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Introduction ~ © - ‘s

Over past &earsh Countryside -School has offered a selection of jntermediate
school organizational patterns to its students and parents. The selections .
that are offered are semi-departmentalization, team teaching approaches, and .
open alternatives approach. The stidents have beer asked to bring this letter
home so that between you and your child you may make this selection. To help -
you with this, I would like to furnish you with the following infofmation: ’

- . ~ !
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- = ‘4, N ‘e ) ,
l Semi-Departmentalizatigg .

-

; -

-

During the school year 1962-63, a great many meetings and discussions , _
were held in which all concerned were able-to participate and offet suggestions
and opinions. A -congiderable amount of time was given to staff, parents and.
administrative personnel to air views and raise questions. This was accomplished
thru the liberal use of staff meetings at all levels, PTA meetings:$§9hool Board

neetings and even in small group situations such as lounge, coffee preaks, etc.
. N A}

¥
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On April 18, 1963, the Edina School Beard authorized the estaghighmeng of
the semi-departmentalized .method of organization in the upper element Ly grades
(four, five, six) for a trial period of three years begin ing September, 1963.

In the preéeﬁtationvmade”to the Board of Eduégtion, several program hypotheses
' were made outlining benefits it was hoped would be obtained thru use'gf this

form ‘of organization. . \ ) '~
) ) )

Progkam Hypotheses: * . \ 7 “

I. Teacher Assignment 3 : . .
(a) By assigning subject material areas to teachers on a more limited

basis, it should be possible to make assignments more closely

related to interess, competance, and training to the advantage

- -0f both teachers and pupils.

Y

- .

.

. (b It would be .possible to schedule this program so that the classroom
teache{ is subjected to fewer. classroonm 'interruptions than*ﬁf@‘present
in other programs. '

3
»

I1. Developmental Possibilities ~
Although there 1s no built-in excellence- inherent in any type of orpanization,
opportunities that may be taken advantage of should be Possible under- this

D)

,‘ - program, such as: s . ’,
/” “(95"—Bebagse of the narrowing of the subj ct matter résponsié}lity, it is
) + 7 7 possbile to build in more structured ‘curriculum development.

-

¢

(;;\\I:_is possible to schedule more specifically designed inservice:
- “education programming.

.
-

dcf It 'is possibie to éirect the nature of the graduate ;ogk of the
elementary teather more specifically. i T

'fﬁ)A—It is, possible to develop more types of multiple érouping to meet
’ ) the problem of individual-differences.

4 .
- A

4

o Because of tile narrowing of subject matter iesponsibilify, it £s possible

L fo appraise pupil progress in the virious subject matter fields more accurately.,

>t . , [ 3 -
/);: IV.f Pupil Contact with Specialists > Ty

O  (a) Puplls associale with several specialists under thig‘prograz, »
(CRIC @) It s generally 1s possible to profiram students to have mor co“‘tact

-

“with men.
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(c) It Is possible to distribute the skills,éf outstanding‘teachers over
a large number of pupils. o } .-

V. Adjustment to the Junior High School Program
[t shpuld be possible to build in and‘to observe ancasier orientation
and adjustment to the Junior High School program, - .

‘Mechanics: ey

»
~

The. curriculun is divided into the following subject matte# areas: .
Language Arts and Social Srudie$ (including reading, $pelling, writing, and
social studies), natheratics, science, art, mysic, physical bducatidg_and
library class. Teachers were assigned to these areas“on the basis df interest
and competence, being given their first preference wherever possibl,"!he
language arts teacher,also called home room teacher, 'would have two groups
of- students for three hours 'each per day,! thus cotrting in contact with v
approximately sixty students. .The math and science teachers each have six
. i, .Classes per day zmeeting a total of about 180 students. The science teacher
2 also ‘teathes art on the average of one period per week. These periods
may be tombined throughout the year to enable the teacher to work on more
extensive projects. There i{s a misic teacher and physical education teacher
1ty our .building who sees all students in the departmentalized area for either
fobr half periods per week or two full periods per week. These two teachers
alag act as consultants to all other classes within our building whern thiy
- are free of classes. A library class is conducted by the librarian one period
per week fqr all the students. This period sharing the time allotted to mysic

and physical.education. . . :
. g < )

JA student? scheddle might gppear this way: /7//

o, . -

.. . ) . . .
‘Peribd ___¥onday Tuesday Wednesday Thursday Fri@éy
N HOME 'ROOM . N

{
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l - i LUNCH . v w“
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{k‘ Math 7 | Math ' Math *, Math

PE - Library
Science ) Sciknce
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‘ ¢ ’ ot Team Teaching o i
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. ?autihg the school year 1971-72 numerous meetings-were held by the

- ¢ admimistration and faculty of *Countryside Schvol in an effort of arriving at 1}

a better organizdtidnal pattern for the intermediate grades that would allow

- us.to move more consistently towards individualizing ins‘t_ructﬁrﬁ' for our

'gﬁildren. Many plans were studied gnd xesearched dufingathe ime of these
_meetings. Also, at this time, many of o fagulty members traveled about
s }helsta:e vf@iting schools that had implemented more Mnnovative programs.

" We called in zesource people from our'di§trggt office who’gave us an {
abundance of Information on organtzational patterns in.the elementary_schoot.
After maﬁy meetings of discussion, plamning, and research, many visitations,
and a greaf.deal of ornversation with.ggople from the instructional department,
wé finally arrived at‘a course of action for Countryside School. We decided

* that, we would like to initiate a "Team Teaching.Approach.” We decided that.

. . we would want mylti-aged, non-graded reams.. We knew. however. what the ,
= .- "complextion of our commuhity was and that we would prohably move at a slower

\

pace than we dould like. . .o 1y . ‘
' r-S 2
We- First set ouj to write tentative objeJ;lggs for our Ebaming programs.
- -These ‘tentative objectiﬁps evolved into our permanent “objectives for the year.
P e o 3 . *
-~ <: A s A . ,' Y } -«
. . * . . ~0bj_ectives ' . ® ¢ ' ‘
- B it g e et g 5
2 N .. - . e

I. To establ#sh-an envitonment conductive to me%ting the needs of chiidﬁen.
" These needs may be identified as belonging, understanding, identix’lq_'a;iont

- guldance, respoosibility, wo¥k, personal development, and self worth.|
é; \ Y s . ’ < »
© AT To lmplemest 4, curriculum composed of curriculum adoptions and approvég

Ef l(:‘ sgovlal”quﬁraps~, ) . e \ :
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IIT. To assess pupil competencies using appropriate diagnostic procedures.
£y \ .
V. To ptescribe learning tasks appropriate to pupil need.

V. To evalﬁa&e pupil progress dt approprlata times in the instructional ~
/ - process. -

’

VI. To provide cSntrlbutlons to public information relative to pupil progress
’ and team goa®p and procedures, . ‘.

We orgaqlzed two teaching teams. One of the teams was made up of fourth T
ani £ifth gralders while the other team was comprised of fiffh and sixth graders.
At first these teams were operating pretty mnuch on a gradéd approach. However,
- as time went on, they have slowly evolved into non- graded teams. -
The teaming approach involved just one- -half of all students in grades four,
five and six. The other half of the students in these grades were placed in
seni-departmentalization.

Conclusions about Ieaﬁing ‘ - .

There are several cotclusions that we have been able to reach while s

working through our years df non‘graded multiaged, 1nterdescipltnary't‘aming

It is felt that the teams must be non-graded to 1nsu£é that each student 1s .

placed or taught in relation to his ability. This will provide for an optimum

learning environment. The question 1s.sometimes asked: "Why should we use ‘
T “teamteaching?”  The Gnefbest andwel to this is that it provides us with aj dore

flexible schedule to opg#ate within. It will also provide more people to assist M

in the instrud¢tion. And finally, it is the best way known to improve the

co:petency—of teachers. ’ ) *

The other advantabes ‘of teaming that became evident could probable be

ewumerated as follows ¢
1. Greater efficlency in personnel utilization whfth lowers student-adukt '°»
ratio and allows for more realisticzindividualized instruction. ' _' i

~o
.

Flexibility of space, no space is "boxed in" for a defined purpdse:
Freedor of movement is a necessity. ' . P
. N . 5 A
3. More complete and elaborate centers are belng readied for all areas
! The economy of having full use of equlpment and® mdterials 1s a prime goal

¢ 4’ More extonsive media can be readily available to all students and adylts.
5. A more balanced program is insured for each student as no one teacher )
always :teaches her ' ‘per" subject.’ . i v R . * .
’ ' £ N :
6. Total staff growth is obviously a result of team teaching and the_open-
gpace consept. Teachers working and teaching together pick up 'trtcks: . s,
of the trade' from one another. @ ., -
* . Y [
o 7. Each student can always find some adult with whom he ¢an adequately iy
relate in this structurae. N oy L . .
) - . *F“‘ s A E)
8. Less walls are around to act as barriers‘*and isolate subject areas, o

teachers, and students. This -naturally brings about more commurficatiod
between teacher - teacher, teacher - student, and student - student.
\ .

9. Greater efficieacy of student movement. ol Sl

«-
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Introduction

o' - - ! :p
During the 1972-73 sghool year, the édinp Board of Pqucation approved the

development and lmpleWentation of an open’schoul education altermative for the

1973-74 school year. Thc program was approved’ with the copndition that it be

Q rigorously’evaluaced o ag to demonstrate igs va;ue ag an eduCﬂtional optdon.

[E l * That ternative rogram has boen in operation for four years. during which
*it, has been undergding continusus evaluation and ad justment. --

A itext provided by ERIC
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. The Evaluatica-Strategy »: ‘ 4N

.
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' student and pareat to student interactionsfor learning occurred continuously. .7

Program Background A - -
The Alternative School came into existence throngh Board action on
April 9, 1973, as a result of ¢ series of prasentations by a group of interested
plt&xt Theis comwun[ty group st forth a-philosophy of open education in the -
form of a series of 46 goul‘ whichi deiineated an aducatlonal serting in terms of
organiz acrow student opportunities, desirable teacher goals and goals to :
dcilitate par»ntil involverent in gducation. -

Purposes for the Evaluatton o

- -

The development of educational procedures and practices has gone on
for decades with lictle Ol no serious challenge to their goals .or strategies.
e faith«chat eddtation always has been, and always will be, was sufficient
£y convince tax payefs to cohtinue and even increase its suppért of this public -
instigution. ﬁ In recent years, howe\er & more sophisticated public faced with
limitaticns 1% funds has,begun to ask for "scientific"” proof of the effectiveness
of all of its™ocial institutions, including education. The alternative E

educational enpironment Coqntryside was an attempt to change and expand
Edina EduLatron&g.ﬂrogra ; and it muset, therefore, be subjéct to the scrutiny
of those who Supporg tha edccational program. .

A y

vy .
In addition to cgntributing to the judgment regarding the value of the
program, a secoad erpﬁkc for the évaluation was to assist the program developers

with data rela'ed Lo decdsions they face in program deVelOpment and adjustment.

s
\ at

The idea of a.ystezatic and continuous evaluation of educational program

is a relatively new q§e. ™~ ¢

Suzmiary and Conilusions: The Alterna Lve Prograa at Countryside Elementary
Scneool has beean in overation four ycan The course of development has been
guided by six general goals. These also guided the gathering of evaluation

data. ] \ E . » p

These goals call for accurate perceptions of learners, parent, student
apd teacher decision making, ' an atrosphere of in}erpersonal concern, the
dntinued arquisition of skills and kn owledge, and overall staff coordination
in order to facilitate learning. . .

. g) . . .,

The cvidence gathered with regardito the accuracy of perception$ of.
learners by their parents and teachers revealed that parents were quite accurate
in their perceptions fron the outset of\the program, and they remained accurate.

Responsibility for raintenance of ﬁhe learning environment was assumed
by student, parents and staff, eaqh of whom appears to have been a resource -

for learning. Stulent attendance records reveal a very high rate of presence

in school, and records of parental part Expation reveal that mothers were

present at a rate of at least two perda; each day. There was very little

farher participation. Further classroom| interaction data reveals that student to

.
N . . -

v An environment of‘interpersonal con ern was attained, and it remained “
Constant over the period of evaluation. \The environment was seen by students \-
enthusiastic, demoncratic and satxsfyi Furthqr there was an absence of
friction and favoritism. Observation of. classroom havior revealed a large
predominance of constructive xnterpersonAI interaction and 64% of the parents
reported that their child was more skilLéd in interpersonal areas than priof

to th program. ) r -
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If you will be having a child in one of our programs’ and would like

to make your prefergnce ‘known,

you may merely detach the tear-off below,

fill 4ic out‘ahq have your child return 1

WHENEVER A VARIETY OF SCHOOL ORGANI

STUDENTS,"IT BECOMES EVIDENT THAT SOME GA
. EVERYTHING POSSIBLE WILL BE DONE TO HONO
" CANNOT ALWAYS BE GUARENTEED.

Tear Of

- . R b ' t
BTN wald’like to have my:child in sem
> for the school year 1977-78. -

2. I would I1ké"to have my child in the
. the school year 1977-78. .

3. 7 would like.to have my child in the
approach for the school year 1977-78

after considering all available data

’ child and the three learning environments.

PLEASE RETURN BY FRIDAY, MAY 13, 1977
s Y

—
- h
)

t to his or\her teacher. .
ZATIONAL, PATTERNS ARE OFFERED

IN MORE ACCEPTANCE THAN OTHERS.
R YOUR REQUEST. JHIS, HOWEVER,

E s .. -

i-departmentalizatio P
L3 .

-
-

team approach for
A . *
Open Alternitives

¢ .- 7

I would like for the school personnel to make.this choice

with respect to my

’ pa
‘Student 's Name / Presént Grade Present Teacher
- . / ¢ or section *1976-77

: 1976-77 - .
. N -
e
, .
. .
L] [
. Y. ‘ s N »
Parént's signature .
.
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