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+ enrollments, and public attitudes i | .

Weicome . ' f

Frank Ortega, member of the Board of Directors, ' - ot . ‘
California Teachers Association, greeted conference % .
pamcmants . . . S / )

- .

Gerald, DeRyan presndent of the San Francisco ' . . ’
Classroom Teachers Association, welcomed partici- ’ !
pants to San Francisco and summarized some of the - . /
problems facing educators—infiation, reduced . A

Mary Lee Shon. chairperson of the Educatlonal !
Needs Committee, Asian American Education e :
Commission, Los Angeles Linifted School District, . : . )
symmarized some of the issues in bilingual ’ -
education .

[4

NEA Teacher Rights wishes to acknowiedge the
contribution of Dr James Krdmer, Executive Dgrec-
tor, San Francisco Classroom Teachers Association, . |
for helping to develop and coordinate the - ‘ ‘ T ) -

‘conference. - . o . ) ~

+



NEA's first national Conference on Equal Educational -
Opportuwty for Asians and Pacific Islanders in the United”

States occurred Jate.in the Associatiop’s effort to mitigate

‘the cultural bias of American educational institutions. The -

conference took place even more belatedly if one considers

the fong history of work by Asian American and Pagific

Islanders to improve our educational system, s
-+~ The conference was part of NEA’s response to express-

“ ed needs. NEA had established a Teacher Rights division,

Y o

.

e

Lualry

. ERIC | |

Aruitoxt provided by Eic:

f

an Official Asian Caucus, an Asian Amerigan Task Force, a

Human Relations Committee, and a Minority Affairs Com-.

mittee. We developed minority involvement seminars and
internship programs and an Affnrmatlve Action Plan. In
1975, we began operating under a_new constitution and
bylaws.which include minority guarantees.

'Such activities will assure the continuing mulncultural
character of NEA programs. Together, purposively, we will
gontinue to effect positive’ change in the United Teaching
Professnon and in our public schools

—John Ryor, Presideht
Natiohal Education Association

'
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The ™ Educational Process: As It' Takes Plaoe or As It
Doesn’t

]

. ( N
by The Hdnonable Norman Y. Mmneta (D-Calif.}
“Member of Congress
Thirteenth Cogghqna/ Dirstrict California ,
v

While | understand that the purpose of this conference
is to direct atterktion to the needs of Asians and persons
from the Pacific Islands, | plan to focus on more general
concerns about the question of etucational reform.

I am sensitive to the unigue srtuatlon of Asian Amer
icans and Pacific Islanders and do not want to see t
needs ignored by either the pelitical or the educatlonat
establishment. | am convinced, however, that the neglect
and the prbblems encountered by Asians and Pacific Island-
ers are more often than not similar to those suffered by
Black, Chicanos First American, and middle-class White
children. %

Let me say, too0, that | cgpsider myself to be a strong
supporter of the American &em of public educatibm,
Prior to,my election to Congress last November, | often
advocated the cause of our schools, and since the 94th
Congress began last January, | have been an active partici-
pant in every effort to increase the level of federal support
for public education. In addition,
measures that are designed to give ali of our children a
chance for a decent life through better health «are and
nutritional programs. . -

I am also sympathetic to and stpportive of the cause
of teachers. 1 believe teachers provide one of the abselutely
essential services in our society. It s they who cultivate the
minds of our children, "and our children are our future.
Consequently, | believe that teachers deserve to be paid.a
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| vhave fought for
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- salary commensurate with their responsibility.. Teachers

should have excellent working conditions and should enjoy
academic freedom and the right to work under binding con-
tracts that are the culmination of the collective bargaihing
process.

I"am ;ellrng you these things, not because | want to
solicit’ your approval and support in a shameless way 3nd
for self-serving reasons, but because ! want to establish a
proper atmosphere for what | am about to /ay on you. |
have stated my firm support for and my commitment to
our schools because [ do not want the enermes of public

. edugation,” be~they Teactionaries or revolutlonarres to think
that | can be counted among their ranks. ] want my
message today to be regarded as friendly advice—construc-
tive criticigm, if you will—rathér than the barbs of-an un-
thinking, uncaring foe. '

Our entire social establishment 1s under attack.-
Pohtlcs educa’uon, religion, busrngﬂ, industry, andflabor
are all targets. Their assailants are not just the ‘‘crazies’ —
vippies and hippies, violent revolutionaries, and less

_glamorous radicals. They dre, instkad, laborers, housewives,

business people, studepts, professionals, homeowners, and
taxpayers. They dre voters or, increasingly, theyg are persons
who are qualified #to vote but who have chosen not to
participate in the electoral process.

In recent mo th_is erd well-known and highly
competent polisters Ravg’ done research that proves that
publre canfiderte in Gur political, ‘economic, ahd social
systems is rapidly evaporating. -

¢ For example, from Peter Hart and Pat~Cadell we have
fearned that the percentabe of Americans_who can be
termed optimists as they look to qur nation’s fut(Jre, has
dropped from 78 percent to 18 percent since 1964. Con-
trast that drop with the increase in the number of people
who are pessimistic about the future, this number has
grown from 3 percent to 25 percent in the same* period of
time. Only a third of those whgq voted in the November .
1974 elections believed tth their participation in the
democratic process would make a difference. And, to make
matters worse, that third represents a meager 13 percent of
‘the voting age public. .

Lou Harris has been delivering a similar message. He
reports that 67 percent of the people fee! tbat “what you
think doesn’t count much anymore’’—an increase of 30 per-
cent since 1967. The number who think that.the ‘people
running the country ddn‘t care what happens to you’ has
risen from 33 percent to 63'percent in less than 10 years.
Perhaps ‘the most tragic of Hafris* findings, one with deep
and poignant ramifications, 1s the fact that in nine years,
the number of people who say ‘| feel feft out of things
going on around me’’ has rnm%sed from 9 percent to 41
percent. .

Politicians _ and institutiens Tof government have not
surprisingly been the biggest losers when 1t comes to public
confidence ratmgs The war in Southeast Asra, which the
.United States fought with neither legal sanction nor popu-

_ lar support, was obviously a major cause of the decline.

Other negative factors include the Watergate web of con-

N
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spiracy, which altimately strangled those who partiéipatedul

In it, the continuing wave of economic uncertainty apd
collapse which has resuited in increased unemployment ard
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increaséd inflation, and the revelaqons tbat agencres of the -

federal government have beert actively® vrolatmg the civil
.|ghts and liberties of American crfzens The unfortunate
and incontrovertible fabtis: The elected leéders*mp of the
® country, including too,; man membem of Gengress has
failed to come to grips with the everycﬁv problems, needs,
" and desires of *the American people. ‘The low_esteem in
which politicians are held 1s matched only by the low level

of our performance genera!fy s, @ -

"By now, you are very likely asking yourself such quess
" tions as® “What does pohtical alienation -have to do. Jwith
‘education?’ “How does all this affect me as a parent, teach
er, or student?”’ Some of you, may pe asking: ‘“When i$ he
going to get to the pornt7” \(‘ :
Well, the point 1s simple Np institutiog of. any cone
sequence_is*immune from the epidemic ‘of tisfactjon
d disillusionment that Is currentIy mfectrhg evffy stratum
g? our society. Quite frankly, publrc‘lcatnon ik NO excepr
tion .

Evidence of public dissatisfaction with public educa-:
tign, has appeared in"a variety of ways. The most obvious
evidence has been the failure of hundreds of scheol tax and
bond electioms to gain voter approval No truly objective
observer can conclude thaeskese defeats signal anything but
one or bot§ of two possible sentuments. Either the voters
believe schools atready cost too much, or they fee!l that
they are not getting their money’s worth at current levels of
expenditures. .

,The failures of our education systemn can be measured
in other ways. ‘We can count the number of dropouts. We
can estimate the number of push-outs. Wercan see faces and
eyes turned duill by institutionalized Srrelevance. *We can
witness, ang are top often the victims of, campus violence.
We see the staggering ifcrease in drug abuse and alcoholism
among teenagers and préeens.

Furthermore, we see that in-the last 13 years arrests of
juvenifes have incPeased by 24'Z percent. Presently, 45 per-
cent of all serious crimes 1s committed by persons between
the ages of 10 -and 16. This frightening situation is ex-
acerbated by the fact that these 10- to 16-year-olds repre-
sent 13 percent of our total population. Finally, we see that
the second-ranking cause of death among Americans be-
tween 15 and 23 1s suicide.

All of these phenomena are, in one way or another,
expressions of dissatisfaction, disillusionment, ahenatiop,
and failure. You know it. | know it. The general public
knows it. . .

Now let’s take 'a look at the products of our educa-
tional system. Do we have an educhted citizenry as a result
of our efforts:to date? Many people will an¥ver that’ ques-
tion in the affsirmative. They will point to notable achieve- *
ments in science, industry, bu‘ness and the arts; and they
will-claim, with justification, that such feats would not haye
been possible had {t not been for our system of universal
public education.

On the other hand many will be mpre critical and wiil
cite some impressive statistics i support of their argumeqt
The cntics can and do point to several research projects to
bolster their claim that we have farled to produce a truly
educated society.

" H those of us whd’are part-of the educa‘tnon system. or
who are friendly to it, disregard the criticism or concentrate

'
. -

- TR

“» « whether adufts can r

!

at

.came in the'form of a recent report from the Univ
L LX) - .
.™ Texas, a report that grew out.of a $1 million,

on denegreting the research, we will be doing a great dis-
service to our society and to public education. .

One of the most devastating exposes‘of our failure

sity of

our-year
study under the auspices of the U.S. Office of Educationh.

The study was designed to determine a new definition
of literacy and to assess how the American public meastres
up against the new criteria. Instead of merely determining
d and write at a fifth grade level, the
study tried to find out what skills are needed to function in
.such areas as consumer economics, work situations, com-
mumty and health services, and government ‘and legal sys-
tems. ‘ N

The findings of the study were shocking. The
fundamental conclusion was that approximately 20 percent
of, 'our adult population—some 23 million people—are
“functionally incompetent.”’

Specifically, the research team ‘discovered that:

< . . . -

Given a'receipt histing store purchases and-a total cost,
28 percent of the aduits tested coytd not figure the
¢ §orrect change they shoutd receive from a $20 bitl.

F;éurteen percent could not correctly write a personaig
* check.

Given a standatd W2 tax form and information about
the rumber of dependents, 30 percent ‘did not enter’
the correct number of tax exemptions in the correct
box on the form. « ?

Twenty- seven'percent did not know that the normal
body temperature 1s 98.6° farenheit ‘

Asked whichestates have the most U.S. Senators only
51-percent knew that each state has two Senators. -

» - -

. It is important to note that persons having greater
arﬁlounts of schooling were better equipped to deal with the
ly requ"rements of our society. According to this Aame
study, over 50 percent of the aduits who had {,com-
pleted the eighth grade scored at the “functighally incom-
pesent” level; The figure for high school gradidates was H
percent. On!y two percent of our college graduates fell into-
this category. -
The unacceptable quahty of our educational prodyuct
has led'many people, for whatever the reacon, to clamor for
“return to the, basics,” to force our schools to do nothing
but teach ““the 3 R’s,” and &0 force all children into a

.standard mold on"the assumption that edch n-

ment will automatically follow.

| believe, however, that instead of making our%choo!s
more “traditional,” we should allow them to be more
innovative. Instead of forcing the teaching/iearning process
to be more rngid, we should allow 1t to be more flexible.’
instead of forcing teachers through a system that makes ~

, them “safe” and conventional,” we should encourage them
» 10 be free, creative, and securd

Instead of keéping patents

out of the process, we should actively recruit .them to be

- partnerg in the effort to educate their kids.

The oge demand we should nake- “of our schools” 5,
that they be accountable: We should allow oUr educationa!l
syste‘m to be free 10 engage 1. a variety of curricdlart




AR methods but i1t may never be aI!owed\tn)be free from
* responstbihity .

The first step in the movement to reform our educa
, , tronaI svstem must be the developrfient of a national con-

sthools to 9roduce7 And why? / ‘ .
In -developing such a national consensus parents,
teachers, students, and pajticians must work together in an
) , » atmosphere of mutual trust and respect We must be vigi-
. lant n’our determnnatron to’be frge-thinking agd free-
' speaking. We must admit that presetvation of the status quo
15 an unacceptab!e alternative. We must Ievellwrth one
.another. in terms_of our own -plang; for reform. We must
strive 10 eliminate -the feélings of inseclinty,and fear that
. affhict many of us whenever the subject of reform 1S men-

-~

troned i - )
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Public education s, a'nd sh0u|d. be, the primary
instrument for makrng our socrety -more demo-
cratic. This means that our schools must be
i fntegrated racially and economically.- The Serrano
v. Priest decision in California, and similar cases
. ©+ d\sewhere, will help provide the impetus to en-
equal distribution of financial resources
o among schoo! dostricts !n addition, bilingual and

bicultural education programs designed to
. -integrate the languages and cultyral experiences
. of students with foreign orgins with those “of
' American soCiety will also help to bridge the gap.

- reality rathdr than just a cagh phrase used when
’ _ it s politicaly convenrem

2. Education should encourage ipdividual growth

- rather than stfle 1t. -Children? should progress

éhrough school in such a way that they feel pos-

ive about thémselves, kno 0 they-are and

X why, and can deal with dthers feeling “secure
about themselvev

' 3. Schools should’ provrde people with the basic
’ m skills necessary to'do more than just survive, they
- ¢ mhst provide the skills necessary to function n,
. and benefit from, our extraordinarily complex
A , and demandifg society. Besides knewing how to
. read and how td“whte people have to know how
to make'a Ilvung ~They must know something
, . 4 * about good health and nutrition, Thay must
' » know'how %o deal.with stress, conflict, and ad-

. - versity, “ew.,

Our -educational system must prowde young
° people with the knowledge necessary to deal with
a comph(:ated, and troublesome world. It must
institt in them the importance of using their edu-
catiop in a be_neficral and droductive wivy.

5 . We need a statement— perhaps in the Constltu-

i . tion—that recognizes that education 1s a basic
. :"" "human right and that it is the government’s
. respohstbyity to ensure that quality education 1s

1,.. available to any person whorseeks it. We need to

E

sensﬂs about the purpose of education. What do we expec’ta

Equal educational opportunity must become a

*

.- recognizn officially, the wisdom of Thomas
Jefferson through whose efforts the \/lrglnla
legistature recognued that

0
N

" ] A democracy canno‘t‘1ong exist wrthout en-
~ g .lightenment.
- -
. A democracy cannot function without wise
N\ ‘| and honest officials.
e . Talent and wirtue should be nurtured and
educated regardiess, in Jefferson’s words, of
. "wealth birth, or other accidefital condi-
Vi ttons ." ’ D Py
- e Children of thé poor. must be educated at,’
"o the public expense. ! .

- In that spmt allow me to suggest some prrnct‘ples 1
. would ||§<e to see accepted as the tonserfsus. :buiding occufs.

.

6. We must recognize that a growing crvrlrzatron
.mandates cgnstant and progressive changés in 1ts
educatuonal programs, and, converse!y, .
edugation’s primary task is to bring aboat, main-
tain, and improve cyvilization: Accordingly,

. recognizing this national concern, we must in-

Cc-‘a;e-the federal contriBution to education. |

. strongly believe that the Federal government has
a responsibility eqguat to t of local and state
governments to guarantee that our schools hav

the financial resources necessary to do the |ob.we
ask of them. -
. While the task be(ore us 1s not,} ple one and does,
in fact, require a rethinking of principte¥js welt 3s policies,
I-believe we have the will necessary to progeed.
1..‘-‘, We must, as John F. Kennedy said in the early 19607

“move forward with thé confidence that s bord of sugcess ¥
and_the skilt that 15 born of experience. As we mo've,r let us
take heart from:the certainty that we are urited not only
by danger ang necessity, but by hope and purpose as well."’

. | look, forward to working with you toward thisgreat
and very pecessary goal. Thank youy. - "

» 0

US. Representative Mineta serves on the Fouse Post Office
and Civl Service Commrtteeand the Commuitte on F:ubhc Works
and Transportation a hairperson of the New Members’ Caucus.

Prior to his election to Congress, he served as mayor of San
Jose, California—the first Japanese-American mayor of a major U,S.
city. He was a mémber of the Legrslg}e Action Committee of the
U.S. Conference.of Mayors and the Hoard of Directosg of the Na.,
tional Leagug,of Cities. In 1969, Mr. Mineta was elected to thk San
Jose Crty Council, after having served by appewiiment since 1967
He previeusly™ served on thg city s Human Relataons Commrssmn
aqd Housmg Authority ¢+

Before lturnmg o public life, Mr. Mineta worked with his
father 19 the family’d insurance ageqq He was active in the affairs
of the As@#n American community, *particularly the Japanese
American Crtr’zer_\s League—which honored him in 1968 as Niser ok
the Bicenténnial,’ ¢

Mr. Mireta 1s a ‘pative of San Jose. As a y&un , he was one
o& 110,000 Amerrca&%:f Japanese ancestry -gvacuated fram the
We‘st ‘Coast and placed In "relocation” camps .during World War 11,
i The Congressman received a B8.S degree in business at the
Umversny of California at Berkeley. He was commrssroned in the
u.s. Ariy and served as a mrlltary mtelhgence offacqr In Japal and
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Summ;sry of Intefett Group |nﬁut‘ Sessidn
Violence in the Schools
@) The Dialogue—Abbreviated

. .
s [

v 4 - . L4
Violence in Hawaitan Schools ' t .
. —t
s . ) ] %
. by Mae Kim N

Member; Human Relations Comm/ttee s ¢
Nat/ona/ Education Association
Mililani Town, Hawaii

Hawau I\S made up primati!\( of minorifigs, and hos-
tility among students of all ethnic minenties 1s very
“evident. Lack of understanding and appreciation of cultural
differences 1s what chuses the hostility. It produces frustra-
10N, stereotyping, intolerance, and finally, violence.

During a school gang fight last year, an immigrant
killed, a local Filipino student The local students had ex-
pressed -hostility toward the immigrants, stating that they
“'alt carried weapons,<vore flashy clothes, and were snob-
bush" Actually, many people 1n the Philippines carry

+weapons out* of necessity. Many of them, who were mid-
» dle-class professionals or workers at home, suffer cultural
shock when they are thrown into plantatiors work in the
United States. The rural, intermediate school where the
. violence occurred serviced such a plantation community,
heavily ‘populated by Filipino immugrants.
*  Teachers’ as well as students suffer a lack of inter-
* cuitural understanding. One teacher of um‘fmgrant Filipino
« students expressed great frustration to me because her stu-
dents “‘were not responding to her.” She said they constant-
ly cheated on exams and, when reprimanded, thaé( "dis-
respectfully turned away or looked down.’* She failedd to

L3

.-reahzg that chilidren in the Philippines are ta lto share; -

they .were n()t~;31eaﬂng, but merely sharing answers, These
children are also taught to respect teachers—which they do
by looking down. ..
The Samoan culture 1s similarly misunderstood.
Samoan students, who are involved in many violent inci-
# dents, are pegged by other$ ase’'rip-off artisfs’’ and labeled
~.as aggressors. The Samoan cul owever, is also based on

sharing. If a Samoan family needs something from a neigh--

bor’s garden, one doesn’t need permissidn before taking it;
he or she 1s welcome to do so. When a Samoan tomes to
Hawaii.gnd takes a papaya from a neighbor’s yard he or she
Is condemned for steahing.

.
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Some L2dlses of Student Violence

by Ellen Yip
Student, San Francisco State Umvers:ty
-San Francisco, California ", ) .

-+ ¢ P

1. Students are not interested i school progra‘ms such as
needlework for the guys. They: gut class and have
nothing to do. . .

2. Students are suspended for fighting or othey unaccept-
" able behavor. As a result, gﬂey have nothing to do but
hang around the. building. Some don’t mind since they

‘¢ are bored in class anyway.

3. Much of the yiolence eccurs in the cafeteria, the
school yard, or near the school, The causes are cutting
lunch lines, 'seeing people not ‘Tiked, groupmg for
support, and cuttmg ong another down.

4. Teachers pay aﬁmon to the "good" students and .

ignore the “bad"* enes. This perpetuates the problem.

5, .Some incidents of violence by Asian students toward
teachers are caused by teachers’ cursing studentsdfavor-
ing some and not others, unfairly penalizing*a few stu-
dents, and subtly mocking the Asian culture or life-
style.

'6.  Sometimes the students carry family problems into
the schoob, and frequently what the students. learn at
home is different from the culture taught by or picked
up from the schoof environment. U

7. Some violence is caused by individuals who havé per-

sonal problems and who use others “for *‘ego tripping”’
. or proving themselves,

8. Some genera! causes of violence: pieking on people
who, are considefed weak, fighting over girlfriends and
boyfnends (jealousy); and nanfe- oalhng {personal,
‘racial, and interracial),

L} I

The section about school violence was, inadvertently, not f

taped. The above dialogue 15 based on remarks reconstructed b
two Of the session’s dartlcipants::fter the conference,
A

.




Summary of Interest éroup Input Session
Curricufim and Instructional Materials

S

Cumculum Development Where Are We Now?
Where Are We Going? .

by Linda Wing N

, Director v
Asian Americari Bilingual Center
Berkeley, California

-

« We're going into our sixth year &’Asnan American

studies in Berkeley, but I'm concerned this year begause of

the econgmic crunch. Our district will’no lpnger be able to

hire new Asian American teachers so that the ratio of

minority staff to minority students is what it should be. In

. fact, our district will prgbébly lay off 100 teachers, 75
) percent of whom will probably be minority teachers.

Nor will the district be able to put money into new
curriculum development. Each year that Asian American
studies has existed in the Berkeley Unified School District,
there has béen one cut after another. We're now going to

. have to find different.ways of dealing with the issue. I'm
also concerned that curriculum devetopment has been
progressing in -3 very fragmented way as far as Asian

. Americans are concegned. The main reason is that we have
no clearinghouse.

In my district, students have been able to pubtish four ‘-

. - books on their own. We sold about 5,000 copies around the
country—so it isn't that we don’t have the capabilities of
providing a modet for publishing companies.

The Office of Education, under Title VLI, has embark-

. ed on a longrange, effort to fund nine national .bllingualﬁ

materials development centers. They are to be accompanied
by seven resource centers and two national assessment-
dissemination centers—one in Austm Texas, and ong in Fall
River, Massachusetts.

. ~Atthe Asian American angual Center, we're devel-
oping materials for Chinese, Filipino, Korean, Japanese, and
Samoan children. After they have been field tested and
evaluated, they will be dassemmatc{ﬂ cost to school dis-
tricts aroynd the country. | feel that this'is a good plan, for
it has concentrated a lot of exp@se in certain‘areas of-the
country. All the previoysly fragmented gfforts may new be

centralized, and we will be able to go on wnona!

curriculum planning.

ERI
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Curriculum Development: Japanese )Americ'ans

L]

. * AN

Florence Yoshiwars ’

. Director . . ’
Japanese Anerican Curriculum Project . Ly
San Mateo, California . {

T ’ o 3 ’ \
. Because of my concern abeut the lack of; materials
about Asian Americans generally, and Japanese Americans
specifichily, | went about organizing a group of 12 Jgpanese
American educatots. Our purpose was to deverop* Japanese
American curriculum materials from our own perspective.
We feel that much work needs to be dong ire the area
of J arfese Amencan curriculum. The school districts are
putt g.out a lot.& teacher's guides but, unless materials
are :Ixalable for teach&rs and students, the guides. will not
mean much
5 ur focus is to ensuref‘he use of Japanese Amerlcan
and “Asian American curricula- in multiculturgl education.
The nations of the world are becoming more and more
interdependent, and Asians afe a.majority of the world’s
population. It is very mnportant for students to be able to

« view Asian Americans from such a world perspective. it s .
equally important for teachers and curriculum experts to
realize the need-f& coexistende 1n this world.

Current Situations for Writers of Asian American Materials

. .

-

by Jeffrey Chan

Lecturer, Asian American Studies
San Francisco State University
San Frgncisco, California

- >

Trﬁi is no current. situatron for writers of curricular
materials.4We are merely collected into ethnic anthologies
that preserit a number of views about what it is to be a
Chinese-, Jaﬂnese— or Filipino-American. The materials‘in
such collections are basically worthless,*for 1t's impossible

to provide the definitive Asuan American experience in a

, textbook, . s

The major lsﬁues facing writers of matarials that deal

with a minority experience in the United, States are the
same as they've always been. What is the American public
going to buy? What will the school systems buy? What will
the libraries buy? We find that the publishing companies are
now more interested in publishing our works—but they do

s 1n very expensive formats~$3.95 instead of .95. We find

. @ better response among small litéPary magazines and per-
sons who xerox our work for school use. Schools may use it

of course; | just wish they'd ask permission once, 83 while.

I -
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Shawn H. Wong :
Author ’
San francisco, California

I am the co-editor, with Jeffrey Chan and several
others, of A/ijeeeee’ (Washington, D.C.: Moward University
Press, 1974), which recently came out ‘as a $3.9% Double-
day paperback Doubleday successfully bid tor the paper-
Back rights* after having seen that the first edition was g
commercial sdccess—and after haylng been the first to tutn
us Jn qnd offer us writing lessgns in 1972,

Our culture reflects our ekperlences in the ‘United
States; however, miost textbooks présent tjflem as bemg
inherited ,from Asia through sorfne strange genetic process
As wrsters we are concermed with presenting out exper:-"
énces. in America,. The Story of the Chinese in-America by,
Betty Lee Sungblew York: Macmillan, 1972) is probably
the best known about Chinese Americans. Like rmany
books, however, it sets one minority group agamst another
to mhke a pakticular one appear in a better light. From -a
writer’s point of wew, this 1s not a bad thing; history should‘
be looked at from the teller’s own point of view. The first -
book written from a Chinese American point Bf view is
Long Time Californ’: A Documentary Study of art Ameri-
can Chinatown (New York: Pantheon, 1973)."

Where Is the” Publishing Industqy in Terms of Producing
Materials?

Edgar P. Thomas .
"‘Viice President/Director, School Dlwsmn
Addistn-Wesley. Publishing Company
Menlo Park, California

L ‘
-g .

’

- »

School textbooks have generally feflected ‘the charac-
ter, values, and ideals of particular societies at particular
periods of time, and publishers havE‘QBonestly tned to read
this and other nations’ pulses accurately, responding to
whatever goals seem to be dominant and broadly based. We
are troubled when we find social values and cuitural needs
in conflict- with each other—as they were in Kanawha
County, West Virginra, for instance. Here we had a perfect
example of a situation in which most pubhshers stried
honestly to respond to a recognized need for culturally

f relevant, multiethnic readrng materials, only to find that-#

Kanawha Ceunty, these were not the materials that alarge
segment of the community wanted. The Kanawha County _
syndrome, which exists 1n many parts of the country, is a
very real problem for publishers..

r‘é One of our.problems is this: Who speaks for you? Is
thére a standatd to which all pubhshers may turn when
they are wresthng‘m(;h the problems of the, accurate
portrayal of Astans and Pacific Islanders or-any of the many.
cultural groups? Most publishers honestly seek to fipd re-
wewers: and authors whose reactions are authentic. It's
mighty discouraging to have one’s matersl evaluated*for
, authenticity by a group whose credentials seém to be uf-
questioned, only to have publithed material rejected by

4
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another group which also claims to speak for "the way*ut‘

should have been.’’

. One answer is to educate. Is it pes ible to develop a

common core of basic multicujtural bai#nces which refate
" to all of America—not just special regions? Would materials
that relate specmcally to the Western region with its Aslar;
and Span;sh—speaklng rnﬂuences be dceptable also in Mid-
dle America, .in the Seutheast, and in the Northeast? How
about the Native Americans and the Blacks? What is to be
considered “‘fair and accurate treatment and adequate
batance’” to meet the needs of the children in every part of
America? Unfortunately,_some texthooks are evaluated by
a regional statistical yardstick—percentage of Asians, of
" Blacks, of Hispanic photographs, stories, pr roles. By

this measurement, certain materials would be-balanced ° .

for dne region and qut of balance for another. | urge you ta
evaluate materials in ,general context and general mood—not
py countrng faces.
% Too often, because of the slowness of "schools to
change -textbooks, the educational. goals and yalues of
yesterday’s textbooks are being criticrzed becaufe they
don‘t reflect today'’s values. Pubhshers do not and cannot
publish textbooks the way newspapers ale published. Re-
visions are expenswe and tlme consuming—even a so-called
“copyright revision.” And too often, by the time a manu-*
script is acquired, developed, edited, and published, the
changing marketplace has already made that prodict out of
date. | -
Finally, let me come to the crux of the problem—
money. If communities are to get the kind of community-
directed materials they need, if children are, to be exposed
to the cultural and ethnic values which, in their environ-
ment, they find relevant—then greatly increased funding is
needed. Nationally, today, expenditures_ for instructional
materials are. less than one percent of the educattonal
_ dollar. R
: In conclusion,» may | assure you that we publishers are
hstening to your méssage. We share your ideals and shall
continue to ask for patience end understandmg as we move
to solve our problems together.

Issues Related to Cumculum and Textb?uks

I J‘)“
.k

by Helen Diaz
Project Resource Teacher '
Institute for'Cultural Pluralism s
San Diego State University

San Diego, California

We have not moved as far as we sholild have in bilip-
gual and multicultural education because of the ;namj
blocks that have been put in our way—insensitivity, mis-
understandtng, institutional racism, and a lack of coordina-
tion and communication. Specific stumifling blocks have
been a scarcrty of in-service teacher traabung progrqm's and a
lack of awareness about the types of bilingual matenal; that
are and should be available.

When bilingual programs were first started, teachers

“were sometimes sefected because of, their physical appear-

’ -
.
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ances or. surnames. They were not given any training and Some’ jentd and Dates ofSnﬂuﬁandetoAsunsand Paaﬁ:

- while some did outstanding jobs, many others rarx into hl’.;. in the Umggd st.tgg : .
nsurmountable difficulties in many eases, they were . N f T ©
assigned to classroems in remote.areas of the school, where - nese Americans: Hastoncal Perspective* . »

. they and their programs were isolated.
™~ Many types of bilingual materials are now orﬁthe ImportantDates X § -
. . market. They may be identified as commercial or flon- . - : 4

! + commercial—those produced by textbook publishers or
those that are teacher made. A more crucial issue relates to 1850 The United States eefgusihowed 460 Chinese im-

' : United Stateé®This number in-
whether they afe foreign or domestic Many foreign mtgt.ants in "29
materials enteredf the market several years ago and while creased to 34,933 in 3860 The California legisla-
\ ture passed a dnscrtmu%atory Foreign Miner’d Tax,.
which forced Chinese ¥mmigrants to pay a highly
disproportionate share of the stgte taxes. .

-are excellent In ct, spme materials produced in $pain
have proven superior to %he ESL materials produced /n the :
* + United States. Their cost has risen, however, becduse of 1859 Authorities in the Kwaigtung Prawince legahzedt'he
—_ inflation. - . recruitment of Chinege iaborers. v .

Another=issue s related to whether “text Is 1868 The United States and Chma signed the Burlmoame

o monalingual % bilinguak. Sdme teachers préfer to have Treaty. This treaty affinmed friendshjp detween the
. parallel but separate texts, Others prefer to Have the two ' two natlons and grantéd the Chinese tfle right to
languages %n the same book, each on faging pgges. The issue ' travel and five in the thed States and Aniericans
of vyhether a child will master a tanguage yvhep he or she the right to trade and travel in China. *
uses a’page as a crutch has not been resojved. It has been ) -
demonstrateq, however, that students/from particular 1869 The Transcontinental Railroad, linking the West to.
", langQage backgrounds, such as the Spanigh speaking, benefit the East, was completed. Chinese labotefs did most
. greatly from' reading authors from Ispanic countries. of the work on the Pacific portion of- the railroad.
American, textbook publishers should fake note of thns‘ . - 1One of the earliest anti-Chinese riots took, place in
s San Francisco. - U
This 15 a E:ondensatlon of the panel discussion -The words 91‘ 1871 A 'White mob in Los Angeies attacked a Chinese
. the parucnpfints*ﬁave been retained much as possible . comrriunitv'. When' the eonflict endéd, ni-neteen
- ' . . Chinese were killed and their community was ,ig .
) . v . shambles. . e .
e . - 1880 One of the most deplorable soti-Chinese riots

¥ _ occurred in Denver, Colorado.

. 1882 The Chinese EXclusion Act was paséed by Congress.

\ The, mm'gatnon of Chinese laborers was prohibited
Jfor ten years. Subsequent acts renewed the terms of .
this act, thus excluding-Chinese immigrants for,.
decades *

1885 A serious anti-Chinese not took place in Rock
Springs, Wyoming. Twenty-eijpt Chinese were
killed, and many others were nded and driven
from their homes.

1888 ‘' The Sobtt Act prohibited the immigration of
Chinese laborers and permitted only officials, teach-
ers, students, merchants, and travelers from China
to enter the United States.

E 1892 The Geary Act excluded Chmese laborers and t.ook
s ‘away most of the Chinese immigrants’ fegal rights. ,

1943  The Chinese Exclusion Act was repealed. Howeve'rg N
-only a.token, quota of 105 Chinese“immigrants a
year were allowed to enter the United States.

1959 Hiram L. Fong of Hawaii, became the first United l
tates Senatoy of Asian ancestrv |

1965 Congress passed an Immagratcon Act that ehmmated
quotas based- on national origins dnd (pstituted fair
- immigratign -policies; it becama"\cﬂve in 1968
After this act, the number of Chinese immi
to the United States increased substantla{ﬁ, tmm
4,957 in1966 10 14417 iIn 197%. © :© ..

. E o
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1868 - One hundred. forgy-eight Japanese contract laborers
arrived in Hawaii - .

1869 The unsuceassfu{ Wakamatsu Colony, made up-of .~ .
A - - Japanese mumgrants wasestabhshed‘m California. v

:1906° The San Francisco Bo3fd of Education ordered all
Asian chijdren to attend ,a - segregated” Oriental me Amoneam Historical Ponpec‘twa"
. school. .
" 1907-08 The United States‘ and Japan made the Gentlemen's . ’mPOf Bht Dates
Agreement, which was designed to reduce the num- / . ”

ber of Japanese immigrants entermg the United - ‘o,
States. . . 1898 ‘T‘he Phohp ne Isl%_re ceded to the-United

1913 The Califormia ieglslature passed & fand bill making - States under the T, of Parls which ended_the
. ‘Spanish-American Wat s .
E7 ¢ it difficult for Japariese i »mm;grants to-lease land 1907
' 1920 The\California leg?slature passed a more strmgent : g‘:;:oo é,“:’:g::? at;a;tu;ar .Pleanrstzes r:brouagg:;o i
land "bill to prohibit the Japanese :mrmgrants from » . .
securing land. ] . 1923-@/\ 1§rge/number of Flhpmos immigrated to Hawaii

1924 An omm»gfatnon_ bill was passed by Congress that ) ’ 'a::o:: Uhited States mamland 1o work as field s

~ stopped Asian imm"n'gation to the United States. ! -
1930 _ The Japanese American Citizens Ilague was 1927 The Fitipino Federatlon of Labor was founded in

-

founded. H . Los Angeles. Filipinos became active in the union
"" 'movement and orgamzed a number qof strlkes during .
1941 Japan attacked Pear! Harbor on December 7. - the 1920'5 . ‘j,‘ 4
- 1942 On Eebruary 19, ] President Franklin D. Rooseve't 1929 An®ti-Filipino riot occurred in Exeter, Cahfomla, ~
issued Executive Order 9066, whickghithorized the e N whxch over 200 Filipinos were assaulted: -~ :
) w::qcn;entt of Japenese Americans wh lived on the 1938 - Fermin Tobera, who later became a Filipino martyr,
= . . 4. was Killed in an dnti-Filipino rlot in Watsonw!lo,
1936 The last fhternment camp was closed. L : California. ¢ -
1948 The Japanese Am@can Evacuation Claims JAct,. 191?,4r Congress passed the Tydmgs -McDuffie Ac’t Thts act
signed by President” Harry S. Truman, authorized ¢ promised the Philippines independence and limited
+ some compensation for the financial losses indurred Fmpmo immigration to the United States to fifty
. by the Japanese Americans during the internment. per year.
1952 The McCarran-Walter Immigration Act was passed 1935 President Franklin D. Roosevelt signed the
by Congress. It ended the total exclusion of Asian ¢ Repatﬁ.at:on Act on 11. This act offered free
immigrants, which had begun with the passage of L. transportation to Filipinos-who would retumn to the |
the. tmmcgrat«bn Act of 1924, | . Philippines. Those who,_ left.were unable to return .
/7 ‘ eéxcept under the quots system, ' e ’

1840 - Under the ‘terms of the Nationality Act of 1940,
Filipino immigrants to the United States could now
become citizens throtugh natura!ozatmn. Arnerican

’ cmzenshaa was “extended - to other categories of ¢
Filipino Americans omuly 2, 1946. .- -~

1941 Jsmnattadedthethppmes L
1846 “On July 4 1946 “the thppmes became - inde:
pendent, ;

197Q By 1870, Ftltpmo immigration had increased sub-
stantially because of the Iminigration Act of 1966.
In 1968, 2,545 Filipinos immigratad to {he Umtq.i‘
Smag*hvle in 1970, 26417 came,” v

.- ¥

?.
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#

z

*Banks, + James A Toaching Stratsgies for Etbmc sm
gﬁn Allyn _and Bacon, inc., 1976, Chapter, 9, "Asisn Aaver-
icons: , Concepts, Stratigies, mm‘ﬁms&nm

perminion.
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Hawaiian Americans: Historical Perspectives

Important.Dates

1820

. 1840

et

1850

1854

1860

1875

>

[

1887

1891

1893 White busmesspebple began a second rebeflion. -

16

-

New England missiGharies arrived in Hawau (then
known as the ““Sandwich fslands”).

Hawaii became the center of South Pacific whaling:
Two years later; the Tyler Doctrine was asserted—if

any nation tries to colonize the istands or subvert.-

the. local government, the U.S. would be "dvs-
satisfied.”

¢

Sugar supplanted whafing as Hawai's main industry.

The first unsuccessful.attempt at U.S. annexation
was made. ° . - *

By 1860, about 400 American whalers had-visited
the Hawaiian istands; Many American cmzens own-
‘ed perménent homes 10 Hawau and Hawaiians; aftér
shipping on Amencan vessels, found work in
Cahforma -

The Beciprocuty Treaty between the United States
and Hawaii, negotiated under threats by growers to
took to Britain for-sugar markets, admitted Hawai-
ian sugar into the U.S. and American commodities
into Hawaii, both duty-free. Hawaiian sugar Yad
. previously been kept out of the U.S. by Louisiana
growers. As a result, the sugar industry boomed;
%more and more Hawaiian land came under white
planter’ control, and more tmmigrants came to
Hawaii to work. ’

i
.

Renewal of the Hawaiian-U.S. Reciprocity: Treaty
was approved by the U.S. Senate with an amend-
ment giving the U.S. the exclusive use of Pearl
Harbor as a coaling station and & repair base* for
naval ships: .

A bloodless revolution was executed by the white,
largely but not exclusively, American \business-
people against the regime of King Kalakaua. He was

* forced to actept the ”Bayo:}t Constitution’’—
whose property qualifications disenfranchized most
Haxva‘iians.-'

Quéen Liliuokatans ascerided the Hawauan throne
upon the death® of King Kalakaua. She opposed
white rule, and disregarded the Bayonet Constitu-
tion. The McKinley Tanff of 1890 virtually
nullified the benefits of the Retiprocity Treaty.

They secured the protecton of American troops.
The American residents then deposed Queen
Liliuokalani and set up a provisional government. *

John Stevens, the American minister to Hawaii,
recognized' the provisional government and sent a
commission to Washington, D.C., to negotiate a
treaty of annexation. After an investigation, US.
President Grover Cleveland tried to restore Queen
. Liliuokalani to power, but the provisional govern
ment remgmed v . ,

.

Voo '

1894

1898

1900,

1909

1919

1924

Pacific Islander Americans:- Mistorical Perspectives

The provisional government .wrote another Consti-
tutlon proclaimed the Republic of Hawaii, and con-
firmed Sanford Dole as its first president.

Hawaii was annexed to the U.S. by Joint Resolutlon
of the U.S, Congress?

The Organic Act for, Hawaii treated. a territorjal
government and exXtended the U.S. Constitution to
it. The following vear, the U.S. Supreme Court -
decided in the /nsular Cases that the Constitution
does\not follow the flag. .

About ' 7,000 Japanese laborers orgamzed and
demanded better wages and ab end to discrimina
‘tory wage scales.

The Federation of Japanese Labor called a strike to
‘end the 10-hour work day.

Oppressive working conditions forced an eight- -

month-long strike by Flltpuno jaborers against most
of the Hawaiian sugar plantations. , .

The U.S. Supreme Court deadded. Duncan V.
Kahanamoku (327 US 304:1946). During World

-War II, the former general of Hawait, undér presr

dentsal authorization, invoked martial rule and gave .
mlhtary commlssnons jurisdictiorr over all criminal
cases‘ Duncan v. Kahanamoku-ruled such action
mval(d

Hawau was admmed to the U. S as the 50th state.
.

-

~
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Irmportant Dates

1830

1878,
" D.C.; a treaty was negotiated and approved obliging

1889

1898

1899

1957

~!"Ships of many nations regularly stopped at the 14

islands of Samoa for supplies’ and to seek refuge
from storms and exploit the copra trade. Mis-
sionaries of various denominations began to arrive.

the United Statés to “employ 1ts good offices” in
adjusting differences between Samoa and other
nations. Island chieftains gave U.S. rights to a naval
station at Pago Pago. .

Following a Samoan prince’s visit to Washington, 1

A three-power- protectoraté was established over
Sampa by Britain, Germany,, and the United States.
The U.S, received Pagp Pagd harbor.

By the Treaty of "Paris, ending the Spanish-
f@verican War, Spain ceded Guam and the Philip-
pine Islands to the United States.

Tutuila, a‘principal island in the group, ahd the atoll
of Wake were acquired by the Umted States. A
treaty signed with Britain and Germany ended the
three-poWer protectorate established in 1889,

The administration of Samoa jvas transferred from
the U,S. Navy to the Department of the Interior: As’
atresult, military jobs disappeared, and several
thousand Samoans emigrated to the United States—*
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s tthpg near military bases in Hawaii, San Frms . Rhee a Hemy Chung. They mpmmmd from
- 0, San Dnego and Los Arigeles. R leaving the United Smes toattend. X
N S .+ 1918 Betwhen 1810 and 1919, ‘shout 300 Koreans enter-
Koreen Ameritaris: | Historical Perspectives®* . ; edithe United States as students; many-were exiled
Historical Pe e . - *ingellectuals and political figures, .o
{mportant Dates f - ) ’ g . "Fhe March 1 independenge Moverent crystallized.
I o . ndependence leaders’ in, Karea and abroad planned
A - o ./ peaceful demonstrations to_convince the Big Four
1903 The first group of 93 Korean contract labme;s nations at Versailles of the desire. for Korea's
.4rrived in Honoluly. Ahn Chang-ho, a Christian i in- independence. Korean Americans planned a-Korean
. eHectual from North Korea, osganized the first / Congress to meet in Phitadelphia in April 1919. The .
. iety of Kpreans in the U.S. He also formed the Korean Commission, established in Wasl".ngto_n,‘
ngsa Dan {Corps To Promote Leadership) which . D.C., by Syngman®Rhee, published materials to gain
‘ as loosely allied with the Korean Presbyterian ) support for Korea. It also collected funds to estab-
! " Ghurch, wl ] lish and support the Korean(Provmonal Govern-
1905 Korean vernment ended erfigration: By this ment in Shanghai. . 9 .
‘ 7 about y11,000 Koreans had "emigrated to Rhee wzthhelq funds from the Korean Provisional
4 olulu, % Government becaude of ideological di differences with +
) About 8,000 . Hawaiian' Koreans petitnoned (VA ' Pale Yongman—who fevored the reconquest' of

Korea. Rhee broke with the Korean National Asso-
ciation and estdblished the Tongju-hoe (Comrades’
' Association) and the Los An&les Free Church.

ident Kheqdore Roosevelt to protect Korean
mdependence dunng the -Portsmouth Conference
= between Japan and Russia. (Roosevelt made an

agreern&nt ‘with -Japan that Korea was to be con- 1920 Dunng this decade about 1000 ‘picture brides”
sidered within Japan’s sphere of influence.} - entered the Umted States to live in Smau farmmg
1907 Emigration from Hawaii to mainland United States ) communitiés in the West. '
was halted. About 2,000 Koreans had alfeady 1930 Throughout the 1930" s, the, Korean Nativnal Asso-
arrived in San Francisco; another 1 /000 had become ‘ciation urged the United States to implement an
contract laborers on Cuban and Mexican sugar embargo agamsﬁ Japan and'staged demonstrations
plantations. ) . every March 1 in front of the Japanese comu?ata,m
Korean Americans orgamzed to plan and finance y  Los Angeles. ! - L
resistance activities after sthe Korean' king was 1945 About 6,500 Koreans lived in Hawaii, and 3,000
forced by the Japanese to abdicate. Several existing lived in rnain@nd Uni States (800 in Los

associatjons were amalgamated into the new Korean Angefes; 300 in New York;'and 300 in Chucago)
Nationat /?\sgoctatton {Kungmin Hoe). ___.A.ﬁ'_ ‘
**These datog andaevents were extracted f(g the article,

1908 Chang In hyvan assassinated Durham Stevens in San “Koreans in America: 1903-1945" and sre printad with permission

Francisco. Stevens was a8 American appointed by of the author, Linde Shin. Ms. Shin’s article appears in Tachiki,
" the Japanese to serve a5’ foreign affairs advigor to Amy; Wong, Eddie; Odo, Franklin; snd Wong Buck. Roots: @n
the Korean Court under' the Japanese Resident- Asian Americon Reader. A Project of the UCLA Asisn American

ngetes: egents of versi
General. Durham stated that Japanese rule was in ‘ g:,'g:m:':;% ;"2& 2086, The R of the Un ty of

" Korga's best interest; he refubed to rescind his state
* iment. » \

1910 Japan annexed Korea and mtdeKorean emogmtaon '
T . ilegat. *¥he center of maintand..Koreah American
T activity shifted from Sen Francisco to Los Mngeles.
Andepepdence activities began among- Korean
Americans. Korean miners andrailway workers
settled in Butte, Denver, Salt l‘@ke City, and
Seattle, v -
1912 'Pak Yongman matﬂcsheda\mhtary trammgschoad
¢+ - for Koreans in Hastings, Nebraska,
1915 ‘Syngman Rhee broke with the Methodist Churchin
Hawaii over the issue. of assnmﬂauon Korean
. nationalists. began to establish Korean language
+ " .schools, often affiliated with Korean Chnsaan
- churchés,
1818 Officers and members of the Korear National Asso-
*ggim m sponsored. two. Wto observe-‘the.
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Some Pertinent NEA History
- N . '
» 1967 The Representative Assembly voted to establish the
special Task Force on Human Rights. ..
* ; 1968 The Representative Assembly votéd to~ac§ept the Re-«

} port of the Tgsk Force on Human Rights. NEA
. . established th nter for Human Relations.

Association of Classroom Teachers’ Forum
) sponsored pilot minority leadership develop
. . > semnars (MIP).

; 1970 The NEA Center for Human Relations andr[he

ent

1971 NEA convened a meeting of the Mhority Involve-
ment Planning Committee—leaders of .the Asian,
Black, Chicano, First American, and Women's
Caucuses, the ACT Forum, and the Human Rela-
tions Council. . ’

1972 *NEA trained 422 9ducators at ten three-day MIP
‘seminars. .

NEA initiated the minority mtemshlp program'.
The NEA officiat Asian caucus was established.

NEA developed a computerized minority jdentifica-
tion, location, and referral file.

The NEA Board of Directors required thet allNEA
training activities ‘include 20 percent minority
participation.

A» special pre-convention munority involvement .
se}'nmar was held at Atlantic City, N.J.'

-;The NEA Representative Assembly establismed the
Asuan American Task Force. [t comducted hearings

in Honolulu, Los Angeles, and .San Francisco .~
(1972-73). )

-
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1973

1974

1975
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"The Asian American Task Force held hearings in

Chicago, Honolulu, and New York. NEA assisted
states in the conduct of five state and five local MIP
seminars. NEA trained six, minority interns, of
whom one was Kotean American.

The oomputenzed mmorlty referral file was expand-
edto1, POO names.

The NEA Board of Directors extended the 20 .per-
cent minority requirement to cover all membership
involvement activities.

A pre-convention minority seminar was held in
}aarlnamentary procedure.

NEA sponsored the Project on Educatuorﬁl Neglett,
including an on-site study™ San Francisco and a
nationa! conference in Washingten, D.C.

The NEA staff affirmative action pian became effec-
tive.

The NEA Constitution took effect, containing
minority representation guarantee. NEA appointed
members to the special Committee on Minority
Affaifs, which absorbed the functions of .the ‘Asian
American, First Aperican,*Bilingual/Multicultural ;
and Chicano Task Forces” NEA honored San
Franicisco Citizen’s Task Force on Bilingyal Educa-
tion and Attorney Edward Steinman (Lau v-
Nichols). NEA sponsored a hational conference bn
Equal Educational Opportunity for Asians and
Pacific fslanders in the United States.

NEA testified before the Subcammittee’'on Educa-
tion. of the Senate Labor and Public We}fare Com-
mittee in support of 'S, 2145, the “Indochina
Refugee Chjldren Assistance Act of 1975.” .




/

v

RECOMMENDATIONS .\\

The Human Relations Committee of the National
Education Association s pleased to have sponsored the
Corrference on Asian and Pacific islander Concerns in the
United States.

This conference and others held during the year pro-
wvidle valuable advice to the Association as it attempts to
serve teachers. The Human Relations Committee reviewed
the reco‘mmpndatnons made during the comference and
brought thetn to the attention of appropriate staff and
governance foMaction. Thet recommendations, wil® become
policy or_be carried out :f’thezgrecelve governance approval
or If they Are agk_mes zg;eady approved and funded by

‘NEA.
(/
J/ ? Odetta Fupimori
/ Chairperson, NEA
/- . Human Relations Con'lmnttee

/ At the end of the conference, the interest group recorders *
met to prioritize the recommendations presented to the
whole conference by each group. The three recommenda- |
tions common to most of the interest groups were selected
as having the greatest urgehcy. The group also endorsed the
position paper of the Community Orgamization interest
Group.

[y

‘A.  Priority Recommendations:

1. Affirmative Action. '

a. Hiring.

[} yd .
‘ NEA should hire Asian American/Pacific Islander °
staff /as directors for Asian Amer_lcan and Pacific islander
concerns. *

The following considerations were suggested In discus-
sion and as part of specific recommendations:

1. The staff person should work in San Francisco or !
. CTA office and be fully staffed and budgeted.
($1 ,000)

2. Two persons should be hired, one‘to be based on
the East Coast and one on the West Coast, preferably tn San -
Frans:isco.

3. Possible areas of work for the staff per-
son(s): refugee adjustment; bilingual education; watch-
dogging local and state governments; encouraging Asian
American and Pacific Istander membership at ajl UTP levels:
disserminating information about NEA to Asian American ,
and Pacific Islandét groups, regardless of affiliation; *
develoging mechanisms for Asian.and Pacific Islander com-
mynity nput in the educat»onal process; and involving
Asuans and Pacific Islanders in the collective bargaining
“process.

4. Thewtaff person hired would advocate Asian Amer-

" ican and Pacific Istander interests and work out of the NEA

Teacher Rights office. His/her responsibilities would in-
o ’
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.clude clearigghouse ‘functions concerning Asian American

and Pacific Islander projects dealing with violence. -

5. NEA should assign one Asian American/Pacific
Istander from within NEA to advocate and facilitate Asian
American and Pacific’ Istander concerns on a full-time basis.

6. NEA must draw a clear distinction betwen affirma-
tive action hiring practices and concerns for the Asran edu-

cators. They should not be the same, and a person hired for |

expertise in a given area, such as finance or fund raising,
should not become the Asian leader for NEA staff. Such
actions are a dangerous step and undermine the intent of
affirmative action.

7. NEA should immediately hire an Asnan editor for
the NEA Reporter and Today's Educatlon

-
b. Gene#Affirmative Action. -, - o
E ’ , - "“ .

1. NEA’should aevelop an affirmative at‘:uon program

to recruit more Asian Americans and Pacific Islanders intd
active positions in the United Teaching Profession at the
focal, state, and national levels within the next two years.

2. NEA Research should analyze the ratios of Asian
staff to Asian student populations and to Asian NEA mem-
bers. This information is to be uséd by local and state asso-
ciations and the various racial and ethnic caucuses. .

<

. 3. NEA should support the proportiona! representa-
tion of Asian staff to Asian populations with particular
emphasis upon Asians as key leaders of programs affecting
Astan .students and community., Staff as used here refers to*
personnel in HEW regional offices and those servingsstate
boards of educanon and state supermtendents offices.

NEA should advocate jthe placement of Asians in
with the intent of affirmative action in local and

L=

e
- L

keepmﬁ
state schools and on HEW regidnal staffs.

5. NEA must continue
affirmative action hiring pra
staff.

6.” NEA and state and
force afffrmative- action wit
Americans begause of therr |a

7. NEA should endorsef employment affirmative ac-
tian for Asian Americans and Pacific Islanders.

hire Asians in keeping wit
ices at ali fevels of the NE
cél associations should erf-
special emphasis on: Asian
of representation.

LY

8. All teachers should b granted probationary or per-,

manent status, and the seniorffy system should be modified
so affirmative action progranfs are not jeopardized during a
period of reduction in staff.

9. Al employfes of al chool districts should reflect
the ethnic composition of the student population tof the.
district. . 1

40. School dlstricts shaﬂ transact business with firms
that implement the federal afﬂrmatwe action guidelines.
They should develop affirmative action guidelines utilizing
Asian minorities on work projects. Contrac?}s found in
violation will be prohibited from bidding on
board contracts.

1.

state teachers associations shouid

2, ]

Local _and

19

ture school

.-
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. - monitor public officials and other commumty organgtlons
in the area of affirmative action. *

12 Teachers associations and unions will endorse
candldates that W|H actively support affirmative action.

. A

2 Conference

. NEA should sponsor an Asian American-Pacific

. Islander conference to serve as a follow-up to the recently

concluded San Francisco conference. The persons at the

' priontizing session designated Paul Tanaka and Jodi Murata

cootdinators of this effort. They also mentioned the follow-

" ,ing concerns about a future conference: v
t

. Lower cost . ‘ -

0

1.
2. Available funding
3. Hotel/food. Consider using church, college facili-
ties. . '
Community involvement ’
5. Communications {computerized reseurce/,
matemls/partlmpant-hs\f)
6. Cities ‘considered. Seattle,
\ Francisgp, San Diego.
‘ X\Typeo conference. nationai, regional, MIP.

Los Angeles, San

Conference planning committee: shduld include
persons at the prioritizing session

Qther conference recomméndations fro\l’n interest groups

folldw: oo

1. NEA should conduct four seminars during the next

! two years to bring together Asian American and Pacific

-Islander educators specializing”in multicultural education

and representatives of various public and private agencies

for the purpose of promoting muiticultural education
programs, N

2. NEA should conduct several community work-
shops during the next two years to bring together Asian
Amqncan and Pacific Islander educators specializing in
mulucultural education and representatwes of various Asian
American and Pacific Islander communmes

3. NE® shouid sponsor an Asian and Pacific, Islander

conference to follow up on the recommendat: made at

- this conference and discuss the potential for implementa-
tion. )

~ 4, NEA should supporpt and fund a 1976 Equal Educa-
tional Oppor;unlt\( Conference for Asian and Pacific Island-
ers 1n the United States.

3.  Southeast Asian Refugees

- ‘ NEA- should support legislation to increase per-pup grants
to school districts with Yietnamese.and Cambodian refugee
children and solicit support from state and local associa-

! - -

. - tians.

| NEA should support S.2145 an‘d H.R.7897, federa! iegisia-
| . tion affecting Southeast Asian refugees.
|

Fo— - ie
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- Pacific Islanders are suggested for computer Input:

"Multicultyral Education

B. Other Recommendations s
Membership

1. NEA should -revise the ‘membership forms to in-
clude the following:

Racial/Ethnic ldentity

X

(Optional)

Such information s 10 De used for affirmative action and
humanﬁ:ons purposes by local, state, and national asso-
ciations. e following designations of Asian America

nese, Filipino, Japanese, Korean, Pacific _Islander; Sou;h
Asian.

to be made avadable t0 each Asian
1976.

3. NEA should provide me
training for .current and prosper::!‘i‘ve Asian members to
acquaint them-with legal processes, and to involve them at
all levels of association work. Particular emphasis shouid
also be placed upon organizing Asrans as vgices within their
local associations. - -

i

!

N

4, NEA Government Relations shou!ﬂd delineate im-
portant lIdgislative issues in muiticuitural education and
implement political strategies in support of muiticultural

education during the next five years.

5./N/EA Teacher Rights/Government Relations should
promote the incorporation into teacher certification re-
quirements a minimum of six credits of course work: in
multicultural education within the next two years.

6. A special Multiéultu{a! Education Task Force, in-
cluding significant Asian American and Pacific Islander
representation, should be established by President Ryor to
work with the {PD Committee to coordmate the develop-_
ment of a comprehensive mulncu!tqral education program
within the next year. . -~

7. NEA ;should support a pilot program ancludmg all
aspects of multicultural education. We recommend that
NEA take a leadership position in support of these
res?onybuhties with schools arg community. ' ¢

8. Schoot districts should require students to take
courses in the nature of human relationships that require
community resource persons who reflect community
groups 1n the region. ’ d .

9. Determine the status of the 1974-75 Special Multi-
Ethnic History Project. !f the project has not been com-
pleted, it should be completéd ‘with Asian and multiethnic
Input.

Bilingual Education

10. NEA should publicize through all available asso-
ciation media the philosophy and intent of bilingual educa-
tion programs plus_ the unique needs of Astan Amerfcars.

. NEA president should,consnder appointing more

43

rship orientation and "

..
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ericans to key committees within the NEA . 24. NEA should direct state legislatures to provide
.t : additional monies to fund local programs for curbing
) violence in the local schools. The programs should deal

s more visible and available to local groups. speeufuca“y with' Asuan Amerncans and Pacific Islanders.

~

25. NEA should encourage school districts and state .
affilsates to execute stydues of the sociology of the campus
and of the cultural anthropology of the community to pro-

13. NEA should replace Association staff who do not
. support NEA policies. .

14. NEA should create an Asian American caucus vide teachers with insights necessary to understand the stu- -
within the state policy-making group for the purposé of dents and the community served. *
galllng attention to Asian American concerns. 26. NEA and CTA should endorse California Assem-
*. 15, Asian American leadeg; should represgnx the total bly Bill 2479 which will set up 2 Commission f% Asian an
concerns of the groups they represent. Pacific Istand Amerjcan Affairs, and CTA should utilize its

16. NEA and state and local associations shoutd lobby legisiative and politicai action f:ommlttee in lobbying for its
for additional funds for bilingual programs. passage. . . .

17. NEA and state ‘ai"id‘ local assoctations should Recognition ! ) -
initiate and support legislation that would enbance bilingual N .
education programs. . The California Teachers Asgggtation and local associa-

18. Determine the status of ob;ectwe 4 in the tions in palifornia shoutd pressu®§ the state department of
1974-75 professional excellence goat: viz., identification of - eucatjon to -recognize California Asian#Rmericans fdr
bilingual/bicultural instructional programs that can be Equal Education. E

implemented in local districts-by teachers. . m .
y . . Position Paper
19. Implenfentation: The creation, adoption, or . { -

adaptation by NEA, of five 10-15 minute audio fiimstrips We wish to convey the followingmto the teadership of the

containing bilingual/bicultural information abaut giffrent ,  NEA, specifically, the NEA Pr;:s!ent John Ryor and the )
Asian and Pacific Islander groups to be used for teacher NEA Executive Committee: .

training, including the Asian American perspectlve (ie.,a - -

fifth-generation Asian American). . We believe that befdde the NEA tan make significant

- impact upon Asian American and Pacific Islander educa-
tors, the NEA must deal with us more meaningfully. While
we applaug_the efforts of the NEA to assist in arranging.this

. conference, the following stand out as qeat weaknesses:

20. kochl associations should Insist that local school
- districts apply for availabie funds for bu|ngual/b|cu|tural
education prograrms.

) . . . ‘1. The Conference was not widely attended due to

Violence in the Schools ; i ' * poor timing (Thanksgiving Weekend), extremg costs td
) / individual members traveling long distances, and poor com- i

21. NEA should direct local and state affiliates-to mgnications between the NEA and the local associations.
agsist .members to devise a plan of action to alleviate ‘2. While efforts were made to get expertise in seven
violence in the schools. - areas for discussion, many local and nattonal leaders were

22. NEA Teacher Rights should survey, monitor, and overlooked. . .
review programs and projects dealing with Asian Americans ) 3. The elected leadership of the NEA was not present;
and Pacific Islanders that are being conducted to reduce specifically, John Ryor, the NEA President, should have
violence in- the schools and communities; and publish and made every effort to be at this national conference or, at
disseminate a review and analysis of these programs and the very least, have sent an explanation for his absence.

pro,jects' to all affiliates, agencies, and orgapizations ih-
volved with Asian Ameriaans and Pacific Islanders.

4. Many of the resolutions and action items have
budgetary considerations. NEA leadership should provide

23. NEA should e‘ncourage interagency cooperation us with immediate answegs as to the feasibility of such:

g the various city,-state, and federal ievels, when deal- " requests. For‘example, should budgetary items’be passed to
ing with problems of violence involving Asian Americans the Budget Committee, or can,some be atted upon directly R
- and Pacific Islandefs at all grade levels. . without bureaucratic referral?
, .
N . F
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‘The NEA and Its Human Rights Programs
. R

by John T. McGsrigal  *
Secretary, Treasurer )
National Education Association .

'
’ v

Our President, John Ryor, asked me to welcome ali of
you to NEA's first national conference dealing with the
educational concerns of Asians and Pacific Islanders m the
United States. We sincerely hope you will have benefited
from your experience with us. ‘

. No doubt you are aware that we have some very
knowledgeable people here to serve as resoyrce’persons and
topic leaders, and they have beer<tharded to do theif
utmost to help you define the issues and to develop the
strategies that will deal with those issues. Let me say also
that NEA officials and staff are available tqygssisf%ou, and
we will do everything posstble to make your stay ‘here

-‘meaningful and productive. - W & .
_ I’'ve been asked also to speak bfiefly to what the NEA
is all about and how some of its'programs in the field of
human rights have developed through the years.

The purposeé of our organization has not changed since
1ts founding in 1857. For 118 years, our purpose has béaa
to elevate the character and to advance the /nterests of tl‘iq
profession of teaching and to promote the cause of educa‘
tion 1n the United States. . \

Even though our organization has long been a respect-
ed and pewerful influence on tegisjation at’ the state and
federal level, it is only n recent years that our organiza-
tional feadership has resorted to Iitigation, to the’bargaining
table, and, to the political arenasin order to advance the:
century-old purposes of our professian. . -

It is ohly within the past ten years that specific pro-
grams have been devised to protect human and civil nights
in education and the Association’s commitment to a just,

- fair, and participatory democracy. o

In 1965, a survey was conducted on the “Teaching of
Spanish to the Spanish-speaking’’ which posed perhaps the

first challenge for equal educational opportunities for the

* Chicanos of the Southwest, as wel} as the first step in a
chain of everlts’ which has led to this conference about the

+ concerns of Asians and Pacific Islanders if the United
States. B ;o

The Tucson, Arizona, survey of 1965 was conducted
by some leading educators in Arizona and sponsored by the
NEA. ’ -

, At the heart of the challenge for a more humane

emphasis in education for the Chicano was the unalterable

belief that Chicar children are not deficient human beings,
but rather that the schools, the techniques, and the. ma-
terials dre deficient and that thes¢ can and should be

changed to meet the needs of the Chicano child. .

Senator Joseph Montoya of New Mexico participated
in an NEA symposium in 1966, adirect resuit of the NEA-

Tugeson survey, and his comments qualified as a prologue to

many action programs undertakem since. As Senator

Montoya described it, It was in Tucson that we first deter-

=
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mined to build what we called ‘bridges of understanding”
for the” peopte-'in this couhtry so that America avould
become thg truly ited nation 1t should be: a nation
which valued its own variety and could speak and under-
nd its own languages. ‘ ’
“ANe left that meeting. detérmined 20 generate interest
in mew kinds of schools whergver language-minority chil-
dren heeded théifl: We wanted to generate new ideas in -
", colleges ‘and universities whiere teachers were preparing for
© the future. We wanted to generate concern in governments
at every level.”" .
< And as you know,_the first bilinguak education act,
Title VII of the Elementary and Secondary Education Act
- of 1967, was the resuit. .
_Friends, | must alsegpay a tribute to former Senator
Ralph W. Yarborough of Texas, a eatalyst n legislation for
migrant youfgsters and a-chief proponent of Eiifn'gual edu-
cation. He believed in children, inseducation, in teachers.
When agldressing thousands of teachers at the NEA.Conven-
tion 1n Dallas in 1968 (the same convention coincidentally
which established the NEA Human Relations Center),
Senator Yarborough, a former rural-school teacher,
said" “Next to the people of Texas who elected me, you
.are the most important people in America.” He then

qgquoted Henry Adams by saying: A teacher affect_s )

eternity. He can never tell where his influénce stops.’’

We can claim a number of achievements in bilingual/
bicultural educatfon ’g'ovi_?ng out of the Tucson symposium
of 1966—notably: . . :

;oo 1967; . ‘
- The .establishment- of the Office for Spanish-
Speaking in the Wnited States Office of Educa-

tion; . .
- C. The.development of summer institutes for teach- -
ers of Spanish-speaking children; and,
D. The repeal of those state laws prohibiting public

schools from instructing ‘students in Spanish or
allowing'classroom conversation'in Spanish.

Also, the 1974 landmark decision by the United States
Supreme Court in the case of Lau v. Nichols was as signifi-
cant for school children who dor¥'t speak English fluently
as was the famous Brown v. Board of Education décision in
1954 for those who learne‘j in segragated schools.

But, although progress has been made since Tucson, it

- is not enough. Title VIi has existed to date on subminimal,
funding. Conséquently, a vital bilingual program is being
}\ampered like so many other crucial education programs by
a regressive administration in Washington which puts educa-.
tion at the bottom of the list of national priorities. ’

However, 1f | may draw again on Senator Montoya's
assessment.of the promises and constraints of existing legis-’
fation in the field of muiticulturalism, we havé provided
more money, more tedcher-training, a great‘er_@phasis on
bilingualism, and 6h expafsion. into adult and vocational

"education, beter supervision and admfpistration, research
into innovative techniques, and cooperation with state and
local governments and with families and commumti‘gs. .

In the Senator’s view, the most important c in
current legislation is that it presents the bilingual - as
- - \5?

1 23

. A. The passage of the Bilingual Education Act of '3
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' advantayed and not dusadvantagedr" 1t ofters oppor- .t must also accept the challenge to provide for our country
tynities to the monollngual English-speaking child as well as the ./multicultural knowletdge that the 21st century witl -
. to the child who s monohngual in another language. c demand. )
" However, the money that we can honestly promise to : There is a community in Texas called Cyystal City, i
approgriate. will not be enough to do thesjob—not nearly where, undec the leadership of Jose Angel Gutierrez, the
-, enough. Beforel'we can provide .the kind of money, from Chicanos have elected control of the school board, have
i government, at any level, we are gding. o have to convince made Chicanos a majority of the administrators in the
. other Amerlcaps that bnl:ngual education i§ not requ/al or school system, have improved ballngual educatlon in the
. a program to help hand;capped childrens '*\' schools, and have witnessed ‘a drarhatic decrease in the
: - | was most pleased when F heatd that San Francnsco~ Chigana dropout rate as a result. .
had been chosen‘ the -site for this ﬁrst conference as it - That's what we mean when “we say, '{HAT IS
.. seegred most approphiate” Last year® James Harfis, then POLITICAL POWER. )
Plesident of the NEA, visited here with a task force to see * And this is what all of us must seek as our goal, for it
] for himself the comditions that prompted the Lau v. Nichols will do hittle good to estabhsh task forces, publish reports,
‘ ~ suit filed 6n behalf& Chinese- speak‘ing,ch@mnm this city. - and go to conferences if we do not elect the people to
¢ That San Francisco'stldy on educational neglect was re- . -Positions of power who can respond with the  Jegislation we
- leased at the NEA Convention in Los Angeles last July. 0 desperately need. And we cen do It. .
. Among its findings was the fact that the sizable Astan and X * We are the only national organization that has mem-
T, Pacific Islander population gf the San Francisco area“has bers in every vofing district in this country. Organized
- been growing rapidly since the early 1960's. Yet, Asians in theough the 'NEAf and 1ts affiliates, we represent over 1.7
' -8an Francisco are still being treated as aliens. . million membery, and there 1s no way that our voice can be
. At present, the city Is thé home of 117, 500 Asian denied.
Americans and Pacific,Islanders. They make up 1]2 per- .o We must see that every citizen in the United States
/ . cent of the total populatidn here. The chlldren alone make . orﬁerstands that when children are asked to forget their
« up 28 percent of the students in the, San Franmsco Unified own identrty and their own traditions, th&v do not
Sehool, District.” Of these, 15.8 befcent are Chinese, 7.3 miragulously tur;f into something better—instead, they
percent are F:Ilpmo, 1.7 percént are Japanese, .5 percent shrink inside,” and when that happens our whole nation
are Koreany andy,g.7 pdrcent are “other nonwhite’'~they. - shrinks. As these small citizens are diminished, so are the
speak S . Arabic, Hindi, Burmese, Vnetnamese and opportunities, ,knowledge, and futue of this nation
* other Pacuflc Island Ianguages /‘“\ diminished.
wl he “task force fouﬁd a policy statement here on _e 1f W& learn this much from ths meeting, we whmore
. bmnguallsm thatreads.. easily, open the doors to a rapid expansion of bilinglal and
S . "Recognizing that we live in a mult:lmgual and multi- bicultural education, and we will have done more, we will
®  diwral country, it is' the policy of the! San Francisco have adVdnced along the road te a multicyltural America,
) Unified School District to respect and nurture.the language - and taken a position of leadership in the multicultural
’ Y and culture of each indidual student whlle preparing him world in which we must all learn to hive harmonjously if we
-, F for Dartccrpatn)m N a predominantly "English-spaking are {o survive. * )
* society.” R -

Mr McGarigal of Rdckland, Mass,, 1s secretary-gsurer of the

Ye{ the task force found intolgrable 1ons
he ta 5 condlto the Nationat Education Association and a ‘member of its Executive

schools: half the students in thes district recewed* nq,

»

Committee “and Program and’ Budget Comguttee. He 15 an experi-
: bihﬁgual/blcultural assistance whatsoever. . .. enced hugh school arﬂ college teacher and schoo! administrator
“The district contributed less than three percent of its Mr. McGarigal 1s one of nine persans on the Executive Com-
$1 48 miflign budget’ to bilingual /bicultural programs, and mttee, a key body 8 implementings the policies of the 1.7 million-
. N the ethnic composition of the teachmg staff was in reverse member organization Prior §o his election as secretary- treasurer, he .~
. © was an NEA director for Massachusetts and chairpefson of the
. ratio tq th(ﬁhnlc composition of the student body. ’ Program and Budget Committee*
M,)b A Kor@dn child was hit by a car in the school parking. -+ He has served as president of thg Masgechuse'tts Business Edu-
¥ lot and & one could talk to the mother on the phone. tators Association, the Plymouth County Education Assocration,

ne English-speakin lioino and the Rockland Teachers Association. He was also PCEA treasur-
P g peaking Filp teacher w'th a unuwersi- er. McGarigal has been & member of the Executive Committee and

ty education and 22 'years tedching éxperience, wasstill Board'of Directorsyof the Massachuset®s Teachers Association and;
employed as a paraprofessuonal Califormia badly needs chaisman of the MTA TEPS Commttee. A -
20,000 bilingual/bicultural teachers. Yet 30; hers - After attending Fairleigh Dickinson. Junior College, Mr
can’t find wofk apd 20,000 more graduate every McGarigal retervett the B A. degree in business educationrand social

studies 3t M8ntclarr State College in New' Jersey He was awarded ©
Another mterestmg dlsclosure mdccated T the the M. A degree By Bndgewate&tate Col!ege in Massachusetts,
Japanese government supplied $3,000 o bUY needed ma- His career has mcluded 25 years’ experience as a high sehool
terials because the district had allocated onty $300 for four teachdlt_departient head, and assistant principal for curriculum and
+ brlingual classes. ; ) .. finance. He also taught iness gducation courses for five years at
In short, the task force was appalled at the la £ Bridgewater State'cmlege, and e hgg had more than two decades of
i ' experience as-a managgment and t tant bl -
comm:trnent to the educational needs of the Asian C . countant. . oém - ; consuitant and public. ac
. ! rpunity. . g o s . .
Tnerefore,\the challenge we must take from this meet- T .
ina is not only the chdllenge of increasing and improving . - i
) bilingual education for, Asians and Pacific Isjanders—we. - * N, o
. ' f - b -
) . ’ - .
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Summary of Into‘nst Group Input Session’
Employmént: Implications for Education
L

.
- *

by'Haro/d T. Yee, President
ASIAN, Inc.,
85n Francisco, California

-

.
.

‘ - To many people, the well-being of a population is
measured by its participation in the labor force. Employ-
ment stafistics printed in publicAtions of the U ureau of
the Census provide a basis for analyzing tﬁ"e'well -being of*
Asian American groups.

in the San Francisco Bay area, the Japanesé have the
highest rate of participation—it is -higher than the white—
and the Chinese have the lowest. In addition, a greater per-

. centage of Asian American than white wormen work. Na-

tional statistics show that over half of the CHinese, Flhpmo

and Japan en 16 years of age and over are in the
labor force whereas 43 percent of the whité women work.

Research about mean income should reflect female
and other family ‘member participation in the work force.

The mean income of white famohes $11,800. It is not un-

common, however,, for many members of Asian families to

pool their earnings to estabiish family income—evén income
that is below the poverty level. _Of those Chinese families in

the United States making less than $1,000 per yéar, 58

percent have a single wage earnér, but 35 percent have two

earners, and six gercent have three! While only about five
percent of the whftef families in the San.Francisco area live

' 5 below the poverty level, almost 10 percent of the Chinese

and Filipino families have sub-poverty level incomes. We are
asking HEW to analyze deprivation i terms of the number .
of people who contribute to family income.

FERS

\

" Class-of-Wovker Distribution

S

Any analysis of ‘the class-of-worker distribution of
Asian Americans must include some basic understandings.
(See Table I.) We are concentrated in the area of the self-
employed The Chinese and Japanese self-employed differ
in that the Chinese own family businesses such as curio

+ shops, restaurants, and grgeery stores; thedapanese are pro-
fessionals, sch as accoun s and dentists. The Asian.and
white Arericans differ in reasong for wanting to become
self-employed: the white warits'to make a million bucks;
the Asian wants a steady income. .

Occupational.Distribution »

Most of the Asian working pop
as managers, salespersons, clericalf wor

on may be found
s, craftspeople,

and operators. {See Tables 11 and If1.) A high pertentage of .

istrasors—but only because they [are self-employed. V
fewI/ Chirtese and Japanese manhagdrs aré salaried workers

we want to be managers, we opgn grocery stores! Of the
Iarge percentage of Asian Amfrican men in the Profes-
_sionals/Technicigns categoryx véry few are in, highly pand
jobs. We have very few people in sales positions; those w‘no*(
are workin famuly businesses.

the Chinese and Japanese workersfare managers and adn‘;- .

o -
-
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“and technicians;

A large percentage of Asian men compared to white
men are clencal workers. Many Filipino professionals now -
coming to San Francisco are flndmg work as cferks and as
such are competing with Asian women. Professional Fili-
pinos are also doing menial service jobs, such as cleaning
hotels. '

Large numBers of Asfan women are clerlcal workgrs.
While ‘'white women work as receptionists, “ secretaries, and T
administrative assistants, the -Asian women serve as file
clerks and typists—work that requires no public contact. In
addition, one-hatf of the Chinese women working i m the
Bay area are employed in garment factories.

Whether Asian Americans ,are salaried or self-em-

*ployed, we work in categories thateare passive in nature. We

do not go out to recruit personnel or sell products, we open
our doors. Asian Americans are heavily clustered in clerical
occupations of the production-line variety. We do not meet .
the -public. We are found in large numbers as prdfessionals
however, while white persons in this
category are promoted to ma'nagerjal positions, Asians: are
not. We may be good architects or engineers, but not good
presidents of ,Lockheed; we are not hired fgr that purpose. -

Employment: ]

( Asian American workers generally have very little use, ' -
for oral or written communlcauons skills on’ the job, since
we are shoved into the background We constitute the
“Don’t population”—Don’t do this, or don’t do that. Listen
to what industry’s college -interviewers say about us, He
didnt fook me in the eye when he spoke. . . .When | asked
about her background, she said her father has a grocery

.store. l-]ow will .that bring big accounts to my firm? They .

select |nterv|ewees and employees on the basis of their life-
styles. v .

ASIAN, Inc. tried to analyze the matters of language
skills and assertiveness among Asian American students by
focusing. on the Subject A (remedial English) progT'am at
the University of California a Berkeley Chinese, Korean,
and Ja r\* studen:.; have a 87 percent greater chance of
having to fake Sub]ect A than do white stadents. Yet state
test scQres show that the Asian kids do well in the’
mechanical aspects of language taught in Subject’ A classes
and need help in expression, comprehension, and word
usage—which are, not taught in Sub;eti A. It seems that a /
change is needed.

We have to teach.our youngsters ;hat th?only way to
overcome discrimination and inassertiveness is to get out®
there and make .mistakes, Hopefully, the educational ys-

" ‘tem will redirect its energies and_begin to focus on social

fnteraction skills. Every pupil must have his or her day in

the sun. *
T e

- . . - A
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Parents have to be told that school is not an end in
itself—that hfe. starts after school and that life’s oppor-
tunities are different now. Parents also have to be able to
encourage kuds to talk back, eyen though we want well-
behaved children. This will create ?Wntuatnon in the
classroom, because most of the time teachers are just trymg
to control the yoengsters.

Clearly, equal educational opportunity does not mean
offering the same curriculum for everyone; it is unfair to
provide a white, middle-ciass curnculum to culturally dif-
ferent children. It is tme to start implementing. indi-
vidualized lnstructlon rather than just talking about it.

[
This 15 a condensation of Mr. Yee's remarks. v

Table |.—Distribation By Clasof-Workev of Asian Americans Compared With Whites* In the San Franclsco-Oakland

SMSA in 1970

-

’Rd

- __Class-of-Worker

Percenfagé Distrbution

Chinese
—

Filipino

Japanese

White*

-

. Private Wage & Salary Workers

70.7%
"k

75.4%

65.5%

73.6%

7
Government Workers

18.4%,

p
21,0%

212%

18.4%

{loca! government workers)

(51%)

Ig

(4.8%)

(6.6%)

. (9.3%)

. Sel*Employed Workers -

9.7%

3.4%

12.4%

-

7.6%

| Unpaid Family Workers

12%

0.2% .

08%

0 4%

Total Employed, 16years and over

38,727
=100%

18,377
=100%

16,012
=100%

997,633
=100%

Percent of Total Employed of All Races
(1,267,643)

3.0%

1.4%

1.3%

78.7%

*Whites defined as total minus the Blacks, Spanish-surnamed Americans, Chunese F|||p|nos.,@panese and American Indians.

v

Sources U S Bureau of Census Publications

-

PC(2)—1G ““Japanese, Chinese and Filipinos in the United States’’
PC(2) 1B “"Negro Population’’ . /U

'PC(2)=1F “American Indians”
»PCR)—1D “Persons of Spanish Surname” ,
Pi-‘!C(H —189 **San Francisco- Oakland,_Cahf SMSA”’
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Table 1l.—Broad Occupational Distribution.‘of the White*, Chinese, Filipino and Japanese MALE Employed Civilian

Labor Force in the $an Francisco-Oakland SMSA in 1970

a

1

1
e

MALE Occupational Distribution, %

5]

Occupational Categé)ry Whutfz* Chinese Fihpmq Japan_ése
Managers/Administrators _ ' 14.2% 10.3% 3.8% 11.8%

’ Professnopals:/TechnFcragns ’ _h Y | 20.4 19.8 - 12.1 , 244
Sales Workers . '95 ) -5.9 22 4.9
Clerical Workers . 9.3 148 17.6 12.1
Craftsmen and Foremen - . 200 ° .97 106 , 10dg ’
Oéeratfves - - 12\.8 ‘12.3 102 8.9
I;aborers, Except Fa‘rm “ e 4.8 35 5.3 14.3
Farmers-/Managers ! — ‘ + 0.1 ‘, 0.3 _‘ 6.6
Farm Laborers . 0.5 0.2 1.8 0.7
Service Workers 2 . » | ‘ '8.3 - 227 . . 355 8.0
Prvate Household Workerg ' . 0.1 07 . 05 1.3

b : i > - .
wt'bns o R ‘ {612,487 22,448 10,414 8,548
N . ; =100% =100% =100% =100%

tTota{m;nus Blacks, Asian Americans {Japanese, Ch;nese, Filipinos), Spanish Surnamed Americans and American Indians.

-

Sources U.S. Bureau of a‘ensgs Publications

" Subject Report

. PC(2)-1G ”Japanese Chinese | and Filipinos in the United Stated

. PC(2)- 18 ’Negro Population” ’
PC(2)— 1F “American Indians”
PC{2}--1D ""Persons of Spamsh Surname
© PHC(1)-189 "San Frangisco- Oakland, Calif. SMSA™
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Table Hi.~Broad Occupational Distribution ¢'>f the White*, Chiness, Filipino and Japggese FEMAI{g Employed Civilipn

Labor Force in the Sap Francisco-Oakland ,§MSA in 1970

- , ) . FEMALE Occupational Bistribution, %
Occupational Category Whites® Chinese Filipino A Japanese
Managers/Administrators * 5.2% 3.2% 1.9% . .3.4%
'ProfessionalsVTec.hmcnans' 194 10.é < 14.7% 16.5
Sales Workers . S 8.7‘ 5.8 2.8 47
Clencal Workers ) ) 45.1 38.2 50.8 " 398
- Craftsmen v 14 i 1.6 1.0 ! 1.8
Operatives 5.6 26.3" 64 ° 7.7 \
< l . »
Laborers . 0.4 05 0.7 0.6
. - - ad . % ’
Farmers/Managers ) 0.1 0.1 0.2
Farm Laborers 0.1 0.2 05 1.5
Service Workers ! 119 11.1 18.7 12.3
Private Household Workers 2.1 2.2 25 ’ . i1.5

*Total minus Blacks, Asian Americans (Japanese, Chinese, .Fihpm

Sources. U.S. Bureau of &ensus Publications a

\
Subject Report

‘ PC(2)—1G “Japanese, Chinese-and Filipinos in the United States’

[

PC(2)—-1B “Negro Population”. . .
PC(2)—1F “"American Indians”

PC(2)—1D "Persons of Spanish Surname”’
PHC(1)—189 ‘San Francisco-Oakland, Tahif. SMSA"’

Wanish Surnamed Americans and American Indians.

-~ L
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Summary of Interest Group Input Session .
Community Organization ’ .

)

+

The dialogue—abbreviated

Each®thnic group is so unique that perhaps we should
form umbrella task forces in metropolitan areas to seek
data about each one. When we say “Asian American,” we
jumble the problems together.

Many: studies are now being conducted about groups
of Asian Americans by the Asian Studies Center in San
Diego, a special concerns group in HEW, and the U.S. Com-
mission on Civil Rights. The recommendations coming from
each of these studies are remarkably similar. They ali stress
the rieed for multilingual and bilingual staffing, outreach

service centers, sensitivity training, and legal and political .

awareness. Because of the commonality of needs, however,
there has been no real focus. Furthermore, who is taking

major responsibility for impiementing the recommenda- .

tions?

Until 1973, oyr district combined the CHinese,
Koreans, and Japanese under -the term '‘Oriental,” fo we
really"didn’t know how m#hy of each group were in the
district. It also had categories for Filipinos and Other
Minorities. That really created a lot of problems. Now, thé

categorias are more definitive, and we can determine the
number non-English speaking studers at a particular.
school anq request specific bilingual programs for them.

Many peo, le in administrative positions aren’t even aware
of the breakdowns, and many would be surprised to know
how many Asians the’t have at particular schools.
i I think we have to go to the community with statistics
w@bout 1ts students. Some of the parents won’t accept the
data, though. Their paramount concern s with education,
and if they feel they’re not getting quality education at a
Particular school, they will leave rather than try to change
the situation. New immigrants who are trying to survive are
not able to leave. They have the least po;ér but the great-
est need. o t-
. * . ‘
How can you get the communities involved so that
their local school will have the quality that they really
want? Sometimes people equate a high percentage of
ethnicity at a particular school with low quality. | know of
a high school #fiat has 200 Asian students and not one
Asian pareng' the advisory council. Paregts are concerned
aboyt their children’s education, but they don’t confront
tl;%:: or the school, and they don’t get involved even
when ‘re dissatisfied with what’s going on. The ones
who. have been vocal are the economically well off, not th
new immigrants. f.
One of the things I've seen happen tg the Sap
;i:ncisoo Chinese community and particularly the organi-
zation called Chinese for Affirmative- Actiony is that it

A}

-
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pushes very hagj for a comparable number of Chinese staff

. ‘ . ~ -
people in the various districts of the unified school district.
It works only 5t the Chinese community. 1 see a néed for a

diversified yet united effort by all the ethnic communities.

* Asians are considered as about one-percent %6f the en-
tire population of the United States and, therefore,
insignificant. We tend to be lost in many things, including
the aliocation of ‘fundg. | would like to see NEA conduct i
survey in all the maj ties in this country where there are
large concentrations of Asiah-Americans and then publicize
any discrepancies between thesnumber of Asian staff mem-
bers and the Asian population.* think parents would be the
first to say hurrah to such publicity, especially in Sgn
Francisco where there’s a fantastic gap betweer™ the
ethnicity of the staff and that of the stugknts.

.

Let me describe the situation in Seattle where a school
district is involvéd in a battle with the HEW Office of Civil
Rights. The Seattle school district has an almost 23 percent
minority student population, of which eight percent are
Asian. When ghe school district hired minority teachers for
the predominantly minority schools, the Office of Civil
Rights syed it. The north end of the district has one or two
minority staff members per building. Approximately 30 ele-
mentary and one junior high school have no minority teach-
ers at dll. Whatever the court decides will have broad
ramifications. .

In my view, the problem is not so much the hiring of
minority teachers but one of desegregation. The com-
munities are beginning to see that where there are large
roinority populations, the school is providing S$pecial
curricula. Many of the parents are loath to send therr kids
elsewhere to desegregate. I'm not sure what one should
advocate in this situation. What if there’s an order telling
the district to bus kids? It's easy to advocate bilingual edu-

{29
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cation and awareness programs but how does one do so in
a busmg situation? ;

In my district, the Asian studentg' constitute 5.1 per-
cent of the total student body, but the teaching staff is 6.4
percent Asian American. One would think that there would
be alot more involvement, but one of the problems we face
1s that being Asian doesn’t presume bitingualjsm or bicul-
turalism. There's also a gene#atlon gap; second and third
generation Chinese don't evén relate to new immigrants,
and Koreans are the same way. Before we can help, we have
to understand things from ,{/‘(h'e groups’ and the students’
perspectives. ' 4
. 1
f -y
I think the bulk of San Francisco’s taxes comes from

the Asién population. About 78 percent invested in real '

estate last year. We should have a voice in how this com-
unity is run. ;
1

Politically i1t might be nice fo have an Asian coalition,
but the problems are different, not only from city to city,
but among groups. When you mentioned desegregation, |

immediately thought of what happened in Berkeley three ~

years ago when one Asian group wanted a separate school
and got it. Then, wham! The school district, which thought
it was doing the right thing, got hit in the head by the
majority of the Asian communities who didn't want their
kids stuck 1n one school. On thé other hand, they didn’t
want them strewn all over the place either. We want some
programs related to our needs and want to see our kids
attendifg about six schools.

Organization always takes place around issues. When

J€ are unhappy, we must give fhem leverage in the

establishment, whether 1t s the teachers’ union or the °

school board. You don’t build that leverage from studies. |
would suggest that there 1s no uniform approach Maybe we
need a complex approach that says we ‘ve got six g®ups and
six kinds of problems, we'll support each other and apply
pressure.

The fact of our joining together and issuing papers
about different issues will increase general awareness about
the Asian American communities. This is what we're trying
to do through the umbrelia of the NEA—feed into the NEA

_from all vantage points so that our input will be reflectsd in

»

its proposed solutions to educational problems.

I'd like to hear a little more about yo&r definition of

.

The‘fa;ty, staff, and administrators at City College,

- community prganizing since you‘renvolved in it.

San Francig@p, got together for many’ reasons, one of
them was ‘the hiring practices which we ,thought were
unfair—21 percent Asians -in the community but only
about seven percent Aéian faculty members. We also
thought there was something wrong within the community
because when there were good jobs available, we never got
community backing. We know there are a lot of- As/an
prganizations, but they have their own things going.

We got together, thérefore, to try to figure out how a
united gPoup could solve comion problems. We apabled
some Chinese and Filipino student o\rganizatiohs join to

*

30
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work on the common issue of English-as-a-Second:
Language. Then, we thought, if this can happen at the
school level, why not the community level as well? We
haven’t contacted all the organizations, but we have gotten
to the Chinese’ Advisory Committee, the Association of +
Chipese Teachers, and other” groups. We started with the
Chinese community and expanded.<We call ourselves the
Asian CBition and admit anyone whq-feels the concerns
of the Asians. We came to this conference to see how NEA
might be able to work with us—we're try/ng to open up
lines of communications.

We have an organization in western Washington called
the Asian-American Education Association, which is similar
to your group—organized on the basis of common prob-
lems—but 1t is. being torn apart by mdlv:dual differences
within each of the communities. What drew us together s
the same thing that's pulling us apart. We tried to organize
ourselves in a meanmng} way that would give us an impact,
and we even had a highly suctessful conference with speak-
ers from each of thé communities. What happened was that
one of the groups—the Filipino—felt that the AEA was not
addressing 1ts concerns and that they were completely sub-
merged by the greater numbers of Japanese teachers. There
has also been a growing dissatisfaction amongsthe Chinese
communities for the same reason. Qur m‘fncer;ﬁave always
represented each community, but they have not met be-
cause the internal problems are so severe.

The differences of each community really have to be
taken into consideration, and it might be advantageous to |
continue to h ing offshoots that are Chinese and .
Japanese apfasvo forth to advocate for their particular |
groups. The ppwer is there, but you have to keep the group |
together yours

Your problems cm;; on some of the problems of
my association in Los Angeles. One of our problems is that
the teachers don’t_seem to have any burning concerns. If
we're going to have any type of impact inpterms of com-
munity Ofﬂnizing, some data have to come from pe‘op/e‘in .
the educational system. The communities need input as to l
where to go, how to get certain things gone, whom to see,
and where to'apply tite pressure. If tHat leadership is not |
provided, | don‘t think ian to come from the com-
munity itself.

|
| ¢
Is there some method NEA may \ise other than to ‘
sponsor this type of conference? ‘
« | can’t really answer that questic ! don’t
know. | can tell you which issues NEA shou/d ke into |
account as it develops programs. 1
, The Japanese community in Seattle, for example, ‘
represents the "haves. The Chinese immigrants, the |
Vietnamese, and the Koreans represent the have nots. Even ‘
though six percent of the district’s student pOpulet/on, is
Japanese, eight pescent of the teachers are Japanese. Three ‘
percent of the students are Chinese, yet fewer than three |
percent of thé teachers are Chinese. We have only gne |
Filipino administrator in the enutre district. The Chin ’
community tells the Japanese community. that st is hurting
and needs help. The' Japanese community, on the other

hand, says, “We've made it. We've been thifough our trial-



.

’

by-fire, and we don’t need to be bogged down in those
problems again.”’

B

1"d like to suggest the creagyon of an Asian desk person
or an ombudsperson. )
. +
| disagree. We alteady have an affirmative action plan,
but we're not reaching the Asian communities.

It's my view that the community must be very
unhappy about what’s happening to their children‘s equca-
tion. That's where the organizing starts’ it usually doesn’t
start with the teachers. -

To many bureaucrats, if you can speak one language,
you are quafified to teach any other language. There should
be separate job descriptions for bilingual teachers. The
teachers’ unions -usually fight tg*the death to set up a

separate job category, but a lot of‘»b//ingua/ teachers are laid

off and replac minority and older teachers who have
no bilingual qualifications,

" Certain people in the bureaucracy in my district are
say\ng that bilingual eﬁ’uca’tnon doesn’t work, and they‘re
cutting 1t out of the fudget. Of course, 1t can’t work when
they hire unqualiflgyd peopte.

In our school district, which is next to Chinatown,
about 75 percent of the students are Cantonese-speaking
and 25 percent are Spanish-speaking. The teachers felt they
‘needed a bilingual, bicultural program because of the
predominance of Chinese students. When 2hey went to the
community for approval, the parents'said they wanted their
children o learn English only. The woman in charge of the
effort said she had to meet with the parents every week and
put in a year's work before the community would accept
and support bilingual edu¥ation. There has to be c/os<
cooperation between the teachers and the paren 5

-

Our district now gives fluency examinations in

Chinese, Japanese, Korean, and Tagalog to identify ind:-

viduals who are bilingual. That 1s as far as it's gotten. The

next steps will have to be to establish bilingual schools and

place the indwviduals where they will be the most effective.

The only bilingual individuals now receiving contracts 1n
r districts are Spanish speaking; they receive them be-
use they have Title VII funds.

Why couldn’t tlaat be a priority mussion for an Asfan
Amexican coalition? It is often hard to find people who kan
pass the examination. Some are second generation Jand
some are new immigrants. An exception should be madg for
~peop/§who have graduated from foreign universities. /

I i

| want to pose the proBlem of admissions to Bolt Law
School in Berkeley. It has a special admissions program for
Chicanos, Blacks; women, and needy Asians. It used a very
tricky argument on behalf of needy Asiang” it would wipe
out most of the women—who are very nfiddle class—and a
significant segment of the Blacks, who dome from middie
class families. Should it be a question\ of percentages?
Shoyld there be parity? Should there be cetain percentages

. [ ]
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of Chinese or Filipino ieachers, for exasiple, or are we just
talking about underprivileged Asigns? The .leadership &f
the’ women's liberation movement 15 not poor, and it 1s split
on this issue.

e §

| would say that the only way to deal with that jssue
would be on the basis of pgrity. But then, so many needy
stuoénts would never getfto school unless: they could
demonstrate a need.
- ) ~ .

» There happens to be a very large Chinese community
in San Francisco, but you don’t have large Chinese com-
munities all over the country. How does one select a hase
for establishing parity? Is the base to be San Francisco?
Bolt? National population? HEW uses a one percent parity
figure across the board, but 1t gets a little tricky because of
the concentration of Asian communities. °

But, if you don’t have parity, how do you catch up?

[}

There's another 'issue. With parity, everyone should get

the same amount of money. Obvious'ly, because of some .

special negds, you I'Lve to spend “different amounts of
money. Also, therg,js no guarantee, with parity, that pedple
will practice or work in ¥sian communities.

* ‘d really like to hear your comments about what
we ve&discussed today. B .

I’'m not,quite sure where this group 1s headed or what
it is realy about. | came because | am trying to organize &
group and identify the, community’s needs. The discussion
didn’t seem to answer my questions, but | listened and will

" report to my committee. Maybe we will gain insights into

-

approaches we’should take. . .

!/ don’t mean to sound like a teacher, but in com-
munity organization you must begingwhere the client is.
We're really talking about capacity building. We are going
to have to deal in terms of what the client needs in order to
build capacity to act.

I've been sharing my experiences. To me, this is a way
in which Asian Americans can come togethef, learn the
alternatives, and highlight the problems. ,

I'have the same conviction. Having aired our feelings
and concerns is a start, but we still have to come down to
the nitty-gritty in terms of how we can work with the
communities. What can be done? What are the procedures
for influencing the bureautracy or in getting ‘the board of
education to do what is needed?

.

The dialogue above i1s a condensation of the transcrnt;t of '

the session; the words of the participants have been retained.as
much as possibie (ﬁ
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Southeast Asian Refugee Programs

.

by Don I. Wortman ’ y |

Director, Refugee Task~Rerce

U.S. Department of Health, Education and Welfare
Washington, D.C.

. The President ‘set or welcoming 140,000
Vietnamese when he 1gued in May a proclamation which
stated, in part: ""For mgny residents of Southeast Asia who
stood by Arsrica as ally and who lost their homeland,
America offers a last Jest hope upon which they.can build
new lives. We are & big country, and their numbers are
proportionately smali. We must -open our door and our

" hearts to them."”" .

This was not a new thing for Gur government and
society. In the past, we weicomed 40,000 Hungarians and
600,000 Cubaps; however, the gtate of the 'sconomy and.
the emotional impact of the Vietnam war created intense
public criticism about this latest immigration. Many people,
including public figures, were skeptical abgut bringing more
persons tp our land and wondered whether their arrwal
would aggravate the unemployment condition here. Many
thought, too, that the effort to resettle these people would
not move expeditiously. ‘ ’

“The 140,000 people who fled their countries have for
the most pary been resettled. About 7,000, however, are
still 1n two camps. Abaut 6,000 are still in Fort Chaffee,
near Fort Smith, Arkapsas, which will close by January;
and about 1,000 are stil in Fort Indiantown Gap, near

«
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Harrisburg, Pennsylvania. Pendieton, which was the origindlF ~
reception center, and Eghin Field, Florida, have both been -
closed.

Of the 140, 000 people who came o our shores, about -
6,500 have. gone on to third countries, chiefly to Canada
and France. Additionally, 1,549 people chose to return to
South Vietnam. We complied with their request, and they
have been received by their government. About 128
Cambodians stilf want to return to their homeland, but that
government 1s impenetrable to any oytside government
except perhaps the mainiand Chinese. We have hlad no
success CONGErning negetiations for their return.

The Congress of the United States appropnated $405
million for the refugee effort. About $305 million was
primarily for the use of the Department of Defense to
transport the people to this oountrv\and to pay for their

. lodging and food In the reception centers here and in
Guarn. About $100 muilion of 1t was for the Department of
Health, Education and Welfare, primarily to assure the
states of 100 percent reimbursement. for the refugees’
Medicaid services or welfage, and also to provide some edu-
cational assistance. The $100 mullion is to last until June
1976. )
~ A White House Interagency Task Force, headed by

Juhia=Taft, was created to administer the entire -refugee
effort.¥The Task Force, which has been responsible for
housing the people and making sure that they are treated
with dignity, will terminate in_January when the reception
centers ¢lose. The Refugee Task Force of therDepartment
of Health, Education and Welfare will continue well into
1976, and | will have a variety of means at my disposal to
monitor how the people fare—in their resettlement situa-
tions. | will conduct national surveys and on-site visits by
teams that will include refugees

The key factor in the resettlement effort, and the one
that has been dramatized more than in apy previous re-
settiement effort, has been the werk of the private, volun-
tary resettlement agencies. The U.S. Catholic Conference
has resettied closeto 50,000 people, the Lutherans, 20,000;
the Church World Service, about 20,000; the International
Rescue Committee, 15,000; and the Jewish organizations
about 10,000. These agencies are the organizations that
find sponsors for the refugees—individuals, middle-class
American families, or churches—and, in the latter stages of
this effort, most of the sponsors have been churches and
parishes. Sponsorshlp in America involves a moral not a
{egal commnment-—to provide for initial food and health
care, minor- health care, shelter, and general adlustment
“assistariee. , ,

,, . .

Educatnonal Programs

The national DUblIC policy on reﬁ'éttlement required .
that the refupees be dispersed throughout the land. It
certainly was nbt in the public intérest to have a concen-
tration of zzuzes in Detroit, Michigan, where unemploy-
ment is'so high. The refugees are a young population. Less
than 10 percent are 45 years of age or older. Some 46
percent are 17 and younger—about 40,000 are school-age
children. The .states that have the greatest number of
refugees are Californla—which may end up with as many as
25 percent of the total number—Texas, Pennsylvania,

L4 .
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Florida, Washington, Minnesota, Virginia, New York, and
the Territory of Gdam. . .

We have received dpplications for financial assistance
from 864 school districts\n America. These data show that
75 percent of the ‘district o are enrolling refugees have
less than 20 refugee chiidren each. About 85 percent of the
schools represented in these apglications have fewer than
10 refugee -children. These facts influence the design of
accultura}ion and English language programs.

Only 28 schoo! districts out of the 864 had enroll-
ments exceeding 100 refugees. This reinforces the fact that,
even within metropolitan areas, sthe refugees are not~
ghettoized but are dispersed throughout the area. This
doesn’t mean that the situation will be the same five years
hence, but this 1s the way 1t is now. .

* Since there are only one or two refu children in a
classroom and seldom enough in particular schools to pro-
vide a bilingual program, English as a, Second Language
programs are being implemented by thg, schools. The 80
Indochinese refugees in Los Angeles who spedk Cantonese
participate in an ES). program. In Grand Rapids, Michigan,
refugees are transported to special bilingual centers. In St.
Padl, Minnesota, all refugee children attend a specual center
for the Teaching of English to,;?Speakers of Other
Languages.

We need to be more concerned abou.e adult popu-
lation. About one-third of the adults speak and read English
reasonably well. The rest need help right away. These
peoplé's work ethic is equivalent to or higher than our own.
The national survey | conducted in August showed that 78
percent of the people 14 years of age and older.were work-

ing or looking for work. Of those people, 68 percent of the
men and 51-percent of the women had already found em-
ployment, even though it was in very low-paying posi-
tions—and 1t certainly represented an underemployed situa-
tion when compared to positions they held in Vietnam.

We have launched a number of educational programs
to date. All schoo! districts that enroll a refugee child wilr~
receive a $300 grant for each. The district will receive $600
for each refugee child it has over 100 refugee children or if
these children represent over oge percent of* the school en-
roliment, whichever 1s. less. This assistance should ensure
funds fo” supplemental services such as English language
instruction, becnal aides or tutors, and special instructional
‘material. It 1s similar to the federal participation in other
developmental support programs. This program will cost
$15 million out of the $100 million received by HEW. Part
of the $15 million ‘will be allocated to state departments of
education to provide in-service training for teachers in-
English as a Second Language. )

We have funded the Center for Applied Lingurstics in
Arlington, Virginia, to be a national clearinghouse for infor-
mation about special teaching resources for speakers of
Vietnamese and Cambodian languages. Many public school
teachers are already using the Center's handbooks as re-
sources.

We have allocated funds to five bilingual centers to
provide technical assistance. These centers are located in
San Diego and Berkeley, California; New York, New Ydrk:
Lafayette, Louisiana; and Chicago, lllinois. These centers
will provide in-service programs for teachers of refugee stu-

- .
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dents. Hopefully, t\'-ey will also recammend additional aid
programs. s .
We will prov:de $5 million to state departments of

adult education to.use to suppl¥ment existing Enghsh

language programs for adults. We expect that one-half or
two-thirds of the adults will participate in this program. :

We have tried 1o ensure that those who are interested
in post-secondary education are eligible for all existing
forms| of federal financial aid:-the Basic Educational
Oppor 'nity Grants and guaranteed student foans."We are
making sure thatathey will be able to compete with
American students for aid. We have also asked the states to
charge these people the state resident tuition. Some states
have responded favorably; others have not.

One problem wg are working on invglves the method

. for determining the credentials of higher education students

who left their country without transcfipts, We are working
with the National Liaison Committee on Foreign Student
Admissions,™~and we have produced two gutdance docu-
ments about the problem. One provides guidelines for the
admission of Vietnamese and Cambodian refugees. !t pro-
vides guidance to all higher education institutions in Ameri-
ca about making gecisions about the t}ainihg a young per-
son may have had in Yietnam and how it compares with
what our system provides. We will fund a project that will
actually evaluate and authenticate transcsipt records.

We have also funded a hot line—based at Georgetown
Unyversity in Washington, D.C., and staffed by Vietnamese
and Cambodian students—to help refugees enroll in Ameri-
can colleges and universities.

" As some of you know, there i1s a major difference
between the Administration and-at least the Senate at this
point in time, because. the Senate passed a bill which will .
provide substantially. more funds fo local school systems
than the $300 per refugee child that | previously men-
tioned. The Senate bill would provide close to $1,600 per
child and would be based on the national per pupil expendi-
ture plus the $300 supplemental amount:

Training In the Enghsh language s of extremely h:gh
priority for both immigrant children and adults, and we are
helping to accelerate such training. | am hopeful that public
school systems, community colleges, universities, and
people whe have had training experience will operate the
program in a way that will reinforce the refugees’ sense of
cultural community, for the refugees’ first couple of years
here are going to be very rough.

-

Mr. Wortman has been a public servant for his entirfe working
iife and s very active in civic affairs.

Prior to his present appointment, he served as Deputy Assistant
Secretary for Program Systems under the Office of the Assistant
Secretary for Planning and Evaluation. as Administrator of the
Otfice of Price Monitoring of the Cost of 4ving Council; and as
Comptrotller of the Office of Economic Opportunity. He also served

_- on the staff of the Atomic Energy Commifion. '

Long active in civil affairs, Mr. Wortman received a Distinguish-

. ed Citizens Award from Macalester College, a Distinguished Service

Award from the Price Cormmission, and a Meritorious Service Award
from the Federal Government Accountant’s Association. He 1§ an
active member of the Rockville {Md.) Citizens for Good Govern-
ment.

Mr. Wortman receved’ the B.A. degree in economics from
Macaiester College and the M.A. degree in PUb“‘c adrministration
from the University of Minnesota.
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Summary of Interest Group Input Session
Bilinguafl and Multicultural Education
A Definition of Multicultural Education -

by Robert Suzuk,

Associate Professor

Sthool of Education
University of Massachusetts
Amberst, Massachusetts

’

““Multicultural education recognizes cultural diversity
as a fact of life in American society, and it affirms that ths
cultural diversity, Is a valuable resource that should be pre-
served and extended. It affirms that major education institu-
tions should strive to preserve and enhance cuitural plural-
ism.”*

| believe that multicultural education goes beyond the

traditional definitions of ethnic studies, which are often

viewed by students and educators as the exclusive and

isolated preserve of minority groups. Multicultural educa-
tion does more than consolidate this concept of ethnic
studies by bringing together the experiences of all the dif-

“ferent minonity groups, which have traditionally been view-
_ed as part of a monolithic White-society. .

The general definition of multicultural education en-
compasses all aspects of schooling. it does not deal exclu-
sively with curriculum, but also includes modef of instruc-
tion, intercultural approaches to teaching, counseling, test-
ing, ability grouping, and extracurricular activities. It also
includes the staffing of the schools, and 1t could include the
school’s organizational structure as well.

" | am personally concerned with seeing multicultural

education implemented in predominantly white school dis-
" hd .

€

£ .

tricts. In many respects, these districts need 1t more than
those in which the students are.predominantly minority.
Because of my experience in Amherst, Massachusetts, | am
particularly concerned about the situation of Asian Ameri-
cans who are relatively 1solated in small communities.

People often play the numbers game when it comes to
Asian Americans. They say that since Asjans constitute
only one percent of the total U.S. populati ultscuitural
education that includes Asian Americans shouid be imple-
mented only in areas having a large percentage of A5|aﬁs |
don’t believe In this numbers game, but if you do, | can
offer you "another perspective.

Asians do constitute a3 very small minority in the
United States. Blacks represent about 11 percent of the
population, and those of Spanmish origin constitute about
five percent. The total so-called racial minority population
in this country amounts to about 18 percent, although it
may be as high as 20 percent. In any case, the dominant
white group represents 80 percent. If you 100k at the world
as a whole, you get a very different picture. The total popu-
lation of the USSR and the countries of North Amer:-
ca—where the white groups predominate—is about one
biltion, or 25 percent of the world’s population. On the
other hand, the countries in which the so-called colored
racial groups predominate—in Asta, South Amenca and
Africa—the total population is about 2.7 blﬂlon or about
75 percent of the world s populatlon Out of that 75 per
cent, almost 57 percent are in Asia. The Asian population
of the world constitutes its majority population—almost
opposite to what exists in the United States. Many of us
tack this perspective because we tend to draw perceptions
from our immediate environment, which is the United
States. So, even from & numbers point of view, ortdan
argue that Asian Americans should constitute a significant
aspect of multicultural edugation. '

Another sationale for multicultural education s that
of cultural pluralism—that all the different ethnic groups in
this country should be preserved and enhanced since they
.constitute the reality in American society. Studues of the
<ultural structure of American society—in particular, that
of the sociologist Milton Gordon—have concluded that
American society is primanly characterized by structural
pluralism, in which the identificatipn of different ethnic
groups, including most of the white ethnic groups, has
been maintained. Consequently, the congept of the melting
pot, which was the prevailing ideology in the United States
from the turn of the century, has been exposed as a myth.
in fact, from the point of view of many multiculturalists,
the melting pot ideology really served as a facade anda
mask for what Milton Gordon calls Angio-Conformity.
According to this theory, English institutions, language, and
cultural pétterns are deemed the standard for American
society, and they demand conformity by the other ethnic
groups. Angio-Conformity 1s still pt'haps‘ the prevalhng
ideo’v in most public school systems through the Umted
State ',

Mutticuitural education, therefore, is rationalized on
,the basis that it reffects the social realities of our society
and may lead to a more democratic form of society. B

*“No One Model American.”” Washington, D.C. American
Association of Colleges for Teacher Education, 1972.




Bilingual Education

'by Mary Lee Shon
Teacher/Consultant
Knowledge of English Yields Success (KEYS)
Los Angeles Unified School District
Los Angeles, California
[} e . - ’ "

Bilingual education has been’around a very long time,
but ifavas not termed such until about 10 years ages®®has
been operating in the United States since the 18th century
when German, Irish, Polish, and other European immigrants
began to have difficulties in school. In the 1920’s, bilingual
education was expanded to include” the Spanish-speaking.

thngual-bicultural education may be said to be a

comprehensive educational approach that involves more

than just the imparting of English phrasilt requires that

children are taught all cognitive knowle in their native
languages first, Many people have a very different 1dea of
bilingual education.” They think all .one must do is say a
couple of words in Chinese, Japanese or Korean.

True bilingual education has not taken pface for
Asians or Pacific Isianders in California. We have a smatter-
ing of Spanish and Cantonese bilingual programs in Los
Angeles, and a small bitingual education program exists for '

kontains over 500 non-English-speaking Korean children,

/;orean immigrant children—althpugh in one school that
there are no bilingual programs. Bilingual Korean teachers

are scarce We also have a Tagalog bmngua! project in Car-
son. -

A full report of the b«lmgual situation in the United .
States is contained in a publication entitled A Better
Chance To Learn— Bilingual/Bicultural Education. You may
write for a-copy to the U.S. Commission.on Civi Rights,
Washington, D.C. :
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A Suggested Way To Group Our Needs ‘

4

by Katherine Kaoru Reyes
Asian American Studies Specialist
.San Francisco, Cali@-nia

Almost 27 percent—21,000—of the 76,000 public
schoo} students in San Francisco are Asian American, if we
add the Pacific Islanders, the percentage will be even higher.

The district has. focused-on nine ethnic groups, but the ]

Samoans are categorized as Other Nonwhite.
San Francisco has several large Asian populations. The
Chinese is the largest, with almost 16 percent. The Filipinos
are’ second, with about eight percent. The Japanese con-
* stitute about two percent. We also have Koreans: about
1,000 Samogahs, and now, about.600-¥iétnamese. Each of
these Asian American group‘é contains subgroups—first and

' fitth generation groups and recent arrivals, for example.
The needs of the diverse Asian American communities
have to be dealt with by concentrating on specific areas.
Curriculum s one of these. The largest and fastest growing
ethnic group in San Francisco is the Asian, and we definite-
ly need bilingual curricula. )
The in-service trainiag of statf is extremely important.
Over 80 percent of our staff members are white, and 75
percent of the students are of minority backgrounds—of
». . which 26 percent are Asian American. The staff and teach-
" ers must be sensitive to the different groups of students.

We also have to talk in terms of affirmative
action—that will help make the staff more reflective of the

student population. | understand that, of the 67 centrat-

office administrators in the district; only three or four are
Asian American. Not only that/ ithey are at the bottom
of the administrative structure,fafd\xe are not represented
at all in many areas. You and | know very well that reform
starts at the top. Asian American input at the decision-
making level will give us the curriculum changes and in-
service training that are needed. \ :
Another ared that is extremely important is that
of community involvement. At this time, ot one Asian
- American sits on our school board. For various reasons,
including immigration, it is very difficult for the com-
munities to participate in the kind of educational system
that we have. Yet, their participation has a lot to do with
" the changes we want. . ’
The last way thet | see for helping us satisfy our needs
has to do with the teachers' organizations. The California
Teachers Association and the National Education Associa-
tion can do a lot for usfltxhey take seriously the recom-
mendations of this conference. I think that these teacher
organizations should go t e community and to Asian
Jteacher groups, listen to our needs, and include them in
their prqgrams and negotiations packages.
i ) * .
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Some Problems in Multicultural Education

B
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by Miyoko Sasaki Nakagiri ~
Asian American Profect Specialist .
Hispanic Urban Center ’,
Los Angeles, California ; '
. ]
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In Los Angeles, about 4.5 perqent of the students are
Asian American, although many Asian Americans are mov-
ing to Orange Cdunty as the Blacks and Browns move in.

_ The Los Angeles City Unified Schisol District in trying to

stop such yellow and white flight, and such stabilization
could be accomplished through multicultural education.
The Los Angeles schools have about 660,000 students,
and although Asian Americans make up a small number,
’ about 58 percent of the total afghminority students. We
keep reminding the ~dominant white society that it is the
minority in the disygjct; thi§ ha¥ resulted in our getting
some more input int&ie schools’ programs.
| used to work in the superintefdent’s Office of Multi-
«ultural Educationt Unfortunately;.we were sued by the
NAACP Legal Defense Fund; and We’ve beep in litigation
for over twa and a half years. We lost our $14 million
. funding as a result, so multicultuxst education has never
been a reality in Los Angeles. The sérvices of the staff were
made available to schools and districts, and we did help in
the area of early childhood and multicultural education.

1
~

+ | guess théreis a token commitment to multicultural
education in Los Angeles. Hopefully, a united effert by
education commissions, communities, parengteacher
organizations, the CTA and the NEA will make a large dis-
trict, such as Los Angeles, really committed to multicultural

o ngcation. - ’ . .
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How Lau v. Nichols Has Affected San Francisco Schools ~

e

by Sofia Lozano-Prudenciado -
Supervisor ‘
Filipino Bllmgual/Blcultura/ Education
San Francisco Unified School District
San Francisco, California

.

.. ,

.

According to the Division of Bilingual Educatlon of -
the U.S. Office of Education, bilingual education is a means
tq meetwthe special educational needs of children of limited
English:speaking ability and to provude' equal educational
opportunmes’for them n the English speaking school sys-
tem.

SucH a definition implies that the child who 1s enrolled,
in a bilingual/bicultural school has a complex learning
experience hefore him or her. The program is also difficult
for the prdtessionals. Yet, bilingual/bicuitural education
assures students a meaningful educational deve!opmerft in
both their native languages and cultures and in English and
American cultures. The major goa! of bilingual/bicultural
education i$ to prepare “the individual students for participa-
tion in a predotimanﬂy En'ghsh speaking society, while at
the same time respecting and nurturing their first anguages *
and cultures. . R

Since the U.S. Supreme Court’s decision in Lau v.
Nichols, the San [Francisco Unified School District has re-
quired bilmgﬂal/bicultura| education for every non- -English
-speaking or himited English-speaking child. The one-year
master plan, developed By the Center. for Applied
Linguistics and the Citizen’s Task Force, has completely

-revamped ,he district’s bilingual/bicultural programs—
although | want to add that San Francisco has been a
pioneer 1n bilingual education foff the past 10 years.

According to the latest statistics available, there were

619,661 Asian school-age children in K-12 ir§73-inc{ud-
ing over 50 percent forefgn-born and 75 perc®R residing on
the West Coast.” Most of the foreign-born Asians who.

" migrated_to the United States between 1970 and 1973 had,
hml or no English-speaking- ability. Their children
frequent& dropped out of school or had difficulty there
because of inadequate English skifls.

Because of this, the San Francisco Unified School Dis-
trict has tried i1ts best to provide various programs in the
schools. It has many model English as a Second Language
programs—such as puil-out and self-contained ESL models.
We also have the new “Latin American Commerce Center,
the Chinese Commel nter, and the Filipino Commerce
Center and one-year orientytion programs for children who
are fresh off the boats. The district also has well developpd
ESL and bilingual/hicyltyfal education programs in the
* junior and senio;#\gh schools—espe.clally for students
speakmg Chinese lafiguages.

The Title VI Filipino program now has a lan age
laboratory to facilitate ‘the ‘learning of English

El{lC] o | ;

P ‘

/ bilingual/bicultural setting. It is aimed at- developing the
listening and reading comprehension as well as the speech of
every Filipino thild who has difficutty expressipg himself or
herself in English. We also have a team consisting of a
Tagalog speech development specialist.and an English
speech teacher; materials development centers; an ESEA-
funded Bilingual resource center; and a component of the
Filipino Commerce Center that develops, field tests, and
disseminates Filipino bilindual materials.

San Francisco schools still*have a lot of problems
however. We feel that Asian Americans have not reall?
codperated in coordinating the bilingual/bicultural pro-
grams through wsntatlpns, conferences and communtca-

+ tions. We have not really joined 'to compvle a universal
repository of materials, and we have not circulated a

> newsletterito all the districts and institutions to alert every-
one to what is going on in this field. We need to work to-
gether on these things and make every effort to help‘ur
communmes ynderstand bnlungual/brcultural education.

4 )
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Multlculiural Education: Trammg Teachers and Aides

L d

g ’ 4
. by Jose Llanes ‘ . o
Diret-tor of Malticultural Progtams ’ - . .
. University of San Francisco - e
" San Francisco, California .~ P .
‘ ]
. - - ¥
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Cahbrme s «institutions of higher edggation wilk turn
out:20,000 ugeeded monolingual teachers this year, and
the ten institutions that are able to turn out bilingual teach-
ers will graduate 56. The state’s institutions must become
able-to train the teachers whe are n'eed'd to staff the
bilingeal /bicultural programs that we need. .

*The gram at the University of San Francisco is a
small atterript to provide such fraining. We work primarnly .
with_teacher aides™in the four major bilingual areas of San

+ Francisco’s biliggual program: Chinese, Filipino, Japanese,
and Spanish. Wé'have nine flarticipants in each of these four
-areas. Four of the nine Chinese are teacher aides working
toward their teaching credentials; and five are acquiring
additional, specialized training in bilipgual education.

We tell the participants Where the resources are and
give them the latest information about teaching methods.
We also provide guidance in terms of chanfiing the school
.environment 'so that it will include a number f cultural
apptoaches rather than just their own or that imposed by
the dominant tulture. Beyond this,-there’s very flitile we
can do in the area of bilinguafl education.

Bilingual education,- like the tax structure, has really
just evolved. It is still fargely at thé individual level and has
.not been brought to institutions of higher education with .
“any degree of efficiency. Our program is an attempt to train
individuals to ffovide a bilingual/bicultural |nfrast{ucture

, .
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“ were many grade repeaters.

* ~bilingual/bicultural gducation. hasn’t even

. Bilingual /Bieultural Eddcation T

«
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by Laureen Chew, President: ' ,
The Association of Chinese Teachers
San Francisco, California

L+ ] ,
Bilingual /bicutural, education is something. that's
always,_ going to be changmg, just as good educational
phllosophy should always change Methods and perle are
always dlffergnt and being different,is all right. '
*  Bilingual/bicuttural education ¥ still a 'struggle - for
- many of us who clline from non- Enjlish speaking back-
grounds In the mjd-18Q0’s, this country had an influx of
Russian, Jewish, and Asian immigran ose languages and

- cultures were different.and seen‘as a threat to the typital’

American life-style. These people were blamed for many
things and were victirgs of much discrimination. As a result,
" they tecewed no special consideration i in education. Many’
didn’t even bother to go to school because of this, and since
"-the, market ngeded a lot of cheap labor, which they
supplied,. no one paid much attention to their situation. As
. a result the immigrant children had a high level of illiteracy
and tpuefcy. Their achievement, Ievels were low and there

LY

The situation hasn't changed that ‘muchy’ In China-

town, we still, have a high dropout ¥ate, and with the’ help -

of our ‘school, drstnct during the pas
fate for the Chinese child has §one up
Now, suddenly, bilingual/bicultural dducation is <
. -money. This is‘unfortunate because, if it involves exploita-
_tion, 1t will do the ¢hildren no good. The master plan for
en imple-
mented’ in our district. It has been sabotaged®There’s no
coorgination. Everyone just wants & piece of the pie and
the ego that goes with it. | don't think people are really
uhmklng of the’children; they are thinking of themselves.
*Lau v Nichols_did not man(Lte balmgua!/blcultural
educatlon The Supreme Court left "the issue up to* the
school districts to implement programs suited to theis
neéds. | hope that bilingual /bicultural education will not be
-made universal. Each group has its own needs which it tries
: 10! fulfil\ Most of ‘the-time, the movement to fulfill them
comes from the community and teachers and es up, it
doej not come from the admlmstrgon and #0 down.
| have had a very rewarding experience teachmg ina
Title VI program at Commodore Stockton Elemmtary
School mainly because we try to follow the’ parent-teach-
er- chrld cycle. It's a minimal program, however, and we.
s,erve anly two schools. *‘About 300 students are mvolved, of
. wham only 220 are Chimese. About 1,700 need bilingual/
Jbicultural education, but no one is tezzlly willing to

. ‘\_ycoerdmate the effort required. According to fhes mas er

plan, all 1,700 of these children should be served. Th

have not been because of the bureaucragy, f think thate
a coordination. i lacking because the program is so new. Why .

do peopla expect a 10-year -old educational effort tp soar
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- children from another country who follow

- themselves. A lot of ethmcs say that Chinese are
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suddenly to the greatest heights when American edd®ation *

. has been gomg down the drain for the last 300 years?

The most frequently asked question” I'm asked has t8~
do with the différence between ESL and bilingual’ educa-
-tion. Children must articulate gheir thoughts, and they're
belng taught how with an English-only model. Cognitive
skills are the highest we teach; the children must think

. mtelhgently The normal classroom sityation will “stifle’ a

child from Hong Kong or anywhere else who can speak and
articulate but not in Enghsh Bilingual /bicultural education-
is a specmc structare whereby children use their own
languages and cultures. re

Bilingualism should lead to multiculturalism” because
stoms ;hat are
not typically American tend to be isolated and tQeisolate
diced
and tightly knit. If this is true, ‘give us a tool whereby we
may implement muiticulturalism.

I am up against a wall, when gomes to what | can
expect from CTA and NEA. CTA Was one of the major
groups to shaft S.B. 7, a bill that was designed to increase”
bilinguat education programs through teacher training and
credentialing. When we urged CTA tq,rescind its pgsition;’
they wrote, us saying they would try because of special
considerations in the bill. Is CTA rea‘professional orisit,
playing the numbers game that they are tgllmg me to play
and not'to play? Even if every Asian 10|ned and we all’
» agreed, we' couldng dverturn CTA's predominantly white
majority. As for NEA, it should Iobby as hag for
bllmgual/blculfural educatida s it did to get Congress to

- overnde President Ford’s veto of the education bill. « ,

A A}

Thns |s a condensation of a panel discussnon While originaity
designed as two separate panel discussions—bilingual education and
- multicultural educatlon—pamc'pants merged for the purpose of
rece:ymg anormanon from thagagnel members. They later met as
separate’ groups to formu!ate recommendations.

&



Conclusion

by Paul Tanaka, Co-Chairperson, Minority Affairs
Committee and Chairperson, Asian Caucus, National
Education Association

. 1 came to this conferencé open to your recomrpenda-
tians whi¢h ‘I will transmit as charges to the Mmority
Affairs Committee.

One of the primary charges of this committee is to
monitor the minority guarantees in the Association’s-
Constitution and Bylaws, espec:ally at the Representative
‘Assembly.-The Constitution stipulates that state delegations
will not be seated at-the next Representative Assembly if
they do not reflect the ethnic-minority membership‘of their

. - -
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states. At ldst year's Assemblodn Los Angeres 35 statés
were out of compliance with t&equnrement S
It is difficuit for states to recruit ethnic-minority
members to serve as delegates if such people ate not ine
volved |n their state or local association. | know, since | am
a local presldent in Tacoma. The door is open, however,
and- we* must become involved in our local associations.
When the time comes for eur association to elect delegates” -
to the Representative Assembly, our names should be well
known.
Many things happen at the NEA Representative
* Assembly because that body formulates policy. The NEA
spends the balance of the year doing what the Assembly has
mandated. This conference, for example, materialized in
" part because the Chicago Agsembly adopted, the report of .
", the Asian Task Force recommending that NEA's next..
Human relations conference place major' emphasis on the
problems of Asians and Pacific Islanders. -
NEA has a Minority Involvement Program which in-
cludes as @ major part minority involvement semmars One
was* held in Burlingame, California; last spring; we expectet!
50 people, and 95 showed up. Others will be held—there
will be one in Depiver, Colorado, next week—and .we shouid
start to‘putour}oames on the list to participate.
Hawaii and Califofnia contain ‘the preponderance of
Asian and Pacific Islander -teachers in this country. f we
organize oursejves and commumcate with each other, we
will be better able to attam some of our goals This con®
ference and the Minority Involvement Semmars/are a

)

begnwmg ‘

N the pdst, 400 much time was spent squab-

. bling: Why should | join the NEA?2 It doesn’t dg this. It

’ doesn t do that, NEA is not an"animal. It doesn’t have legs,
arms, ears, or eygs. It's like a machine that requ:res our

mput to be able to hspond 10 our neetls.
v P N

= ¥

Where ‘Are We Going? (Or, h.aven't we been there before?)
. '

Publishers and Autliovisual Producers say”:
We support you BUT— - . ]
No economic power means no change’
¢ The Political World says® _ -
. Wel re for your8UT— A
Don’ texpect significant change w;thout political

- powert N
< . +
NEAsays: | .. . " N ’
We’re onwyotir side BUT—
No political Tals little or no change!

. -

If all we get are assurances, support, and agreement,
we have nothing! Returning to conferences, such as this
one, in. which we prepare reasoned, ethical documents with
which no one disagrees, leaves us w&h solid docaments but
no economic or politic® change. %

Our documents will do us little good unless (1) We tie
in with an exisging or soon-to-be lgunched profram that has
a broad power source and (2), y€ get the NEA to sponsor
local workshops for persons who want information and
rethods for teAching about living'in a pluralistic somety.
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Aruitoxt provided by Eic:

- by Weston st;;/mgra

1
Bellevue Education Association
Bellevue, Washington . -

1 think we are ail awaré of ‘the time when we thought
* that the United States would become a meiting pot. | don't
know whether 1t was nuclear energy that made us leery of

- meltdowns, but at some point we decided that we will not

melt into a racially and ethnically homogeneous culture. As
a result, minorities have beeri banding together, trying to
get power, and fighting for increasingly smaller pieces of
pe )

Another way to lodk at the situation, however, is in
terms of where the lflted States’is headed and what we
realty want as a country |f in 20 years, the only language
Americans can speak s En ’gllsh how will we deal with the
Africans, Arabs, Chinesef Europeans, Japanese, and our
South American neighbers? We, will have to hire foreign

.

|nte‘rpreters to tell us what they are saying. Our greatest
strength lies in our diversity, for within our borders we have
native ‘Americans ‘who speak almost every language. These
people are Americans_{irst, and they understand to a gredter
degree thqp rhany the cultures of the countries with which

we are Increasingly interdependent We have seen, for
example, what a small, insignificant country in Southeast
Asia can do to our economy, to our national politics, and

“ to our government’s credibihity

Minority educatron should not be crammed Into a
curriculum or gwen just to a select few for, in truth, we
Americarfe are a minority in the world, Examine your
curricula and colrses in terms of a cultural map. How large
are Europe and England in terms of lterature, art, and
history? You will really begin to see how distorted 1s our
view of the world’s cultures and how we are giving our kids
an extremely distorted, view of the world they will enter. -
Britain 1s not a power today, and | don’t think 1t will
becomes one during the next 20 or 50 years Yetwve study’
«English literature, English art, and English history Who will
the powers be in 20 or 50 years? We need to be able and
wilhing to understand them because they are the countries
with which we Americans--as inority in the world—will
have to deal
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. Exhibitors

. Allvn"a‘n& Bacgn, Inc. -
* Ralston Park.
Beimont, California 94002° -

" Dr. Roberto Cruz
* 1414 Walnut Street
'Berketey, California

Everybody’s Bookstore

840 Kearny Street

San Francisco, California 94108
Houghton-Mifflin Company
777 Cslifornia Avenue

Palo Alto, California 94304

" MeGraw-Hill Book Company

8171 Redwood Highway
Novato, Ctlifomia‘ 94047
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Odetta Fujimori

j 4 Chairperson, Human Relations Lommittee it
, National Education Association

F. J. Johnson, Manager, NEA Teacher Rights Jodi Murata, Conférence'Coordinefor,

. *NEA Teacher Rights A,
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