) )

ERIC/RCS, the ERIC Clearmgﬁouse on Reading and Communication
Skulls. collects, analyzes, evaluates, and dissermunates edycational informa-
tion related to research, nstruction, and personinel preparation.at all levels
ang in all instatutions The scope of interest of the Clearinghouse includes
relevant research report$, literature reviews, curriculum guides and
descriptions, conference papers, projett or program reviews, and other
print: materials’ related to all aspects of reading, Enghish, educational
journalism, and speech communication . o

One of the primary goals of ERIC and NIE 1s to transform the information
“found in the ERIC system into a format that_ will be useful to thé
classroom teacher, the administrator, and the curriculum developer Such

*1s the goal of this bibliography, which ‘brmgs together titles and

descriptions of curriculum gurdes recomrhended by the NCTE Committee
on Curriculum Bulléuns. ERIC/RCS 1s pleased to assist NCTE in providing
this continuing service to educators '

- Bernard O’Donnell
Director, ERIC/RCS

\c




. Introduction

I3 -

For me A plan 4 trip home 1s 4 rather uncomplicated process of merely
getting into a4 wartand gomng | know the directigns | know where | am
gang 1t on the other hand |, [ plan 4 tp with my o nieces and have
severdl speahing engagements on the way | must plan the trip with others
n mmd/ Whatwill be the time schedule. what sill be the demands because
‘ot the uther people nvolved. what traffic conditions would hinder or help
all ot these questions and more are a part of my plannming This 1s similar®o
the dilemma most of us teel m wrneulum butlding If 1t were only tor
ourselves that we are planning”and we know what we wanted. we can go
ahead, and do i When we are planning currigulum tfor ethers. with others.
with g destination that 1s comples and somewhat unknown the process ot
planning becomes complicated  Because this s comphudted. curnigulum
bullding 15 also complicated As we legrn more about differences in styles
ol learning and the muluplé directions ot moles and goals ot the students
with whom we work the currculum process becomes everfmore complex
The National Counait of Teachers of | nglish has always bfep aware of the
Many processes that curnculum committees must go th »uﬁzh in order to

plan curriculum '

The NCH - Commission on Curnculum has tom time 1o time set
directions and goals and i some wases guidelines e help the protession -

The Commuttee on Curniculum Bulletins an ottshoot of the Commussion

on Curnewdum has  developed  oniteria for *evaluatgg and planming
currieutum The goal ot the Commission and the Commuittee has heen to

. serve the profession Another resource for curriculum planners 1s 4 series
of starter sheets prepared by NCTE SLATE (Support tor Learning and
caching ot Enghgh) These stabter sheets deal with amonyg other issues

. the “back to-the-basics™ movernent  Lach one of the short psmphlets
none s more than two pages hegins with 4 statement ot the IssUe, 5Cts
torth the protessional view point on eadh of these 1ssues. andends with 4

Y suggested strategy tor degon ‘

This solume Recommmndd | nelish Language  Arts Currtciion Gudes
A 12 and Criteria tor Plannme and 1 valuation, 1977 s another eftort on
the part ot the National Counul of Teachers of Enghish to help curncilum
ccommittees Fora aumber af vears the Commuttee has prepared. through
the cooperation of the FRIC Clearinghouse on Reading and Communia-
ton Skalls (ERIC RCS). this annotated Iist of recommended guides tonthe
berretit ot those sthools and dgencies which are developing curncutum
The purpose ot this hist 1540 publicze good curriculun planning and guide
wrtting 1norder to provide models tor schools wha are reviewing their
1 . ’
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Ngrams and need o vanety of sample trameworks uiitts and lesson plans i
e~ agles that are recommended i this snnotated Isting are available
o schools and agenaes esponsihle tor prodacing the zuides or from the
ERIC Docament Reproduction Service (EDRS) A Jocal curntalum
compniice can study these muides e therr grade level to nind state nients ot
prat et o policies and procedires obiectives organizdation process Js !
cortert lapgadze corposiegy medie reading and hiterature evaluation
aet dosizt Apather NCTE punhication eds 60 Carvec st Planining
ozt Tancuae iy A 12 aho cives sainples tor each of these areas
Voodher wid oo carrrettung praterals pugzht he the 1977 NSSE Yearbook
Fooo ok Feeleds owhidd reprosents g compendious resiew of
proent tnnkins ahogt the Erziish lanzuage arts curnculum and some
orodrctiansy whont the tuture Tn the bditor s Pretace Jumes Squirg says
= " Heperulls mach ot what bas meen learned about eftective language and
dlea o cducaiion from the ovperimentation of l‘hc past three decades will
’ Pot b dost Ranowall vcmtearated mro g powartat new Chidd theory o -
cindims Copcent Gooaity o eltacational soals v the Fuglish lanouage o
[AR Y ’ .
Sehanothor servace te docal corrrculom plannerss s the review serviee
provfcd s the Committee When o school distoct sendds 1w wde tor,
oo he memngs o Commities exannne the matenads caretully L4
. compricnt on the prntad Tnts ot review crjtenta discuss the antenre and .
Sl vizzestions o 4 cdssetle tape which iy sent back to the ol -
comnnttee Those whe submit eyides recenve this service tree of charge -
Most reviewanz s done o late sprimyg o carly tall of each year and usually
tar s from four to eighit weeks The Comnmittee dlso senves as consultants
too oo cetriedlam plantane tor those school distie ts o carncalam
comaitteds whosohal therr senace
The Counal ceands ocal carrcalum development as g professiondl ’
Sotinty ot the kebest ander The rosorrees Tisted above and the pages ol
sthis nooklct e tosdanents of this recard We uree teachers evervwhere to
cncodiage and participate e coptinuous carreufum development s g ’
vitad pant of what they doand aside trom teachifg ghere s nothing more
important X v
St 'Rasemuany Winkeljohann
r t “For the Commnttee
on Curtculum Bulletins
’
) ) .
. ' ) “ .
N - ) *
o - ¢
ERIC '
‘ .
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Aruitoxt provided by Eic:

Selected Guides Revnewqq and Recommended
in 1977

Grages A-12

LANGL AGE \EZ"I‘S CURRICULLM GUIDE  PERFORMANCE | X
PECTATIONS K-12 Northern Valley Schools 1976 A ailuble from Dy
bdward A Ciccortecol Director ot Curneulum and Instruction Northern
Villev Schools, Closter Plaza, Closter New Jersey 07624 (S7 30. make
cheek pavable to NVRHSD Board ot Fducation) [CS 203 467 sdpp |

This ’gulde entifies  significant language arts objectives and then
designates 1n terms of the typiwl or Caverage” student the grade level
At which cadh concept ot skill should be mtroduced then reinforced
and fmally mastered Speaific objectives are listed tor the tollowing
language arts areas histening. speaking reading readmess skills vocabu-
larv and word  attack skalls reading comprehension. reading rate.,
readmg m content areas spelling handwrfing, COmMposHtion, grammadr
study hbrary skills hteraturd at the primary and intermediate levels,
Iterature at theuppes elementary and secondary levels and eledtive
courses at the sepror high school level The guide mludes a4 st o
recommended novels and plass for grades seven through ten un
appendin otfers o suggested tedhnique tor the study of spelling a hst of
common prefines and suttines a basic outhne form, and a descrniption

of the SQ3R survey  question read reuite. and review method of
study

flonantary Grades A -6
LURRICULUM GUIDE FOR THE LANGL AGE  ARTS  KINDER-

GARTEN-GRADE 6 Revised Danen Conmecticut, Public Schools 1975
[(FD 127612, 155p | <

Ihe teachmg technmiques outlined m this student-centered curneulum
gurde | provided by the Duarien Publiec Schools. Connecticut — are
mtended tor use by language arts nstructors at the kindergarten
through sixth-grade fevels The mdajor goals ot the curticulum are to
s toster Jear thinking and sound judgment, to cnu)umgﬁ dwareness of
the world and to create o masimum opportunity tor the growth of
creativity  as well as to teach spectfic commumication skills Speaitic

3 / . ’ ’
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4 Selected Guides for 1977

treatment otvhe tollowing areas 18 provided f composig. istening and

viewing talking up acting out writing grammar, usage. and mechanies.,

handw riting, spejhng and literature: Suggestions tor activines are coded

£ by color according to therr approprigteness tor three grade-level groups
Nindergarten throvgh sinah grade Kindergarten through third grade and
tourth thiongh sisth grade

ENGEISH L ANGUAGE ARTS A (URRICULUM GUIDE, KINDER-
GARTEN THROUGH GRADE SIN Hampton City Schools 1976
vargble from Mis o Betty M Swiggett Supervisor ot Inghsh 1300
Thomas Street Y I Thomas Anney Hampton Virgima 23669 (S% 00
make chech payable to Hampton City Schools) [FD 135010 333pp |

This sequential fungaage arts carrcudum guide tor kindergasten through
grade siv contams sections on the tollowing the tole of the teacher the
stdent s role dasstoom atmosphere and orgamization oral language,

mduding Iistenma, speaking choral speaking and creative dramaties,

reading literature witten Linguage  practical wiiting creative witing
handwitme and spething and dicnonany skalls language study | laniuase
difs and the mterdisaphnay project and evaluation Most sections
mdude o discussion general und speaitic objectives suggested activities
did o hibhography .

\ {._RB \L ('(S)W\H NIGAHONS COMPETENCIES R0 Prisfield Publi

Schools 1976 Available trom Norman ( Napnny o Director ot Enghsh.
Pittsneld Public: Schools Box 1187 Puttstield Massachysetts 01201
© (S0 U0 smake chedk pavable 1o Pittsiield Public Sdmu!s) [t D 134 997

263pp |

The wofpetencies estublished tor the language arts program  for
Rinderaarten through sivth grade m Pittshield . Massachusetts are listed
i this document which mdicates grade levels tor mtroduaing particular
shills - developing shitls <and mastenng skills Tests toassist teachers
medasurng students progress wr listening comprehension composition,
gramnan wiitmg mechanics, and usage compose the bulk of the gnde
. For cach test there s an A torm to be adnunistered atter some mtil
mstruction and a4 B form to he given atter additional mstiuction
Accompanying cach set of tests 15 a statement ol the objective which
the test s mtended to measuie the grade levels tor which the test was
designed and reterences tor further skl development  Tests are
drranged by objective and by grade level -

ERIC \

Aruitoxt provided by Eic:
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. Selected Guides for 1977 5

Widdle School )

ADA HH LEWIS MIDDLLE S(‘HO(f(‘l’RRl(L LUM GUIDE  Philadel-
phig Public School Svstem 1975 Avalable trom Punapal  Ada Lewss
Shwol  Ardlegh and Tulpehocken Strects Philadelphia Pennsy Ivama
FILAN (3500 make chedk pavable to School Distrt of Philadelphia)

[ED 1y 148pp |

This curniculum guide desciibes ate wstructional program at the Ada 4
HH Lewns Middle School Philadelphia Pennsslvania In buet the
goals of the program are to provide the schools tirth-grade through

cighth-grade students with educational opportunities based on _an
E eddectic team-teaching approach Four separate “houses™ accommodate
students from all grade levels m an open Jassroom  struc ture
Specitically  the guide discusses the school's philosophy  gouk. team
structure comersion scale for student rankinyg, rosters gnd schedules
alternative program  and spectal-education facilities ({

EN

inculum de-
velopment s outhned i the following areas~geading communications

science mathematics socnal studies | atin typing art visual com-

munications mdustial arts and oxatdnas home edunomis musie . and
health and phyvsical education

- b
MIDDLE SCHOOL LANGUAGE ARTS SKILLS OBJI CTIVES GUIDL -
BOOK GRADLS 6 7 8 Escambua County School Board. Pensacola,
Florda 1976 [LD 12% 794, 208pp |

The program outhned m this guide provides course  objectives,
organized tor three grade levels, under the following tive major languagé
< arts strands nonverbal communication oral communication, hterature,
written communiaation, and language  Objectives gre presentegd n g
logical teaching sequence tor each of the language arts strands. with
deseriptions ot the desired skills and of sample exercises and suggested
dctivities Appeddives contamn o hst of state (Flonda) aceredita ion
standards for middle school language arts 4 table of fanguage arts skalls

objectives and a lesson plan which makes use of seventh grade skills
objectives

Jumortgh

AN ANTERDISCIPLINARY  INSERVICE MODLL FOR TLACHING
READING,IN THE CONTENT AREAS GRADES 7.9 Granite School

. . !

ERIC

Aruitoxt provided by Eic:
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6 Selected Guides for 1977
District 1975 Avalable trom D Mas B Juckman, West Lake Jumor High
Schoal 3430 West 3400 South Salt Lake City Utah 23119 451000
make eck pavable to West Luke Junior High Schooly [ED 122 223,
xIpp | . : - . '

The model catlmed m this dotument dc:ulhm the development of un
mtegrated approach to teathing content reading shills to - teachers
Methods and muatenals applicable to texts and medw currently used in
castooms were produced by nsenvice g hers ot suence math und
sewidl studies ot g Sait Lake Gty jupnesy hreh school This document’

posal & deseription ot the imservice
model an evaluation o the prdiect tedeher evaluations wand outhines of
ten workshop session 1Teal and interpretive readmg skills ontical
thinkine comprepefision shills word attack shills word idenutication,
skills  tolloparf2 directions  vocabulary Sowdbulary buillding reading
study Iy and sumimariesy Induded incach ot the sesston odtlines
are o discussion ot methodssand copies ot matenals developed for use in
that skl areu ) \

coittangs ¢ copy ot the onginal |

]

TEACHHNG THE PATIERNS OF TIFE UNIT ONE- CONSUMER
EDUOATION LANGUAGE ARTS PROGRAM FOR TOW ACHIFVERS
(MADE T Revised  Sprngtield Public Schools l‘)": Avatlable trom
Lotrame A" Plawse Supennor of Foglsh 195 State 8Yieet Spnngtield ;!
Massachusetty 1103 (510 00 make chedk payable to Sprngtield Public
Schools) 08 203 42~ 237pp |

This volume provides ¢ motvational scheme which uses consumer
cducation W teach language arts and butld selt-contidence m low-
achieving junior high school students Seventeen sequences descnbe
strategies Tor teadhine vanous aspects of consumer education indluding
detimtion of the consumer problems dhat tace consumers ncduding
discussions of standard ot v supply and demand and business
cramzgions advertistme and mstallment buving) thegresponsibilities
ot consumerns Ginddudimg tregtiyents of emplovment bodgeting, credit,
auliny proper Use of goods apd services and so on) and consumen
protection (spanning such toprdys gudrantees and wartanties  legisla
* ton and other consumer ards) Hlustrations activities and worksheets
are presented for many ot these units The tmal seqyence establishes
crtterid tor evalnatine stadents” progress and tor assessing the degree to
ographl of reference
«resources and g glossary of terms complete the volum

which th&® Program was suceesstul A b

.
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h N )
in 1976 N I
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. COMPREHENSION CRITICAL RLADING THINKING SKILLS, K-12
(THE BIG NINE) TEACHING READING SKILLS Vol 2 Montgomery
(«)/ v Public-Schools  For intormiation. wnte to Chifford 7 Kolson,
CoOrdinator of  Reading Montgomery #County  Pubhe Schools. '§50
Alungertord Drive. Roum ®-237,_Rochville, Maryland 20850 [ED 112

<377 5Q2pp | ’ .
This comprehensive model detines and describes nine categories of
swomprehension. uwludmg word meanings  location recall. translation.
interpretation, prediction application. andvsis, synthesis and evalua-
tion kach.of the categones includes thc_‘t‘ollnwm'g sections highlhights,
contanmg o dehinition and  questions. mstructional objectives tor
kindergarten through grade twelve o discussion ot the topic, and
learning activities tor kindergarten through grade twelve Also included
4i€ g summary ot the contents 4 conclusion, an anndtated resources

list and 4 bibliography ) . N .
CERRICULUM GUIDE READING AND LANGU AGH ARTS.GRADIS
K20 CURRICULLM GUIDE Vol 1. R4 Vol ® T2 Galesburg-
. Augusta Community Schools 1975 Available trom James Van Zandt.
. - Chairperson ot Guideline Counal Galesburg- \ugusta( ommunity Schools.

Galesburg. Michigan 49033 (S300). (L D) 124 935 92pp | '

The purpose of this curmculum guide 15 to provide 4 sequentidl
framiework "o lcu&]{mg reading and the lanuuage arts 1n g traditional
classroom or i learnfhg-centered or group-centered situations Teachers
are encouraged to draw from’an abundance ot bask, and supplementary

apd resources tor kindergarten through sixth grade accordig to grade
le et Guidehnes tor jumor high grades sevén and ‘eight IHLIL‘?D; sections
on creative writing and the school newspaper The high school program
descniption outlines the tollowmg  the ninth-grade curriculum and

. - desid specttic student skills a modular drrangement tor the tenth giade
mn Shakespeare, fspeech, the short story. and poetry. and elective
minicourses tor clsvemh artl twelfth grades -

.\L~
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CANGUAGE .4ND COMMUNICATION A RESOURCE BOOK . K-12
Currteulum Guide No 40 Minnesots State Department of Education

.7 1975 Available trom Documents Sestion. Minnesota State Départment of

Education Room 140, Centennial Budding. 658 Cedar Street. St Paul,
Minnesota S5101 (S6 30, make chedk payable to Documents Symn)
[FD 105463, 220pp | .

r
., The mator tocus ot this resource book s on people and the problems

’ Ihc\ have 1w relating to one another, tor mutual growth and develop-
& Mentn g rapidly changing socety The gouls and objectives ot the
" nde. espeually those related to the use and nususe of language n
human atfairs, have been validated b\ research as effective for the
improvement of writing. critical thipking and cntical reading: creativity,
and tor the reduction of prejudice The contents consist of 4 section
COMGOIIING perspectives on language and communication, writing and
communication and language and hterature ¢ section coftaming
hnuum >lud\ coneepts and objectives with sample lessons on the
objeetives  on speech didlects and on genéial semantics. and cleven
appendives which contain material related to the various subjects of
this guide -
] _ .
PREREAWING  TEACHING READING SKILLS Vol 3 Montgomery
Connty' "Public Schools 1974 For intormation writg to Chftord J

holsori. Coordinator of Reading Montgomery County Pubhc Schools! 850

Hungertord Drive Roog &-237 . Rockwille, Maiyland 20850 [FD 112
375 120pp | ' .

This volynie describes and discusses the areas m which children must
develop in order to learn to read, emphasizing the recognition ot the
different rates ot duelnpmum tor various children Contamed 1n this
muatertal are sugge Mions regarding the role ot the Jussivom teacher 1n
assessing the needs of theyoung child. and in planning and organizing
for lCdghlng Lists ot resources and materials are offered®as references
tr be used by-tlucators 1n updating and tormujating 4 preruddmg
program Group and idividual-checklists are included to add to the
teachens’ fhobs for asgessment ™ The mtormation s abso dcslgncg to
tacilitate the process of evaluating and reporting student progroas

READING FEFECTIVENESS PROGRAM | LEMI ’\‘TARY‘V’H()()L
© GUIDE Indiana Department ¢b Public Instruction 1974 For mturmdqwn
write tor Dr Gaill M Tissier, Director, Division of Reading Fffectiveness,

ERIC -,
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Selected Guides for 19?6 9
. lndlana'Dcpdrtmem of Public Instruction. 120 West Market Street. 10th .
Floor. Indianapolis. Indiana 46204 [ED 119 142, 2l4pp |

!

‘Speuflg reqding program i)h)ectlxc.re nduded in this gmde 1n the
areas of prereading. word fecognition. comprehensior, study skills. and
attitudes interests, and val Methods ot determuining rea ability
by diagnodis and methods fi timdting reading potential are discussed
Factors involved 1n early reading experiences which are discussed are
auditory discrimingtion, visual discrimination. and the use of picture
books und edsy reading books Approaches to reading imstrucion which
are danalyced are the basal approach, th&anguage experience approdch,
the individuglized approach. the linguistic approachs the programmed
approach. orthographic variations the intensive phonics approach, and.,
multi-media approacfes Suggestions are gryén on how to develop word
recognition. comprehension, and study shalls The attective dimension
ot reading 1s,carettlly constdered Methods for developing and assessing
childrenss “interests and attitudes are explamned  Also meluded are
seCtlons on program orgaMization and evaluation - -

| Ve
IYementany Grades Junor 1ligh .

TI) ILR'S GUIDL FOR LANGUAGL ARTS GRADI S48 St Louns
Publi Schools 1975 Available trom Ms Anne F Price. Director, Division
of Curriculum Services Lowts Board of Education, 1517 South Theresa
Avenue. St Limis ‘mrl 63104 (3440, muake check payabie 1o

Curnculuny Serviees Fund. St Loun Boazd of Lducatioy [FD 122 276,
183pp | 5 :

Thes curriculum guide was developed according to the convictigns that
all language skills complement and remforee each ather, that the pupil

™ should leartf to use these skills as 4 medns of communicating eftectively,
that the language program shnuld.hély\.-fhc pupil utilize the language®
skills mall other areas of study. gnd that the ultimate _goal of the
program s to enable the pupil to become 4 I'unuum.lng member of the
werld community The guide Outlines the godl. vbjectives, materials,
course content and suggestiongmr language and readng in cach of the .
ftve grades An additional secti®n outlines a gifted program desigifed to
promote pupil growth toward selt-imitiated and self-directed learmng -+

. An appendix contams the Dale-Chall Readability Index tdr “*Adven-
tures in Read¥ng.™ 4 glossary ol terms, and 4 pupilrecord sheet

)

ERI
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LAWNGLAGE ARTS GUIDE GRADES RINDERGARTEN-NINE Syea-
more Community School Distict 1974 Availuble trom Jdseph B Flege
Svaamore Board ot Educanion. 4351 Cooper Road  Cinanna®. Ohto
43242 (5500 muke check pavable to Sycamore Board of Education)
[ED 101 345 432pp | '

.

This curnculum guide provides o sy stemani sequenie ol experiencas in
the languaite arts 1or Students m dindergarten through the ninth grade
The wude 15 orgaptzed 1n two main sections (1) A Conunuum ot Skills,

g wigh divisions on decoding Uitieal skalls - tactual materal and
hterature handwiting  spellmg and wrammar and® (2) Chuld Ex.
pectancies amd Teaching which consists ot tegchmg stiategy outhines
lo 'r\mdx‘l:_'d!'lcn through ninth nade A glossary 15 ncluded

Secondary Grades 7-F2

A CCOURSE OF STUDY "IN ENGLISH LANGUAGL ARTS FORe
GRADLES TO-12 Rochester Public Schools 1975 Available trom Jerry
Reynolds  English Consuitant K-12 Rochester Public Schools, Cottman

Bullding Rochester Minnesota 55901 (56 00 muke Check payable to

Rochester Pubhic Schools Indépendent School Distnct $35) [ED 122
=80, 367pp |

.
N

The semester elective program outhned 1 this document 1s student
centered, capitalizes upyn teacher imterests and competencles, provides
both 4 spectrum of courses open to all three high school grade levels
and broad utilization of maternals. enables students to mdake upLourses,
and® meludes basic requirements and elec tive options IrcJuded are the
godl and philosophy of the Rochester (Minnesota) public schools and of
the Enghsh lunguage arts curnculum and outhines for courses 1n the
wdtegories of knghsh humanities, journahsm, and speech/drama [ach
ot the course outhnes mcludes 4 course descripion, lists of objectives
and requirements suggested approaches, and, hsts ot materials «and
resources  panted and audiovisual !

.
. -

& _ -

ERIC

Aruitoxt provided by Eic: B

->

»

o,




Sefected Guides for 1976 v n
READING FEFFCTIVINESS PROGRAM MIDDIE JUNIOR AND
: SECONDARY SCHOOL GUIDE tndiang Department o1 Public istrp
2 Hon 1975 For mtormation wore to Dr Guil M Ister Direstor
. Division ot Reading Fifectveness Indigia Department’ ot Pubhic Inarae -
Uon 120 West Market Street 10th Floor Indianapols hidang 46204

[ED 119 143 239pp |

This zude ofrers saggestions foran all school readimy ;‘I/ﬂwp Tocusing
O Tour areds b onstraction g dmosticpresanptine s tona
reading progiam o content arey astrictiondd reading pro_ran g
recredtional-lesure rcading pronam and an CHHcionot stughy Sshalis
weading preziam Tedhimiques for diagnostic PMroscnptne reading mddude,
Feading mnterest mventosies miomgl readin g imventones standardized
redding achievement tests and 4 chedklist o orzanizme readimy’
HNHUS NI Su;‘gmtmn\ dre e tor teachimg the developmental skalls
crocahnliy Compronension and sads skt Corrrehense sections
on how to tedh readine i e vonent wreas o Enchish ool sodies
sormee mathanalioy and Bomie coniontitos die provided A matenals
s Isting indicates revel and shalls e of wany commeraal mateniads

Means tor evabuating the all-school readin Prodians aid s saestedd

COMMUNICATIONS EANGUAGE GUIDELINT INTT RMEDINTE st

York Bosd o bducation 1975 Avalable 1o My Ren Drope

~  Curmcdlam Coordmator [ ast York Bourd of Fducatioyr 240 Conaeld

» Vvemie Toronto Ontano Canwdy M4 2V (ST200) INot avanlable
om I DRS 230pp | .

¢ The vmdeliies sugzested, by the East Y ik Conculun Committee
.

(Toronto (umdd)’ﬁllunpl fodenne fundumentad pincples shout

both language and Child development, Goared towand the imtermediate

fevet student this auncudum aiide breaks down theesential shalls of

(D) bstenimy mduding note-tahing €2) speaking with emphasis on

mtonation and regonal and soadl dialects (%) readine focusing on

“

I A

digznosis. comprehension and hferature and ) wathg, mduding

discussion of content and =rammuar SpcuHL"\cruxc\ Lo attain mastery
mthese arcas dare suggested Appendives discuss istes i both teadher
and student evaloaton, teaching Fnghsh to nonnative spegherns or (o
those with speaitic fearming disabihities remedial and corrective teadh-
g and test-taking Skl A bibliographv of texts about pay cho-
lingunstics and reading mtermediate teaching resources  and pro-
fessionally related mattess 15 also mdduded

. .

1 U",

Q :
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TEACHE R'S GUIDE FOR COMMUNICATION SKILLS. SECONDARY
SCHQOLS St Louts Public Schools 1974 Available from Mrs Nell
Baumdnn. St Louts Board ot Lducation 1517 South Theress Avenue. St
Louis /Missourt 63104 (56 00, make check payable to Curriculum Services
Fumd ' St Louts Board ot Fducation) [LD 117 742 34+pp |

This guide 15 4 reterence tor the teacher to ase in each ot the langusge
arts areas (reading wnting spesking hstening and logical thinking)
whers mstructon i comniunteation skils 1s desired  Part one ot the
guide corers school publications journahismospeech. media sursey and.
dramatics part two contding SCL[lﬂns on anpct\nu requirements
communications labs readig and wrting and fart three includes eight
glective literature courses and a4 statement on English semumnars or
minkourses  For each section the godlss content  activities  and
materials are outhined

TEACHER S GUIDE FOR COMMUNICATION SKILLS GRADES 11
AND 12 SFCONDARY SCHOOLS St Lours Public? Schetols N"*
Available from Mrs Nell Baumann, St Louns Board ot Educition 1€
South Theresa Avenue St Louns Massourt 63103 (S6 UV, make che §
payable to Cummlum Services Fund. St Lows Board ot Lducatton) [ED
117743 354pp | * L
This guide tocuses on communicdation skills withirseventeen courses
Amertcan fiterature 1 and 2. Enghish hterature 1 and 2 world Iiterature
| and 2. advanced composition advanced hiterature, advanced hiterature
« und composition 1 and 2, film study | scence fiction, modern writers
comic spirit, Atro-Amertedn htcraturc‘ccr English, and college prep
English  Each womnse cuthne coptains ¢ descripion, generdl goals
content, activities. and materals  Also included 15 an outhne tor the
overall goals ot the communication skills curnculum n the subjectiaress
of Istening  reading, wnting  speaking. language. untical thinking,
i literary 1nderpretation and appreciation and medid

ERIC '

Aruitoxt provided by Eic:




Eler‘nentar} Grades K-6

LANGUAGE ARTS CURRICULUM lNSTRUCTJO&'AL |
GRADES K-3 Wilmington, Massachusetts, Public Schools 19747/|ED 102
560, 109pp |

Aruitoxt provided by Eic:

Selected Guides Reviewed and Recommended
in 1975

Grades K-12

BANK OF IDEAS (EXPERIENCES IN LANGUAGE) AND SUPPLE-
MENT 1-12 Oklahoma State Department of Education 1974 Available
from Dr Chifford Wnght. Curriculum Improvement Section. State Depart-

ment?f Education. Olwer Hodge Building, -Oklahoma City. Oklahoma
73105 (

Free imnted supply) [ED 096 644.311pp |

Focusing on language expenen&s as, the key to effective learning and
living. this Oklahvma State curnculum publication for grades one
through twelve sugggsts viable ajternatives in learning to cope with a
world that demands immediate changes. adaptive solutions to a
nonstatic environment and a mental tlexibility for harmonious
interaction with fellow workets and learners Teachers.are urged to
place more stress on learnmg. and lists of teaching trends and expected
outcomes are provided Each of the four “banks of 1deas” consists of
about fifty classroom expeniences. for each of which informationt ;s
gven on emphagis. the learnmg objective. suggested matenals, feaching
strategies, learning activities, and evaluation A bgoklet containing
supplementary materials serves as a companton guide in implgmenting
this program Contents include twenty ctegories, covering thz various”
language arts activities. :

e

GUIDE

This curnculum guide. designed for teachers of language at the
elementary Jevel. outlines major language topics and suggests related
learning actjvities for use in the classroom The following divistons are
made General Introduction, Introductiont to Oral-Aural Communica-
tion, Oral-Aural Experiences. General Introduction to Compasyng. The
Writing Process. Narrative and Non-Narrative Writing, Poetry nting,
Sentence and Paragraph Development, Vecabulary Development. Punc-
tuation and Capitalization, Gran;;mqr, Spelling. Various Instructwnal
Activities, and Language Objectives Kindergatten through Grade
Three The section on oral-afral communicafion discusses sui;h activi-
ties as pantomime, bramstormung, giving directions, and giving oral
‘presentations without scripts Various dnstructional activities jare sug-
gested, such as drawing and filming an animated movie. bec ming a
team researcher and writer, and publishing a class magazine
b4

. 13 :
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LANGUAGL  ARTS CURRMLLUM  INSTRUCTIONAL GUIDE
'GRADES 4-6 Wilmington, Massachusetts, Public Schools. 1974 [ED 102
561.133pp.] ’ .

This curnidulum guide  designed tor  teachers of language at the
elernentary level. outlines major language topies and suggests related «
learning activities Tor use 1p the classroom The tollowing divisions are
made, General Introduction An Experience Approach Introduction to
Oral-Aural Gommunicdtion  Orad-Aural Communication Obgectives
Introduction  to Written  Commumcation. Written Communication
Objectives. Punctuation #and Capitahization Grammar. Spelling, and_
Language Objectives  Grades Four through Spv The section on
oral-aural  communication  discusses such’ dC[l\’I}TCS as prelistening
pantonume  role plaving scting eut stonies. and choral reading The
seclion on wntten communcdtion discusses such activities as distin-
guishing between tacty” and opmions  using and tdentitying simple
sentences  recognizing subject and predicate and bulding sententes
through moditication o - .

ELEMENTARY. ENGLISH LANGUAGE 4ARTS ( OLRSES OF STUDY .
K-6 Seven Volumes Rochester Public Schooks [T974 Available from Ms. ™
Joyee Floan, Curnculum Office Rochester -Public Schools. Cottman
Building, Rochester Minnesota 55901 (400 per volume, make check
paydble to Rochester’Public Schodls Independerit School District 535)
[Kindergarten. ED 105 486 129pp  Grade 1, LD 105 487 IT1pp Grade
S ED 103458 132pp Grade 3 LD 105 459 116pp Grade 4. LD 105
490 139pp . Gride” 5. LD 105 491 140pp  Grade 6 ED 105 492,
“ix7gp ] .
These curriculum guides. a series designed tor use in kindergarten and,
the tlementary grades, have been compiled with the recogmtion that
the basic ingredients of, ¢ language arts program composition speaking,
histening, literature, and problem solving are interrelated and con-
stantly complement one another and that this entire progess s
enhanced by the development of the child's tmagination Introduetory
matenal includes a curriculum diagram for the Enghsh language arts. a
scope and sequence chart, and 4 hist of resources The contents are
divided into five categories, each relating to language for the various
levels Under these, there are five subcategories (1) perception and
human relations. (2) histening, oral and body language. written language
(practical). and wntten language (creative). (3) history of 'Enghish
language . usage, and semantics and dialects. (4) grammar, literature, and
b composition. and (5) capntalization, punctuation, i{aragniphmg. dic-
tionary, and létter wnting For each of these subcategories the guide
outhnes the copcept, skills, available resources. and helpful activities

- )
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Secondary Grades 7-12 .

TEACHING STRATEGIES FOR AMERICAN LITERATURL 1. 2 San
Diego City Schoyts 1974 Available from San Diego City Schools, Room
2004. 4100 Normal Street. San Diego. Califorma 92103 (52 75) (ED 102
562, 141pp |, i

s K .
This guie presents Leachx’\g strategies for using the basic texts adopted
tor yﬁe an hterature 'study 1in two diterent yedrlong courses
Inclfded are the rationale. course objectives. urse outline. suggested
unfts and activities. and individualized projects using media for
JAmerican Literature, Chronologically Spégking ™ and the rationale.

/course outline, and suggeSted units and activities for “Amercan
// Luerature. Thematically Speaking.” Also provided are an annotated
y bibliography and ten appendixes pretests and posttests, essay evalua-

7 tion torms, individualized projects. student-teacher contracts, small
group discussion evaluation forms, sample critical essays (structural
divisionsnoted). reading serminar evaluation torms questions to consider
about ltersture, using Readers' Theater. and student course evaluation

ENGLISH CURRICULUM GUIDE GRADES 9:12 Revised South Bend
Community Schools. 1974 Available from Russell Rothermel, Assistant
Superintendent of Instruction. South Bend Community Schools, Educa-
tion Center, 635 South Main Street. South Bend, Indiana 46623 (Spiral
bound $10 00, Unbound $7 50) [ED 101 333, 534pp |

This revised English curnculum guide contains descriptions of the
numerous courses offered in eight South Bend high schiools A separate
set of electives 1s presented for students in the ninth grade, and a
nongraded phase program s presented for students 1n the tenth,
eleventh, and twelfth grades Course descriptions. course objectives,
course content, instructional matenals, and class activities are suggested
for each course All courses are presented on a nine or eighteen week
elective basis The educational philosophy and overall plan of the
English curriculum 1n the South Bend Community Schools 1s also
described

STRATEGIES FOR TEACHING ENGLISH IN CAREER EDUCATFION.
FINAL REPORT Delaware Statc Department of Public Instruction. 1971.
Avallable from Gary L. Houpt, State Supervisor, Enghsh/ Education,
Delaware State Department of Public Instruction, Townsend Building.
Dover. Delaware 19901 (Free himyted supply). [ED 059 404, 142pp.|

<y
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s

PROGRAM OF SIUDY FOR AMBRICAN LITERATURE. JUNIOR

A Careers Enghsh Workshop. conducted at Delaware State College
duning June 1971, -was devoted, to documentiig the 17 teaching
strategies included ‘in this publication This document was designed as a
guide for English instructors who seach*in a career education program
in the secondary schools throughout Delawdre The strategies reflect a
more relevant and meaningful concern for tmproying communication
skills and content than the traditional Enghsh language arts approach

kach strategy 1s made up of goals. mstructional objectives, content,
activities evaluation, and 4 bibliggraphy An annotated bibltography 15
appended : i

YEAR Wuliamsport. Pennsylvania, Area School District 1973, [ED 098

FQ. 101pp | %

This six-week program ol study in American literature forhe junior
year includes an ntroduction. the program objectiwes- G .survey of
genres. units on, themes 1n Amertcan literature which deal with
adolescence, alienation, and the Amernican Dream. 4 chronologiedl study
of Amernican literature, and umits on e research paper and inde-
pendent study The objectives for each unit are divided nto structural.
technical. and meaning categories tach category contaimns objectives
specific to its medning. and a separate vocdbulary list accompanies each
category  The tests suggested at the conctusion of the objectives
meluded those which serve as primary sources anthologies, critical
collections or periodic or genre-history A syllabus and a biblwgraphy
are presented with each genre Lfsted under the research paper are
purposes. sirategies, teaching suggestions, and examples of suitable and
unsuitable topics ,

* NUTS AND BOLTS é)F READING IDFAS AND RLSOURCES FOR
" LANGUAGE ARTS TLACHIRS 7-12 Nashville Metropolitan Public
Schools 1974 Available from Mrs. Elizabeth K Burgess, Nashwille
Yetropohtan Public Schools. 2601 Brandsferd Avenue, Nashville, Ten-
nessee 37204 (53 00) [ED 099 809. |85pp |

\

This book 1s intended us a sourcebook for secondary lapguage arts
teachers of grades seven through twelve Presegted 1n the book are a
variety of 1deas based on diffeient learning modalities Bulletin boagd
suggestions, games. teasers, fillers, plans. puzzles, 1llustrations, and
actvities are included to motivate students to want to read The format
of each diwsion includes a rauondle, a concept statement, and activities,

Marginal notes are provided for quick reference The mformation in the ,

‘resource section and appendix 1s cross-referenced Much of the bguk 1s

O
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Criteria for Planning and Evaluation of English
Language Arts Curriculum Guides (Revised)

. - —
Introduction

task -of curniculum evaluating, the Commiftee on

Curriculum Bulletins has developed and repeatedly revised 1ts “*Critera for
Planning and Evaluation of Curricutum Guides,” trying to keep up with
trends set by “the best curniculum practitioners  These criteria were
established with several ‘objectives in mind First, with these criteria each
member of the Commuttee s a umiform tool which he can use to evaluate
the curnculum guide In line with this first objective, the subcommittee
that developed the criteria* telt that each guide should be evaluated as a
unique guide, not directly compared to other guides throughout the
United Statés Secondly, the criteria serve to help schools and other
educational agencies develop and evaludate currnicula designed to- guide

- teachers The Committee also hopes that the ¢riterta will be a possible
change agent The evaluation mstrument wds designed to apply to many ,
ditferent content emphases within the fleld of Englsh-language studies,

along with the learning process; organization, methodology, and language ~

\ versatility The critena and ,the annotation are a kind of synthesys set of

\ Utoptan_sstapdards with definite biases that the Committee readily

i ackno»ﬂ‘edgcs So far no single guide has “met” the standards for the
o cntcn}j

. To perform the

S8

Schdol districts wishing to have guldes evaluated should mail one copy to
- ‘!. the NCTE Committee on Curriculum Bulletins, 1111 Kenyon "Road,
Urblpa, IHinois 61801 It would help the Commuttee to have 1 addition a
statement containing information gbout the development of the guide, the
\nature of the school pppulation shd community, and the guide’s
eléuonshxp to other curriculum materials in, use The evaluation process
ormally takes from four to eight weeks There 1s no charge for this
wice < . ‘

. ~

*The subcommittee fog_the 1971 cniteria included Sister Rosemadry Winkeljehann, w
then Chaman of the Committee, William Strong, Associate Chairman, Allan
Dittmer, Member of the Commuttee, Wiliam J Scannell, NCTF Liaison Offiter,
David Kives, former, NCTE Durectqp of Spectal Projects, and Righard Adler, former
NCTE aonvention coordinator The subcommittee for the current revised <riteria
(1973) included RicMard Adler, Unwversity of Montana, Mae L Jackson, University of
Oregon, \QUan Dittmer, University of Nebraska, Barbara Rodgers, University of
‘Cincinnatiy Betty Swiggett, Hampton, Virgina, Adren B Sanford, Educational

. Developmept Corporation, and Mima Ann Wihiams, Abilene, Christian College
¥ f ‘
P ’ 2
| 17 . . -
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Criteria for Planning an Evaluation

PHILOSOPHY What We Subscribe To

This guide

1 has a statement of phdosophy that coherently explores the beliefs of
teachers about students and subject matter C

Phtlosophy 1s what we believy, and 1t’s a good thing to get out in the
open

has content that follows logically and consistently from its Statement
of philosophy.

to

L]
It a philosophy doesn’t guide decsion-making, i1t’s largely useless

3 promotes 4 natural, organic integration of language arts experlences
- Things ought to go together *

* . \
4 encourdges teachers to view language both as a subject and as a
conFmunicative process central to all human life and learning

Language 1s primanily a lving process, nofan artifact & - '

S stipulates that mdx_v?:f}' processes (‘({ language " development and
- concept development®take preécedence over arbitrary grade level
expectancles or requirements

The best chance for stmulating learning is to start where the kids are

6 expresses the belief that the English program should aid students in
planning, execuning, and evalualing their learning experiences both
individually and 1n groups

Who'sit for anyway~ Complete mnvolvement in the process is ideal

7 suggests that teaching and learning are cooperative, not competitive,
activities 1n the classroom

Nobody ever really wins The bustness of the classroom 15 cooperation
between teachers and students, and students and Students

8 indicates that successful experiences 1n language develdpment are
essential for all students.

Success comes in all colors, shapes, and sizes. All kids need to succeed
fyp in school

’

POLICIES AND PROCEDURES How We Operate - ‘

»

Thisplan /. ~ ..

s s
i. hélps {ree teachers by explaining therr responsibilities and by sug-
gesting the possibilities open to them. , ’
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/
. - N

School systems usually have expectations, and 1t’s a good Ihmg for
teachers to know their options. -

RS

1
2 states procedures for both individual and group decision- -making on

. such matters as selecting and ordering matenals, equlpment and
services
The nuts and bolts ought to be specified, not just guessed at

e e

3 supports the view thdL\.Ul’l’lCUlum buddmg 1S an ongoing process

Curriculum, like kids; keeps Lhangmg or at least it should There
uught to be a plan and somebody to make sure 1t happens

4 rcﬂeuts the interaction and cooperation of members of the total
educational community .

Everybody shauld have a say, and thev ought to be listened to

5 ¢ncourages continual.nservice training and professional improvegent
+  for all teachers ) '

Change 1s continuous, as 1s the learning process
- &

OBJECTIVES WMt We Hope Will Happen J
3

-t

Thisguide . . . T

1. has obyectives that follow directly from the philosophy
What you see 1s what you get!”’

2 sets clear objectives for all the major components of the English
curriculum

Say what you want to happen so that 1t makes sense to you agnd
anybody who reads &

3 states obpectives 1n a manner which facilitates recognition and
description of progress Py

LA
An objective can be a useful thing if 1t helps you to focus on what kids
do.

3

4. distinguishes teacher objectives from student objectives.
What teachers do shoukd be differentiated from what students do,

5 recognizes that many objectives are dgsirable even though progress
toward them may not be convenlently observed nor accurately
measured. e

o

Restriction to a hmited set of precise objectives can_unduly inhibit
learming and teaching Some goals are reached only very gradually,.
almost itmperceptibly, and some processes are not easily broken into
steps or levels of achievement, .

O , . ,
}’,. . ) 2q c .
,,

’ )




Critenia for Pl'anmng and Evaluation

—
recognizes that cognitive and affective behavior are inseparable 1n
actual expenence

Thoughts gnd feelings interact c'antmuausly 4 3
contdlns objectives for improving language performance, as well as
percerving more clearly what others do with language

Language 15 a game for pla)mg as well as watching You learn to do

somethmg by duing 1t, not by sitting on the sidelines
— L Y

ORGANIZATION How We Channel the Flow of Energy
. .

This plan . -
1. makesclear how particular umits, lessons, and/or proceduréé are related |
to the total English program. 4

Connections need to be made now and then It helpsif you have some
idea how things nught fit together and make sense

suggests a possible workable sequence of basic communication skills

A suggested logical order 1s helpful even 1f 1t can’t always be followed
bv particular children )

orgdnizes major aspects-of the language arts to prov1de dlregtlons for
planning. , .

Themes are a pretty good way to orgamze a curnculum but not the
only way

regards textbook mater.als, if used. as resources rather than courses of
study

Textbooks don't equal the curriculum at least not in the best
programs Teachers and kids and parents are the realtesources

suggests a varlety of classroom organizations and activitles to accom-
modate various kinds of learning.

. . , &
Classrooms are npt conveyor belts in the factory of learning It's the ™
things that happen on the way that count.

supplies specific procedures which will enable tgachers to help their
students to become increasingly independent.

Dependency is learned, but so 1s independence

reflects the pnnciple that the students. themselves should often
generate learning activities. .’

Kids arg natural learners who' s()}‘nettmes learn to be uncurious and
unquestioning They,.leam when we let them.

ERI
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-

PROCESS AS CONTENT The Wa.ys ThatsStudents Experience )

f s

This guide . . . .
3 .
<
1. distinguishes between conventipnal ‘“‘expository’” teaching methods
and “‘discovery,” “inductive,” or “inquiry”’ methods. - -

" No method 1s sacred. each is useful for a different purpose. In many
schools, however, more emphasis needs to be placed on inquiry

contains activities that have a “problems’ or *‘questions’ focus
p

Documents from the past or problems from the present or future
should often be ysed to promote thaiming in inquiry o

-4 ) B
arranges 1ts irquiry approach so that students gain confidegce in their
problem-solving abjities® ; {_

i )y
An “inquiry attufde” & learned through successive and successful
encounters with prodlems that ¢can be solved -

3 )

Indgates methods to promote cooperative interaction-among students.

Classroom expeniences should provide guided practice 1n group
dynamics. B - .
has strategies to encourage each student to discover and extend his
own ways of percewving and'learning.’

Because each student has a umque perception of experience, it is
essential for him to develop his own growing analytic and creative

powers. - v

strpulates ways to focus con'Scious attention on the processes of
inquuy and learning.

Inquiry processes -learning how to learn—are probably the .most
important activities that students and their teachers can engage 1n

.
3

LANGUAGE

This guide . . .

1. suggests that,the content of language study often comes from real life.
Language is as real and personal as each individual

provides for study of conventional areas of hinguistics.

ngufs!ics, as usually taken up in schools, includes semantics, history
of lartguage, grammars, refional dmlects, social dialects, lexicography,
gnd kinesics (body language),

3. suggests study of unique customs of specific language areas.

- 26
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3
L4

\
The "Iangu(;ges of. advertising, polnds, religion, end many other
human actiuties are worth studying. Teachers need to ask the right
quesnons abo&t the. ways these languages work. v

ﬁ)rovldes for frequent 1mag1nat1ve use of language in ,;tudent-created
angd student moderated groups. g o

~1mpﬁ§{ged drama, role-playing, task groups and bramstormmg are
wuy: that Xids can explore language lmagme what 1t would be like
if. . Thén talk 1t out - o 7

5 remas'«knowﬁdge of current or recent developments In_ modem
language them'y -

Some o?fhe new grammars work better than the old o/¥s because they
descnbe our Ianguage more precisely. /

4

.

6 suggests activities that help students learn the difference between
grammar and usage.-

- - ’
’Gram'mar'mpnmanly the study of language structure, usage is the
“ . study of the valugs we attach to pronuncuations, vocdbulary, and
— perticular eenvermom

7 recognizes that analysis of larfguage, a§ In grammar study, does not
. necessarily improve p,erf‘rmance In composing. .

The analym of grammar 1s different from processes of composing.

8 recognizes the assets of bldlalectal bilingual, and non-English¥speaking
children In exploring language concepts ’ - . .

We tlive x‘n a plurahsnc !ocxety

v 9, gugge’sts activities bhat help students acquire or expand their facility to
understand and ase the English language -

The brws for all Ianguage 1s expenence m,_\
10 recogmzes the ymportance of. chxldren accepting theu “hame-rooted”’.
» . language, as well as that pf others, . -

. U’osxtxve self-concepts help kids to become. more “open’’ people.
e » -

. .

[ 2BY 2
_' . COMPOSITION l-& We Shape Language and Ourselves Coe
o

/

L4 ’
This guide, . . ) -4 - . .
v - - ’ . . .
}. percelves composing as OCCUrring 1In f6ur ways speaking, wnting,
acting, and fuming, .

Composing requires an orchestranon of expenence. There ar&dt,(ferem
.- ways to say thmgs and all are worthy of mvestigation.

’ O " ) - 2 "" ’ .
ERIC - | - -
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2 emphasizes the significance of composing as g means of self-discovery.
E M Forster said, “How can I know what I think ‘t1l M™ear what 1 '
say?” - ' T .
3 ‘tecognizes the importance of the composing processes as ways. of
bringing order to human expenence.
: Compogsing isa Wayto make sense of our world. : .
%+ ¢ 4 ' hasactivities designed to stimulate composing .
‘ _ Precomposing experiences, if tmportant to kids, can help stimulate -
\_.. more worthwhile writing. . .
5 recommends that composing should often oecur 1n small groups.
, e ,
Kids ca@g each other shape theiwr thinking. y
) 6. affirms that'composing is always creative . .
7. “suggests thal composing stems from meaningful precomposing expen- -3
®nces . .
v The better the input, the better the output Creation requires .
. stimulation | - »
8. recommends that composition should occur for different purposes ahd
usually for audiences other than the teacher . . )
- Decisions about communication ought to be determined by sorr\u/:thmg
more than. the teacher'’s grade book Authenticity is a fanction of
khowing whom you're talking to and why. .
9. recommends that composing should occur 1n an 'ag;nosﬁhere of
’ maximum sharing. . :
. ~het kids help each other ‘
* L]
MEDIA ““Lpe Medium Is the Message "' . . o
. This guide . . ! *
.Y promotes audiovisual as well as verbal literacy.
Students need to explore the Jelationships among'visug’. verbal, -and "
kinesthetic communication. o .t .
T2 a aints teachers with the characteristics and potential use of various
[ media.
¢ The electronic age 1s with ug§. Are we with it? . .
) J 3.. suggests ways of involving students in using media.
- , ,
| d ’ r? 2 O » T ‘ ‘L-nr

P




" Criteria for Planning and Evaluation

-

A pen and ink s just one voice Kids need the options of 1
. communicating with color, motion, and sound

-

4 suggests specific media supplements for learning activities. ,

The media ure like extension cords, they plug into a wider world
+

S lists’ media resources avallable to teachers, and specifies procurement
procedures. ° : »*

What's available and how do you get it’ Medta doesn’t get used unless
1t’s accessible.”

s L 4
READING AND LITERATURE The Worlds Students Experience

This guide

1. provides ways for the teacher to- determine Individual degrees of
readiness. - .

Shakespeare said, *‘The readiness is all ”’

2. suggests procedures to help teachers develop student reading skills

The “‘teaching of reading"” means more than havjrig a few books -
around. .
LY -

N

3. recognizes that a totdl reading program reaches beyond the developing
of basic reading skills

A person really never stops Ieammg how to read -There are aIways new

“skills to tearn. ’
. .

4. 'relates the skalls of reading to a total language program

Réading, writing, Ilstenmg, and speakmg are, more like a web than Ilke
R four peas in a pod. You touch one strand of lafguage expenence and'
i the whole thing vibrates and responds

L 5. makes provisions for a comprehensive literature program -
o = Gt alot of books of all kinds in kids' hands.
wh i .
... 6. recognizes that it 1s more iImportant to ‘‘engage in” llterature than to
- . talk about terms. L .

Literary terms, conventions, and systems of classlﬁcallon are inven-
tions of the profession. If taﬁc about these extemals 18 substituted for
experience with literature,.w& '‘murder to dissect,” as Wordsworth put

- it : ) .

7. recommends that teachers allow and engourage students to select and
read all types of literature, especially confemporary. v

Take the hd off the reading list, and let kids explore.

ERIC . RS
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}“:' .
8." helps teachers to 1dentify, accept, and explore all varieties of affective
and cognfrve response. T

3

'~ What Kids say about literature is important, and-so is how they feel
about it. Qur efforgs should be devoted to helping kids extend and ~

a———deepén their responses.

-

9. suggests acting and role playing as a means of explbrmg literature.

5 - -
* Literature is frozen drama. Whenever you get your body intg the
language of a poem or story, you're interprgting it.

EVALUATION Discovering and Descnibing Where We Are . .
This guide

1. hasa coherent and useful rationale for evaluation

" The rationale should be related to philosophy and@ objectives The
reporting policy should be explicit . .
. -4 .
2. stipulates that reporting procedures describe pupd progress, 1ncludéng
growth beyond the scope of stated objectives.

* Teachers and students should not feel inhibited by narrowly specified
objectives. “The asides are essential to the insides ) P

3 makes clear that grades and standardized tests,'ﬂ' used, do not

constitute the major purpose of evaluation. .

Marks and scores are not ind.\', the end of evaluation should be
information useful for furthering achievement.

4. suggests methods of evaluation which help to éncourage a pupd, not to
\ discourage him '

T"eacher: should encourageand respect any progress a pupil makes
rather than punish_or badger him for any apparent lack of progress

5. helps teachers diagnose indwidual learning progress and. sugg‘ests
/' methods and material to accomphish this N Tl

Edch pupil learns in a different way at a differing rate from other -
spupils. . '

6. ‘sugges?othat most .evaluation be tatlored to the students’ ability, age,
o

and pergonalty.

el 4 . y

ol "‘Sqqyxitwn sHould be adapted to people, not vice versa. If evaluation 13 ~ "=~

. pnma‘ily for helping individuals learn, and iff differences are ut least
acknowledged, then evaluation should be individualizeg.: !

v

7. recognizes that the student must be involved 1n all evaluation.

Self-evaluation 1s crugial to learnirlg.

:‘1 ’ . . . M ’
F MC, :i(,' . T
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-
suggests ways that teachers and students can use the results of
evaluation to change the program as often-as necessary.

The 1deal curriculum 1s tentative, flexible, and responsive to the results

of contipual evaluation

DESIGN Form, Function, and Flavor

Thus guide  * N

1.

O

ERIC

Aruitoxt provided by Eic:

1s easy to read the language Is clear and effective.

Guide wrzters should set a good example in communicating; our
medium has a message

exhibits an appealing form and style

An attractive and creative guide will stimulate use

has a format which makes revision convenlent - to
A looseleaf format makes a guide more amenable to change
: ) [ .
states 1ts relationship to any other curriculum guides published by the
school system. \

Sometimes new teachers have a better 1dea of what'sgoing on when
cumculum relationships are explicit.

suggests as resources a large vanety of specmc background matenals
and school services.

N

A guide, to be useful, has got to have useable things in 1t.

identifies people and procedures whzch will promote interdisciplinary
activities.

We can build walls ground outselves with labels like Englhish, social
studies, and scien ce/ﬂ

i

- -
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