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" INTRODUCTION

-

. Behavioral objectives are an 1mp6rtant
part of the career guidance program vour
\sehool is developing. They state explicitly
what behavior is expected of students, fac-
ulty and staff, administrators,-and whoever
else is involved in career development. Be-
havioral objectives also provide a means for
communicating clearly what results admin-
istrators, faculty and staff, parents, #nd
students should expect of your career guid-
ance program. In addition, thev serve as
the criteria for determining the effective-
ness of the program \ .,

This manual provides {’ormat'l)on and.
exercises on writing behavigral objectives
and on deriving them from'goal statements.
* Thegg tasks are not easy. Behavioral objec-
tiv;ﬁ,hg‘t are both worthwhile to achieve
‘and specific enough to measure are often
difficult to construct. Creative and analytic

skills will' be'needed to derive behavioral ob-
Jectives from goals. But, in terms of your
career guidance program, the results of writ-
ing meaningful and measurable.-behavioral
_objectives should be well worth the effort.

After completmg thls manual, you
shoﬁld be able to do the followmg

A. Given four behavnoral objectives,

_you will identify-the four parts_
* of behatioral objectives without
error,

Given a kst of non-behavioral ob-

- jettives, you will describe the de-
ficiency in each objective without
error.

Given a list of. behaviors, you will .

seléct behavnors that are examples
of cogmtlve affectlve or psycho-
motor behaviors.

You will define criterion and en-
abling objectives.
’ Seo

8

You may already be,q uite famihar with the.
derivatiap of‘behavioral objectives. *If so, you
are neve(:gheless encouraged to take the few min-
utes necessary to go through this manual, not
only to refresh your knowledge, but also because

* the terms that will be used during CPSS may be

different from those with which you are familiar. -
Here are some Ythings you should know prior to
begmnmg this manual ‘
"A  The manual is self-instructional  You
may work at your own pace to com-
plete it.

. Many of the steps in this manual are
question-and-answer steps. It will be
éasier to concentrate on one step at

a time if you usea cover sheet tocover " —

the answers beneath the step you are
-reading. Write your answer to each
question before you uncover the
angwer.

?

C. *You will need the following materials-

Pencils . -

" A cover ‘sheet or mask card (large
index card)

Seratch paper on which to record
your answers

D. " Write all yqur answers to test and prac-
tice questions on scratch paper. Do not
write in this manual because other peo-

" ple will be using it, too.

E. Follow the instructions. When vou get
to the bottom of a page, continue to
the next page unless you are instructed
to do otherwise.

A

NOTE: Looking ahead or leaﬁn'g out steps
probably will make it more difficult
Tor you to learn the skills that you
need.

- Begin the self-instructional sections of this

manual with Step 1 on the next page.
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A. PARTS OF BEHAVIORAL OBJECTIVES o n

. 1
R \ |

Pretedt -~ . v v v . : " = i
Step1  In each of the followmg four statements, name the part that has been underlined. Write . *‘
the name of the underlined part (.e., actor, behavior, condition, ar degree of sume$) on . ‘

scratch paper. Do not write in this manual . l

A.  Given a list of three occupatlons and the 0ccupatzonal Outlook Handhook the |

. student will identify the age, training, and work envnronment for each of.the |
pccupatlons ‘

|

.

B.  Given two jab applications, the student will complete the applications w‘i\thout érror.

¥ L]
N .

C. Given a list of three occuaptlons thestudent will llst the post-high school educational * - ‘
. l preparation needed and where he/she can secure jt for at least two occupatlons Accu- |

racy will be Judged by a teacher or counselor.
' .
D. Given a list of ten fifteen occupations the student wilklist at least five ‘worker traits
(e.g., aptitudes, interests, temperaments, educgtional attainment, earnings, etc.) re- |
lated to success in one oc®upation. . . ) 1;
Step 2. Which of the following five statements is/are behavioral objective(s)? If a statement is not
' -a behavnoral objective, name the missing part Do all your writing on scratc? paper.

Statement : . ‘

-
LN

A. Givena senes of five occupational clusters, students will llst from memory two oc-
cupgtions that are ip each cluster.

B. =Given a list of references students will know the appropriate sources for finding job .
openings.

- -

C. Students will correctly fill out joB application forms.
D. After selecting two occupations of interest, students will list school courses and -

community experiences that relate to the occ0pat|ons The list will be reviewed by

a counselor, - . - ’

" - .
F S

_E.  Given a‘list of ten sources, students wxll 1dent|fy those sources in which salary/wage
informatipn can be found. '

-

k4 ~ . - "
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Aruitoxt provided by Eic:

Answers for Pretest

Step 3 Compare vour answers tor the questions in Steps | and 2 with those given below
. s - -

/

s

.
. o o ¢« &

L]

[T,

ANSWER:  Step

»

Step

A Condition
D Degree of success

AT Yes

B. Actor

B No-behavior

C. Behavior

C..Yes -D

\vt ~ ~

I No-degree of success

A, Kallyour ans)nei's were'correct, 20 to Chapter B on page 29
v . ¢ . .
B.  If vou missed no more than one question in either Step 1 or Step 2. $kmn the re-
mainder of this chapter starting with Step 4 on the next page Then answer the
questions 1n the post-test at’the end of the chapter. ) :

“

‘.

C. If you missed more than‘one question 1n S&ps 1 and 2, continue with Step 4 on

.
the next page. . N )
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Step4 A behdvioral objective is a statement that describes' what a person souldi be able to do
after completing a learning experience. Good behavioral objectivesdive fhe pe:zdn a clear

. understanding of what is expected of him/Ker. In other words, theyjarefa mearfs of com-

+ municating very important information. . T

‘

Step5  Behavioral objectives.contain four parts or portions. The terms you will need to know '

. * begin with the first four letters of the alphabet, “ABCD.” .
- ' A. A'ctor(s! The group of students (or others) v\fho will perform a desired
task .
B. Belfavior A task that the actor can l;)'e seen or heard performing
v . / -~ .
. C  Condition(s) (An optional part of, behavioral objectives) What the actor has
to_work with to.perform the desired task: can be materials or
‘ a setting 1 ,
D. Degree of The criterion that can be used to determine whether gstudent
. Success has S&ccessfully mastered the behavior prescribed by the behav-¢
) joral objective \
> . M -
Actors . N ' : C

~Step6 A behavioral objective specifies what specific persons or “actors” will be able t6 do after
completing a learning experience. The.actor, the person who will perform a given task,
! . should usually be a student. It is-sometimes helpful to write behavioral objectives for dif- .
) ferent groups of students. For instance, there are groups of students within this school :
- with different future plans. There are students with no-set plan for the fyture, students
who plan to get a job right after high schoel, students who plan to obtain occupational
training, students who plan to attend college, and students who plan to stay home. Be-
havioral objectives can be written foweach of these groups. o -
Step7 . Insome instances, it may be desirable to specify grade level for students. The grade level
spedified for a student should only indicate that the behavioral objective should be achieved .
by the time students leave that grade. It should not mean that a student in a lower grade
level cannot or should not achieve the objective. . - ’
e L , 2
; :

: : , y - »

NOTE: For the following steps, use a cover sheet to cover the answers' beneath the step you 2 -
) are reading. Move your cover sheet down the page after you read and yvrite your an-- .
N swer to each question. Do not write directly.in this manual.- .
o, ,
' - ’ .
Step8  In CPSS, who are usually the actors in behavioral objectives?
N AY
\ : - : o
A. Counselors and teachers B. Parents C. Students . v
‘ . . ‘ 3 . .
A N o . . .
, ANSWER: Cis correct. Objectivesin CPSS are usually stated in terms of student behavior. *
. ~ !

¢ - ¢ .

4




v ‘
Step9  Underline the phrase describing the actors in the following behavioral objective:
- . W C . . -«
- Students who plan to attend a vocational school will volunteer for a part-time job

in their area of interest from a list o'f thirty available jobs.

/ ‘ K

ANSWER:  You should have und rlined “Students who,_plan to attend a vocational *
school” because'thefal'e the specific group of*actors to whom this ob-

jective apples. . ’

AY

Step 10  In CPSS, the actors ¢an also be others. Behavioral objectives can be written for students

' - as well as a va!fety of adult actors, such as teachers,-counselors, parents, local employers
who are participating in the work study or other school programs, or members of the com-

" munity in business and industry. These behavioral objectives describe the competencies

adults need to better help students prepare for further education and careers. All changes
in adult behaviors should lead to desirable changes in,student behavioy. To gyide the be-
havior of adults, without demonstrating further effects upon the lezylx‘,‘would be insuf-
ficient, ' .

Fincf-tl)e phrase describing the act'ors in the following behaviorallobjective:

Given a list of five community job placement agencies, the teacher will list the -
special services and features of each agency. The special services and features will
includé%uch things as their functians; their customers, and their suc -ess rate in
placement. ¢ T \

\
.

" ANSWER: “The teacher” is the correct answer.

. - \
Step 12 The objective in Step 11 could be rewritten so that it is a behavioral objective with stu-
. dents as the actors inst®ad of teachers and counselors. For.example: Given a list of five
community job placement agencies, the student will personally contact and list the special
services and features of those agencies to the satisfaction of his/her classmates. (Itds im-
" portant to consider all objectives written for-adult actors fh light of their ultima’te impact *
onstudents.) : ' ] v '

Step'13 Find the phrase describing the actors in the follb}ving objectivé:

. .. v
Given information about five state-supported colleges or unj¥érsities, parents of
college-bound seniors will compare them in terms of thei
. L] -

.
.

. ) .- e . 3 )
ANSWER: You should have located “parents of college-bound senjors.” They are the

specific qoup of actors that will perform the task described in this behavioral
objective! . »

-




Behavior

k]

Step 14 The behawior portion of a behavioral objective states what the actor should be able to do.
This behavior portion describes an “observable™ action. An observable action can be seen

)

v or heard. The key words to look for are verbs open to few interpretations rather than
. many. This difference is illustrated in Table 1.*

'
v

3

’
L

-

To .Lmderstand

T$ fully appreciate

To grasp the significance of
§

To enjoy
. \ n .
‘Te believe +~

To trust

Table 1. Desirable and-Undesirable Aetion Words

Undesirable Degirable ;
(Words open to “many” (Words open to “‘fewer”
(interpretations) ° Interpretations)
> \ ’
To know ' \ To recall

To real-lﬂ.mderstand - To id‘en&v -
\ 4

- - r - L.

To appreciate To name

To illustrate

To demonstrate

o

To construct

To change

-

To compare

To order

kY

< ‘0

The list in Table 1 can be expanded to include more words on both sides. When writing
your own behavioral objectives, use words open for “fewer” interpretations and-test to
see if your objective is written in behavioral terms by asking the question, “Can [ see.or
hear the actor performing this task?” If the answer is no, then the objective is not written

Step 15

in behavioral terms.

*Based on Robert F. Mager,
Publishers, 1962).

20 \w

-

Preparing Instructional Objectives (Palo Alto, California: Feron




" Step 16  What should the hehavior portgn of a behaviofal objective Spedity?
‘ = . L4 ; *.I ]
A. What the actor will be able fo do,

L3

s

. : ' ° < i ‘
B.  What the actor will unlfers‘tapd +
* a

“ Ve . +

7

. : L]
ANSWER:#  Ais the correct gnswer. The behavior portion states what the actor 1s able
. to do to achieve this.objective. U ;o
- (_‘ . ‘. 5

x

A. "o appreciate
“B.  To'describe

C. To understand fully

»

Y
s 3

ANSWER: B is the best answer. The phrase “to gescribe” illustrates an action that cgn

' be heaxd or seen. You cannot see or hear a student *‘appreciating’’ or even
"“‘understanding fully.” If you did not answer this question correctly, go back
*to Step 14 and reread the section on behavior.

4

Step 18 In the example below, the behavior pertion of the statement is underlined: ,
G‘iven their scores §h a vocational interest inventory, students will choose two oc-
cupations in which they are interested. A counselor will judge whether the choices

are suitable, | .

n

—_—

/ " The underlined phrase describes what it is desired that the student do.
. .

Step 19  Find the behavior portion of the following belaviorgl objectite.. ~ : IR

Given a variety of pampbhlets and bulletins from colleges and vocational-technical
schools, students will contrast, the time and cost of education for at least three
careers. - . ) 4 i

A

\

ANSWEI& “Will contrast the time and cost of educatién” is the correct answer.

* s
.




A .

- . A3 . 7' .ot
Step 20. Whaq is the acto‘r.in the behavioral objective in Step 19° ) ) ) .
. ) N \.; >~ 1Y ‘ . ‘. - . "
- ANSWER:’ " » “Stugents” are the.actors in that’example, ' . s «t ",
d o ‘ . s . P -
'Hf R

- — K - - ’ A3 - - : . Iy
S?p 21 Underline the behgvioral portioty and the actor(s) for the objectives Below.

[ ]

[ -
.
~ . . .
rad .

- i
&

‘

. vaen, three different joﬁ, application Torms, students will complete.eath form-

), withaut error. - . 5 . ‘
A ' . e K * LI /'
' : - N . T A . ¥ I' ¢ N T T , 1 2
< ) ’ 4 ) 3 - . . ; e 2]
ANSWER: | “Will complete each form” 1s the behavyjor tha{ i1s performed by ‘students,
t " who are ;hg*act(}r& ) T - :

-

-

Step 22 It should be kept in mind that the behavior portion specifies knowledge, skills, or attitudles.

. J
» . c e -

", A'behavior strotid not specify what an indivldual is doing to or for another-mdividual.- An

example of behavior stated inan undesirable way is: - , ‘

0

In a communications course, the teacher will assist the student ta complete job
applications. ’ -
. F .
This statement describes a “process’” in which teachers participate rather than the knowl-

: ‘edge, skills, and/or attitudes that teachers should have in order to assist gtqderws.
Step 23 Is the following statément a behaviora objective® = - . ' {/. o
N The counselor will-help students identify career information sources. - ' -
A&? YeS ' N o - A » - )
/ : “B. No - e ’ \
T - T T " = ‘—L = N T — :V;:: -
ANSWER: ° No..The statement is nottruly a behavioral objective since it doés not - *,

explicitfy describe what a counselor needs toknow, do, or feel. Neither
doeg it describe the knowledge, skills, or attitu that.a student should have.
The following two statements are behavioral objectives. : N

The c‘qunselor will describe at least three sources in which st“dents can’
acquire information on careers.’ :

! o

! : ‘ . . .Y
- The 'student will list three sources of career inforwatxon available in
" the school.. -t ‘




»

14

~

su?’-’-“

- . ' ~ / . - ‘ . ) ‘ l“ ‘
» . v . . »‘ . -0 .
Step 24 1s the following statement.a 'behaviqrz;l objective? .
The school will provide a jc‘>b placement service for 'stu‘dénts.

o . . '
AJPWER:

No. The statement describes a method by which students can identify, jobs and
acquire employment. It ddesnot describe the knowledge, skills, qr attitudes
Deeded by students to identify jobs and acquire empldyment .’ In other words,’
the statement describes a method that students can use to acquire jobs and does
vnot indicate that they do in fact, acquire employment. )

4

-
ot ST

T

9 . - - R -

Conditions v
e - . F2 B

Step 25 The conditions pottion of a behavioral objective describes the cdndrtions under which the
desired behavior will be performed. Conditions describe either the setting of the actor or
state what materlals or information will be given to the actor t6 perform the desired task.
The conditions statement is usually placed at the beginning of a behavioral objective. A
condition is used to clarify the objective. Therefore, it is an optional part of a behavioral
objective. e - -

The_example below contains two behavioral bbject.ives, including conditions. The condi-
tiens are underithed in each objective. In the first objective, the condition is materials.
In the second objective, the condition is a setting.
) .

A. Given aﬁlist of employers, the faculty member will describe the protedures for
placing students in part-time jobs. * _ e

N

1

°

. : \ .

B.  Inasimulated jobntervikw, students will demonstrate skill.in interviewing to the

- satisfaction of the teacher. The student will have a checklist as a basis for deter-
mining student performance. . _ s o

Step 27 What does the conditions portion of a behavioral objective describe?

. » .
) A.{The task the actor is to perform

B: The materials that will be given to the'actor .

¥

i L]

. ANSWER:

TNt - P . i ’ .
B ig\the correct answer. The condition portion may also describe the setting in
\}vhm!) the behagior will occur or a prerequisife experience of the actor. '

\ C

.
¢ Q %

-
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Step 28 Which of the following staiements,is a condition? ) ' ) p‘
A. Using the Dictiondry of Ocgupational Titles - ,' i

B. Wil Idifferéntiéte between professional and paraprofessional jobs in the field of
medicine.

.

»

——

=
ANSWER:  Adis the correct answer, This statement tells us what materials an actor will be
given when performing the required task. If you select,ed B, you selected a be-
havior pattern. (Remember: the behavior porftion is a phrase with a word de-
scribing what the actor should do.) .

* .~

—

-Step 29  Does the following objective have a condition portion?

[

Counselgrs and teachers will list'and describe all the socml/ personal co unsehng
semces available in the community.

v A Yes - . . ;
B. No ‘ . ¥ 5 l 1"

. ) Y

. ¥
ANSWER: Biis corréct. There is no sondition given in this objective. Co‘nditions;E op- f
© . tional if .the setting, prerequisite experiences of the™actors, or materials given to
. the actors to perform the task do not need to.be clarified. A condition that
could have been stated is: *“‘After conducting a telephone interview with com-
munity social agenmes, LD

»

Step 30 _ Point out the conditien portion, if any, in this objecfive. "
After reading a required paper on career opportunities and interviewing five indi-
viduals in different occupations, students will describe at least six key factors jn

' the selection.of a career. - : .

2

4

ANSWER: “After reading a required paper on career opportumtles and interviewing five
individuals # different occupations’’ is the correct a . M)ecthe has
two conditions: (1) reading the paper and (2) intervie

" portions often state more than one condition. ]

.

» .
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Degree df Success - {‘ CT -

Step 31 The remaining portion of abehav"bral objé \tlve is the d ggee of success. The degree of
Success portion of a behavioral objective describes how the actor will be evaluated or how
well and by when he must perform a gjven task to be syccessful. Key words to look for
to |dentrfy the degree of Success portion are descriptive adjectives or adverbs and numbers.

The degree of success portion,often appears at the end of a behavioral ob]ectlve,

. . o
Step 32 What should the degree of success portlonbf a behavioral ob]ectlve Jescrlbe"
N . B
A.  How the actor will be evaluateds . e
b P 3 > . . \7_
, B.  What will be given to the actor
ANSWER: A is the correct answer. The degree of success portion of an objective describes
- how to measure or evaluate an actqr s performance or what is required of the
actor for success at a given task. ' = . ) e

N
4
5 +

Step 33 The first way to speCIfy thegegree of success is by describing the minimum degree of
success. The mmlmum, or least, the attor must do and still be successful may be specified
‘by st:afmg the minimum number (such as nine out of ten), percentage (such as 70 percent),
proportion (such as 3/4), of correct responses needed to be successful.

Step 34 Whlch of the followmg is/are an examﬁple of degree of success?

A. Nine out of ten correctly . ' I

B. Students will contrast -, ' -~ ,
C.  Using the telephone directory . '
/
k3 M - . . oy . . 4 '
ANSWER: A is the correct.response. This answer-specifies the minimum number of correct .
) responses. B is a behavior statement and € isa condition. ) L
‘ - x v
%’ 1 N ¢’
. .
. ’ ‘ R \ R -
S
P v
“ } . 11\ ) "

+ 4y
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Step 35 The degree of success portions are underlined in the following exampl'es.

> Minimum number 1. Given the names of fifteen occupations, students wijl cor- -
rectly describe at least ten of the occupatnons
i . J .
. Mifimum percentage 2. Given a standardized career maturity inventory, students-

\ T in grade twelve will score at or above the fiftieth percentlle
) ’ -~ - eid grade level.

. . . : - e
//—Y Minimum portiPn . 3. » Given a Nst of sources for obtaining occupational informa-
i ~ tion, students will obtain information from at least one-
-, ‘ third of these sources during a six-week period. ’

When numbers are used to specify degree of success, they should not be set arbitrarily.

There should always be a logical ratlonale for startmg the minimum number of items that
must be included. .

0

Step 36 What may the degree of §ucgess portion of a behavioral objective specify?
A. . The proportion of correct responses required for success

B. The task the actor is to perform

*

"C.  The minimum percentage of correct responses

I , -
o : ‘
ra - !

ANSWER: Both A and C are correct. If you chose either or both of these,you are rlght -
Choice B is a description of the behavior portlon

*
Step 37 Underline the degree of success in the following objective. ' -
After listing eight medical careers, students will list the trammg tequirements for
at least five coqectly -
ANSWER:" “At least five correctly” is the correct answer. . o A
> - v
[ s * ) )
»
r 3 . R “,‘ -
" W . _
. 7 : - -
7 ’ 12 17




A second way to specify degree of success is to state those items that must be included
in the response in order fGF the response to be correct. Then, no matter how else or how
much the actor responds, he cannot be successful unless he mcludes the required items.
The degree of success portion is underlined in the exampfe below.

-

.

vaen a variety of sources for obtaining career information, students will prepare a per-
sonal information file. Each student’s file must contain the following:

)

A. A sample job placement form
- ]

t

B. Information from local‘employment agencies about the local availability of jobs

Information from the U S. I)epdrtment of Labor about the nationwide availability

of jobs , .

o

Cdreer literature, uescnbmg at least three occupations within the studeft’s chosen
career cluster . - N
career cluster

N -4
K A self-repart to be updated monthly about changing personal career goals

F' 7 Personal results on a standardized interest survey

" Which of the follawing is a way of specifving fhe degree of success?
L A.¢ Specify the actors
. ‘ - o
B. List required items

C. State the conditions

.'\ -

ANSWER B ts{he con/ect answer By llstmg the 1tems that are required for an answer to be
cogrect or an activity to-he comp]eted, it can be determined whethér the oblectlve
’bas b achieved. -

A3

: 1 e

P

Step 40 Which of bge following is not an example of a degree of success?

VA
v

*"A. Using the want ads section . ‘ .

P

By listing three resource books

Without efror

-

Ais the cogrect answer. [t specxfles a condition and not a minimum standard for
success as in C of the ltems that must be mcluded for the response to becorrect
as in B. . .
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‘ Stap 41 The third way to specify the degree of success is by setting timme limits. How well a student
— must do to be successful may. 5grstated“ iMsome cases, by setting a time limit, For instance;
we may ask a student to “Type a 200-word passage within three minutes.” TBis objective .
measures the time it taKes a student to accomplish the task because in typing, Speed is im-
, portant. Time limits also can be set to measure duration. For instance, “Students will

. hold a part-time ]ob for at least three months.”

’

Step 42 Which of the followmg is/are eiample(s) of a degree of success portion for a behavioral

objectlve" . %’ . - . !
¥ R N - . A} . . '
. A. Three out of five . PR - .
_ - (Y p .o .
. ‘B. . In ten minutes ) q? o ’ ’ *
N “ ‘/ ' ~ / \ L } . *
C. Sixty percent correct © - )
. . S . ‘ . .- '
o ANSWER:. A, B, and C are all correct. A isa minimum number that would he acceptable, .
g Brls a time ligiit, and Cis a Eercentage AT of these are ways of Spec1fy1ng de- -
/greg of success. ™ _ '
\ . :
[} T N 1 ‘
" Step 43 The fourth way to specify the degree of success is to indicate the person or persons who T
N . will juhige or evaluate the performance as successful™Some of the most common‘words i
: and phrases that aye used in behavnoraT .opjectives to Judge student success are listedgn -,
v . Table 2, below. -
. ' » A "
' - . .' B
S Table 2 ’
[ 4 ’ P
b — N T r . —\‘ \\- r—" ) ) : 7
. reviewed N a counselor- . : T
judged ', . | ateacher . '
- _graded , . . ' - an employer ' .
To be < rated - ' >/ - by < classmates oL
. evaluated M /| parents 7| . : L0
. checked for accuracy ' self - :
. checked for completeness L -
. - p— 4 . » . - . . .
-, :
. ; - —7 .
A ~ N - . .
- ' N L "'f - , -
Step 44 The degree of suceess portions are underlined in the f ollowing exam’ple. ’ , -
. ~ X '
, Given the requirement that each student complete asuccessful job béfore graduating, ’
» students will participate in at least one job experience and will be evaluated for the |
- * “successfulness” of their experience by their employer, their counselor.or teacher,
and.themselves. i . ' . .




Step 45 Find the degree of success'portion for the following behavioral objective. . '
. 7 M - ‘ . . ‘ .

College-bound seniors-will explain their reasons for selecting the colleges they have
chosen to attend. A counselor will assess the soundness of their reasons. .

\
- \ ‘ 4 N \J ) . . 4 S .
- ANSWER: “A counselor will assess the sbundness ol their reasons” is the corréct answer. )
The counselors will determine if the responses meet intended performance
N | e+ levels. ’
| .
! S .
k “ . ” . . e -
. B . s . .
Step 46  The fifth wuy to sperits the degree of success 1s £0 e 4 descriptive word or phrase.that
sets a.standard for success. Some of the most common words and phrases that are used P
' in behavioral objectives to set standards for success are listéd in Table 3. below
. ¢ R _
l‘ . . ‘ a _— ,
. f _ , _ Table 3 * C
] . ’ . ‘ . .; ,
. > ) . ‘ .
* - “ . -
Words ¢ Phrases ) .
e ‘ . L] R R .
- . N AR L. ’ ‘\
) 4 Correctly - . Without error
' * Accurately o Eryor-free ) ’ .
. b » - . ’ '
U ‘ ) Successfully -, . That meets predetermined standards
. N . ,
Adequately‘ E . That meets established criteria , 4
. ’ ,” 7 3 ’ ) N, ¢
R ' All . -~ .. At an aeceptable performanece level N
. _Corhpletely .
L « ; ;
i Exactly . . ‘ “
1 . - - - L — -
. . ’ . : ' T
' L . . . Tt . éﬁ !
Step 47 The degree of success pOl’th{l is underlined in the followm§ example. . )
Given instruction from a counselor or teacher, students will make # career informa-
. - information list that meets predetermined standards. . ‘
Step 48 The sixth way to specify the degree of success is by statin} the grade level at which point »
. the student should achieve the behavior. In other words, the student should have or :

achleve a certain objective by the end of a certain grade level. It should not mean that a
student in a lower grade level cannot,or should not achieve the objective. Furthermore,

. the ip’ecification of a grade level almost always appears along with another degreeof suc- PR
‘cess, such as “without error,” “reviewed by the teacher,” or “eight out of ten.”

. B Iy . ’
b L - . 15 \ -, .
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. . : . |
. . ' . 5 - i . ‘ ’,

-

Step 49 “The degree'of success portién is underlined in the followi gbehav‘loral objec‘tive-

) Students w1ll list five commonly held negatlve attitudes about‘women pursuing " . . ‘
- careers to the satisfaction of his/her classmates by the end. of the junior year. .
" ;
A 4
Step 50 Llst three of"the six ways of specifying degree of succéss. e
) = ’ 3 —~
ANQJER: You should have listed any three of these six things _ “ . , ¥
. . - ’ 'O ’
B A. State a minimum number, percentage, or proportion of correct réspons€s. -
‘ X
] \ B. State items that must be included for the response to be acceptable. ' -
C. Setatimelimit. R SR U
, -
. Indicate the person who will judge whethér the performance is successful. [
. -~ E. Use Vdescnpt‘ive words or phrases. . T ; )
& A ,. . / . <
’° ) F. State the grade-level by which a student should achieve the,behaviq"n . .
. - - ' i / q '
- ) ) 4 ’ J’ L}
’ * - . ‘ ,'
. ) b
- t o

* 2’ )
Step 51  Whenever possible, a degree of success lghou]d be explicitly stated. In some cases,

# “howewer, it may not be necessary to do so because it is already implied by tjhe wording
) of the objective. For example: ¢ ) -
. <

, . Counselors will‘describe the social anfi personal counselmg services av’allable
« in-the commumty ) ] ) . . f -

. - I )

It is implied that cog,nselors wnll descnbe all community services wnthout ’ormally
: spec1fymg s0. - . H .
’ - The student will describe the procedure fot acquiring assnstance-wnth post- hlg-h
’ school job placement through tHe school.” . . .

Step 52  Wheh can a degree of su‘cc%s portion be deleted?
A. Whefm requirements for suceess are implied by the objective ) -

’

\ B. th'en it is dlfflcult‘tp specify a degree of success : . ' . ‘

. B .
LS f - MRS

It is implied that the student will describe'the proéedure without errér, o S, . l
. \ F - .

|

|

\

<+

ANSWER: A is correct, buf B is definitely incbrrect. It will-often be difficultto specify

meaningful succegs criteria but a serious attempt should be made to do so. -
. z 16 - . |
’ . 21
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Step 53 Does the t‘cllowingobjéctive require a formal degree of success pSrtion?

s »

% (aven a list of three careers, students will show their interest in a career by
selecting 1t for turther exploration

Yes

N(»

1 ) . .
. . . -

| ANSWER: B the correct onswer  he degree of success 1s assumed to be “without
| .+ error.”

‘
.

.

Id

.

*

-

.

’

.

o ‘ cL .
Step 34 Check vour unders unding ot this chapter by completing the post-test on the nest
. -~ s

-

\

Py




- Post-test = . \\-’) o,
s Y

D
Step 55 Write the name of the underlined parts of eachof the fol1owm’g objectives on scratch
paper. . kY

Do not write in this manual,- L
. -

", A. Given a role-playing'situation, the student will interview for a position. ‘Adequacy
} . o of the demonstratign of social and communicative skilts will be judged by peers.

[ . ¢

B, (}iv’ four jOb announcements, the student will outllne the procedures that should
' “ be-followed in applylng,for the positions.

€. * The student will prepare“a perst.& resume. The resume should include at least the
. following- personal data, educational data, employment data, and references.

£
’ * D. Given selected information from his 'her cumulative records, the students will‘discuss .
’ (or write) the effects that his’her perceived accompltshm,ents ha/ had ‘on his/her W 7
. occupatiopfal aspirations. A counselor will discuss’ the realism of theigerceptxons
; wrth‘ﬂTe student - ; . .

I (Given a umverslty undergraduate catalogue, a vocational school catalogue and an
appropriate program in each, the teacher will outline the procedures for'applying to
eath of the institutions. The procedures should include the preparation of all neces-
sary materials specified in the catalogues and all necessary addresses.

.- 1

’

Step 56  Which of the following statements is are behavnoral objective(s)? If a statenient.is not a \3 v

behavioral objective, state why. - ) T - \\\

Statement .

. Al Students will know how to operate a super-8 mm motlon picture projector to the
. satisfaction of the media specialist.

B. Given data obtained*from the U.S. Department of Labor and a llst of five occupa-

; tions, rank the occupations according to the nationwide availahility of positions
without error. t
N ( k . 3 .
" C. Given three occupatlons and.the Occupational Outlook Handbook the student will
list the prerequnsnte educatien for lmtlal entry into each of the occupations. o

\ L]
. D. Given lnformatlon of aptitudes, interests, and prior work éxperience, counselors will
. assist twelfth grade students with maklng career decisions by the third guarter.
Ky - .

ll . E. Students will identify five characteristics necessary for a successful job interview [ ' |

to the satisfaction of the teacher. Characteristics will include such things as time- .
o liness, dress, attitude, preparation, and communication skills. , ' |
5 ’ ' v' - 3
~ ¢ \ '
. : i S~ .
- ‘ .
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{} £ Answers for the Post-test . : g
W Step 57 Combare your answers to the postéi with those below.
£ . 4 : .
o C LT e
" ANSWERS. - . . . Ve
Step 51 A Behavior °- B. Behavior C. Actor . *
D Condition E. l)egre-e-nt' success - :
: »
Step 52 A, N(),’because the b‘eh,avnor (know how tp oijeratc. . .)1s neither
- observable nor measurable.
) ' ' B.- No, because ah actor 1s not specified '
- . . ) + s e
. C. Yes ' ' ) e P )
D. No, because the counselor is doing something to or for a student.
. The hehavior as stated is a “*process.” To<be a behavioral objective,
X . the statement should have specified what counselors shoutd know
i . or be able to*do or feel in measurable and observable terms. .
. 5
E.  Yes. ‘ :
: . ’
N - )
A. . If you missed no more than one of the post:test questions proceed to Chapter B
that begins on the next page.
B. If you missed more than one question, review areas of this chapter thaf were
. difficult for you, ther proceed to Chapter B and begin with the pretest on the
next page.
) hd —\.—/
. . . '
- [ "\
. . o A
¥ -
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.~ -~ + " _ B. TYPESOF BEHAVIORS R

Pretest
12 1]

Step1  Classify each of the following tvpes of behaviors as cognitive, affectdve. or psvchomotor.

De not mark in this manual. .o

7 ~A.  Analyzesa problem . . . o
B Apﬁreciates mL;sic .
{ Improves penmanship

-

1) Obeysarule ' ' .
| Summarizes a report .
8 Types a letter

(i Understands a concept

/ Answers for the Pretest

[

. . b
Step 2 (wmpare your answers to the question n ‘%tep 1 mth ti 0 t’bllowmg key
( Vel
S '

-

‘ } .
ANSWERS: -~ Cognitive behaviors - ‘A, E, G, -

7 ,
.‘/_,, k Affective behavngrs - ‘B, D. \ -
' Psychomotor behaviors - C, F. : ' -
y —

A. If you classified incorrectly more than two bEthlOI'S vou should continye thls
chapter at Step 3 on the next page.

i}
.«

B. Ifvou classnfled incorrectly one ox two of the behaviors, vou may want to skim
- the remainder of this chapter and completedthe post-test at the-end of the chapter.

C  If you classified correctly all of the behaviors, vou may wantto skip this chapter
and go on to Chapter C. '




N ' o . ,
Step 3 ~You should now understand what behavioral objéctives are and that behavioral objectives
shave four&;arts: actor, bebavior,'condition, and degree of success..This chapter takesa -
closer look at the behavioral’portion of objectives. .

Step4 * For the sake of discussion, behavior can be classified into three ‘‘domains’*- (A) cogni-
. tiveror thinking, (B) affective, or feeling, and (C) psycho#otor, or physical skill areas. -

Step5  Frequently, behaviors considered when writing objectives are restricted to the cognitive -
* area. However, it is very important that atfention be paid to the affective areas of bhe-
havior as well. It 1§ important that students remember information and develop skills .
and abilities, but it is equally important that students develop interests, attitudes, appre-
ciations, and values about careey development- People probably retain more information
or skills over a longer period of time in areas of study that they value and enjoy 'The
* distinction between cognitive and affective.behaviors will be explored more fully so that
both areas will receive attention when selecting behaviors-for objectives in vour career
guidance program. - ) . . .

Cognitive Domain _
L3

kY

P
Step 6 = The cognitive domain involves such behaviors as thinking, knowing, and problem-solving.

s This area 1s concerned with-the ability to retain knowledge, underst#md-principles and
-concepts, apply information or skills, and evaltuate information. Examples of cognitive
behaviors are: 3

"A.  Li%t types of information needed for career decisions.

B. Describe a process used in career decision-making, .

C. Apply a decision-making process to career choice.

i

*B. S. Bloem, ed., Taxonomy of Educational Qbjectives: The Classification of Educational
Goals. Handbook 1. Cognitive Domain (New York: McKay, .1956). ’g
al Objéctives: The

D. R, Krathwohl, B. S. Bloom, and B. B. Masiz;, Taxonomy of Educat
Classification of Educational Goals. Handbook 2. Affective Domain (New York: McI?ay, 1?64).

21
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. ’
Affective Domain - : . -
Step 7/ The affective area of behavior involve§ attitudes, in}rest,s, values, social adjustmeyt, and
. . the development of appreciation. THis area is concelned with specifying behaviors that
will reflect the student’s feelings toward the material he/she is studying or the willingness’
L to do something. Dbes he/ghe consider a particular topic under study to'be important to ~ *
: him as a person? When heghe has completed a course, does he/she feel his/her time has
o been well spent? What in his/her behavior tells us he/she values a particular experience,

idea -er course of action? -

+

‘

»

-

Some examples of affective behavior in cfreef guidance are:

' ' A .
. v .
A.  8hares information that he 'she has aﬂwire(t@%{)‘ut selecting a career with
_parents, friends, teachers, etc: !

B. Suggests an acquaintance that Lcouldéerve as'a source of information on
" careers T

s ) ’
o » € Voluntarily seeks out books on careers in the hibrarv
- : ; ’ . .
4 . D. Elects to take a follow-up course.in careerdevelopment -
. E.  Persuades friends to become involved in career guidance activitis

» Step 8 - It may be necessary to specify a variety of affective behaviors for any given goal so that
students will not be locked into one way of expressing their interests, values, and feelings.
. i For example, if a stated goal were *Students will be interested in career choice ang plan-
ning,” any of the examples of behavior give in Step 7 could be a way of expressing this

“

i P
- injerest. - . o

Psychomotor Domaén

.
N

» Step9  Behaviors in the, psychomotor area.emphasiz'e physical skill. They inclyde gr(;}s body
& ~ " movements, fine motor movements, speech behaviors, and nonverbal communication be-
. . haviors, such as gestures and body movements. The behaviors in this area may not be

as important to your careef dévelopment program as the pehaviors in the cognitive and
., - affeetive area. Youwill find that the majority of your behavidrakobjectives wilt empha-

. size cognitive.and affective behaviors. - .-
we ol . R .
. ) ‘ X P
. . N Nyt ¢ K ) - .
. - . . B - * i
Less and More Complex Behaviors ’ .

. C L\

Step 10 ‘Objectii’es that 8escribe simple or basic behaviors, such as the knowing and récalling of
', facts or the showjng of interest in an object, are.usually easier ta write than those of
more complex bebavior. Basic behaviors may also be important prerequisitgs to the
achievement of program goals, but a set of objectives that only specify simpl&behavicrs
w + - may only skim the surfaee gf a problem, Yo6u may, thergi¥¥re, need to considerdnore
. complex behaviors, such as the comparing and combinin§’sf objects and the accépting

of one’s own strengt}ls and weaknesses. It may be more difficult to.specify complex-
behaviors in observable and measurable terfns, but the effort can result in important

{
= ~

benefits. . .

T . ‘ . . . ; ’ L4
) . . . N g AR
. . ., . . s
' 4 . 4 [y
- Y .
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Step 11 Asan example, a goal for a career guidance program may be as follows:

14
.

. étudents will be able to select a college or university to attend after a s
graduation. ) ’ o -

.

In order for students to select a college, they may need to be able to do the
following: '

Given a catalogue for a state university, an out-of-state public university, and -
a private college, the student will list the tuition, living expenses, location, and
. programs for each.

The student will show'awareness of the need for knowing about a variety of

] colleges before selecting any to-attend, as indicated by voluntarily looking at ,

N . two or more catalogues, - ‘ . ‘
“

The student will describe the social and cultural activities available at the state w»

university, an out-of-state university, and a private college. ~

The above objettives describg;x'slathcely less complex behaviors. However, students
may need to achieve more complex behaviors in order to achieve the goal, such as
the following: ’ )

.The student will compare the cost, for attending three differerit universities or
colleges for four years'with his/het ability to finance a college education.
_Given a major area ofj‘s'tudy, the student-will summarize information on the
quality of the program offered by three universities in that major area, using.
such indicators as number'of courses offered in the program, number of o
students in the progtam, and number of faculty. '
S * Given the name of one university, the student will combare the social and ’
‘ cultural offerings of the university with his/her own valuey. . ;

'

~

~ L3

/




Step 12 The following is another example of complex and simple behaviors. Those noted as (M) ' .
are the fiore complex behaviors and (L) are the less complex ones. . .. ’ s

" Goal: Students will be able to apply for a job.

Behavioral Objectives: ot I

The student wilt complete threyjob applicatipn‘ forms. (M) ’

, - X ‘

The student will list work experiénces beginning with the most recent. Each

entry will include at least: (1)name of employer, (2) address of employer,

(3) title of position, and (4) duration of employment. (L)

In a role-playing situation, the student will interview for a job. His/her peers

will judge whether the student’s commuriicative and social skills are adequate.

M) - ’
The student will describe guidélines for job interviewing, including (1) dress,
(2) behavior, (3) knowledge of employer, and (4) courtesies to interviewers.

v (L) . .
The Appendix‘contains a list of sample behaviors in the cognitive and gffective domains -
that may be useful when deriving behavioral objectives® Within each domain, the sample

* behaviors are grouped by levels of complexity—from the less complex to the more com-
plex behaviors. By themselves, many of the terms are not observable or measurable be- .
haviors and must be combined with other terms to become so. As an example, the be-
havior;“shows interest in [a-career]” is not observable or measurable in itself. However,
“Mrestnin a career by voluntarily asking for mtore information about the career”
is measurable and observable. The.combination of the non-observable behavior “shows .
-interest in”" amd the observable behavior “by asking for moré information. . .” could bet-

ter communicate the intent of the objective thaneither one by itself. - .=~

Step 14 ‘Check your understanding ofzhis/chapier by completing the post-test on the next page. '

» . .




Post-test

’

Step 15 Classify each of the £ollowmg types of behavnors as cognitive, affective, or psychomotor

-

- A Accepts responsnbzllty /
B. Compares methods - ) v
C.- -

D
E
F. Shows interest in |
G

Turns an object

Answers for the Post-test *

Step 16 Compare your answers to the qﬁestion in Step 14 with the following key:

>

ANSWERS:  Cognitive behaviors - B, C,E. .

lS - Affective behaviors - A F.

Fsychométor behaviors - D, G. )

L

-

Pl

-

A. If you classified i ncorrectly more- than two behaviors, you may want to revnew
this chapter before goingomto Chapter C.

« B. 1t you classnfled ncorrectly two or fewer behaviors, go oh to Chapter Con the
next page

~ =

Na
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.C. TYPES OF BEHAVIORAL OBJECTIVES

r Step1 A behavioral objective is a statement that describes what a person should be able to do
o after completing a learning experience. Géod behavioral objectives give the petson\h -

clear understanding of what is expected of his/her. In other words, they are a means: of
communicating very important information. Although it may be possible to define a \
goal operatlonally with only one behavioral qbjective, more often than not two or morq _
objectives will bé needed to indicate.all of the knowledge, skills, and feelings necessary ~
for students to achieve a goal. Furthermore, an individual or a varjety of people may \ o

. need to have certain knowledge, skills, and-attitudes before an objective can be achieved. 3 -
This chapter proposes a scheme for classifying behavioral objectives as either criterion - ‘\\

" behavioral objectives or enablirigsbehavioral objectives-that may help you to identify the- — 3!
different kinds, or sets, of knowledge, skills, and feelings necessary for fully achieving a ~ §

: goal. It may also be helpful for arranging behavioral objectives into topics and puttmg ©
‘ them in’logical sequence.
3 . . . S
. NbTE: Hereafter, we will call enabling behavioral objectives and criterion behavioral

objectives simply enabling objeetives and criterion objectives. It should be
remembered that they are two types of behavioral objectives with the only
differente being that a eriterion objective is derived from the goals and always
has the student as actor. An enabling objective is derived from the criterion
objective and can have others as well as students as actors.
° - 3 ) T
St B ' \ .

Criterion Objectives  * L . '
. » )
Step 2  Criterion objectives are directly derived from program goals. They define the knowledge,
. skills, and attitudes that are needed by an actor td achieve goals. Criterion objectives are
often called “terminal ob;ectm?s” since they describe only the final or ultiamte set of
_knowledge, skills, and attitudes needed by an individual to demonstrate the achievement
" of program goals. The following is an example of a goal.and a crrt;eqon objective that
could have been derived from the goal. -

- ’
7

o

. Goal: Studént; wil_l know héw to apply for a job.

Criterion Objective:  Given three joé applicationforms, the student w1ll com-
> plete the forms without error. - (
\ .
Step 3 Since the ultimate beneficiaries of a career gundanc( program are students, thé actors for
crlterlon objectives should always be students. o

Step4 Insome mstances you may be able to define 'a goal fully and operatiorydly with only
. one criterion ob;ectlve However, two or more criterion objectlves may be needed to
indicate all the behaviors for'a goal achievement. -




Enabling Objeettves o .

Step 5

- N . . 7

~ i
. -

An enabling objective specifies Knowledge, skills, and attitudes that are needed by stu-
dents tgrachieve a criterion objective. .Enabling objectives may also specify the capabil-
ities needed by teachers, counselors, adrﬁinistrators, parents, etc., to assist or enablea
student to achieve a criterion objective. An enabling objective may also-specify prete-
quisite knowledge, skills, and attitudes for another enabling objective. As its napie im-
plies, then, an enabling objective specifies behavioral outcomes that will en\algje'an

individual tp achieve another behavioral objective. *
) . “

The following is an example of a set of behavi(;ra[ objectives derived from the goal given.

Goal: Students will know how to apply for a job.

Criterion Objective:  Given three job application forms, the student will

. ~ completé the forms without error.

Enabl'mé Objectives:* ' - S .

-
»
. -

A. "The student will [ist all schools and other types of educational programs
he/she has attended, beginning with the most recent.. The list should
contgin: (1) name of school and/or program, (2) address of school and/
or program, (3) dates of attendance, and (4) certificates, diplomas, ete.
received if appropriate. ) oA

4
.

B: The s‘tydent will list all work experienee, beginning Mth(n’ng’dt‘recent
. position. ‘The list should incl;Zé at least: (1) name of émpiq&er, (2)ad-

dress of employer, (3) title of position, and (40 durétiog‘@f’é’mﬁ{oyment.

—_ -

. C." The student will list criteria W individualeto serve as employ-
* . - mentreferences. The criteria s nclude: (1 knowledge of appli-
cant’s attitudes, ifiterests, etc.; (2) familiarity with applicant’s %

. and (3) relevance of the reference’s contact with the applicant tgAhe
' position being applied for. ) / ;

N |
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‘B. The achievement of an enabling objective may first require the achievemer\f“ﬁ)f othgr .

&

Figure 1, below, gives examples of the ways in which criterion and enabﬁ%g‘&)jectives
may be related to each other. In summary, o . '

-7

A. One or more enabling objectives may be ngedea to defiq;e’ a critérion objective fully.

enabling objectives.\

SN

*

It may not be necessary to specffy any enabling objectives for a eriterion objective.

All enabling objectives must be related to a criterion objective, that is, vou cannot
have an enabling objective unless you have a criterion objective.

P R
|
- 0

1

. T . Figure 1

Various quationghips of Criterion and Enabling Objectives

-
v

: t

. C}rrion Criterion Criterion Criterion | Criterion |*®
' Objeéctive Objective Objective Obijective Objective
= ] |
Er%b]ing 1 Enabling Enabling Enabling Enabjihg
Objective Objective Objective Objective Objgctive
J\ i N L -3 - f ’
. Vo : [
, : Enabling , ' }
] Objective. -
_Step 8 Check your understangng of this c}]apter by con;lpfeting the post-test on the next page.

\/@ | 28‘-.33 '




" Post-test A ’

Step9  Indicate whether each of the following four statements is true or false. Do not write in
this manual . -

»

A Iti is possible to have an enablmg objective without having a crjterion objective.

A criterion objective may be derived from another criterion objectlve
. /
An enabling objective may be derived from another enabling objective. °

-

Students, feachers, counselors, and parents may be actors for criterion objectives.

.

Answers fqr the Post-test ' . ’ >

Step 10 Compare your answers to the questions in Step 9 with those given below.

S

¢ ’ -

ANSWERS:" A. False. B. False.

-

If you answered any of the guestions incorrectly, you may want to review
Chapter C.

If you answered all of the questxons correctly, go on to Chapter D on the
next page. .
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o /f
D. DERIVING CRITERION AND ENABLING OBJECTIVES / -r/

+

Step.1 - Pfogram goals provide the general structure for a career guidance program, but they are
usually too global in scope and not stated specifically énough to build an effective pro-
gram. Program goals can be made attainable and measurablé by translating them o
criterion objectives. The derivation of criterion objectives from a goal is a process of * -
specifying knowledge, skills, and attitudes that are needed to show'the achievement ‘of a
program gogl. Stated-another way, a program goal has been achieved when criterion ob- .
jectives that define it have been achieved. :

. Step2 A criterion objective that is derived from a goal will describe in specific terms what the
goal or a part of ?Ae goq! describes in general terms. Consider the following example:

. N\ . h
Goal: Students will know how to apply for a job.
‘. , + 3}

To develop a criterion objective from this goal, the first question to be answered is:

‘,:What skills would a student need to be able to achieve this goal? To apply for a job,
- an individual must know how to complete application forms correctly, how to par-
. .~ ticipate in a successful job interview, etc. | : -

oy

After listing the skills needed to achieve this goal, the question to be answered: Given
one of the necessary skills, how can we determine whether or not a student has acquired
/ theskills?, Thus, a behavioral objective describing the skills needed to complete job appli-
cations might be stated as follois: .

Criterion Objective:  Given three job application forms, the student will
complete the forms without error.

N ) ’ .
Step 3 It is ilmportant that 3 criterion objective be derived directly from a stated goal. The fol-
. lowing objective, alt?xough closely related, does not follow directfy from the goal, “Stu-

, dents will know how to apply for a job.” .

Criterion Objective:  The student will list sources of information on employment
. ) opportunitites. The sources must include at least: (1) clas-
“ . sified advertising in newspapers, (2) state employment offices,
(3) private employment offices, and (4) friends or relatives.

_This.objective may more appropriately have been derived from a goal that is concerned
_with student’s capability to find job openings. - ,

Step4  Is the objective below related to the goal? - ,
Goal; The student will be.aware of his/her career interest and capabilities.
' Criterion Objective:  Given the results of an aptitude test, the student will list the

areas of highest and lowest aptitudes that were indicated on
the particular test. . . T~

~
N

ANSWER: Yes. If used properly, aptitude tests can provide one type of information that.
- ~ students can use to become more aware of their interests and capabilities.

3
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Is this objective relat\ed to the goal"

-

Goal:  The sﬁudent will be able to apply for a iob. - -
Criterion Obiecmle: After developmg a list of jobs of interest to himself/herself,
the student will rank them in order of preferéfice and discuss
| the list with a counselor.

\ -

- »

'
\y .
hd ral
’

No. The goal is concerned with skills needed in the actual jOb apphcatlon process
The behavioral ob]ectlve although important, refers more to selection of a job
based on interests, vaiues abilities, etc., than to the procedure of applying for a
specific position. |

\ v
\

\ ’ .
Step6  Has each of the following criterion objectives been derived from the gaqal?
. - : L = .

Goal: * Students will know the chracteristics of the career clusters.

L e
¢ %

Criterion O!;Eectives% TN

~—

G
A. The stﬁdent will list the career clusters.

*

B: G)flen the name of two career clusters, the student will describe each |
‘ career cluster. The description should include information on at least: .
7 (1) physical work environment, (2) personal mteractlon (3) nature of
Jr" work, and (4) the names of five occupations in the cluster
C. Given'the name of one career cluster, the student will list. his/her per-
sontharactenstlcs that are similar to and.different from those most
lly possessed by individuals in careers of the cluster

i

s

Yes ," - -

Probably no. The goal is pnmanly corfcerned with the knowledge of a
variety of careers afid not the application of thaﬂnowledge as mdlcated
by the criterion objective.

ﬁc&

-
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Step 7 Cntermn objectives descnbe in specific terms what the goal or papt; f the goal describes '

. in general terms/ Criterion objectives can be made more attama e and measurable by
5 ‘ translating them fhto enabling objectjves. T ’ .
p )

" Consider the following:

Criterion Objective: ~ The student will write a report on “what career guidance
~ . ,. services are available in the school and community.” The
o .. teacher will determine the adequacy of the report, using a
list of school and commumty services.

&

) To develop enablmg obJectlves from this criterion objective, the first questlon to be an-
LN swered is: In what ways can this criterion objective be broken dowR so that its achieve-
ment can be facilitated? In other words, what are some attainable and measurable ap-
proaches to assist students in achieving the criterion objectives? Some enabling objectives
to the above crlterlon ob)ectwe might be stated as follows: P

. A. Given the community as a resource, the student will contact a private job placemént
company.and determine the services available and the costs to the user. The student
. will report the findings to the class..

\' '\

B. Immediately following a presentation by the U.S. Employment Bureau, the student
can list the services available through the bureau and the method of securing these .
services. Adequacy is to be judged by the instructor.

2 €. After a visit and a presentation as to services available in the career information
‘ center, the student will list the services available and select and research an occupa-
tion of interest using the center as his/her resource. - o

D. Following group discussion with a counselor, the student can describe the career
r guidance services that are offered through the counseling department.

Step 8 Is the enabling objective below related to the criterion objective?

- Criterion Obj ectlve Given the Dictionary of Occupational Titles and the Occupa- ,
= tional Outlook Handbook, the stadent will list three charac-
teristics (such ag labor market demand, salary range, and )
educational requirements) for three different occupations to-
J the satisfaction of the teacher, '

»

Enabling Objective:  Given the Dictionary of Occupational Titles, the Occupational
Outlook Handbook, and the pames of three occupations, the
teacher will list the educatiorjal requlrements for entry mto

. . each of the three occupations

. o
- . - ] e gmdX itk
..

ANSWER: Yes. The enabling objective breaks down the criterion ob) ttive to facilitate . -
student achievement of the critepion objective and clearl
C . teacher wnll acquire sklls and knowledge to directly




A

Step9  Isthe enabling objective below related to the criterion objective?

Criterion Objective:” The student will identify four ways to deal with problems -

(such as employer-employee relations or job layoffs) that’
he/she may encounter on the job. Adequacy of the report
will be determined by the teachers.

Enabling Objective: The teacher will inform studenfs of various wayé of coping
3. with problems while on the job. .
* ’ ' -
'

ANSWER: No. The enibling objective does not state what knowledge or skills are needed
by the teacher in order to assist students.in the achievement of the criterion
objectives. Additionally, the enablmg objective describes onJy a process or
method a teacher can use.

-
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EXAMPLE BEHAVIQRS FOR OBJECTIVES*

Ve
Cognitive Domain ‘ -/

Level I Know}vled'ge

(Emphasis is on.recall.
Lowest level of complexity)

st

A

Level I Comprehensioq
(Empbhasis is on showing
understanding)

-

,
A
L

.

f
cheose

define
complete

Tame
list
select.

tran§late -
transform-

° give in own words

give examples
prepare -
represent

e *
reorder
describe
express
convert
classify

*The examples were compi!ed with the help of these sources:

identify

" indicate
- label

recognize - )

match
locate
reproduce®

interpret
rearrange.
differentjate**
distinguish -
make

draw

explain - .
paraphrase

/
7

N

. B. S. Bloom,.Taxonomy of Educational Objectjves: The Classification of Educational Goals.
‘Handbook I: Cognitive Domain (New York: DavidﬂMcK/ay Company, Inc., 1965).

D.R. Krathwohl,‘B. S. Bloom, and B. B. Masia, T‘;Ononiy of Educational Objectives: The
Classification of Educational Goals. Handbook II: Affectiye Domain (N

Company, Inc., 1964). .

© " N. E:Gronlund, Stating Behavioral Objectives for Classroom
Macmillan Limited, 1970).

AN

A

ew York: David McKay

I}h‘uction (London: Collier-

**Duplication of action words or behavior among levels is not uncommon. The inimt of the
objective and what is to be measured determines the level in which the behavior falls.
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Levet I1I Application
(Emphasis is on showing
use of application)

.

Level IV Analysss
(Emphasis is on perceiving
relationship of the parts
and breakdown of the parts)

Level V Synthesis
(Emphasis is on putting

together elements
parts) \& .

r
»

Level VI Evaluation
(Emphasis is on making ~
judgments, The level of
greatest complexity)

. 36 401

N2
N

- - . R
apply N compute
make differentiate®*
demonstrate - find
dideuss - collect informition
use “plan
Keep records prepare
perform solve ;
relate generalize -
develop choose - T
transfer employ -
classify ( restructure
discover | change
relate manipulate
show operate
Laal

analyze debate
determine differentiate**
form generalizations raw conclusions
deduce - organize
make inferences. identify |
distinguish - recognize
discriminate . -deduce’
categorize ' compare
contrast g break down
detect "~ ' :
organize . ®
outline .
separate ’

, )
combine develop
design , write (original)
produce originate
relate décument::
transmit - summarize
modify — . plan : ."/
rearrange .- } compose
genérate ) ‘synthesize -
combine
devisé .
organize . ’
,galuate ) ’ . T justify ‘
interpret. _ . #xelate - - o
support WA judge
argue validate . | ‘
assess decide )
consider contrast
compare . .
appraise -t
conclude




" Affective Domain

Wecewmg )
« (Emphasis is on w1llmgness

to receive or to attend to
stimufus. The lowest level

" of complexity) § -

-

shows awareness of the importance of
listens attentively
sshows sensigivity to L
accepts differences®f
attends closely to

P .
3
»
v
- -
.
, -
&
Ay
9
-
N
-
'
L d
- L4
v
.
*
-
.
-
o
h ‘
< o
KJ
[
5
- ¢
Ry
-
. .
. *

" Level II.Responding (Emph
is on interest in and satisfaction

with thing)

Lével III Valuing (Emphasis
4is on beliefs, attitudes, values
and 1deas)

Level v Orgamzmg (Emphasis *
is op organizing, interrelation-
shlps, and welghlﬂg values)

..

Level V Characterizadon by
a Vdlue or Value Complexs
(Emphasis is on internalize
integrated, and internal
co nsistent value system

v

%

i

completes assignment
obeys rules *

participates in discussion
.completes

volunteers for tasks
showsinterestin .
enjoys h:alping others

PN

, demo({sfrates belief in

\

apprediates the role of

shows concern fo

demonstrates problem-solving attitude
demonstrates commitment to

q .
~fecOgnizes the need for
recognizes the rgle of
. accepts responsjbility for -
understands aA accepts
formulates a plan

- .
displays ™ ‘

demonstrates self-reliance in
practices cooperation in

-

uses objective approach in preblem solvmg
“demonstyates industry, punctuality, and self-

) %mtams

discipline - 4

"




