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This report reviews evidenge that there are

dlfierences~betheen oral and written English that lead to differences

1n the skills and knowledge necessary to comprehend them, Three s

cetegorles of differences are considered in an attempt.  to derive -
ecific, testable hypotheses: differenbes in the physical nature of
geech and writing, differences in the natural uses of speéech ‘and

#1t1ng, and differences in ¥he language characteristics of speech .

and writlng. A final section summarizes the differences between .

#rltten and spoken language, paying particular attention.to skills

1sten1ng. (aa) - ° - . . .
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),found in speech, and differences caused by the availability of prosody (in- =~ .,

. ’ - N e . -

, ' Analyses of;?tferencés :
‘g ,4 e , ‘ - -

\: . : ' S .

Conslder the tasks that Iie beforé the pdeverbal lnfant and the pre-

reading ch:ld The ‘infant faces the seem!ngly formvdable task of mastering

/

an entirely new and very complex system of linguistic symbols. The pre=
A\

\

reading Chlld faces the seemingly much easier task of mastering a new " L
code that maps onto‘ an already known symbbl system. In reality, however,. ‘ E e
we ﬁind that> the ability to understand speech is- acquired by nearly every .
dndividual at a Qery young® age and with little or no jgimai instruction,

"whereas the ability to read is seldom acquired without an extended period
b% ' - _ : —

" of forma), instruction and even this is often not-entirely successfhl."We . i

] . ’ + .
PR r .
are faced with an important paradox: Why is learning to listen €asy but j

- 7

learning to read hard?. |
bY i |

One possible answer' to this’ paradox is that perhaps written and spoken /t

. 4 i

Ianguaéq are not as simi]ar\as %s generally assumed, ° In‘this paper, we 171
will discuss this possibiiity in'some detail To be expllcft we propose the .-
fdllowing general hypothesis: There are d!fferences between oral and written"

1Eng!ish which’ entail dvfferences tn the skills and knowledge necessary to ,

's

comprehend them. The bulk of this report is concerned with deriving moreb/

.

specifie, testable hypo;heses from thlS general one. v T c

. L ) (S s
The discussion of dcfferences betwe\n oral- and written language has a
P \\,‘
* long and respectab!e history. Arﬂstotle, in The Art of-Rhetoric jBook i,
b .

Chap. Xlkz)/po[nted out’ thdt‘writing and speech differ in both functlon and g-

..stY‘e His discussion !nc}hded spme of the diffeqenqes we will cover:, the “f} S \

greater precasion and detail found in writing, the greater'amount of repetition

.
\ a ¢

tonation,. stregs and Fhythm)’ in'Speech bUt not writing.

_.t\
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€. The .Russian s}ychologist Vygotsky (1962) described many of the RN
. ; - Tl ) . R . ’ '
A differences between writing and speech. He considered differences in . o c
* seftence structure, precision, and detail ("In writing ... we.are obliged e
-~ to use many more words, and to use them mofe exactly'). He discussed -~ L :
the effects of prdsody and gestures on spoken communicatign, cjtihg a- ’ "
passage’ from Dostoyevsky in which the same spoken word is said to be used: :
— with six different meanings. Vygotsky's description of the uses of the A
. . . :“ ) *
two modes of language is especially worth considering: . .

. : T = -

Writing is addressed to an absent or éﬁ jmagiggry person or to

no.one in‘particular -- a situation new and strange,to the child.s..

In conversation, every sentence is prompted by a motive. Desire or .

need lead to request, question to answer,-bewilderment- to-explanation.' 3
.-+ --The changing motives of the interlocutors determine at every moment ' ’
_ the turn oral speech will take. 'It does not have to be cdnsciously - R

C oL - directed -~ the dynamic situation takes care of that. The motives ’,

v - for writing are more abstract, more intelléctuéjjged, further re- oo

. - moved from immediate needs. -In written language, we are obliged
: to .create the situation, to represent it to ourselves. This demands . .

detachment for the actual situation (p. 99). = -
- ~ ) . )
L The French novelist Sartre (1964) provides an analysis from & very .
. -\ different perspective. Recalling his shock the. first time his mother read v
E ~ . . . ~ -
him'a story, he writes: . o . .’ - R - :
' - e . .
- ‘Il was bewildered:~ who.was telling what -and to whom? My mother ;| .
..~ had goheoff: ... | didn't .recognize her speech.... A moment later,
1 realjzed: it was the book that' was speaking. Frightening sen- -
R ", tences iemerged from it: they wére real centipedes, they swarmed
- . with syllables and letters.... Rich in unknown words, they were ! )

’ o= . enchanted with themselves and their meander ings wi;ﬁdut-botpeiing E )
I __— nagtut me. Sometimes they -disappeared .before | was able to, understand
[ 4 v . 5 Sl e

-, . them; aa other times |.understood in advance; and they continued to
: roll nobly to. their end without sparing me a single comma. That dis-~
course was ‘certainly not,meant for me (p. 46). T

v ' -

|
{ o1
1

.
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Althobgh the differences between writing and'speech have been the A

‘-

toptc of numerous discusszons in\a variety of fields, we have been unable
] ad ‘ s

to find any’ attempts to 'summarize and integrate the llterature. This

paper-is-an fn'tjai, 1t tel t to d! so. We will d|scuss many of the

* differences between the two modes of \anguage that may- result in e

——

differences in the skills and knowledge necessary for successful Iisten!ng

K and reading,” Three categories of «differences will be consldered,reach )

'+ in a separate sectlon: differences in the physical natures of speech

E)

.and writlng, differences in the uses of speech and writing, and differences -

/
in characteristlcs of the language generally found in speech and writlng.

[ ,&

in the f!nal section we will summarlze the dlfferences betwéén wr:tten
<

ahd spoken language, payfng part!cular attention to the knqwledge and

skllls which are necessary for successful read!ng but which novice readers
’ {

. might not have/ecquired in. thenr experience with, listening.

\ ) g 4
. . ? -
N /
. /

,6!fferenéés\in“tﬁe Physical Natures"bf Speech and Writing -

. There are three obvious physical differenyés betveen -speech and -
Lo © . . <o '

writing: speech prévfdesﬁéuditory informatigh and wrttﬁng prov!des

d
manent, and,speech has:prosodxc features (rhythm, stress and intonation)

P

while writlng does not These differefcés require of novice readers,

. / P -
" that they acqu!re sk?lls and know!edge which they héVe not needed for

-+

— successful - llstenlng. - Novice readers must learn to make fine - .
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.visual discriminat_ions,'ef_fi,cienti.'!sa,mplel informat‘ioh frorrx th%oemnent
. ' text,_and use syntactic, semantic,?ahd schematfc\kh%?ledbe to fompensaté
’ + for the lack of prosodic information. i ) I

3

7 The.visﬁadgperceptioh tasks'facing heginning readers have been

' . , ) s '
well documented by Gibson and het. associates (cf. Gibson & Levih, 1975)
. ] o .

te . A ‘4 ~
and will not be covered here. How readers sample information from

¢ .:‘ T N - I3
; . ]

- written text and how they compensate for the lack of prosody will be de-
Lt : 7

¥

¥ -

" tafled in this section. "

i ‘ M LS . ¥
. i ° - .
’ *
.
.

Sampl ing Informataon from Written Text

The permanence of wrnt\ng provides readers with some very useful a

\

B ’ 1 l L)
- ptlons not ava:labre to Iisteners Readers can sample the text in the '
o ' ,‘ Q .

—

most efflcient way- for~ thenr purposes, while listeners must follow the

')
‘“Tériafras the speaker presents it (al%hough th!s may often-be compensated

N : for\by the optton of snteractang‘Wnth the speaker -- see next sectlon)

. ReadePs can set thenr own pace and yary nt at will. They-also have the

,‘optlon of degermih}ng.the IeveJ of detanl,they need to obtain from the
) ":_text, with thefchoices‘rahging from'ragidly'shimming for main points to

"

.+ reading slowly'aanattendihg to every.detail. There is evidence that'

] *;‘ skilled readers do make use of these optiohs.. Tinker (I§58) reports that}
'\7‘ ’ 1 - ¢ PRV PR ¥ .

-

the rate‘at which 6ne read$ decreases as the text becomes moré d!ffiiylt,

.

o~

"% text: skilled readers slow down for important or confusing passages and,

-

}‘ - “ B . . . .; 8 . . - T, lﬁ_. .

* Furthermore, the pace is not simply set and then-maintained throughout the -

. . : -
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b speed up. for easy or un4mportant ones (Rothkopf & BilUingtonl)f A
. AN ) T

) Efflc!ent readers may also take advantage of the mermanance of.
4

*" writing by preview!ng the text to organize-further reading. That is,' . .

b Y .
' //;eaders can scan the tdxt for its organization and maln points and thén

L
i

- use this information to determine what needs to be read -slowly and

/
' carefully and what does not. Such previewing-has long been recommended

» = Y 2 r e
; - . \ . 7
. . ° provides e\?denCe.that previewing increases reading efficiency, even when' . v’

. 2/ it ls forced-. ‘upon the readeré‘:- . 4 ) - g

hy educators. Receqt‘rngarch by.Sally Standiford (personal.conmunication)t

Anotherﬁoption aval!able to readers is returning to prevfously read . .

L 4 .
> -

parts of the' text. Skilled readers do this often, golng back to* reread - -
. as'little as a“single word or phrase oras much as & large sectfon of text,

Taylor (1957) reports that 15% of all eye movements in college level

read.rs are regressive. The use of‘tbis rereadung option Is crucial tO’

&

ski!!ed reading. Skllled readers proceed rapidly, hypot?eslzing about
/what u;ll come .next and Integratlng what Is read w!th previous parts of

fthe text. The rereading optnon enables.them to do ‘this wtthout tak!ng . . .
{ — R
I-too large.a risk of misinterpreting or‘fail!ng}to comprehend, since they

can go back and reread when necessary. Wanat!Yl97l)'demonstrated that

regressTve eye movements are likely to occur yhen the text does not match

readers expectations. He oompared adults e}e movements whl]e they read

" .. two types of,sentences, agentive passives (e g,, The baII was hit by the boy) .

o,

and Wocatlve passives (e g., The ball was “hit by the parﬁ). -Since passIve R

-
\ 4 ' a



N

.-

W

'

passives than the agentive passives. Also, the regressions usually
. . ’ :

» . . -
.-On the listening and restricted tests, information about the words -~

. following_the missing one was not available. « On the regular cloze test

Y , N .
L . .. . . = ‘ I
Analyses of differences | .

— K ¢ -
. '

6

v

/ -

I

sentences %iually specffy the agent at the end, readers are more Iikefys

to expect an agent, such as 1, than a location,“such as park. Wanat

AN

. found more regressions and longer regress:on durations with the locative

occurred after the locative and were directed back to the word by.
The abnllty to sample the text efftciently is an lmportant reading =

skill, one which differs from any sktlls used in-llstening. A study by

Nevolle and Pugh (1976 1977) provides ev:denCe that good" transitnona!

level readers make better use of sampling options than their classmates

who read ‘less well.: They tested S5th graders on three types of cloze tests:

. a regular reading test, a restricted reathg ted; and a Itstening test.

this inférmation'ﬁas available. However, only the better readers seemed

. ' o . .
to make use of it. The poor readers' performance was equivalent on all .

- . R *
-

three tests, and their‘errors“on the regular reading test were, consistent ~

-

with the preceding. contéxt, " The go?d readerS' performance on thé regular

b . . .
read?ng.test was superion to the other two tests, and thetr errors were

¢

£
conslstent with both: the,preceding and following context,

5two metacognltive skills.

ensdon S0 they can de~-- *

-,

.termtne when rereading is necessary. They must. also evaIuate what _they

are reading to "determine if it is important and needs to_be. read slowly: .
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) ’ ) . e
- and carefully. " Very little is known* about how‘skirled readers do this -

- Compensating for the Lack of Prosody in Text - .

s , Anaﬁyses of .4{fferences

o

. o 7

. 4 ) ‘ <
- -
3 ' %
.
“

~

mod!toringtand evaluatﬁon or about how_these skitts deveiop, butothef

Timited available :videncé'suggests that mon1tgring and evaluathon may .
be surpr;s:ngly difficult for young éhnldreniKMarkman, 1977; Brown & 4
'Smiley,”1977) The nmportanCe of these 'skills in read!ng, thelr develop-

ment, anﬂ how they can.be trained are clearly in ‘need of. further study.
f . ) ) T . . . L \.

. . - Sy

The existence of prosody in speech but not;in writing also results

in dofferences bétween Iistening and reading. -Pfosodic.features provide .

llsteners with information herful to comprehensuén in several ways.' Two

will be examlned in detall“ the use of prosod:c cues to divide speech

L

1nto manageable s!zed units and thelr use to determ!ne the new or focal

information of a sentence. Readers must compensate 'for the Tack of pro-

J‘sody In text. Some of the ways they do so wilf_also be discussed. We *

: propose that learn:ng to compensate for the lack of prqosody may be a

=

crucial step in becoming a skilled reader.
- N v . - R - . - ) .
Since short term or working memory has a limited capacity, speech _

.must be divided into manageahle sized chunk3 Qf’words to be understood,
/

However, the speech string dannot be divided arbttranh]yt it must be

divided into sets\of words that -have eonceptual coherence .- I.e.;&that'

go together to form a meaningful whele (cf._ -Clark & Clark, 1977, chap. 2).
Such uni'ts are called constituents. Consider,)%or‘example, the following_.- .,
H ‘\ . — -

sentence divided in.two a}fferent ways (example from Graf & Torrey, re-

ported in Clark and Clark, 1977, p. 51); : - '
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Analyses of differences '
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. 8 V!
. . ' A , B . - )
, During World War 11 ‘* During World War | . BN
' even fantastic schemes . . 1lzeven fantastic . .
_ & received consideration. - chemes received
if they gave promise _ * " . . .consideration if they gave -
of shortening the conflict: - promise of shortening the. s
/ . conflict.. « .
" . Version A is easier to read than B because it is divided at the consti~ - R
nd - - [ K ) N
tuent boundaries. The evidence that constituents are important units in ; i
. - .

language comprehension is [éviewed by Clark and Clark (1977, chap. 2),

The amportant question for our purposes is how do 1isteners &nd readers

~ - . \

S ’ Q@ . ﬁ

determ!ne constltuent boundaries. vl

’

Sentences are one type of constituent. In speech, jntonatton pro~ °

vudes the matn cue to sentence boundaries, with the |ntonatlon pattern
) ' : ‘
.- - vary!ng with sentence type- {i.e., assert!on, question, command) How-

e

- _ever, often sentences are too long to compr’hend without dTvld!ng Into
~ - Er ' K

»

. \ . . .
« . smaller constituents, . In speech, lntonat:On also-provides cues to
within sentence’ const!tuents. Speah;rs tend to pause atjzén:tltuent
boundaries (Clark & Clark, 1977, chap 7). tonsider reading out loud the

- example sentence gfven above., Do the pauses fatl along the dfeisions |

<
.

- °
Y

given ln version‘A or 8? - - - :

.

R N | ' .
- T - In writing, punctuation marks designate sentenﬁe boundaries and - . /
~provide information about-the type of sentence. However, writing tacks g

~ any readily available cues to within sentence constituent boundaries, This._

- . L

v v . . - b -
does' not mean readers cannot determine®constjtuent boundaries. There are P

IS —

&

.
.
LY

-
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other gues, ava:lable in both, S\Eech and writmg, that depend upon the
syntactic and semant:c constraunts of English. Foy example, many types
'of words, su;h as determiners (e g’, a, the) qdantifiers (e.g., some, all,
many), and definite pronouns (e. 9+ 1, you, she) generally designate the

beginning oﬁ a constituent (See Clark I3 glark 1977, chap. 2 for furthely

Y etall), However, the use of tnese'cuesﬂ the only ones available while
N 'readlng, requires m?re complex knowledge and processtng than Qe use of
- - intonation »\cues. This may result.in nqvice readers haang dlfficulty
‘:i . determining the ,const!tuents of written sentences, and therefore havlng .
d‘flcu'lty comprehending tbem I ¢ o . F c ' ’
Prosody also ‘ﬁrovtdes oues to vtlhefnew or focal !nfor.mation' of*,spgken
* N éenten.ces.’ C0nsi/der‘the;fol owh:ig sentences sdoken with the cag;i‘tallzed
- - word stressed: ~ t . ' ' ;
. - C. JOHN- stole the7pict'ure.‘ h \\ /‘ ] C ‘ ' " .
- p, JohnS OLE tr/picture.‘ / \ - I," ‘L ! /
' E. John stole the PICTURE, ,« ) o _ |
_ In eech case the stressed word would be the one arryin; the new ;anor- 5
n)wag:lon. That is, sentences C, D'an“d'E\ could be an Wers th quest}ons C;,
= *-' D' and E', respectively. , . ' . ‘\w ‘ , .
}.“ ' T Who stb'le't‘hleictu‘{re? !\\ Ql
- D' What did.John do With the ;ciLre? )
T L& uhat did Johnsteals - \1 -
- j . -

MR Y ) ) . ) _.zé_‘;‘

‘.
Ay

A®
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‘ln oﬁdér to efficiently integrate the informattén received with : K
’ t ‘e . ,‘ ‘
preV|ous~cnformat|on one must determine whlch |§ the*new or focal in-

T

formation, in the senterice (HaViland S“Clark; 1974) Listeners can use
. { ' - N

v

7 - L . ) -
cues provided by stress, but readers must .find Ways to compensate\for

-

Ital:cs,,capxtals or undér]in:ng, but this. is rare and cannot be relled
- . * .,

* upon. Readers musf“make g?eater use of syntactic¢ cug@ (compare it was '
John who stole thé plcture with It was the plcture that Johﬁ stole)
2 1

Also, readers must_make greater‘use of previous information from the

. . - : - B
~ P— ., -

- text. and from their own knowledge schemata to-determine which parts of +
. . s

- “ ! i * - 14 N ? »*
sentences are new or important.’ Again,,the Tack of prosodic cues -~ N

N the lack of ghese cues. 0ccas:onally +key words are marked in pr:nt by t s

S R ' .A/f;ff*’f"~—ﬂ7 , K
forces peaders to use more complex know!edge and)processes”than 1isteners,
' B e - - 14

- . t S - v .
‘ ’ ~ ‘ Lo - -

" . and we again propose ‘thdt this-may present prob!ems'fbhfnoyice readers,

L] i -
. + . N . ' hd

\..‘ \ /’ ‘ "' ’ ! \l’ L)

-
. - . .
2 B I _

S C Afgfhblfferencee in the Uses of'Speeéh and Writing

f . el I . - .

— l
Anythlng wrltteq can be*read aloud’ and anythlng spoken can be wrltten R

= L "

-, , -"down. However, the two modes ‘are by no means :nterchangeable. Some situ-

f‘( atlons and purpOSeS call for spoken communication and others for written.

* \ .

L)

QI ~ For example,:speech |s~mostfcommonly found in S|tuat|ons where the comr RIS
! . R o ‘ ! BN ..

’ v Amunicants are In.tne»same plade.ﬁ‘Therefore, sdeakers and IIEteneré often ' R
‘ share a:putual neh-}}ngqistlc eontext andfare able to Interact'with eacn'
) othef% Writing {% yer§'rarely employed in such’cfreumstances. thgner' - .
N ~more,rsnee;h and &t}tfng fend to be used to commdnicaﬁeyd%fferent?t§bee ST
$ / - T

-~ |
i -

: ‘ :

. :

- ' . : ’.
‘ .
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o L of‘infqrmation. These dafﬁerences tn’the uses of speech and wrixtng,

: . e [y

.,

, A,

v .,u . .

! ~ _and the:resulbnng dlfferences in the skills and knowledge necessary - -
LN . - . b

-' 4

. S for llstenlng and readnng, are dtscussed Pn “this sectlon.. . Ty
+ - ;ﬁg, ) o
va " 2 4 ..%

L : .. R SR % )
: C The ngyattons og Which Speech and ert:ng are Used - o : - -

)

.t ' - . Some sntuafions in which speech is used do not allow :nteracfions -

N
o% .

beEWEen the speaker and. 14ste§¥r (e g., televus:on watchlng) and, some do

c
- 4
- . ;

'f “not provnde a mutual Qon lnnguustlc-context (e. +Gey- telephone conversatuons)

. However, the speech mos& frequently encountered by young chlldren has one- ,

/-
-
- ~

Q- tor bdth of these characteristncs, and the lack of them In writ:ng may . ..

. po present some problems to thé novice reader. Th&s‘proposal is exprcated 4F,
S g . ‘ S

[ * ; PR .

~ °° .. further below. . = . S ) s
‘ . ’ © . ST e

g . if Effectssof the lack of Interactions between communicants. In Inter=>- %

“h .

o ¢

§§“ae§§ve sltuatnpns the speaker can take nnto’account the lsstener s know"

~ N
P W [N

ledge of the Ianguage and the anld and ntpls’well cumented that -

¢

E speakers nfodlfy thei ’language to. suut their )1steners (Snow, 1972 Gleason;,w

3
-

"i' x :, 1923, ﬁelman 5 Shatz, 197 3 Also Speakers can monitor InSteners compre~

>

- L .7 henscon by ohservlng their reactnons or asking questions, “and listene?s'

E
] y - -

- can ask’ questions, request c}arification and. d|rect the speaker In other .
JEEEY & . ~

, . ways; In fact, In<nnteract:ve sntuatnons Iisteners provide -constant *.
feedbaclc to speakers (\mkinson, 1971) SR coe C

T A . . .

o . The chfld accustomed to unteractnve speech is used to sPeeCh de-" |, ~

- ——p— '5 > R

-

R L LRI e Vo

slgned especlally for him. Therefore he may face cértain prob!ems when

- . ” .
.« I - N . - -
s -
' B N ¥ M

- . - @ ¢ . . .

: . Lt . .
PR Ry . . - 1;3

e , . ) .
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- DS .

interact:ons are lmposslble--recall Sartre's compJalnt that the book pald . ‘ 3

- ""

' _no at@entlon to what he dld or did not understand Clearly, writers -

cee cannot prépare the text wlth an |nd|v1dual reader xn mlnd (let&er-wrltlng . .

. . ¢ -

S beong an obvious exceprlon) Novice readers must learn, to understand Lo 4;

N language that <is not addressed to them |ﬁ partlcular, and to do so wlth-

+

out be!ng able to ask for clarlflcatlon. They need to»expahd their . ]

B knowl edge of language and the’ world to understand what they read: fhey ' Lo
;;' . @?v‘cannot rely upon the author to match l;l's 'wrlting to their knowledge: l
< =, - » . v o+ ]
v+ Effects of the lack' of a shared qontext between communucants., As,

> . ” -

. chtldreﬁs' language ablllttes develop, both comprehensaon and‘production
become less.dependent upon nonl1nguust|c context. Cazden (1972, p. l99) . -
wrlces that ”wrltten lahguage is the final point on’ the developmental

>
— - e

dimension %owards !ndependence from noﬂrvngulsttc contex}. " The lack of—:

- . ~

~ a shared context adds some-difficulties to the reader's task.
'

Without- a shared context, some ways of clarlfylng the’ message areanot
i . 5
, .available: The speaker cannot point to objects or use gestures. Perhaps

o

-

- more inportantly, there,are many words yhose-cnterpretatlon depends upon  °
e @g,z
the context of thelr use. 'These are knowq as déictic terms. Rommetveit

(l973) wrltes of. sentences having deictic anohorage in the context that'

-

7

> énabJes their interpretatlon and many sentences cannot be lnterpreted .

-

WfthOUt thiS anchorage. Eor an extreme e;ample, consider the following N

. [ Y :
. request made wlthout contextual #aformation: Meet me here at noon to-

y - .morrow with a stick-about/ this big. (from Flllmore, l97l)




" réad. ‘Weinrith” (1963) divides” deixis=intowfour categories: _

. . ’ -
v - - Y . N . A <
4 .. . R [ . “ .
_ s, .-
- . v
v -
N - — - - ~ M . N o ~ *
- . ‘u
; .
» v
-
. N - ¢ v
— » M
. '
Y 0 T

. o N - -Andlyses of differences” =~
. , . 4 . \ : L B o .
' A\ ‘ r“%' : C \ 13 .
< . g oo v e - " - . B : . -
I '{w‘ - . . P -« ‘e
" ’
- ‘ v . . | s
When sharing a context with the speaker, the listener can yse both

linguistic and nonlinguistic ir!forma‘tionw to interpret deictic terms... The

_.-r_'eader"must &epend solély upon the Hﬁguistic congekt. ’_\rle will Fake a s
brief look at some of the uses of deict—icwfer{n;; in speech and writing

and note how they may be a source of confusion for chiltiren learning to
;\ U

‘s

ires knowledge -

’, i / . R —
'» 1. Person deixis: terms whose interpretation requ
. .« % - - ‘ i _

of the speaker or- hearer. The g':nos‘t common words in this cate=-

.
A

gor\) are“first and segend pe:.rsoh pronouns, as in May lghold ‘hands

0 . s

.with you? o . “”_,_r“._ ) - . ‘ . ' .
2. ,Ti‘r’ne .deixis::a\ terms whose meaning depe;dg on ‘the tlmg at which ]
iy ,:th u/tte?éncetoccu_;'rﬁ"‘ Time adverbs such as; now and phrases - i
f | “such /as a wegk ago fall into -this category.. ‘Tense indicators , ";
oh verbs may al;;o'be.cons_i,d_er.’edrgxgmplgs pf\t‘xime deixis. - - }

. — \

_terms which depend on the spafial pgjiﬁd'rf of" the
- e S

3. Place deixis:
.speakér or.hearer. The adverbs here -and there and céi’téln .

1

- &

- motion verbs such as come are in this category.

= . k. Distourse deixis\~terms which deper{d on the'previous dis- *

~ vy

‘course for their Int;jretatwn. The use of pronouns to refer
. . Ty T — i 2 & L

to previously mentio

-~ people or enfities (as he is used In

~ »

John came home because he was
L ]

tired) is a common type of dis- -
. o N 3 * - - ‘

. course deixis. -

- Y/ N .-

R R i i -

s

1 . € * . *

— N
[
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7 ’ .Y ° Analyses g4f differences
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All four types of delxls océur |n botb speech and wrltlng. ln .

_the wse of derxls in the ;orlowlng\sentence descrl
behavior after hlS run in wlth Farmer MacGregor.

" went to the miilberry patch,

&

J l

speech whenkthe speaker and listener tre at ‘the same place and tfme, =
u .

* »

the lhterpretatlon of most denctnc.terms is falrly diredt: " refers*

L '

- ° .

to the speakér,\gyop” to the l|stener, "now'' refer$ to fthe time of the_ ' o

conversation and “here“ to its place, “he” refers to the male thgt was

‘ﬁ . ‘l . H

most recently a toplc_of conxvrsatﬂon, etc. In.writing, the |nterpre-l ) :‘.,;

s

tation of delctlc terms is often more,pomplex. ?/r exa%ple, consnder

~ s -1

ng Peter Rabb%f s . R

The next day, Peter'

- - .

Proper |nterpretatlon requlres thaf‘the ' i}_

.
take into éccount ‘the frameworks set by the - text. : , . )

l

lthln the temporal

reader realize the next _day ls,to be gnderstoo )

P
framework of the story (1. e., that it ls the day after once upon a tlme)
= &
not in EPQ context/of when he IS readlog the story. This ls true of much
»EW ~ e -

of what children read dn order to comprehend the text ‘the reader must

v

There have been many studces— of chnldren s abillttes to take lnto

.
) % = - -

account perspectives other than thenr own These have shown that_young i??;%.‘ '
. children are often egocentric. They have dnfflcultyeln taklng lnto H 3'
e ;. . "
account other peoples perceptlons (Pnaget & Inhelder, 1956), feellngs , .
(shantz, 1975), fntentions (Piaget, 1932) or avatlable tn?&rmmon | ;
(Glucks~erg;$ Krauss, 1975). Therefore, it is poSsnble that” Some chlld~ . >
ren: ‘have difficulty’ using perspectives ‘set by the téxt. Fallure to do ;3 s ' :
so would often dlsrupt comprehension., ' ' e - i
o ’ ) . . R = Al .\ : . ,_\'/
;§ “T;?*xJ‘**-»~:u*-‘aewelfi.;£ ;,-, L ¥ o . ' ;f
S e ) T . " ’ - =
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M .
. Dafferences sn/the PurpoSes of Wrutten and Spoken éomm

¥ ) —

Besides being used “in dlfferght si£g§£199§4rsp§§g%;and Nri ..

g}ffer |n\the types of thlngs they are usually used t communlcate. s

=

e
Olson (l977) argues strongly for,the importance of this difference. He

B
A ‘ ‘ - v - P

proposes that oral and‘wrltten language differ,eveén as to the repreSen-
- N - . . .

tatlbn of reallty they faclliiate. Oral’language is said to be the -

lghguage of common-sense knowledge whsle written language is sulted to

'R LY
A et T oaTax

7 representung sc:entlfuc‘and phllosophlcal knowledge. Olson goes on to _ '

-

descrtbe‘ispects of common-seﬁse knowledge which stand in contrast to

! « -

. ’&
sclentlFuc and’ phllos0ph|cal knowledge. For example, commonsense krrow=

ledge |s tied to, actions and to part:cular and concrete eVents. Also,

it allows.for contradlctlonsx Sc1en*:ftc knowledge is- abstract, general

.-

and logl%?l.‘ FurtHermore, aécordlng to Olson; the prlmary purpose of L

i

.
N4

speeih is to mauntaln soclal relations betweenacqmmunlcants whlle the
‘primary purpose of wrltten language is to cdmmunlcate tnformatlon.
gle exceptlons Ean be found‘:here is a strong tendency for speech

to be used for lnformal soclal communlcattons and wrltlng for formal

bl -

- Zinformat-ional communjcatlons, and for speech "to be less detailed and -

~ + »

. precise than‘wfltlng. These differences s may result in difficulties for

[

novlce réaders in two'ways. First, the reading tasks they face may often ”

e d

assume knowledgezthat would not be necessary to* understand the spoken

.

- lapguage they usually enabunter. That is, the acquisition of-manybqu

z

’knowledge schemata ls‘necessary for successful reading. Secondly, in- D

- .
N . - B B .

'Eﬁterpersonal communication may.be much more motivatiopal than informational.

;o . Y : . te . .
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.eMaﬁy children may lack motsvation té-work at understanding the abstract, - N
e |
‘. fonmal detailed language often ‘found_in wrlt{ng (recall Vygotsky s \
' sﬁatement) Ty N ' .}”- o , - |

o

lefereﬁcés rn~the Langyage Used |n~$peech/and Wrct1ng

- . 4“’4. M s

-, Studies have found. that tne a tua} }aqggage used ‘in wrctnng tends’

P to differ in a variety of characterns;tcs from that used nn‘speech ( - :
‘. :l‘.'i DeVIto (19865) compared samples of the writing and speak:ng of ten speech -
S professors on tppncs of,professnonalpjnterest.‘ He found the writing =

- /g containedslonger and less common words, as well-as a larger d+vers:ty 1 .

» -
- LN -t .

of words._ Drrémann (1962) obtanned s;mflar results analyzang graduate

students written and spokeo descrcptuont of/pa;nt:qgs. Snmrlar studies - S

. . ¢ ~ i . -
°héve fouﬁd that writing tends to be less redundant tha speech% Speakers

Y

. ' often‘repeat themselves, either verbatnm or in paraphrase A related

- f:nding is fhat.people tend to use more wondsvln speech than writing ' .
A . . "1\ > ’ PB A ~ . A

14

to communicate thé same basic meéssage - (Horowitz & Newman, 1964;
e L \ 4

Nvlkinson, 1971) furthermore, it haslbeen proposed that hriting‘tends to
‘ - I
be syntacttcale more,complex (as indécated for examp!e, by frequency of sub-

- < ordinated and conJonned/Elauses) and more detdiled and precnse than speech .

- 7 (Horowitz & Berkowitz, 1967;:Wilkinsop, 1971). 1t has atso been svggested _ g

L — —_ ’ et , 5 . s
. that certain types of complex digcourse structures or organizations may

s )
" s N ) N a —— .
. i se <
.

be more natural in writing (Danks?); - g . . -

A}though many of these differences have been verified empnrically,
R ‘ ‘ .-

th. -udles have dealt with language samples from specific popylations,

- ~ - -

A situations and communj;atlve tasks. Therefore fheir general(zability . <

L4
3 Ed

ldfbﬁin to question lf these dlffereﬂces in the Ianguage used in speech

“and wrlting held, they would entai) d?fferences‘sn the knowledge — ~ s

1 . - . - ,

- . e t .
' - M 1 8 "oy . - ' LI
. - . E - LT - .
. . - - - -




. neceskary for successful reading and lustenlng. The ,novice reader may .
T e
o7 well face more complex vocabularya \entence syntax, and d|§c0urse Strues

S~ 7,

\e
K] ~  tlres than he had previously enqountered in sbeech and therefore would 2
»

need to extend his knowledge |n these areas. He also mus€ ddjust to  _ ) X

/‘ L3
; the greater detail and precnsnon ﬁound in wrltlng, and to learn 'to takec. ‘ - .

/ P .
A ¢ -~ \ .

A /.
/ e // advantéage of‘the,permaqence pf wr:tcng-toucompensate for lts lack of

/. .
R Fepetition. - - - - - . ",
{/ . ’ . * z - . . ’ - . ke

/ ;. Our interests fogus on a particular population: children thfhave , el

mastered the basic slngle word decoding skills but still have a lot to

= B B - < ’ - e

v -
learn‘aboutzcomprehendlng written material (i.e., ‘transitional level >
: ‘ o . Cad ‘ o
readers).. It is at this level that reading compréhensidn problems often -t

become apparent . Unfortunately, there'are very few relevant studies * L

e ; - ¢ .

’3',. comparong ‘the wrltten and spoken language these chlldren encounter. P
" ~ - g -
i Therefore, in regard to this populatnon, the dlfferentes described ln ? SR

\‘

) this sectlon sﬁould be considered hypothesnzed dcfferenées, awantnng
N s - N Y
- emplrlcal fnvestlgatlon. Corpora of- the written and spoken language R A e

transntronal'Xevel chlldren enoounter need to be collected and analy2ed

‘ to determine if they differ along the hypg&hesa:ed dcmenslons. s “Q f ' |
T - o s " P 0 -
p The dlfferences.ﬂetween speech and wrltlng in vocabulary, syntax, P
. - »- \ a” 4 . ) . i - . >
dlsc0urse Stru ture and precision may be of speclal'lntérest pecause :

[ - P P

o s \ . . .

nlscent of some of the dLstlnctcons.between restflcted and

K - P

o . they are rem
elaborated codes (Bernsteyns lgéh) According to Bernsteln, speakers
} \ of elabqrated code:use'longer, more camplex, and more grammatical- \ )

. % . “ N .
I L . o ) . ,



‘s
Y

s e N \

t

o comparnsons of between group dlfferences in language use and the - . .

- ¥ -
] M R . -
N .

18

D
1

"sentencés,-and a more varied vocabulary, than speakers of restricted .-

Furthermore, the language of the ‘elaborated code speaker .

Albng’these dimensions, - . e

-

:gode.

.16 more abstract, logical and precise.

I\ . H
wnltten text seems to c?ntaln a very elaborated code, Perhaps detailed

- N

dlfferences between spoken and written language would*yleld some in- * . -
o P

sight lnto why certain groups of chlldren often éﬁébunter problems . ¢

at the transitionat level of reading. . . - A
N / = ‘ LT . ’ ' , p _ L

- %

Summary and .Conclusions - 1_ .

ln the three previous sectlons we have’ descrcbedﬁa varlety of
i . o

lfferences bptween spoken and written Engllsh and between llstenlng

Our emphasis on dlfferences does

D
1]

and'readlng. TOt mean we belleve there

\ . M

are no important snmllarltles. Clearly there are mapy. However, much

attentlon has been paldfto these in.the educational and psyoyologlcal

literatures, while very little has been paldxto the dlfferen%es.' In D

- . l H

fact, reading comprehenslon abillty has often been treated as if it :

were a. slmple sum of ora} comprehenslon and word décodlng ab| ities . -

(see Danks, note 2, for further dlscusslon).

Even éhose who specl-

fically set out to.compare oral.and~wrltten language processlng have

generally ngglected to dlstlnguléh orally presented w;ltten text from ' o .
. natural oral language, and spoken materlal wrltten down from r tural

-

962- V3

written language (e g., Horowltz &~Berkowltz, l967, Spearritt, |
' T . ) N
Stﬁfht’ 1972; as well as, most of the studies reviewed by Duker 1968),, ; -
. ' l“,‘ . - ]
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The sa»unterested in testlng and compar:ng lastenlng and reading
abllvties have also neglected these dlstlnct:ons (e g., Durreli
L]

Listenlng-Read|ngf5er;es, 3970 Davies*& Atk:nson, 1965; aH! Nilk:nson,
1968 for further dISCUSSlon) It is our vuew that wh|4e the simi- S

- = .

larit:es are lmportant the ﬁifferences also need to be considef%d
{

7

D:fferences beﬁveen speech ghd wr:t:ng ahd between llstening and

-

’-prehension and'in accountung for rea

counf@red by Some, chuldren.
y { We have dovnded thé &ifferences between speech and writing anto

threé categorles. d;ffnrencgs nn the physical natures of the two modes,.
T s .
In tﬁe use of the two-modes, and in charactertsttcs of the language

‘ _ i ,r'
found in the two modes. However, these three/categories are not com-

\

pletely separabbe. ﬁog,example, the greater grammatncality and com=

plexaty of wrltten syhtax is probably related both to the use of wrttlng
S &
for.more formal exposutory purposes than.speech and-to the permanence 'of
L

-

wrntnng which,permtts the reader to set hls own pace and tofreread when

-

necessary, thds,enabling'htm to Understand cdhplex sentences

Differences frOmfthe threevcategorles also interact in determlning

- »

how the skills and knowledge necessary for successful readung dlffer

from those necessary from successful 3i§tenlng.' By way of summary, we
. » - 5«&.«“ - .
will review some of the areas In which xhe novice reader' may need to
N Wi v

N
4 -

acquire newrskills “nd knowtedge. =~ -

-
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= T~ 7 schemata may-come into play Ln helplng readers détermine the focai

N B : N o : Analyses of differences - "

- - » . -
- . - O I T TN .

=successful reading may requite more conprehensive knowiedge

-

~ . - -

. schenata {see Anderson, iézéx;than Iistening for a number of reasons.
. Writers}generai{y_éannot«xaiior their message o fit a,particugar
| Also, writers are unable to:reP' &
ceive continuous feedback from the . recipients of therr message%éand are o

reader, while speakers often can. -

not avaiiabie to answbr requests for-clarificatfion,- as speakers are in
( m o~
. . mahy situations. Snnce readers are unable to infiuence\how the :
\’ o . v « .
message is communicated they must depend upon fheir_gwn Abilities and - -ﬂ’ ,
> ‘ - :

“knowl edge to interpret it. The use of writing for. more. informational; ‘

N [

K -

ﬁ .
. frather than tnterpersonai, communlcation, and the greater detail and -

“ a .

~ precision found in writing, aiso contributes to the novice readersl

- 4

b

Fiealiy, knowledge

\ -

3 - need to increase and' expand- the:r knowledge schemata.

, ,.-information of sentences without the prosodlc features avaiiabie‘Wo s
+ 1 L]

B . f

ilstenersr o . : T

- I
Many novice readers may also need to :ncrease thebr knowledge 0

\

'
- * -

- A\ 7 .
, syntax and vocabuiary over that acquired via iisteming. The’syntax \\ o .
- . .
encountered in writing may often be more’ compiex, and the vocdbulary
- ~ i

_' —“mone diverse, than that found in speech _Also® s:nce prosodic features

-x“‘ ] — "27 N 5 *

. ¢ are_not avaiiabTe, readers must depend more upon syntactic and'semantic A
s cues to constituent boundaries and focai informatlon. Furthermore, ) S
= readers must comprehend.the syntax and vocabuiary as it is writtén. - L

Theytcannot interact wnth the writer to ask for ciarification n_and’ they . v
- ™ A o

are: less inkeiy,than iisteners to have the same :nformation repeated.. xt‘
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. Readingdpften requires takihg intc account a perspective other than -

l \ M

- * one's own. The reader must |nterpret the cnfdraatlon within the context \-

- - , \ 3

set by the overall storx or text. . This is espec:ally important’ ln the

-~

* . o . . ";‘\
Bres - ) ‘Y
interpretation of deictic terms--terms_whose mean ing depends upon the . .
» ’ CE * . B ' [ T
o " . context of’thelr use. i .. 3
. l ' i
. §§ i The development of the ability to take others perspéctlves lnto

-

account has been studied #n a variety oF sltuatlons. ForJexample, Piaget

- and lnhelder (l956) looked at children's abll:ty to realize what a. three-

¥
N

».thelr own. He ajso studied children S abllltles to consader others' -

perspectives (in the form of their intentions in performing actions)

T

f _ in making moral judgements. ’Others have.looked at children's ability E

e - FRE

to consk%%r the lnformatrOn avallable to others whlle communicating wlth

ﬁe
! them (Glucksberg & Krauss, l975) In these and other areas (Shantz, o

. . provy

:l975) .young children have been 1abelled egocentrlc.V They have dlfflculty

. taklng into account perspectlves other than thelr own. - This difficulty’
Lo . . # .

. may make comprehens:on of some wrrttén materlal lmpo!slble.;

A ., 4

Although writing presents some unique dlfflcultles, it also pro- ' -

- pry—
-5 -.»!f

=

vides themreader'w:th some options that, when used properly, can facl-

lltate comprehenslon.' S;nce wrltlng fs permanent, readers can set their

-

own pace, reread when necessary, and prev:ew the materlal to organizef

-
\

.. furthé?*readlng. EFflclent»use of thdse-sawpl ing optlons requires that

readers monltor thefr own comprehensuon, so—they know when they need to .

F] ’ ~r‘ K ’v.
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cessing they n ed to master.“

reader is capabje of monitoring his-own comp;ehensjon, evaluating the
L . . y 2 . 3 3 " /
material, taking into account the perspectives set by the text, using

‘syntactic ‘and semantic cues to determine constituent. boundaries jan

_individual compo ent mastered, combinlng them into efflcient
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i ttend ca fully to the mater:al that/ls |mportant for thelr purposes. .

We have descrlbed several types of knowledge that-novnce readers, o

may need to a quxre or |ncrease and several types of cognftrye“bny/’ R

S R
-

It is important to-realize that readers ~-

cannot snmplyd‘eal w:th'one*of these requirements at a time, but must . .

usezali these types of knowledge -and processes at once.. Even if a,

- N - —~
*

S

H

- .

focal informatio y undersﬁanding the vocabutary and syntax, and

A

- . - - ~

inq

E— .

his attentlon and working méﬁory capacities., That 15, even’wi

- —

may present difficulties.
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