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- INSTRUCTIONAL STRATEGIES FOR TEACHING WRITING
L. . . . L4

\ L)

Ever since the writingicrisis has become a big news item in the popular -

) N . . Y
press, we composftion teachers have been attracting our share-of fame and
1 ] B r -
o~

“

’

notoriety-~perhaps more notoriety sincg:.we live in a "grammar conscisus"
y-=p p §'ve g

r L

e

society in need of a gcapegoat for/the national=literacy’problem.' Regard-,

H D - }

pq%ition'on Students' Right to Their Own Language and partly from miscon-

+

managed to endure, “In fact, most oﬁlps continue the search for new and bet-

ter ways to help students expand their writing skjlls, .
Our professional differences if opinion on how to teach composition
~ .

notwithstanding, we reach nearly Fnilateral agreement in aécepting the re-

sponsibility to increase the efficiency of student petformance in Edited

American‘English or what I choose to call standard formal writing, This

professional responsibility exists not because the standard dialect or

A -

formal style is superior to any others but - simply because this brand of

“writing has been unofficially established as the language ok communication

in the world of the educated-:by academic, professional,~and business per- .
L . -

e P
. R .
sons alike, - . _ «

e — -

.
- . -

— A . e el [
What I would\like to propose today is not another diatribe_ that at- -
» — ' "y 9%

-

tempts to test all of us in 'our- sewsitivity to and respecu(for the obviqus,

-

dialectal variety in our éulturally diverse soc1ety. Rather, let's posit

the socio- educational reality that EAE is the target dialect in most compo-

17

; sxtion programs and fn the basis of this reality detegmine which strategies

are most useful in improving student skills im the complex writing process..

Il -?
. o

ceptions about the meaning of ba51cs, most college compositioéﬂ;eachers have

. less of the bad press, resulting partly from misinterpretations of the 4 C's =




‘There is a wealth of educationa’ls resources for déveloping teaching ¢ . J
. etrategiee in the language etts, and not all come from teaching English . {
to native users, the di;ciplineézrobably most familiar to us, Other re- :

» sources for discovering teaching’strategies include the disciplines of
) “ : . ?

English as a second language, foreign language, and reading, The educa-

: ' tional taxonomies and flowcharts, which underlie.many concrete teaching. .
: - f

. strategies, vary 4n their emphasis on'cognitive and behavioral dimensions X Yj. :
‘'t of language use., To the teacher with experience in compositib&, it'is - N

—

. apparent that both cognitive and behavioral dimensions of language use

-

are operating when the writer produces and edits standard formal prose,

- ’

'~ Correspondingly, teaching strategies which demand that tHe student writer

3 v

rely‘on his or her combined cognitive-hehaviota}.skills in tﬁelwliiing . :

[
.
-

(composing) processiare likely to be thermost effective, = . . ) L

¢ o . .
. ’ - - ~b.

it There are a ﬁhmber of techniques which can be incorporateq into teach-
. s . .. .
. ) .
. ingpstrategies in writing, For example, the sentence cbmb1ning techni;que1 -

is a useful sentence level manipulation which c2n increase the number of ‘
., _ o . -
options a student has in producing,appropriate sentences and expand that

- -

"student s writing repetoire, However, as pne”reseagpher puts it,g"Common T .
. ~ g - :

=

. * - '
sense suggests that'it can't be"the one anq'only instrgstional strategy"z‘

P

N in.a ye11~fntegrated composition ptogrﬁﬁ. The student must be taken be- ,' )

| yond sentence-level exercises to dedl with the complex prohlemssolving
A " . “ ) z
4 challenges presented in th% composing proclss. Although the aentence- - T
J

*) oombining teghnique is helpful to students for .the behavioral reinforce=-
) . 'S .. ¢

d ment it provides, it must be part of a.more comprehensive teaching strat-

~. / ® . N .

¢ egy. o S
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- , The chief strategy I am suggesting for teaching writing to native
.t ) . - _‘:‘
users of the'Ianguage is not one of m& own invention but one which I dis-

covered in the educational literature for teachiﬁg Engﬂksh as a secohd‘_

’ 1anguage .3 This strategy is a particular kind of sequencihg that is’highly

structured in mechanical, meaningful and communicative.stages and easily
1 ¢ ' t

adapted tolteaching English-to native users, The sequencing of writing
3
tasks cah be particularly effective ifi%he tasks focus on the development

£ positive teaching_points. In order to adapt this .sequencing for teach-
L3 . -

v - ‘l 1 .

ing composition to native users, I have investigated available studies iff

Y b

-researched error analysis of adult writing. On the foundation of findings

in error amalysis, I established teaching points in generaL,gxoblem areas

around which I built mechanical-meaningful comu@nicative sequencing.
Al .

© L (M-M-C) . \ ° ) . ;' =

For example, research in error analysis points to, run-on sentences as

+ [ 2 . .
- au inappropriate feature for standard formal writing, Some of the research

a A4 -

~

o . Ll -
pinpoints surrounding features found in structureé containing run=ons,

.- Here is-one ingtance, In the run-on” "I should have gone home instead I

dec1ded to play bésketball " the transitional marker "instead" appears be-

L []

s tween thq two stagements, "I should have gone home--I decided to play bas-

5 . 1 4
ketball" with nd,punctuation be tween: them. The -teaching point based on
Eh

L s s J

this fiqding {s to present standard punctuation in consecutive structures

-
~ Q’ — Ld

which contain transitional markers in the’ second structure,

o
Any M-M-C writing sequence which takes into aqgount these features

.-w...i. UGS

g

* "\
" mot only provides tHE student Gith” sufficient behavioral r\infgrcement

v . .,
S . A "

- .
by a11ow1ng‘him/her tQ write sentences with appropriate punctuationy but
'-m‘\ Al
‘ - ¥

also forces him or ‘her to rely on the success of the experiences at th‘

, §
~ ’ \
!

j

*

-

. . .

o e . N
¢

N
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senténce level for'writing appropriately in the larger contexts of.the

- .
~ .

“ -0 4 Fy :
paragraph.'*Thus, the M-M-C writhg sequence provideg behavioral reinforcé-

3
' -

ment ia the mechanical exercises at the sentence level and aiso allows 3

- -

' ' students to transfer learned skills in, the cognitive challenges of creating,
’ . » o~ '

organizing, and composing #n the context &f the paragraph, Appropriate-
~ i ¢ o

live language models that contafn structures.which illustrate the perti-

* L]
\ e

nent teaching.points are use'fu ways of introducing this sequencing strat-

. - .s' I - : / ] -

egy to the student. - . I '

. o . . R %
"In short, the M-M-C sequercing strategy aceomodates a h@ppy combina<

-

>

tion of behavioral and cogni%ive‘learning theory., Tht mechanical exercises

A}

build success in ‘stimulus-résponse learning. The ianingful exerciges con-

¢ - i

tinue to build‘stimulus response but also iriclude problem solving tasks of

.

i 0 A
- cogniion, And’'the communkcative exerc?;es eliminate stimulus-response
. \ - N

learning and require cognitive-behavioral strategies Eor writing., The

sentence-level writing practices should include sentence’ manipulations
ke sentence combining, conversions substitutions, and transformations

in sequencas like those jusé‘described Writinggpractices based on posi-

tive teaching .points can buitd student writing repetoires according-to

H - e i

the norms ef communication required in the dialect of standard formal

writing- and prepare the student for the more difficult progressxons at

>

the communicative Ievel, ‘ .
r T
The mechanical® meaningful-communicative sequence can be a matrix

,strateéy for a variety of other strategies in a composition program, The

'mechanical stage contains’thermost exercises since’its purpose is to con-

. ai?ISR students to imitate excellent models hy asking them to perform

- N ~

3pecific sentence manipulations on exigting surface structurbs. In.the

Aruitoxt provided by Eic:

-




] e‘l ) [ . =

mechanical stagg a11 lexical information is given to the student. The

&

i_ Y ¢, “
meaningful stage contains exercigses in which the student must creatively

1

’ + supPly lexical items, After being pnovidéd with an excellent modeT;.tﬁe ' ¢
. o Ty
. . . . . - < N
student must write a paragraph in imitation gf the syntactic arrangement$
. ; g a
' . and puncthatiop in khe model but .must providz his/her own lexical infor- \
’ .
matfpn. Finally, the last and .most difficult stage of CQE sequence en- ~
'gaggs the séudent in communicative writing; that is, the ‘student must . ' .
produce an original paragraph without the aid of a model and according
' . hat - _ M
- to specifit directions on ‘the given topic. . o -
The fqllowing samples are extracted from one M-M-C sequence i~ 2n
b4
instructional unit on Run-Ons. The live language model is presented first*
s > ,
after which appear the M-M-C writing tasks: . :
Sample Live Language Model Paragraph. R 4 7 o
N Neurology profe;séra of a generation dgo taught )
) - ’ their students that there were four kinds of pain:
. pricking, aching, clear pain, and quick pain. By
: * the 1970's, their more precise successors could-name N
.. " more than a hundred different kinds, Thus, ‘pain ds .
.perhaps the most complex of all the physical ,zensa-
, B tions., Its wany shadings range from the first deli-
‘ , (cate twinge of a tootbache tG ‘the searing jab of tic ) '
+ - _ dqloreux, a nerve disease ghat primarily- affects old- v
.. er pedple, ‘As ot defining pain, most experts con- ’ e
- . ! tent themselves with a tauto}qu‘ Pain, they say, - + .
A .+, . 1s any sensation a person experiences as painful. -
: .--quoted and adapted from The New York - . .
_ Times Magazine (January 30, 1977), .
'-r‘ . - - P 12 ' = v -
, Coe, . .
The two, underllned sentences fn-this paragraph are highlightbd because
LY -
R ‘the second in the sequence is‘&ntroduced by the transitional marker "thus
. Sample Mechanical Leyel Writing Task . N , '
s -7 . A ./ * 4 . . , 'o
" . . Directions: o - T S .
. PO iéﬁ;ité_the.following pairs of: seritentes as geparate '
' ) R VT . , ‘ ’ ‘\u
- , \ ‘\ .
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<
+

sentences, but place the word "Thus" with a comma after
it at the beginning of ‘the second sentence.

Plans for the expansion o£ the athletic facilitiesg have

-
H

Sample Meaningful LevelqﬁritingiTask -

[

.

! &

Difec;ioné:

- 2

- : i \ '
Rewrite the following sentence, Then write a seggp_n‘\‘
sentence in which you supply the informatipn. Intro-
duce the second sentence with the word "Thus,"

a
]

. Telev1sion programs are reaching wider viewing audi-

ences every. year, ] : i

< . Y .
-

' Sample Meaningful Level Writing Task

Directions?

¢ Finish driting the’ following paragraph on the given
. topic by producing the remaining sentences str‘ctured
aftér those in the model paragraph.
4 .
- Automobile manufacturers a half- -century ago pro-
duced for conspmers two basic models in private cars:
sedais and sport coupes, Today, their more productive
successorsioffen.mqre than a hundred different models,

v,

©

.Sample Communfcative ‘Level Writing Task

< rl
Directions: . s N .
. 4 i

Write an orfginal paragraph in which you distig
the featurés of on and off-campus residency du
college,. Be sPre to use a trdnsitional mark'
your paragraph, =
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Another useful strategy that fits as a corollary to M-M-C sequencing :

s

. is wodularizing., At firet modularity of'instruction ‘may appear to counter

the sequencing progressions* because it can isolate parts of the writing °
r I

process in nonse%uential fashion. ,However a truly modular strategy can
‘ - i
conta1n highly structured sequences within each and still accomodate non-

.

sequential use between each, / For example, when sequencing of/writing tasgks

- ~

v 1s the primary teaching strategy, modules of instrugfion can be built to

*

P

4
house those sequences in order to cater to the individual needs of sfudents.

- . ) 4

The diaghosis of the individual student writer's needs is the mo’t effec-

tive way to determine the needed modules.‘-Individualization of instruction'
for the student writer, even within the limits of & classroom setting, may
be enhanced’ through modularizing instruction. This individualization is a

]

’desirable teaching goal, for even those students from dialectally homoge-

neous backgrounds will be likely to experience different writing proplems,

«

Modularizing‘instruCtion as a teaching strategy is supported by a number

of educators.  One source defines modularity by asserting that instead of

e

dreating materials in a single volume, '"there are separate fascicles or

modurés,' which can be used (or discarded ) individuslly, or in various

combinations with one another."?

Moddlar instruction,can serve geveral
[ ]
\ R Y . . N
[} * - ~ . S
needs. It ¢an provide students with the total number” of units or fascicles

‘ - .
Lt v ow e

to reach their goals but an individual student might use only one or a

aumber of the modules to reach his or her goal, MQdules need not be used-
. L . )
in aty particular sequence so that the student can use only those needed. .

«h

Each module, however, would contain a gequence within it 8o thaﬁ\she writere R

L

could move from simple to complex language taskJ’ A "truly modular strategy,

. = HJ“

prpvides sequenéing within modules and ‘a | non- sequential arrangement between

modules.




&

s It is feasible to adi?t the gtrategy of modularizing to teach some
aspects of standard formal writing, .Although compdsition ma? be realis-

. 3 . ‘\ :
tically viewed, as a compiex_decision-making.procgss, there are isolable

.parts of the process, for example, the ability.tq edit and produce some

\

of the superficial features appropriate’ for the dialect, These isolable
. Y Ly v
. ‘ . & . \
parts may become the content of ingtruction, * ’

.
* #

‘Ehe final‘teachinglstrategy which I' would like to suégest as a corol-~

’
[

Iary to M-M-C §equ7ncing is programming.some of the instruction in compo-
L

o -

sition--particularly in the initial stages of the compositlon program.

f effective programmlng requires the paraphernalia of media materials,

. then they should be incorporated in the program, Both cognitive and be-
13

+

hav1oralfiea£ning theories Justlfy programmed instruction, Programmed'

- ~—

»3;“

iﬁbtruction, according to Gagne in The Conditions of Learning, select's

3

,~~\

for the stpﬂentAthe content needed tq hgve the nécessary prerequisites

for learning#gdéhlnew‘topic; Further advantages incLude,pnhurried'choice
C _ el e . ) L
- for selecting proper learning conditions, quality control.through consis-

tehcy, the possibility of pretesting.for the inétruction,-and more effi:

~

i

cient ﬁanagement of teacher time to select suitable sequences of topics,

" The behaviorist B, F, Skinner argues [for programmed instruction through
- - X

. .
~ R R )
a

’

the teaching machine: " .

L)
(1

A The, machine itself, of course, does not’ teach, It “simply.
brings the student into contact with the person who com- !
posed the material it presents. It is a labor- saving .
device because it can bring one programmer into contact
with an indefinite number of students. This may suggest
mass pro&uction but the effect upon each studémt is

surprisingly like that of a prlvate tutor.'7

<

RN §
behavioral reinforcement throughout the sequencé€s can £aci1itate learning

i ,‘«.-/"




) " s . e 3
for the writing student who needs to acquire necessary skills for producing
RN - ' . DO =
and editing standard formal prose,- For examplé, the cognitive challenges

1 o -
- - A - - -
-~ .

- r f - . ~ -
can require studehts to use information gained from thevoperations on sen-
v . ‘ ) N . . . .

. . .

tences in sequenced exercises, thatkis, to Yse the rules internalize&

-

through the writing tasks in order to problem solve in his or her own com-
L - »

»

posing process._ Behavioral reinforcemen?'is provided in the initial stages

1

ol mec.'pical level writing tasks through the’ successfulvfeedbackioﬁ his or

- A . . - . e

N Y- _f z
her own performance, . ’ ¢ ’

1}

1

Particular uses of language,’ltke acqhiring the features. of standard
» - >

“formal wri&ing, may be facilitated through_instructional strategies that

incorpotate cognitive and ‘behavioral learfing. ;‘})r example, students ‘ho
N o v N . ; . r . )
have- little 6r no difficulty in expressing an oral statementsin their. na-

+ = f » . \

- tive dialect may find that the surface features of that;utterance are un-

\ixr\ > & . C‘\

acceptable according to the horms-of the standard dialect. Tie student ,
in this situation experiencfs drustration He or ghe has the linguistic

©
. -

cqmpetence, that' is, the cognitive ability to generate an utterancé ‘but:

he or she lacks communicative?competence, that is, the cognjtive-behavioral
- - |

skills necessary to apply the social rules of }anguage use in the given

social conteﬁl, These limitations can be overcome through teaching strate
egies which-facilitate lea&ning progressipns in thektarget dialect,

Although most of what Ienave been saying 1is fot new, the particular

combination of M-M-C sequencing, modularizing, and programming can be used

*

in’ countless original ways in a composition~ program. The use Of M-M-C
: \ .
sequencing as a matrix teaching strategy through which programming and

l A
]

“modularizing also operate forces the composition teacher to get at the,

-

¢ -
[ derlying structure of the discipline, Imstruction that is based on the
’ Y

.
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o fundamental strucfure in any discipline is notﬂouligeffective.but.aLso
, -, t . o - * 2
ES . . . L . ‘\
fessential. Jerome\?runer asifrts that the curriculum of a subject should
A ; k - R - 4\‘

3 .

Vo, be determined by the most fundamentarl prlncrplgs thﬁt give that subJect its
. L] M)

. . structure, ahd the goal of findidg suitable structure is to insure that the

. .
N .

educatlonal process ndvances cognltive growth 8 In another wqu where

« ~ . * 1 ¢
Brunenﬁand others speak o£ the transfer of skilis as part of the adaptlve

‘ .

:

E

- nature of bahavior, they conclude that "one must- work with sequences of
£ ' ¢ - - ~, . A T

respogse’if otie is to appreciaté the u@foldidg_interpla&'between successive

.

. 4+ -
. reeponses in reaction to pr1or consequenceS“"9 ,Thus, the strategy of se-

P V- . . iy 7 . N
'quencing writing_reSponses with.the'hid'of modularizing and programming may
- . « . . g ’ ‘ ) R .
. be the wost accurate predictor of the student writlng skills_xpen he: or
. ] . . N
. . she must produce and edit compoéation independently, . LI
v N \ -
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