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Foreword

The Educational 'Resources Information Center (ERIC) is a nationwide
information systern'operated by the National Institute of Education (NIE)
of the Department of Health, Edui:ation and Welfare as a service to
educators throughout, the country ERIC manes available through hun-
dreds of libraries and information centers over loopoo unpublished
documents on all phases, levels, and subject areas of education This is
accomplished through ERIC's network of specialized centers or clearing-,
houses, each of which-is responsible for acquiring, evaluating, abstracting,
and indexing current significant documents within a particular educational
area The bibliographical information and abstracts for these documents
are then listed in ERIC's monthly reference publication, Resources in
Education (RI E)

ERIC /RCS, the ERIC Clearinghouse on Reading and Communication
Skills, collects, analyzes, evaluates, and disseminates educational informa-
noi related to research, instruction, and personnel preparation,at all levels
an in all institutions The scope of interest of the Clearinghouse includes
relevant research reportS, literature reviews, curriculum guides and
descriptions, conference papers, projett pr program reviews, and other
put, materials related to all aspectS of reading, English, educational
journalism, and speech communication

One of the prithary goals of ERIC and ME is to transform the information
'found in the ERIC system into a format that will be useful to the
classroom teacher, the administrator, and the curriculum developer Such
is the goal of this bibliography, which 1Drings together titles and
descriptions of curriculum guides recomifiended by the NCTE Committee
on Curriculum Bulletins. ERIC/RCS is pleased to assist NCTE in providing
this continuing service to educators

IV

(')

Bernard O'Donnell
Director, ERIC/RCS



Introduction

I or me I plan a trip home is a rather uncomplicated process of merely
getting into a car- and going I know the directigns I know where I am
going It on the .ither hand , I plan a trip with my two nieces and have
several speaking engagement,s un the way I must plan the trip with others
iii mind, Ahat,w ill be the time schedule, what be the demands because
'or the other people involved, what traffic conditions would hinder or help
all of these questions and more are a part of my planning This is smulaNi
the dilemma most of us feel in curriculum building If it were only fort
ourselves that we are planning:and we know what we wanted, we can go
ahead, and do it Vtlien we are planning cif rniulum for others, with others.
with a destination that is cool* \ and somewhat unknown the process of
planning becomes complicated Because this is complicated, curpic;ulum .

building is also Complicated As we learn more about differences in sty les
of learning and the multiple directions of Niles and goals of the students
with whom we work the curriculum process becomes eve more complex
The National Connor of Teachers of I nglish has always op aware of the
many processes that curriculum committees must go th 411 in order to
plan curriculum

Ihe NC If ( ommission on Curriculum has from time to time set
directions and goals and in sonic cases guidelines to help the profession
The ( nimittee on ( urriculum Bulletins an offshoot of the Commission
nn urricufunt has des eloped criteria 'of o.arinithog and planning
curriculum The goal otthe Commission and tire ( ommittce has been to
serve the profession Another resource for curriculum planners is a series
of starter sheets prepared by NCTI SLA TL (Support for Learning and
Teaching of I These stalter sheets deal with among other issues
the "back to-the-basks- movement Lich one of the short pampblets
none is more than two pages hegm's with a statement of the issue, sets
forth the professional .1CV, point on each of these issues. and- ends witla

'suggested strategy for acipon

This whiffle k«..mmur./../ / He/Or /uneurre. Iris 'Curt-1.141m Glades
A 12 and ( rucriu Ilunnine and / i ultrutmn, 1(17- is another eltort on
the part of the National Council of Teachers of I nglish to help curriculum
committees F Or a number of .ears the ( onunittee has prepared. through
the cooperation or the IRK ( learinghouse on Reading and ommunif-a-
non Skills (ERIC RCS), this annotated list of recommended guides tortthe
herfeht of those schools and agencies which are developing curriculum
The purpose of this list is.to publicue good curriculum planning and guide
writing in order no provide models for schools who are reviewing their

1
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Selected Guides Reviewed and Recommended
in 19,7

(,rly(s A-I 2

acct S 'UZI( L LL Al (,t 11)1 PE RFORNIANCI f X-
PI TATIO <S K-I2 Vorthern Valley Schools 19.70 Available from Di
dward A (1J:colic:Co. Director of Curriculum and Instruction Northern

Valle\ Schools, Cluster Plaid, Cluster New Jersey 07(24 IS7 30. make
heck payable to N VI-Z[1SE) Board or I-ducation) ICS 203 4-s7 S4pp 1

This guide identities significant language arts objectives and then
designates in terms of the ty pica! or 'average'' strident the grade level
at which each concept of skill should he introduced then reinfolced
and finally mastered Specific ohjecties are listed for the following
language arts areas listening. speaking reading readiness skills vocahu-
lar and word attack skills reading comprehension, reading rate,
reading in content areas spelling handwriting, composition, giammar
stii4v library skills literatur at the primary and intermediate levels,
literature at the'ripper elementary and secondary levels and elective
courses at the senior high school level The guide includes a hat of
fect)111111eIldtd 11O\ eta and plays for grades seven through ten an
appendp, (driers a suggested technique for the study of spelling a list of
.1)111111U11 preftRes and surii \es a hash, outline form, and a description
of the SQ1k StlfC` question read recite, and review method of
stuck

/ ItHicithm A-t)

[(RIC t It Al t,l 1D1 1 OR 1111 LANO1 Ahl ARTS E.IND1 R-
A RT1 R A DI 6 Revised Darien ( onifect 'cut , Public Schools 11)75

[ I f ) 127 612, 151)

Fire teaching techniques outlined in this student-centered curriculum
gunk. provided by the Darien Puhlic Schools, ( onnecticut are
intended tot use by language arts instructors at the kindergarten
through siath-grade levels The major goals of the curriculum are to
to'ster clear thinking and sound judgment, to encourad awareness of
the world and to create a 111,1\111111111 opportunity for the growth of
r!reatis It) as well as to teach specific communication skills Specific

t)

or
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4 Selected Guides for 1977

treatment ot %the tollov.ing areas is provided/ Lomposing, listening and
\ rev\ mg talking up at tine out writing grammar, usage_and ineLhanit.s.
trandm. speiling and literature Suggestions tor \ ti\ ines are coded
11\ ,olor a-LLording to their appropriateness for three grade-le\ el groups
kindergarten thropgll \ th grade kindergarten through third grade and
tourth through spoil grade

I N(,1_ ISO I. A \ (,l A(,1 R IS \ (l RRI( Li \I Gl IDI , KIND'
\ RTI N 1 I 1ROl (,R A1)1 SI \ Hampton (th St.hools 11)76

V.ait,thle Hun \I's Bett.\ \1 cv.iggett Super\ ism of I nglish 1300
Thomas Street \ II Thomas \ine \ Hampton \'irgim3 23669 (SS 00
make ,heck pa\ahle to Hampton (Its Schools) I) 135 010 333pp

Tits sequential language arts LurriLidurn guide for kindergarten through
grade si \ ortitains seLtions on the tollov. mg the role 01 the tea,,hei the
student role ,lassioom atmosphere and organtiation oral lanpiage,
in,lirding listening. speaking shorn) speaking and Licatie
,cadim.r. literature s ritteil language praLtit.al li flung (..reati\e11.titing
liandm.riting and spellim! and diLtionar \ skills language studs , lan.guage
arts arid the interdisciplinar\ prote.t and c\ aluation \lost seLtions
!Hill& a k.11`,LII,o1011 general and spe\itil ohieL.tives suggested altibrties
and a Inhhograph\

11R1311 )\1\11 NR-Allf"S (0 \t14 TIN( II S 1..-) Pittsfield ['LAIL
S,frool, 1-976 ailahle from Norman ( \aunt\ DireLtor of I !Tilsit.
Pittsfield PuhliL Schools 13o\ I 1 S7 Ifrttslreld MdssaLhoetk 01201
(So 00 -make \ heLk Q.iahle to Pittsfield PuhliL II I) 134 097
263P1)

the Lorinpetenkle, c,tahlhili:(1 for the language arts program for
kindergarten through \ th grade in Pittsfield, \1,1,0JLIIIIeti, are listed
in this dor_iiment \\ hiLlinidftates grade levels for introduong partftular
skills des eloping skills sand mastering skills Tests to'assist teachers to

measurim2, students progress us listening Lomprehension Lomposition,
grammar \kitting meLhanks, and usage Lompose the hulk of the guide
For eak_h test there is an A torn) to he administered atter sonic initial
instrifttion and a B form to he given after additional instruLcion
ALLompan \ mg eJL11 set ut tests IS a statement rrt the ()hie\ nye \kliftli
the test is intended to measure the grade levels for \\111\11 the test sans

designed and retereikes for till ther skill development Jests are
arranged h\, obiective and by grade level
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\DA II 14 LEWIS MIDDLE SCHOefiCURRIC I LEAI (;l IDE Philadel-
phia Puhrlic School Ss stein 1975 As callable Irum Principal Ada Lewis
School Ardle igh and Tulpehocken Strects Philadelphia Penns hama
19138 I SS U0 make check pas able to School District ot Philadelphia)
[ED I I#81) 148pp

{his curricultuu :wide desctibes the instructional prigiam at the Ada
II H Levds \fiddle School in Philadelphia Perms Ivania In b,tet the
goals (ft the program are to proside the schools' tifth-grade through
eighth-grade students with educational opportunities based on an
eclectic team-teaching approach E our separate houses accommodate
students from all grade les els In an open classroom structure
Speciticall, the guide discusses the school's philosopli, goat's, team
structure consersion scale for student ranking, iosters Ind schedules
alternatRe program and special-education facilities Oarriculum de-
%elopinent is outlined in the follow mg aleass-asading communications
science mathematics social studies I atm tI'lling art %isital com-
munications industlial arts and iwat'erials home ec nornics music, and
health and ph% steal education

NIIDDLE SCHOOL LANGE ACH AR1S SKILLS OBJI CTIVI S CLAM -

BOOK GRADES 6 7 8 Lscanihia ount), School Board. Pensacola,
Honda 1976 [LI) 128 794, 208pp I

The program outlined in this guide provides course objectives,
organised for three grade leels, under the following five major lanpmf10
arts strands non;rbal communication oral communication, literature,
written communication, and language Objectives are presented in
logical teaching sequence for each ot the language arts strands, with
descriptions ot the desired skills and of sample e \crows and suggested
activities Apperidies contain a list ()1 State (Honda) accreditation
standards for middle school language ails a table of language arts skills
oblecto,es and a lesson plan which makes use of seventh grade skills
objectives

Jumor7hzlf

4NTE RDISCIPLINARY INSE RVI(I MODLE I OR I !ACHING
READING, IN THE °VII NT AREAS GRAM S 7-9 Granite School



6 Selected Guides for 1977

Dhtri,1 1')-c ANailahle from Dr \i i\ I- Jackman, Vest Like Junior High
School 450 lest 3400 South Salt Lake ( it\ l tali s4119 (51000
make check pa able to Nest Lake JunitIr High School) It D 122 223,
Ipp

I tie ni,rdel tAltllrrCd in this doiument delsciibes the cle.elopment of an
inicgr ated approach to tea`ching content reading skills to teacher s
\it:fiords and materials applicable to te \ts and media curientb, used in
classrooms produced insemce ot science math and
st,cial studies Salt Lake ( it JutwiLitigh school This document'
0,11tail)s a L,M\ rat tire original o pot,tal a description ot the InsCkl,..0
MtLICI an .:,1117.1II011)1 the lt,t teacher etalllations ,and outlines of
ten sts orkshop session ifical and intetpretise reading skills critical
thinking ..aril isle rSiorl skills attack skills t4 old identlitcdtion.
skills hdlo (directions wcabillar ,%ocahular building reading
stud is and summaries) Included in each of the session ti 'times
arc a dl,cus,uni )I niethods and copies' ot materials cieeloped for use in
that skill area

1

11 \( 111 \(t 1111 P \Tit RNS ()I I II I t NIT ONE ( (INS! \it R
I IA ( %TR) N %\(r1 %OE 1R IS ITOCR \11 I OR I011 A(1111 VI RS
(WWI Reused Springlield Public Schools 1974 At,ailanle nom
I oriame Plasse Supemsor tti I nulish 19's State iTreet Springfield;
\lassacjiusetts" 0110? (.)1000 make check pa\ able to Springfield Public
Schools) 11S 203 42., 2 s-pp I

I Ins ohmic proides d moto.ational scheme sr rich use,, consumer
education to teach 14inguage arts and build self-contidence ul ItRk-

ac hieving tumor high school students Set,enteen sequences describe
strategics tor teachinct arion, aspects of consumer eckication inc
definiti,tri of the consumer problems d hat lace consumers (including
,}iscrission, or standard ot twing supply and demand and business
orgarnia.tions Aker thing ant! installment bins ing I theAresponsihlhtres
ot consumers including treats crits of emplo\ ment budgeting, credit_
titilit- proper rise ,rt goods a id seit,ices and so oil) and consume!
pirttection (spanning such luric as guarantees and 14,11ranties legisla
uun and other consumer aids) Illustration4 actmtics and, vsorksheets
are presented for 111,111y ot these units The tinal seqvence establishes
criteria tor,e\alriating students progress and for assessing the degree to
krInLh program V,ras stILLCCS1111 A hi orraphs ot reference
resources and a glossar), of terms complete the whim,.

11
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,

COMPRNIL\ SION. CRITICAL RI_ ADIM, THINK! G SKILLS, K-12
(TID. BIG NtNE) RI_ADI\G SKILLS Vol MiontgLimery
Co 's St-I-1001S For inforMation, ssnte to Clifford 3 Kolson.
C/trdinator of Reading Montgomery County Publis Schools,

Alungertord Dnse, Rrrom 8-:37./RoLkville. Maryland 20850 (ED 112
." 377 5Q2pp

This Lomprehensise model defines and desc-ribes nine L.ategories of
,ornpreliension.ub_ludr4 word meanings location recall, translation,
interpretation, predri.tion applisation, anal sis. ss.nthesis and evalua-
tion fiach.of the i.ategories rnLludes the_10110 \N seLtions InOlights.
Lontainitig a definition and questions, instruLtional obler.tii:es for
kindergarten through grade twelse a disLussion of the topir., and
learning th.tisities for kindergarten through grade twelse Also induded
are a summary of the contents a conclusion, an annotated resources
list and a bibliography

(1 RRIC 1 Ll NI (Il. IDE RE.,\DIN(, NNI) L \\(it ACI ARTS. CRAM S
K-12 (1 RRI( 1 1_1 '0 Cl 1D1 Vol 1, K-4, Vol '2 s -1 2 Galesburg-
Augusta ( oinniunits Schools 1975 Asailable from James Van -"nrldt,
( hairperson of (rindeline Council (raleshurg-Magustik( ommunity Schools.
(raleshurg, fiLlugan 49053 (S5 00). II 1)124 93c 42pp I

The purpose of 'this Lurrtorlum guide is to provide a sequential
tramessorkitot tea...kupg reading and the language arts in a traditional
classroom or in learrifrig-centered or group-centered situations Teachers
are encouraged to draw trom'an ahundanLe of hask and supplementary
materials The truide outlines kinginve arts skills ohieLtises adisurrs"
and resources for kindergarten through sixth grade aLLordvr. to grade
lftei (ruidelines for tumor high grades severe and eight InsluN sections
on Lreatise w ruing and the school newspaper The high school program
dessription outlines the tollowing the ninth-grade Lurrkulurn and
desired specific student skills a modular arrangement for the tenth glade
in Shakespeare, speedi, the short story, and poetry, and electise
minkourses for el veath arid tv,elfth grades

7

1.4

7
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CAVA AGE ,AND COMMUNICATION A RESOURCE BOOK:K-12
Currigulum Guide \o 40 Minnesota State Department of Education
1975 As ailable trom Docunients Session, Minnesota State Department opt
Education Ryom 140, Centennial Budding, 658 Cedar Street, St Paul,
Minnesota ,55101 (SO 50, make check pa} able to Documents Sjtion)
(ED 105 463, 220pp

The major tocus 01 this resource book is on people and the problems
th;.i} have rri relating to one :mother ,tor mutual growth and develop-
ment in a rapid!} changing society The goals and objectives of the
guide, especiall} those related' to the use and misuse of language in
human affairs, have been validated D} research as effective ior the
improvement of writing, critical thipking and critical reading; creativity,
and for the reduction of prejudice The contents conmst of.a section
concerning perspectives on language and communication, writing. and
communication and languag. e and literature a section containing
language stud} concepts and ohiec nves with sample lessons on the
oilier:uses on speech clCalec ts and on general semantics: find eleven
appendixes which contain inaterial`related to the various subjects of
this guide

l'RI RE4.11V, TA ACHING RI.ADING SKILLS Vol 3 Montgomer}
( kinnty 'Public Schools 1974 f-Qr intobnation writs ; to Clifford J

Coordinator of Reading mtgomery ( ount} Pubhc Schools', 850,
Iltingerford Drivr! Rooui 8-237 Rockville, \tar} land 20850 [ ED 112
378 120pp

This volunie describes and discuss-es the areas in which children most
develop m order to learn to read, emphasjiing the recognition of the
different rates of deselopment for sarious children ( untamed in this
material are sugge,!tions regarding the role of the classroom teacher in
assessing the needs of the.}tnuig child, and in planning and orgamiing
for teaaing Lists of resources and materials are ottered'as references
for be used bra-educators in updating and formujating a pre reading
program Group and individual checklists are included to add to the
teachers' rook for assessment The intorrpatioc is also designed to
facilitIte the process of evaluating and reporting student Norms

ADING E EEE ( TIVI NI SS PROGRAM 1 LLMI NTARi" IkC1100L
CiCID1 Indiana Department co; PublicThistruction 1974 For int-m.111,14pm
write to' Dr Gad VI Tissier, Director, Division of Reading I: ftectiveriess,
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Indiana Department of Public Instruction, 120 West Market Street, 10th .
Floor. Indianapolis. Indiana 46204 [LD 119 142, 214pp

Specific reading program _ohjectiyelpre inclu'ded in this guide in the
areas of prereachaig. word recognition, comprehension. study skills, and
attitudes interests, aria 1, alto. Meth,ods ut determining read

diagmAis and methods fWstimating reading potential are discussed ,

Factors involved in early reading experiences Which are discussed are .
auditory discrimination, visual discrimination, and She use of picture
books and easy reading books Approaches to reading instruction which
are analyzed are the basal approach, thPanguagg experience approach,
the individualized approach. the linguistic approach; the programmed
approach. orthographic 'variations the intensive phonics approach, and.
multi -media approacIles Suggestions are giv.en On how to develop word
recognition, comprehension, and study skills 'The aflective dimension
ut reading is.cafettlly considered Methods fiir developing and assessing
children;s 'inte'rests and attitudes are explained Also included are
sections un plograin organizatton and evaluation

1-7terIturr (,rucks Itrrunr Hight

IL R'S (11. HA I (IR LAN(il AC1. ARTS CRAD1 S 4-X St Louis
Puhlic Schools 1975 Available nom Ms Anne F Price, Director, Division
ioi ( urriculum Ser'vice- Louis Board of Lducation, 1517 South Theresa411"
Avenue, St Cows , uri 63104 (S4 40, make chock psyabie to
(. toriculutir Services Fund. St Louis 1 rd t ducatioilf [FD 122 276.
183pp I

Thts curriculum guide was developetl'according to the cony ictt9ns, that
all language skills complement and reinforce each other, that the pupil

"--- should leanf to use these skills AS a means of communicating of fectively,
that the language program should helpfhe pupil utilize the language`
skills in all other areas of study. .ind that the ultimate _goal of the
program is to enable the pupil to become a funatoning member of the
werld community The guide outlines the goal, ohiectives, materials,
Lour*. content and suggestionr language aird reading in each of the
five grades An additional socrn outlines a gifted program designed to
promote pupil gri)wth toward self-insitiated and self-directed learning
An appendix contains the Dale-Chall Readabilit Index fOr "Adven-
tures in Read'Ing," a glossary of terms, and a pupil-record meet

1 Pt
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L \ \C1 ACE ARTS CA Ilk CR \DES KININ,RGARTLN-NINL d-
11101e ( (immunity School District p974 Available from J(Iseph B F lege
S's cams re Board of Education. Cooper Road CtnernnatR, Ohio
45242 1S5 00 make check pay able to Sycamore Board of Education)

D 101 345 432pp

This cut ictiltini guide provides .1 systematic sequence of e \perient.os in
the dangua'gc arts ioi -students in acuidergarten through the ninth grade
The iaitcle is organtied in kko main sections (11 A Continuum of Skills,
eeidh chy 'slims on deoKIII1g critical skills in factual inatelial and
literature handkytitmg spelling and gramma! and' ( 2 )
pal t anctes and Teaching V. high teaching str ategy outlines

kindei!,ii ten !Hough ninth ;Jade \ glossary is included

(,ruck --I 2

A TO[RSI 01 Sit I)). 'I\ LA \(,l AC1, ARTS 1-ORo
(,RAD1 S 10-12 Rochester Public Schools 1,9,75 Available from Jerry
Reynolds I nglish onsuitant K-I 2 Rochester Public Schools, Cott man
Building Rochester MinneSota 35901 ( S6 00 mike check pay able to
Rochester Public Schools Inapendent School District 535) (ED 122
2tu0, 307pp

The semester electiv; program outlined in this document is student
centered, capitalises upt.in teacher interests and competencies, provides
both a spectrum of courses open to all three high- school grade levels
and broad utihration of materials, enables students to make,uplourses.
and` includes basic requtrernents and elective options Included are the
goal and philosophy of the Rochester (Minnesota) public schools arid of
the English language arts curriculum and outlines for courses in the
categories of English htunamties, journalism, and speech/drama Each
of th.: course outlines includes a course description, lists of objectives
and requirements suggested approaches, and, lists of materials .and
resources pf mted and audiovisual



Sefbcted Guides for 1976
11

RI \DI\fi I I I 1-(TIVE \I SS PR((iRA\I \111)I)l I JI \ I()R \ \ I)
SI ( ()\ DAR\ S( 1100L II)1 indtand DLTartment of Publft Itntrllnon 1-(n- Information vrtre to Dr (14.1 11 I mrer
DRhi()11 )t Reading I tieLtietie, Indkaha Dcpartmcrit'ot
non 120 Aic,t Xldrkct Street 10tit Floor Indialidp()11, hidtaria 4(, 204

0110 143 23')pp

I I11, 7;urdL. otter, ,i.112.'1c,ttori, tor .11t dII ,,I1t,t1; r;ddtng ;.'trlafiv
11,111 v,f Ullil tloil J di,1,11It,ilt.-illt:,flptl\C lllvtlti (11111,11

reading prm_lraili J ,,,Iltetlt 01,,,rJni
rk.ailn+.2 and an

k a d i t t : . ! t m . : t a ; 1 1 I P A itii(luc., (F 11d4211i),Ilt: InLItide
1111,21V1I Irlb)rnia1 icadiry imcntomc, ,r Jlld,irJ lied
a,1)1..n.cnient if J11:1 J1C,AIKI ti,r oriJrilllrlt tejdl11,2

Itt,tP,RA.1(11{ dt!clop.rneiltstl
'1C,111M\

to i,f, tIl t;_it.it
Full, Hatet., Lint] prouded X inat,:trdb,

11,1u12, 10,c1 Jr1,1 ,k111. 111,1,I

\ICJII, 101 ,..1111.1tIIII: pi

()\1 \it \I( \I IO\S I \\(it LINI IN II R\ILI)I \ II I .ht
ork 13J/L1 I ,1 ti,a1h,r1 ,111jhl, \11 Kci, f),,,p

( utftLuiLlin ( ootdInat,,i I J,t rk lioard I Wi,atiAl 1144 ( A:..11\\cnu, Iol,nto ()walk ( anada \13( \ F 1512 00) iNot .1\ allabIL
11,1n 1 DRS 251pp I

t The i)% the 1 ast ( ( ornmiticc
(4,,ronto ( 111:i'da) Ittrnihi t dolriL tund,onL.htal ptutuplc J1),,ut
both and ,..1)11d dk:clopmcnt.(,Lared Invv JR} the intcrinc(iiitc
1,!ct ,tudent thr. Lulikulum guide h(ak dw.

1)1
I I note taking (2) socaktto.! %kith
ultoiLltion Ind ICII,17111...1! .111l; ,(Lidi i) rediltn2

,oriipwlrurhion Jnrl lirciature Jnrl (4)
()I o)Ilteitt Mt! 21,1111111dr SpeL11141\ciLl\e,, It) .1)1,1111111,.bteR

in these arc,i, are ,,tigge,ted ANN:m.11\C-, h(ltil
C,1111,01()11, tedLIIIIIk! I t() rom -11 ,iti\ pejker, or to

tho',e .o,1111 IC.111111'10 dnahllitie, iCII1d1J1 and ,I)11C,Ilke wadi-
tug And tt-taisin,.! ,I\111 A Ilibliouldp1)% of to,t, about p.,110-
1111,.tit,,ttLs and revIdttiv tutettriediatk.' tf.Llulii Ir,utnLL, .111,1 ph). .

(c.lated matter, .11,,o itt,1thIcd



12 Selected Guides for 1976

TF ACHE R'S GLIDE FOR COMMUNICATION SKILLS, SECONDARY
SCII OLS St Louis Public Schools l'474 Available from Mrs Nell

,Baum n St Louis Board of Lducation 1517 South Theresa Avenue, St
Louis Missouri 63104 (5600, make check pa able to Curriculum Services
Film.) St Louis Board of Fducation( ILI) 117 742,.3.41fp

This guide is a re terence for the teacher to use in each of the language
arts areas (reading writing speaking listening and logical think trig)
Mier: instruction tin communication skills is desired Part one of the
guide covers school publications iournlilism, speech, media sur.,ev and_

dramatics part two contains sections on competenc' requirements
communications labs reading and writing and riart three includes eight

,'ciectie literature courses and a statement on English seminars or

muuk,ourses For each section the goals. content activities and

materials are outlined

IF ACI1PR S IDE f OR (011\lt NICATION SKILI1S GRAD' S II
ANAD 12 ST( O \1) \RN S( 1100L S St Louis Public' Sch,(ols 19'5

Asailahle I rpm Mrs Nell Baumann, St Louis Board of E diicl'ation

South Theresa Avenue st Louis Massouri 03104 (So UU, make check

na, able to Curriculum Services Fund, St Louis Board ,)t Lducation)

1 17 43 454pp J

This guide focuses on communication skills witlifir.seventeen courses
American Titerature I and 2, English literature I and 2 world literature
I and 2. advanced composition advanced literature, advanced literature

) and composition I and 2, film studs, science fiction, modern writers
comic spirit, Afro -American literaturedee.er I nglish, and college prep

nglish Each course i ogling copt,ains a description, general goals
content, activities. and materials Also included is an outline for the
overall goals of the communication skills curriculum in the subjectoreas
of listening reading, writing speaking, language, critical thinking,
literary iraerpretation and appreciation and media



Selected Guides Reviewed and Recommended
in 1975

Grades K-12

BANK OF IDEAS (EXPERIENCES IN LANGUAGE) AND SUPPLE-
MENT 1-12 Oklahoma State Department-of Education 1974 Available
from Dr Clifford Wright. Curriculum Improvement Section, State Depart-
ment of Education, Oliver +lodge Building, -Oklahoma City. Oklahoma
73105 (Free limited supply ) [ED 096 644,311pp ]

Focusing on language experienfts as, the key to effective learning and
living, this Oklahoma State curriculum publication for grades one
through twelve suggests viable alternatives in learning to cope with a
world. that dernand,s immediate changes, adaptive solutions to a
nonstatic environment and a mental flexibility for harmonious
interaction with fellow workers and learners Teachers.are urged to
place more stress on learnmg, and lists of teaching trends and expected
outcomes are provided Each of the four "banks of ideas" consists of
about fifty classroom experiences. for each of which information is
given on emphois, the learning objectoie, suggested mate nals, ieachin`g
strategies, learning activities, and evaluation A booklet cottaming
supplementary materials serves as a coalpanion guide in impl 'menting

nthis program Contents include twenty cttegoei, covering th various'
language arts activities.

Elementary Grades K-6

LANGUAGE ARTS CURRICULUM INSTRUCTIONAL ,GUIDE
GRADES K-3 Wilmington, Massachusetts. Public Schools 1974-1[ED 102
560, I09pp ]

This curriculiim guide. designed for tethers of language at the
elementary .level, outlines major language topics and suggests related
learning activities for use in the classroom The following divisions are
made, General Introductiog, Introduction to Oral-Aural Communica
tion, Oral-Aural Experiences. General Introduction to Composing, The
Writing Process, Narrative and Non-Narrative Writing, Poetry Writing,
Sentence and Paragraph Development, Vocabulary De .velopmdnt, Punc-
tuation and Capitalization, Grarlziot, Spelling, .Various instructional
Activities, and Language Objectives Kihdergatten througti Grade
Three The section on oral-afral communication discusses sup activi-
ties as pantomime, brainstornung,. giving directions, and giving oral
'presentations without scripts Various instructional activities are sug-
gested, such as drawing and filming an animated movie. becl ming a
team researcher and writer, and publishin4 a class magazine

13
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L A \ GU AG L ARTS CURRWULUNI Iti,STarC110\ AL GUIDE
GRADES 4-6 1 dmington. kiassachuse,tts, Public Schools..1974 (ED 102
561. 133ppl

This currklulum guide designed for teachers of language at the
elementary level, outlines major language topics and suggests related
learning actisitie,s-for use in the classroom The following divisions are
made, General Introduction An LYperience Approach Introduction to
Oral-Aural CA miniumealion Ora-I-Aural Communication Ohjectives
Introduction to Vi ritten Communication, llnitten Complunication
Obifectises, Punctuation '-and Capitalization Grammar, Spelling, and
Language Objectives Grades Four through Sy, The section on
oral-aural communication discusses such activities as prelistening
pantomime role placing acting ,out stories. alid choral reading The
section on ss [men communcation discusses such actisitles as distin-
guishing between facts" and opinions using and Identify ing simple
sentences recognizing subject and predicate and building sententes
through modification

ELLAIE T ARN, I \.(i IASI( LAVA AGE ARTS ( Ol itsts Of STL D\ ,

Seven Volumes Rochester Public Schoc4s 'N74 Available from Als,.
Joy ce 1 loan , urricul yrn Office Rochester -Public Schools. ( of f man
Building, Rochester Minnesota 55901 f S4 00 per volume. make check
pay able to Rochester' Public Sciumils Independent School District 5351
(Kindergarten, El) 105 486 129pp Grade 1, ED 105 487 Illpp Grade
2. 1-D 10Y488 I 32pp Grade 3 LI) 105 489 Hoppopp Grade 4, ED 105
490 I 39pp , Gr.ide' 5, ED 105 491 140pp Grade 0 ED 10c 492,
1,574

These curriculum guides, a series designed for use in kindergarten and,
the 'elementary grades, hate been compiled with the recognition that
the basic ingredients of a language arts program composition speaking.
listening, literature, and problem solving are interrelated and con-
stantly complement one another and that this entire process is
enhanced by the development of the child's imagination Introd'ueory
material includes a curriculum diagram for the English language arts, a -
scope and sequence chart, and a list of resources The contents are
divided into five categories, each relating to language for the various
levels Under these, there are five subcategories (1) perception and
human relations, (2) listenIng, oral and body language, written language
(practical), and written language (creative), (3) history of 'English
language, usage, and semantics and dialectS, ( 4) grammar, literature, and
composition. and (5) capitalization, punctuation, liaragniphing, die
tiodary, and letter writing For each of these subcategories the guide
outlines the concept, skills, available resources, and helpful activities
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Secondary Grades 7-12

15

TEACHING STRATEGIES FOR AMERICAN LITERATURE 1, 2 San
Diego City Schoyls 1974 Available from San Diego City Schools, Room
2004, 4100 Normal Street, San Diego. California 92103 (S2 75) [ED 102
562,141pp ],

. 1

This guide presents teachlig strategies for using the basic texts adopted
for OiNtan literature study in two dilterent year -long courses
Incl/ded are the rationale, course objectives. course outline, suggested
u is and activities, and individualized projects using media for
American Literature, Chronologically Speaking and the rationale,

course outline, and sugge'sted units and activities for "Amencan
Literature. Thematically Speaking." Also provided are an annotated
bibliography and ten appendixes pretests and posttests, essay evalua-
tion forms, individualized projects, student-teacher contracts, small
group discussion evaluation forms, sample critical essays (structural
diy isions noted ), reading seminar evaluation terms questions to consider
about, literature, using Readers' Theater, and student course evaluation

ENGLISH CURRICULUM GUIDE GRADES 9;12 Revised South Bend.
Community Schools. 1974 Available from Russell Rothermel, Assistant
Superintendent of Instruction, South Bend Community Schools, Educa-
non Center, 635 South Main Street, South Bend, Indiana 46623 (Spiral
bound $10 00, Unbound S7 50) [ED 101 33-3,534pp ]

This revised English curriculum guide contains descriptions of the
r--'

numerous courses offered in eight South Bend high sclfools A separate
set of electives is presented for students in the ninth grade, and a
nongraded phase program is presented for students in the tenth,
eleventh, and twelfth grades Course descriptions, course objectives,
course content, instructional materials, and class activities are suggested

. for each course All courses are presented on a nine or eighteen week
elective basis The educational philosophy and overall plan of the
English curriculum in the South Bend Comfnumty Schools is also
described

STRATEGIES FOR TEACHING ENGLISH IN CAREER E UCATION,
FINAL REPORT Delaware State Department of Public Instr4tion, 1971.
Available from Gary L. Houpt, State Supervisor, English] Education,
Delaware State Department of Public Instruction, Townsend Building,
Dover, Delaware 19901 (Free limited supply). [ED 059 404, 142pp.1
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A Careers English Workshop, conducted at Delaware State College
during June 1971, was devoted, to documentirfg the 17 teaching
strategies included 'in this publication This document was designed as a
guide for English instructors who reach'in a career education program
in the secondary schools throughout Delaware The strategies reflect a,
more relevant and meaningful concern for improvng communication
skills and content than the traditional English language arts approach
Each strategy is made up of goals, instructional objectives, content,
activities evaluation, and a bibliggraphy An annotated bibliography is
appended

PROGRAM OF SfE 1)Y FOR AMERICAN LITERATURE, JUNIOR'
YEAR Williamsport, Pennsy Matta, Area School District 1971 (El) 098

4,29, 101 pp I
.60 '

This six-week program of study in American literature for/he junior -

year includes an introduction, the program objectius,---'a -survey of
genres, units on, themes in American literature which deal with
adolescence, alienation, and the American Dream, a chronological study
of American literature, and units on rht research paper and inde-
pendent study The objectives for each unit are divided into structural,
technical, and meaning categories I ach category contains obiectives
specific to its meaning, and a separate vocabulary list accompanies each
category The tests suggested at the conclusion of the objectives
included those which serge as .primary Sources anthologies, critical
collections or periodic or genre-history A syllabus and a bibliography
are presented with each genre ISsted under the research paper are
purposes, strategies, teaching suggestions, and examples of suitable and
unsuitable topics

Nt TS AM) BOLTS OF READING IDEAS AND RESOURCES FOR
LANGUAGE ARTS TEACHERS 7-12 Nashville Metropolitan Public
Schools 1974 Available from Mrs,. Elizabeth K Burgess, Nashville
kletropolitan Public Schools. 2601 Brandsford Avenue, Nashville, Ten-
nessee 37204 (S3 00) (ED 099 809, 185pp

This book is intended as a sourcebook for secondary language arts
teachers of graders seven through twelve Presepted in the book are a
variety of ideas based on different learning modalities Bulletin board
stiggestions, games, teasers, fillers, plans. puzzles, illustrations, and
activities are included to motivate students to want to read Tfie format
of each division includes a rationale: a concept statements and actIvities.
Marginal notes are provided for quick reference The information in the
'resource section and appendix is cross-referenced Much of the bgok is
cottiscrned with specific teacher techniques

2i
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Criteria for Planning and Evaluation of English

Language Arts Curriculum Guides (Revised)

Introduction

To perform the task -of curriculum evaluating, the Committee on
Curriculum Bulletins has developed and repeatedly revised its "Criteria for
Planning and Evaluation of Curriculum Guides," trying to keep up with
trends set by the best curriculum practitioners These criteria were
established with several-objectives in mind First, with these criteria each
member of the Committees a uniform tool which he can use to evaluate
the curriculum guide In line with this first objective, the subcommittee :it
that developed the criteria* felt that each guide should be evaluated as a
unique guide, not directly compared to other guides throughout the
United States Secondly, the .criteria serve to help schools and other
educational agencies develop and evaluate curricula designed to guide
teachers The Committee also hopes that the criteria will-be a possible
change agent The evaluation instrument was designed to apply to many
different content emphases within the field of English-language studies,
along with th-e learning process; organization, methodology, and language\ versatility The criteria and ,the annotation ,are a kind of synthesis set of
Utoptan_stagsdards with definite biases that the Committee readily
acknowledges So far no single guide has "met" the standards for the'' cnter

Schoblidistiicts wishing to have guides evaluated should mail one copy tot

1 fhe \CIE Committee on Curriculum Bulletins, -1.111 Kenyon Road,
_ \ Urbana, Illinois 61801 It would help the Committee to have in addition a

\ statement containing information about the development of the guide, the
tnature of the school upulation and community, and the guide's

elationship to other curriculum materials in. use The evaruation process
ormally takes from four to eight weeks There is no charge for this
vice i

The subcommittee flxthe 1971 criteria Pncluded Sister Rosemary Winkeljohann,
then Chairman of the Committee, William Strong, Associate Chairman, Allan
Dittmer, Member of the Gammittee, William J Scannell, NCTF Liaison Offufer,
David Kives, formers NOTE Difectcy of Speoar Projects, and Rickard Adler, former
NCTI- convention coordinator The subcommittee for the current revised criteria
(1973) included RiLhard Adler, University of Montana, Mae L Jackson, University of
Oregon, Alan Dittmer, University of Nebraska, Barbara Rodgers, University of
,Cilicumati Betty Swiggett, Hampton, Vaginia, Adrian B Sanford, Educational
Deseloprn t Corporation, and Mima Ann Williams, Abilene, Cbristian College

, }s
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PHILOSOPHY What We Subscribe To

This guide

Criteria for Planning an4 Evaluation

I has a statement of philosophy that coherently explores the beliefs of
teachers about students and subject matter

Philosophy is what we belte4, and it's a good thing to get out in the
open

2 has content that follows logically and consistently from its statement
of philosophy.

It a philosophy doesn't guide decision-making, it's largely useless

3 promotes a natural, organic integration of language arts experiences

Things ought to go together
411!

4 encourages teachers to vie language both as a subject and as a
colilinunicative process central to all human lite and learning

Language is primarily a living process, 'toe artifact

5 stipulates that milky St processes language: development and
concept developmen take precedence over arbitrary grade level
expectancies or requirements

The best chance tor stimulating learning is to start where the kids are

6 expresses the belief that the English program should aid students in
planning, executing, and evaluating their learning experiences both
individually and in groups

Who's it for anyway.' Complete involvement in the process is ideal

7 suggests that teaching and learning are cooperative, not competitive,
activities in the classroom

Nobody ever really wins The business of the classroom is cooperation
between teachers and students, and students and students

8 indicates that successful experiences in language cievek'spment are
essential for all students.

Success comes in all colors, shapes, and sizes. All kids need to succeed
tiro in school

POLICIES AND PROCEDURES How We Operate

This plan .

I. h 1ps 4ee teachers by explaining their responsibilities and by sug-
gesting the possibilities open to them.

2 ti
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School systems usually have expectations, and it's a good thing for
teachers to know their options.

2 states procedures for both individual and group decision-making on
such matters as selecting and ordenng materials, equipment, and
services

The nuts and bolts ought to be specified, not just guessed at

3 supports the view that curriculum building is an ongoing process

Curriculum, like kids; keeps changing-or at least ft should There
ought to be a plan and somebody to make sure it happens

4 reflects the interaction and cooperation of members of the total
educational community

Everybody should have a say, and they ought to be listened to

5 encourages continualanservice 'training and professional improveTent
for all teachers

Change is continuous, as is the learning process

arr

OBJECTIVES W lit We Hope Will Happen

This guide ..
4.4

1. has otgectives that follow directly from the philosophy

"What you see is what you geti"

2 sets deaf objectives for all the majoi components of the English
curriculum

Say what you want to happen so that it makes sense to you and
anybody who reads N

3 states objectives in a manner which facilitates recognition and
desc nption of progress

An objective can be a useful thing if it helps you to focUs on what kids
do.

4. distinguishes teacher objectives from student objectives.

What teachers do Should be differentiated from what students do.

5 recognizes that many objectives are desirable even though progress
toward them may not be conveniently observed nor accurately
measured. r

Restriction to a limited set of precise objectives can unduly inhibit
learning and teaching Some goals are reached only very gradually,.
almost imperceptibly', and some processes are not easily broken into
steps or levels of achievement

24
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6 recognizes that cognitive and affective behavior are inseparable m
actual experience

Thoughts and feelings interact continuously

7. contains objectives for improving language performance, as well as
perceiving more clearly what others do with language

Language is a game for playing as well as watching You learn to do
something by doing it, not by sitting on the sidelines

ORGANIZATION How We Channel the Flow of Energy

This plan .

1. makesdear how particular units, lessons, and/or procedur4 are related
to the total English program.

Connections need to be 'nude now and then, It helps if you have some
idea how things might fit together and make sense

2 suggests a possible workable sequence of basic communication skills

A suggested logical order is helpful even if it can't always be followed
by particular children

3. organizes major aspectsof the language arts to provide directions for
planning. ,

Themes are a pretty good way to organize a curnculum but not the
only way

4. regards textbook materials, if used, as resources rather than courses of
study

Textbooks don't equal the curriculum at least not in the best
programs Teachers and kids and parents are the reallesources

5 suggests a variety of classroom organizations and activities to accom-
modate various kinds of learning.

Classrooms are not conveyor belts in the factory of learning It's the
things that happen on the way that count.

6 supplies specific procedures which will enable teachers to help their
students to become increasmgly independent.

Dependency is learned, but so is independence

7. reflects the principle that the students_ themselves should often
generate learning activities.

Kids are natural learners who sonietimes learn to be uncurious and
unquestioning Theydearn when awe let them.
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PROCESS AS CONTENT The Ways That* Students Experience

This guide ...
I. distinguishes between conventional "expository" teaching methods

and "discovery," "inductive," or "inquiry" Methods.

No method is sacred, each is useful for a different purpose. In many
schools, however, more emphasis needs to be placed on inquiry

2 contains activities that have a "p'roblems" or "questions" focus

Documents from the past or problems from the present or future
should often 6e used to promote Aiming in inquiry

3 arranges its ..ut_quiry approach so that students gain confide in their
problem-sOlving

An "inquiry attitftide"Tis. learned through successive and successful
encounters with problems that can be solved

4 iird4ates methods to promote cooperative interaction-among students.
Classroom experiences should provrde guided practice in group
dynamics.

5 has strategies to encourage each student to discover and extend his
'own ways of perceiving and learning.

Because each student has a unique perception of experience, it is
essential for him to develop his own growing analytic and creative
powers. -

It-

6. stipulates ways to focus conscious attention on the processes of
inquiry and learning.

Inquiry procesSes -learning how to learnare probably the most
important activities that students and their teachers can engage in

LANGUAGE

This guide ...

1. suggests that,the content of language study often comes from real life.
Language is as real and personal as each individual

2 provides for study of conventional areas of linguistics.

Lingulstics, as usually taken up in schools, includes semantics, history
of language, grammars, regional dialects, social dialects, lexicography,
find kineszcs (body language).

0. suggests study of unique customs of socific language areas.
of

20
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The "languages" of advertising, pohnes, religion, end many other
human act:lilies are worth studying. Teachers need to ask the right
questions abokt tte,ways these languages work.

I
"provides for frequent imaginative use

ancd student-moderated groups
,eImpOliked drama, role-playing, task

way" ithat bids ccan explore language
if thep talk it out

of language in ,itudent-created

a
groups, and brainstorming are
Imagine what it would be like

5.,renerots'Anowfedge of current or recent developments in modern
language

Some o) he new grammars work better than the old At's' because they
describe our language more precisely.

6' suggests activities that help students learn the difference between
grammar and usage.:

Grarri'mar. is primarily the study of language structure, usage is the
study of the valucs we- attach to pronunciations, vocabulary, and

!L------- particular con-ventions.
. a

7 'recognizes that analysis of-language, 4 in grammar study, does not
necessarily improve Rerkmance in composing.

The analysis of grammar is different from proces"ses of composing.
4

8: recognizes the assets of bidialectal, bilingual, and non-Englishospeaking
children in exploring language concepts. . . -

I

We live A a pluralistic Society,.

9. !ugge'sts activities that help students acquire or expand theirlatiliti to
understand and use the English language

The bags for all language is experience.
.., ,

lea '"
10 recognizes the importance of.children accepting their "home-rooted".

language, as well as that pf others.

. .)Positive self-concepts help kids tobecome_more
tit
"open" people.

. ,
.--.-----iL,' g

111

CON,POSITION A* We Shape Language and Ourselves

This guide*. .

I. perceives composing as occurring in four ways speaking, writing,
acting, and filming.

Composing requires an orchestratiop of experience. There are different
ways to say ihings,"and all are worthy of mvestigation.

2 1.i.
a
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2 emphasizes the significance of composing as means of self-discovery.
E M Forstej said, "How can I know what I think Phear what I
say?"

3 tecognues the importance of the composing processes as way's, of
bringing order to human experience.

Composing isaay'to make sense of our world.

4 has activities designed to stimulate composing

Precomposing experiences, if important to kids, can help stimulate
more worthwgile writing.

5 recommends that composing should often Occur in small groups.
Kids can 1p each other shape their thinking.

6. affirms that composing is always creative
7. "suggests that composing stems from meaningful precomposIng expen-

!ences

The better the input, the b tter the output Creation requires
stimulation

8. recommends that composition should occur for different purposes and
usually for audiences other than the teacher

IL)Decisions about communication ought to be determined by something
more than. the teacher's grade book Authenticity is a function of
khowing whom you're talking to and why.

9. recommendi that composing should occur in an 'atmosp'here of
maximum sharing.

kids help each other

MEDIA "4e Medium Is the Message"

,116This guide ..

1.'r promotes audiovisual as as verbal literacy.

Students' need to explore the felationshifis among. visual verbal,-and
kinestheticssommunication.

1112 a tmilts teachers with the characteristics and potential,use of various
media.

The ,electronic age is with u.g. Are we with it?

3.; suggests ways of involving students in using media.

/ 2 o



24 $ Criteria for Planning and Evaluation

4
A pen and ink is just one voice Kids need the options of
communicating with color, motion, and sound

4 suggests specific media supplements for learning activities. ,.

The media are like extension cords, they plug into a wider world

5 lists' media resources available to teachers, and specifies procurement
procedures. ' 4

What's available and how du you get it Media doesn't get used unless
it's accessible.'

s.

READING A ND LITERATURE The Worlds Students Experience
. - ---

This guide

1. provides ways for the teacher to determine individual degrees of
readiness.

Shakespeare said, The readiness is all "

2, suggests procedures to hetp teachers develop student reading skills

The .-teaching of reading" means more than having a few books
around.

3. recognizes that a total reading program reaches beyond the developing
of basic reading skills

A person really never stops learning how to read -There are always new
-skills to learn. ,

1$. .
4. relates the skills of reading to a total language program

Reading, writing, / 4.
listening, and speaking ai'cmore like a web than like

four peas in a pod. You wild? one strand of laruage expenence, and'
the whole thing vibrates and responds.

5. makes firovisions for a comprehensive literature program

49t a lot of books of all kinds in kids' hands.
.
6. recognizes that it is more important to "engage in" literature than to

talk about terms. t .

Literary terms, conventions, ,and systems of classification are inven-
tions of the profession. If talk about these externals is substituted for
experience with literature,.wa "murder to dissect," as Wotdsworth put

" it.

7. ,recommends that teachers allow and encourage students to select and
read all types of literature, especially confemporar-y.

Take the lid off the reading list, and let kids explore.

25
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8.',Iielps teachers to identify, accept, and explore all varieties of affective
and co we response.

What ids say about literature is important, and-so is how they feel
about it. Our efforts should be devoted to helping kids extend and

b.- -- --deepen :lieu. responses.

9. suggests acting and role.playing as a means of exploring literature.

* Literature is frozen 'drama. Whenever you get your body int the
language of a poem or story, you're interpniting it.

EVALUATION Discovering and Describing Where We Are

This guide ..

1. has a coherent and useful rationale for evaluation

The rationale should be related to philosophy and objectives The
reporting policy should be explicit

1
2. stipulates that reporting procedures describe pupil progress, including

growth beyond the scope of stated objectives.

teachers and students should not feel inhibited by narrowly specified .
objectives. "The asides are essential to the insides "

3 makes clear that grades and standardized tests, e used, do not
constitute the major purpose of evaluation.

Marks and scores are not nds, the end of evaluation should be
information useful for furthering achievement.

4. suggests methods of evaluation which help to encourage a pupil, not to
\ discourage him

Teachers should encourage 'and respect any progress a plod makes
rather than punish,or badger him for any apparent lack of progress

5:' helps teachers diagnose individual learning progress and. suggests
methods and material to accomplish this
Edc pupil learns in a different way at a differing rate from other

6. suggests that most -evaluation be tailored to the students' ability, age,
and pe nahty.

iv on should be- adapted to people, not vice uer4a. If evaluation u
pnmakly for helping individuals learn, and if differences are at least
acknowledged, then evaluation should be individualized.'

7. recognizes that the student must be involved in all evaluation.

Self-evaluation is crucial to tainting.,

:11,
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8. suggests ways that teachers and Students can use the results of
evaluation to change the program as often-as necessary.

The ideal curriculum is tentative, flexible, and responsive to the results
of continual evaluation

DESIGN Form, Function, and Flavor

This guide

1. is easy to read, the language is clear and effective.

Guide wnters should set a good example in communicating; our
medium has a melsage

2 exhibits an appealing form and style

An attractive and creative guide will stimulate use

3 has a format which makes revision convenient

A looseleaf format makes a guide more amenable to change

4 states its relationship to a'n y other curriculum guides published by the
school 4.grem.

Sometimes new teachers have a better idea of what's going on when
cumculum relationships are explicit.

5 suggests as resources a large variety of specific background materials
and school services.

A guide, to be useful, has got to have useable things in it.

6. identifies people and procedures which will ptomOte interdisciplinary
activities. .

We cam build walls ound outselves with labels like English, social
studies, and science

3i
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