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research on the influence, of counselors. Most of ‘this past research
views the counselor as a "gatekeeper," perpetnat1ng the osocial status
ordering by giving students advice which is compatible Wkth their
social status. The'research reported in this parper takes a different
approéch to counselor=studest interaction 'by looking at the processes

-~ which predict student perceptions of the stréngth of counselor )
.influerice: The outcomes of this research address the earlier
literature i o ways.' First, the process outlined in this paper ,
indica‘tes tfat the channelzng of students, if it occurs, may occur “in

. an atmosphere in which counselors dte tegarded as warw and concerned”
-.abdut the welfare of the student. Those students who, in the - 4

‘gatekeeping literature are most -likely to have their aspirationgs L

lowered by counselors, are also those who, in this study are most
v likely to ‘report the couns rs as_warm (friendly and concerned).
»" “Secondly, this stndy\actua;%; strengthens the impact of the
i‘ channeling argument. While past studies have indicated that
: counselors affect students in the divection of lowering the
aspirations of cértain students, this study adds that counselors are
", - most likely to have a strong iupact on these students!' thinking about
‘ the future.‘(kuthgr/BP) - )
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This paper focuses ‘on antecedents of the counselor's perceived influence

3
Lynay
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“Introduction -

* ’ - - \
N
-

* on students'

thinking about thgir future work,

L}

~

The resesrch addresses’ two

-

.

sets of questions:

' s . e oy 4
) -~ = TRy .
) ‘ 1. What is the process which results in counselor influence on
- N . students?' In particular, do certgin charactefistics of'counselor—
2 - student interaction (such as the frequency or quality of the
t . interaction ot the pexceived warmth of the counselor) result in "
increased counselor influence o6n the studeht? - ‘ ;
’ -2, 'On uhich students is the counselor most likely to have the
Y ' géreatest ngluence ;is-a-vis future plans? In particular, do-
, ?tgeEtain Jﬁudent status characteristics (e.g. social class or . °
: ‘ '}: ephnicity) or performance characteristics (e.g. grades or ;
7 . ’ ‘y .achievement test scores) increase the likelihood of counselor Q
" ' ] influence on the‘student's future plans? ’ , i
; ' Ihe‘counselor 's 1nfluence on students has been a concern for both ’
; pr ctitiopers and researchers.. Counselors often deplore their minimal oppor- .
1) t nitf to affect students (Birman, 1976) Many counselors feel that their ! ‘
‘ . buregucratic dutdes and extremely high cage loads sharply curtail the amount / L E
, .o f time -and attention tj.y can, dévote to student problems and plans, Re- é
' searchers, by contrast,, have proposed - that counselbrs have a tremendous . \ '53 |
effect on students in the function of social "%atekeeper". In this view - é
. - counselors reinforce the ascribed wocial stutus of\ students by affecting stu- /_ ?
.? dent aSpirations (Bowles, l9721 Carnoy, l974 "Cicotirel and Kitsise, 1963).
S The dlfference inﬁthe perSpectives of researchers[and counselors emphasizes ' ,;‘ %
! how little is empirically known about how counselors influence’ students. - ;
. k* The research reported in this paper expzZ;es the process through‘which f j
/ = counselors influence studentg. *Our conception pf the counselor s role assumes k ?
| high case loads ah& a large number of bureaucratic demands on the cbunselor s 'C %
. f time. But even within thé image of the "overburdened" counselor, influence : ' -
L - Lo : , ; . SRR o i i
E “ - ) ; e A ;
. NS T, o Y
l u . -, ' . K . ~ '
n{lc ST T A SURUE S
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on certain students can and does occur. Even 'if most of the counselor's duties o

- are routine and bureaucratic, the counselor's role has implications for in- _

-

.
¢

-fluence on students. P . -
T
. The pirpose of ‘this paper is not merely to assure or to caution counse-

lors that, overworked though;they are, they are having an effect.- Our approach
to the counselor's role was also chosen because of certain gaps in the tra-
ditional view of counselor effectddwhich 1s found in the Sociological litera-
fure. In order to highlight the contribution of our approdach, this past
- literature will be briefly reviewed in the next section. ) . Lo ’
. . ! B .
. . i _ ¥

\ - ’

The Counselor as a- Gatekeeper

‘ . 4 . *
. * . .

A‘number of social scientists havekoepicted the counselor ds a social

/ "gatekeeper" (Cicourel and Kitsuse, 1963; Erickson, l975) The term )

gatekeeper conveys an image of the counselor standing at the gateway to . 1 -

highcr social -status, making decisions about which students shoufo pass

thtough to eventually become higher status members of\society. The concern -

of some writers, is that, through their 3}:1gnment of lower status students
-to lower curriculum tracks, counselors réinforce existing social status y ‘
wrderings (Bowles, 1972; Carnoy, l974) . -7 o S

Empirical studies have lent some support to the "gatekeeper" conception
of the counselor's role. In particular, studies have shown that student

aSpirations for the future are affected by 1nteractions with counselors.

tween student aspirations and either tested ability (Armor, 1969) .or status.*
characteristics such as ethnicity or sex (Grahamg 1974) . 1In other words, f.
it is possible that s’udents who have high aspirations but who are members N
' of lower status or ability groups will have their’ aspirations>logyxgd/’“ '
T through interactions with counselors, while higher status or higher ability A .
7 ‘

More frequent interactions with counselors are related to a closer fit be~ . i

3

students will have their aspirations raised through interactions with the o

)
.
l
-
s

~
«
1
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counselor. These effects on aSpiration would be logical outcomes’ if counselors

. did, indeed,‘enceurage—lower status students to enter lower curriculum tracks ’ f,%_‘ o
L. . ., %
" * and vice‘versa, T X ) L9
N . l e ( 4
Although the "gatékeeper" conception of the counselor's role does ot -y,

receive some empirical support, the underlying evidence and the’ assumptions

N i

i ’ i N . - S e
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. on which'it is based might be queStioned First 1551 gatekeeper“ argument
: ,is based on the assumption that counselors have the'organizational right to

assign students to ourses and tracks., There is no ev1dence that this right

is pervasive. Counselors,sometimes argue that teachers and students them-
{:selves make -the final detisions on student assignment to courses more often ]
: -+ than d% counselors (Birmah, l§76) No reprebentative data exist on the rules. . -
. used in most high schools to assign.students to courses, and, therefore on ‘

the extent to which counselors exercise the “gatekeeping“ function.

. » .
: From the perspective of this paper, a‘more ﬁnportan;é@eakness of the ' .
"gatekeeper" conception is that it dges ot distinguish which students,coun-
selors are most likely to'affegt. Cicourel and Kitsuse (1963, p. 101) N

emphasize the counselor’s.'tremendous impact on students when they state

- - that counselors "may alter the students and parents'/cOnceptions of them- :7

" selves -and each other andﬁwhat is best for the studzﬁt in all areas of life" .t
f

.However, “Cicourel and Kitsuse“do not carefully qualify this statement. Cer-

S P T -V U

tainl _the counselor cannot have Such a tremendous impact on all students. .

_ Such an image would not be con31stent with the statistics on counselor-student

" ratios« Armo:‘£l969) reports that, on the average, the counselor-student

“ratio in senior high schools across the nation was.1:621. Given the limited
amount qof time that the'counse1or would have available for each student, the
counselor's impact on most students is likely to be very small, The empir-
ical studies of counselor effects cited above [(Armor, 1969; Graham, 1974) .

do, indeed, report very sma}l counselor effects on the whole. If counselors . e

%

cannot have a great impact on the§plans of all of their students?y the 'gate- .
keeping' litétature leates us wondering abou which students’ would be most
g . strongly ‘affected by their 1nteraction with - he counselor. IR i :,' )
l ‘ Finally, the ev1dence ‘used QQ support the counselor s "gatekeepin@&
] " effect on students could beaeasily interpre ed in other ways. -Measured £ .

correlations between‘the frequericy of counsglor- student interactions and a.

4

E%closer fit between as irationsg#nd achiev‘ ent test scores (Armor, 1969),
'or between aSpirati 8 and student status dharacteristics " (Graham, l974),

. ’ do not necessarily mean that t e interactipns with the counselor,gagggd C S
mthe closer fit between a8pirat ns and stu

. and Hotchkiss (1972) _found that the stron

ent characteristics. Rehberg.
st predictor of; the 1¢ve1 of T

i

. o . . »
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counselor s educatiohal advice ta students was_the student's educational inten-
tion at a previous,polnt in’ thne. Similarly, students whose- aspirations were

more compatibleAW1th their tested ability or their status might conceivably

feel moré 'comfortable with counselors.

If such students sought out counselor

interactions more frequently

an other students, the'empirical Pelationships

3
in

the direction of influence is(unclear: . .

would not reflect counselor influence at all. , From the available evidence,

Our questions about the "gatekeeping" argument highlight our 1gnorance :
about the process which ultixmte%y resultg in counselor effects on students.
Without knowing theé ‘antecedents of cquhselor influence in general, differen-'

tial effects on different kinds of students cannot be predigted. Without more .

information about patterns of cdun§elor Etudent interaction, we are not in a

_ position to assert that counselors.-influence students rather than being in- o

fluenced by them. ' . k

P L .

\

I
The research presented in this paper begins to address thése issues by .

»

focusing on the antecedents of counselor influence on students. Given that,

counselors are respon81ble for so many students, weigsk under what conditions

2
might counselors have any conceivable inﬁiuence7 In .the course of answering

this question, we w1ll be able to-assess whfch students are most.likely tosbe.
influenged by their counselors. e . - .

‘

JI. S .-

.

: -Theoretical Framework ‘ U . .

.~ e

- . ’ . —_— L 3
7 - R - °

, '-‘ \ ,'-( - . . . N o, . .
The theoreﬁical framework presented in this section will propose, that

the, frequency and quality of counselor- studeﬁt‘interactions will result in a '

This positive sentiment .

, in turn be the basis of a noun&eior s :influence on the gtudent,

student" s positive sentiment toward the counselor.
w’2$

In order to understand the basis for this argument, we must begin‘*with

our GOnception of influence. March (1955) states that influence can. be Soid ’ .

"to . h?ge occurred only if the behavior of the ipfluenced perSon is, after C
some

ontact with the influencer, different “than would have been predicted . £ N
prior to ‘the 1nteraction. Strong (1968), drawing upon the' research on - v :

o, N

'opinion change, concelves of influence as a cognitive event involVing the’ .

: acceptance by .one person of another s opidlon which is Contrary to his own.
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———————LEer both of these wrii.is the essential component of influence is some change

i R o

/1n the person being ipfluenced‘ .o ) : . T

One way that counselors might produce a change in the student would be

" to develop-a close relationship with~theé student, :or to become a "significant

.other“ for the student. 1In such a situation, counselor approval wOul becomegfi
from the student‘s perspective a valued resource. The literature on social

~power (Emerson, l'-3) would lead us toopredict that,; if the students valued
the czunselpr's gproval they would shape their attitudes or their behavior

=

in order -to gaif this approval ‘ ) O . co
dinder whay conditions would the counSelor become a “significant other"
for the stude-t7 We might speculate that those students-who have the most
interactio ith the. counselor have a greater chance of developing a,close
personal relationship with the counselor. George Homans (1950) notes that,
in many human groups, increased frequency of interaction increases positive
sentime among members. Positive sentiment mighteaISo be produced.through
ore discussions about personal issues or discussions about a-broader range'
" of issues. The positive sentiment between counselor and’ student would be T\‘
one foundation of the counselor's influence on the student. A series of '
"research studies by Strong and his aSSociates (Dell 1973 . Strong and Dixon,
1971; Schmidt and Strong, 1971 Strong, 1968) ghow that counselor attractive~ '
ness " and trustworthiness, two aspects “of positive sentigght increase counselor

4 ¥

influence on students, NEEE 4 . T :

In thelr interattions with most students, counselors” are unlikely to

PO

'develop the types of relationships which would result in high coﬁnselor in-
fluence. “In an earlier section, we mentioned that counselors_ are typicalIy -
responsible for'a very large number of stu ents. , Armor (1969) also reports

that in a national sample of 60,419 high school seniors, only 25% reported

'having seen their counselor more uhan three times during the past year,

.r

Furthermore for most_students interactions with counselors are more likely

to focus on program planning or educatipnal counseling rather than personal

- —.

" dasues (Armor 1969) f' ' . . T .

K

Clearly, coupsélors do not have thé oﬁportunity for the ‘amount or depth

‘,,_,___

of interaction which wouId enable them T?‘S’establish a persofial- relationship
c

Withamost students.' This has two imp ations for counsglor_influence."‘

= . " D — ..’C‘ .
< . - R f
- . . - * »
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-\ First, as ‘has been d umented in the literature (Kahl, 1953; Armor, 19@9)

, counselors are . likelW@to be less *influential on students than other “signi-

;-‘ ficant others",, such s family and kriends. Second thode students’ who do

’ establésh closer rela ionships with counselors are mbre likely to ‘be influ-

~. . enced by them~than st -ents who do.not, This second implication is a major
C focus of our empirical analysis, - .’ ) -
* If we label as " outine" the typical student-interactions”with'counselors,
Y H'characte;ized by low requency and whose subject matter’ is focUsedfon program -
i < planning, our argum _can be summarized in, the following propositaons*
‘: ?i’“ L L. Compared. students=who'have routine interactions with.counselors, .
h . students gho ‘have non:routine interactions with counselors will be

s ¢ -
more lik@y -to have positive sentiments toward ‘ceunselors, *,
td . . “ r ’ - > B
e ',. * .

2. Students whd hawe positive Sentimehts toward counselors w1ll report
more counselor influehce on ‘their “plans for future work than students

who do ‘not have positive sentiment toward the,pounselor.
L. . . < R N . S . ‘. ! ’ R

‘We are proposing that positive student perceptions ;0f counselors mediate

“‘

‘the *¢ffects of nom-routine interactton upon counselor iafluence sr the student's

future worh plans, Ino other'words; n n-rougipe interactions pro!ideﬂthe\

~

social-psychological foundations for ingggased student perceptions of counselor

influence. (Hereafter, student positive sentiment toward c0unseloxs w111 be
e labeled "perceived cpunselor warmth"' or, simply, “counselor warmfh" ) ' ‘
Tet .= . Other Variables ingthe'Analxsis L C. o

- ~ . , '-v. <

- *In order to adequately evaluate our predictions about the counselor -

: d
4 ‘v ‘ N
!

N influence procesg, a number of student characteristics will be explored simul~

S . taneously with the characteristics of Counselor—student 1nteracéions. First,
) ' ..the student's social class will be included in thexanalysis because the results
.'g ' of previous research‘show that social class affects student perséption of o
" counselor influence, - P o . |
—a‘,f' . Armor (1969) reports a study of counselor influence in three high schools

. +..i Boston.  He asked 25‘35 students in each of the three schools to .list their
' first or second choices for persoms '‘whose advice has been most important in

dent responses to this question

' ~
t . &

making plansﬂabout your future“ (p. 121).

i
i
k




’,i .. .. indicate that fram two-third"to three-~fourths of the students in each‘school

B felt that their family was their most important iourcevof advice about the : .
future, In general very few students repofted counselors to be' important e 1: : 3
sources of \Q/dvice. roTe - o e

,
PO N 5

- - Howevér, there were ‘some interesting differences among different kind4
of students. While no suburban middle class students mention the counselor
i as, their first or second choice, 1I pergent of the urban working class stu-
“dents chose counselors as their first dhoice, and another 19 percent chose
A .cdunselors as their second choice. While these numbers should be read ‘with,
I some skepticism due to.the small number of students within each category, they

Still‘indicate a difference between the two typés of. students..

a v

nge of Armor's other findings support the. 1mpression that studéhts- with -,
: i lower social class backgrounds are more influenced by. counselors than higher
soc¢ial class studerits, He .found thaé\correlations between abildty and both \;

.~asp1ration and self~concept of ability .incredsed with more frequent inter-

actiqn with the counselpr. These findings were~stronger for students'of’ & . o

o lower social class compared . to students of higku-social class, - o |

. ' Other -student characteridncs will be controlled in addition to social L
" ¢lass. Ethnicity will be used -as another measure of student status because .

, our measure of student social class may be unreliable, .Rather than an -

. )

- objective;measure of gocial class we were forced t{o orely on student reports

"l of ‘parents' occupatlon. Student ethnicity, on the.other “hand, .was gathered

- from .school records, -

- - .

»
< ) \\ Student achievement-scores and grades will alsq’ be controlled becguse

Y

;

3

i

1
C students with low performance on either of these measdres might be more , ;
. ’ i
|

;

4

3

Iikely to’ interact frequently with eounselors or disCuss toptes in addition, . -
to program plannipg. ‘We wanted to ascertain the effects ¢f frequency and *

quality of interactidéh on perceived counselor warmth and inﬁiuence 1ndepen—
1 ’

{ dent of grades an&’f§s¢ scores. ' ' . S , o

A o

. v

The analysis im this paper wili focus on four sets of questions

\
>

~ ’ S . . .
. 1. How dc students describe their interactions with counselors7 Er

-
N A

How often do’gtudents interact with counselors @nd on.what ) IR *

- subjects do. the interactions focus?.‘ - — & ‘¢
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= "2, How influential on future plans do students report their eounselors -
', ’ to,be? How does the perceived strength of the counselors influence
< : ) . - P . . \
. b . compare to-the,perceived influence of-other significant others? | r
- h 1 . N

|
| . M
i v ¢
. . -

3. Do our predictions of counselor influence as a function of *non-
routiTe interactions and counselor warmth receive support “in the ¢

. v data, independent of the effects of student characterist1cs9
{

! 1 v

. 4. Im what way$ do selected student characteristics (social class,

¢

ethnicity, grades, achievement tests) predict perceptions of

.counselor warmth and 1nf1uence’ ’

N - TN .
. - «

t . . - »

, Before assessing how, our data answer these questions, we will review the
Y - .

‘desigh of the study. _.\ : - "
¢ ' l' vt M ’
o .
. . e J
. N N . Design o}‘}&e Study C : \ h
L . e = - )
The Sample : ] ) .
R * The data msed to evaluate our .arguments were 3 subset of items from :

a questidnnaire administered to High school students in’San Frandisco in

Spring, 1976 %ackground data, g1v1ng ethnicity, grades, and scores on

standardized achfbvement tests and unexcused absences for each student, were

also collected. ‘The questionnaire was éompleted by ‘772 students, a 5% random

sample of the students in all eight comprehensive schools in the c1ty The + .

initial response rate wag approximately 804, with 20% added from a randomly .

P The sample was diverse in ethnic cémposition refle;ting the _ethnic
’distribution of’%he'city. %bur groups are represented: Spanish Surname, ) _/) .

Other Whites, Blacks, and Asian students. e O '

Operational Definitions and Methods of Analysis ’

. ﬁenerated list of alter“%tes *

S

— 'The follow1ng variables were tapped by iseems ‘from the student questionnaire.

* Elaborate measures were taker to minimize ton-response*to the. questionnaire, -
and - to preveut bias in the sample. 'A full description of these procedures is
documented in Birman (1976) and _can be obtained from the author.. , >

. - -, [




Frequency of Counselor-Student Interactions. Students were asked go *

i respond to the question: "How many times have yod had discussions witn

your counselor 'since last September7"--Never, once, 2 or 3 times, 4 or 5
- ——-.;-4‘- L ot .

times.,, 6 or more times. L. .

.

. : N "=

S e Subjects of Counselor-Student Interactions. The following questions tappgd
the topics discusséd in-counselor-student interactions: '"Students talk’.
about different thlngs with their counselors. How many times have-you
talked with your counselor about] these things since last September--i .

- ' assignment to specific classes or courses, planning your school program ,

- in generzl, your future dfter high school problems with ydur schopl Work

and proble&s in your personaI life?®' BRBesponse categories for each topic

- ‘were: never, once, 2 or 3 times, 4 or 5 times) 6 or more tﬁmes. R j

.
- ‘
. f . . N . N ;
- D AN . . . f/ 3 "
. :

Quality of Counselor-Student Interaction,' Using cutpoints for all ques-~

i. tions between "never'" and "once' the above questions formed a Gutﬁman - . |
¢ séale with a reproducibility of .93 and a scalability of-.86, We labe}ed— ‘o
. ’ ‘ o . |
" this scale the quallty of interaction scale. ¢ - .’ :
’ . . . . ¢ ~,. : ;

~ N

Positive Student Sentiment Toward Coungelor: 'Perceived Counselor Warmth.’ ;

e " This'variable is‘a measure tapping student percéptions of the cdunselor's

friendliness and persohal interest. Since the responses from the follow- , -
. ing two questions were hdghly correlated (¥, = .64) they were added to- .
/ gether to’ produce an, index of student perceptions or positive student

ef.

¥

. “sentiment toward Counselors. The itefls were:* "How friendly are your .

éounselorS‘—&Extremely friendly, very . friendly, moderately friendly, -

slightly friendly not at.all friendly," and'“How interested are your

cg nselors in you as a person? Extremely interested very interested : . .

N '.mo erately interested, slightly interested, not at all interested." - '
. - ’

e - 4 -

_Couﬁselor Influence onggtudent Plans “for Future ﬁork"'Students were. *
asked: “How much influence de (counselors) have on your thinking about v
your-futur work?«~Extremely influential very, moderately, slightly,

not at all influential "k, L. = T e T

'L V) . - - - . )
*‘Because of the focus on the change iimpljed, our Conceptual definition of . ° . «
. influence, the -dependent variable chosen for this research was- studerdt '
. perceptions of the counselors influence on the student's thinking about




- * .

- ~

.Ethnicity. Student ethnicity was collected from school recordsi : o

o S : | S
- : : ’ . | ‘-
Social Class, A five-point scale was developed which coded regponses .
to.an open-ended quéstion about‘father's’dccupation; If the father's Y
-occupation was not listed,.mother's occupation,nas suostituted. .
S . o . , ] . , 'E . . i
Grades -in English., Student grgdes were collected in four subjects' ‘ \\\\f ’
math English, social studies and vocational/business courses. In ’ ' \i\\\‘%
. this study, only grades in English-were selected for analysis because \\ j
'? .f'=many counselors seem to consider graded in English most basig to other < 'yx

school performance. Preliminary analyses using other stbjects showed E

e o3 ITS " . - - ;
‘. 7{ Sim)m.’patterns of results. SR ) o - ' |

- T~ . . oo L,

Scores on 10th Grade Verbal Achievement. Data were available for . oL
i Math and Readimg Achievement Tests at 8th and 10th gradesx - In our ’

analysis, only 10th grade reading scorés were ‘used. This was a more ~ & . ° -

. . " - - P ]
recent measure and we had -test scores for more students than for other ..
R - - . KS .

X ,.teStS. . - - o ] » . ¢ - 1

-

- - ¢

R ) .- . . -

“ 'Ourkpredictions about the relationships between characteristics of
copnselor student interactions and perceived counselox influence were tested
using regression analysis. This technique permitted. us to test our predic-
tions independent of other variables of interest (stydent social class eth- S
nicity, grades and achievement test scores) Prior to the regression analy-
. ses, we will ekamine the frequency d1stributions of our major theoretical , - ' i:%
variables. ' This will provide.a picture ‘of thq types of interactions repérted |

/
by mast ‘students and the extent to which students perceive counselors as,

influential;pompared to others. : -~ R . . . / :
- ~ . N e - - - : 0 . » . 4
- - - v o o LT |
, . ' - .« T . ‘t’ ' C .
future work. We use this _méasure because it'Was a more accurate, though sub- -~ .
jective, reflection of a change in étudent aspirations than the correlation be- _ j
‘tween’ counselox ‘advice and atudent aspirations. We .reagoned that, ‘the stronger . . |
the perceived cqunselor influence, the more likely. the“counselor "would have c e
been to change the student's aspir%tions. } ) . 'j
. ¢ .
s N » \ ! . . . ~ i
¢ ' * . ’ - L/‘/‘:‘
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;. | quency of counseﬁgz;student intetaction, in general, is two or three times

, .
.. ) _~ ’ - o i
O . LI

- - ?Lcn;;: .ﬁ i Results | . . )
;_ ' Table l presents'the proportions of students reporting’ the frequency
, of their interactions with counselors. lhe table reports the number of

times during the school year which students reported meeting with their

., counselors, both in general and for specific subjects.

e . i

.. ,

- - s ‘ . 7.
. - .

. . . -

- v, . P

LT TR T T Y

. T : Tabls‘l About Here . o . ",- :

h ‘e - . ’ . ‘. - )
= ~ Table 1 represents an overview.of. the nature of counselor-student

" . [ . B .
-interactions for most students. First, we see that 'the most common fre=-

@

: ‘pe% school year., e majority of students (56%) report interacting with

AN ~couns‘elors one to three times during the school years although a substantial
' . ‘minority of students (38%) report interacting with counselors four or more ’
N . ‘times during the school~year. T . ‘ : - ‘ﬂi
) ) Turnlng to the subject matéer of counselor-student interactionsw we - 3 )
1-' 'see that students are much more likelywto report that they discuss’ assign-

[P

‘ment to courses and program planning withetheir counselors than they are
“ 'flikely to discuss’their future plans, school or personal problems. Only.
! . s

co 23% of students ih our gamp le reported never discuséing assignment to i

-%gﬁﬁ-ﬁsa gourses with their counselqrs while only 15% never discuSSed program planning

"in general While most students do discuss their’ programs and courses with

S counselors at least-once, and usually, two or three times during the school

,future after high school with counselors.

-

year, students reported much lower frequency'of discussion about their -',
Fully 40% of the students in -
our, sample reported that they never d*!!ussed their future after‘higﬁ school

’ , A - o

VY VR 1
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" is extremely or%very’ influential

with their counselors.

An additional '29% of the students ‘in ‘the sample Ye-~

ported only one discussion about their future plans with counsulors during
.the past year. - —
- Tz;le 1 also indicates that in our sample the majority of students do
Fifty-eight
percent and 84 percent of the students reSpectively, report bever discussing'

problems with school wofk or-problems with personal life.

not discuss school ot peﬁsonal problems with their counselors.

Table 2 presents "the distribution of student responses on our dependent

variable, student perceptions of édounselor influeﬁce on their thinking about -

future work and compares percéived counselor influencé to.perceived influence ‘

from family, friends and teachers. ' ) - . oo

'
. ' >

. : Table 2. About Here | ' ; -

. v
ST esesates es oo w00 00 0o mm 00 0 w00 0s % oo .
s e T eceesmteese - o ,
- v

.

TWenty-five percent of the students in our sample report that- the,counselor
Another twehty-five percent report that the

counselor is,moderately influential. TWenty~eight~percent of the students

’ reported that coungelors weré not at all influential on thetr future plang%

The distribution of student perceptions of counselor idfluence is ‘almost’
identical with student perceptions of the influence of both teachers aftd
friengs. Only in the case of family did a large majority of students report
a substantial amount “of influence on their thinking about their work.
three percent of the students in‘ the sample reported that their families were

'1either extremelx or very 1nfluential

) Table 3 is’ a correlation matrix of all ‘of the variables which are 6f
interest in the analysis. Tﬁere are many significant relafionships 1n this,
matrix‘ 1argely due to the size of our sample. We will examine each of the
counSelor variables in turn. Student report of ‘the frequéncy of interactions
with the counselor do not reveal very strong ré€tationships (although a number
of significant ones) .’

A
likely to have frequent {nteractions with counsélors while Black’ séhdents

" are. more likely:to report. frequent interactiops. Students with low grades

and achievement are also ébmewhat more likely to report a high frequency of

Spanish surname and Asian studeits seem somewhat less *

&
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*’talking to counselors nhout personal and school problems in addition to pro=

. of counselor warmth and influence. ’

‘°‘ counselor as we11 as student perceptions of the counselbr 8 friendliness and

. N - .
¢ —
‘s . e M -13- M = *
= . B

N s e
P e i e L Nt

. >

interaction with counselors. Frequency of counselor-student interaction is
strongly- related to the quality of counselor-student interaction gGuttmah .

Scale) as well as student perceptions of counselor warmth and influence.

-~

The quality of’ counselor-student interactions seeths to be strongly related
to dewer variables than the frequency of idteractions. Students with low read- -
ing scores, but expecially students with low grades are more likely to report

gram ‘plarming and future plans. There is also a £airly substantial relation-

ship hetween quality of counselor-s tudent interactions and student pfrceptions -

1 . T
. Black students, students with low grades and students with low achieyeﬁ_ - .

.
B T P Ur AT P v SR TP T

‘ment test-scores seem more,likely to perceive th'e counselqr us warm. “Coun- 5.

selor warmth is, in turn, -very Strongly correlated with student perceptions

A A I

of counselor influence. L e 0 ) L : wpo AT T
. R

Finally, while social class was unrelated to either frequency or quality R

of interaction, ‘student: pergeptions of counselor influence ds slightly ,

<

(although significantly) correlated with low social class.- Black and Spanish
Surname stuﬂents arcimore likely to perceive counselors as influential about

" their thinking abbut the’ future while Asian students are less likely to per-
ceive the qounselor as influential . Studénts with low grades, and much more T

L%

Strongly, students with low achievement test scores are iore likely to perceive .‘ ?
. the counselor as influential on their’ thinking about their future work., As ‘ ’j
mentioned -above, student perceptions of coungelor influence are:strongly, re- . ;

lated to student reports of the frequency "and quality of interaction with the i

concern .(the components of warmth). . b o - . ﬁ

s 7 ¢ «

“Table 4 reports the results of a regression analysis predicting student

TR ﬁ
. perceptions of. counselor warmth While Table 3 reported significant corre- : .

L3 .

lations between students perceptions of/coﬁnselor warmth with ethnicity
(being Black’and not being\Asian), and with student grades, these variables

are not significant B;edictors of counselor warmth in “the regression analysis.

~
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fw’““Mer~actionzaﬁa‘the student's achievement,

Sy

f X The significant predictors of counseloﬁ\warmqh in the regrqgsion analysi

fif - to perceive higher counselor influence on theirsthinking. Black studenﬁ&

are frequency and quality of counselor-student interaction and student ! hieve-
ment test ‘scores; students reporting high frequency,of interaction with - s
4 counselors and students with high quality of interaction with counselors re
niore likely to perceive counselors as warm, - Whatever the relationship be ,
* tween students ethnicity or grades and perceptions of warmth, these relat on- &

ships seem to be mediated by the characteristics of counselor-student inte&

------------- - o o .

e . - S Table 4 Abqut Here A S . B

\ - . * LR -
ngle not significant, the directions of;the relationships indicate thaf
o Black and Spanish Surname students perceive-counselors as warm compared to
' _other students~ the relationship of social class to perceived counselor warmth,
contrglling for the other variables, s- ‘egligible. .

e .y Table '5 reports regression regults from an analysis predicting student
- s _§eyceptions of ¢ udselor influence on thinking about future work., While Table

indicated 31gnifitant correlat&oﬁs between 8bunselor iEELuence and alP of the”“%ﬁf
"‘, " \ %’
. * - - 3 s . £
i N . ) ‘ . ” 3 g - ! 7
' . ----a--,:-----r;----- ' PR
i ’ I . ' B Pe
e ., Table 5 About Here 3
S } S
v . - - - - g > o -
3 . o M N % ' N
5 . ’ *

:,. variables in the equation, the regression results indicate that stﬂﬂent per-

' ception of counselor warmtﬁiés, by far, the strdngest indepéndent predictor
. of student perception of counselor influence. ZStudents” with low achievement:
test scores and Spanish Surname students afé a18o significantly more likely ‘\

’ are also more likely to perceive the counselor as influential, but the direct ‘

T effect of being Black is not significant. .(Given the higﬁf??nrelations be- . .
- tween Black andalow reading achievement it is likely that the effect of being
Black is mediited through tenth4grade'reading achievement scotes. Similarly,

) the high 9orrelations of frequency and qﬁality of counselor-student interaction N
and counselor influence indicates that counselor’ warmtH mediates the effects

.
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of frequency and quality of counselor student iJFeraction on student percep;ions

of counselor influence,

°

R S
Discussion
Discussion

—

LIRSS ' 1 ’ f

-

The focus of this.study has been\qd (l) describing typical patterns

] L N

of counselor-student interactions and counselbr influence on student?ﬂ and

(2) ident{fying the antecedents of student perceptions of. COUnselor influence
) >
on their pllans for futupe work. The antecedents of perceived influénce wer'e

i

sought\in’She:patterns
and in the

f counselor- student 1nteraction (frequenc > quality -

ffects of certain student charécteristic (social .

/e

class, ethnicity, ades and test, scores) . /

- What do our results indicate about the typical patterns.ﬁf counselor -

.4 interactlon and influence9 FirSt we fouhd that counselofs are not perceived

!ras hiOhly influential.by students, at least when compared to family. This

s
-

finding confirms the results of past. research. . .

One could hardly expect counselors to be perceived as influential,.given

A}

the 1nteraction patteigs implied in- Table l Table 1 confirms our impressions,

from’ the eérlier liter3ture that for mast, ifudents, 1nteractions with counselorsr

[}

| aqé-lnfrequent and focus on program planning. Given that so large a propor-
tion ‘of students (404) report never discussing the future with. counselors, and
. an additiopal 29% having had only one discussion about the;future in the past

‘ year, it is hardly surprising'tha% cotnselors are not perceived as more in-

e

3 :
© ! fluentidl. On the other hand, we should note that 50% of the students in our
2

\aample reported that counselors were moderately, very, or extremely inf1uent1al.
This is a substantial propoxrtion-of students, indeed, a slightly higher pro-
portdbn than those reporting peers as moderately, very or extremely inf1uen-
tial on their thinking about their future work, While counselors are clearly

. not the most influential pgople in the lives of many students, they do seem
to have an impact on & substantial proportion. of students. 'Y

Our data clearly indicate that Counselors do not have a strong influence,

" on all students, What kinds of interactions characterize students who report

“high amounts of counselor influence? High frequency and high quality of

»
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. counselor-student interaction did increase student perceptions of counselor o
_ ’_i‘v warmth

i,

Students who" perceiveﬁ counselors as warm were the most likély to ot

perceive the counselor as influential. Thus, ‘the ahalysis supports our ini-» S

‘utial cenception of the proeess which predicts perceived counselor influence.
i

‘ Counselor effects on students can be predicted through a social-pSychological

?g ,' . influence process. However, the low explained variance of oux. regression e .F’1°dﬁ,3;

.’ ) equations clearly indicate that other processes, are at work which would T
- affect the strength of the counselor 8 effects on students. Identifying oo
_' 1these other processes is an important project “for future research ’ f

'Gi_ \ it What other student characteristics predicted counselor influence? “hg/; ,

quependent of the frequency and quality of their interactions with counselors,
We found that students with low achievement scores are more likely to, per-?

ceive the counselors as warf and are more likely to ‘be influenced by them,

~
Y

This finding is surprising if we consider that low achievers are perhaps

less likely to have pleasant interactions with‘counselors.

i
1
»

" A related finding ‘is the trend of" students from\the’;owest status ethnic
’ groghs (Black and Spanish Surname” students) to be more likely to perceive

. coun elors as warm and 1nfluential than‘are other studéﬁtg Tbese findings

are uhexpected in the light of past literature on cqﬁnselors which has sug-

i ; gested’that students may develop. thenmost comfortable interactions with, and* 7 & .
l are most influenced by, counselots who are sﬁmilar (Erickson, 1975; Schmidt
A NS
'?a; and Strong, 1971). Gi%en that most counselorg in the San Franciseo district

are ‘non-minority and middle class, even the dtrection of our results is
o, . — . .
«ndmpressive. . L0 : . '

*

s

v
- :,m*-w

?: What'would explain the pattéwés of resqlts” One possible explanation

% Hcanfbe found in the work Knox and his aSSociates (1&?&) J'a'Ihey found that

K students who were planning to work after high school were mor& orierited to
R

4 counselors than were students who planned to go to college. Since low- :

\achieving and ‘lowerstatus students would be more likely to be seeking work v . ‘
after high school this’ higher orientation tharé counselors might produce .~

‘ the perception £ counselors as more ihfluential, g .
;: X "%\ Furthermore, low-achieving students may be more dﬁpendent on oounselors o
for informatics about their future options.

FaE

b

Tf low achieving students-are in
middle chass homes, they may be more influenced by counselors because their

. ’
, . Al _—
N ‘5\ . . -3 e _ —_
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jamilies are not likelw to have the types of information most appropriate to\\l

their needs.. If low achieving students are-in lower social class environ-

ments they may be more likely to respect the counselor's authority and there-

fore be more influenced by her.. Thus We can speculate about “some possible

explanations of the perceptions of low achieving students as more influenced
by counselorS. But why-would these studentsaperceive the counselor as warmer?

L. Ihe relativeiy high perceptions of counselor warmth 6n the part of Low-

' achieving students and students from lower-achieving ethnic groups may. be

_ attributable to a phenomenon similar to a pattern among teachers described
(1975) and Massey, et al, (1975). They found ‘higher
student perceptions of teacher warmth among students ,from lower-achieving.
ethnic ‘groups compared to st@dents_from higher-achieving ethnic groups.

These researchers argued that teachers may be warm toward low-achieving -

by Fernandez, et al

students without using challenging aoademic standards which motiVate these

students to improve their performances. Similarly, counselors- may be warmer

4fvfor 1ower-achievin§_students, ile. provide emotional support for ,these stu-

O

- of interaction patterns. - . o

mp%vld per<
The extent to which’ counselor interactions- with students. conforms*
to the“models for teachers presented by-Fernandez, et gl, ngZB)Psnd néssey,%”‘
ﬁet aI (1975) is é‘suﬂject Fof future investigation. = )

&
dents, without .using the counseling\relationship to: encourage
fbrmance.

One additional note about’the low social class effect in ‘our analysis.

" As mentioned earlier, past literature on counselors 8 suggested that students __

from lower sécial classes are more likely to be influenced by counselors

than| are students from higher social classes (Armor, 1969) Our analys1s

suggests that this effect is not present when s&multaneously controlling -

for chievement or ethnicity. However, since our social class measure was

based on student report of parents' occupations, these findingsishould be

replicated with more reliable social class ™ measures._ T )
TFo surmarize, this study found that counselor interactions’with-most stu-
L - ‘ - 7
dents are infrequent and focused on program planning. Most students do ‘aot

view counselors as a major influence on their“uture plans, .at least when

compared*%o family. But counselors are influential when they have an oppor- -

tunity to have nuneroutine interactions with students. Furthermore for some

Jstudents, counselors are perceived as warmer“and more influential independenuw

¥E , & 4

Tl

il I




RS

. ’\

- . . '
N » « . Sl .
-
‘.‘; -

-, - Conclusions and Implications - - - :

. , . . ' ' .

S
> b.a

' This paper began with a review of past sociological reseatch on the

. effectScof counselors. 'Most of thisepast research views the counselor as

*a "gatekeeper"g perpetuating the.social étatus ordering by giving students

. adxige_which is compatible with their social status,
ception is the predominart image used even where it is’ shown that counselors
are more sensitive to student achievement ‘test scores.than to social status

measures- (Rehberg ‘and Rosenthal 1974)

.

.

- The research reported in thig paper takes a different approach to coun-
selor-student interaction by looking at the, processes which predict student
perceptions of the strength of counselor influence, ' The outcomes of this

research address the earlier literature in two ways. First, the process

outlined in fhis paper indicates that the\channeling of students, if it
gccurs, may occur in an atmoSphe;e in which counselors are regarded as warm
“and concerned about the welfare of_the'student. ‘
gatekeeping'literature are most likely to have their aspirations lowered by
counselors‘ are, also those who, ‘in this study ‘are most likely to‘reportv \
the counselor as warm (friendly and concerned) I S yﬂ' ol b -
Secondly, this study actually strengthens the’ impact of the channeling
drgument, While past’ studies have indicated that counselors affect students

in-the direction of lowering the aSpirations of certain students, this study

This. gatekeeping con-

Those students who, in the .-

students

>

thinking abput the future. .

' " adds that counselors are alsp most likely .to haVe a strong i pact on these

. - -

-

© Of\oSurse this study also*leaves a numer of areas unexplored _and-.
f

open_to

The low correlations of all %tudent characteris-

ther research.
e

eed for more studies. about how counselors Spend their time

L - ties with e t;;r the frequency or quality of counselor-student interactions
‘ ’points to the

é““' > z .

§(x and with whom. One flaw in this study was the interactions initiated by -
;’ counselors could not, in our, -data, be separated from interactions initiated
51 by students., Such a separation would provide more precise information about .
t»“: L 1 o

G patterns of couns 2lor~student interactions. 4 |
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Another?area which needs to be explored in' depthais the re1ati9nship T

. between student perceptions of counselor influehce and counselor effects on

PO the level of the students aspirations, While this relationship has been in-‘

T - -~ ferred-from the findings of past research, better data on, student aspirations, s

Lo -counselor interaction and perceived counsélor influence needs to-bé gatheréd ’“; . }
1?\ f/’{‘ from the same group of students. Longitudinaﬁ‘data would be extremely helpfuI ) . .
/- ** “to disentansle the impact of counSelQrs on StﬁdEnts. C c - ft—7.: é-‘

' Finally, this study has implications fo counselors'in the highvschbols.. ;~f%? )

’ and the many duties they are called upon to erform, high school counselors .0

,
N ‘ ]

"

often question their own 1mpact. The resul 8. of this study indicate that ‘

fey?

i

In the face of the“large numbers of student for whom they are. neSponsible . ;,%
' 4

i

q

.

some students, When counselors relate to’ udents in a non-routine manner,

[*3

students are more Tikely: to perceive counselors as warm. Counselor warmth

isy in turn, the ma jor determinant of counselor influence on student plans

! - . .. . . 3

for future careers. - . ' , - ‘ q : R

‘-0 ' ..
Counselors must be especially careful of the ddvice they give to those ‘ .
students ‘who are more likely to perceive counselors as warm and inf1uential e ,Gj

rfr, s

'independent of the non-routine frequency or quality of their relationship.

7 . Our.data indicate that some students, notably those with low achievement T ,;. -:. . {?

or those from lower ~status ethnic groups, are especially likely to see couriv !
L selors as warm.and influential. For such students, counselor advice about i ‘
| eareer‘plaﬂg would weigh morékheavily. Counselors must not misuse their =~ = -,‘ 1

power by either providing’ fal¥e esncouragement or crushing discouragement for

Wt

RN
v
.

b low achieving students. : § ;o ) o -~.~’ -
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