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) c 'FOREWORD .

. . i »

: Xanguage Atts Instruction K- 12 is a written f:eld 'draft, which began seriously in September 1978, ; »
ith the organization of the Oregon Departrﬁém of Education Language Arts Advisory
Committee. The subjects dnscussed in thts publication emerged as a result of two sugnmént

. influences: . :
3 - . . " - {
The Oregon Departnient of Education'sycommitment to a goal-based system of curriculum.
The identification of typlcal language arts curriculum problems as understood after a
o .. humber of years of accreditation yisits by the Oregon De‘par‘tment of Educatlon
*  This pubhcatnon is wr:tten for administrators and language args teachers at aH levels of instruction
" in the schools of the state. Hopefully, the material might-be used also in teacher education
institutions in preparing prospective teachers with lnformatuon 1o offset anticipated problems
- they may-encounter. = : ‘o

L3

< =

l; is,vital that the reader view this pubhcatron as a resource that states contemporary school
problems and suggests solutions for edueators. The reader will also notice that major concerns in
this publication relate to organ:zatlgnal problems rather than to in-class, instructional "how to do
1t” dis¢uSsion. At this point, districts are discovering that organizing programs where curriculum
. eleménts have to dovetail logically into one anothér is a difficult but necessary thing to do.
- Therefore, 6rganization is a priority issue. Perhaps in future publications new curriculum
.problams will take priority. At any rate, the Department intends to publisH pernodfé
supplementary material which may be added to the present publication, thus makmg it a
publlcatnon always in tune with contemporary instructional concerns.
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‘GOAL-BASED PLANNING FOR LANGUAGE ARTS -

- ° B
- - v Y
“
+

Background: The Value and Scope of Goals ' LT .
. \‘\ .
Goals are guideposts. They serve to g|ve purpose and direction to a planning activity. Goals proyide
- a commdn language for discussing the merits of various activities as those activities are carried out. .
Once te goals are identified, understood and organnzed other components fall into place and a - ‘
goaI based system-exists. " \ . ’
I'm fanguage arts, just as in any other instructional program offered by an educational system, a sensg )
of purpose and direction is essential to good planning. But what are these pu goses and d:rectnons?
Where do they come from? Why should the language arts teacher be concerned® These are questions
to be answered before effective planntng of a language arts currlculum can proceed. - . H,
/ g . ’
,.Each teacher must realize that planring a language arts ciirriculum canriot begin and end only in a s
given classroom. It needs to be done with a sense of similaf planning in other classrooms and
districts wit he ’ ) /
gictsw pm/t state. . '}
The goals, goal setting, and .competency identification activities the Oreg‘on Department of
Education prescribés provide districts with a common reference for the planning process. In
goal based pldnning, teachers must consider four levels of goals. state goals district goaIs program
goals and course goals. They.must alsd consider student competency and statedefaned competency

areas. ~ . .

- - - .

Goal Relationships e 7 .. .
State Goa/s answer the question: What does the Department of Educat!6n think a student shouId .
det out of public schoohng anywhere in 0regon7 . :

.
i

D/stnct Goals answer the question: What do the local communuty and its schools thi nk a student
ought to get out of Iocal schooling, and how is that to relate t0 state goals? .

Program Goals: answer the questron What do the Iocal currlculum planners and language arts
teachers think a student ogght to get out of Ianguage arts, and how is that to relat'e to district’goals?
1] < .

Course Goals—Secondary (and Un/t Goals— Ekementary)fanswer the question. What do the Ianguage

arts teachers think a student ought to, get out of a Ianguage arts course or unit, and how ig that to

relate to program godls?, )
State Competency Areas answer the question. In what areas must students demonstrate competence. .

for graduatlon? -

. . -
\ . v s v

Competency, then answers the questnon Wh‘at have students demonstrated they can do wuth what -
they have learned? - Fad . . .

- e -

The relatnonshlps among each of the above cqmponents is nIIuséated m Figure 1 on the following -
page. Note that competencies may be stated broadly or specuf:cal!y depending on how extensive the
district desires'a pamcglar demonstrataon to be. F|gure 2 lllustrates how the vatious goal levels will - .
‘relate to each other. . ) ) P




a

. . N " .
FIGURE 1 SAMPLE COMPLEMENTARY GOALS AND COMPETENCIES , .. )
::------—--‘--u------d-----—------—------—------—---——-—--—-;——-q—--—--‘-----—;. ,) s %’
. STATE GOALS FOR OREGON LEARNERS i AREA(S) OF COMPETENCY _
' . . . ! {addressed befow)
1 . ™ . 1 -
1 1 tndividual Learner 4" Producer Citizen Consumer Family i ® Read
N "1 -, Member | I ° . — 9 Speak
T : , 1 @ Wite
. v !.-__---..-..,--..\—._---h..\._;,._...y‘.(_.__________________j I , -
----—;1 L r ————— - - - aJ -
[ ] o ! N COMPETENCIES
\\ i Students will be able to communicate ideas, '"'}'"""""""""""""". REQUIRED FOR "
. B i information, and feelings orally .and in writing. H i/ . GRADUAT{ON -
A i IR N - . '
. :— T--—- - - D S U Gy G oA S ?-: \\ i _ .
1 I
Vi ' .. . -~t
e o e e 1 =
i ! !
' \ 1, It
1 .
1 1 .
I I : =
I —- - ¥
N PROGRAM GOAL 1 :
- 1 —
_Language Arts 1 +
: Student)s “will be able to use H 1. The student contributes to -
language effectively in interacting 1L _building group consensus.
. " with indhviduals and groups. ."~{._'_Jr - .
-, ; A ."....
~ . . 1 [
e 1 ; ..'..
- - - T ememad - .'.... ¥ -~
< .... . ’
r B . . '.... / .
: ) *] Tos . T =
- p--‘---.------—--:ﬁn:-:l -';:-------n .\. r--—--—---—-----——-—--—-—-——- / ...'u. .
: 1 o i L i e,
y ) . o”. T 1 ¥ ‘e
..--————----:----------- hadadaded, § 1 r—-——-u—--r--un—-—-*-———----1 : - -
1 1 1 i - . r 1
i . P i ' P ‘
s Pl - P .
UNIT GOAL—ELEMENTARY* oo COURSE GOAL—SECONDARY b T e
) Grade ’ b ) Speech I b/ : ] -
Students wjll know ways, to . } } Students will know ways to : { : . % '
’ improve their hstenlng nonverbal N H increase effectiveness in gfoup - /:- :'--........,.
clues, transition words, use of 4 ! communication: act as catalysts, ! ! ! IR TP - .
= "I~ pauses, spotting key words. :--—- 1 listen carefully, examine their own :-—-:- i , 4
: ! motives, be aware of group ! s\
’ . 1 . e——— N w‘smvmes. - , . /
\)‘ | - ', ’ ¢ ()
\ A <
’ EMC The- term{nit goal 1s used at the elementary level n heu AL,qourse goals since elementary classes are generally not diwded o : - -

along the gh schaol course pattern.
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RELATIONSHIPS OF GOAL LEVELS . ’ -
' r ¢
. r v ' .
» b ‘ o .G v o -
. ' - CLASSROOM"’ R
T ) / - GOAL
B 5 " . . ==, ? -
UNIT GOAL~ELEMENTARY g =

%

CLASSROOM *~ ..,

o

~ " COURSE,GOAL-SECONDARY GOAL .
PROGRAM - - . CLASSROOM B
GOAL . . S " ’ v GOAL . / "
4 ' N UNIT GOAL-ELEMENTARYpr ° ' : CLASSROOM .
‘ COURSE GOAR~SECONDARY . > GOAL - / :
g , _ + ' CLASSROOM Ty
. . ©, -+ GOAL
* ‘ N - - LY
. UNIT GQAL—~ELEMENTARY or * CLASSROON - Lo
N COURSE GOAL—SECONDARY GOAL - o <
- 5 . A ‘. ‘
PROGRAM /. ) ..." CLASSROOM - .
, GOAL . s © S GOAL B e
“ < UNIT GOAL—-ELEMENTARY or o CLASSROOM ,
/ COURSE GOAL-SECONDARY ) ’ GOAL
— & . , '.
- . CLASSROOM N & .
. o GOAL >
R e = \-
J ‘.. *The term “classroom goal” ‘means the particular student outcome ro‘utcomés in terms of skilis th'a'tateacher anticipates.
- : They may be competéncies (see next page). , ’ ‘ 4 .
' - . - ( .
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Flgure‘c2 on the previous page demonstrates that there are 'mauytprogram cburse and classroom

§

. .goals that support the district-level goals and the state goals forleqrners .

\L
&N

"The- system of goals and oompetencres just descnbed and ll-lustrated |n Ergures 1and 2is intended to

« to help~teachers, program snecialists and admlnnstratqrs tQ plan thelr own languageerts pro’gram It,”

promotes a framework for planning that may bé shared by’ all}»hose doing similar plannmg it helps

" in planning for individual student goals and interests;* to ‘be done within the limits of available

" Oregon Schools: Part 11, and the follo,wmg examples are offered for cla‘nty -t
£ ‘ ’ % -
> . / -
 GOAL 1. A goal-is a statement of desnred learne{ utcomes. It may be a statement
made at various levels of school operations; i.e., unlt or’course, program -
- district, - . .
¢ . — ! N . * .
L A . EXAMPLE Stud’enfs will be able to speak and write effectlvely

- resources. It should not'be used to limit what IS planned. Rather, it should be used as a starting

place. . . . . . . ’ < 4, .

. . ¢ 7 : - ¥ 3
Even though goals competencxes and performance mdlcators are deflned n E/en}entary-Seconda{y
Guide for Oregon Schbols: Part. |, considerable corffusion has come about»ln‘some districts
concerning 'the meanings of thése terms Help may be foiind in E/ementarySecondary Guide for

N when addressing dlfferent purposes and dlfferent audiences.
COMPETENQY 2. A competenc¥ is an’ outeome statement that has app/f‘é't/an buult in it.
) When estabushed as a graduation requlrement a competency answers the.
‘- " . guestion:-What must students demonstrate. they can do with what they
' have learned in arder to satisfy a district’s graduation requirements?

™~ . - . < 3 N e

L o, »EXAMPLE: The student contributes to building group conSens’us.

GOALS & © 3% .All dodls may not be comipetencies, but all competencies may be used as
COMPETENCIES goals.” Goals are .often written about the acquisition of knowledge and -
kills, Tompetencies are often written about the acquisition but ALWAYS

- Tabout the ap’p//gat/ol%of knowledge and skills. K . , -

PERFORMANCE, 4. A performanée indicator |s usually a statement suggestmg partlcular
INDICATOR - - measurement of the outcome : A ‘ N .

3

® EXAMPLE: After partlclpatlng in grbup discussion, thg studentwill

identify instances where %erbal and nonverbal blocks occurred and
pount out the reasons
, -~

4 . <

'
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- /stS:ngths and weaknesses of individual students as they strive to deveIOp and demonstrate desireg
t,

N

ot 7o ASSESSMENT . T . 0 T 2P
. . . 1 ey ) S

Why assess? The asSessf‘nent a(mvnty is crntlcal to sound mstructnonal Jplanning. Once a school and its

'communr’ty reach .a mutuat unde ndlrg "of what sch Qlung is 'to accompllsh (once goats”and, -

graduation ’ requnreméht*s are set) lere IS q need Jto know whether those ouIcomes,,are bemg -

reached. o et

’ o .
— t =~ )
- Y B =

-

ETS I

g 4 »

d »

In the Goal Based PIannmg for Language Arts” settion ofa:this* pubhcatlon four sets of, desired
" outcomes ‘were identified: (1) étate. goals; (2) district goafs (3J) program goals (4) course
goaIs—secondaryJumtgdals—»gLementary R . o . N

- )\,’1“ ‘-,_.. '& . [
Once mstrucuonal plans are mplementg;j? the teacher must pose the question; Are *sIudents '
attamlng desired outcomes and is the language arts program helping them to reach those outcomes?
The quality” of the answers to’these questions depends on for what purposes (group ormdnvudual) i}

and hiow well aSSessmenlsa\ctnvmes are designed and carrled out. , .. . . .

4 .
) 4 .l

1 it is desnrable to know the k‘ind’of overaII job the language arts program domg, then the
. performance of groups of‘,students 1§ s:gmflcant Assessment focdses on whefher an acceptable .

« majority of stadents is attaining estabfished goaIs The needs -of groups +of students can thenbe ,

-, identified and program pIannmg lmproved accordmgly If, however it is desirabte to know how wel|
individual students are. attaining desired (or. required) outcomes, then the performance-of each

* “individual student is significant. Assessment fOCUSes on the needs, interests, and learning strengths
and wicaknesses of individual students as' they strive to.develo d demonstrate desired outcomes.
The needs of individual stydents tan"then bg identified and learning activities, teachmg strategies,
resources, etc., adjusted act neg . . . ,

b ‘- H

In grou;i assessment, Phase /in Flgure 3 calls for having the assessment focus on w ther the “
-aceeptable majority of students IS@ttamrng established goals. Phase // ca r identifying needs

. ‘of groups of students. Phase 1 caIls far, adJustlng goals, courses,and major act‘vutiesﬂo crba‘te -
program improvement, ' : . . r N

L3 .

In. individual assessment, Phase’l calls for focusmg assessment on the needs, interests and Iearnlng .

Ed A o

owtcomes. Phase I/ €alls for actually identifying these strengths and weaknesses through..assess
and Phase //f caIIs for m?provmg the |nstruct|on 10 overcome the mdlvndual ‘weaknesses. - .

. N S . e oy - e
For a successfu essmeny program in any d:strlct teachers’ must be capable of doing all three
phases of individu ssment. They must contribute ‘and’ work well with curriculum leaders to *
construct a successful g oup_ performance'assessment as well. Too often, teachers are able'tq do - .

Phase | of the |nd|V|dual assessment but do hot carry through with Phases Il/and Hr. - i

-

S / o Loy ¢ ' " ~ - -
£
he followmg rhetorlgal questlons are submitted as gulde for a successful assessment process. Tha
é“answers to these questnons will pinpoint $trengths and weaknesses of ‘the assessment process. /. o -
- - .
TI;@ assess-the district goaI attalnmentfauswer the questlon v .
- .10 what extent are students' attalmng the outcomies of schoohng the communlty and
‘., 3 schools desire? .

- i [
u

C. .
g . N .
ﬁ ¥ M . f

» »

Il To assess program goal attalnment answe‘r the, questnon
To,what extent aré studénts attaining the ou'tcomes Ianguage arts t achers and curriculum

planners desure? , - . ) .

. - - . . . -

' IH To assess course goal or unit goal attannme‘r'rt ‘answer the question: : ' < v .
To what extent are students att‘alnlng the otitcpmes Ianguage arts teachers desire for a .

specnch I—anguage arts course or umt? o " \
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» . I . Py -
DR . %ou# PERFORMANCES “to* to IMPROVE. PRO‘GRAMS f
. LI ,related to 9, ‘ ] identify-" by - - . e T
: N . ® | GRoup . R '
. - ” District Goals VA ’) NEEDS . "1 adjusting plans, goals, gourses,
’ oo . . 1, »,' Program Gogls - . ' J major activities .
= :Wj‘\ ~— + | .+ o Gourse fand Unit) Goals i s S
=t . - - . o _
T . \] N - R . or A 4 - ot ‘. ‘r-
ASSESSMENTS of | ppager’ - ° . Phase Il s Phaelll
: - * ’ ’ . ‘ l N - ! g ! ¥ J‘ - A}
- . INDIVIBUAL PERFORMANCES B to/ . to IMPROVE lNSTRUCTION
" . 5& erelated to identufy ° . bV : B
, )‘ -] "INDIVIDUAL, |- . .
- . = /Competenéjes ~—>] -NEEDS » adaptmg strategies, practices,’ii -
- . ) Pérsonal Goals matenals,'performance
> 't "Learning Strengths _ ; requirements
. . & Weaknesses -
- . » .A U 4\ %‘ ) _ e — < - L N ~
"{ .~ ® L » 2 _ i: .’- . e ¥ : o " . ] -' ¢ 2 “‘
. L * Iy s o . _
] v, To assess competency attainment, ansier th question: -t ‘
7 . ’ —\To what exteft is.a student degjo st iting de§ared applidetions of what has been learned? =
. V To-assess personal goal attalnment aMswer the questlon ‘ ‘s
- - ‘To what- extent is a student attalnlng those “outcomes he orghe has designatedas T
J g /4 personally |mportant7 G . ~ T -
LY VI To assess learning strengths and weaknesses, answer the question: e F( P .
/ “What characteristics reflected by a student’s performance can be’s seen as efthancin ng or :
lnf’llbltlng attalnment of desired outcomes? = . .
. In seeking answers to the dbove questions,, the assessor must carefully screen student performance
The performance indjcators whlch will serve to guide the assessment activity in producnng the most » .
, needed’ |nformat1on must be as accurate as reason and care can make them.’ o .
l - * e
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RELATING LANGUAGE ARTS%TRUCTIONAL(PROGRAMS -
- TOMINIMUMSTAN[’ARDS _ T

F - ~
. -

The State Bo’ard of Educatnon established mew Mmimum Standards m.Jdn 1976. To' meet these
new requiremeénts in the” instructional program seqynOn districts are various stages of
‘developing goal- -based curricula which pay special attention to. three 'basnc skill areas: reading,
writing 'and computation. Some elements of these skills will be” ”caught not only in Iaqguage arts
classes butein other classes as well. The task of Qrganizing, lmplementlng and assessing such
programs is considerable, arid various districts dre at different levels of accomplishroent. In order
to give districts time to complete the ‘tasks in logical steps, the Oregon Department of Educatuon‘

t _""""ﬁ
.

established thre followmg timeline schedule for comphance . .

.

t . -

- 3 ) * : . Secondary Guide
. . for Oregon Schdols,
. Date . Compliance ) B . " Minimum Standards
& [ : . , - 2
9/1/76 Writfen district-level goals in all areas.of study. « * -° . 581-22-208 (1) (a)
9/1/76 Written\p“rogram Qoels in all areas K-12. + 581-22-208 (1) {b)
. ¢ - '
9/1/77 ° Written course goals in all areas ofguﬁ(ggédes,g-TZ). . 581;_22-208'(‘]) (c)
- 3 -7 e .
9/1/79 District chooses any three programs (language arts, social 581-22-208 (2)

- 9/1/81

studies, science, etc.) and assesses the basic skills (reading,
writing and/or computatnon) as developed or applied in these
" programs. For example, if Ianguage arts is chosens as a
< program, reading and writing is assessed but probably not "
computation. On the other hand, if sgience is chosen, it_is
possible that all three (reading, \writing and computation)
** might be assessed. Assessment re\ults are reported to the

commumty %

ed to assessmients.

9/1/80 Di§tricts,develop needs identifi‘catipn"rel

. [ a
581-22-208 | g“%
oiy

581-22-208

District- will have assessed the’basic skills in reading, writing
and computing, in six programs and will haw/reported results
to local community, The assessment plan in a given dlstnct
will be reviewed by ‘the Oregon Department of Educatlbn
. during standardlzatlon and-evaluative criteria sessions.

-

. MINIMUM-STANDARD 581 22 208 states that following each needs identification, DISTRICTS

WILL DEVELOP A PLAN FOR PROGRAM IMP’ROVEMENT “by September 1, 1980, at least in .
teading, writing and computmg |n those programs selected for assessment.’’*

-, A
‘s

LOCAL PROCEDURES: The foregomg requirements were designed to stimu Iate dlstncts toplan
programs that would_include instruction with a twb- fold purpbse: to give evepy student an
opportumty to reach the d/str/og\, Ianguage arts goals, and to fulfilt the stdte graduation
requirement for language arts. ;<" R

'Elementary/Secondary Guide for Oregon Schools Part I, Minimum Standards for Public Schools Salem Oregon Depar(mem of
Ed canon 1976 . . V.

LI - ~ 4

1
A Y
"

B Elem'en‘t*ary/'-

/-‘/?:';

A1)

.-
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"DISTRICTS, therefore, using their needs ldenffucgtnon lnformatlon based 'on&)roper assessment
will by September 1, 1979, adopt local procedures that will: ' = '
1), Identify mdrvndual s learning’strengths and weaknesses. : ‘ L R
o ﬂZ) Provide learning opportumtles for studénts responsrve to thelr heeds B N T
’ . @ *a S . :

(3) Determine progress students make n thelr‘e‘duca,tlona1 programs L .

(4) 4Maintain. student progress records and réporf thg .information to parents and students.*

. -
. . . .
‘ v - - . .
. . . N -
. 4 L0

" Language ArtsGraduation Requirements ' O A ‘

. Y -
5 % ' -

Within the overaII requnrements of program plannmg and mstructlon previously discussed, the '

" Minimum Standards (see 581-22-226) address the need for each district .to implement .-
Board-adopted high ~$chool graduatiorf’ requirements for students in grades 9 through 12, -y

beginning whth the graduation class of 1978 e ‘ \ . .

B - b
-

.One basic requirement is that a student must earn a mmumum three units of Ianguage artscredit .,
for high school program completion.- As of September 1, 1977, districts are_to have wntten, LB

~
-

R planned course statements for aII Ianguage arts courses in grades 9 through 12, . s

h

- 3 ~ e

" In addition, the dlstnct will develop minimum competer;,cues in Ianguage arts that a student can
read, write, speak and listen at the level that the distriet deems i‘r‘;mlmal (thmum Standard .

L

581.22-231,) - FE * . t 3

5 - ¥
> . £ PR / /
.
¢ R 4
i N ) ” . e ’3 Y . .
- E@; ' b W4 . - oo, 7
- " B ol " . L N N -
- - N s .
- s - M “ﬂ'/ ‘ /= {3 —
~ - ., s
. - o -
¥ »
" ;‘h}“ F 5 L ‘
@ - : !
A 1'!“;% - -
- - 1
+ <t .
LN ‘b ) ]
.
- . .
~ I
i / N '
[4 ..
- — & .
2 . .
» g";
v . .
- . LN -
B . ° L 31
[ . . 3 i
. B ' -
~ ' -~
- .
- - ‘ N
N -
.,
e * .'
.
-
- ./.} L —
L . . - .
" o - - . - Eid S 4
1 - %]
o~ R ® oA ﬁj

.
 J .o -
:




-~ »

» = .
-~ . he
- - . -

. LANGUAGE ARTS PROGRAM GOALS .

] « - . - v . - " . - N
,"- f- . — ’ ) - * . ;{
T : : ’ 7 P
The Oregon Department of Education belleves that all districts should develdp their owq local "
’ curriculum of instruction, There is just enough fluctuation of needs in terms of emphasis in each .

district that no’rigid goal-pattern would be satisfactory to all. However, since some standard is.” .
needed for assessment, the Department of Educatlon offers the followmg goals, adapted from the
¢ Tri-County/Goal Development 9ro;edt for dlstrlct consrderatlon 2 , .
. . : . .

, Recommended K-12 Language Kfts lsnogram Goals* ok . ' -

A
€

PG1 The student comprehends the printed material n eded to succeed in. educatlonal

-t vocational and social ihtesggts and activities. ' o
T R a“ 4 ,;i(
y . . . . . . SR :
) PG2 The student responds to llteratu in subjective, analytic and evaluative.ways. .
Lo . .
* B » p . g r -
L ‘PG3 The student interprets litefaturé~and the humamtles as a refléctIOn of the life, values and
- ideas of this.and other cultures ' . > l
’ o , :
. PG4 The student effectively uses language in |nteraqt|on wlth others galnlng and lmprovmg _
© . 4 - groupicor mumcatlon skill§:: . . . T
PG5 The student recogmzes ‘that ideas are expressed in many ways dialects, verbal modes, .t
L styles and usage levels, associations and pomts of view. . )
- - - * ’ 1 - 4 .
PG6 ,The student writes honestly, creatlvely and’ clearly o . ‘
bt i > T #
Ly PG] The student adapts his speech. and writing to"'dlfferent purposes, audiences and
- * communication-forms, using appropriately the mechanics and conventions ‘of wrltlng and )
- speech to assure accuracy and clarity. . ] ‘
PGS . The student acquires, lnterpr‘ets ‘and evaluates tnforrnatlon through purposeful and crl-tlcal
yl Sbservation and listening. N S S
PG9 The st\ent lﬁnows how language adapts to the needs of people th rough tlme
PG10 The student ef#ctively expressgs and intgrprets Jdeas,;attltude‘s and’ feellngs in nonverbal
. . ] ways. . .- . ‘ . . T
7. PGl 1<Fhe student knows that experlence ln the world is given meanlngand shape by language
. P
. *K-12 Course Goals in Laﬂﬁuagc.: Arts. CIackanlaslMu'ltnomah/Washing('c’;h counties publication, 1970. 7
: /l PG = Progiam Goals. The listing 1s codéd for identification only. o ; : ' - .
: : ’ N R g s
L3 - '; - { ’ -~
’ - LU '
- P % ) 4
¢ h\ e f [ - -




RELATING CLASSROOM lNSTRUCTlON TO THE TOTAL OAL BASED SYSTEM
.. o LANGUAGE ARTS PROGRAM

. Iz o
- ) . . k

o L 1 i .
- - ,,,/ . - )7 v ’

i

R A major difficulty i exnstlng language arts programs in Oregon is the difference between what is
’ - being done in a, articular classroom ‘and what the general program, in terms.of curriculum
development orypaper appears to be. ’ . . -
& A L » . -
) Regardless 6f the nature of the program, traditional, elective or any other'approach, this sntuatlon
prevails in many places Why ‘this duallty exists s readlly understood

-, . - -

*

For years, t?\e individual teacher desngned his/her own program in terms of goals which seemed
-, srgnlflcant to local needs. Although it is important that a tea%r doés design hls/her\program the
{  trend of education has been stea)z?'l] y going toward.a goal-baséd system that is larger than the need.
+ of a particular classroom. Therefore, teachers must now concern themselves with a larger view of .
’ language a‘zz: They need to know whaLpart they play in the district languagé arts curriculum
piograrn dministrators, in turn, need to know what should be happenmg and what is actually
h ppemng ina cIassroom - . : L. -
~ N —
In a sensé, there is now a calling for general reorgamzmg of total language curricuta. Elementary ¢
school. teachers to know what is happening at other elementary fevels as well as at the wmor
and senior high %chool levels. High schcdl teachers need to know what is happéning in the
nsamentary and junior, l'ngh classes. Administrators in each schdol need to knqw at least what
jor. language skills arebemg taught at what levels. - . - :

et d
- Y
SIS R N 4

Thus, ‘in the many accredltatlon programs conducted by the Qregon Department of Education,
> districts continually. are yrged to establish language arts curriculum committees at the dlStrlCt
l'evél to reorganize language arts proGrams. Such committees should be composed of .
. representatives of langu%ge arts, programs, K-12, lcommunlty and student body representattvqg..
. Fhe tasks of such fanguage arts committees aré essential. . v .
‘ar kl ’& ‘i
6ne of their fifst tasks might be to establ|sh a point of view, aph//osophy(or the total language <« °
arts program AIthough it may seem redundant to seek another philosophy, it has proved true

~ + - that when teacher groups sit dows and write out a short, succinct department ratnon,ale Joe "W‘*

- “teaching compos:tlon, for teaching literature and fokteaching language study; they d|scover often” """ *
., that they do have differénces. These differences need to be regolved 5o that thejr committee tan

ol establlsh a common framework to. whlch all courses would be related. "~ - . - .

' T ¥yl Ny '

have shortcomings. They may find that their reasons for teaching language arts do not include
considerations for all students. They might discover that their basic design cdhforms to college
\andjunlor_cqllege needs rathet than tq all.the’Students in a high school.. They may find that they
have a fiberal, not so liberal dr-very conservative attitude in general on what should be taught in a
language arts program, Thus, in sharlng\thelr versubns of department rationale, teachers .soon

) reallze that a general point of view must prevall \ \) . . ..

’ -
An’other challenge for a t&trrct committee would be to estabfish agreement op an acceptable .
organized program of ,lnstructlon that guides what should be taught in dlfferent instructional

. segments or coprses fromK-12., * .

] - v 4 .
To meet the new language;arts requirements set by the Oregon Department of Etucation for a
minimum, K-12 program, many districts will have to review their present language arts program. ..
At this point, a @s} rlcts district-level language arts committee could be called in to make
-decisions related to reexamlnlng district program goals, agreeing upon essentlal’language arts
skills, developmg graduation competenmes ref'nlng performancé indigators,’ assessmg programs

[ \ “ . -\l

-

Ny 1 18 : ' .

l.' .

As they work tovyard this commog framework, teachers may find that their |ndW|dual positions )

-~

e
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and individual student improvement, Orgamzmg and waking all dlstrnct IeveIs of mstruc‘honal
persor'inel knowleqigeable about the elective system, which usually exists from grades seven to_
twelue, is another_.major task faor the tommittee, for the elective system in Ianguage arts is here to
stay in one form or another. , .- . .

. 7 - .

Districts over the past ten years have developed at ch junior hfgh or high‘s\chdol level many
quarter, semester or yearly offerings in literature, composition and language study. At its best,
each elective Systém becomes & well developed program understood by all language arts teachers
including those mstructors at thé elementary level. At its Worst, the elective program becomes a
fragmentation of the tradltnonal program, and it is known only to the few mstructors who teach
P ordes:gn the program B - ~ .

.
. . . . .
P . . . - (SN

Too often, a district will haye, for example, a‘sénior highNanguage arts elective system'that is

/ /' divorced from a program at the | junior high.school, which in turn is divorced from the eIe{entary
’ 7-. language arts program. ‘f'herefore language a cormmittees need to.reyiew these efective Systems.+
. : . and determine where they fitin an organized, dtstnct K212 language arts program.
- ) "‘. ) : ~ ’ ' 4
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= DEVELOP!NG ELECH\VE COURS.ES IN LA‘NGUAGE ARTS ‘ o

i - (S 4

, vlt isnot surprising that ther,e is a prevalen{:e of Ianguage arts elective systems in Oregon scfiooys.

Such “programs allow teachers to concentrate on their strengths, give-students more openmgs
. from- which “to choose ~ courses, and ‘create more flexibility in the *\general .program.
" Recommendations as t6 how elective systems shoﬁld be developed in terms of fhenr relationship
to a total Ianguage program are thereforg in order, . . :

+

- . ',
s

‘When electwes come into the picture] teachers may not refer to a general scope and sequence for
gundance Usually, they cannot point t&a textbpok and say that they are following it. Yet they
are expected to teach communication skills in some measure of progressuon regardiess of thetype
" of ‘program they ‘plan. This expectation is particularly true row that the-Oregon Department of
Education is calling for a goal based system of education for all schodls. This system implies the o
need for a plan that fits each new elective mto the goals and instructional desngn of the school as |
well as the d[,,stnct . - . ) -
In developmg such a plan, the design should by worked out by ‘the whole department ofa htgh
school or junior high7so that it identifies at least the major skills, taught in each elective. To
visualize this overall scheme, many schools may construct a chart that pinpoints’ the basic, sk;lls o ‘P:
.and locates where they should be taught in each elective. - - s . o
There,is dapger in th is pro;ectnon whien teachers take it 5o precisely that they attempt to ldentnfy
and compartmentalize every single httle, skill that appears in the elective. Such an approach i
defeats the:purpose of the charts turrting it into an overwhelming assignment. Rather, the teacher B
“should identify only those major skills or concepts that tend to make each elective somewhat
unique from any~other The chart, once completed would be a geperal mdicator of what the
total program is stressmg in skill instruction in various courses.

. 4
This chart® becomes a valuable instrument used to modlfy or ad;ust certain electives so that’t
particular skills needed but not listed may be brought in. The chart might indicate that teachers
should take another look at the courses they offer and the skills they stress. Also itisvaluableto . ¢ '
administrators and department heads who can, upon‘request’— identify immediately skills taught
in any'elective.

Skills charts of this design could be used not only for high school, but for ;other levels of the
.instructional program as well..The following three charts (Figures 4, 5. 6) illustrate how a district v

might identify where some essential skills are being taught at the elementary level, at the junior
,high-level and at the high school level fot both required and elective offerings. . .

~ - . . : ) - ‘@ - - ’ Y
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.o FIGURE 4 ; ’ ‘

' LANGGAGE ARTS ESSENTIAL SKILL CHART/—ELEMENTARY LEVEL ‘ ' f!‘

. . " Grades K-6 A ) .
DS .SAMB} . . "rd . ragaes |// . ' N ¥ ‘ - 42 {f« L

) .‘ ’ .- . . . K . 1 2 3 4\ 4 5 6
- v .
. . 3 -~ ° B
% Listening K . R .. g . .
i 7 - .
. . For mfgrmat}n * X . X
. ~To follow@réctlons ] R X X -, : . .
T - . N e - : . o
. To ask questions - . X X ) . -
. . [ 1 N 1) - ~
' . - - ’ 7 L]
g Speaking to ¢ ) -
Guvedirections .- .- x X.| x | X :
, _ S . = _ . -1, ’
Ordanize expression ‘ - . ! X X X
—r ' , /]
.. ‘( . - Participate-in groups . X/d‘ X " X X X X I, X .
.o ‘ ' N : - N T
’ "l; -4 - ? ' - € - ,' . ' =
. - To ;nu nciate'chearly ¥ X X X X "
- ) =~ ‘ ’ - +
" . | Reading to v e } 1. l C
\ . - N . . 3 a
- ) - Interpret print/'g,d symbols . X' X X X X X X
s . ] : i - b M ! ’
. , B p 7 N
: < L ocate information . - - - 7 X |- X X
. - . _ . = . \a 4
. N Recall information ‘ ‘ A X X X ) % I )
% > -
Organize information . . : ) - X 7 X e
) A - lnterr;ret information . _l.' ’ 1 . N . - X
; . . ' - i [ ' - " |
B Writing to . : ! L - ‘
- . ~
- « Qrganize ideas on paper N Lo BE R X X I )
K Use caps, correct pgctuation and gr'ammar\‘. . h : X - X
Ty . Order words for clarity o b ¥ =l & X L
. bl . ‘ L - ~ b I L] ——— - g
SN Master spelling principles . . - X - X - X .
1] A I
- R < - — N
. : Write legibly X X N
3 * . [ . L’f
Use transition words ' - ’ 4 - X
R [ ) - - - - '3
Use reference$ i ) ‘. N . .
- . . . s . . ‘ -
o Develop*paragraphs . X
- - 7 -
. , . , g _ o
(. NOTE. The chart above is intended as a sample only>Jhe essential skills come from this publtcation’s essential ) -

skill hist (pages 17-18). Each district’s language arts committee would agree upon the essential skills.needed for
. this program The X's in the boxes indicate where the skill is introduced or where it is really emphasized. It
. ] should” not be congtrued that the skill is nbt touched uporrin those grades that do not have X's in particular |
’ boxes. - >
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Aruitoxt provided by Eic:

) 'Si - '
- - . :! - { .
- . - FIGURES - " -
_ LANGUAGE ARTS ESSENTIAL SKILL CHART .
- Level: 7-9 (Junior High) “ .
SAMPLE " ' o
i . - 9 . - ¢ -
N : Y
e - %, - " A
e I/« X- 3,7
NI YL
T A 5 §$ g/ N A g /@
I3 - v 7 .
. SLE/E)E o T8 /€ L& N
. ‘ $ .s-b-é 1y & '{§ ’\\.-; £ @‘ q? 9 .
- - &/ & L/ F s/& Q &
- O/ E/ S/ S/ E) S &
[ .. ' ' . E)E/)S/S/R/E /& & )
Identifying nonverbal communication skills | X X - ) . N :
. N L, . IS ———%
Selecting and evaluating information Xy X . - "
. = O - 4_‘
Using references in presentations < X X ¥ )y X
Organizing information for oral ' . -
or written presentation i ) X | X | X X | X -
Identifying connotation and - P ) . 4 .
denotation < “ ‘ o — X X X
“U'sing transition techniques i ' .
(words, phrases) X1 X
Applying propec usageSkills .
in writing ’ X | . y X 1 X N
L - i
Deducing fropt an informa- , a - ,
tion base - X X X
Reading at a rate appropriate _ * P
to material and purpose . X 1 x X k '
> N ~ -
Using diafogue ' X |-X " X
) N - .
Using proper word order for 1 ) N )
clarity & | X i X S
ra - [2K4 - o F. 1
- ‘». = 55
;A aEe

NOTE: The chart is mténded as a sample only. The essential skills come from this publication’s essential skill Yist

(pages 17 to 18). The X’s indicate where the skill is either introduced or where it is stropgly stressed in the __

instruction. It should not be construed that the skill is not touched upon in those cousses that do not have X'sin

particular boxes. ) .
. - . H * A ¥ -
. "R = Required courses of all:students . T - = N i
_ <& — ¢ >
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**E = Elective courses . N ]
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' 1, . LANGUAGE:ARTSESSENTIAL SKILL CHART
* 7 'rLevel: 10-12 (high school) - )

. R
] ,
e .
i . - -

1 . A
J .
3 . .
.3

SAMPLE™. /- - - g T
Y ———

l
o
&
.o 4
. . ¢ i

4

Locating and using sections of written
materials?i.e., prefate, index, -
table of #ontents, etc. v

i -/

L Ty N
Using print andifionreference- < s - . . . .. M
materials; i.e., atlas, direc- * : - i ’ V4
tories, etc. o X X |-X = X | X

 Identifying bias in written .
| #and spoken materials ) X1 x|~ X | X 1 X 1 X

— | Using films and other media s ' B T,
‘\ to provide information S I G . K X
AN .

- A aE o - —_—

lder;}.ifying verbal ot ' 4
written evidence X1 X i X - X X1 X

i \

Recognizing literary forms ' ’ Sl x x| x L )

Recognizing and using figurative ‘f ' ’
Ianguagg "\

Understanding dramatic devices ' ' . . X X

A\
S
A

- E}Epressin ideas in
- corréct words, phrases, ’ : 4 A
. sentences ang paragraphs X1 X1 X |X . ok X L.X -

tfﬁdérstanding author’s purpoge - | , ’ .-: .
and identifying with personal e )
. beliefs, goals, life plans . - . X *X X X . . . .

_ i

. Analyzing propaganda, el J C . .
, innuendo, implication, fallacies ’ X 1. X |.-"1 . il

- . 1 -

Wy

v = - —
Al L 4

- - s - >

-

NOTE. The chart is intended as a sample anly. The essential skills come from this ptiblication’s essentiali—iﬁ list
(pages 17 to 18). The X’s indicate where™ie skill is either intréduced or where it_is sjronglystressed in the
instruction. It should not be construed that the skill is not touched upon in those courses that g6 not have X's in
particular boxes. P ® N . .

T, -

I

\
A}
—_—— ‘ 4
*R = Required coursés of all students « Y

“

. 3 . . . - w

. - -

. ""E = Elective courses : vy - -
. ’ - .
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o, ; - SUGGESTED LANGUAGE ARTS SKILLS % ‘, Lo
\ . v i .. o . “ . . ’\ . A :
te X 4 : ¢ B - .
e+ _ With district and recommended state program goals in mind, andTeallzmg that Ianggage arts sElIIs '
= =+ are only gne component ,of a highly complex and demanding mstructional undertaking, " the - )
Oregon dueatiorr recommends a d:strlct }anguage,arts pregram that will involve T
' prdper instruction of essentiat language arts skills. The D¥partment suggests tHat all Iearners L
-when aided by proper and adequate instruction, should be competent in the SkI“S of: * o
; P e Nt . .
SK: A LISTENING _— P . SN
. - 11 SKA Llsten to acqu?re |n?orma;|on o o ‘
| . " 1.2 . SKA Listen to follow directions _ - o .
* , 1.3 SKA Listen and ask questions ’ - . .
» " *.sk: B . SPEAKING P e -
' L. N SKB ‘Enunciate clearly  ~ ) : - . -
. 1.2" SKB ‘.Give directions concusely .
3 ; 1.3 SKB Qrganize, information-and ideas so that they may be expressed in speech
. ; . appropriate to the content and the speaker’s purpose. .
- - 14 SKB Participate in conversation with consideratioh of other’s views.
15 SKB Communicate effectively in a wude range of sitGations where verbal and
nonverbal communication is used. . .
" ’ (s{; C . READING-DECODING - ' ' '

!

: . ] .

. 1.1 SKC Interpret printed symbdls‘as representative of (identify through ‘seeing

) - » and hearing” and use prgperly) . ae fundamentals of language: the
- ) ~~ alphabet of vowels and consonants, gonsonant blends, diagraphs, -
suffixes, - - prefixes, plurals: and “~other structural adjustments,
syHablcatlon roots and patterns of -words, homonymn and synonyms, -

~ v oo

and. apply this lnformatlon to the act offeadlng e

» . - ."J“”%\.‘s‘“’; 4
SK: C  READING—COMPREHENSION . - W Tr—
» ] » . . ’ N > .
- . 1.2 SKC .Read at a rate and in a ;pa‘nner appropriate to thé’{materia_l and the I
¢ ) Y ‘ reader’s purpose. W
‘ i, 1.3 SKC Read to increase comprehensmn and retention of content.
. f , 1.4 - SKC Read to provide pleasure and informatipn for oneself and otherst | :
. [~ 1.6 SKC Be able to apply meanlng to the prmted page in terms of locating -
) ! . information, sfeca\lhng information, predicting and creating from' an
‘ . information bdse,
I SK: D WRITING‘ . -7 s ° -
! . - _ - - . . .
, 1.1 SKD Organize and express ideas in, writing. \e: .
. 1.2 SKDb Use cap‘tallzatlon punctuatlon qrammar and work forms approprlate -
/’ ) to the occasion.. ’
. 1.3 SKD Recognlze the importance 'of word order for clarity: o
——
_‘__o— N . . !
-t ﬁ;! tingiscoded for identification oniy.. . - ' .
< » - - - |
SK = Skills. Material taken from the Essentnal Skms Telewision Project, Agency for lnstrucnonal Television, T{AIT), Box A, |
s Blooniington, IN, Nov., 1978. N .
0 [ N
- N — PR <& - M)
= - , . rt !!
N

Q : =




o \ . ‘ Y ; >
P~ 14 SKD Master spelll\\g prlnclples that will provide the e power to speII known
et . and unknown words.correctly. -
1 SKD Write a message.accuratély. - .
1.6 SKD Write with clahty a letter of application, 3 letter to,order equipment or
B - . seek mformatnin a friendly letter, a letter of request, a letter of thanks,
b ' . o with knowledg 8f the purpose and the approprlate form. PR
h 1.7  SKD- Prepare clear, concise directions. . J T .
1.8 SKD Write* rapidly” and Ieé‘bly enough to make. the Wwriting "tooJ"
> - satlsfactory nd useful to the writer’s and reader’s purpose. >
- C 1.9 SKD Review an revise one’s writing toward the end of clarity, unity.and
‘ coherence . - . 2

SK: B STUDY AND‘CB{J‘LCAL THINKING (Inqunry and Reference)

e . ® - * N . ~
o 1.1 SKE - Isolate the prob!em to be studied. v
i " 12 SKE Deternine the informatj Qn necessary to solve the problem.
. 1.3 SKE Follow written and oral Hirections. . i
1.4 'SKE Ask questions.

- 1.5 SKE .Use a gfossary or dictiprary effrenently, recogmzmg gunde words
. pronunciation keys, multrple meahings, cross-references.
1.6 SKE Use all print and nonprint reference materials’including “telephone
.  directories; an encyclopedia® an atlgs, timetables, maps, graphs, charts,
<, >~ books, magazines, newspapers tapes, films, directories’ of specialized
STt mformatlon books of records, catalogues, etc.
—~ 1.7 SKE Locate title, author, illustrator, publisher, date of publication and

S . oo copyright in printed materials.
y .o “  +41.8 SKE Locate and use thepreface, table of contents, index, legends for maps "
: - and illustrations,bibliography, and appendix of a book. .
1.9 SKE Efficiently arid accurately, take "notes from reading, listening,
- - : rntervnewrng,observ:ng o ,

1.1Q SKE Obtain information from read|ng, listening-observing, interviewing.

"1.11 SKE Use e¥ficiently such sources, as the card catalog, Readers” Guide to
Periodical Literature, &nd a p|cture "guide. Survey information, sources
to facilitate increased comprehension and retention.of the mfor;;natlon

_ SK: F ANALYSISANDORGANIZATION . ' : -

Sl 11 SKF" Select and evaluate information located about the problem belng
' T . studied. . . '

1.2 SKF “Classify information under proper headings-or in chronologlcal order -
1.3 SKF Develop an outline. . . .
. " 1.4 SKF Select statements to_{grove a point. -
, . 1,,5 ‘SKF Recognize bias and emotional factors in prlnted spoken materlal

1.6' SKF Determine whether selected statements, represent - fact, opirnion,
pr0paganda devices to dissuade 9r convince?* stereotypes, clicties, faulty
. ‘~. reasoning, deception, inconsistencies. .
1.7 SKF Select informatjn to support a generalization_or concIusuon
s 18 . SKF' Compare'and combine information obtained from various sources.
- + 19 SKF Organize the information obtained for presentation, aral or written.
1:10 SKF Otganize a report in chart graphic forrh, as well as or in lieu of a
' ! narrative.
“HH SKF . Use films and" other media to provide information. .
1.12- SKF. Prepare a table of contents in acceptable form. o
. v .
] It must be kept in ‘mind that the flnéhdeclsron as to what essential sk|IIs a K-12 program will have
- " rests entlrely with each schooI district, - . " ‘

\‘li . 7 ’02‘5 . ,‘
ERIC - . . s
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- . . SUGGESTED LANGUAGE ARTS PROGRAM CONTENT '«

. A . v . '
] 5 -
» -
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v '

. School Jdistricts are urged by the Oregon Department of Educatlon to develop programs that go

bbyond minimum:- standard requrrements Such quality’ programs should offer learners not only.
opportunities to become proﬂcrent in the basic skills of Ianguage arts, but also should provide
opportunmes for learners to move from the basic skills level to a self- -actualizatiop le¥el lefel, . With this
in mind, the following curriculum js suggested as a basic model for developing a quahty Ianguage
arts program: Y . . - .

Fi N . z y
<

Grades K3: The program at this level focuses on acquisition of basic skrlls in Irstemng, speaking,
reading and writing. In the early stages of communication skills development, learners need to
gain a wide backgrougf1 of experiences. n particular, they need to develop the capacity for oral
language since.tkis is the key to predrct o%rﬁ‘measure linguistig. succ)ess aj&that Ieyel we

hy Ié
. As students attain aspects of Ianguage arts, :the curriculum provrdes for a balance between

mastery ,of actual skill and’ applicatid of the skill in.meaningful contexts. For example in
reading, cqmprehensron skills are learne while the word recognition skills are acquired. In similar

- manner, written composition stresses “the importance of creative thought but not to the

detriment of correct'form: Whatever the approach, these skills are taught in a manner that fosters
a posmve learner attltude toward communication skills.

skills to reach other goals gf study while. cont1numg {o stress skilf eIopment Learning
experiences enable students ‘to gain profrcrency in reading.and comprehending meanings of
words, sentences, “paragraphs and storjes, and 0 use glossaries and bibliographies to acquire
inférmation and ideas. Students achieve accuracy in spelling, punctuating, speaking, listening and
organizing ideas. They write legibly and speak clearly with a personal style that commumcates
effectrvely <, -

Gratles Seven Twelve: As they progress through the’ upper grades, a sand competency based

to more complex frames' of reference They are provrded opportunities to demonstrate critical
thinking skills by analyzing propaganda, innuendo, implicatiom, logic and evidence, as well as
common logic fallacies. Provision should be made to identify and assist students who have not
performed adequately K 6 skitls, .

The program enables students to learn to use various modes of writing and speaking, .including
description, explanation, .argument or persuasion as appropriate to a given situatfon. In terfns of
reading, sstudents demonstrate understanding of significant literature, drama, prose and postry.

.They are able to use this knowledge as a resource in developing their life styles. - ,

.-

~

4y

Grades Four- S/x l‘ﬁ these grades, spgcific instructibn i§ provided on usm?asac communication

- system of instruction allows students to perfect their basic commupnication skills and apply them

A4
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> ;' . # READING INTHE CONTENTA’R-EAS A
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Whatever currtculam organlzatlon a sc‘hool méy haye" om=, fact cannot be |gnored read|ng
compét?ncy euts across, the whole curricllum and. Yit Must be 4ntegrated in the whqle school
program., jd’ea /, .every teacher should gjve readmg instruction as it is needed in " W& or her
classro’o " Todoften this does not happen ~“This ‘I§ ‘not- to say that teachers and curticalum
difectd do not have good intentions. It, is simply that . read|ng somehow tends to-end in many
_sthool§ at the s;xth to.seventh and; in some caSes ,"the.gighth grade. Certainly, it appears that the .
; organlzed patterns of teachlng readlng tend to-end'at those pomts .

*
.\,* - 7

\

Probablyatwo factors commitment and tralnmg, more than anything,, else, account” forjthls The
average-junior high and high schcpl co tent area teacher tends to take for granted student readlng .
ability. On acéreditation visits Oregon epartment of Educatlon teams discover that district after ~
district will have reading test data on individual students available. However, few teachers at the

. junior_high and high school .level use this data.in ‘relation to their course work. These teachers ‘%
must be  convinced that re&dlng is more essentlal then they realize. A second factor involves the

" need for training. sessions fer all content area teachers. The training does not have to be ‘so

sophisticated that teachers become “scared off.” Rather it should be the sort of training that can
demonstrate 'a fuinber_of common sense activities that can be done in dlfferent content area
“classes to |mpr§ve the reading levet of students. - - ) : s

4 -
-«
- v

Content.area teachers can see the peed for teachlng readlng in all classes when they d|scove!\;ha§ o
reading improvement will enhance thenr\grogram rather than hihder lt The follownng ratipnale
,can be offered £05lustification for , Suggesting that readlng 1nstructlon is every, teachers
‘reSpon5|b|l|ty a’d obllgatlorr '7 , L ‘e
) Few students leave si%th grade reading well‘e*n‘ot]g‘r'i‘to read“advan?e‘d matenal wnthout
- furtherlnstructlon ¥ -
- - . . - CT .o,
S .Thern)re readmg and s:tudy skllls for which students have little use pntil they reach |
d

- . secoridary education. ,; .

./ , ~ .
. . ¢
-

®

Most,sk' that stﬁden:ts learn in the earlier grades need to be reinforced.- . C
o oo e : - .
) ﬂeading ills and subject are% eontent (:an be%aught simultaneously, ~-" . . o ‘ .
RN - 14
°A ‘number of years ago the late Dr. Ned D Marksheffel in Better, Read/ng in, tlfb Secondary —
School suggested* d mlmmal list of-basie reading skills that are necessary for the readlng of.any
ubjeCt matter.. Heclalmed that every studyrshould have: .- - ] ) .
P e - M ¢ ¢ - " ! ' P ~
e An adequate sight vocabulary of the most common words in. Engllsh K .
e _ Word recognition and. pronunmatlon ills,” . . I - : o
o “The abiljty tduse a dictionary m@pendently and successfully L. “
o - g . The ability to follow written and oral dj ectlons - ) .
e Anu tanding of the meanifg-of a large number of vocaQulary wprds : '
e The-ability to get meaning from what is rqed. s ’ T L
e The ability to organlze mentally and to outline material read so that can recall and’ ..
T . use it when needed. . s 45 .

t e Somééknowledge of how to establish pu rposes for h|s reading. .

¢ \l -

A
. . .
. e N . . .
(S N < .- & L
- = . &
. .

toe "Marksheffel Ned, Butter Readmg in the Secondary School, The Ronald Pres§ Company. New York, 1966, pp. 84-5. A R
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_® The -ability to adjust sp'eed‘of reading -according to his 0 -experience and to

. determine the reason for his difficulty in the material he is.reading and"his purpose for - el
o " reading it. s o " . ' ‘
- @ The ability to use the indéx,table of contents, glossary and author’s clues found in a
i "textbook. N - o .
i e  Aknowledge of when to use edditional reference books, '
T ®  The ability to use the library and its reference materials.” e 'y e .

These ‘expectations are reasongble and riecessary, but séme teacher training is ngcessary before
these mjnimum goals can be blended into the content instruction of secondary level teachers.

In-service education in reading is one way of achieving this. . . N T

» ¢ v

Such an in-service, session. must be ‘well thought out \an'd its cont should stréss learnihg
instructional techniques that vynLI help stutlents acquire the kinds of skjlls Doctor Marksheffel
suggested. For example, learning how to dévelop and administer an informal reading inventor{’

is not very difficult to do; and it will reveal a student’s (1) basal reading level, {2) instructiodal
reading level, (3) frustrational reading. level, (4) probable gapacity’ level. Knowing how ‘to .
*"  construct a meaningful sight-vecabulary test will help the teacher mfke a quick estimate of the
approximate extent of a sfutlent’s vocabulary. Learning how\ to select appropriate materials
through a readability farmula is a procedure all teachers can learn quickly! The Cloze procedure,
a method of determining whethen the reading mateFial-is appropriate to a student’s reading level,
is a reasonably simple but effective technique that all teachers can use. Finally, improving
teacher’s observation techniques in quickly determinipg a student’s reading status'by dbserving
student behavjor over a given period of time is a third érea of skillgdevélopment worthwhile for
s in-service. . RN ) ' . :

-

L)

t
. R . ,
—_— .
. L] [ N . v .
.

.. " Of course, if teachers are to have valuable training sessions in.reading, administrative and board
port in terms of a sufficient budget for the activity is imperative.-Also; determining when to
hold such in-service is'important. e - iR .

— - N B}
~ o ~
- -

». The optimum time for a good W‘e duringthe normal school day, although it is
realized that mahﬁstﬁ&s ‘ca rd to arrange an in-service at that time, Some schools
have, in fact, €onducted in-service durirfg the school day. One district manages to take a half day
or day each month. The children go home a little earlier, and the total faculty gets involved in
in-service work. This in itself is a tremendous advantage. compared to some of the old patterns of
in-service where key teachers would attend in-service during the summertime, do most of the

'"“ work, and then try to orient a staff that was not involved in the actu4l preparation of the
program. - C ) - L N ‘
. N ) :

-Finally, it must be pointed out that ih-service programs can include a variely of approaches,
depending upon the pumpose of the program..Medtings of teachers within the school system,
warkshops directed by reading 'consUltants,’extensiqn classes for college credit, summer reading

] ’_) programs, that include student situations. (thereby serving a duakpurpose_of in-service training and
p ‘hefping children) and closed .ci(cuit‘elevision'involving teachers and students, aré some of the .
/ means suggested. . . a ) \ .

PEY - L .
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_ TEACHING READING IN THE LANGUAGE ARTS CLASSES

" - .' ‘ . - -9

. A great deal of reading instruction. can be carried on by the language arts teacher in the regular
English class. Doctor Marksheffel suggested teacher practices for the social studies classes that are
equally practical for language arts classes. ’ - .

' .

He suggested, that the teacher (1) determine the approximate reédjng ability of each student and
provide him/her with materials at his/her own reading and learning level, (2) teach students how
to.read materials, (3) helpgs\tud_g%%to understand that certain sections of reading materials that
are * difficult require qu'p'osefu ype reading, that study-type ‘materials’ retuire accurate,
thoughtful- associatibns when reading, (4) teach ptpils how to sét purposes-for reading and teach
them why it is negessary to set purposes for efficient reading and learning, (5) teach students how
to make use of graphi% clues, italics, bold facesheadings, and word clues (e.g., on the other hand,
for example, in. order of importance), (6) provide adequate time for students to discuss the
— material they have read, ‘to disagree, and then to read the same -and other materials for
clarification of points about which they disagfee, (7) teach students to listen, to read, to discuss
and to think about all of the available facts before arriving at conclusions, (8) insist that students ._
learny precise meanings of words, (9) use as map? visual aids as possible in order that students may
be}%«;d to get meaning from the materials that they have read, (10} recognize thattoncepts are
slow indeveloping and dependeht upon fatts, experience and maturity. . . v

.

.

Often language arts'teachers who teach_the upper levels automatically_assume that ‘by giving

) general literature reading assignments, students are somehowe learning to read. If they are.it is
" through some sort of osmasis process. Marksheffel."maintains that the following skills in reading

are necessary before a student can really.read and understand literature: . .
. 8 - PO — - .t e [

~ % ., . 'Finding the main idea of paragraphs, recognizing and using details* for supgo&ing’ an
' opihion. o ‘ ST . \ )
e LB T Lo ‘

Following oral and written diregtions, setting legitimate purposes fof reading, varying rates
of reading according tg_purpose and experiences and difficulty of the material, and arriving
s at valid conclusions, ,- - '

.
-

. ‘ : o " , -, N . . . .
Ly - ""Mastering word recognition and-pronouncing skiils.!’* - . -
. 7 ¢ -~ - - * ‘ . "

+ - .

Any given high school Iangu'agié arts class in Oregon will have students who cannot handle these

prerequisite§ or who will handle them poorly. Daily Igboratoryk periods.in thé reading of literature

- " would bé very valuable-to these, students. Perhaps the average language arts teacher at this level
- cannot do, thig daily, but he or she ¢an have périodic lab sessions, in a group situation, to (1)
establish reading readiness by discussion with the students as to the scope of the course, (2) build

_ an appreciation of the need for readirlg largely from different materials and different ways. In an
7 individual orgmall group sifuation this teacher can: ;

i L. -
Y v

.

-

- . 7 . - ’ - .
B ¢ Diagn®se the difficulties individual students are having and giVe special,instruction and

- practice in overcqming these difficulties; i '
SN , - ) - 5 | B
2., Spend.time on the vocabulary of the author and give individual students specific
L assistance in the various structures of the aDiQr’s writing. ) -
. . - . . 'f:
. Za . i . F =
i N - s - k] . ',- . \'
, . .\ ;f : . LY o « . . f ’ ., .
’ / ! ) l\ ) - B X - —— _’.’
) L . . + . N - A * - T -~ e
‘h L N i . . . . { .- M .
v ) ,’,M;‘a%ksheffel, Ned, Better Reading,in thd Secondary School, p. 168. . o7 z ) Tt
. N . \ R 4 A ) . i
s / . . , ‘ 8 . )
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_ ' :l'EA_C}NG LANGUAGE ARTS AND CAREER EDUCATION -~ -
. K ) . . R ’ - -

Vs
v‘&v

/f]urlng the past several years the concept . of car educatlon has been emerglng in Oregon and-
elsewhere. One of the major tenets of career education states that it is not™a separate instructional
‘program but is an integral, part of each curricular area. The Oregon Department of Education
defines career education 53f'ollows ; Co : M ' l
i " M @ v o
“Career education is an instructional strategy inherent in the basic instructional program to
develop attitudes, knowledge and skills, to assist students in making effective choices that
_ - will enable them to perform successfully in the produeer role, to assist them in.related Tife
- roles, and to form a bridge between school anduthe world of work.”* —

* - 7 » - !
,A major goal of any lanjuage arts program ought to be to"provide students with the readlng,
writing, Tistening and other related communication sk|IIs that will enable them to function as A
effective human heings. To be an effective citizen, consumer, family member, indivigual, learner .
or producer, each person must acquire and maintain @ certain body of language arts skills. That
, body of skills should be identified by state and local language arts programs. However, too often
our language arts programs stop short of providing students ®ith opportunities to apply language .
. arts skills to these life roles, especially the producer role. Students otght to have opportunities to
. understand the relationship between learning to read, write, speak and listen -and living, both in
and out of school. They ought )6‘T<now how their-language arts deveIopment relates to their
career development. Language arts teachers can provude the opportunities for students to know
‘and understand those relationships simply by “planning appropriate activities into _their .
' instruction. When this i is accomplished, career education is be;ng taught. . P -

L

S 3

Now sometl}nes career educatlon opportunmes exist for students in language arts classes, simply :
by chance. The educator might unknowingly teach some aspect of career.education. A hit _Oor miss
condition of this nature is not sound currnculum What is needed is a conscious attempt on the
part of the teacher to plan a formal career education program in his/her discipfine that will
increase the students’ pefsonal choices regarding individual career development. To do this, the
instructor (in this case e language arts teacher) must accept sore significant concepts about
career education. .o T ' , ’ N -

=- 4 - ) . .

Career development is the sum total of all the educatlonal and human experiences that lead a

person into career choices.- These experiencds may be posmve They may be negatlve Too often

‘these experiences happen by chance, not choice-A formal career education pregram is necessary

4d increase the persf alchoice regarding ones own tareer development - ,

‘ — . !

" Career education is the educational process ‘that gives people the skills’ and knowledge whlch /’
enable thém to make chorces about their career de'?re@pment. Career education ificludes the basic*
school currrculum but makeés that curriculum more .meaningful by relating it to life, at home, at

-work, "and in the communlty Career educatien mcludes knowledge about jobs, and worklng, and
skills in decision maklng, communlcatmg and problem solvnng

? *
-

V4 ] Careerx e/a;catlon includes .affective learnlng experlenc that allow the growth of
f ) self“”understandmg, understanding of likes and dislikes, values, feellngs and emotions, personal_ .
strengths ah aknesses, attitudes toward sélf and others, ‘and the identification of ‘personal
needs. Thesesexperiences play a major role ig career development and are an integral part of the ]
4 * career educa'flon process thfoughout all grade levels and subjécts . )
* ' A [
- Career educatlon beglns in the eIementary school and contlnues throughout the formal schooling.
process and into adulthood Career educatnon beglns at the awareress level in the eIementary

- u! . , r .
”
- - I

o : ' . e R »
. “Definition was déveloped by members of the career and vocational educatmn staff, Oregon Depanrhém of-Education. February
v 1977. . \ . S 1 !
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tschool. It offers students a broad base of.career-related concepts, skills and experiences. As career

* awaregess continues, career exploration begins .at the junior ‘high level, allowing students lo
explore a wide variety 6f oceupational areas. At the high sc o8I level, students are able to contine
the career education process through career preparation programs offer'mg them a chance to
apply their_skills and knowledge to a broad career cluster or related groups of occupatlons
’* Sometime durmg their high school experlences students should iderfy#y an9ccupat|ona! area in
which to specialize upoh graduation. °

.. - - B

Through an understanding of these basic career education conceét’s Janguage arts teachers “can
begin to identify and develop strategies for including career educat wrthm thé scope of their

. . language arts program. In order to assist the teacher in thi$ process; & closer look at the three
\‘ major areas of career education {awareness, exploration, preparation) i as offered. ’ R
€
Career Awareness . o - .
¢ <

Career Awareness can be described as the “readiness level" of career education. At this Jevel,
_ C: students become aware of the knowledge, skills, processes and attitudes that will eventually allow
them to make some tentative, broad career choices. Career awareness begms in earky childhood -
. and is emphasized in elementary schools. - , .
To the language arts ’mstructor, career- awareness involves activities and experiences that allow
students to develgp basic communication skills..These activities may involve the producer life .
role in some way or they may not. What is important is that these activities must teach
communicating as a career skill; a skill or set of skills that plays an important role in the students’
career development. Elementary teachers must know the importance language arts plays in
providing the foundation for each student’s career develgpment, that a student’s effegtnveness in
" the producer or any other life role depends upon a strong language arts fougdation.’In gaining
tiis foundation it is important for elementary students to experience activitigs that teach the
ways in which listening, speaking, reading and writing skills relate to their present and future
roles as a citizen, consumer, family member, individual, Iearner and producer

*Many activities that comblne career education with Ianguage arts are avarIaBIe to the eIementary
teacher. Student activities can be varied and excmng and ¢an provide the mdtivational factor in
the learning process. Activities can range from' readnng “classified, ads te writing short stories and
poems about. jObS tdols or workers. They can.include interviewing peers, family members,
teachers and community persons.about their jobs and the influénces their jobs have on thé rest of ~
their lives. Students can fiil out job applications for classroorh jobs or help with career/teiﬁed
bulletin boards. Activities of this type offer students an oppertunity to use language arts skills‘in

. career related ezperrences A more expanded activity, the phrase card actiyity, offers elementary A
students. instruction in a specific language arts skill (sentence structure) as well as practice in S
listening, reading, speaking and problem solving. > " ¥

, . . ] ‘. - R A S
* Phrase Card Activity ©~ - ™~ , ] Y ‘ -
. e M L . / ' -
‘ Developed by: John Youpg, Springfield Public Schools s
. John D&Vvids, Junctidn City Public Schools S -
For grades: 36 ) o o
Objective: ’ Students will be able to match a card containing a subject phrase with a card ,
' * containing a predicatg phrase in order to form a complete and true sentence. - - ..
Skills . 5 - T ® . =
Involved: - Sentence structure, reading, Iistening:smgking, problem solving. e *
© AN . ~ . X .
, N *_:f.:._.; R A pe— i ) : - 'y b T s
* i N £ ] * = ¢ r .
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) ~ - . - .
i N o‘ 5 .\’ ) ;...
+  Content: | ‘é Language arts and-career and occupatjonal irffiq):@_a(t/ibg.,;/'f*-r .
Ed . . . M 7 ¢ 1} 4 s
. . . .‘ ’ .‘ . ) \‘,, ’ J ‘ - \/ -~ -
. Materials: - Approximately 30 3" x 5" cards. - . ‘
- . . » e
e -+ Procedure: - 1. Prepare two sets of cards, each a different color.-On one set of cards -
: . ) ' pldce subject phrases of- a complete sentence grf individual cards. Place .
T . . .the predicate phrases on the other set. Complete alt the cards using about .
T v ‘ 15 sentences, Sentences can be about occupations, tools, etc. %
i " ' C b2, Pass all cards out to the stlﬁdents : L e .
-, ,- < \ ' l . = ’( > \
. \ ' ’ ST 3 Have the students move to each other, comparing cards until all cards are -
L \ matched. Stu/ent/wﬂl then read their sentencey -
. e ' , Y i > .
’ - 4. Stress the terms, ”subject phrase,” "predicate phrase,” and the idea that !
o _ . these two together form a-complete sentence. . . -
s .
N N -45. Identify complete trugsentences and sentences that are complete but
: ' o . perhaps not true. -
3 L . : . . N ‘;
- H%ad'errts can discuss the occupatlons listed on subject phrase-cards and =
. . . " identify how readtn'g writing, Itstenmg, speaking, etc are important to
s . . . that occupation, - ) "
. . _ P . T
B . . Card 1 ,-  Card 2 '
. A real estate agent - might sell us a home.
» A mechanic . * might use a wrench.
*~ e
. L A mother . can cook a good meal,
e ' A father can also cook good rneaIs.
1 . - A teacher ! helps us learn to read; ) e
A secretary  { ) uses a,ty pewriter. - :
\ e — A firefighter ) puts out flres ’ : Do
”’ : ¥ A farmer . - providgs us with food. ¥ -
. “ A plumber : fixesTeaks. -
-~ . A'news reporter’ .., tellsusabout ourworld.
. T A.hammer °* ~ =~ isused for polhding. )
- A saw - can be used to.cut boards. e T
‘ / . A'carpen ‘ \ might Use a saw. T
. * . - A screwdriver ., &n be used to tighten things., »
. - Y . ¥ .
A . A custodlan g ‘ cleans the school. g}
) Lo A principal, . _runs the school. |
2 ~ . Alibrarian ot " .. helpsus find books. L
) A doctor - . prevents illness. - '
\ T A TV repalrperson - . _fixes TV sets. .
. . 5 A dentist L fixes cavities. ) - R
' Yoo . ‘Abaker . - . useslots of flour. - -5

[} .

- Often corfect matches can be made in more than one way.#or nonreaders or for var|ety, use

prctures hammer—nanl saw—board; mtlk—cereal baker—bread; and teagher—chalkboard.

1. Students can write their own sentences, properly divide, them nnto
subject and predtcaté andmput them on cards»” ¢

. B
-t £ -~
. ]

: Follow up
. - “Fdeas:

P

V20 A Bu)fgo type board can be developed with ,predtcate phrases in the .
squareg The teacher may read a subject phrase aloud The students may

-5 - T, °- { \ - s \ ot ' f -
_;ﬁ L , 4« ‘A‘“‘-. ) - ‘ !.32‘; . .‘ " . . -
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L - . : - L - . .
- . , then \ﬁover» a ‘predlcate phrase that completes the sentence correctly.
Game, iontlnues until sdmeone covers a row or column of squares. ‘

[

. A ‘ /
- N 3. Place al the subject cards face down in columns-on one side of a table
A ’ and predicate cards face down on the other side. Students play a .
. - : ¥Concen r‘atmn” "type matchlng game by turning over first a subject .

+

oeon phrage.

£y

This activity offers an integrated cﬁreer education/language .arts learning experience: for
elementary students. The activity dev etops knowledge of sentence Structure, understanding of .
subject and predicaté phrases, as well as. reading, listening and speaking skills. (See Suggésted .o
LanguageArts 8kills, pp. 17-18 especiallh SK: A 1.1;SK: B 1.3,1.5;SK: C 1.1,1.3;SK: D 1.1,

1.2, 1.3, 1.5; SK: E 1.1, 1.2 SK: F 1.1)\Furthermiore this activity provides the student With
occupatlogal mformatlon through the selffe es used. As the fallow-up activities are completed, o
students explore the language arts needs of t e various occupations which-were used in subject

phrases. Activities of this type, activities that comblne the teaching of language arts sklllswvlth

career education concepts can and must be used’in the elementary schools. It is throuqh activities

of this sort that students are prepared for thplrjunlor high experlences both in language ans and .
_career edugatioh. a T

) Casedr Exploration T . - Lo »

. ) . .. . )
» Career exploration occyrs when basic awareneQ_sl%iilﬁand knowledge have been “acquired,
N allowing students to make tentative, broad career choices. This usually occurs during junior hlgh .
At this level opportunities to explore a Wwide variety of occupations must exist. ,3'" Y,
{ ot - £
For the language arts teacher, career exploration includes experiences that.allow students to
exploge occupations thh language arts as a major focus. Examples include occupations within .
'4 the categories of writing, teaching, advertising, broadcasting and secretarlal/clerlcal work.
Students may explore these occupational areas through reading, fmtemewmg, field trips,
on-the-jab waerk experlence (for short duration), “pen pal” relationships with workers’in fﬁese
fields or by going through the actual job appllcatlon and interviewing process for a job in a
language arts field. In addition, students should develop a realization of the importance of
language arts in all occupations and in every, aspect of the preducer life role as well as an
understanding of the importance of language arts in the other life roles. Languag&arts as-career  *
- skills cannot be overemphas:zed - ) . ¢ -

A - -

Since communicating is an important career sklll and sincg language arts provides students with a
variety of communication &ills, the following activity serves as a good example of a career
¢ related language arts experience for the juhior high student.

Problems, Concerps, and Conﬂuctsm Communication ) \ . ( j
Developed by: Duane Altig, Parkrose Public Schools . : z
: Loretta'Ness, Salem Public Schools . ,

’lPorgrades,: 5 .7-8 ‘ ‘ : C- R

-
&

i

Objective: .. Given the ppportunity to experience the loss of a.communlcatlon sklll in
= ) * completing a task, the student will be able to list on a'Wworksheet problems ,

goncerns and conflicts encountered in the loss of communication, and in a
. £ o R

( . .
) - - j - .
- 33 s
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. , group discussion relate how communlcatlon sk|IIs lnﬂuence an mdmdual s
! ’ . . WOrk N . e
Nl , X Rt . 7 .
Skills . . ! . , , !
Involved: Verbal and nonverbal communications.skills. * - . T
Materials: Student Problems, Concerns'and Conflicts Worksheets.
. \ ) . — - _
. Proced.gre: 1. The teacher §nforms the students of a th ree-day, small group assignment, - ,
. _ o Any three-day asS|gnment can be used (repdrts reading, worksheets, R
. e l;“ .+ etc) butit |s |mporta.nt that students work in smaII groups. - .
! T :[’ . . = ’ : B
. : , 2, The teacher explains the Problems; Concerns and Conflicts Worksheet .
N . . which will be kept each day by each student (see sample page 30).
Ny
13_ 2
. L ] 3. The téacher'will explain that the problems, concerns and conflicts are to
. . relate ONLY to_the communication skills that are used or‘not used in
N completing the three-day assignment, - : .
. — Yy - ' ’ - -~
. { 4. The teacher then explains that each day there will be certain restrictions- . '
.- ‘ ) placed in communicating when co pleting the task. S
S . L U _ - ~. R
£ _ Suggestions: ba\[One: No speaklng or sounds (grunts, moang; noises, etc.) T (
- -7 T Day Two:.No writing (notes, drawings, etc.) '
’ Day Three No gesturing (no using hands, eyes, arms legs; facial express;ons
, etc”’ ‘ -
»5." After the third day¥students relate their problems, concerns and conflicts
to each other in small groups or in a large group discussion.
2 . ‘
B.. The class ‘discusses the need for a-variéty of communication skills in
completing work tasks both at school and in actual occupations.
K ; ‘ : . al e
) 7. Follow-up involves on-site interviewing or researching handicapped -
’ : * workers {(can’t speak, gesture, read, see, Iiste'n) in various occupations. - .

N a R e

In this aqtivnty students not only are able to gain a better understanding of the need for
communication and Ianguage arts sknlls involved in completmg work tasks but are also able to
explore a variety ofi¢ ~occupations in which thesé skills are needed or not-needed. The three day -
. . task dnvolved can include any language arts project assignmeqt and “can utilize ahy specific
language arts skills (see Suggested Language Arts Skijlls, pp. 17- 18) ’As various restriétions are
- placed-on the use of certain communication.skills students are galmng an understanding of the
importance of listening, sgeaklng,-readlng, and writing skills needed to complete work tasks. As .
students research workers * with commamcatmn handlcaps ‘and various occupations, this
L importance is reinforced. "w ] - I e , -
- LY “ 8 . < L4 ’
. As j junior hlgh students explore various occupatIOns and identify the language arfs skills required
by those occupations, as they identify their own language arts strengths and weak nesses, they will
begin to make“more spec:fnc ‘career chgices. As the student moves |nto hlgh school he/she will be -
sready to enter a career preparation program ‘

1)
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~  STUDENT PROBLEMS, CONGERNS AND CONFLICTS WORKSHEET )
- - 2 ’ ;’9 ! - - R . . - T
- - . (Sample) -
. ' - ) . i - ' ' o
" Day1-2- §‘(c5r?‘|e one) - _ :
f N -

PROBLEMS ° . .

| Not knowing what is going ‘ e . =
on.')Nhat todo. Howtodo it. |

[ -

L
1

. to e -
_CONCERNS t o

N e e -
. % o
T - = A 14
7 .o = Ce T ' : -
“ About coﬁnpletlon of the ¢ . L, . . .
task. Noz being understood, [ ° e : N ot .
Il ‘;? * ° - ¢ - .
atc. N i o . - .
. R & ) T
» ] , . . P . . i . )
{ _ ‘ ] ) p
' :j - - s - T oL B £ é% . T
.. 2 : . )
. o CONFLICTS X ‘ - ‘?g.: - 2 .
7 -
N . . . . T : J .
In dealing with materials, . - ‘i % - L -
y L R - a -
students or teachers. . N . . - , - ’ . .3 % & = -
. . v :
® ’ ] W DR &
LY 4 / b . — v " .
- . ’ LA . e
~ T 7 B W L5 A S -
How could these problems, ‘ / L. A
concerns or conflicts have )

i : .
been solved w/o the . ] . % Sl = ‘
) k ? . - N & ks N ' ’
restrictions? - '/ ]
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. What occupations could you
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work at if you could not
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Chreer-Preparation—

. »

Career preparation usually occurs during high Ychool. At this stage, students are feady to make
some career choices within a general career. cluster and should have opportunitles to begm
bu|Id|ng an educatnonal program around these choices. .

During thelr high school experience students have opportunities to choose course work within a
career cluster or grouping of occupations such as heaJth occupations, mechanics, forestry or
*. . business. Course work is designed to”meet the students’ educational needs within their chosen
cluster. Students may also be involved in a commumty work experience that provudes them an
"+ opportunity to further explore an occupation. = p .
- 5
. The language arts teacher can provnde |nd|V|duaI assistance to these students by-providing them
with opportunities to explofe the language arts requirements for occuptions within their chosen
cluster. Language arts departments can develop courses for each cluster contained in their high
school. These_ courses 'can prepare students with a.general background of the Ianguage arts
knowledge -and skills-utilized in the occupation within ‘each cIuster
At this_point it is important that Ianguage arts skills and instruction.be aamed at the spec|f|c
needs created by the student’s gacupational or career goals within a chosen cluster. Language arts
in the high school should address itself to the specific needs ‘of its students as they prepare for a
chosen career and as the“evelopas individuals. At the high school level these specific language
arts needs can best be met by various elective courses, courses that provide language arts skills
that serve the studentyn his/her role a5 a citizen, comsumefy family member, individual, learner
and producer a L . S

e

Good examples of a high school career education/language arts program are seen u:n the following -
T planned course statements (pages 33-35). These statements were taken from Comp/ete Course
Outline for Career English prepared by Lois Barber, Cascade ngh School.

Each of the pIanned course statements represents a pIanned experience to meet the language arts
needs of students with differing career goals. These courses offer career education to- students
within the context of the high school language arts p ’}Qgragp, while at-the same tlme they meet
individual student’s needs. ) . .

4 = ‘ -

Fi

Career specialization occurs after students haye made a career choice and have begun formal
training for that career. This specialized trainjhg can occur on the job, in the mrlltary, at a trade
or technical school, through apprenticeship programs, or at the community callege or university
level. Fhe student’s success in this specializgtion process will greatly depend upon the career ahd
basic education skills acquired.in the public schools. The importance of language arts as a career
skill will be readily evident to _these students 3 they move through their career SDECI&lIZ&tIOﬂ_)
programs. ] -
-~ ’ ot -

The career development process is 8 lifelong process. People contlnually gain new experiences and

" new awareness and they eprore new career areas. This ongoing process prepares them for making
new career chooces at any stage in thelr hves A L o . -

,J

Students at all grade levels, in pubhc schools and beyond, shodld be aware of the importance of
language arts as career skills, It is not enough-that students know they must read and write in
order to get a job. They. must ‘be provided with experiences in various occupational and life
situations that- allow them to discover the language arts needs ‘in those areas. Theyneeg to be™
guidedihto courses that will help them achieve their identified personal goals. Language arts
teachers must not only prowde each student with meanlngful language arts experiences but must
ensure that those experiences have real and personal meaning related.to each student’s career and
= - life goals o (

. -
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Many gs influence career development: home community, family, friends and environments.
In stu ymg language arts a student’s career development is influenced by the reading, writing and
communication skills learned. Students ought to be aware of the influence each of these skills has
on their career development. Any language arts program that provides students with planned
experiences leading to an understanding of the relationships existing betwéen program content,
student development ahd life roles has mtegrated career education. -

1
:

In order for career development to occur by cHoice, not chance there needs to be strong and
comprehensive career education for all students. Career education should begin at the earliest’
possible age and continue throughout the entire formal schooting process L.anguage arts pIays a
major role in that process. e v,
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Personal Development

Grade Level 7 8 9 10 11 @

Required @ ’Eleciive D .
>

PLANNED COURSE STATEMENT - -

. \ K RN N w
SAMPLE NO.1 - -
‘Area of Study Language Asts - -
Course Title Career English (Technical} * - .

Prerequisites :éomposition 1 or Journalism 1
4

Credit % % % (1) ‘ )

Y - 3

X -

-

ry

Couf'se Description: ' -
This course is for seniors whose educational goals prolect one.or two years
beyond high school graduation. Those plannmg to attend business, beauty,
technical, or vocatlonal colleges will improve their language skills and study
habits prior to coltege entry. .
/ *
Rationale:

-

_Competencies in language skills are of vital importance to the person who

plans to prepare fog a vecation that brings him/Her into daily contact with
people. Suceess in a technical career depends not only upon an individual’s
talenf in a specialized field, but also upon his/her ability to relate to the
public that he/she serves. Therefore, every stydent should benefit from
. consistent and varied activities in fanguage skills that require at least an 80
percent proficiency to, beac table for the course. If necessary, this goal will

be achieved through repeat\g les3ons, retesting, rewriting and other second

trials. Ct .
. 4

e

N3

]

.

5

Course Goals: ; '

.
FEN

At the completion of this two semester course the student will:

.

s

1. demonstrate master¥ of spelhmg, punotuatlowd capitalization. (SK: D
1. 2 1 4), < N

2. demonstrate vocabulary growth through corxt
application. (SK: D 1.2; SK: C 1.1) v
3. demonstrate improvement in reading.skitls—{SK: C 1.1, 1.2, 1.3, 1.4, 1.5)
4. demonstrate proficiency in independeht study skills, =
5. collect and organize pertinent information for evalyation. (SK. F 1. 1,
1.2)
6. speak competently in individyal and group situations. (SK: B 1. 5)
~ 7. write correctly and concisely in preparing any business Ietters and forms.
(SK:.D 1.6)
8. employ language skills iy problem solving. (SK: E 1.1, 1 2)
* 9. analyze and evaluate varidus forms of the media. (SK: TET .6; SK: F 15,
1.6) .

pronunciation and,

N

*See Suggested Language Arts Skills, pp.17-18. )
f \“ )“ -
Learmng Actnvmes .. ’

-

PRARPAEE S

.lnleldual‘oral recnatlon

Individual speeches

Group dlscusswn - :

Note- takmg from llstenlng '

Readjng for or speed and comprehensioi
’ Readmg for critical analysis

Vocabulary development

Writing (typing) business forms and leffers

Problem solving ' .
. Collecting and organizing matenals r
11. Writing persuasive essays -

1
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e P . - - P, PI;ANNED COURSE STATEMENT 1 . L .
o A | : TN ‘o
- . ' SAMPLE NO. 2 & ‘ ’
E] ‘ . R s 1o ¢
- . . - - - Area of Study Language Arts ¢ o«
a , :’, ) K —_— i - , " B ‘y PN . . ! AR i -
L Area of Gompetency Persona| Development . .Coursé Title Career English (Applied). _, H ».
Coe . - (-2 = X g 4 o ~
T % ‘Grade 7 8 9 10 1 @ ) . ‘< N Prerequidites st _ ijz . -, +
3 . ;-‘ ‘ & - rn’;? ; * * N
) Requrred ElectrveD%_@ . Credit % % %® . - ) .
. A . 5 - 7~ +
i 0 . 2 2 - \, :‘L -h ‘ . , _ . - '
° v ! . * . - * 4 A 2 - )
., ¥ Course Description: o . u Course Goals: N w 7 .
ML -, : vt i : * -
<o : ThlS cou&e is for seniors whose educatiogal plans wrll be” comp|‘eted with high Through ex~penences that are sumulatrons ofsthe world-of work the stydent_
Lo school g:aduatren All communication skills.will be renewed through practical will: - I PR o <
’ pghcatron to-the world of work. Progress will be individually. charted with = h s
¢ lﬂdepe"deﬂt study a major objective. . . 1. demonstrate ability to listen p(.posefully and perform the task rndlcat‘e&
; : » A" “ e (SK:A11,213)*" © . - ’
|‘ R'atjonale:- ' . YN ‘. & 2. demonstrate ability to speak” approprrately “in a specrflc setting. (SK B -
- X . 1 o s : 1.1,1.2.1.3.1.4, 1.5) - ’
. Competrtron for gobs is espemally keen among 'those applicants havrng%o " e 3 demonstrate ability to read for understanding by completing a vanety of v
‘ * tgainjng beyond thezhigh school - Competencres in communication skills are % . activities. (SK: C 1.3, i B, r. T - 5
extremely Yaludble in securing aid maintaining employment. Theréfore 80 '+ 4. demenstrate ability 1o reason by identifying specific problems, and .
pescent mastery of most activities will be considbred minimal. If .necesary, . forfulating Jogical solutions (SK: E 1.1, 1.2; SK: F 1.1, 1.2, 1 4) *
* ;lhlS goah wilt be achieved througherepeatlnb lessons, retesting, redriting and ! B demonstrate ability to wnte correctly and appropriately’ for spectfic* P
- othér second trlals . . formats (SK: D 1.1,°1.2,1.3,1.4,1.5,1.6,1.7, 1. 8) % .
N ‘a . . . 6. demonstrate ability to work independently in organizing and com@'lingr .
‘g . T ) T ’ . materials. R
. . . N N . . b 7. de‘fnonstrate vocabulary grthh through- cOrrect pronunciation and s
1, A R 1 Q'! ’ e R
. ﬁ . . e apphcatton (SK 1.2,1.3,1.5) . . & N
s N - ,: ¥ : ’ » *
L : - - (See Suggesteg Kanguage Skills, pp."17-18. .1 . Y
. ‘-;\ @ - F. . . -
oy ’, . . . ‘ \ 7 N i . Tl
, RPN . . - Learnlng Actwmes ) ¥ o T <3
. R " . - . PRI ‘v e Pl ’._,, ) >
* P . Coar . - 1. Ind?vrdual oral re’atlons \ - ,
4 8 T - ) " 2. Simpl hés - - . )
. o B . = ¢ - imple speechés \ -
\ 8- .- : L. \ "3. Listening skills ¥ - % . ,
, .S ‘v‘ : - » , x*?;‘ . . ‘:A‘ \ Reading skills . f & %
] 3 s t{ L . ,oow _ 5.7 Problem solving R N . .
‘ . o DL ’ - * . 6. Tel?phone techniqizegf \ . '
P 4 Lol oA ) . . 7. Writing sentences afid summaries ¥ . . .
s, - _ " " 8 Preparing bBusiness forms- -and getterss - ) K v “‘ 1
s ool by . . .. ! 9 Developlng alaysrian’svocabulary <\ ‘ .
) ¥ N 7. ' - 0. Collecting and organizing materials, ¢ ! '
[ ~ P - - & - 3
® . . T oph ! . N ¢ ¢ .
) -2 SR { N ] N i R, .
RPN 10) J . L . ) A t . - 47
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- . ' PLANNED COURSE STATENMENT- - . .
. 5
? . . s . - “/_ ' ' s i v
v , . e T Areaof Study Language Arts * - ‘ -
- . ' - ’ - T - - . L ‘ - <
Area gf Competency  Personal Development i . Course Title Career English {Academic) - .
Grade Level 7 8 9 10 11 @ . ’ ) : “ Prerequisites Compposition ! or Jourhalism | ; ‘)‘_/ ) _
’ Required m &  Elective D Credit 1/4@% 1 . AR .
. v r's 2 = — , - "
Course Description: . . ‘ Course Goals: . N T
—_ L

¥ This composition course is for-senioys who plan to attend four-year colléges .
or universities.- Writing skills will be reinforced and vocabulary will be
extended as the student progresses through sentence patterns and paragraph
development to short essays. One research paper observing standard
manuscript, form reunds out the coufse. Prior to college entrance®

examinations, the students will acquire proficiency in taking verbal aptitude
. i ’

tests. ’
. -

LA

~

~

ty ]

Rationale: ;-
e 3
The college-bound student needs to learn how to write clearly, concisely and
. effectively, drawing from his own personal experiences as well as from his
“analysis of professional works and cdllected data. In addition.to.perfecting his
"« writing skills, he also need$ to improve his study skills; he ne:gds to become
independent and resourceful in order to adapt to the educational
environment of the college campus. Since the college bdund student wilkbe in
competitiqn. with *the, top ten: percentiles ohce he enrolls in an academic
program, minimum competencies are set for- 90 percent in most,assignments.
123 nec'e'ssary, this -goal will be achieveg through repeating lessons, retesting,
rewriting and other, second trials. ) <t

. * ‘
- N .
- P
> - " - T .
£l - L] » - ~ . 0T
, -
- - E4 '
i N
{ » ‘
~ '
.
.
* - , C
-
o - Y '
- & -
- - - —
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. \
-~ hd 0 < ‘ ot s.'q -
§
— .,

K]
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a

s 4. Reading for speed and comprehefsion -

f

-

At the completion of this semester course the student will:
Y A ~

1. demogstrate mastery o
1.2)*

N

.

f spellf_ﬁ‘@, punctﬁati'on and capitahzation. (SK: D

=

2. recognize and write effective sentence pasterns (SK?_ D 1.1, 1.3) .
3. know how to develop arparagraph)(SK: D1.1,1.2,13 1.4)

4. demonstrate stylesin Wwriting throdgR a co
sentence structure and paragraph dev i

nscious choice gf vbcab‘ufary,
e (SK/D 1.171.2,1.3,1.5)

5. write and revise short argumentative themes.

6. preparea research paper according to standard man
11,12, 1.6, 1.9, 1.10, 1.11-SK: F 1.1, 1.2, 1.3, 1.4, 1~
1.12). N Lt

7. demonstrate improvement in taking college board tests that are
vocabulary-oriented (SK: € 1.2) . 5.

8. demonstrate votabulary —growth through correct pronunciation and
definition of profgssional(y prepared programs (SK: C 1.2)

9. demonstrate p’?oficiency in independent study skills.

-10. demonstrate improvement in critical readirg. (SK: F 1.5, 1.6)

1,.1.2)/\.,,
Kipt form (SK: E
,1.8,1.9,1.10,

—
© . -
-

.3

"(See suggested’ Language Arts Skills, pp.17-18.

» -

Léarning Activities: - . 5

. #1. Individual oral reci't“jon
2. Grqup discussion . N
3. Note-taking from listening, - .

5. Reading for dritical analysis
6. Vocabulary development™ . . .
'7.+ Verbal aptitude test _ - ~
* 8. Writing expository dssays. : L
9. Preparing research paper .+ o
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The ERIC System, - - e e

‘Whatis ERIC?Y  © “ S -

[y N -

~

ERIC is a national information system supported by the National Institute of Education for
providing ready access to results of exemplary programs, research and development efforts, and
? related inform,a%ﬂ‘ that canbe used in developing more effective educational programs. Through
a network of (spéciaiized) éenters or clearinghouses, each of which is responsible for a particular
educational area, current significant information relevant to education i3 monitored, acquired,
evaluated, abstracted, indexed and listed in ERIC;reference products. Through these reference
" publications-any educator, anywhere in the colintry, has easy access to reports of innovative
programs, confergnce proceedings, bibliographies, outstanding professional papers, .
curriculum-related matgrials and reports of the most significant efforts in educational research

and development, regardless of where they were first repdrted. ERIC is an acronym for
EDUCATIONAL RESOURCES INFORMATION CENTER. _ . -

-

-

v ¥4 v
Howtouse ERIC . - N . . . . -

\

Each month the latest documents entered in the ERIC collection are abstracted ahd announced
« in Resources.in £ducation, which indexes’ each citation by subject. Using the sybject headings, -
you can find documents to) meet your information need. For your convenience, there is an-
annual index giVing the ent fies for the past yéar, or.if you Prefer‘, you can request a computer .
{ search of the ERIC file. I’ : o : '

. . _4r-~—-4-—~
- . ° - . . . _r' A - . ! .
-3 - ?\RIC services in Oregon . N

.

-~

-

-~ R - it N
. ERIC microfiche cbilections and computer search services are available at a number of colleges, .
— universities and public*libraries throughout Oregon. For the most current information regarding
access to any component of the ERIC system gall the Oregon Department of Education Resource
Certer at 378-3566. - : : T -

%Y

S - v n ) ) = T4

- . : - — . .

‘). 2 . - v - ; "/ -
.- Other Resources . ~ ‘ N
- lahguage Arts, formerly known as Elementary fng/ish; is a magazine published byjthe National
;e Council of Teachers of English. It is published manthly, September to May, and is available with
*  -NCTE membership. Contact the language arts speeialist, Oregon’Department of Education,
# 378-3602, for information. ’ - v

—— -

=4 ¢
. o’

. 7 ., . B .
This journal features one to two topj ' oncern each morrth by publishing articles written by.
- " classroom teachers, college educatgrs and administrators. These articles deal with tried and . .
successful lamguage arts ideas, procedures and techniques. It is an excellent source for teachers to

- get ideas to use tomorrow in their classes. - - o~

—

1] . 'L . - . A
. The English Journal is a magazine published monthly, September through May, by the National
B . Council of Teachers of English and is available with"individual or institutional membership.
. . Contact the ODE language arts specialist at 378-3602. :

. .

Articles feataring a varigty of aspects of English teaching as well as general topicg;in the field are
usually submitted“by middle, junior-and senior high school teachers. Different focused or .
- thematic editions, announced five to eight months in. advance, are scheduled each year; the

. January issue usually features descriptions of new products and publications. It is an excellent

») source of ideas, techniques, materials and current practices in the teaching of English. -

~" 7‘ ' . B ’ % =
Q ,,

’ . 3‘7i:':44’-> ' ] - PO .




. . . .

The International, Readmg Associdtion now has more than.130 publications which examine
numerous topics in tdading. From 10 ta 15 new mdlvcdual professional publlcatnons are |ssued .
yearly For mformatlon regardmg publ:catlons write: ‘ :

1

. Oregon Competency-Based Educatipn Resource Guide , )
c L . ¥ Northwest Regional Educational Laboratery . R
~3000 Market Street NE, Suite 323 . .
Salem, OR 97301 ) - Con
. - X . - @

This is-a listing of competency-based products and procedures as they are being developed in a

number of districts in Oregon. The publication lists what some districts are doing in outcomes or

goals, measure of goal, attainment, instruction related toout mes, methods for record keeping,
administration procedures for handling of 4nformation, material and personnel in a _goal-based

system of instruction. ,
K-12 Course Goals in Language Arts, a project 'of Clackamas, Multnomah, and Washington
counties, in cooperation with the State Baard of Education, the Office of the Superintendent of

Public Instruction of the State of Washmgton and'the U.S. Department of Health, Educatlon and -
Welfare B - X
This is a goal-based system publication listing sample course goals for. a comprehensive taxonomy

- of language arts. It is completelyecoded for use in designirig various language arts programs.

Specifie information can be obtained from the Multnomaj County Intermediate Education
D:stnct PO Box 16657, Portland, OR 97216 . ( ) .
%;ntroduct/on to Goal-Based Curriculum a%/ﬂstruct/on

Cliff Ferry = - i
Tri-County Goal Development Project

Multnomah County Intermediate Education District . .

Portland, OR 97216~ : . . _ , N

«  This is a publication intended for administrators and teachers. It lays down a foundation of .
thought that justifies the use of a goal-based system of instruction. In addition, the publication
stresses the importance of assessmenf as dbstep toward lmplementmg a goal-based system of
-instruction. Steps for nmplementmg a goal-based system of curriculum and instruction are
carefully presented , .

-

. N .
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' APPENDICES® o : o

| / i o ' '— . *
= . The following self-evaluation checklists are"ir]ciuded to help.the principal, the.department —
chaifperson and the teacher realize the scope of their influence on a particular language arts
program. In addition it is hoped that these educators might, from time to time, use the checklist -

in deciding how well they are functioning in rélation fo each particular item.-Educators may refer

to Appendix |V as a sample informal réading inv‘entory;jn‘s?:ryment‘.
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‘ 1. CHECKLIST A
. ‘ . LANGUAGE ARTS ° ‘

Department Chai,rper;son Self-EvaIdation Cheeklist

Ratmg scale—circle the appropnateﬂumber Each'item showld be rated from 1to 4 as follows:

* 1. Poor or m|55|ng B v _
b 2. ’ Fair . - L. - o -
3. Good P ' e - S
4, - Excellent . . . '

- [y ’ i S
. ' -
.
- .

1 2 3 4 Holds frequent staff meetings that are reasonably brief and to thé point.

1 2 3 4 Uses these meetlngs f8’consnder significant issues affecting students, to present
guest speakers or demonstrations, / 4

¢

8 . 1223 4 Works at getting the staff to respond openly on issues eithéﬁas individuals or as
R a group; — _ "

_!
12 3 4 Visigs' classes frequently. ‘Has established ‘a trust relationship with hls/her
R ’ colleagues and has develofed organized procegures of observation -and

: - — discussion clearly understoskd by all the staff. , ’
1 2 374 Isaware of the strong and weak areas of evéry individyal on the staff. -,
] j ,
- 1 2 3 4 Urges each teacher to develop a written course of study within the framework
of the program and district level goals-in Ianguage arts. Provides assrstance as
needed. - , ' -
12 3 4 Acquaints staff with new effective-teaching strateg|es partmularly approaches
. that make use of multimedia. . Lo, P
f - ‘r .
1 2 3 4 Assists teachers in pIanning field trips two weeks ahead of time. - .

"1 2 3 4 - Advocates the premise that the total school is an educational environment;
therefore, all teachers should be concerned with student activities that occur
outside as well as inside their classrooms. *

’

172 3 4 ° Worksto have staff members help shape school policy.\ . .
12 3 4 Moti:vates\ teachers to attend professfonal meetings. : ...
_ 1 2 3 4°- | Keeps sta‘ff informed of current national and state trends in language arts. .-
-1 2 3 4 ‘ Works out satisfactory schedules for visitors and student teachers. " * -
2 3 4  .Serves as a liaison between teachers ar:d administrators, particularly when

feedback from both sources is needed for-good communication. '
R 1 2:'3' 4 - Helps administrators understand the teaching methods and techmques of each
» - mdrv:dual on the staff. -

a7t

o L




1

2 3 4

1 2 3 4 - Makes supplies, booksand other teachinfeguipment available to-tedchers,

B -« .
Develops organized procedures for. taking inventories, replacing books and
ordering new books. - .
% : | J_ , R
) . .
3 )i .
P ‘ o
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‘. Il.CHECKLISPB
LANGUAGE ARTS,. 8% .. - ‘

Teacher Self-Evaluation Checklist - - : Co.

é T aar e Eme 3

Ratmg scale—circle the appropriate number Each item should be rated from 1 to 4 as follows

-~

N4 1. Poor or mtsslng S # ;o ;
! 2. Fair = - : o o~
| 3. . Good ; -/
L] 5 3 ! - £
R - 4, Excellent ., . -
L] 2 3,4  Plans instruction in terms of course goals actnvmes performance indicators,
- measurement techniques. . » :

. @
1 2 3 4 Makes course goals relevant to program and fistrict-level goals.

1 23 4 Considers student needs, interests and experienoes as factors when selecting,
" content of instruction. s o il
. 1 2 3 4 Includes districts’ essential skills in course a'ctiviti,es and instruction. ”

-1 7 3 4 - Uses a variety of attivities and assignments and groumngs of students to
md:vnduahze instruction as much as possible, - ,

1 2 3 4 Guides and encourages students in a variety of ways to, improve thelr reading
ability. .

1 2 3 4 Attempts to improve student study skills.

— - . 4 ,.l i

1 2 3 4 Provides students wuth opportunltles to practlce |nformal as-well as formals

types of writing. : S / - N
i 1 2 - 4 Helps students use a varletyr of sentence structure as well as choose prec:se
- - words : S -
~ 7 1 2 3 4 Works continually withfs{udents onspelling and puﬁctuation. '
R . 3 4. . When appropriate inﬂtjoes oralllanguage skills/ir/'i\nszt'ructiOnal units.
o ' . )

12 3 4 Provides instruction in critical I|sten|ng wl;merever possible. separately ‘and with
o

- other Ianguage arts sles

.
- 7 *

1 2 3 4 Makes special effort to help those students who need special instruction in .
readlng and study skills. .

1 2 3 4‘ Uses educationalmedia and ma‘terfgl‘s’pr’ope’rjv‘."“““ el

-

1 2 3 4 Attends professional meetlngs that relate to his or her particular instruct—ténal

interest.
),‘}’M 2 3 4 Attends workshops for new ideas and refreshment. ‘
. s N s ' ' ’ ’ <
A - * e J v .
ST o\
- oo .- R/ DR 4 ’ fris———




€onsults with members of the department who are teaching the same units.
A

v

Does a certath amount of writing for pleasure and/or professional sharing.

»

Belongs tb a professional Ianguage‘ orgahiiation,

.

Uses “professuonal” leave days for self-improvement as a Ianguage arts

-~ instructor. . <

12 3
1 2 3 4°
1 2 3°4
Y 1__23‘4.
12 3 4-
12 3 4
1 2 3 4
1 2% 4
1 2 3 4-
12 3 4°
123 4
1 2 3 4
1 2 3 4
\"3"

o
12 3 4
1 2 3 4

/™1 2 3 4
¥

N

) , N

}1——-‘- —

' ' ad

- - ) .

Ill

Avoids overinvolvement in his profession, does not lose contact with the “'rea
world.
" -

Provides students with a variety of quality instructional materials.

¢ Ty
Organizes a system that assesses individual student performances, identifies

mduvndual stude?t needs, and adapts instruction to that individual’s need.

/s

Malntalns cumula}'ve records of student’s p?ogress in each course.

Makes careful checks to determine reading comprehensuon level of eaeh
student.

Works with students, to develop desirable speech habits in the classroom. -

-
.
o

Works with students to improve their ability to Write clearly, correctly, and
effectively. .

Includes listening skills whenever possible in instruction.

Works with students to apply critical reading skills to the mterpretatlon of ,

literature.

When appropriate uses media such as filmstrips, TV, radio, records, etc., in the

instruetion of,worksyf literature.

Teaches the use of library and reference resources in relation to needs.
! €5 In

.
-

buttp help them when possible to become competent in developing a clear

Ass?ig‘students not only to become proficient in the essential skills in writing
individual writing style.

A .

e




“ % 7 m.cHEcKLISTC ) T e e T
: . ',sé LANGUAGE ARTS = . ¥
_ a ) ;PrincipaI/Curriculum#Direc‘tor Self-Evalpation Checklist i o .
y . -

.
.

¥

Rating scaie—eirclefféappropriate number, Each item should be.rated from 1 to 4 4s follows:

) 1. Poor or missing . o
- o2, _Fair A ‘
3. Good . .. = .
4, -Excellent ' * s v =
Lt 1 2 3 4 Meets reguIarIy with department chairperson W|th|n the building to, review )

progress toward curriculum goals _ ) S

.

12 3 4 Has a sound knowledge of the district Ianguage arts_program as well as a
specific knowledge of the languagde arts program at his or her particular schoa

_____ S (S >

1 2 3 4 Provides coordination and’ commiunication between departments

— .
—

1 2 3 4 ' Has an organized system of teacher evaluation gnd-visits classes and_observes

teachlng . ) . - .
3 ) : i
1 2 3 4 Is responsible for making sure that Planned Course Statements and written
. T courses of study are available. ‘ . . o
1 2 3 4 Regularly .reviews student evalution data; i.e., test scores and informal
- evaluations with department chairperson or teacher . ;o
' 1 2-3 4 Works to establish Glear communication between counselors and department .
members, - . e . ‘
1 2 3 4 Keeps staff informed concerning changes in curriculum programs i.e., Revised
; State Standards, etc, " - =
. 12 3 4 Regu}arly reviews progress and completion of student-competencies wrtmn”’*" T
_ building and mon|tors progress. » . -
, 1 2 3 4 Regularly reviews budget expéndltures to insure equity among departments in |
\ . disbursement of funds, . . S
1 2 3 4 Provides opportunities for students and parents to understand dnd react to -

’ ’ school !anguageans program,®

Y
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- ﬂ S.UGGESTIONS FOR CONSTRUCTION, ADMINISTRATION AND SCORING"
OF THE INFORMAL READING INVENTORY R

PURPQSES of Informal Readlng Inventory: To eéstablish a puplls |ndependént |nstruct|onal

* frustration, and capacity reading levels to be deflnbd and to analyze word recognitionand
meaning difficulties, - g ] .
. .
CONSTRUCTION T - - L
i 1. Stick to one series of graded books if possible, one-that the pupil hasnnot already read. ¢
" 2. Use one selection from approximately the same portion of the books at each IeveI of the
" series. The selections should be comparabIe in form and content. i
3. The Iength of the selections may vary. They will usuaIIy be shorter in.the 5|mpler books and
. longer in the more advanced books. The selections Jmay come from the beginning, middle or

v - end of the stories, but they should be “complete units” if possible. If 3 selection is-used-from .
" the beginning of a story, you can always tell or read the rest of the.story to the pupil. Ifa
selection is used the middle or end of. the story, you can relate the story up to that
point for the pupil before he/she begins readmg

4, You will neéd to include selections from, your puplls independent reading level through*
- h|s/her capacity reading level. o,

A

5. Seta general motive for the reading of each selection.

6. Construct questions (any number you desire_and a different number for each selection if you
- wish) for each selection dealing with literal, interpretive and evaluative meanings. Match the
difficulty of the questions with the difficulty of the selections that they accompany. You ,
- may .have to rely on piotures as the basis for questlons at’tjﬂle preprimer, pnme?and first
.,reader levels. ) , . -

4 —— -

7. Type the selections and questions on sheets of paper. The pupil-will read from the books

- while you Trecord reading errors and answers to questloﬁs on the typed sheets. Indicate the
number of words included in each selection. ' ) ) ‘

- - . ' \ B

S S et e e e e

r ADMINISTRATION - ) ' :
LI - -
=, The Informal Readung Inventory must be admlnastered individually.
- -
2 The puplI reads oraIIy at 5|ght wnthout preparatlon This is a test, not an |nstruct|onal lesson.

PR ——

3. Establlsh the pupil’s independent, instructionaf, frustration (these will be consecutive levels),
and capacity readlng levels according to the following crrterraf

T Reading LeveI % Pronunciation % Understandmg Example -
Independent 99 - -90 plus 2-2'and below
- - -—-———}nstructional . 95 (90-99) ° 75 plus e 31
' ‘ (depending) __  ~ — -
Frustration® 90 minus " ¥5-minus 32
Capacity ~  -eeeeeeee 75 plus” ., - 61 °
c s 9 )

[ 3

—_—t “o___
. -
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(In practice, establish the instructional reading,level in the light of all available information,
and then arbitrarily assign the levels above and below as the frustration and independent

reading levels.) | \\QD ’
To Establish WoLd‘ Recognition Meaning Deficiéncies at Instructional l'.evel , .
- M . PR 3
1. Errors to be :ﬁrded in a cumulative _list include mispronunciations, substitu'tions,
spontaneous corr€Gtions and rejections. Do not fecord repetitions, omissions, inrtions and
changes of word seq’tﬁnce. - . LY .

o -

3 . - N
2. The listing of word pronunciation errors emerging from the extensive reading at the
insagictional reading lével should include the word in the book; the error committed and a
co*ete inventory of the phonic and structural elements involved. Also, accdunt for-
configuration, picture and meaning clue problems when and where applicable. After the-list
has been completed, it should be simmarized under appropriate headings and a summary
sheet made up. Do not analyze errors made at any level except the pupil’s instructional level

3. ;Lhe questions -asked on the extehsive realling at the instructional level should be scored and a
mmary sheet compiled indicating the kinds of meanings involved in all he questions and
the number of questions missed of gach kind. (Proportion) N

4. -The oﬁly— level at which it is fair to-analyze-a pupil’s word recognition and meaning-problems

is at his instructional reading devel. At any other level the results are spurious and -,

meaningless. (This has implication for the use of standardized reading tests for this pyrpose.)

/ - [ . -

»

o

~ -

Note Carefully .

No matter how much time \Hu spend on the Informal Reading Inventory, remember that your
results are but rough estimates at best.(as they are with.standardized tests). Each book the pupil
is given to read.should be tried out Rr suitability and adjustments should be made as needed.

AL
Y . > -

Y -

L E -
- - A -
. . B "
- . v - ‘
. . p] * _ -
Ideas taken from an unpublished reading paper developed by Joyce H. Ritter, Um‘vers'n_y of Manitoba, Canada. ' |
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