,-..
3
T
\
\

, 3 . oos ‘372

<Al '  Bellanca, James A, o s
. TIPLE ¥ “¥  Grading. NEA Professional Studies. x R
o IN;TITUEION Natlonal Education Assoc1atlon, Hashlngton, D. C.

. PUB DATE 77 : =
NOIE i ’ 98p. ; Parts of document may be marglnally leglble dne, ‘
: to print quality .
AVAILABLE_ERQﬂ*_ﬂai;onal_Bﬁncai;gn_Assoc;atlon OIder Dept.,, Acadenic.
Building, Westhaven, Connectlcut ‘06516 (Stock Number
: : 1603-3-00, paperbound, $5 153 Stockfﬂumber 1612-2-00,
: &o_ _ clothbound, $9.85)
-EQRs PRICE  MF-$0.83 Plus Ppstage. HC NOt. Avq;lable from'EDRS. - o
DESCRIPTORS Change Strategias; Educational Objectives; .
*Elemehitary Sec ndary Education; nvaluétlon Crlterla"
» *Evaluation Methods; *Grades (Schdlastlc), *Gradlng,
.PEréfit student Conferences; Parent Téacher S
Conferences- *Report Cards- Self Evaluation; *Student
Evaluation

T R A S S A

A

i

-

i

s

gy 8%

.~

e

%

ABS:RACT ) ' I o ' ) ot

A brlef overview of the societal context for current, f%

grading practices farms the background fqr a discussion of . t§

. alternatives to tlie assignment of letter or numerical grades to’ . . '3
regresent studint performance., According to the _author, in. order to’ : }f
~meet .the criteY¥ia for effective feedback, schools and colleges\must g

L

undengo several fundamental attitude changes.AHe proposes the * ° N ‘ o
ﬁollowlng. (T) that only crlterlon-basea, nonjudgmental feedback and, T
1nd1v1duallzed reportlng netBods .which reinforce each child‘'s .
self-image be' used in grades K-8- (2) that each high school decide
uponr its own criteria ‘for student placement.in .coursess; (3) that
,,clean, -precise criteria .for a high school diploma, based on. - .
denonstrated knowledge and $kill mastery, be established; and 4) RS
SE that eack college and university should deVelop its entrance -
‘«requlrenents based on a student'§ldemonstrated ability to reéad,
.z-2;MLite, -and analyze at a specified level determined by each college's
.. faculty. One section of this document concentrates on specific
>-methods for changing .the gradlng system, Several sample evaluation

forms ire appended.-(HV) . . _ . e
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v Ngt long,oag“o,j was- gonductmg a day-long‘ semxnar on evaluatibh optlons at .-
C e versrty “of Wisconsin, Stcvens" Point. When mymost introduced me, he :
defed al(iud ‘why’ sqmeonc with a hobby ‘like garde¢hing (we had swapped.
o ,_‘; gaﬁenl yarns the previous ‘évening) 2nd who was averse to tests andfmeasure- ‘ _

4 / smjents, would become interested mfmdrng alternatives'to gradmg, . ,
v i As T retlect on my ‘first teachi ngcyears in Park Forest, llllnors, I remember ° ) ‘
) »:pohow far)ﬁfully I practiced the skills lcamed in Dr. Hauge's Educational Measure-— ’ -
~% . ment 202. My slide rule was well used. I redmar ed my students’ composrtlons e
el (although 1 must admxt the first 25 always s¢ edto get more thorough atten- - e
o . tion}, I calculated my normative test ‘scores {ng electronrc calculators in those : .
days) and I detailed each qurz score, adding precise’ pdlnts up to the fourth AR .
“decimal (sometimies the fifthl). No accountant kept fmore precise records. Dr e )
¥ Hauge would have been pléased to recall that I was his A student. \

Over the years, I refined, my systerg ‘Sometimes I wondered whether the
“throw ’em down the starrcase rule¢ wquldnt ive been more accurate and -
" burned less midnight oil, but I never succumbgd to that temptatlon——at least
. until my daughter Carla started school. In fact, all my chlldren shared the réspon-  /
. . sibility. Ur:%"l they started to school and I was forced to wear my school- parent .

B

.
-

TR hat I was dontent enough to play the gradlng game, to garden,-and to believe'that - :
. . g’rades had hot much to do w1tl1 education. But when I began to perceive the -. ) ; N
.+ - . negative effect that grades d1d have on hildren, on my children, I could no, longer '
“ .+ “hide behind the red pencrl and the blac book . . .o
C I am glad to say that’ my chlldre ‘have never received a grade; and they -
» " probably won ’t until they begin high school, Happlly, ‘we tan,deal with real issues @
..at home, and in our parent-teachér conferences. In thjs past year, we have focused . -
on Jamie’s small muscle difficulties (he’s a first grader) and the inath he loves &ny L .
son, a math nut?),-on getting Mary Jo less involved with books and more with . St e s
other chjldren (Mary Jggis a fourth grader in love with horses and horse stories), - ‘
and on helping. Carla finish her weekly goal contracts without crammmg on the
last nlght (Carla is a middle schooler who loves school, her {iano, and her friends,
. but®also has selfoexpectat;ons that leave her with more to do than'she can fit into '
- aweek,) In Dbetween confer;e ces, we’ve read some “‘fuzzies from teacher,” shared
e - several phonc sonversations, helped with homework, dried tears,.reviewed stacks .
of complctcd workbooks, drawmgs, and tests, checked over daily records, and . '
¥ talked much together. * ~ ; 6
ese ‘experiences, com§1ned with my increasing “dislike for the respon- - ’
: srb1lxty mposed to ‘evaluate students by standdrds that I found 1nadequate and
- . often rt,frary to my own values, made me gradually aware that grades we;e | -
el counterprodutftrve to all that I loved about learning. I decided to act. I saw no- "
. ;l-valld"arguments ta defend 'my continuing use of grades. If I eopld not tolerdte ‘_
. ‘grading: forste(Ldn my own children, I would not.impose grades on others. L. o - -

- L Fr;orn that firstrdecmon of -minge many changes evolved. The- specrf' C steps

PR tfre oint where I can- say 'w,,rthfconwctlon, “Gxades, as used in Q%percent of our
Y I sch‘go I5,. are the, key Jactor in "the perpetuatior of a schoplmg proeess which has
’ fa‘led‘ fo accomphsh its own expectations.” I geed not cite the uhhappy facts of

- . L7 .
¥ I rlhteracy, “conflict, and.teacher desparr that characterize dur schools. Parents, Lo
A 3‘» 1ost dtﬁts, and teachcrs are trapped in a system in which the real, but hrdden | .

R :f’ aébnda is control,. not éeammg, and where the ultrmate weapon of control is the

itg;:i N . "Q!i’ grade' © “ ’ N , l~.‘. )
- 5 - . .

-
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- Thosc who support traditional gradmg will aggue that the fault rests with the
teachers (always convenient scapegoats) rather than with the grading system
itself. This argument, wrongly, I think, idealizes the teacher as a being with, no
faults, no weaknesses, no personal opinions—a fantasy of perfection. But grading °
,forces e®ry teacher, no matter what her/his beliefs;+o-adopt an evaluation sys-
“tem the essence of which is to hamper, to devalue, and to destroy individual .
self-worth. Na matter what. good intentions a teacker caught in this system may. = -
harbor, or how she/hc may play down the negative aspect of grades no matter
how the class may "be involved in decisions about grading standards, or what -
hainane strategics may be used to counteract the atmosphere, one bitter reality

" remains: at semester’s end, the verdict comes, camouflaged as an A, B, C, D, or F. . ‘

Let there be no mlsunderstandmg I believe that grading is morally wrong,
practically ineffective, and a major deterreht to learning. I believe that no teacher
should be forced to grade, and no student be graded. These are basic rights. I do
not say that evaluation is unimportant to the leammg process. It is important. I do ‘
‘not suggest we sweep away grades with one immediate stroke. I do say that every -
teacher, student, and parent should strive to eradicate the gradiag.game as quickly
as practicable. With that key out of the lock, we can open the door to more
successful teaching apd more benencial learning.

" & , .
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. THE GRADED SOCIETY: AFTER ALL; EGG CRATES, MEAT SLABS, .
* . AND BUREAUCRATS ARE GRADED, AREN'T THEY? -

-

. At a National Conference on Grading Alternatives, a workshop leader asked

‘.

«. audience:members to describe or défine grades in a school coniext. .
/ : “It means to level. Grades Igvel kids out.” o )
. “Whenever my principal starts his bif about grades, we get hung
. , —————up- on efficiency. ‘Let kids know where they stand,’he.says. 1 picture ) L
i - my dad’s egg farm. As kids, we had to snatch eggs out of the nest and- .
’ ¥ . take thent to a sorting room. There, the giant, white eggs®vere stacked

in AAA cartons. AA’s and A’s were shuffled into their special boxes. The
speckled eggs were dropped into bins, They were shipped to the bakery.
Solid browns were passed into the-family larder. My principal is sold on

“Ours ,is"a bureaucratic socicty. Bureaucrats are divided by .
*  grades...” { - ) . g
“Grades are my dad sitting in judgment’atreport card time. We
‘were twelve. "Each kid Could expect either an allowance increase or ,
R ’ isolation from:attention and affection for the month.” '
, ! |

- - “The rcal world is a world of grades and classes. Grades and
- B marks prepare students to live in a graded society. Everything in jts

. place ... & . .

. 5 ]
g0 “I once remember taking my fifth graders on a trip to the packing
o . house. Great slabs of raw meat hung from hooks. Three samber men in .
SN . . white éoats poked, prodded, and marked each slab—-a purple prime, “ >~ - -,
: ‘ choice, or whatever. That night I had to make out the semester grades. ¢
. didn’t have'a white coat.” - . : .

. ‘. - “If grades were g8od enough for me, why aren’t they OK formy
Vo - students? I survived,grades . ..” - '

i
Ask-about grades and you will reccive a potpourri of responses. The con-
fusion of associations with the word *‘grade” stems for the most part from a
confusion of attitudes, experiences, valugs, and beliefs about what is impoftant in
teaching and learning. The result is 4 system that most clear-thinking teachers and *

. " parents know is a mess, but-which few haye the energy to combat. /"
. y - - .

P

-

. . - .
s “I remember grades. I remember very well how grades pitted meé
- and my’ four brothers against mom and dad. Each eight weeks was a
L lzattlclof wits. We competed for rewards. Sometimes, knowing a bad
: .- v report was on the way, I would race home to snitch the mail. I"d doctor , .
L) BN ' . the report and slip it back into the pile before dag read the mail. I wish *h
. - iy children-wouldn’t h'av'g to experience gll that'lying and cheating. - ‘
But what elte is there? Grades are like the plaguc. Nobody wants them,

but who.knows hoiv to=get rid of them?” (from a pdrent’s letter). . \'\
. P ’ el ‘. - Lt . . "V .’ .
LalkTe . * Grades and marks, asany student in the last three generations will attest, are

. an established American tradition. After the surge to urban centers spelled the *
demise of -thenone-room -school house. in‘the early 1900, the-push for efficient
institutions- created administrative burcaucracies ,of# increased complexity, in- -

. cluding neatly printed grade cards. So rapidly did the graded report card take firm >

root that. by 1911 thg first,major research,project’s negative ronclusions could
not destroy it.0’ ~ DI ] T
", Imrthe years from 1911 to 1960, school systems toyed with various letter
and number reporting systems. Althowgh research continued to show that grades
. were damaging to the cducational process, opIY supcrficial changes were con-’.

./

- |

. .
l"MC' ’ ; A - ' ' \ ‘
L . ‘ )
Yo onc e . )

e . . . L .
s P - 3 . . . . . .

. - the same system for grading. It’s all very quick, clean, and efficient.” .
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ceived. A classic ‘example was in the Philadelphia experience. Between 1910 and
1960, the Philadelphia elenientary schools floated from a1 to 10 numbey system
" to denote all-around progress arid letter,grades for conduct (1913-22), a five-letter
code by subjects (1922-34), a three-symbol approach (1934-40), a two-letter
- approach (1940-48), a four-lettér approach (1948-54), and a five-letter approach
(1954-60). s . - N
In the 1960’s, the struggle to humanize schools burst into a two-pronged
attack on grades and marks..In the-colleges, the students’ battle for power forced
the “relevancy” issie 6n unheeding faculty. PassfFajl- course’ options, written

. evalyations, and competency evaluation systems were introduced on big and small,

« campuses. For the most part, the supposed in;(ovations reflected the superficial .
“fiddling” expérienced byghigh schools and-el¢mentary. schools in the first half of
the céntury: the letters changed, nothing more. (Yale University played the game

. adroitly. Yale shifted from ABCDEF to P/F. Within a few years, P/F gaye way to.
Honors, HP, P, and Fail, without a computed gtade point iverage. Ih the early
1970’s, ABCD returned. In 1975, the F returned!) -

In the clementary and §ccondary schools, a second and more significant
attack on grading took place. At the clementary level, a varicty of reforms
tangential to the grading issue gathered momentum under the humanistic flag. .

The open classroom and British ipfant schools stressed personalized instruction;

confluent cducation called. attention to the integration of subjects an®l disciplines
into coherent. instruction of the child as a whole rather than as a c'ollec'sz‘)n of
isolated skills. The quest for a clarification of values pushed learning,blyofid the _
narfow scope of facts and figures“to the application of abstract idéas in the
Solution of personal and°practical life problems. Motivated by these and other
approaches which “gave legitimacy” to feelings, attitudes, belicfs, and values in
the classroom, school systems sought new ways to organize and to administer
individualized instruction. Many elected to follow the behavioral path. Guidedyby
Bloom ‘and. Mager, (with a special boost from state legislatures bent on efficient
accountability), school systems as large as<that of €hicago and as small as .,
Anoka’s, T Minnesota, devised,*continuous progress” instruction. In-cbatinuous
( progress, each student can ‘progress at her/his own learning rate through a step-
by-step scale of learning objectives. Specific objectives spell out what the student

must master at each step. To master means to demonstrate that he or she has .

" learned the idea or skill delineated in a spécific learning objective. For instance: in
the following scale, no student could move from step 1 to-step 2, until she/he.
could show the teacher that step 1 had been attained according to the criteria.

Ideally, if the student cannot move to step 2, it is" the teacher’s¥esponsibility to
* find a different Yay to help the child succeed. '
STEP 1:The student will underdtand the concepts<of zero and whole nuin-
bers. ) ' :
- , .. . VA
. e L\h R Masteyed | X o ‘
' ‘ ) ’ . & c Y
STEP 2: The student will understand place value. '~ _
T . Mastered X ) v
“a L - - A - * .
STEP 3: “The student will add and subtract up to three place numbers.
- ) . . .
" Mastered X
-~ s * h L]
)’ i’ IS .v/‘ . * : ‘ "’ '
. '. ’ . . ’ . 1 O A . . /
- ) - . ) ’ ! :I -
{ - .
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“ Continuous progress assumed  many forms® teacher-made objectives and
‘ materials, prepackaged reading and “math curricula (fOr cxample, the Ginn'basie
. * * composition and IPI mathematics) or all school conversion plans (for example,

' the IGE approach fromt the Wisconsin Rescarch and Development Project). -

: At the secondary level, the thfust against grading was advanced most

/ strongly by the public altérnative -school movement: Initially a reaction against ™

the “dehumanization” assoaated with public 3thools, the alternative schools

. assumed a radical, free school stance. As the-need for ascparate identity subsided, . - -
alternative schools became thure utilitarian and practical in character, basing their
attitudes on humanistic Jearning prmc1_ples ‘Rather than the absence, of all -
structure prevalent in the free school, a]ternatlvc schools developed structurésand
support systems which gave first prigrity to student nceds. Severat districts, most

" notably Bﬂrkelcy, California,.and Quincy, lllinois, devised multialternatives. Each
. - optional school .developedga coherent phlI"()sophy, methodology, and structure
, ! thaf matched the needs of its population. (At Quincy, students mgy elcct a,
structured . program with its traditional courses; an individualized program that -
( . uses contract lcarnmg and sclf-pacing; an arts’ program that combines large and
" small group' instruction; and a career program balancing in-school Jearning w1th,
outside-the-walls options.) -
. On é¢he cutthg cdge of change and frec from ponderous bureaucratlc dec1—
. - sion-making practices, alternative schools -have supplanted the moré tradmohal
. 1 university lab sehools as the pnmc cfeators of quality 'innovations. Examples -
- abound. In: the schools-w;thout-walls, tcachers have dcvclopcd practlcal career-
~Hased options: internships, appregiccships, and onssite instruction by business,

T proféssional, and industrial vplunteers. In the SWAS (schools-within- a-school‘)"
tcachers have dcv1scd mterdlsc1plmary studies, a balineed emphasis on affective
and cognitive learning, peer instruction, cross-age tutoring, parent-student-faculty -

+involvement in decision making, mstruct,lonal techmques based on needs, and the
use of comminity volunteers.

j' The refinement of these teaching-learning options, which broke down’ thc .

C box structure_of: traditional schooling, supported the, increasingly ‘perceived need” -,

for evaluation methods suitable to new learning stﬂes Teachers asked: “If I

inglividualize instruction, why must.my evdluation remain comparatlve'-’” 4.

In the late sixties and ®arty-seventies, other breakthrodghs added” impetus to «
the movement for workablc alternatives to-grades.

* -

°

e
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1. Schools Without Failure:? William Glasser described how,
. . Jailure in carly scheoling clouded the child’ss total school
Y e F - ' - experience, For those who would argue that failure was an *
. important- lcarmng experignct, Glasser countered that fail- ¢ . .
e T T "7 ute only taught students how to fail. He implied that if we
- ed the namber of failures 95 a criterion of success, schools
ould merit top gradcs °

- . To counter the hang-up with faxlurc, "Glasser _proposcd the -+ .

) . ’ . school Without failure. Insthdt school, Glasser not only’

chmmati:d the ' grade, but also added teaching strategics

. © which wduld help students experience success. He advo- .
_ catéd thq ‘talk circle” based on his Reality Therapy tech- .
4 niques, teacher-student. plannmg-confcrcncz:s, and the,

- chmmapori of pu‘mshmgnt, préaching, and passwc listening,
Pygmalum in the Classroom; Teacher Expectatwn and Pupils’-
Intellectual Dgvelopment.3 Rosenthal and Jacobson showed -
how IQ tests ramcd teachier expectations of students’ learn-
ing. Wheré told that e tain students had high 1Q's (they did

_not), teacher$ judged Yese .studcnts with the highest ratings
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L . o ] in afl areas of performance.including creativity and initia-
. ! tivé. These Highér ratings were attributable solely on the  ° . .
- teachers’ expectations for cach child’s pcrformancc ‘and had \

. 4
.. < . no carrclation with measured ability. ., v ¢ . , o

3
M

WY,
&
~
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R S _S)gcc Pygmalion, oth;_rwt_;xpcnmcnts have ‘co ohorated
o . ° Rosenthals ‘and jacobson s “Self-fulfilling prophecy.” - .
Although no formal research relating grades to teacher ex-
) K . ‘pectations has been performed, two teachers in Ohio did
e ) ) substaritiate- the relationship to their school board’s satisfac- . . - .

.- :*‘—tlon. - ‘ -« . e e ek

. . . Sixty Jumor-hxgh students were selected by computer to . S
. ‘ participate in the Ohio-study. After two years, 30 had B,or 4
- .. . A dverages in English and 30 hadC or D averages. The hlgh -
' o s _ " average.; students were assxgncd to a “regular” track class for * ]

N . ¢ junior “English. The teacher -was informed that placement , . ot
° L. tests indicated these.students were ‘46w achievers even for . P
v . regular txack ‘and she shéuld Lhc Hcstch dould.” The K b
; . fow average students were plac d m a “college-prep” track . !
: . » . _|umor English class. The teacher wis told that hcr‘studcnts - i .
: . .. ] . were cooperatlvc, hard-working, creative,’and nice.’ h ? . v
. *Evén though t’hc results were not derived froif a formal N
s - rcscaYch project, thcy were more than mtcrestmg

: " - v ) A-B Group i . C- D-S;roup . ‘ . N
High achievers described Low achjevers dcst;rlbcd . e
as “low achievers” as “‘cooperative, creative, "
%° X ctc.”” " .
: . o ' Yecar-end AD A3 . T . <o
. . -grades B2 ¢ ' B:l4 . .
' ‘ T C19 : 12l ‘ -
- : D5 - . D-1 - L.
v , - C F-3 . F0, . AN
3. The National Conference on Grading Alternatives. Taking a ~ . .
roe cue from Wad-Ja- -Get?,% the Ohio Education Association ) <
o : . L . sponsored a national conferenge to focus on the grading
. . . issue. More than 800 educators asscmbled in Cleveland or'
L T . <hear Neil Postman, Sidney Slmon, Art Combs, and Rod
- - . Napicr lead disqussions and workshops. The ¢onference
: ¥ . ) attendecs, not wanting its impact to dic, orgamzed the .
N " ' . Nauonal Center for Gradmg/Lcammg Alternatives. ,J . .
PR NN . . 4.’ The College Guide for Experimenting High Schoals.x5 The B
e . ; . first commission for NCGLA was-a research prop:ct.s Con- [
. : ) ference participants and w0rkshop leaders had perceived ..
. collcgc admissions” as a major obstacle to evaluation re- ' . . .
- N forms. Réal or imagined, the perception held by parcnts, e
‘ oM 'y teachers, “and school administrators ‘that colleges would not )
. . . tadmit students withGut a grade-transcript or class rank, .
L [ : - needed investigation. NCGLAgsurveyed 2,600 four- and
ot | " two-year callege admissions ‘officers and 97 percent re- .
: . ( . v . ., sponded. Less than 3 percent required grades or grade-point b I . i
N _ averages for’ admxssxogs. Among Lhe four-year ¥schools, . .
“applicants seeking “fair and equal” reView without g'radcs
= . were encouraged to * submit “mpre information, not less.” . .
o S ’ "SAT/ACT test results, whitten teacher evaluations; criterion . .
i N lists, achievement test results, and essays” were recom- s :
fe L : ©°" mended by 77 percent:of the. four-y, schools in this
= N - 7 category. : o
. Since~ 1974, NCGLA has cosponsorcd more than a'dozen ;
" state confcrenccs on grading altcrnaﬁvés. In two states, .
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S . - Minnesota and Oregon, assisted by strong leadership froM N N
y;g;:f ; A the state professional associations, follow-up cpnfe;c‘ngcs‘, . :
i <, ' and workshops have supported the local development of " N i
5 . . . . . * . » ] e f
A x o evaluation and’ reporting alternatives to grades. In ; s
“ . . - Minnesota, the State Department of,E}ducatign hasadded - . g, . o
B ' . . its resources by providing eonsyltant-support and.project & = ° Y SR
T e .» guidance to.local districts"which. haye used parent, teacher, .- .= P R
. . . and student input to devise alternatives to grades. ee m 0t T .« O
. - A . . a N e . x - ~ - ~.”:‘
T e . N . . . oy - N R T A
7. ¢+ 7 In some respects, cvaluation-and reporting are coming full éircle’t6 the -, .. T V.
., . pregrade impetus.of the.late nineteenth century. As parents call for involvement "« ¢ A

.. and accountability, as alterpgtive, schbo]s returni. to the personalized classtoom of L ; ) ;
. . the onerdom school house; and as adminjstratogg discover that efficient compar-;. - ‘
7. isons do not gyarantee learning, codperative efforts to humanize evaluation and | .
. " reporting give hope -that grading will indeed appl% ‘only to meat packing, egg S .

ot

"7 crating, and institutional bureaucracies other than schéols. s N R

. . LN . . . - . e
r -y : o e . 2 : [ S S N e s
S ) - . . y e cr T -wW
. - S R f . 5
. > - = N . » * s o
——————— -
LN . N . . a -
3 N . R - ' L. N
. . - » & .- R
" A oo - -~ M . ¢, - : h
.
. . - ’ “ b
. . + . - ‘:,l .
¢ ‘ . .« % .
.
- e eevs P - v ' - oL . X . . "
4 . . . . - . . : o 2 r T Y
.
- r - <
. - .
o ! . S 4 . TR Iy *
Lo M H - % <7 - , .ot - . = AP
By . ’ . . > 3 D T YL S
7Y L ~ L ¢ - > P
. 0 N Pl N . ¥y o~ . .
~.| - , P ke PN
+ ks » s ® T B
"‘,\,l s, . A
A . 3 . - o
. . Ft - . .- # = . Al
A . (ﬁ
' s A ‘ ‘ - i i, 4 % N
3 B . - ‘. 3 o . . L 3
. . . . e . Ve - F-34
. N : : A
C3EN i . w . L
ZELAE 2 . . . s a o
s RY s . -
PRI o a . \n“ ‘ " ¢ . cge b vy * . -
£ = ot oy -
(S .
I's e
_ <« 23 * o Lo
- - . . g
. 3
. -9 Y
“n . Ry
A,
LY . %
. N :
- .
[ 3

4

‘v

”
S N N
(4 L

é:%

A



: ) - L ' 3 I
o : MYT HS ABOUT GRADES: iF MYTHS WERE STRIKES
GRADES WOULD BE OUT- - . . .
Remember Romu’lus and Remus? Sisyphus? Icarus? Zeus and Apollo? ’.I‘he‘se
were-the characters of myth who intrigued our youthful imaginations. In childish
dehght, we believed these stotries of fabled adventures in far dlstant places. To the
ancient myths ofsGreece and Rome, nmodern school lore adds its own mytholo%y,
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! mcludmg multiple myths about grades. . .

. \ B A .
The First Myth .o ) v . oy ‘
Grades are Objective 'Reports ’ S =

. \ i
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To demonstrate the so-calfed Ob_]eCthlty of grades, gather 25 or 30 teachers /
‘or parents fogether. Show the triangle diagtam to the group and ‘ask each person :
to count silently. the number of gjangles percm\f d. After three minute, stop phe’
count and tell the group that you are going to tabulate the results. List the
numbers 1 to 30 so that all can see (overhead or blackhoard). Call sut each
number and tabulate raised-hands for each number. When the results are seen, ask
thé audleneo to explajn the discrepancies. You mlght expect reSponses like these:

* “Ididn’t see thé small triangle in thc center.”” ' o

X .

U ’ v made 3 trranglc in the lower nght corner.”

¢ . N e
o ’ . “I wasn'’t sure rf the lines were stralght.
L} N - . Y
. *“Ididn’tsce all the combirations. " 5 - :
i [}
“ . “1 thought you Iwanted only'thc major triangles.” . >, T
[ R
)
., - - “I saw everyone clse working and I kept pluggmg away to make sure
5 L I had more. Ididn’t want to be stupid.” *
L Al . . .
& “That’s a trianglc?” . . ’
et . . _ ; 4 X
.., - . ..s..'....’.......andsoon.A . :

"o A Objectmty versus' subjectmty I a nonissue, especrally when perceptions, are~
mvolved Aided by a prec1se, geometric defimtlon, ¢ounting triangles should result. ’
in strong arguments favoring objectivit Unfortunately for those who would
worshlp objectmty, individual, perceptlo&"fmmed by,physlcal location (distance,
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: angle, light), personal experience (good ahd bad teacher, positive and negative
feelings, chance tp practice), individual ' needs, (closure, anx1,ety, competitive
achievement) and other influénces shift the scalg towardsH
an objective subject such as math_js considefed. The proble

compllcated \whempeople and grades are\nieshed

[ 1'}"“
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The Case of’ ally Sharp

A
1

¢

the Califomia Test’ of Basic Skills, fanked gumber 1 in her class, nd
captained the girl’s field hockey teall) In the first quarter,Sally earned
straighit A's in all sub_]ects.

In 'the second, quarter, Sally p%rformed as follows in_ Civicst
|
v L She gave an excellent oral report to thé class on the work-
jngs of the “check and balance” system. She used charts
and a sound-slide show which she prepared.

-é& ‘ aally reccived 99 percent; the. highest grade, on her U S.
U Constitution test. ~

- 3. 5 Asdn_independent, extra %credit project, Sally interVieWed
*¥her, legislator and desighied'a comic book which showed the u
n legislator tntroducing a bxllr before the Senate.  °

s 4. §zSally "worked with a co:nn;uttee to present a debate—*“Re-
*solved: ~The President Muist Exeitise Moral Leadership.”
Sally’s affirinative won. ",

Barifg the fi nal week of the third quarter, Sally. desided to
run for student. council president. She was excused from
class twice *wéekly to plan her campaign. As a-result, she
was allowed:to postpone hér quarter test, “The Roles and ¢
Responsibilities of -the President,” until after the election.

" Because she was running for offite, Sally believed that she
could not offend other students in class. When controversial
issues "arose, she never expressed her personal views “and

sided with the majority, even when she disagreed in ptincig
plC. l\/‘

Sally’s final quarter report, "I'he Decision To Withdraw from
* Viet Nam,” was_poorly- researched. Although net up to
, Sally’s usual standards', th‘e report was one«of the best in"the -

class. - . PR b

E

Sally was de£eated for offi ce. R .

u§, , Sally failed the makeup exam whiich she took the day after
theelection.

¢ v ’

L3

- .

[To jmove the objectlvxty-subjectmty dlscussmn from triangles to students

°. and. grades, ask-the teachers and parents to grade Sally onan A to F scale, and .

* explain -the grade. Recotd-the grades and the explanations for all to see. Just as
.the Elliott and ‘Starch study (p. 9) illustrated that each teacher would grade a
common essay ‘of math test By subjective standards, you. can anticipate that your

L ¢ parents and teachers will assign to Sally different grades for different.reasons.

“There'is no way that a geaeralized symbol, be it an A, a C, or a Pass can f zrly

_ - represent a compromise among class goals, individual abllxty balanced agaunst

.

achievegaent, teacher expectatlons,‘and the accompanying multitude of values,
feelings, and beliefs which® compris€ 2 classroom. Without the compromise, the
myth of grading pbjectwely cannot represent reallty The objectlve grade ls_aJnyth.
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“The Second Myth ' e L \

Students and Parents Want Grades
2 ’ ¢ i

.Pictare 300 junior high school students gathered- with_parents in the local
hlgh school auditorium. On stage, two high school counselors prepare to answer
questlons and d1scuss “Preparmg for High School.” The hands wave.

* ) {
(Q) “Do my elghth.g'rade grades make any" dlcffcrence in what\
L. " courses I take?” '

-(R) “Of course. Thqse with hlgh grades in the last segnester will <

. have first gelection for the high tracts,;We will usc your test

scores and grades. These tell us who the inderested students :
: are.’ . : - o

. (Q)’ “Does my level in h:gh school have any elfect on collcge -
: " admission?” ! ‘ !
(R) “Most defimtely Your class\rank is wei s’ted so that an A
. s - honors level A is worth more than a regular level A. You need
. tor get your best grades now to msure hlg‘élﬂ‘ level placc- ‘
ment, ’

(Q*“Isn’t an A in thc second track, better than an B or\C in the
honors track?” -

(R) “I don’t doubt that a collcge adm:ss:ons offlcer takes most
notice of how many ‘A’s thcre are.'A’s are always the best »

—

4 (@ “If that is so, how can I bc sure I will get i the level wherc ;
[ »l’ll get the most A’s?”, & ¢ i : 4 i

s ¥ N £ T
LT - » N
.

As the questions @nd responses pass; the .tally of topics illustrates how stu-
dents and parenfs demand gradgs, espec1ally when the college admissions myth is

remfdrced by the school and commumty. Va _ co .o
. L Grades(26 quesuons) . ; vt ‘{/
2. Tests {6 questlons) ' T .
°* ,3. Discipline (2 questions), * ) Vo
4, Course”options (1 question) )
5. Alternatwe learnmg Kograms (3 questlons) . L.
6. Support services (1 question) . ) “ L S ) .
R 7. Other (3 questxons) N ¢ o L :

- IrOnlcally, the evomng session ended with contradlctory counsclor com-
ments. On the one¢ hand, parengs, weresadvised, “Don’t respond-to your, child’s,
wants.” On: the other hand, grades and tests were reinforced as “the evaluatlon
system which parents arrd students want,” . .

Aside from the contradiction, defense.of grades based on *“want” is a shallow
argum%nt In one poA students weré asked to <hoose between grades and no
grades.”Obviously, the heavy majorlty opted for grades. What adult would select
no salary if given the ¢ithei*or choice—~to work with pay or without pay? The-

students lmderstand their reward system grades are the opensesame to -parental

‘favor, allowances, peer “status, weekend privileges, and drcams of college. Why

surrender a possible kingdom for nothmg"’ - 2 .

"What happens when students are asked to .elect alternative evaluation
methods not linked to’ a normatlve }‘)umshment-reward» system'-’ Reséarch has
gwen no clear answcr to thls quesnon. One hmt however, comes from the experi-
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encé of students in alternative learning programs. At John Adams High School in
Portland\! every studént may elect grades in addition to written teacher evalua-
tions.;Less_thane 30 perceht do’so. At the Center for Self-Directed Learning in
Winnctka, Iltingis, students have decided-by cdnsensus not only to reject grades,
but also ‘to insist that all evaluagdrs be trained to writé evaluations and to conduct
family. conferenees according to defined and acceptable criterja. These instances,
like experieiice in other schools which ‘give evaluation options, imply that stu-

dents,*ma_y “want gr,.édcs’_’, because grades are theronly feedback tool they know.
R 2 bt : N

l . - ‘;'
The Third Myth "= .~ : -
Colleges Reqq_ir}’Gradcs‘ .
“But‘c‘cﬂlcgcs‘r:cqui’;c gradcs."’ ’ oot
~‘But high schiools require grades.” ) o
“But junior highs require grades,” . .
“But clcménmry schools require gradEs:" »

* The scapegoat stri
lus one.” v . ) .

~ The college admis'sipn_s mgth is the base of the schqlzg.stic steplddder. At best,

the ‘stepladder”demonstrates the Ppossibilitjes for irresponsible scapegoating, “the

(any némc you *want) school reguircs:'grad’cs” rationalization. At worst, the step-

ladder serves to brainwash students.into playing the ‘I Dream of Success” game;

its whimsical rules, reinforced by bureaucratic administrators, support elitism and

racism. Fears of failur¢ manipulate parents and students away from learning'and

. " e
@

ng qualifies for what a five-ycar-old boy called “infinity
P !

- toward the superficial “wad-ja-get?” The kindergarten manija for letter grades “to

prepare the child for clementary school” culminates in the Business recruiter, who
“must have grades.” . <Lt L

If cach passing on of responsibility to the next scholasticelével Wete defen-
sible in fact (what happened to that passion for objectivity?), the stepladder
would stand. But the facts do not support any rationale given for the stepladder
arrangement. The following arguments, supported by researth and tommon sense,
militate against the stepladder mentality: . . . ’

o

‘o

1. Rosenthal and Jacobson’s Pygmalion in the Classroom? counters these

" arguments in favor of grades. Strohg support against grading young

N children comes from Glasser, Combes, Bloom and most, other con-
temporary psychologists. " .

-
’

recruit college graduates showed that grades were not thg most in{ppr: |

"tant standard. Because the recruiters recognized the inherent un-
reliability of grades, they were more interested in apprais,afs, detailed
and criterion based, of thé candidates’ personal qualities. About grades,
one recruiter for a Fortunex500 company said: “Grades are a distant
second. Grades say little..Théy are vague and unreliable.”’

. 3. Research studies have documented the unreliability of gr’adeds to predict

success. The highest positive correlation shows that Righ,grades indi-
cate, as onc might expect, that ‘a student will earn.more such-grades at
the next higher-academic level. (They alsoshow by inference, but never »
by direct statc\mcnt,l that low grades ?n’([i'failurcs continye at each

In December 1975, a study of criteria used by major corﬁorati(:?“to "

.
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succeeding level of academia: D’s and F’s are permanent brands;) When
the time comes for academi¢ whizzes_ to enter the job world, grades not
only fail to predict success, but they-also demonstrate, that “‘there was ',
no rélation between success as me‘zijsqted by grades in a school setting, - - S
-~and success in_job performance ratings.” In short, grades fail to prepare . .

students for the world-that exists outside theschool walls. = =~ . .

4. Counselars for students of alternative high schools report that graduates ’ v
have a college acceptance rate equal to or better than’ graduates in . :
district traditional schools; Newton’s Murry -Road Annex, ‘Chicago’s K
Metro High, and Hartford’s Shanti ‘School have .challénged “ther - = ",
admissions myth and shown thata “no grades” transcript does, not // o

. - mean ‘no college admission.” . . . ’

N » ] . . . P . *
. . .

The Fourth Myth? ' : S ‘ »
Grades Insure Competency et e e £ ; S
- “Grades,” writes a +defender, ‘“insure minimum competencies_ and basic’, ¥
. . skills.” If grades do so, why d6 so many high school graduates lack the ability to
write simple sentences or read at a sixth grade level? If grades insure com-
* petencies,“why are employers harpihg on fhany émpJoyees’ lagk of basic mathand '
S T *& reading skills?, If: grades' communicate “‘mastery of -the basics;’_’. why are parents|- \
I crying “Ba;}t to the basics”? -+ ¢ O N DS SR L
. Traditlonal gradirig, in many respects, must share résponsibility for the death ./ :
%, of competéncies, especially n basic skills. A’, BJs,’and C’s camouflage a multi-.
i - .~ tude of sins. Because the letter grade is charged to accomplish everything from ..
i N ' positive reinforcement to creativity to mastery of thivs'cour§e’s skills, each teacher .
T . ) tries vainly to make the best decision for each child. For some teachers, the grade
- _is the carrot; for others, the stick. In no two situations does the same grade mean
the same thing. Unspecifi¢, uninformative, subjectively judgmental, the grade can-
not communicate accurately what skills each student has mastered. The results
lead inevitably to high school graduates who gannot read street signs, complete .- .
tax forms, or pass a driver’s tést. Grades add up to incompetency. . . S
' If grades do'iiot insure basie skill mastery or competency, whit do they i
. accojnplish? : v H )

. P
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1.  Grades maintain a racist, elitist, and sexist educational system. The All- .
American grading game has clear rules, all'loaded to favor vigtory by the white, - .
upper middle-clads male. Although the Amerftan school system has assumed the
appearance of Yemocratic education, in reality # adheres rigidly to the nineteenth:
century principlés of classical, aristocratic education. Just as blood ‘and title
predicted success at Oxford, grades and Standardized achievement tests predict
success at Harvard Law, School. Co 2t o

Graduate school deans, relying on research which demonstrates that grades
are the best predictors of academic success, start a-chain reaction. Down the line, .
grades become a key weapon which allows teachers to shape and select who will .

cadvance up the ladder of success. Among the subjective reactidns to grades are a
” host of culturally induced attitudes about sex, race, and class. From kindergarten
" ..upward, the seléction process weeds out the female, the poor, the Black or Latino
¢ who doesn’t fit subjective expectationis. With the “‘objective grdde” as defense
. rationale, dropouts and pushouts arc*scorned as “losers,” girls are steered kindly

« into home economics and nirsing, and the nonworshipper of books is directed—at
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age four«:en—-mto work tralmng (Even thc House of Commons allowed its
members to select’ their seats‘)
The most v1rulcnt voices in defense of separatist grading practices are those
parents whose children hold wighing tickets. Grades equal passage up the corpo-
. rate fadder. The success formula, a scholarly personification of the American °
: dream, is simple: grades.,= §; § = power; power = success. 'Not unlike the early
Pufitans who mcasurcd salvation by quantity of material goods owned, the grade-

i grqbbmg parent ‘measures success by mult;ple A’s on areport card. From kinder-
garten on, A’s rginforce that Johnny is a good. boy, playmg the game, movingup  ;
; ) the ladder to a select graduate school, a posh home in a, protected suburbap ‘

enclave, and 3 partncrshlp in the prestigious law firm. 3
“The story below, a version 6f a news item in a big city paper, 1llustrates all
too v1v1dly, “the cffcct of gradmg on somc students _ . 7
4 . ' 5 y -‘ . :.} t

T The “F” Tragedy, | . #

-\

e e
e

B
.
i
L3

On' his returp from class at* the local junior high orf a Monday )
afternoon a few yeats ago, }im Jones ,was holdmg a‘report card. It "4
s}lowcd thrcc F’s, onc G, and one D. He (ircadcd giving it to his-parents. '

At dinner that cvening, whent he brokc the news, he was, scoldcd, .,
as hlS brothers and sister listened.

g Shortly afterwards, Jim left ‘the house alone. H’c did not come ' |
PN back. H § i

S sy g A 40 P

. Eariy next mommg, a woman walkmg her dog.m the pai‘k found ' .

i A

. Verdict: prcsumcd suncndc : . K
3 N ; ' :
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N 2. Grades foster destructwe competztzon Fhe Amerlcan character is
forged in healthy competition. But when the sides aré unevenly balanced, when
< . .= -some players have no chance to win, or when compqtltlon becomes the end-all,
‘the American character is warped. What responmble coach wolild send an injured,
unpreparcd undersized, or .out-of-shape player i 16 the middle of the Super'
- Bowl? What responsible business executive would g sle the company’s future,én
an mexpcncnced or untrained ‘salesperson? Yet,dfich day students without suf-
. - Tficient emétional or imtellectual preparatlon ar %forced into compctltlve class-
rooms and told t& “sink or swim.” The results aﬁ’: as pr¢d1ctable as in businessor  *
. sports. If the unprepai’ec} foot thall player is.not; ‘ ured, he is discouraged; if. the
ill:equipped student is not averwhelmed, hes she Bipses into apathy Defeat
. _ begets defeat; failure begets failure. "The. last, Ame ofdefense is passive an.ger,
- dropping out, drugs, and vandalism. . |
Because grades stress competltlon agains external odponents, ‘little school

. ‘attentlon is given to internal competition. In/ the traditional school, discipline,

B responsibility, and geals are outer-directeds/ self- dlsc1plme, personal goals, and .

. self-evaluation are ignored. In order to satlsfl thc voracious appetite of the great
god Competition, successes and failures are the ultimate musts: for every winner,’

we must have a loser. After all, wmmng and ?losmg——nohself -disciplined learning—
IS:the name of the game. K
. l

3. Grades create a Watergate moralzty Rcmember the surprise generated

the press revealed how “bright’. Mttchcll and Erlichman were? How could ’
t men commlt flagrant crime? ‘
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.. : Jim’s body, hanging by a scarf from an iron railing. = . , I

. Presumed motive: Elcspondcn(‘:y over school gadlés’. v “ /
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Lo Probably the least surprised group w‘cre law and mealcal studéntst ThcyC"’
.. “knew Nixon and his Wafergate cohorts were men who had learned early in profes- RO
“sional school that “dirty tricks” guaranteed a high rank in class. The name of thc R
A pro’fessional school game is “survival, ” “Get the other guy before he gets you.”’ y
.“Break lab_cquipment, steal notes, - buy term papers. " “Grades,’ sommentcgi a . e

2% redent Harvard law graduate, “arethe -only thmgs that_céunt, Iromcally, the "« ' Py
& " pcople mést likely to lead our staté and federal governmen{s, care’ for our erk, L =
C . ”a antd, operate our big businesses learn; one key lesson: 'the end, Justlﬁes the méans. -
.. % ', Doag anyone ,thh an ounce pf senisc wonder w’h‘)f cheating and conrjving popped.- T
* out-in Watcrgate"’ T'm only. surpnsed that théy weré dumb enOugh to gt.t caﬂg’htf’ L

v, - ’ - : o .'.t‘ MU A3 ]
CeoL The followmg is a versxon of & news, iter thht Sppeared nat.wnally in the ‘ o \2,

newspapcrs S R : ¢ g W e ¥

» ' -‘k FEY . s 5': . - . -, D JS
] 3’I‘he recent scandal at Wes‘t‘Pomt involvxrfg c}Seatmg oft ;the part of il R i d:
§ : .90 cadets was a.shattering event m the academy’s long history. Is there S = ’
¢ i mofe telling ‘comment on the; ~permc10us mﬂuence of the struggle },‘or . . e
+  good grades? : - Co : 2ok S
" 4. Grades divide students zmd teachers. The grepger the grade pressur¢on - 3
students, the greater the division between teachers and udents-—-the us and them "
. syndrome. Gradmg is a depisrsonallz,ed war- game._ Tea hers use. strategems :to S

“keep kids.in their place.” Students design, countermoveSdsellmg term papers, - ‘

. cribbing, plaglarlzmg and ‘'making test files, Camps divide wrth teachers accusing
-each other of “loyvermg standards” and “kowtowmg” and with students debating
- over brownnosmg and “apple- p‘ohshmg . . : R y

9. ! : -
5.1 Grades reduce learmng to°a survival of the fz'ttest charade. Learning, the~ -
. quest to'know and grow, is squeezed out of the ¢lassroom by the competmve ] )
‘ " battle for grades. When students are compared one to the other, winning and <
" losing becomes more important than ideas and skills. Fawning, cheating, and
stealing to get top grades take priority over workmg together, mastering skills,and ‘

- exploring new ideas. For those who achieve top marks, the lesson is ¢lear: survival :
means copping a grade. To those who garner D’s and F’s, learnmg means “honesty
doesn’t pay”; for those with average grades, the lesson, is “sit still and accept the
fact that you will always be a C student who sees life.in average'ways.” Few learn . c
to risk new insights, inquiry, discovery, honesty;” or creatmty To the grade o
grubbcr not to the learner, go the spoils, ) , ‘ : Q.

’ i A

/..

6.~ Grades devalue self- worth One of the more gruesome Greek myths = -
depicts Orestes hounded day and night by the Furies. When Oresteg sought sleep,
_the Furies attacked; when he hid,: they pursued him into the dar tcaves. For T
Orestcs, there was no rest, no comfort, no sleep g . S .
- Every learner has furies, the personal put-downs that pursue relentlessly
from the incidents when teachers and peers dictated, “You stink in math,” “Who
said you could write?” “You’re stupid.” “You’re ugly~ Through life each of us
fights to escape our furies, but they tirelessly pursue. Like Orestes, we cannot
escape thegp, the put-downs we learned through cntlcnsm -provided. by well -mean- -
* ing teachers 4nd friends. -
i Although most teachers learn that a posltlve self-image is essential to school
. success, the fury syndrome:sneaks in at’'a young age. Red*pencils slash, check,
cross out. “No,” “Wrong,” “Minus 5” dominate the vocabulary, as if there must ‘
be graphic justification for the letter grades whigh dominate classrooms. :

Id )
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B Grades teach students to deny their self-worth. On the one harid;  high grades CE 5’, ~ )
_-brainwash studcnts to latch onto the- teacher’s _]udgment “Teachgr is right.. - ¢ : )
T Teacher ismore educated. Teacher kitows best™ Studénts’in tBlS group, especlally T Yo

those with. high dcpendemecds, become pawns. Only the A matters. A’equals
attention Independent judgment, inquiry, anhg * créative prdblem-solving are .
. spurned for the direct support from the grade crutch. With;all worth derived -
s:from the gradc, the studcnt says “I alone am nathing. Tam »th& hadge I w ar, the . s
\grade I get . . «r \d Lo
At another extreme, grades produce the ‘outcasts: Fallure as research in \
. ca:Sf produces more failure. The F syndrome never. changes course. In the early .
-years, the T indicates “You are wrong. To be" wrong,rs bad. You are bad.” In RN
_]u.mor'hlgh ‘the prassure - for inclusion mounts. Thé F outsiderg, already labqled . . -
. “bad,” work to justify their common bond. Delihquent behavior, vandalism, drug ’
_and aleghdl  abuse are the ratlonallzatlons whlch call attcntwn away, from the
academl,c nonachxevement B . ’ i
In high school, solldly formed into a soc1al group with strong antlschool ’ .
 feelings, the nonachievers reinforce the low academic expectations predicted for
. themeby 'jumor high ‘counselors. Havmg gained the image, these nonstudents work . o
e diligently to mainitain, their open hostility and poor ‘grades. . - " )
o ) In between the superachlevers and thg antiachievers are the average students. t :
) ... “Branded with the scarlet C, these students are’expected to be dull,suncreative, and : 3 —
.. undnterested. Rather than ¥penly rebel; the C folk sit mlred in an. apathy Nelther
S 2l fearning nar grades have mtaning for C folk. ‘ . e {
'(r”% In.+fo case do grades mdlcate that a’ student is an md1v1dual person with , . . f
SO , umque capabllmes. Instead of recognizing that a fmcly tuned musical ear dould .
. - - - s,»dwelop into, spreme musical talent, ot a shatp eye for perspective could léadtoa T
- - * master carpenter, grades tell students how they don’t belorig or, “fit 'infd preset ‘
L . fiolds. In essence, gradés demonstrate that a feeling of mdlv1dual s'elf-worth

» P .

- ® counts less than conforming to group norms defined by the school. ° ERPI B
: ) { Is it surprising’ then, that some school dlstrlcts report an alarmmg rise‘in the
>4 . number of dropouts? | Tn one Middle Western submrban ‘county, a suirvéy, of the . :
R - public hrgh schools revealcd that in the 1974-75 school _year, nearly 6,000 stu- L -

i dents had dropped out. ?\ breakdown of the flglucs shpwed the followmg motwa— R

tions: ) . . : .
- i ! ‘ : Lo, - R o,

- Lack‘of 1nterest .ca. 3, 500 students fr s AN
:Salarled employment - nearly 80 . /7 ‘ : e
Poor héilth — ca. 150 /

* ._Marrlage or pregnancy— over 200 L o * L. a?‘

§

"y

¢

\\
"
.
°

. Military service — over 200. - : ,/ L E . o : RV

R Expellcd > nearly 140 = . {} , ,' . ) A

Other ,(usually, nob reason) - about 1 000 a0 ; ( e L - '4_ ST ‘ ¥

oo " This county’s \supermtendent of schoolf fé eculated that cveri more than. l -

wm. 3,500 students had left from ‘lack of intereg ;,’I%e survey demonstrated’ he de- ‘ ' -
% clarcd the pressmg need for altcrnatlve forms of edmatnon R - :

a . f N .

P}
)

o Grades. keep ‘teachers in line. To percs:we how msrdio,usly grades wreak : > % > .
" 'havoc, a teacher ‘need only recall the first months of ‘teaching: With a freshly . =
prmted diploma; shefhe entered the classroom bloommg with new ideas, cre-| _ * .

-

attvxty, and dreams dreams, dreams . . but what happened"’ More than llkely, : ,
"~ ‘ ’ “ 4 N ' —_—— -
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&& first bal{oon prlck campe. fram thé department head or prlncrpaf “Mr, Smith,
you gave tob many A’s ) quarter; May 1 see {our grade book?”

Althoy gh most schools no loriger measure accountablllty by the class gradmg
- curve (Tog high? “You can’t-be a good teacher by giving easy grades ” “There are
departmentaI standards.” Too low? “Watch qut-for patents calling the princi-
" pal.”) » magy principals and department heads collect semester grades and tabulate
school and department curves. In one light-house' high-school, the’ depart.niént
head posts the department results, with high, medran, and low curves identified by ,
‘teacher mames. In eachgteacher’ skfolder, she maintains 3 détailed record of ‘the
- teacher’s de curves to use as “facts” in “tenure and’ merit, Teparts. She cannot,
understanér:vhy her- -department is gifewith distrust and anxiety., -«

" Gradts .coerce-the recalcitrant and manipultethe dependent teachers. The
.real, messa%e communicated by grades is “Play the garme by my xules, and Iﬂklet-
you move ahead. Cross me, and Tl cfoss you out.” n*ghis weg, grades do not
insure teaching for mastery of basic shills, but do gua;anf.ee t‘ﬂabthe game players
will rise to; the top, the unsire will melt into mrddle group ap_thy, and the
creatlve teaehcrs will drop out.

8. Gérades mﬂate themselves ‘Like the economy, grades re beleaguered by *
inflation. In’spite of scholarly pronouncements decrylng the ‘upward flow, né-
- bod)f:‘e‘ems to’ know how’to keep those grades in line. The Viet Nam War,
bleetfing heajt professors, and various other excuses are sought for thls, the second
biggest problem to hit academia 'thlqyeaeﬂ (the first is thege-test scores which aj re
plummetrnf) In the desrre 4o- Re&p students: (and umversrty dean’s me
gently imp lesg the faculty) in line, few are willing to consider. the p0ssrb111ty t;?at :
grade inflation is the direct result of the gx:adxng game.Having refinéd the weed-
ing-out techniques which irfsure that only .the best grade grubbers make it to
college, the colleges are dlscovesmg that” students are in fact. fiot normatively,
curved anymores well indoétrinated"to the nyance of ‘the game,, these students
. have made the collegiate version of curved competition obsolete. The followmg
is based on an actual fewspaper article and 'all\Jstrates this- s1tuatlon*

[
Py - ¥ .

e a . - P

y

Coliege. Gradcs Inflation Era.’ N -
g fla -~

Some were born too early For e}amplc, collcge students of thc
1960’s who fell intc the C grade category. In 197Q t_hose‘students
would probably be rated B, or even A.It’s 3- count.rywrdc phenomenon.
At Harvard, 82 percent of the class of 1974 graduatqd cum laude. At
other famous univeérsities, no one recquved ah-F, of in some placés, ndt
even a D. In fact, in one institution, 38 peicent of the grades were A’s.
All of this does not mean, unfortunatcfy, thit today ’s Students .
are superior to their prcdecessors It méans that grades are in y{t?i’te of
mﬂauon. and that it is now recognized as a. prablem for educstors.- -
Grades are no longer reliable- as an indicator of ability sifce graders are . y
unwilling to assume responsibility for handmg ot poor or fallmg marks. -
Coe . . ‘> " 9 o K

. .

WIn bﬁseball everyone knows three strikes are out. The continued exrstence of
grades, in spite of the research that has demonstratéd their unrellabllrty and
nonval:dlty, reveals the power and control held by an.yhfair. reportlng system -
which gives top prronty to efficient record keep ng. Efficiency is the life blood of
any institution mere conerned about its self-perpetuatien than aboiit the individ-
uals it should serve, If There is ehough efficiency, there will be little resistance from
the victims—children, teachers, and taxpayers. Grades get A+ for effrc1ency
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‘.‘ < instruction of Jher teacher If Susan were to evaluate Mrs. Roland’s feedback v .

- The Basic Cntena for Effectlve Eva]uano‘

. EVALUATION CRITE
GRADERS, GUESS |

IA: [F. YOU GRAD THE T . .
O FLUNKS? ’

Susan was angry. Her hand siook as she [gave the green evaluatio report to ,
Mrs. Roland, her English teacher. Fighting back tears, Susan bLurte£ “I don’t o
*'understand this report. You might just as wel] give me a-grade. I worked hours to ', .o L
prepate aagood self-evaluation and this is all the feedback I get.” / ‘ :
e A study of Mrs. Roland’s written”evaluation reinforces Susan’s judgment; It/

prov1des no help for Susan in balancing her o perceptions with the insights and

according .to the criteria for ef‘fectlve evaluatbon Mrs Roland would undérstand .
o

Susan’s frustrg\tlon. . < AR Co L

-

.
.

i

-

-

-

Evaluator:
established in the contract.

-+ Susan was a
' ,|. isa nice persont

Name: Sue Lauer

. E‘vz,tluatgr: Mrs. Roland

o~

-

Describe the students" lCammg according to the cnteﬁa "" R

gosmvc mcmbcr of the
and I en_‘oyed work

l I .

I
* Type:. (Eroup-Directed Study.

. ! -
Title: P“ovcrty in* America

PR
K]

with her., ~
v b /

ﬁroup She de cxcellent york She . . . ) -

* -4 .

-

-

‘A

Mrs. Roland deserved Siisan’ s angry blast and an F. Thé evaluation, ‘as Susan ‘

had mdlcated was less valuable than a letter grade Like letter grades, Mrs.
Roland’s feedback was vague, judgmental, nomns ctive, and not attuned to
Susan’s needs for specific feedback.x ° '
What constitutes an effective eva]uatlon"’
an-evaluator, prov1de helpful feed\back"‘ Isit pos

B T

{at are the criteria that can help-
ible to evaluate how we evaluate?

T ’

-VY- . - (-

$4

g

’ 1. An effective evaluatzon zs/a iring of specific information. By sharmg

- information, rather than by giving adVice, an evaluator leaves the student free to
select alternate improvement nyetltods In accordance with personal ‘needs and...
goals. When advice predommdt s, the leamer is-often placed in a totally “accept”
ot totally “reject” posltlon Tl(lcs /in tum undermines the learner’s trust in her/his
capability to make’ person dec1s|ons, arouses defensiveness, and stops self-
evaluation. , * . é\
. #Informative feedback has scve;al advantages If it is descriptive and spectftc,
the ‘feedback will give the s dqnt a éﬂ;\crete, detailed picture of what she/he has
learned. Like a road map, desqriptive pecifics will detait exactly what learning
shefhe has completed, By nieasuring ghe-completed learning ’agamst ‘personal
goals,  the student will | see ffor herself/hlmself what additional study is, needed.
Descriptive. specifics, such ‘mastered the use of. coo,rdmatmg conjunctions,”
reduces the student’s need-to respond defenslvelyv .

If the information pyoyi ed is well timed and in an amdunt that the student
can use, the f’eedback will ndt induce “overload frustration.” In gencral feedback
*is most useful when it follo s immediately after the learning, expenence not §wo
months later. The tlmmg ig compllcated by the learner’s receptmty To overload

.

~
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a person with feedback reduces her/his ability to use it effectiyely. An evaluator
" must exercise are thiat the timing and the intensity of feedbaclf”do gt satisfy the
. evaluator’s need to judge more than the student’s need for assistance, ~~

. . . y , r
Meet Criteria Do;Npt "Meet Criteria

&
-

¢ *In problcm 2, th¢ 9 and 7 are re- “Problem 2 is wrong.”

versed. Here are somé other ways to * .

try the problem ...."” © -, ‘ X X 5‘\

“I find that your sentence structure is “Your smtcn% are better.”

more varied than in your last essay. -

. For cxamplc, note the sentences I . :
underlined in_paragraph 3. You'mixed; - B+

the simple sentences with' the gom-’ . °

plex sentences in accord with the .

patterns we discussed in. class yester- © |

day."”" . P

. . i
. \

2. A helpful qpaluatzon is non]udgmental In a nonjudgmental evalu\atpon
the evaluator tries to accentuate perceptions without 1mplymg or stating absolute
right of wrong. This avoids the horsefblirider point of view which forces the person
being evaluated to become" defenswek soward” negative Judgments or overly
dependent on positive Judgments é K

\icct Criteria . _: { Do Not Megt Criteria :

“This is how [ perceive your dlffi- “Your problem is .
culty .. ..” - L

“This is what Isee . ) S “That wa;\ a bonehead approach.”

-

. -

“In this paper, I feel that you neglcctcd “Excellent” . N
the following rules of loglc 2 A

3. A help¥ul evaluation clarifies in a positive and stq;poz‘t}l& tone. Put-
downs, ridicule, sarcasm, and negative distrust fail to recognize the student’s
worth as a thinking, feelmg individual. Like an amoeba prodded with a pin, per- -«
sons stung by a sardonic tone draw back. Defenses, which’ children erect against
put-downs, inhibit the risk-taking so important in later leammg

Meet Criteria ) Do Not Mcct Criteria

. “I appreciate your picking up all the “That 'was a stupid thing to’ do.”
- hdocks....” . .

v
.

“I am pleased with the higher scores ~

Foo,
you aré maKing on the addmon charts.” 7 .V r‘

v

“I am unhappy with the lack of quo- “Anyone with an ounce of sense would
tatidh marks on your papers. Can we . have studied for thiy quiz.’
talk about the problem 1 se¢3”

) “Why can’t you wash your fag;c: like
- ~ everyone else does?” ... . -

A

. ‘4\ A helpful evaluation, provzdes options for remedzatzon "Evaluation is a
., power tool. It can manipufate students to act and to think only in absolut;st
terms as defined 'and controlled by the .evaluator. This is the syndrome in which

~
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every problem has one and only one correct solution, If the student strays from :
the true path, there are no options forwemediation. Faced wnth dead’ends, the' .
z.

. 3 “student retires into apathy.
&

.

Meet Cfiteria 4

“Let’s look at other ways we might

v
LA
- N .

o -

r
Do Not Meet Critetia

“That ﬂ\)wcr should have had mqr?"

+work this painting.” N ) red tint,’

3

“Here are some optional methods you  « B

.

-

might use Yor
paper;..."”

“What other approaches car; you list

wrilin 4 ‘your+ next ’ ~
A 4 \ H
v ~

“Excellent work.” .

”

3 as alternative solutiéns to . . .
- - L3 -~

5, A helpful evaluatzon is based on, starldards ofperformance selected by
the student and the evaluator in response to the expressed ngeds/ of each. Clear
and mutually selected criteria not only spell out specific expectaf.lons*, they also
build a feelmg of cooperative trust and mutual _respect between teacher and stu-
dent: Unlike grades, which divide teachers and students into warring camps, pro-
mote cheating, and. accént “wad-ja-get?,” evaluatlons based on_coselection of
criteria build a classtoom atmosphere that encguragés students to focus on learn-

. Ying, care about eachgother, and seek creative solutions to, problems The norm 1s
4 cooperatlon not sdperficiil and destructive gomparlson - . -

N Mect Criteria Do Not Meet Criteria

,,A"hc gcriteria for helpful evaluations— “Very good work”

Arc-spccxflc/mstruc}wc L ) )
D Are npnchjgmental’ , o . D .

.
. Are mutyalecriteria ‘“ . ‘

~

Are positive

“Compared to cveryong clse, your work

1.
4
5. Provide optiods.”

-
3

¢

vas excellent,”

.
°

A

In tra'&'monaf use, all evaluation is a judgmental process. Evaluation, using
o(\paratlve Forms, separates goodsfrom bad, winners from losers, successes from
fai ures, and reports the results succmctly and efficiently. But; as the criteria for
efféctive feedback lqapLy, dgmental evaluations based on comparahve norms do
umore to undermirie the- ieagung pracess tharf to hélpit., = - e

Beczuse today’s learning is no ‘longer limm;d to memiorization and snmple
skill completion tasks, the traditional evaluation is an outdatedigol By continu-

. ing to fely on grades, dé} point”averages, and cl5s§ rank, high schools and col-
leges. not only perpetuate an aberrant mytbol()gy, they”reinforce the problems*
about which teachers complam most: dpathy, unskiltéd workers; grade inflation,
and students unprepared in basic skxl'l?”G{e'anly, schools which rely on nofmative

"‘evaluatlons may be compared to GE or GMusing treadmills to power “their
faCt_QJ.CS. ‘ p ;

Nonjudgmental, criterion-referenced evaluations*not onlyi provide spccxﬁc
stanidards for performance, but also helpful feedback. In the criterion approach
each student can learn to set goals according to personal need:and progress at’a
rate that he or she can handle. Additionally,if institutions must set admissions
standards, the individual has 'thé charge to prepare tOngC[ thosesstandards. If
specific criteria such as the ability to write precise sentences, compese a unified

Y
)

-

J . ' . ..\




. - " Were detalled by ea collcge high achool or business, appllcan s wouldshave
.. " clear guidelines. As it stands now, admissions officers and employ nt coijifselors
v depend onunreliable grades and test scores that commumcate on “}S.the b dest
. - . most umversal' and nonpract ical expectations.
- To meet the criteria fo;i effettive feedback, schools and Colle es must un:der-
. . . goseveral fundamental aftitude changes ‘

) . 1. ~=In the early formative years {K.8), give only&grucr on-based non-.
judgmental feedback.and use individualized reportin methogs that

‘ - reinforce each child’s positive self-lmage as a thinki ng, feeling, and
| e . déciding persén. . © .

r & 2. Each, high school must decxde its own criteria for student placement
_ . . in courses. By deVelopmg criterion-referenged tests and family entrance
. B . { _’ conferences, decisions for placement in specxﬁc pro(grams (temedial,
- ' L +~ % 7 vocational, spcclal education), ability ‘levéls, or. courses will more.
R o accurately meet student and school ngcds than relta{'icé on letter_ grades.,-

. ) » - X Clear, precise, and specific criteria for a hlgl; school dlploma based on*
. o, demonstrated knowledge and mastery of skills must be established.

B ’ C oy - The minimum standards for the diplgma could-well reflect the Callfomla

ls . c . plan: the student mustiread, and complete all forms rcqulslte for social

A ) L . su.m:val driver’s license, i incéme tax,, soc1al Security, etg: Stuaents who”

L o an c6mplctc the bureaucratic paperwork merlt the dxploma, and may

—~ . e ‘ leave schobBl; thoce who choose to stay may, work for g certificate of
- . . higher compctcncxes preparc for college; 9rrtra1n for skilled jobs.

- -

iy

- ) C : not on havxpg taken courses Y and Z, not on a.vague floatmg GPA (the -
. - LY cutoff varies cach year), but on a student’s demonstrated ability to

T . e read, write, and analyze, at.a specified, tested level determined by each

: ‘ - college’s faculty. In essence, each admi office would need clear,

< : . puthuq‘h for expected admis Tompetencies and“a method
' to test those cbmpctcncncs ° T +

#

Thcsc four changes could alter American education from a pass-@o gh, -
» ~amass-up system of tredit*bargaining to a system relying on clear expectations
. . ) and exact standard$. The &earer the expectations and t{)c more exact the stan-
V dards, the more successfullf students could sét geco xgha e goals and make
-7 . .7 - personal decisions about leaming. At the very lea§ these changes would ensure
' an evaluatxomreportmg system _which does all that it claims to do. In a more

) s optimistic view, the changes will cause tHe demise of passive, apathetic attitudes -

’ ’ and make learning a meaningful, growth experjence for all .students

. : v . , . . a0 o s
ERIC: -~ R .
~ N h
.

~ e 4 . Each collegc and university should develop its ertrance .competendies,

e
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APPROACHING EVALUA T ION WITHOUT GRADES '
WHAT 'S LEFT ? ‘ i ‘e

N
¢ .

" EVALUATION" o S T

There are three primary approaches to evaluation: fhe coniparative ox norma-
Jtive mcthod the crrtenonsreferer)ced method, and the self- evalua;we method.
. ne,

Although each shaies characterlstlcs of the others, each is essentlally unrque.

2y

N

RIS . f . o

EValuatior;:; Normat';‘ve Method ' .

‘e .

1. . Conipares students w1thm a class, grade level, or school. Comparisons
are-determined by preestablished standards of group performance. A
grade indicates a degree of achievement by each individualin relation.to
all*others in thé grogp or class. In the most stringent use, comparisons

. . are curved in a bell. At each juncture on the curve; a predetermined

: number of grades is allowed’ (for example; 2 A 'S, , & BJs, 12 C’, 4, D* s,
2 F,s)

- . . . [N

‘ v N

N £ ~e . " b . ,,9. .‘ - .
. 7 2. .Motivates externally on the assumption, thdt each learner has -equal
capability, the carrot A and the.stick F are supposed to motlv,ate each
- student to “do better.” - , N
: 8. Provides quantrﬁle mformatlon as a basis for»asummatwe Judgment.

. ' °  TFocus is on the production of a tanglble produCt which the teacher can
) measure and evaluate. If a product is not measurable, lt canno.t be

A ~ ”

graded:- : T .

o Lo :4 -Evaluates axrd reports as a smgle process separate from the learning
e T e Rrocess, flghe.g;gdlng p(ocedureedoes ot mieet feedback criteria’ 5. -

Mgl ow e
AN YRR

158

T
0

_’f,,,“assumptlons about: leamer needs. . .

.
«

14 . .
4 . - . ." ‘ * . . P

B Provrdes generahzed education programs based on so-called expErt .
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1. " ‘Establishes specific criteria 'for mastely of individualized skills and con-
cepts: Allows for a .spectrum o,ﬁ dards relatwe*to performance-~ -
quality. Individuals measure own’ “ac ”}cvements against .unchanging *  ©
standards, rather than by comparxson with ‘others’ ,achxevements. N

2 Stresses mtemal goal-set learmng based ondmdual needs and- abilities.

3. Prowdes quantlfiable .and qualifiable mfonnatlon forﬂeedback Can
& focus 'feedback on procésses ‘or products«as long as crlterxa are clearly®
ldentlfled in I’eamer behaviors, - < L -

4.  Evaluates ahd reporls istinct processe$. Evaluation based on effec-
" tiveness criteria for helpful feedback. Reportlng methods 6ary and may
. meet effectxveness critenid: -

3

4

*

ot

AR o L4

Tt
Iy 2 e

s ~ -

. 5. Provides mdmdualxze‘aqearmng 0ptxons baséd on expert assumptxons

st % _about. learner needs. o, . - -
. . . . #\ o ‘. '.— .~ o .
. & ~ “~—. . .
. ARITHMETIE SKILLS (3 4-5-6) L " ‘
. "v ‘ \- . 7. ‘l‘ : . ‘

: CL =T | ;I I I
.ﬁENERAL AmERSTAIIG : " - ol
g 1. “Knows. 100 basic # facts in h minutes (Sth) o ¢
g .

.
3y

: . Kriows "100 basic -~ faets in 4 minutes (Sth) e s o R B I
: * Kriows' 100 basic X facts in L minutes. (5th) . ,'. . s e :
" Knows:lQ0 basic ' facts in l.minutes (5th) « « 4 = -
o * .. Can read and write 1-to 6 placa nmnbers.(hth) o2 ] - . : S
}4';,': Under%taﬁds place value (hth) e o .o 6 o e 8 e 0 h “"Sg’ ) - o ‘}}
, @DITION Y . S <
*:f- 8 icorrectly wzthout carryiu‘zg (3rd) « v e e b - ‘

' Adds. correctly with carryixzﬁ (Brd) N - I I ‘

Adds 3 ‘to 5 plage numbers o €70 ot e 10  [TET Ay
Adds ragged COlumns (Sth) e o o d s o o .E?ﬁ'o ‘e 012{ __#-\; o
: Writes and addS money (Sth) e o 8 o e ‘o oo olif S \) .
| UBIRCTION , e e R
Subtracts correctly withodt borrowing (3rd) » . .16 |
Subtracts_correctly with borrowing (3rd)s « « « 18 [ T = 1.
. Subts L plase nos. with zz2ro in subtraherd(2rd).20 ‘[ | - V..
.Subt. l place nos..with zero <in minuend (4th) . .22 | 3 [ ‘.
albtracts money (5th ¢ ¢ 0o 9 o 0 9 0 o o 02,.]. - ‘_' . :he ) " o M'
LAY
1 53 :




ARTFHMETIC SKILLS (3-4-5-6) -

’

© + MULTIPLICATION & DIVISION
.Can estimate products (3rd) « w ¢ o ¢ o «
Multiplies with l' place multiplier (3rd)
Can estlmate quotients (3rd)o e o o o s e
Divides with 1 place divisor (4th). . .
Multiples with 2 place multiplier (lth)
*Divides with 2 place divisor (Sth). o o
Divides With 2 place quotient (5th) . .
Divides with 3.place quotient (6th) .
' Multiplies-with 3 place nultiplier (6th)
Multzplies with 2ero in multiplier (6th).
Multiplies with zero in multiplicand(6th)-
Mult.iplles mnoney (6‘th). R P
Divides with zero in quotient (6th) . . .
Divides with 3 place divisor (6thh + . .
Divides rﬁéney (~6th) e e s e s s 0 0 6 o0

i

®
¢
-
N
oN .

.28
.30
32
3L
.36
.38
10
A2
oule
RIS
L8
050
.52
o5l

[ [ L] . [ - o ® o [ L] L2 1 [ *
.
e ¢ ® ¢ & & & & & o o o ¢ o

FRACTIONS . -
Knows fraction terminology (Sth). o o .56
Draws simple fractions (5th)s + o .. .58
‘Finds fractional parts of whole (5th) . o :
Reduces- fractions to lower terms (5th)s « o’
Changes ‘whole numbers,to fractions (6th)s o o
Changes improper fractions to. mixec numbers’ij

k]

[

. Changes mixed numbers to improper fractions(6jh). 68'

‘ Finds common denonllnator (6%‘1). e o o s o ofe o 070
Adds..fractions: (&n)o ' g\‘ ;e o: o e o 0 0 o & 072
Subtracts fractions (6th) s-s <uid ¢ o @ o o o iy

f Mu1tlplles fraCtlonS (6th)o . o vl ojo Y 076

DlVldos fractlons <6th> ¢ o o o ; ¢ e . o o ’9 078

AR

v .

TES

.
(:
.
<
%
FN
i
i
v .
o
¥
£
sl(.
X
A~
A
S
i
g
b
Y
S

‘Problem sclvnig (sto-'y problems) (Sth)\,: .80 ) [ -' -
J;GCOI'O.?try(Sth)....oano,ocoo[o: 08?( ‘ 'l »l| II'

- MEASUREMENT . s
5 “Undersiands time concepts (5th) +°e « o 4 o o 814
Underetands area concept (Sth) o o e Ggté o ‘e
“‘Undgrstends English system of” length (5th)e o
. Understands Metric system of length .(5th) « + @9
. _Understends liquid and dry measurement (6thj. . .92
... Understands volume (6th). o a o o « o o o o o

-

Dec:ﬁﬂa-ls (6th). <o p 2 276 om0 0 x‘ e 6 ¢ o ,o. 0 o > l __l ( .] J ..J E:j

+

a

3 Percenuage (6ch)e o o o o c e _ | : 3 7 L ] Lt
ﬂ‘emperatm'es(‘?&C)(ét‘h),o. . , 100 I racC J-,
Expar‘l’ence wzth math lab*(f'th) .- e b e s [ ]-l 1 T [___J
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Evaluatxon. Self-Evaluptxve Mcthod ) v L T e

- . 1. * Requires mdlwdual to develop personjal standards based on personally

) . _ identified needs. Each individual is master of her/his fate. .Feedback
R may- be solicited from expert facﬂltat Xs and mtegrated into the self-
N evaluation. .

® . ~
% ~

. \:“ o . A Stresses mternal 1%@ otivation, based on personal saltlsfactlon. . iRy

> e 3. Reqmres no informatiof. All feedback relates to my developmeng'ia! : , ;
) self dirécted legmer.” 1 . S

- 4.  Receives feedhack, self-evaluates, and repo s as dlstmct processes con- ]
. ~ 7 tralled by theTindividual. If the learrier. chooses to enter a structured = -
) . . school, she/he .will select that reporting device which will cgmniunicate . -
RS ) < Jber/his skills and knowledge effectively. In preparation, the self- .
L . it . directed learner may select a record-keeping system. which will provide .
o : " the information needed in the school apphcatlon process. PR . N

r—q

Prov1des self dn'ectecLleammg based on personally 1dent1ﬁed needs. N

e
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.THE CENTER FOR SELF DIRECTED STUDENT EVALUATION O [ > _
" LEARNING COMPLETED LEARNING ~ =° S

_ STUDENT: David Abell, DATE: May 81 ° -

X -

o>

{TITLE OF LEARNING: French y . ) :
Describe the strong points.of this learning experierce, as well asthose areas in .
. which need more work. Give specific examples in each area. .

B , I' started this study Jate in#fecyear (April), so I doilt really. feel qualified to
™ 'dd an evaluation. I think we have done a good job of reviewing in French 2 as far
"L as we have gotten, but I don’t think I have ‘learned much new material. My goals o ) )
were not to*learn new material, howgver, so I ghink this has been a succesgful o - .- g
experience in review for me. The reviewing has hot been difficult for me sinced 4
.- retained much of what I learned .in Parent School "French last year, and it has e CE
really- been a matter of refreshing my memory. Reading the Daudet stories has - SN
been delightful, and I have learned not only vocabulary and grammar, but
Daudet’s style and a sampling of French literature. ' : - , .
The sessions with Mrs. Manierre that I had were really.greatin both learning -,
_from the textbook and in reading the stories. Out of class, I wroté out exercises in .
“French 2 and Mrs. Manicrre would check them over at our rendezvous. I think I . - -
could -have moved faster through the textbook if I had set spetificsgoals at the ' ) :
. beginning:such as doing two or three chapters.a week. In this kind of work, it is Al
possible to set more specific goals than in, say, Music Compositioy. Probably all I : v
7** need to do is say what I'm going to do and then doit! . o B
I enjoyed reading the Daudet stories the most, simply because I love the ‘ y
* flowing sound of the language (of course I'do understand it tpo), and 1 think my -
fluency in French has improved~a lot’since April. One thing I find easier now is o
reading a paragraph and getting the general meaning even if I don’t understand '\ .
half of the words. When I first started with Mrs..Manierre, I would have to go to ‘
the dictionary and look up alot of obscure words Daudet uses to get any meaning

at all. Now I can read the paragraph through, get the general meaning (figuring . «
out seme of the words), and go back: later to the dictionary. ) 2 ‘-
e Mrs. Manierre has really been a partner in this with me, refreshing herown - R

memory along with me. I even had a head start on her. because I have used
French 2 before. This got kind of awkward at times, but did make it more.
exciting; when we both dijdn’t know something, we had to ekplore it together, .
But I do wish she would take on more of the role of teacher at-times and question®
and drill me more For example, 1 have trouble translating numbers into French . . -

,‘:_;g.nd'I would like it if she would drill me more on tﬁose: * . . ) P
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THE CENTER

Ll

STUDENT: -David Abell

ADVISOR: Nicbauer  °

TEACHER’S EVALUATION OF
COMPLETED-LEARNING ,

»

TITLE OF LEARNING: French

INDEPENDENT STUDY: X

EV-ALUATOR Mrs# Mamerre . % DA’TE May 20 .J
HOURS PER WEEK: 2 : - . NUMBER OF WEEKS 8 - ’
COMPLETED; X . © ©. . CONTINUING: . .
EVALUATOR Compfete.your evaluation after student has prov1ded descnptton_, b | B

- 0+

return to the student after completion. «+ * .. -

>

rs

» * B "

“In the weeks that I have been workmg with Dawd in French, I have found .«
h1m to be an exceptionally interested and highly motivated student. His founda- -
tion-in grammar seems excellent, his vocabulary is good and his knowledge of
verb forms and sentence structure seems urusually complete for someone who *
has had only two years of high school French. He must have retained just about -
everythmg he learned in those classes. His accent is good, and his enjoyment and *
appreciation of the French language,”and the style of Alphons¢, Daudet whose
stories we are readmg, make it a real_ pleasure to work with himx He shows evégy . .
51gn of the likelihood of becoming very ‘fluent and proftel:&m(g: tle language— o e

. in fact is so already. In some ways I feel he is at least z,té g;ff\ianced a French : :
cﬁsolar as I; and I hope that what we have done together }g,gs Been as much help .

‘ 3

pleasure to him as it has beento me! B :}';{7* )
. . . phs L P . 2
- by Va )?,)T* ’f . . N
. AR s "
‘ .REPORTING . . L Rz s 5;-- ’ M PrTns
N . 4 Tt -

Reportmg options number like the stars: they c Le J4n all srzes ‘shapes, and
.colors. There is no single, magfc way that will apply “every situation. Ideally, .
the reporting system will reflect what is best for each childl within the reality [
frame ofa changmg society, the school’s phllosophy, cmd community pressures.

Advantages

-

Cl e, Distinguishes multiple levels of perfor-

mance norms. .
* 2. Most, commonly used. Efficient record
keepmg provides grade-point averages. Col-

LIRS

Disadvantages ’
. 1. Judgm¢ptal feedback.

2. More emphasis &n e?ﬁc1cnt records than
on specific, well-timed, usable feedback.

3. Motlvates the A and B’ studeny
. * ) . Lo, / “ ,

. .
. E

.

& o AY ¢

Reportmg Smgle Symbol -0 -
1.5 Pomt Symbols ‘ ) ’ - ’ R 'T:‘L‘\;a': .

A B - c D F ) °

93 85 -~ 78 70, F.

HP . P MP + P, . F
. . Excellent Good " Average’” Poor Fail . - ~

90 80 . 10 60 F .




lege admissions finds “‘most practicaﬂ,

and
most reliable predictor of success.’
3. Mmlmlzcs teacher record kccpmg
. ) \

2. 4 Ppint Symbals/No Failure

‘courages all others and contributes to passive
léarners and dropouts.

4. Divides'teachers and students.

5, Contributés to ®litist, sexist, and racist
divisions among students.

6.°Creates a Watergate morality

.. 7. Makes competition and gradcs more im-

. portant than learning.
N

;‘ Lo \

most compatible. with criterion reference

and self-cvaluation. Reports oply work‘com:

pleted or mastered.

2. Awards excellence but replaces failure con-

cept with “no mastery” and avoids judgmental

stigma. (Some argue Yo failure” is a disad-
- vantage. The assumption here is that schools

failure, or destroy self-images. Schools should
help children learn how to succeed, not fail. )
. 3. Allows for a blend of evaluating- reporting”’
methods. (A school individualizes instruction
and wants its evaluation to reflect that
philosophy. Parents demand grades. To com-
promise, this system is tied to a criterion
checklist. Goal conferences are used to deal

1. Usable with all evaluatlon optlohs but ™,

should not exist to create stigmas, reinforce |

- A .* B 1 C ’ Incomplete |
- : ‘HE . ‘Lp . .- P} NG
, 90 .- 80 o 170 Incomplete
- - _Excellent Progress® "k ”Nf" mmum P;ogress t '
. . o ' ) “
Advantages ' s * Disa ‘,i"h ntages - ‘ , .:

misfocus. A grade, RO matter what its shape.

is a gé;szccmlly when attention is not
given to hool’s reasons fordevaluing
grading.” . .

2. Requires that teac}tt,rs.dcvclopanw.'mcth-

. ods which will help students focus on learn-
ing and self-motivation. (See Williant Glasser’s
Schools Without Failure for a detailed de-
scription of-oné approach valuable in help-

L

ing children, teachers, and parents discover

the.joy of learning.)

3. Most colleges want all grades reported ixf-
cluding failure. If used fox‘ final grades, this
optlon would not meet that demand; and’
‘thus penalize the student applicant.

prpen sy
‘_.}‘ 5

X
s
&

most . compatible with ‘criterion’ reference
:and sclf.evaluatmn, -especially when a symbol
tcCOrd is required by law or computer
‘.stoljagc.
"2 For thos¢ who ipsist upon a recorded -F,
$iprovided.

+. Blends, w1th the 5~pomt system to, en-
couragc Course electives . which will "not
' figurc into GPA. (Students may clect & P/F.
coursc without doncern that the grade will
m"lﬁii‘i the GPA) [ —

1
N

‘ . 1. Usablc wuh Iany cvaluatlon optlon but

ar’”ﬂw

R B}

g:’ e . with cach course and explain the system.) #
b .

W, 3. 2-3.Point Optz’ons]Faifure . .

i e

% Ea P F o R
AT - C NG

};‘f: . ] * S . U ’

b HP P F

%:; o -1e.  Always Sometimes “Never

AL A e N

ol SRR T ’

e T Advantages ‘ ' . stadvantages )

1. An clthcr»or grade: success or fallurc.
Provides a sharper focus on those who fail. -
‘2. .No allowance is made for changing the
teaching-learning proccss. "The_external moti-
vatibn of grades.is- -taken ‘away, biit there is
1o guarantee’ that the teaclier wxll introduce
vstratchcs to bulld internal motxvauon. Lack-
ing also external motivation: to -léarn, stu-
«  dents chogse the natiiral out. S
3. Nclther q"fﬁcxcnt nor cffective. PassII"all
gives collégcs less information for selecting

applicants, andggives nio hclpful fccdback to’

students.” - .-

1. Allows parenfs, fgachérs, and students to

i,
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Reporting: Narrative Check Sheet .
i:’“ ’ WINNETKA PUBLIC SCHOOLS .
4 Winnetka, Illinois
- E‘: REPORT OF PUPIL-PROGRESS—INTERMEDIATE GRADE FORM| _
’ ) CHILD’S NAME
"\ MATHEMATICS - ° ‘ ‘. . )
VIR " The mafh pregram is arranged in a dcvelopmgltal sequence. The Roman
y Nunierals represent a series and should not be interpreted as grade level place-
ment. .
g . . - . ) -
- N ) , . DATE
Soe R . - - COMPLETED
. ‘ MIXED OPERATIONS IV Addition and substraction to four digits
4 . ‘ ’ MULTIPLICATION III Multiplication facts through product 81
: . DIVISION'TII ) ‘Division facts through 81
_: . DIVISION IV - One digit divisors ~ .
. T - NUMERATION VI - Approximation of hundreds and thousands .
" ! MULTIPLI?ATION v Three digit numbers multiplied by a one :
; - digit number -
oo MIXED OPERATIONS V  Addition and subtraction to six digits
e e MULTIPLICATION V m:pllmtlon with two and thtee digit factors .
) DIVISION V "Long division with‘two digit divisors - -
N NUMERATION VII Approximation of thousands and millions
’ ' * FRACTIQNS V Addition and subtraction of unlike fractlons
5 FRACTIONS VI Meaning of decimals 1 .
i . +MEASUREMENT VI ~- Linear measurement usng{ncmc system -+ -
. GEOMETRYV | Coordinate graphing S
B +  MIXED OPERATIONS VI Properties of the operations i
0 GEOMETRY VI . Types of lincs
3 .
. \y‘ - .
o s ‘ RALL WINTER |  SPRING,
Reasons well in problem solving z
’ T Works accurately
Retains processes well ,
..\. . é
iy Expected work completed . <.
=N LB . Exhibits mastery of number facts ) .
H T : "7 Addition . 3 minutes . 75 .80 85
. e . v - ! . s
: - - Subtraction 3 'rninutcs | 700 75 ~ ,80 .
N Multiplication 3 minutes L 70 75. 80
Division 3 m}nutcs - 60 65 70
v . }\ ] . ’, * T, N
v - :"; Y "‘ R | N 4
}:\' ) . 3 4
v 4 PO " L X )
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Advantagcs T Co - ‘Disadvantages: . R ‘
l Used .with a criterion system, the check- 1. When uncontrolled,.sheer bulk creziied l‘>y T =
list provides a practical, specifie report of multiple objectives, can inundate student -t
lcaming which allows students to take some and teacher withig mass®af mfoy?won. ) * ,
rcsponsnblllty for record keeping tasks. | * Record keeping tlme can gobble up the en- Lo \.
“=~2. JOrice brganized, the checklists provide an tire day. . ¢ e
) . ‘ef’ lcwng’g individualized record of‘skllls and 2. Criterion chccklxsts confuse parents who ° .
- i ‘ concepfs mastered in cach subject arca. expect simple grade reports. Jargon, details,
. = 8, Combines casnly% “Wwith wntten reports, + and unknown topics cause dcfcnslvc reac- '
- r o, n confercndcs,or ‘summative gradcs to make‘ tions and bewildernient. : .- .
. . an cvaluatxon feedback package that meets 3. A -well-constructed criterion repoft re- . .
< ‘ effecilve feedback criteria as well” as _pro- . quires a detailed record system as bagkup. -
PO vxdmg efficient grades. - The creation of each classroom system re- '
' Do quires special skills, time, and Patlcncc which o
- ¥ W d thé teachér does not .have; miintiinahce .
- . . o] demands even more attentign..
N ] , ¢ 4. Criterion reports communiéate fragments
g s — ) ot / + " -of learning, seldom a wholespicture. c L. -
; L ol 5. Criterion reports concentrate on- observ- T T 4
vl -, o able behaviors. Most teachess are not trained . X
4 ’ I to distinguish the' subtle-differences-which :
) RO . indicate a behavior change. . . :
| . Co , Indt ; _
‘- - Reporting: Cczmpuger Priritout o .- .
' ACHER™ COMMENT CATALOG FOR’ BEECHER SCHOOL DISTRICT . ) 03/1?473
‘;'_, CATEGORY 8000 = WUSIC - / S . : Lot ' .
% . . N : .
;“-,' COMMENT NUMBER ####*t“###t** , - ASSOCIATED TEACHER "COMMENT
o 8011 1S uoi"«ms upP m GRADE . LEVEL e ..__. . - .
8021 . TS WORKING BELOW GRADE LEVEL . T
W " © 8031} IS W RKING ABDVE GRADE LEVEL : : % . : ‘ S
‘8041 ’ WILLINGLY PARTICIPATED IN ALL l‘USICA!. ACTIVITIES .
- 8051 - ' NEEDS 7O IMPROVE #‘pmuéxmpm IN MUSIC CLASS
. 8061 PA TICIPATED IN HUSIC CLASS ) T . *
§ 8071 DOES NOT PARTICIPATE IN NUSIC CLASS - . > )
% soe1 uénousmuss INTEREST AND ENTHUSIAM IN, STNGING R
, 8,09i CREATES A DISTURBANCE DURING CLASS LT . ,
: . 8101 . DOES NOT PARTICIPATE IN SINéING ACTI&TIES 3 .
8111 - S" NGS UELQ. AND CONTRIBUTES TO CLASS Sl GING ACTIVITY V7 e
‘a2l - HAS A VERY NICE VOICE BUT DOES NDT USE IT y - ) .
. - ] :
8131 . HAS DIFFICULTY “ATCHI:/G{IKTCHES . L. .
: 8141 SHOKMS LEADER_SHTP ABILITY "IN SINGING 3 ., ’ T _;'
SR . ' Lo . AR .
i ’ . .8181. _ LEADS CLASS IN SINGING ACTIVITY - . -
ot A 8161 . SHOWS INTEREST. IN LISTENING ACTIVITY . - - s, .S
N ? . - e e ’ ’ ot A . N - \
R e .% < N ., ) kb -
R . T - :‘:: -~ s R e.' . L R
' w? . - : * ¥ Wt -
. . -~ R -~
P . . 35 .
’ ! L7 ‘:r. & - R
S - ” . ". DR R L Aty
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Réportmg Computer Pnntout (Continued), - ' - A e «'
. < LISTENS uunxue CLASS ACtxvxrxas '?,/ CeE " - .
‘POES NOT LISTEN DURING cLAss AckIvITIES' . ) e

. NEEDS TO IMPROVE IN gNCENTRATIN@ ON: LiSTENING ACTIVIT!ES
CDNTRIBUTES TO LISTENING LESSONS DISCUSSIONS OUESTIGNS
NEEDS TB> IMPROVE 1IN LISYENING LESSONS QISCUSSIONS GUEST!ONS

L - ‘e -
REAPS BASIC RHYTHMIC PATTERNS /0.1 Co ,
HAS DIFFICULTY IN READING BASIC~RHYTHN1C pgrrsnns CF
RESPENDS TO BASIC RHYTHMIC PATTERNS . t - . *

HAS DIFFICULTY IN RESPONDING TO. BASIC Ruvrhuxc PAJTéRNS o
DEMONSTRATES LEADERSHIP‘IN RHYTHMIC Acrxvxtv o
SHOWS INCREASING SKILL IN RHV.THMIC axeac1§Es T
NEEDS xupnovsneur IN_RHYTHMIC sxsacxsés S
DEMONSTRATES éooo RHYTHMIC ABILITY . ,
DEMONSTRATES INTEREST IN NUSICAL xnsrnuneurs - ‘
HAS CONTRIBUTED TO MUSIC CLASS ﬁxru THE USE oF 1N51aqg§~75 <y
HAS INCREASED SKILL IN rng USE OF RHYTHM xuS?aunENts

SUGGEST INTERPRETIVE IDEAS IN MUSIC CLASS

RECOGNIZES BASIC MUSICAL SYMBOLS EXAMPLE=TREBLE CLEF=SHARP=ETC

A\l

. * w
. . | -

Wi

e
4
N
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> ble, continuous progress rccor?ﬁ]:laptablc for tem depends on the skill and mind set of the - '
: . . ~different levels jih school. &V minimum “programmer. Just as the computer could -
paperwork, one dlassroom teacher has access only guarantee language which mects the
.- to. criteria and f¢edback statements suitable feedback criteria, it could, at a programmer’s
“ v ‘ for students w rkmg at any grade levcl in behest, gencrate destructive feedback. -
- any skill or subject. . 4%Cntcnon reports mechanically communi- - |
. 3. The comput? printout, workmg.from a - cate leatning by fragmented skllls—the t?tal» v
centralized poql or bank of criteriz and feed- is a sum of parts.
* back,- statemerjts, can generate as wide a 5. Cost and availability of skilled progtam- .
range of statcmcnts:m a controlled language “mers is 2 major dcten’ent\at this time.,
» ) that meets effectiveness criteria—as nedded 6. A shértage of good software. Many states ~ 3
- by any tcacher. have developed “objective” banks, but ffew
44 The com;iutcr printout combines easily have defcloped criteria statements which
with conferénces or summative grades to when yeported meet the feedback criteria.
make A helpful feedback, package which Long /hours of staff time are necededl to .
. - meets cffectiveness critcria as well ds, pro- develop the software..
. viding efficient grades. « -~ Requires a teacher skilled in helpin stu- -
” 5. The, printout encourages instant, spécific dents learn to set goals, select material} and
# feedback vjth-a minimim-of*teacherfstudent keep accurate records. Such skills presugpose -
record ke plng Prepunched cards ‘and cath- 1a high level‘of ‘trust’by th'tca_chcr. L
ode-ray touch screens replace, lox}g mvolvcd 8. Allows use of fecdba§k statements vrhich
" checklists. RS may not meet effectivendss criteria. - °
- 6..Thec éomputer printout encourages in-. ) - ,", :
‘dmduallzcd selection of objectives for family - —_— .
goal-sctting cohferences. The . family can
. . select 'student goals from the masterlist. On - .
the day the ohjegtive is reached, a printed
card is automatically prepared and mailed by
the computer. If thc family wishes, the com- . ,
- puter may add a grade to the report, as well N °
£ . as constructive suggestions for improvement. "
: - . . N
Reporting: Written Statement - Y .o '
U'NN-MAR ‘COMMUNITY, SCHOOL DISTRICT - LEROY KRUSKOP, SUPERINTENDENT
undeuhndhz oen the honu d the school is essintial to
lt
PROGRESS REPORT 19.71 . 197 72 :“""“ ““,'.f’p‘é’n“o'f”ci"f &‘b‘i‘:’.’wﬁw . mﬁﬁhmh"ffgvelﬁwf%f
: ‘ éhild's strengths ug areas of needed ﬁ}vement.
] - P
. 3 . Hary‘s-ith \ | 1' - j Prigoipal
7 ‘ Attendance by Peribds ~ o
Buﬂdini’_? < 1st Sem. [/20d Sem. | Total
SRS o et e R
. . ° ays .
. Grade Level 5 N Times Tardy ‘0 i 0 0 . ,
Mrs. Doe - Teacher, - T : .,
. ¢ Hary is a very capable student. Her work is usually yell done. s
. - Mary's ,,only problem is her inabilj,&y to control her temper and emotions..
Mary must learn, to share and get along with others better. This year
) , Mary seems to have made auch progress towards this'. " However, there are .

%

AR

F

Lt

: N
- N

, 1. Used with criterj n’sysicm. the' com-

- puterized report provides a practical, specific

report of lecarning which allows students to

select_personal goaly, individualized resource

materials, and a personalized method of
organization. . ('S

2. The computer printout allows for a flexi-

still flaret of temper tantrums and extreme emotional displays on Mary s

4

* mation.”

Disadvantages

t
1. Computer printouts are unfamiliar terri-

“ tory. Some persons.react emotionally, to the

computer printout’s impeysonal appearance.
Others who expect simple grade reports ‘arc
confused by the “abundance of cold infor- *

2. An efficient and ‘effective printout sys-

B 0y
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part, Mary needs to understand herself more. She needs a firm but
understanding hand. -
™ Mary has mide iuch progress in her rending clasi. She has been reading

‘and discowering good literature. She is making much better use of her

time and learning to work steadily. She has a good memory ‘and dictiod.
Mary is showing much interest in Social Studies. She dbes her best
work in the written assignment area, '
Mary has made goad progress in Math and atil needl to con;inu€>to

7

‘work on the multiplication and division "factors.

" Pue to her temper Mary finds it difficult to work in small groups
vithout getting upset. ]
See lLanguage insert.

Mary experienced great difficulty on ‘the word usage pre-test. She

-
. L.

- had trouble in-the following five areas: saw-seen ate-eaten, went-gone,
- .didsdon, ‘and goqd-well: . But mych effort was put forth to correct her

mistakes. She did a numereus amouiit of practice sheets slso. Mary's
effort vas greatly repayed-her post/test score vas 122/123.
SECOND SEMESTER

Hery has tried hard in several social studies projectl. Some
of her work shows good planning and research skills.

Her perfornance in reading has not° been consistent this semester.
She put on a very well planned 'play and ;Ontinuel to show interests in
poetry. But her fndividualized reading has not progressed as well. Mary
seldom finishes a -book she starts. Also ‘she has much difficulty in
acdepting constructive criticisa.

Only one area of language /gave Mary any difficulty. ' This was in '
using correctly can and may. Usually . she does quite well writing
creatively. She rememberé how to use.the basic rules of language
correctly. Mary is quite quick to pick up ideas so she selddom has any
redl problems. -

In Math, Mary has pessed through the eddition and subtrection fatts °
easily and is now working on the miltiplication and division facts. -~ She
made good progress through the math units this~yea;.Y

Mary started in leével & of spelling ‘and 1is now vorkini in level 17.
She has completed five levels since Januacx-end is neking satisfactory
progress.

In science, the teachers felt Mar could have been ore conscientious
in her written assignments.  She tompleted most of the required work.
Bere she could have gone into more depth and could have been neater.

« -
- . - “ .
- ~

-

. i
PROMOTED TO FIFTH .
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. Advantages %

1. Gan suppicmcnt a checklist, chart,.or
- printout. Short, written statements can hagh-
light a specific accomplishment, communi-
cate a concern, or tic together the multiple
fragments in a checklist so that parents can
focus on overall progress as well as details.
L Asa summation, the statement can clarify,
point new directions, or ask questions.”

2. Teaches cach student to frame goals,
negotiate expectations, and find resources
appropriate to personal needs.

3. Encourages maximum interaction with
teachers in secking advice for each step in
the learning process.

4. Allows compteheunsive teacher feedback
which not only meets the criteria for effec-
tive feedback, but also encourages individual

™ examples and language perspnally " directed

to the student. Accomphshmcnt§ are viewed

in a whaolistic perspective rather than as a

series of isolated steps..

5. A transcript with written evaluations for
ecach 'learning experience presents the most
complete picture of an individual leamner.
Not only is there a list of course titles, but
also descriptions of what and how the stu-
dent lcamcd strengths and weaknésses, areas

Wthh need ‘improvement, how time is used -

in relation to goals, resource use, and, orgam-
* zation of lcammg

Reporting: Conferences

' Sample forms from the Winnetka Public Schools for conductmgaconfcrence

"appgat on pages 40- 44 v
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Dlsadvantages
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P,

' 1. Can bea dcadly, sarcastic weapon uscd to

vent personal frustrations of evaluator,

2. Requires time, energy, and command of
language. Good, written cvaluations neces-
sitate a thorough knowledge of each student,
scheduled time blocks t@ allow. teachers to
write cvaluaugps that meet feedback criteria,
and good wntmg skills. Few “teachers are
givén the time or the training tq master the”
written evaluation.

3. Parents may not want to take the time to
read a long evaluation. .

4. Thg written evaluation produces more in-
formation than many admissions officers
and business personnel directors want to read.
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" Date School - ‘ PLEASE
] BRING THIS FORM
Parent's Namc‘ L TO YOU&'
Mo or | ; T oo ] SCHEDULED
Child’s Name - ] ) . CONFERENCE.
- - ps . . ITWILL BE YOUR
Teacher . . Grade . «  RECORD.
I — - e
) el ) ~a, ' oy ¢
WINNETKAK PUBLIC SCHOOLS .
‘CONP‘ERLNCE GUIDE AND RECOKD FOR PARENTS AND TEACHERS

- . Gradés III to VIH _ e o

We are sending this combination guide and record as a convenience for you in looking forward
to our conference. We urge you to go over the following pages carefully to see how yoy can
contribute to our conference and to be mformed concerning areas® of progress .your chllds
teacher will be cvaluatmg

N

. £ . L -

~

» ‘ 1
Your conference is scheduled for - at s o'clock
- SR ‘ ~ -
in a, - .= . P
% H ‘ < >
Sincerely yours,
- y - .

COOPERATIVE ACTION AGREED UPON IN OUR CONFERENCE
) . ) LN
; . to continue present progrant unchanged
o \
i to pursuc the following plan: (date each’ agrccmcnt separatcly Wopcd
during the yéar) . )
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- . Tt T e e, - . Before.and after conferencé -.. . -*
o ; goorore.and atte :
B 5 B oo T e
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§* > 1. What is your child’s reaction to . - LT
© % school? ., . - . ) -ta
LA o= T e L ! :
- * n . - -
B . 2 R D B
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- . &¥"Does he have sofne regular réspon- - : o
. » sibilities at home? . * . .
] P " I ' . . s
: - - " . SR ‘f
« . AN - . . - . - e
. 5.- How does he react to authority L. . S ET
. ’ . 2 =2 ‘ .
Yoni , and control? Is he developing - ey, b e, . -
WAse .« o | “selfdiscipline? - - . ' . . S
L . N . . N s . N N (¥ -
.y L, £ s . ) . .
6. I.NW{ developing goed health .- - I
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* = difficulty we should know about? . o : .
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| topics thosé that scem important ta you in helping
. _us to understand your child beltter. Aspace is provided for you to record essential information
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- *  WINNETKA PUBLIC SCHOQII;:S g - ,
B Tn g NS0V
o > Winnetka, Illinois™ | P -
. " » " . . ‘s - ' K S -‘ .
I N X e ¢ Ty . .
__.——CHILD'S NAME _ : . :
sl SN . T 7
bt N Rk e * . A
o AR T . :
s . 4 . . 5
w.o. . cot -
- ).’
. <
. <~ ’ - ' - .
¢ . . N . 3
o G N . i .
St , ' - dge. T s T . R
g L T . P , % b At - . ~ . i “3‘”’#‘;
St S Listens with attention . - B
SRR pae i g

e - "Horks: steadily at a task . : e
%:’p““ Tt s .Checks' work carefully- T
Works independeritly . e
Follows ditections ' -
Strives to improve work : ‘ .
Yorks: in-neat -and orderly manner =~ =~ - :
- Takes care ‘of materials and property .
mpletes assignment in reasonabie time -~ - °
ve =~ . T - i

. . Shows R nit'lJa_g' ‘" ot .
2eii. . 7 PERSONALVDEVELOPMENT - /O, -

.. l--Getséilong well with.others RN
.well in a small group | :
xin-a targe group ' . . -
s* the rights of .others . -' ’
Tlingness- to serve : .
\ssumes responsibility o
. Uses- seif«control” = ~ . e s
Follows school. regulations :
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. WINNETKA PUBLIC SCHOOLS
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3 : Language Arts is a spi ral curri culum ﬁ;gCOncepts are introdiiced at speci fic
i 'grage,w, evels, It is understood that the same concept will be studied again later
3 ;h‘ei.year or in the future-years in greater depth.. Therefore, when a child

2. Acceptable Progress evaluation it means he has sufﬁciently mastered
] teria] .studied at that time.. Parents may assune that if a space has been

?
syttt L

f’;'\ éféi’*

% e Uit

A
~5e. g7 )

i
1

r

5,

-

-
i

-

l,'og?ess

Needed

“Acceptable
Progress . :
More ProgreSs
Needed
Acceptable:
_Progress ,

“More Progres
Acceptable
Progress _ .

re Progress

Needed

“
-

T iuN_TEg SPRING

)

Bl
e,
*

Ao
P n o

cigation in discussion -

etion of readingassignmerits

rt requi rements

.

o s Qoin s o, oo ‘P

'LINr*'” S ‘
Ts -assi gned word borrectw

hon koo b fum por e

s 'rs cor'ectly in written: work

o
G
S
2
oo

=
: 4@"@

v

N o

LA
2]

jon Jan "o
* -1
:

l ps. nn w*gg.ing for gather'lng'in ofu’u ion

'deas ”

e
s
i
2

o g -~ ’ "

veiiety of resources ™ R

3

the ‘Resource Center' -

1ant, s aci n¢

£ &,Géneral ‘app. 1 work:

-

PRACTICE: Exeaczses= FORwLANhUAGE SKILS -
] ’nct&..tion“ __

A

: Dt

55%35’* vé'amr.u EXPRESSION"‘— ™

3 0

S A ' ’unctuatioh. capital leéters. etc. s
erstructire ™ ) — * s red

sstricture

’__e_v_g_c_;gnen of jdeas

SRAEXPRESSION ~

r

PR )
5 Y‘% W»@w,,w SN




. ) fw.gv‘ ‘ ' - ”
 WINNETKA PUBLIC scnoms g - . ) :
Winnetka, Illinois ' .

N B AT T

BEPORT OFz PUPIL PROGRESS e INTERMEDIATE GRADE FORM I . S -
"+ CHILD'S, NAME - ]
L " [TFALL |_VANTER
: ”Thg units of study in science utifize the RS I B ¥4 4
st Mcjg:nt's interest in & variety of phenomena in the o 192.00 W jo:!
_environent as motivation for. Jaboratory experfences. |z 19 |3 49 iz !
‘Students are expected._to utilize observation, classi» | @ :,"?',_!,:~ S8k |5.8
fication, recording and data c6llecting to answer . . 2 5'-,,-8 %‘5,'.;,% T 50
““the''questions raised in the ynits. The science , .- 9, '§ 8.215 9 19 2%
program consists of one semestér of Energy Sources | <ORZELAEZ ;;%é -

and’one on the Systems of the Human Body." " .,

Manigulateg and uses eguigm_ent carefullx and accurately
~Makes:careful observations . : ..
-Records information and \comuntcates findi ngs -
Reta1ins rcongepts developed in the unit . .
.- Cleans up guiﬁt independentiy -
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U_r‘xits ifciudes ° .- , > SR '
Energy Sources . ~ . . A . . L
Human Body Systems e : y . -
‘Skeletal . ’ . ) A
N Muscular |, ° Tt .
- Senses™ | .- : o s
Digestive s - .
Reproductwe -4 -oet - e :
7 SOCIAL. stupies™ ‘ e, T | TFALL T WINTER

' " The fifth grade s::ci al Studies program consi. sts 1. ~—W, i
_primarily of Mans A Course of Study. * The content of o 'Yy 12
the course is man: his nature as a species, the forces| g ,19- |=: 19
that ‘shaped and continue to shape his humanity. Three Sent oS 9t o
questions recur throughouts What is human about human | & &f, %'35 ‘a,l,,,,§
beings? How did they get that way? How can they be g ol 91y g8
. made more so? fa Z[< aif 2

. ““\In addiditton, study may include uni ts rel ated to . -

- the United States, suth as Vikings, Exploration, ' A
\,%lonization, Indians, Western Expansion, Geography', , i v )
Hap-skills, and Current Events., R o J : — : i
ead : ) ' - 3 ds " A

.. Part] ctgates thoughtfully in “g“_roup discussions : . I

wac0 0 ZContributes toward gqroup projects : n "
«Shows’ satisfactory understandi ng and retention of ) i
R ﬁ\a eri’al studied < : o e 1
0" a 7 e 4
. ’ b ‘ ‘ %‘ .




-uating-reporting method, the conference adds
- a; pc:sonal dimension impossible to achieve
mth*thc.prmtcd form. g
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vl iniented change. When a community will not
5._ . su;'rcnd’er traditionial grades, the conference,,
: .~used as.a family goal-setting stratcgyo(scc
.. page. 47), can reduce sthe negatlve “con-

,ls- sequences of grades, and focus, stude”nt-par-

ent attention on more positxvc-’kSpects of the

. .teaching-lerning process. ln’thc conference,

. the .teacher can. provxde constructive fé%wd-

%;,’:gyvu' ey
S

&

5
2R

7

5
-

7

child’s lcarnmg difficulties. .
3. When uséd in a family, goal-setting con-

e
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3
0

ers; parents, and students:
a. Learning as codefined by the family
and the_teacher increases the parents’
sense of belonging in the school and
control. of the child’s learning. As the
parents feel more involved in the
school, they will more readily take an
active role in-contributing, time“and
. expertise in helpmg the child leam and
-in-volunteering service to the school.
b.-The confcrm;% teacher’s feedback tcch
-mques givé=parents new options and
fskxlls in helping the child take respon-
sgblhty for specific, foal-formed learn-
ing, based on hisfher needs.
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‘accountable for learning.’

_ d.. School-family cooperation, trust, and

- rcsponsibxhty for-the child’s learning
are encouraged. ‘
e. Teachers.and parents are ‘motivated to

communicate clearly and openly: their

* cxpectatxons of the cl'uld and hls/her‘

leammg ' ‘-

Lo f~ #The-conference helps the famﬂy clanfy

7 their values omwhat; and how lcammg
‘vshould occir for thexr chnld -

Each famxly is d:awn into: i acuvc,

supportwe, ‘and’ mcamngful rdlc +n th\

#éducation of. their chddren. : f“v .

‘B S@lf-évaluanon is_ehcouraged:based on

: '\personab spcc:fic‘ nonjudgmen , and

-re{gcnced evaluatxon 'afnd re-

) cach
hﬂd needs. p .

: Tcachers ggm new perspcctwcs onjmh
; ne Cds. ~>ﬁ&n{.§ 0 )
confercn@é  reports rcahsucally 5nd
cCt tely«whatcach child has lcaritd
Effective | feedback ot - efﬁmency,

s

3 gwcn top gpnonty.

' oI,.»Uscd in combmatxon with any other eval» k

Z.ﬁ'ghe* conference is. the most casxly 1mple- .

back and help dach family remedy each,,

text, additional advantages accrue to teach-

¢.-The conference builds the self-concept..
} of the child who discovers hélpful .
résources and new ways to Be self-

\,:/

Y

. 1. Adequate cqnfcmnc»es rcqmrc time~—time
* for preparation by the teacher and the par-
ent.and time to conduct a thorough ‘con-
fercncc' based ‘on cffectxve fcedback tcch-
. niques. If the ‘conference is a PR gimmick,
S Or a ﬁvc-mmute “Hello, I'm Mrs. Smith:
Julie is' a lovely student,” it has no real
valu¢ as an effecnve reporting or goal- settmg
* device.
2 Parent§ long excludcd from mcanmgful
participation in the s schools or recalling old
conference methods, will not ‘take to the-
idea. of a 30-minutg confercncc. More plan-
ning time will be required for the staff,
administration, and parent leaders.to- dcvnse
strategies that ‘will attract parents tg the >
goal-setting conference.
3. Teachers; who have perceived ¢ confcrences
‘as a PTA agenda which encroaches on thelr
time, will object to half- hour confercnces as
an infringement on the already 'tod short
time to teach. Attitudés must change to see
the conferencé ds a tool which ‘will improve
Ieammg
4. Most teachess. do not have thc training
they .may “fofl is necessary to ‘conduct a
goal-setting conference.’ How do-1 prepare?
How do I'mvolvc the parents? What are.my =
limits? These are all lcgmmate questions
which will requiresin-service assistance,
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' .~ . _process- Learning is communicated as

)
Fn:

SN :k, ‘Eyaluation’ feedback is, mad'e-a,_kcy‘
-component in the teachinglearning -

1 a growtlcycle, not alist of accom-" | |
~plishments or a pile of starred projects. N .
1.” The conference helpd teachers and par- - - . : ‘
-ents, sce the ainique. 'WHOLE child, T s T e
~o0. ‘learning and growing ‘with their }:ﬂp - - :
. " port ‘and expertise. When planning PR
“u.. . goals and sttategics for learning, they, . . ,
- ‘consider .all. .the, needs which' may R )
"% infliénée how, -what, and why.the . " . L
child learns, *whati@problems inhibit TR, - 4
learning; -and how. ‘self-discipline_san - " 7

* 5 be developed. R S e

<

~ ¢ 4

If the teachers and parents in a school insist that day-to-day i%e,d'back meet the
effectiveness criteria, then the district .can more easily balance the children’s
. developmental needs with parent needs for traditional grades;and .institutional
"~ demands for efficient records. Ideally, each evaluation given to a student would
meet all criteria fullys In reaching for thi&  ideal, some comptromises that,

. hopefully, ae* to the studerts’ .benefit, -must be made. ‘
‘The most satisfactory ‘compromiises are an amalgam of xeporting methods
-.which maintain the best possible balance between specific, informative, ndn-
judgmental, and criterion-referenced reports and an amount of paper that does

not overwhelm parents or teachers, . . .
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GOAL»S TTING QOI\LEERENC : “TEACHER,
MEET MY PARENTS.” _ " - )
Y. ' /.
At one time, the fam1ly was the cent\r of learning. Ag cities grt;w into urban
monsters and society became a technological comple e responsibility “for.
.teaching and learning was taken from the family and given to school professionals.
~ +As family. roles specialized, the demands of work superseded time for parepts and
_children (those who weren’t in the factories) to discuss school. A quarterly report
card, glanced over quickly, was the extent of parent involvement. .
Today, ‘as leisure time and the importance-of Jedrning increase, parent con-
" .cern aBott quality education has mounted +Schooling has evolved into a major
preodcupatlon that causes ppen conflict aliout method, content, discipline, and
. value systems. Confused and alienated, fafhilies try to reassert control over their
children’s leaming by attacking schpol board policies on discipline, textbook
. selection, and ciuriculum; by voting ddwir'tax referenda needed to finance teacher.
raises, and by, making scapegoats of busing and attendance policies. In the last -
five years, parents have more directly confronted schooel professionals with «
demands for decision-making.control than at any time in this century. .
While many,school districts have responded defensively, others have demon-
strated that parent involvement can beneﬁt the school and the community.

ooy

G

. !
. e Multiple Alternatives, as-in Southeast aneapohs, Berkeley, Eortland
_ ;Quincy, and Wayne County, Michigas.. TN T

- e

e  Alternative Schools as in Ann Arbor’s Earth Works, New. York’s Mini-
Schools, Grand Rapids’ Street . Academy, -St. Liouis’ Metro High, Sts
“ Paul’s Open, Schoel, and Dallas’ Skyline Career Academy.

e . Schools-within-Schools as in’ Indianapolis’ North Central High, Park
Forest’s ‘Rich East High, San Mateo ‘High, Garden Clt~y, Kansas, an’d
- Wisconsin Raplds.

‘Famﬂy Goal-Settlng'Conferences 4s in Mt. Lake, anesota, Mllwaukee,
Wisconsm, and Winnetka, Illinois. - ¢/ - s -

e _ Parent Councils as. in. Evanston’s K:ng Lab School, North ‘St. Paul’s |, -
Mlddle School,.and Concord Cahfom;a s'Weathervane School. %
. The most practlcal dev1ce to bnng parents lntgythe school demsnon-makmg
-~ protessisto ybégin with the parents’ concern for their’ children’s academic progress.
. .Although it requires detaxled planmng, the famdy gqal-setting conference not”,
_only..involves' parents, it gives them a direct voice in what and how each child
. Tearns. Most, importantly, however, when used for goal’ setting, eva}uatmg, and
reportlng, thc family conference adds the personal faimly-onented dimension .
“contemporaty schoollng lacks.” = . o _
I mmatzng the family -goal conference as ‘an 1ntegra.l part of the school .
program, a district announces that. it viéws edgcation as the joint responsxblhty of |
" ...the.parents, the teacher, and the child, The valy® of such responsibility- is learned,
. ¢ \&ever, not merely by ‘the annotncement, bt most effectively by the-oppor-
tﬁm't); to be involved in those degisions for ‘by’gh%xch the. lndlwdual—teacher,.parent
rstudent=is- being held accountable. ';: i SR
-y, The,€ssence ‘of the goal-sc;tmg family, ¢ conference is commumcatlon and sup-
port. When the child is leamxng fo%assume greater responsibility for leammg, the
suppprtwand expertise. of cohcemned adults with. different, but helpful viewpoints .
, are: needed The famlly conference, whxe ”’hcs on effectwe feedback techmques,

N
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. provfﬂés an | ‘ideal settiffg in whlcl'g the chlld can receive this support and gmd@nce. s

By commu;;_ucatmg openly, parents and teachers avoid the crossed an(l conﬂlc*tmg -
_messages which confuse the child. g N v
To initiate the .family -conference, a committee of parents and. teachers‘
should plan hqw to implement the practice. In addition to planning objectives,
responsxbllmes, and procedures, the committee mustidentify—pessible obstacles
that might hinder successful implementation, decide on the- ~yesources that will
help and the strategies necessary to ihsuré success. L g

. + ,
5 L . . N ., LI
. . .

Step 1.. Forming'the Objectives of.rt\he Family. Conference _ . v

~ ~ . &
PN

. Each school will draw up its own list of objectives. In general, however, there - i
+ are six major goals for the family conference. . . ~

.

}- To help parents and teachers 1nterpret'together the school’s educational
program in_terms of goals attuned t6 each child’s needs. ’

b prasen e 43
‘

4

.2. To help each family set leaming goals for each chlld . ’ S e
3. " To prov1de ways and means for the parents and teachers toshelp

4. Toencourage the child to assume greater responsibility for setting-goals, ° .
selecting resources and materials, organizing and evaluatlng her/his
learning. . .

-

5. To appraise together the Cl’llld s growth and academic progress accord-
_ing’to mutually set criteria based on the child’s needs. . .

" 6. To.establish strong lines of cogimunication among parents, student, and . o
teacher. Tl .

~ s v o ,

v vl X '
-Step 2:. Idéntifying Respongibilities’ A O
¢ o . . . \
1., Scheduling: The ‘principal should schedule at:least two conféences, 20 .
to 30 minutes long, each .year, during- school days. The conference’ days. and '
times should be convenient to parents, but not an additipnal burden td teachers.
Some options might be: . . ) SR

e | If the number of single parent or workmg parent families is lops sched- -
ule conference- periods during regular school days. Resegfe 'several -
early morning, late afternoon, or evening “times for the workj g parents. ™ L.
"Scatter the reserved times-over, several weeks. v A P e

g/gf&;\

ooy

o If workmg parents are a large number, schedule conference days tfl R
begin in mid-aftemoon. Half of the staff will conduct school at -
regular time for all students. (Large group presentatidns, field trips, . N
and mini-courses with community and parent voluriteers, a fgature film, - o
or an assembly program can be planned.) The ‘Gther half will prepare o
and conduct“the conferences. On a second day, the staff will reverse A
tasks. (Thls arrangement ' has_several advantages: it varles the stident
programi‘allows for cooperatlve staff planning, gives an opportumty for L
new leammg experiences. and experimental, programming, intensifies
commumty involvement, "and allows time for conferepce planﬁmg by -
staff.) * . . "

2
I3 ' . s
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-~ e Statt the conference days at 2 }) .m. Count each donference day asva e,

school day. Studénts come to school only for-the conférence.

e ' End the school day one hour earl\f oh one day each week. Each- teacﬁer
mlght schedule three to five conferences in those times." .

) End the, school day two hours early twice monthly. Parents, studenfs, -
* and teachers return for scheduled evening conferences and other activi- | |
ties. Additional conferences,. phone conyersations, ‘or wnt‘ten notes
may be initiated by parents or teachers - ~

.
N , . . R ‘ . l
-7 - - .. - ..

2. Staff- Development The admmlstratlon is responsxble for schedulmg o
staff development workshops. A teacher committee should,plan the program so
that each teacher understands the why and how of the conference’and devel p'S
the techniques that will insure an effective conference. By using role pla

structured lab experiences, and small group counseling exercises, teach
learn: :

s

e How to set realistic, ach1evable, and personal goals
own needs as teachers.

&~ How tmrq\for each conference

e Howto accept. nonjudgmentally, without surprise or disapproval, wha
the child or parent'may say in a conference.

s

e Hdwto begln and end the conference with positive.comments about the
child’s progress and behavior. .

e How to help the parent and child clanfy and:accept what the ch11d

*_ enjoys in school, what the child fears or-dislikes about scheol, how the

‘child, ,works best (small group,.independent study, or other), what

«  improvements are needed, the child’s strong skills, how thé’ teacher or

. parents can help each other and the child, and new directions for the
child’s leatning. . . ‘

il -

+ o How to arrange chaJr groupmgs whlch will open commumcatlon

How to offer altematlve solutions so that the fam1ly may decide how to
solve a problem. : . e

e . How to listen actively. .
* o, How to discern the perceptions behind statements. A

e How to"help parents and child to listen nonjudgmentally. b ( '

e How to provide effective feedback. P . s -

e Tow to- mterpret information the school ha a out the “child and that

, the parents may want or that i$ refbvant to the conference, such as—
" a. recorded observations of pupil performance as shown by class
. involvement, written work, group activities, and behavior. '
" b.. ‘dated samples of the student’s work.
c. all tests: informal quizzes, teacher-made unit tests, pre- and post- e
unit tests, standardized achievement and aptltude tests. 3
d. summarles of past conferenc® as contained in “the cumulatl.ve
record. ; co - -
e. health records. g - \' . Tt
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3. Paren} Preparauon. School goals, conférence procedures and respon51-
b&htles, and methods to make parents aware of conference dates can be the ™ .

F responsﬂnhty of the PTA. The PTA can involve many parents-in a phone cam- .

) paign, run ads in the loeal ewspaper, send letters, hold informal talks or teas

: . about the conterence plans, or run 4 door-to-door survey. Asa final preparation, .

) +‘the conference plunners should pro\&;ge each family with a giidebook that out-

s lines and explains the what, why,.ang how of, the school’s evaluat10n~reportmg

conferenbe, and a Fall Conferenu: Plannmg Sheet for parents.

——— -

v i /~ R . - o . .

. . P R ¢
! *Dear Parent: B N
o L ¢ .

In order to help all of us benefit fr:fam the upcorning conferepce on o b

L

! , 1 am requesting that cach of us'corpplet‘e the «

.
) \ - . questions outlined below: - T C o ) . -

Thank you. . v
F -‘
& . . 4

. ‘. Simon Jones -

' ' PARENT CQNFERENCE PLANNING : Cas .
o 0 3 . L
lnstructnon L Un}e‘é's’;(our child is new to this schodl, begin by review- -
5 ing the summary of fast spnnﬁES conference. ‘Discuss the summary
with your chlld -
. - Instructiof I%rAnswer the folg‘pwmg questlons (Your hild and have -
in . B already cémpleted a srmdarquestronnarrc )e

e Ve n C . I Wit are your cofgerns Lox*t.'rs chlld in school this year? :
? 2. What does your“child, most nieed to improve? (As a gurde, check '

1 the curriculum guidebook you received when yours chrld registered

3
<N -j ’ 7 a inithe school. . e
ﬂ . 1';%' ). .. .

3~ How much rmr@vement dou;you expect this year? ) T

b . . A, If you wer&: to select two nec‘ds to rmprove ’ for: your‘child, : .
T G . e whrch wduld § you chogse? . vite

tEml&hc sghool mrgnt best'heip your child . .
‘ %
b, 3

w;uch @&§nugh%helg&; “ ~ ) - -

complenng the ques‘ﬁonnaxre, discuss thegy,

’ 3 *5. Lrst some ways y

{ - .- - e meet thcse%legqgs

ot - . _ ] 6. List-some ways

lnstructnon I Aft

’ . responses with your chid. Listen for her[hry reactxons What are the ° w .
3 Y ', areas of agreement? Disagt gl'@nt? L%

i - - » LN . ¢

oo 3 i lnstructrqn ‘IV: Bri yowr “answers to “the family conference .

5 . ] Together, we will disc your child’s needs and help her/him “set o

. .- : . goals for the year. Because ofthe half-hour time-limit for your confer- .
; P . " ence, it is important that each of us come prepared You havearight to- .
‘ J;' . know. all the school knows about your ¢hild. I will l‘ntcrpret that :
JURRE LT . R informatjon for the benefit of ou&chrld’s educatron !\ s . . L
Rl s L. < E S, . P -~ . .
. t .
' The gpen-ended questlons in the aboyg planning form*may dlstoncen; somE
" o ‘ * parents who nedd more “specific guldclmes For’those parents the form ort pages
‘ -t 51 and 52 is mo helpful. - ’ )
. Lo * N A : 4 ~]
R < H
r g ®
i - ‘ e .
=g ; ~ ! | . 'I . 50 . i- . P M
[} ‘ 4 i 4 Tl : . ’
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PETICE TN

’ ’ (Other)

* Dear Parent: -
In order that the conference regarding your childss, ~progralm can,
benefit all of us, I am asking that you prepare for the confcrcx;é:c by
completing this qucstlonnmre Bring your responses to the confcrcncc

! - Since‘rcly, ; A
« .
Mary Thomas'

~

,

8
\3‘ .

P CONFERENCE PREPARA'I‘ION FOR PARENTS |
A .

-
Instruction 1: Think abofit your child as you answer these questions.
In each section, give a (1) to the questign which is most 1mportant to
you, a,(2) to the second most important, and so on..

-

. (A)

I'rieed information about my child’s academic progress.

What is my child’s capacitil for learning and how does her/his
work compare with that ability?

- What specifically should my child learn in school’ (Refer to the
. curriculum guide. List your priorities.) ~

+ . In what ways has my child’s work improved*or slipped since the .
i, last conference? . .

el

~

I'need information on how my chilg learns.

Does my child know how to set gdals that she/he accomplishes?
Does my child use “unplanned’” time wisely?

i - Does .my child learn better in large groups, seminars, or inde-
s pendent work? . .
Y ' Can my child apply new leamning to new situatiots?
What probletn-sélving skills does my child uscl?

i (Other)

. » .
" Ineed information on-my child’s self-direction. L

Can my, child identify her/his- lt‘:arning necds?
Can my, child set realistic long- and short-range goals?
Can my child hear and follow dlrcctlons?

. . ‘ ____ Canmy child sclcct and use a vancty of lca.mmé matcnals?
e . Qan my child set and meet prlontxcs’ ’
% o ____ Can my child assess or cvaluatc her/his work? .
k Can my child act mdcpcndcntly of peer prcssurc’ .
S . ___ (Other) '
b ) i o )

s ‘ " g * )

N 5 1 :

51

)

e

N



* (D) Ineed information on'myv'child's peer relationships. ' .

____ ,Does my child offer to help others? '

'ﬂDo::s my chjld respect others’ property? . _ .

Does my child live up to peer commitments? "

Does my- child share respotisibility? ! - . ‘

Is m;' child sensitive to }%é‘rlhis peers’ feelin-gs? ' y .
Does my child re?pect }ffercnccs of values among her /his peers?, - . Y
(Other] . . - . ‘ '

—aar— i .

. . 4
(E) 1Ineed information on my child’s creative work. -

AR
AR

Doc¢s my child use a variety of mcdi:; to express herself/hims‘clf?

T,
53,

5

%

o
o
3y

; : ot Does my child concentrate on creative.work?

w—— S o - v -
. . Does my child-use creative talents _— -
. ot - S -
o (Other}, S ' {-
A . ¢ . \ ¢ - C N L
3 ‘< v : &
5 . . ’ . - .
o R Instruction II. The following is a summary ist of the five categories.. ’ ) :
. . Rank each category according to its importance to you. ...
N . _‘_’_I need information on my child’s academic pro‘grcss. . N H <.
RN “I need information on how my child learns. . . -
. . i ' . .- .
L ) I need information on my child’s self-direction. . :
. p . \ “
I need information on my child’s peer relationships. .
) . * . .
. ° I need information on my child’s créative work. < oy
;- ‘ . (Other) . - : & b -
R -
3T - ‘ . g
B . Instruction III. Take your no. 1 choice from Instruction II. Frame ques-
i ’ . tions which identify your major concerng in that category. Continue
Yoo . ~s - through each of ygur categories and write down the most important . C )
st o > . - . *
i . ' questions. . . .
L . What I am rost conéerned about in category 1 is | ' .
. -]
L ’ . : . ‘
( iy e 7
S . : ' .
. .
° ~ . - - [4 R 0 . . . ‘ '
. ' W}aﬂfrﬁést want toknowis __ 7 ° - o .
i . “. i . ’ ) )
> . . : L. ' ‘ . . .- ’ : ¢
, % 7 5 g ’ ‘ v
) Bring your questions to the conference. t
N ' » )
“. Ty . ;- - Thank you. . :
© :v h ’ ' » » T
» . e - . .
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4. Teacher Responszbzlzttes The teaehes-will prepare for the conference by
using. the same ‘questionnaire as the parents. In addition she/he will direct the
stident to gathier test papers, projects, folders, and notes and will help the stu-
dent complete the questionnaire. At conference time, the teacher initiates the
discussion by reviewing conference procedures, by making sure that parents and
child understand the procédures, and by sha:}g her/his expectations for the con-
ference: (1) that each person will listen actively to the 1nd1v1dua?sspeakmg and
respect that person’s peint of view; (2) that each person will respond with
-respectful tones of voice; (3) that the group will focus-on common concerns, and
work together to solve problems; (4) that each person will ppenly share her/hls »
concerns and needs.

.After the teacher has clarified these expectatlons and. set the conferencp
tone; child.and parents should.express their respective oxpectations. _
Kmdergarten and primary students_should receive help in framing and com-
municating ideas. Older children, if given the experlence in the early grades, will
have more facility in the task. Carefully worded questions will facilitate the child’s
contribution. Supportive and clarlfymg adult regponses will encourage the child’s
- involvement. 1 : .

As the second step, the participants should share concerns, ask” questions,
and discuss the questionnairgs. The teacher will assist in this step and ensure that
each family member has’theé opportunity to speak. After 10 or 12 minutes, the
teacher should clarlfy the major concerns expressed, and help ‘the family
synthesize the priority issues into ‘clear pfoblem statements As a final step, the
family frame learning-goalstatements.  °

In follow- -up conferences, the procedure will vary. Some families may seek
more spgcific ass1stance in solving problems that have arisen d\{rmg the school
year. /lé;her than"give answers, the teacher should suggsst alternative solutions
and help tht farmly select the most appropriate for its needs. Other families may
wish to focus on progress toward the student’s goals. The teacher will make avail-
able materials showing the student’s progress. No matter what -the focus, of a
follow-up conference, the teacher should make certain that new goals are estab-
lished.

In closing the conference the teacher has three tasks. First, she/he w1ll
write a goal contract with the family. The contract will list major goals, outllne
a plan of action, and describe responsibilities. . .

“The second ‘teacher responsibility in closing the conference is the recording
task. The teacher will see that the contract-with goals and responsibilities is
written out and:that copies are made for the family and fér the student’s file.

+  Finally;sthe teacher will facilitate concluding comments from ¢ach person
Tag statements such as “Pm pleased that”...“In the conference, I appreciated. .
made first by the teacher, will provide the riecessary termination.

When used in conjinction with a traditional grade report or a cr1terton-
based report, the semesterpaalagonferences should include a review of progress,
feedback: to ensfirera full understanding by student and parents of the criteria
completed, and ‘suggestions for improvement. For elementary school students,
 the single conferen'ce poses few scheduling problems. For departmentahze‘d junior
high.and secondary school stidents, hbwever, ntultiple teachers comphcate the
.-conference scheduling process. “The most successful methods 1ncorporate an
“advisor. system m which one faculty member acts as coordinator in a fifteen to .
twenty-minute goal conference based on information gathered from -the other
"“teachers. Parentss who wish more in-depth discussion with individual subject
"““matter tgachers are scheduled by the advisor to confer with those teachers. So
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that parents will not misuse this opportunity, all problems are first discussed with
the advisor. Only those pfoblems which 2he advisor cannot successfully facilitate

~

’ - o

are referred to the teachers. ‘ )
3 . . LY
¥ ° - R
- (Shubert School-Goal Centract) ’,‘ .
Name Jordi Joney, Teacher Mary Todd
~ Date Sept. 27 . o~ : Grade 3.
¥ ¥ 0 c N N
r ° & H H NS
Jordi will concentrate on improvement in the following areas: ™
% checking his work for accuracy E :
b. followiné directions ‘ : . .
\ R . e o .
. c. understanding and using place value (math - -
d. expressirig self so that he can be understood (oral) . " °
° e. understanding and practici‘xilvg care of self
’ f. drawing conclusions from direct observation (science)
g- enjoying reading indcpendentl)}. - 8 L
l/lcport date: December 15 o' .
f r ‘ . . v i . ’
Mrs. Todd will' provide smaterials for"]ordi's‘work with ¢, d, and f. Jordi
will pick four to six_ lidrary books and scl¥ehedulc 4Q-minutes of class-
room reading time each day. Jordi will main{ain present performancelevels ©
. in all other subject areas. Mr. Jones will help Jordi make a personal care
“checklist and review Jordi’s personal-care habits each night. Ms. Jonés will
. review Jord’s home study-for a and breach night. = 0 .
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5. Student: Responszbzlzt{es. The student has three respons1b111t1cs for the goal

conferences' S .. Lo :

L L L To prepare her/his own responses to the. questlonnaxre. -
} . 2. To collect all materials relevant to the conference (tests, rep_Orts, projects,
ST workbooks, ctc.)._ _— . -

3. To part1c1pate in evalua‘tmg her/hls loammg and in setting goals. >

’ :w;a( A (
: - Step 3 Evaluatmg the Goal- Settmg Conference " ) .

d TEvery evaluatiog-reporting system needs contmual scrutiny. A, district that
.‘uses the goal-detting conference should.establish a' parent- -teacher-administrator-

student (junior high and’ senior hrgh,) review comumittee. The committee’s respon-
N L srblhtwrs to establish criteria for evaluatmg, methods for assessing, and strategles
el forz,}mgrovmg the system. This cémmittee may aiso s¢fve as the steermg group
. ““which sets conference dates; handles scheduling details, suggests in-service prov -
granfs, and makes possible other. parent. involveément in activities ‘such as a

Y

newsletter, parent- -class nights, and student-parent fun'nights. .

.
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The National Center for Grading/Learning Alterdatives
811 Foxdale
.. Winnetka, Illinois 60093 .
£
" Dear Educator'

TN

We are’a small, rural high school. Some of our faculty and parents ¢
are nhappl with our grading. We use the ABCDF. We would like to-

+ chang® our teport card. We are.thinking about g Rass-Fail system or an:,
A-B-C-D and C-N/C. Last year two classes experimented with written - .
evaluations. One- teacher "loved the personal .approach; the -other *.
lamented the time. involved..The Board of Education has instructed me +
to propose a solutxon, before the end of this school year. I-have read*
Wad-Ja-Get? And I Believe that we need’*to chaxfge. Can you teH’me

"hat system works best? ' . R

2R
50 ,%&?‘*
Y ¢

:’.gg;)g‘fg‘

Sincerély,

. . .

. Samuel Hill
" Principal

Dr. Hill’s letter pinpoints the difficulty a SCho&aces when dissatisfaction
with grades surfaces. It also demonstrates several qf the unhclpful assumptlons
" e, ,about the change process, such as? (\\ .
L3 &

*m >

.

. Sbme faculty and parents are unhappy .
_to change our report card : NN
considgring reporting ‘altematives . ~ -
1wd cclgisses experimented; one liked, one dzshke§/
I have read,and I believe \/“/i
. solution by end of year )
what system 'work; best? T . :
n L) v ~'/ . \

In order that an institutional change*"may benefit the ‘people £ whom Jdtis
intended; -rather than merefy pronfote efficiency, ‘that change reqires careful ~ -
plannlng, great kpatlence, firm conv1ctxon, and a complete understandlng ‘of the . -
"‘ingredients’ necessary for s cc‘essful “effective Change. Dr Hill’s rﬁlsstatementsa.
indicated that his attempts/l.:) change the grading system WOlld endsin frustratlon.

A mot&rational approach would have beexb to examine the criteria for effectlve
éhange. ‘ . Neo. e .
. I . e : Cy

‘ 1. Change i is effectzve when it en'compasses the néeds 6@?# per.;’rf\ it will
affect. Dr. Hilt mdlcated ‘some parents and, teachers” were unhappy with tﬁdl-
tional' gradgs. Subsequent correspondence revealed: that Dr: Hill had reacted to

"« this dissatisfaction’in terms of his own predtsp‘o,smons agalnsL ade$, He had not . .

attempted.to check.out how parents and 1 other faculty fglt, or to,ralse\thelr under-
standing of thé #ssues. In- additiony.his request for “t e’best system,”, 4 umversal 1
cure-all, avoided consideration of the mmunxtys needs and the cntena for
effectlve evaluatlo%; o
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e 2. Change is effec.twe when it is based on a clear set of priorities. Dr. Hill
discussed the varipus options for changing the rgport card symbols. He had | not
copsxdcred the consequences of .those seemingly minute adjustments. 'Other than
- meeting some parent and student dl?sfactlon, the thrust for change bore ne!
relation to the school’s teachlng -l€arning process. - .

ve

1
’ - «
- N .

- 3, Changeés is effectwe when the persons affected are. mvolved in,the deczszon-
_making progcess: Dr. Hill and the school board were making the. dec1slon3' anew
system by the end of the school year. Although ‘this i is theztradxtronal practlce of
school bureaucracies in makmg decisions, it indicates why relations among parents,
tcachers, administrators, and school boards are so poor, excluslon from decision
makmg leads.to allenatlon ndnlnvolvement and mistrast. In”this context the
o Statu¢ quo, most blatantly represented by tradltlonal grades, is the safe and séeure.
stanEc_. No matter what system Br. _Hill and the*board might_ 1m'§lement, it would
have some communlty opposition.: Followifg thgzustral path;: the board’ would
. perceive the opposition as directsd agalnst, the grading chango and not as conse-,
quent on their fdilure to include teaCheys and parents in _the decrswrl maklng .
process. . o ‘t.°: . \w, 5’ L

- i ' - ;

a8

e

R

L

Chunge s effeotwe whe?t itis a-planned proces@VreWed ma 'problemL s

_ solving perspective, efféctive change req lPu’cs realistic goal settmg based upon-a °
c.learly efined institutional need, examiifation of helpful resources, qdentlflcatlon
obstacles, optxonal strategles, detailed ;rgamzatlon, “and evaluatlon
bllshed criteria. When these steps are, not folloy ed thange be-

effort to improve a system, nqt the'sudden emergenEe of<a perfect pro
" is an 1mpossrble dream.

sense, Dr., Hrll s hOpe for a “best gradrng sysfem

.

In the._.)cqajs..smce the Flrst Natlonal Conference on Grading Alternatlves, .
change theory, applled to' the reformatioh’ of evaludting anjd feporting methods,
has’twaved clear patterns for l{ectn?e evaluation and reporting systems: based op
these cr1t.er1a. Many school “districts start the change effort by~ focusmg onltthe
~ rgporting: system’s number sand, lettérs, just as Dr, Hill did. This'is a falée’start.
_ Essentially, the tradltlonal reporting system’:is NOT the proplem. Gradeg,are “only
a part of the problem., Tradltronal grades Yeflect an. optmdded learning theox’y~
which-perceives motivatiori inf J.xmlted strmulus-response terms. Ii practice, t
Thomdyke model. has €volved-into-* ‘carrots” and “sticks,” rewards and punis
.ments, which should mgtivate. ALL students’ to become - dlsc1pllned learner,

- ﬁglnstéad it fosters apathy, lncreased dlsc1plme problems‘,, dxsenchantment
- %'dropplng out. . o & R .

*A negvspaper story r.ecently report’ed a local board of educatxon meetlng at
whrch four inner city high school students described cond.mons in theii- s¢hool.
. The problemssincluded cheatrng, teacher apathy, vapdalism, and lax secunty

. . Lack of discipling gave rein to cheatmg and fo dlsruptlve students. Teachers

AN gossrped and’ did_not bother at_times even to atted classes, Lockers were,broken ~.

: ito, and proper@ stolen, The so- called securrty }system made it possxble for,

:almost anyone* to obtain’ an L.D., card. T TR

.+ One board member pronoqnced the: sr;uatxon to be faf more than a secunty

problem. A fundamental attrtudmal chd’hge is needed she said, . =
correct the.misfocus éaused by grades, a sehool district musttdeclde what

rtanb The Forest Road School in La Grange Park, Tllinois, developed a
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_series "of faculty-parent seminars -and questionnaires to digcover real’ classroom
"7, priotities, The final report listed the f({llowing: ‘ -

. ; R TR R . o
hd .

At Forest Road, we believe fl“r&::v_er}; é?iiiferit should learn—

‘1. To treat othet persons with respect.
* 2: To contribute to each other’s learning.
3. To express.ideas and feelings clearly. *
4. TS feel good-about herself/himself. * - -
5. To take responsibility-and independence as a learner.

apprapriate to, her/h-is.abﬂ_igy. ,

6. To dévelop skills in gach subject area

. N R e . .
\ - J - . .
A second Forest Road

) i R - .
S decision agked that evaluation and xeporting reinforce.
the™ community’s classroom priorities, yet allow for individual differences. A -
. - faculty-parent committee developed these guidelines: - ’ . ) -
- N . A .

.. qu‘regorfing.’s}'xould—- . .

Y ey,

- Our evaluation should— .
T

o

* 1. Measure indiyidﬁl effective growt,Q
- by means of consistent criteria. =~ ',
respect for others  ._
contributiéns'to others + _
communication of ideas and feel-
“ings” |+ .

<
1. Communicate individual affective
and cognitive growth in relation to
criteria. ;. - -
- a. establishment of continuum for
affécéi/ié growth .
b, development: conisistent mastery

W nt of posifive self- . 16Velsiin. conitive -skills N

;f’;z . RN ’ 2. Combine. a varlety of manageable

£ ’ reporting ‘devices, . v :
3 3 T e, > JEPR 2

s ¢ . " a. student-kept Fecords < 2

TR

2. Measure. indi¥idual  effeftive. learn’ |

] . & S, . .
: ./ _ing by consistent critegia-at each grade
LS _level. "f\

S

4535.\?,)‘;3@‘_}
P B
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i
B
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b. chbckli_sts/gdn_tinuums’ .
c. thrée conferences yearly with re-

. . rentgoall . - ’
LS P - . :
-~ -~ d. pasitive agcq constructive tone
.ot ‘ 1&% ®
N

= leased time and baséd on par® - *
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a third Step, facu]ty commrttees,eusmg the crrtena for effectlve feedback

50 deveIop d sequenqed sk111s for egch subject area. . - o
fifx - S - . hd
P ST ‘ . Language Arts Skills

o et e < (levels 4-5-6) N i
s A - N

’gf R Composmq ‘s ( )

T o - Maintains|skills learned in prekus»:gréde&

Writes four”types of sentences correctly m sequentially developed
“accounts ) . - -

‘Writes paragraphs around a tOplc sentence

.- * Develops-a story using’ openlng, plot, and closing

o : * Retells myths, fables, folktales in characteristic literary form

.~ . Preparesrand presents oral reports selecting vocabulary, constmctlon,

ey and dlctlon appropriate to purpose and audience
: Cooperates'i in, dlscdssrons by, respondlng as well as listening.

. IL'Sentences .
o Identifies-and uses four sentence types'™ -
. Changes nonsentences into sentences * L
- - Changes word order to improve meaning
\‘ ‘ Organizes notes for a short, summary report R
e Recognizes nouns, vérbs, descnptlve words, subjects, and predlcates
SR Uses direct and indirect.address in sentgnces. )

b PR HI Caprtalxzatlon il ) . -é’ ‘
_ -+ Maintains skills of earller grades . T, o e
o - Uses capltals consistently for firstword cgf sentence to 1ntroduce dlrect

i Yy quotahons, for proper names, for ] personal pronouns.-
Ve , \ "

s Y .

R ' Punctuatlon ¥ -

’

R : Uses quotatlon marks correctly v ; ® -3 .
7L« TUses commas to. separate words m senes,xsetﬂ p‘f words m dxrect
L ¥+ .. address - . R

; * Re¢ognizeés and usés quotatlon marks - Ty
.« Uses apostrophes m‘@contractlons, smgular. possesswe nouns cu T

- .2

Uses underhnmg for book titles . .. , I

- : 2 .
- R N ¢
- - . M L4

LTS

}*,VHand}flﬁtm T “['1 j" T \/'”ﬁ;".“
- Writes legibly and: neatly in all«wrltten wor,k .
o e Uk conslsFen,t slant .. f. s d[ P
Has,umform sizé andtsha e.of letters an numeralsm S

~ "Proofreads and cotrects trouble spots -~ T '
P Practlces 1mprovement 1d all sub_;ect areés AP

at

.ot ne
N E hot N ~ ’
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. ) .'"‘ o .- 2. Need for record system whxch chil-

., . - aresome practrcal strategres. - e - sy

L PR Vs

~ P

As the - Foresit Road committees developed the evaluatxon a.nd rcportmg
L devlces,.a number ‘of new problems emerged. Each problem was resolved as a

o2 "% “need response.”. . \ -
% B - ‘ . . . - .- . o s -"\“
Problem Lo - Solution Devised | - P

. . - N * e . E LA

"~ 1. Need for’ md1v1dnallzé¢ matenals
. . “which spanned several grade levels in

‘cach’ classroom

1. Redistribution of materials among

grades so that ‘each. classroom had a._

.range of levels in the matenals (for
example, in grade 3, the classroom
would have aterials for grades 1-5

2. Development of ‘a“single mimeo-
.graphed booklet with .the X7 skill™
seqﬁence for each’ subject area. As a. :
child completed a posttest, sht‘flhe¢ s
made'an X and entered date ¥ - oy
3. Establrshment of aparcnt—voluntecr :
pool and a cross-age tutormg program ..

- dren could use s
3. Need for cla§sroom aldes to help
- in distribution &f materials,” tutoring
- and-other small tasks.
. " 4..Need to help stydents dfvclop‘ effec-
tive skills - ] '
5. Need for grcatér vanety of mdr-
" vidualized materials. e

! S, . ’ 4. Expansron of magrgjcu'clc to. darly s
: . .use, K4, Implemented advis‘oi‘y‘*‘trme -
in' upper grades.with spcclal*matenals i
: to develop the desired skills " e
- . ’ 5. Establishment of admmrstrator—fac- .,

ulty review committee. Summer sti-

“ 1 - _ pend to séek out and adapt materials
- ) ) ) . " from other schools pubhshers. %‘% L

N

. ~ In-the problem-solvxng context, Forest Road V\;orked four years to bring its
learning program into agreement with its objectlves. The problemgggiof conference .
plannmg time, scheduling, and the checklists which reported public progress
became a mec'hancral tatk, because the commlttees had so carefully laid the
necessary “process’ groundwork and had gone through the progess; step by:step.
Today, their process continues as Forest Road’ attempts to “‘clean” its reporting

- system so that it will reflect the effectrveness criteria as closely as possible.

. s, - -
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GettmgStarted , ° 3 . i PO . SRR

.o
3

- Frrst steps are hardest. In deahng with the gradmg issue, it is rash toplunge
headlong into battle. To “intfoduce “the ding issue without rnducmg heaVy
emotional reactions, 1dent1fy parents and ‘teachers who have §imilar-views. Here

o
S

-
- N 5 . >
. «

F . ’ ‘/f- / ) Vi N

e o “e Have lunch w1th a drfferent teacher evefy day Discuss. the students, the

. é teacher’s views on cheatmg, cpm etmo apathy. Spend’ y%lr tﬁne{lrstemng En- . ‘i[*,
* . courage yourjmeal partner to discuss eac 1ssue thoroughly “Can you say more
4 7y about that?” “‘Coyld you explain?”
. " e Purchase a basic library! of gradlng materials. Xerox chapters .and articles,
- for faculty marl boxes, departmental offices, the school board
S B ’ ,», . -
T ‘ ' . . S'uggested Readrng ,, ‘ T "?: _ .
» - 1 *

Sidney Srmon, Howard },ﬁrschenbaum,’Rodneyn l‘lapler. Wad -Ja:Get?
" . Jhe Gradzng Game in Amcm‘an Educatton. New York Hart Publlshlng
' Co.,»Inc., 1971. :




The basrc antlgrades text. ert‘ten as part flctlon, it covers the issues, the re- ' )

o search and the' alternatives. In addmon, an excellent ‘appendix reviews the major d

P research on gradmg ¢ . )

- William Glasser, “The Effe,ct of School Failure on the Life of A Child. ” ) o '
Washmgton, D.C.: National Assocratxon of Elementary Schools-Princi-
pals, 1971. . . R .

- L

S

A reprint of a two-part article pubhshed in the -September and ‘November,
1969, issues of The National Elementary Principal. This excellent article goes
directly to the heart of the failure-success issue. It describes succinctly how most _ .
school problems, mcludrng,apathy and anger, are caused by the farlure syndrome. . .

A basrc book for gradmg reform

. I
Wllham Glasser Schools sz]ro’ut leure. New York: Harper and Row,
'1969.

/ B
. B .
B . ¥ -
.

An extended version of. Glasser’s artrcle on failure. Thrs book expands the discus- ' .
:sion to mclude “how to” build success schbols based on posltlve self-esteem. . . .

. A .

LIEN

Sidney Srmo‘n and james Bellanca, editors. Degradmg the Gradmg

Myths: “4 Primer of Alternatives to Grades and*Marks. Washmgton, , . L
D.C.: Assocratron for Supervrslon and Ctitriculum Development, ¥976.°

. v / - . M . - " :"

A collectlon of essays, lncludmg articles by Combs, Napier, Kirschénbaum,” , et

and.more than a dozen other “change agents” who successfully proneered grading .

reform, is built around foirr subtopics: the issues, the alternatives, the change T g
process, and, the results A basic book for gradmg reform R L e e e i
“\yiw'ard Krrschenbaum and James Bellanca, College Guide for Experi- e ]
mentmg Hzgh Schools. Upper. Jay, New York National Humamstrc ' - R

- Educatron Center, 1973.- I e ,;,, _ - " e
“\' The Guide_is a l‘(%l.ere book for hlgh schools, which shows in black and T 4 o

whlte that :colleges do accept nontraditional htgh school transcripts. The exact -
equlre ents foy 2,700 colleges aregdescrrbed in response to the questlon, “If no’
grad P

g ,what must-a transcnpt contam"’” ‘o, L

¢ »

! v N )

B in. Bloom, J Thoma% Hastmgs, and George F. Madaus. Haind- .
boo omJormatzve and Summwtzve Evaluatton of Strudent Learnmg‘~ i

reports areemcluded

it

‘ eva.luatxon system, Very thor
o

e o
(fuglgpresea m
f
PN

%
: : '”‘””’lt% eetmg,fbreak mto,,small groups In each group, listen to
-~-taped speeches abou&grades Arthur Combs,,, ‘Gradmg and What We Know About |
Leammg” (Upper Jay “'N“%W lf"ork‘ National Humamstxc Education Center, 1973);

Sxdney Simon, “A Personal Seqc&_for angrade ,,(Nattona.l Humamstrc Education
rsehe Kltern! Ve}-Approaches to, Grades™
n

Qenter,r 1973); I-l’olvard Kirs enbaum;ﬁgiv B
- (National Humaristic’ E“ducatloni::,Center, 1973); %N"apler “Thie Change :
Aint and.Grading Reform” (Natlona.l Humanlstlc%dﬁcatr

on Cerxter, 1973))




‘e Ask your students to discuss grades. .

o Invite a speaker to address the PTA about evaluating and reportmg Usc
The Gradzng Game to open the discussion.

e

. R ‘
. .~ o Plan a faculty in-service day. Divide the faculty into subgroups and use. v
. any of the following surveys to open the conversatlon. Ask each subgroup ‘to )
Lowe, . report to the whole faculty at the end of the in-sérvice day. Give guidelines for the
AP # reports. : _
IR o Distribute Data Feetlback QuestxonnaxreS' - oy . : \
E .- N * . rat v e .
b
;. L .
o . . Instruction: Within each section, rank the seven statements. - “’J
R [ . ) h . ’ ~.‘ L.
) . Reporting / T v | - g
- O \ \ . o ) . ' : R P
‘ ¢ The reporting system should accurately report the evaluation E
. .. ’ to the parents and students. i ) - ¢ - /
L o -
/ .
Repoiting should reflect what aAchxld has leamed - e
: - - Lo |
o P .. Reporung system should‘be concise and efficient.
v . . . .
O T ) ¢« Affective behavior should be reported within the classroom® = - .
: : : and within the total s¢chool environment.
5.
0 —  The ummg of‘a report,should allmnf‘ far contmucd studcnt
e .- . o \ growath
£ \“ ’ v 3 M < * “E
. . - L Reports should be made at suitable intervals.
- s e . ‘~ —— » >
Reporung system should reflect extracumculanactlvmes ) )
- . Co - \ . . ’ . of e PO ' o .
? Sl ¢ Evaluating ' Lo - , .
e e ‘ , ” S *
T ¢ a_ To do so effectively, the person evaluating should have, suf- ‘
> > - R . 4 g ! -
L, . ‘ ficient time. .
& / * " Evaluation needs tobea cgntinuous process. ., ' -
,:; . N N . -
% ) ) Evaluition system should serve as a motivational device. ' . - .
. . X i . . o ea
. Evaluation system should be objective. ) “
. . A
Evaluation should measure’ affective behavior. -, .
!
. L , -
£ Evaluation-system should allow for student jnput. » S
X Evaluation should-indicate the role the teacher will play in ' ' g
bA) - . . "
£ promoting student growth, - £ , * '
— T {
{ - o - - '
! €. . % "
P * . . i .
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. . A
{ . e Evaluation and Reporting Systems Analysis Sheet
P ) ’ .
\ 1. Rate each item as you think it applies to ouf school. . ’ o,
L Scale v 4 .
- »
’ A~—true to a great extent . ‘
S - B—true to a considerable extent T .
B - ' C—true to a limited extent - b |
: N-—not true . s ’ o
© . - . . -
TN . , ! . ,‘
?f . Cd < ’)(J\ ' o L
: ) : .
: T \ . (Circle One)
. 1. The evaluation program pro‘vides students with a clear under- -
;! , standing of exactly what they ‘need to do in order to improve .
9 . " ¥+ upon or correct their individual weaknesses. . A B CN N o
2. Students are involved in the evaluation of their own progress. A B CN«
3. The evaluation program includes mformatxon on each sttvxwdeni in .
. the areas of athievement, personal-social adjustment, physxcal
: “ status interests, attitudes, work-study skills, and creative expres-
> . .. ~k
‘ sion. | . ’ ‘A B CN
P ° t - .
3 4, Student progress is evaluated on a continuous basis throughout ‘
/ , : J the year.~ ' rA"B C N
K -t - ) “ . . I - . ‘ " .
- 5. Teachers.use a variety of evaluation instruments and procedures, -
: ~ such as systematic observation, interviews, tests, anecdotale . ¢ J
- PR records, socxograms and case studies. B} ABCN . )
. * A .
: 6. Information about students is obtained regularly from parents_ .
[ and professionals. C e A B C'N N .
7. Teachers use the information they have about students to-adapt Lo ) | C
" instruction to individual differences. ~ v A B CN .7
v ] .~ .
" = 8. Teachers utilize evaluation results to- facilitate and improve the )
P . ' learning-teacﬁinyg process. ] A B CwN 'y & ,
. . N
9. Tj:achers and administrators utilize evaluation results to provxde . . . )
continuing feedback into the questlo}s of curriculum develop- ’ P e )
, ment and educational policy. . st . A B C, N
) - 10. °A comprehensive system_ of, cumulatWe records xncluding only” /‘ e o w
factual and/or documented information: maintained on’ €ach stu- . N .
h dent. . . A BCN . ©T .
. . ., § .
o - ' . ] .
P 11. The evaluation program is developed ind evaluated coopcratxvely o .
N N = .
- » ~ by studentsgparents, teachers, and administrators. .o, A B.CN . ;
. ‘ o7 ‘ ST =
N : ' 12. .The eyaluating program s consistent with the goals and phllo§ - .
P ophy fj the school. a . — A B CN SRy )
f, N v _ ; M;’-ﬁ-—‘-r z . iy ‘
; N o + .  TOTALS . = T
! T N N §
~ - - - L
B Ra :l . »
Y 2 ' ) ! '
; I - f .I ' ;. . ,\ .t
Pl . ; - N~
: ey ’ ' '
3‘ Q . ‘ v .
’*EEMC T Tt T 63 C s :
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Reporting Student Progress e . . (Circle Onc) .
. LY >
¢ ‘ . t S [ . . ° "
1. Reports to parents indicate the -progress of each student in ' S .
: relation to her/his own goals, not class standing. . A B G N~
AL v . te ki M i ‘. -
. 2. |, Reports to parents provide parents with a general understanding -
of their child’s performance and strengths within cach curricylum - - f
la.rea'. v . e . . A BCN
. 3. , Reports to parents inclu&g parent-student-teacher conferences, L
personal letters, telephone calls, and'home visits. R A:B.C N
o N ' ot . .
‘4. Reports to parents arc made whenever there is a need for them -, N
- rather than mérely at stated intervals. - o N A B CN.
R 7 5. The system, of reporting to parents \:ncompa_sscs. the objectivc.s' ' . )
Ll .valued by.the school. X . . ABCN
. - , “ . ) e s
6. Reports to parents include a method or procedure for parents to- -
communicate wit}.} the teacher. . - A BCN
. 7. Parents, teachers, and students understand the specific objectiveg,. .
of each curriculum area on which Students’ progress is evaltated. A B'C.N y
8. The system of reporting to students and pal;cnts i dcveloi)ed )_ . “ ot
and evaluated cooperatively by students, par nts, teachers, gnd .
“administrhtors. . N : N A BCN
9. The system of reporting tq parents is consistqnt with thé;goals . .
and philosophy of the school. ' . B A B CN
e . \ . N [
10™~The system of reporting makgs it obvions that there is an oppor- )
tunity foy the stugent to impréve. c - A l} C N
‘ TOTALS . < . 5 '
’ . » - P .

.4, - e Article summafies. ' : - .

Ask each group to read a spécific chapter in' Wad-Ja-Get? or an article

.. Loff grading. Then ask them to discussZthe reading and report(\back the;dlffercnt

*".: " reactions. Once the faculty begins_ talking about the issues, emiphasize réspect for

" _different opinions and ideas. When there is a clear spectrum of opinian, about’

grading and(its, related issues, propose that the faculty, devote several fin-service

meetings to study.the facts and, work on a plan to resolve differences copstructive-

. ly and ratighally. ~' : PR Ceg
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Over the past-decade, the small number of\school districts that have risked
grading reform have generated much valuable if{ormation. Although Oz is still
far down 'the yellow brick road, the grading reform movement has'made progress
that “few antlcrpated The point has now been reached where the famlly con-
ference, combined ‘with more than three dozen key elements, constitutes a re-
i porting-evaluating, System that meets the criteria for effective feedback in a
personalized learning program. ‘

. Key -Elements

Y
Foster community’s desire to change .
- Involve community.in the decision-making procéss
Involve teacherf in the decision-making process
Involve administrators in the decision: makmg process
Develop criterja for evaluating and reportmg
Examine alternatives mcludmg pro’s and con’s of each option~
Establish an agreea -upon school philssophy
.. Establish clear pnormes in the teaching- leammg process
Research community needs and expectatlons
_ Discuss issues openly  ~
. Obtain accord among parents, students, and faculty
Think “‘outside” perceptual field .
Select leadership for’change-
- Identify barriers to change including dollars
Set goals for change process
Set parameters for change process
_Set nonjudgmental, trust chmate for change
. Make choice *
Plan implementation and eyaluatlon steps
Individualize program with appropriate materlals
Work out-forms ‘
Maintain communication
Visit other schools
* Develop reporting specifics L
Establish sequenced skills and objectives
Make structural ¢hanges * -
Organize’ adv1sory systerrfs
Develop teac%er in-service
Expand parent involvement
Ev?aluate the process
I _The yellow brick. road $ymbdhies a way that] leads teachers, parents, ’ané
students toward the promise of learning options to meet personal needs. To
s7separate the processes which. make this possible-is to deny. that students can be-
come creative, mtelhgent and value-clear individuals who control how and what
they] learn. If the promise. is to be fealized, it is 1mperat1ve to céntinue the quet
! for Oz, not just for the welfare of a few select students, but for. every .child' in
every - classroom. " - Rl :
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shakopee,&emeatw(y Schoots
Independent School District 720

Shakopee, Minnesota '/\
7

“

Thr. 6anu.£y, home, and Ac}ufoz ane all vital factons in the educational
pProgiess of your childs ‘We must all work together 504 his/hen: bwt
physical, mentat, and social growth, °

This p/wg.waa * neponting Ayuem 44 based on 60(Ul nine-week . pwads
The finst and thind agport will be a scheduled conference befuken parent
and teacher. A waittén hepont will dlso be yiven at this time. The
second and founth nepond will be a written nepoat to the parent, .

Panents and teachers are encouwnaged to communicate at any time that,
mght be of beneﬁuz ﬂle student, g

----- S S SRR

.:l ------- b duddedabode b Sttt bdadiadade Ak 4
7, 3, oa4maboxuaneva£ua,twn06yowndu.€d A

Sa = 1 e 17,

Y

The numben 1,
eaneful neading 06 each statement is vvuj“wnpalvtanfto gain the meqning
of 2he number placed in each box -

o T L

/
1.- In*the avalua,twn 0§ youn chitd & numben one' (1) in the box !
means. that this skill or trait ccmu«tenuy accww /
. /

Z-Ammbm.two(Z)m axme,amtlwtﬁw&dkxuoat/m&t/
'genwayoccww

3 - A numben three {3) 4in the box means that this ARL
Aomu:um oteivs,

s

~

nwvbu goun (4) in the box means that ﬂws shitk aa tzuu,t
Audom LT B

“

L Kéys |

Evaluwtwn Pendods
Orzri37d

il

1 - Camutwt&y --2 - Gcnuauy -- 3M.§ametunu --

-,

~
@

Work Habits:

Follows dinections camecﬂty
Coppletes work on Ltime- .

* 1§ cafeless 4in doing a,su.gnmemu

t Shows a good attitude toward Learning
Wonks {ndependently
ﬁuup«uu well in small group ac/twmu ‘

pa/ut ip class discudsions

]

T

~7

S, A TR

T

Pmona,._ Development_dhd Inten-Pessonal Rdwcwmhcg
S ﬂup(.ayé Sel{-confidence o
Shows countesy and MMLdUzaaan e too
-Respects¥authonity v
1s disruptive {n class behavion
Has d/c“u:u&ty 'cancant)l%ang ~

¢ {

" breateh Habits? !
18 cane fud in appwance g!‘nd dw&nua
Appearg to need mone rest’ : }

R PN

N

oy
A

~phng

~° 4

N

I
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&in

x
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P

o
I
AL

& ¢
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* Teashemy

Pm_':-i’;;gma Reponts.
Superintendent - Dn. Robent Mayer
Vingil Means, Donald T,

)

-~

Grade Next Year

Eémntady an'nu:pa!;a

¢

Grade Schook Year

i

‘

1 --Consistentty -- 2 - Genwcauy --"3 - Sometimes -- 4 - - Seldom
X - Does not apply for ‘this period

Subject Areas

Lan%:lgge ’
¢b good- Listening skills

Expagsses ideas well onally
Expresses ddeas well id writing K
Has difgicully using pnitten Za.nguage shitls

K@y_:
Evdtuation Periods
PIz1 3717 ]~

o
=

' Handwniting: '
Fonms Zettw comeoc(;y . . . :
Applies Alu.la in daity werk .

T

|
|

.
AN

r
I .

.
o

1 |

L3

"~ Science and Heafth:
T 1] ~ Undensfands basic concepis

Social Studies:
Undensfands basic concepts
* Finds and uses suitable neference matenials .
HaA dcgmb&ty ut widerstanding maps and chants

~

N

>

. Phyuca., Educwaan
- Showd cooperalion
showé poci sportsmanship
Shows growth in shifls

< ’
o

o

w

Arnt:
“TShows entative abw,ty
Has difficutty in hMdeing materiats and tocls

4
. Muu: N4
Participates in activities
Shows improyemdnt. in sRiELS
. Uses self- cant)wf. in ghoup, activities

.

’Werc

]|

‘e

-

-

Attendance Recond:
“Vays Present
. Days Absent
" Times Jandy
i

o -
N

Separate repo'rts '!o:r Math Reading and Spellmg

] /o, -

».

. . O
Form No. NCR-PR-23--Supreme Schoot $ypply Co, Arcadia, WIS
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’ The school and the home éhare an obligation for : the equcatlon -of chlldren/ 6 help themy +
\‘deftl;p to thém’fughestz-potentxal Ydu are cordially invited to visit the schol and consult ’
. th cher and pnncxpal in regard to the welfare an&ci@pro SS of your c d 5. . . :

. ‘ . .

1 I B <
_ A
This&ef)ort shows -our evaluation of your child’s achiev d growth mknowledg&\
skllls,"‘attltudes and habits { in dlfferent learning.areas. - Y o o
y . I /i ) - e - o
" In the Language Arts and, Mathematics. Jdgarning areasx, e children are generally placed in*
progress groups accordmg to their ability to handle e mafenal successfnlly In the other
lee.mmg areas, chlldren aretgenerany grouped accopding to th lngerests and needg.

.-

[N

¥

S “}

By cﬁpablhty at-this txme, we‘;nag_a ) ﬂd’s ab
detetmmed by matunty, gpfitude, mte ,;study ablts and attentlon span ‘at the time of
the evaluatwn. By comparmg"cap ] w1th achxevement we can detennme ;he extent fo /
‘whith the child is makmg the mos/f { his & her capabxhtles. , )
- E . «;f ,’ ’ * - :.
Categones relatxve to each/bpe ific: leammg area hmf'e Been prov1dedfnx appropnate che
marks No heck means ms?hat the partlcuﬁr category is ‘not app‘ricable to the chj
this tlme. T er's comments, ‘wheneger appropnate further help 72 descrxbe an g i
o{yq\_u child's adhj ement and growth in school \ P
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B Tonal awareness ... !... B P ] . ‘ L
. Rhythmic awareness.................coiden.. s R
i " Preparation of assigned work ... ......c.iiiune. i o A / '
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e SN . . N4 A .
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- M . . . v s - ) © o SR
. EXpressesideascreatively ... ....v.eiiiieiien.. 2 L T e
©" Usesvarigty of matérials constructively ......: Z- ‘ s I
_, Listens to'and follows.directions: .....,..... S N T ) b
. " - . AL . I Ry B - : Por 7
B .. . .Strives for self improvement .. .............. i ) O L ’ B
£ - IO SN . -~ - Tk
Rl A ST A L B
ey - T e 7 e UL FTRL T T
%\éf» . PHYSICAL EDUCATION Efg
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JUNIOR HIGH LEVEL

.. Comment Sheet
B -~ . B . . Q \ v

»

»'_Name of Student' ) ) L ' Date

i .
bt . [N -

This analysxs is mtended to “give parents a niore speélflc report as to,the areas
where stadent achievement is labkmg and where 1mprovement should OCCUI‘. A
check before any item indicates that the student needs to 1mprove in this area.

We strongly urge parents to make ain '1ppomtment~w1th the teacher if more
clarification is desired. . : _ o L

.
O

READING

Teacher

Reading Level

. Knows and uses structured analysis
« Knows and uses cohtext clues
Can use the dictionary effectively
Can find the mdin idea in selections
Comprehends details
Can arrange related items in sequence
~*Can relate details to the main 1dea SRR
‘Uses infereifces « - '
Recognizes the differencebetween different types of ertmg -factual,
opinion, imaginative .
Can recognize and.analyze the elements of literature
Adjusts reading rate to fthe material
Can interpret graphic materials -
' Reads orally with inflection and comprehension  »
Does mdepcndent readmg

Remarks: F S




M - . 2
P - 5 A s .
. t . b - ., ¢ «
i : :
. ' L - T
. .
. R
o '
o
.* : .
B } Teacher i } :
Tt ) Uses correct formst m\i speaking ¢

. Uses'correct forms i in writing
- Masters'the mechamcs of writing
Uses appropnate 'idiém and diction
. Expresses ideas effectively in written work .
~_Expygsses ideas effectively i in oral work: ‘
A ‘ Knows and uses various sentence patterns =~ ' SR &
' L - Knows the criteria f evaluatmg audio-visual communication, } -
: R " Organizes information and uses it as a basis for his own wrltmg
O ' - - Participates in classroom discussions * : R
e T . . - Fulfills requlred assignments L . , .

&y
i

",'

Remarks: ¥ .o ‘ .

£ SPELLING ~ .o oo
N - " Teacher. y . _/ T R o
. Passes weekly spelling tests - " .
' Transfers correct spelling to other work ‘ . ‘
< ¥ - . Recognizes relationship of various word forms . -
: Can apply spelling patterns to new words .
Fulfills requlred assngnmengs T . ' ..

' Teacher . I " e T . » <.
¥ —— . - B ~> N . ‘(
Mast>zfsletter formation - \:;-:- e e b . "
Develops rhythm and adequate speed.in wntmg N e

. Transfers good writing to othér w0rk
/ Fulfills gsmgnments. »




‘e, . Lt
, & ‘;: . R v
o MATHEMATICS o K R
v, P , N : - ) & . . :
) B ) Teacher L o R . - - i
i, A oy, A o - ; :
& . Maﬂrematics Level‘ R ey L -
. o e —= — ; . H
- : Knows the baslc facts y R X
. Performs basic computa,t;onal skxﬁs aceurately .
“od. T §terprets and solves problems o P, .
B P emons‘;rates coinprehension ¢ c§f ] athematxcal ideas and concepts i
T~ Perceives mathematical relatlo h1ps e SN
.. Fulfills rcé{uxred assxgnments Sl e ’ N
Renfarks: e O L - .
E fﬁﬂ‘c. . . B T a B [ . .
T
3 PR = T -
. “ N - P 1." 4
SCIENCE -+ - e . G
- Teacher *° T Y A
- G = Tl .
. Performg smple expcnments-mdmdually and' w1th a.group
. . Uses problem:‘solvmg techmques effectwely .
) . Knows science terms M P < B
- . Moveslogically from observation: to_conclu R ‘_ -

Can seé relationiships. and ki Ziéiﬁ’pzirisé)né -
Is able to relate scxennﬁc cgneep‘cs to recent developments and every-
day life ) Rl . .
Master§ content material.~ . .
Partlclpates in classrodm dlscus
... Fulfills assxgnments- 557, ;
s

-Remairks: A %

AT SOGIAL STUDIES. - *

4 -

Teacher -~ 7 . L ] -

Organizes information , - S -
Interpréts information ; | . "
Evaluates information - _ . C N s T o
Identifies similarities and differences. : - LT
Assesses adéquacy of data . : e ' - L
Understands terins and abbrevxatlons . i 25% e
Interprets maps ., . N #E :
Knows howto-se charts and graphs - : } :
_Comprehends the significance of geographxcal .and hlstorxcal facts . _ ] -
"Mastérs content material .. , ., A - A -

EY] -
<

. Participates in. classroom discussions maturer T

. T

Does additional readlng and research . - = L
Fulfills requlred a551gnments .o o S
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R Y . v
) H et . - .
) . - . . % .
. O ) -
- 3 .
eacher’ Lt . -
i ¢ . . ’ .‘
) & Usgs basic art techniques . ‘*, o ‘
© . * * ~Works with différent media effectively \ .
. -~ ! -1Is able to gxpress ideas in"art forms 4 .
%, Fulfills assignments ' '
@ —_— g d - “ .
vy o i - . ) e . ,
T - Remarks: : - - L ’
"o : . 1y . . ] .
o - Yot *. ‘ o
. g L < ;
. N . L. - . .o » . . N .
: = - ne ‘

. MUSIC -~ a .

»
oo L - : . . . .
& Teacher " . «
i ~ Masters the music theory that is taught ’ .
: “ Participates in group singing : . .
R Shows interest and enjoyment ,
e . Fulfills required assignments - :
:' b : T~ ] ' v M . .
PO K . s T . . .
A Remarks: _#5¢ - - - :
-~ = *»% KA . ) N 3
a0 . e C. . 7;:»:} § . - i 2 "“”"V&mw@m‘w*ﬁM
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A

_PROGRESS EVALUATION I

October 5, 1959

?%‘

My nameis. - « - . This is our first evaluation in

Wayne Juni§] *High School. Iam in'section We have Miss Tunis for
English and "Sogial Studies. )

We have elected officers in our class. is president;

is vice-chairman; is secretary;

and . is treasurer. We can buy many of our school
supplies here in junior high. Our school store representatlve 1S
’ Our class has chosen topics aboutaMhlch we wish to do research. My tOElC
is .- . . The books which I have used in doing my
. research are: '

gy

N , £

We are learning to keep research data on note tards. I have writtefi

note cards. Most of the class members have written note cards. My committee’s

note cards are due October | . ‘ T
We write two-or three compositions each week. Every Monday our spellmg-

list is made up of the words we have not been able to spell in our written work.

So far, my spelling test marks have been__~_*, , and .

During each report pard markmg period, we must read two books. I am now,
reading ) by - « . .-My repQrt of the book i is -
due October 14. ,W S

In our-classroom we have several large bulletin boards on which the students
arrange drspLays *I have done ( uch, something, nothing) to help. - .-
Each wigléwe write our major thought for that week. The class.has tarned
“in four thought cards, I have turned in thought cards.
——Edery day we read the news summary from the New York Times. Our
monthly scrapbooks of current events will bé due, the first of each month.
We also have a classroom library. We bring books and magazines for other
people to share during freg reading time. I have loaned . _books and magazmes to
the class library. . .
“Because the class is workmg-ln various fields of research we often work
*"in small groups. Durlng small group sessfons, I contribute (always, often*, some-
times, few times, never).'When we_finish small group meetings, we- mport ouf
" problems and. progress -to the entire class. ‘During ‘larg‘e group. dlscusslons,, I
participate (always, often, sometimes, seldom, never). | o
. Because much of our work is written, we practice penmanship. This term my
. wmtmg“hasr(lmproved ‘stayed the same, gotten messy): , 4 - - e
- "Ltarn in most of my homework agsignments (on time; late, not at all).
- As 1 reyiew my record ofthis fiyst few weeks, I beheve my mark for English .
“ and socml studies to be A B<C D E The .areas in w'hnch I must try hardest tor

% s
/ g
.- t/ //

I

L




LRy we AL

TR

f”‘ LS ¥ PR

oy

X
T

I believe my“ conduct thus far has¢ been (excellent, ;good\s fair, in need of

improvement, yery bad.) Miss Tunis believes my work hanbecn (satisfactory,

unsatisfactory, failing.) Teacher’s comments: "
»

N
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" Reads silently

'Y ¥

. ! ‘:\X’ N . s
7~ PRIMARY.-AND I‘,NTERMEPIATE LEVEL .

Comment Sheéet
v ~ ‘ )
- Name of Student_ ‘ . . Date

. R . e N
This analysis is intended to give parents a further clarification as to the

appointment with the teacher if more clarification is desired: . :

.
]

LANGUAGE ARTS .

:QRead'ihg.

"
Knows and uses basic’cgmprehension skills
- EJ ‘

. .

Knows and uses basic wotd attack skills _

RN

s

»
Reads orally

" Additional comments:

.
Y

~

English o Teacher

Expresses ideas ‘e!l. orally

. Ex’prcssesﬁid well in written form

Has good spgech habits

Completes requied assignigents

A

Additional cemnfents: - *

’

progress and performance of their child. We strongly lirge parents to make an= '




- . I - -f‘ - . k4
RN ° Tt ¢
M - -
o~ ? C
‘80" ! ’ : -
- ° . ' 1] v
z T ey
. . - LANGUAGE ARTS (Contihu‘ied) .. o . o
' *  Spelli Teacher
2 pelling
- 1 ~ . N
) * Masters principles of spelling * . . = e ‘
B 4 . N . . , ‘
" \' . . - . N - ' : ~
: J Uses correct spelling consistently in all subject areas : .
. ’ , . oo L]
- - Cofnpletes weekly assignments_" b ‘ »
. * . L}
. . Additional comments: - :
N Handwriting Teacher "
: Masters the clements of good handwriting’ ) Yy
. , ’ . ~% IS "l; * °
. e i '
. Consistently makes the transfer of good writing to other work _~ = .
- Completes assignments_, o -
P A as .
’ s N T ] ° »
- X - B
*************************************;k*?’k***‘***;*************Jk****
- . )
- Mathematics , Teacher
., ° -
~ . . .
v Knows basic facts : ‘ .
[ AN . ° £ 7 -~
- -~ — PR .
: Computes accurately /
7 - .
.
- Interprets and sélves problems
. “~ 7
' - Perceives relationships . ™ -
. , L . - - ' )
. . Completes assigmpcnts N .
- , ., . . - . . , -~ s
. K ¢ ' \/a o . -
. ] B .
~ ] n
o L s ko ok ok ok ok sk sk sk sk ok sk ok ok ok ok ko ok sk sk ok sk sk sk sk ot o bk s sk sk g ok sk sk sk ok ok ok skok ok ok o o Kok ok R KRRk Kok
s A / -
: . . .
. " e .
D Science . . Teacher, ’
5 . - . : ~
z - T . - .
: Masters concepts . d ) . .
. . \ a N ; - . ; R
e L . .7 . . . g f .
- NN Sees relationships and makes comparisons .. '
* - 0] L]
. \ o Lot . s N . - ’ .
\ Performs ckperimentg individually and with group . . .
» - . N v
' \ t Y R ' R . *
' Completes required assighments: . - . -
’ o T [ '
‘. . Additional comments: ) . ‘
~ . A 0y . L] PY T
’ $ ) [ - * ') ”'\ - N ‘ A ‘
Y . - .
i ’ \, ? . B J ~
N %‘&éu- 8 0 ' ~ . ¢ .
T - . -
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- . EmE * -, - - Y o N
e {\' . " . .. L ...9_0 t{ , - N PR ‘)(%4
- - ) M ‘ N . .
{ ¢ L4 g { v ,
£ - ' - -
3* : . - - N El toe ’ . ° N .81 .
S o _ * : . n . . , ,
S : y e ° ) ¥ 0 - S 7 :

1 Social Studies . ) ‘ . 2" -Teacher v ¢
TN g 7 R - .
% N » . 3 - = - [ -
P . N « . -« \

e . . Masters geographical concepts se ¥ . - £

o e P -

I, S . v o 19 '
. . S . . . F
B , . Knows and uses concepts and map skills - - - .
o )‘\ ) L . K . ~ , AR Y : v -
b ) Comprehends the significance of geoghaphical and histori¢al facts
- .o . Completes required assignments and projexis - -
. q‘.' f : N . ° ° - - A -
‘ o Additional comments: _~ . . ) » ‘ R
e o . " . @ : : . . *
~)l<3(<>|=>|=>|=>|=>|=>|=>|=>|=>|=>|=>|=>|=>|=>l<“>|=3l<>|=>|==)<>|=>|=>|=>|=>|=>|=>|=>|=>|=¢i|=>|=>|=>|=’:l=*>|=>|=>|=>|=>|=>|=>I<.>|=>|=>|=>|=>|=>|='>|=>|=>|=>|=>|=‘>l<>|=>|=>|=>|=>|=>|=>|=>|=>|= ' .

s 1 Y . . " . . . 4% . .
v . . . /\ LY .. Y f

‘ b+ Art y T . Teacher
: . v co Y : . - .’ o4

" . . N T ' .
’ Participates in art activities -

; ) B ° . L]
3
) Usés/tools and media well . ) .

) ' . ) ’ . ‘
7‘
Demgnstrates creative-ahility . )
~ -
Completes assignments .l ' . (
‘e ) s T v .
o Additional comments: ‘ . . . 'y , -
. - : Y g‘ ¥
********************************'ﬂ******************************* s
; ‘, .l .
. ‘ ¢ . j . - ) . ’ N
< ’  Music - ' . }Teacher o " .
L] . - ‘
. i -
N ] . N + . t
-Masters music theory .
) By N 3 N
4 o . . aﬁ - 3 - 4
~ Shows interest, enjoyment and apprecidfion . ' . P
N e . ‘ - .
/.- o . .. y ~ . * '
) . Additional comments: ~ . ’
) - . v
w' . . . . ' . )
******%*******j************************************************** .
% . M a
EFFORT AND STUDY HABITS
. . . N <
. - ' s . . - to -~ 4 R v
' ‘Listens to and follows digections . . _ X
. , ' ' I'd ’ . . ~ ﬁ
e - . ~ ’ .
o 'B,egms work promptly and systematically___ _ - \ .
¢ - ” ; . -~
N - . » - -
. Has necessary equipment N e
. e N - N .
. . ¢ /’: -, 3
: Uses time effectively : @
. . — ,
x 5 © »
: s Works independently ' .
s . - . - .
%; ¢ oy qege ) v e - r N
. Accepts responsibilities ™= : - - .
1es hd " 1 ‘
‘. & R - . ‘ o
- hd ‘
- I . 4 - *
K 4 L]
’ i} . .y ; .0 * . * o
S o a 7 .
- & _& ¢ wt T R .
-~ . -t
- oo - 81 = . ¥ ? .
, - . ~ T . .
L © " ) - ’ . .

e T . S AR ) = ' Cm?

B e - s . ' . o -
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oy L4 Y ?
[ 4 »2 % e g . -~ ~ S 4 N -
; ’ .. s (s H b NI
. . o . W . LC A F .
? 4 °© » PR v
P . 13w o R . 4.
B 1 . ] > s o
- . . . -~ »
[y - . L A ¢
hd ~ . . - ¢ » 3 0 -
- -3 -
-~ 'Y -+ - \\ ° ?

- Lo SOCIAL HABITS . - A o S
» NE , i ) \

LR Respects authority . ° : oo A ﬁ,@, ,
N s - ~ ; . 55
: /‘ o, . ] . R . R - ) , T f e
S i E . : . - e e B
5 , ¢ Cooperates with school and safety regulations \ - A
. © . g L . N - - o
T ) ) ! . . & - X . < o
«/. ° Cat - ‘ . . - - ? T -
. Practicts self-control " . . -
i4 \ o - . .
P i L] . . - .
/ - : 3 - . . - 3 r
. y/ ’ Considers-others . ~ - ” v

. e
\ : ' : P e 7 wa e
oo ; Is neat and orderly in personal matters . N . . =

- "
' B . { ~ :
.- L

-9,—" A . ' ‘\ . M ~ N . -
N « s .  Recognizes the rights’'and property of others e - R v
. o s . . - . e ¥ . ‘
- Relates well with peers ' L LJ .
: o ) ‘e - : T . % )
, . **************************M*****************Ek****************** L I
! .. ’ e T L @ .. ®, . -
| Parent’s response . . . L. S . L. .
o : — ;
: ’ . </ L.
. ? . 4 ’ . *
. . R
{ fe r \
S~ . a
- { . - . - - . .
. 2 L S 3
' ’ \ ’ i i ) (3 ) * i . \‘:'.
] - - - i : ¢ e
' v ‘. ) - *
o R : . . . - c.
o { N - ~ < i
« EX . v *
) . . ¢ . . ? .. . .
. | ’ - . T
N X . I - 8 .
I .
. 5 " K * . .. K . .
. L ¢ cLe ‘ - \ ‘ * . N - L
Sk ", - . . s ) -
. . ****\k*****************************:I:*****:l;*****.***************,*** ) .
N ’ : - N “ .. - - ¢ » !
. g Pafents may request an Interview - . : . . -
;" "a ' . . . - ) . [N \r, D ‘e * .~ -
’ Iri responge,to this comment sheet, I should like an appointment with the follow- .
3 . N . - . ' ~
) . ing teachgrs: - © e - . . ; = . :
. LN ‘ . ‘o J“ T . . . .
: . = . . . T e R . . i [ °
% .. = :
H A D ¢ * . - -
e " T b - ”
[} [ 2 — - ) . ! Al ° (’ ¢
. - § T a . T . -
3 tove . .
N Al - o ‘ \ A - . . » , 1&
- rn 4 . b -
. 4

¢ - 2 r .

Py L 'é: . : ’ 7 . . >y ' . v . v
s - PN hhat Dot VR .t R . 4 P L e 7-.,.1. © .
. + -+ Parent’s Signature, X C e L e e, ¢
‘4, X A A L] <
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11/18/75 ~ JOHN A. HANNAH MIDDLE SCHOOL -
Y ‘ SO - ’PU'PIL PROGRESS REPORT L
7 STUDENT NAME < ’
L »
V% TEAM 71 g HO\/IEROOM 00103 .. :
a REPORTING PERIOD 09/04/75 TO 11 /07/75 .. N - :.,:” B
Subject—Math . : % ] o
S Teacher—Rob Armdt oo ’ -, B
Academic Achiévement in Mathe‘matrcs T e e A
4 " _Your child has met all of the objectives set for h1m oi' her for.thls reportmga ‘.
perlod . A e} -
B Your chlld has satisfactorily completed o v, . .
L -~ __Addition of whole numbers ' ‘. <0
> - ‘L Subtraction of whole numbers . ) "
‘ Multiplication.of whole numbers " .
$ . Addition of fractions *- ) . .
= ST -- ' Subtraction of fractions ' ‘o : .
T i Multiplication of fractions & T,
Z‘ @y ., -t Division of\fractlonSf R . )
Y - Algebra ' SN B . T & e
! _ —,“———Chapter One . . o7 ) oo
) a2 Chapter Two &, » N SRR :
Chapter Threé. o . PR
L CompIeted math pr03ecf‘ \ LY BANRUSEN
Other comments m mathematics . U /‘,,, O
é T punctual TN ' - .0 s
.. Written tests refleet a hxgh level of understandmg of atenél
Has a posmve attit :%ﬁ g o f‘
) Assum&"re5pon51bl’hty .for ovgn learning % %“g .:-; ‘ l ;gé

AN

1 time
\, W

.

.- Workspell’ mdependently
.?* ‘__%};Ias ngcompleted g;atxsfacté
—'iTaTE‘es reSponsnbth

ry.h
y*for compfensng home& ork ggnm

‘n' )
umber-of assxg e

«_4-

- A}

1* Subjec

e —ic ience’ . SRS
Teacher—Christifie johnson .

s

RN
Academxc Achlevement in Scnencc‘

L

= e’Your chII‘d has met all of the objec/t\‘es set
perlod

b V,-e v

1 -'.' ‘Can identify anavname basic sedi
L ,Can iﬂentlfy and"name basi¢ ign
£ Can- 1dent1fy arrd rrame'basrc .met
< Understands and recognizes: the j
- ~ science vocaﬁuj £ L
. 4 ... .. Understands the orlgms of each.d

_;__}_f"“H[as cOmpleted ‘most of thcgreé'

' 'earth dcience }\Kut

. " . - Vo

‘In the area of earth 3 Sciericg, your student“*

or hlm mher fofthxg reportmg
N
LA T LN "

- eon

usrocks . SRt
morphxc racks, :
lefmltlons of mos‘t' of the éarth"

f the rock famlhes o

_entaryrocks R R

! ed experlments dealmg w1th thef
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TEAM 71 (Con’tinued) e HOMl;}ROOM 00103‘ ' S 3\ o
Can 1dent1fy and name basrc minerals’ - .
Can accurately clas,srfy rocks into their three major gsoups’
(e scdlmentary, igneous, metamorphrc) > )
."Other comments in sciénce . | | N

Written tests reflect a high level of understandmg of rnaterlal
._Accepts responsibilility for-personal dctions
-Activitiesfassignments reflect good ongamzatlonal skﬁls .
- _Cooperates with others .-
Takes responsibility for completing wr1tten assrgnme'nts 4
___,Has shown that he'can collect data from a scientific experiient

T and|or research materials - i
Demonstrates awareness and applles good,laborr tory safety habits
3 2l ‘i
N S . . v .
Subject—Communication Artg S e 4 ‘
Teacher——Hele‘n Wagrier o . ©Ln

»

Academlc Achlevement in Communication Arts

Your child has met d satlsfactqry portlon of the pbjecnves set for himyor, her
for this reportmg period. ¢ .
Is familiar with the arrangement of materlals in the-llbrary

' _';__Has completed all book reviews ° :
S Uses context clues to aid comprehenslon

o

_Is enthusiastic'and exhibits dblhty.asa self- starter

Generally is able.t®.determine the main idea

» " -Gengrally spells words correctly on spelling tests N
On spelling final, student achieved’ s percent. *

-

Capable of higher qualrty work : -,
;» Generally: puactuates'own ‘writing appropriately. i
;. "FHas demonstra'fed the abxlrty to fo’llow dxrectl/r‘ given orally

i

aly'e

Demnmtmfm interest i hmilding reading vocabulary .

\ v .__j_s__.FolfowscIass iles -

Faa— T v T
i L N

Sub_;ect—Soaal Studies . pa " )
Academlc Achrevement in" Social Studres

" Your child has ‘met all of the objegtlves set
period.”

KX

T hn‘h or her for thrs r;sport;ng

;-

_’ commentsm socral studres ' R
- e .Has aposrtnveattltude N, e
2" - \Classroom bﬁhavxoral skrlls "

o

£ )
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. w§ul{ ect—-PhysicaL.Educatio . <
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HOMER_OOM 00103 - ‘

Teacher-Lmda Nelson™ €7
Achlevement in Physlcial Lducauon . L

' -

e ¥<)u~r-ehﬂd~has met &H of the objectives set for hlm or her for this reporting.
period. . .. )

el Ly

" In addition to achieving all of the Ob_]CCthCS your chlld has exceeded expec-
’tations. . : '

“Football—includes Jndlvxdual physlcal skllls, teamn, skills, and
— Passing . coL 7

»

— . Kicking (kick- off) . .

-

W Punt . ) ' -

Is able to demonstrate functlonal sklll(s) when measured by ,@';.a
instructor. e '

— . Isable to.demonstrate use of sklll(s) in a game situation.

.

1 ‘Soccer—includes individul physlcal skllls, team skills, and -

' Kicking T } ) .
—— Passing .
' s«Dribbling ' . e .
Stopping |’
Offense strategy .
Defense strategy ' o \

Is able tc demonstrate use of skill(s) in a game situation.’

. Other comments in“physical educationy ° S :
/ Demonstrates good. sportsmanship .
____Is punctual-
_-—Usqs class time productiv
I Coopemtes with others,
«

- s.(.w«

e

-~
ey

Subject—Band" - .- _
: /Teacher-—ALPcppel - T o T

Academic Achrevement inBand - . : . .

Your.child lfas met all of the objectlves set for hlm or, her for’ thls reportlng
. penod B T .

o
-

. - . Worksupto capablhtles most of the time - "."*

___._Acglrons dlsplayed i -class suggcst that this, student s hlghly
¥ .+~ motiyated " . .
General level of performance is excellent e

.

Other comments in- band o ,
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B e Subject—French ' CLe . - \
.| Teacher—Isabelle Shannon : . T o , : . :

) Academxc Achlcvcment in French' = a ’ ’ o AR

- . P ——

v&ir child has met all of the objectxves set for him or her for thxs reportmg . _
o period. . ‘s S <o - ]

. Inaddition to achieving all of the objectives your chlld has exceeded EXpec« i

.\ Yoo L}t tatl(m's, : . ' . . L‘\ , .
A ‘ - _ Has demonstrated lmgulstlc ‘aptitude through the basxc skits: - |, .77 o

e s
‘g"‘
s
]
.

r emphasized for this reporting period. .- . S A
- Displays é‘reat enthusiams and a positive pttitude toward learning.- . .

3 . RN N . .
- ’ .#—__ Demonstrates linguistic abahty and consistently puts fohh suff'-. . . )
= B cient effort. - B} . ) . .
. " LI . - L -
’ o - Other comments in French | " (ﬁ ' A N
T S LEE Written tests reffect a high level of unde andmg of material . [ -
T ) . P Does well on oraf/practlcal tests ) = :
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COMPORITE;  TOTAL PERbORMANCE INSKE

v LY
DS .
.- I . v o
: [ . . .
- N N 4 . .
N OAK GROVE S EVALUATION ORNI C JTHE T.1. £.5. COMPUTER' FORM -
OAX GROVE EVALUATION GOALS . f N
- . . The Total Informationab and Educationat Services
'nvouy: , gy wd conls . - form the eval
Dok Grove Parenty, students and teachers expressed FALL PROALSS AEPORT OAK GROVE I NS X, SLOOMINGTON o & maces at:0n réquested by Oak Grove parents Use af the
ddeureto ruye lMJoﬂowmg goals accepted in our {‘ . B ¢ . - computer has allowed us §o reduce the per pupe!
method of evit@tions LOVEIOY | XAREINS. ., YEAR 1N SCHOOL [ HOMEROOM | 100 . o1t of reporting student progress
5 ' - ' .
3 : ATTITUOE ANO €PFORT ¥ L s COuRSES » .
1 of an mdwidual aporoxch to 00 101 706 707 720 728 . -
_tvaluztion as much as posuble . ‘AEA0 LA MATH sCt ART MuSC ,
3 £ system 1 5t Y IALS TO CLASS s ves vis no ves e Lo ,
- 2 beeo W-“ hat M“,"mm Y PEOPLE PROPERTY AND MATERIALS, ARBE YES ves No  ° yes NO Ko B ‘
. dcatron of attitydegetfont, skilly, COOPYRATES [N CLASS ACTIVITIES YES vES NG . % NG NO ves —
mknoww i | COMALETES AEQUIRED WORK N o YeS. . vES . .No | 'vis -No - L T e liasc ol | Sl e ——
[ Contiivue 10 break down the subject / s /"2" - S
. counse SKILLJANDG KNOWLEDSE ; y VALUATION CATEGORIES
R W{!?‘;,b'ﬂ fecuce the number of gl STRONG, AVERAGE a0 m.&:mmm ARE ALL ACCEPTASLE LEVELS OF PERFONMANG .
objectives for each aces . ‘
¥ ‘4 nue commens 0 1 RLAOING LAS THE STUOENT CAN countusuo MEADING NORMALLY GIVEN TO THIS AGE LEVEL STRONG PEAFOAMANCE tlustion categorees wili eomm of Strong
Continue to ase 18,00 the ( nuowo AATE i ACCEPTABLE FOR THIS AGS GROUP AVERAGE PERFORMANCE *E g L A and
& V| ¢! ver
foum m addition 10 she Mkm Wy R % . BULARY LEVEL IS ACEQUATE FOM THIS AGE GROUP STRONG LEAFORMANCE ;v " Pcdo: e Per ’
L gt B codoe TOTAL PERFORMANCE IN SKILLS AND KNOWLEDG AVERAGE PERFORMANCE . i maoce . Y
5. Continue the parentesiudént W J COMMENT ASSISTS OTHER STUDENTS IN MECTING THEIR GOALS N ~ T >
. - ' commMENT MASWORKED VEAY MARD THIS OUARTER P - N
eonlﬂm i {‘?ﬁw . - ¥y oo e
. € Arofmpoutegrace for exch 01 O LANGARTS.SS TME STUDENT EXAMINES IOEAS ORIECTIVELY ' . uou,u‘r:u;oaumu P . T
~ ¢ . THE STUOENTAYPAESSES SELE CLEARLY IN WRITING. N PERFORMANCE . s - -,
L, Sudentinexch subrec . THE STUDENT EXPAESSES SELF CLEARLY INSPEAXING* o AVERAG - o} ’
i - THEBUALITY OF WORK (NGICATES GOOO USL OF 1 8. TIME" STRONG PERFC i
et - i e s!uctn! MAKES MEANINGFUL CONTAISUTION TOCLASSAOOM ACTIVITiES STRONG PERFORMANG .
- . / TOTAL PERFORMANCE IN SKILLS AND KNOWLEDGE « STRONG PEAFORMANCE 1 ILLs ANO KNOWLEDGE -
_ - , - coMMENT DOES AN e EXCEPTIONAL JosrAs sy TOATTEMPY MORE OHFICULT PAOIECTS c ’
R . . COMMENT -smoucuwun Of OTHEAS B sklig and & s »
. ATITIUDE ANGSFFO o : . st e i ot
we |y mameerm un.mrmwm;f-::tuotnnmmu - 0 AVERAGE FERFORMANCE "I ormosoph : @
v . MASTERY OESUSICTMATTIRA . % WEAK PERFORMANCE” Hosophy
 Wesrewung four buiding wide obyectives > o .o LAS ACTIVITIES COMPLETEO . L - WEAK PERFORMANGE o : =t
. #mping thay wStrucuonal aes ges s S QUALITY AND OFPEM O comrLeTed - R ~ AVERAGE PERFORMANCE .
SQMPOSITE TOTATPEAFORMANCE (H SKILLS AND KNOWL E0G oo WEAK PARFORMANCE
y8a the s e bas. important oformavon coMmMENT et COMPLETE MORE CHECKPOINTS . .
concesmng your student, . COMMENT . SELOOM MEETS WEEKLY GOALS e
. e - N " N - ) . “
- - . MASTEAY OF SURIECT MATTER (TESTS)
s - * - , ' UNDEASTANOS SUBSECT MATTER ISMALL GROUPS) € -~
. NN . ABILITY TO AECORD AND ANALYZE DATA (NOTESODKI® € AVERAGE PERFOAMA
- -~ . NUMBER OF {NOIVIOUALIZED ACTA/ITIES COMPLETED" ot e e e w res WEAK PERFORMANCE 1
- ¢ “coMpOnITE JFOTAL PERFORMANCE INSKILLS AD'RNOWLEDGE = © 7 "AVERAGE PERFOAMANCE Componite in uch whject: aeansan ov«fk f'
s ‘o CoMMENT NEEOCS 1O ATIEND MORE SMALL GROUSS * K - K] : omue 0f how the chiid v meeting the ooned
o — - SACOMMENT 010 uoruu THE WAITTEN TEST A SECONO TIME ARTER RECEVING v.owun-t T \ 3 s meeting 1ves
* counss USTINGS @ . us 4 t}:ulﬂﬁ(: mUsIG owomruus UNOERSTANDING OF MUSICAL CONCEPTS * -
‘ A o ATES OF MUSICAL TARMINOLOGY < .
””w student takes for credit shoutd be , f . PARTICIPATES IN SMALL GROUP ASSIONEO ACHIVITiES - ool
NOIVIDUAL ASSIGNMENTS INCICATE GOOD USE OP 1. 5. TiMe. . o
ﬁud het mu student’s advisor shoukd - * i ! . =
* Y°" s advisoe any 4 . . churosite®,  torat PERFOAMANCE IN LS Ao KkNOwLSOdE . - R
course be 834 7435, Thepumpeistd o S coument SMISSING ASSIGNUENTS ‘- H A N
mofmo! ummm meanhgless except By - ey . o . s (g~
xo the Sooh . SKILLIN ;uﬁ'_ . f . . . AVEBAGE PERFORMANGE ~ .
KNOWLEDQE 1N ARY® - - - o e .. L AVERAGE PEAFORMANCE
EXPLONESNEW IOEAS AND TECHNIQUES ) s . " "avEraoE nn(omuucr, \\Z, w
.- - N B FLOIMINSIONAL ART % . - R i ’S«Commmc 'Sumt_e_d_m NmolSmmg -
" oL el . - s 3-OIMENSIONAL ART, . ¢ DA . 4 ek P H
N

fwit appe be«m me comnosem~ v

| INSTRUCTORS o

%
- Bue 16 66 gramaging b , the in-
“3lructors names are not nfmltdon thys fovm Ask
your student which imtruttor wiofs the evaluation,
nd weite that Aame Denedth the course Titte This
roformation wilt be mded:tmug conterencg week
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ang Ettort, Skitks and Knowledge.~The form slso how

he student s ireeting specitic course obyectived baud o inchwsual ;bﬂnv The evstuation sttermpts toimeasury the growth of each studen:
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. wmcn will help the student 10 set realntc personal goaly, Conlerences at the endof
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Junctzon City ,ﬁregon

Central Elementa:;y School R
K PR L LT ‘ -l.
Student's‘Namef -7 %A“_fﬂome_Rocm ieacher B
Grade NER ) - Year L

:

- - .
. . . ,a

, , g Assn_;ned t;ttrm L September 1§

I?ays Present

Days pbsent

Times Tardy '

S

—

KEY TO MARKING. . /A check ind1cates the skill h been taught, but not yet
' mastered by your child. "In caseNof personal reéponsibilities,
it 1nd1catc/s improvement is needed,

A, plus indicates the skill has bee I!taughtr'and has been .
—- mastered by your thild. In the c#Se of personal respons-
1b1lzt1es, ‘it indicates sat1 si‘actory performancea .

F AT asterisk mcucafes @ comment’ on the back of the pgge.

'$

PERSONAL ATTITUDES AND, RESPCTSIBILITIES
.,%

K

< - - -

Pa 1c1pat°s in Physmgl Edqcatmn

'Shows pos;twe att1tt?%“in P»,E. .o

-Provides cIean P.E. clothes week;y

Takes care of per§'" al belongmgs

e Ta&es proper care of equ1pment and

Is con51derate of others' feefmgs. e

,

Demands reasonable share of attention o e o

LN

Reacts t’o cohat,ructive cr1t1c1sm welJ. . o,

R

Goapcfrater iy m émall group.‘,




Partlczpates .cons<ruct1vely in dlSCUSblO"lS.‘ . o

-

- 7 S
Is rea.dy with ad;tent; on at start of qla S25 e e e e : . LW
(Skﬂ.ls, P.E., Kaleldoscope, Application) - : ‘
/ ~ .
dy with materisls ‘at.start of CINSESs. . o . . 4 ; _
'%;ﬂls IE., K““lmddscope , fopXical B . . iR I = -
. ) ‘ - R ol ,

¢~ Gets as.ﬂ,gnme ats done un time .« . - % IV G R -

- Warks we 1::1, 1écpeg\dent13' e s o e e T3 T T ] l —F g
- . % g - “ (‘poMMUNICATIO ILLS L : ‘ : e x
PUNCTUATION - : U 5 111 v, ‘
_Capital Letters & 7., ’ . . T w L ' .

’ ‘N&nes L L [ ] L * * L .‘ L [ 4 L L] L] .“ ‘e * e, 0 L] [ ] L ‘i . * ‘ ‘ . ':
:‘ I X J [ 4 L AN ] L] L . . L L] ®. o » L) L] L] L . L L] L] L L] ¢ , .
1 ’ Beglnniflg of SentenCQSQ o & o o s o 6 0.0 o & o b . - / . ’
:;:' Calendar nam.es’ P 0.0 o o e e 5 e o o N El e L . . v
. ., - G‘I‘eé‘blng and ClOSIng of 13tt€rv e~e o o o ¢ o o : j 1. . 8 R e " ’
.~ Proper names N L Lo
fcities, streets, companies, schools) A - L 'Y

- Titles of peOple o > ¢ 6 o o 6 6 0 6 o eHT ;e S 1, . - -
. Tltles of stories, DOOKS, PCCMS o « » o o o o o~
, “First word of ‘direct quotation. s ¢ o ¢ ¢ o o " g

Flrst‘WCrdﬁOf Ou‘bline o s o s s o0 e o o c' o o . - | . , ) ! :

- . & ; * . AN % 7. » . ':

: .-Pe'riods‘ T 7 , o3 O
- N End of Seﬂtenoe o o o o o o?}gio ‘o« e e Y I o" oz AR . RN -
mtials. %‘” [ . .‘ o‘ o o o%o of o™ % ¢ o o ; 03; B 54;;’ - fﬁ
AbbreVlatlonS e o e o @ 'Eg;o ‘e s a.0 o o o @ o:;;;m : _;
Questlon“MaI‘kS . cl- og‘ a e . ;0 -~ 'o‘\"o .i.o ‘o . !?o .- (?%%
DXClamatlon Marks o » \'?o o ., :feo o o o0 o ; o“ « o7
‘?"@‘Cmmnas IR DU )‘ L
" Days Month, Year T e e eive e -.)-.;_._'4' v e o e o
Yes,' Vo- . -o o0 0 e’ 6 o o e @ PR o o s .
CIty, State » ‘OQQQ ‘e eie o o & e e o & :
"_SerIQSO"O e o & o.'.o _‘..w ’ . o, o_-o o - '-o <o . o'
Greeting and closmg of 1etter. ene ¥
‘Direct address ' ;
Qﬁotations./.




Ry

< Recognizes nouns. « .

Recognizes pronouns » . .o
Recognizes adjectives c e 0 o n
Recdgnizes verbs .. . . e s.ame o s
Recognlzes advebeo P e o o 8 o o

. vCam form-and use corzectly plural~noun3~

Can form and use correctly verb -tenses. . .
Can form and use correctly comparative adjectives
Can fqorm commonly used abbreviations. poe e e

Can fOI:m COntI‘aCt_iOHS ¢ o o' e o o o *» a o & PRI
VOCABULARY ‘ .S

P TR . . o
Homonyms. e o o o 0 o

%
-~
.

Synonynlsoo.oooo“‘o;o&o.'oo.:. ¢ Yo '

SPELLING-~-Level , oo :
CompleteS'Ueekly Workbook. a331ghments nc3urafuly.

Masters weekly word list (807 magtery) o e’

HANDWRITING - L .

Correct Small 18'Lte"‘ meQC;G").o¢o o s ; o o o & o
.Correct capital letter formations o o o » o o o o

’, Neauﬂess and Leq1b lity in ‘daily work «¥.7: o o &

FORMS OF WRITTEN conrum:ccm oN $
5entences K

Recognizés conp]ete sontences o s o o o te e fo

e 6 0 o & 0ue0 © 0 @ .3"

N

. Recognizes four -basic Sentence Typ2Se, oo o
Writes four basic sentence types. . T e e
Paragraphs - R
. Topic sentencees.s « o'e o.c 2
°Unity$ "}v e o & o 2 0"‘
Seuencag»oooc * e

A UsescomrLcte sentenc _

" . Sentence variely. « « o
Indentation « w o°% o ¢
I‘Laa.glﬂo. o o & ¢ o

Letter Writing -

HURF{ERdly letter . . .
- Business 1etter . S

-

e o o
1

, Descriptlve wrlt ing. .
Short story writing. .
Character. sketches ‘o o
Pdetry e o o s o0 o ’0
Instruct1ons/d1rect1ons...

InVIta-tlonSo ) o‘ . * o 0

FORMS ‘OE - SPOKEN COMMUNICAT
Speech habltSo o0 o 0 o
IntrOductlonS 0 .,rnib'. ‘a. o
. Teléphone usage. + o . .'J »
InStrUCtIOHS/dlrectlonS*




Co Ll RESEATCE ANDSTUDY SKILLS - g - E
< . " Y - . - - A L e,
T .- - I, I I W -" .

filrst letter. L] ; (] L] . . L] ,*J . K] (] . L] [} * .. L] (] . N |
‘ * setond lettere o o o o o ol6e oo o o o%a o o o f L ‘ . ¢ -
; e k . th]'rd letter P T T Y ‘w—.— o 8 6 o o o P V;AT-" i D Sy S S D :—;—~—- v JR—
;‘;: \. : mlxed l.etteps L] L] (] . (] L] . : . ‘l (] L] . L] L] . . . L] L] ) ‘ )
:‘ X . book titles Y o' e 6 & % 4 @ 6 ¢ 8 & & & & & & o o ° 4
T mpEX T L. : o . -
. in books, e 6'6 o o a4 a e o 6 6 s 8 6 s e 8 o o . . B ’ N
oo " for endyclopedias .« ¢ s o s 4 0 s s 0 0l e 0 0o . _ .
.v . . . . ’ - e .' T i N .
i R DICTIONARIES . . . "

guide WOrdS.. ¢ « o o o # fo

. LR AR o o * .3
22 . mlltiple meaningS‘ e ¢ eTs le e s & o o o s o e L ] "
,‘ '. . . .pronunciati on k@y e o o o I I . oj - I ) r . f , .o
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. OUILINING . ~ C : L L .
» TS - . * N . . .
<. « main topic. e 6 o aa 0 o o o X o a4 o o o 0: ¢ o o’ \ . B
. ! SuthDJ.C. e e 4 6 4 o o o o . « % o eae e ‘ o« o o - =] ¢ - ¢

* ' LINE GRAPHS T . .

Co MaKing ONCe of wre « o o ¢ 0 o o o o o oco o o o o . 2.
' usmg one to get mformatf%h: R I T I : : T~
. . . ‘,/‘. e ' B RN -t -
77T .4 BAR GRAPHS ) - —te .
- J ma}tinc' ONCs o o o o e o-0'¢0 0 0.0 ra e .o o o o . - - N LA
L *usmg one to get information, . . W e e e eie e K ] . . -
: ~ A N L .
et ‘e *TCIK:LB GRAFHS . N . ‘ : s 4 o
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FOOTNOTES AND REFERENCES ., . . L.
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‘ IStarch, Daniel, and Elliott, Edward C.:“Reliability of Grad_ih'g of High School Work in !

L}

English.” S¢hool Review: Volume 21;1913. . .
- . %@g k LI

. Edward Elliot; and Daniel Starch t&sted the reliability of grades by giving 100 teachers the

3 - ~samc—English theme to grade. The grading scale showed a 39-point spread! When the same o«

O Y : approach was applied to science and,math grades, the reliability fell even lower. Their conclu- _

sions testified to the unjeliability of}éx}ading which was based on the different standards applied '

by individual teachers. Since that time, @5 often as researchers have evaluated grades, sheir

. - results have supported Elliott and Stquh:.'tgagition'al grades are totally unreliable as measures of

N ) .. Student progress. . : )

2Glasser, William. Schools Without Failure. New York: Harper and Row, 1969. .

3RoscnthalTRobcrt, and Jacobson, Lenore. Fygmalion in the Classroom: Teacher Expectation

i . and Pupxﬂ“ﬁtellectual Development. New York: Holt, Rinehartand Winston, 1968. . .
. [N ” . - s
s .- | : . - ’
’ 4Simon, Sidney; Kirschenbaum, Howard; and Napier, Rodney. Wad- a-Get? The Grading Gume,
' in American Education. New York: Hart Publishing-Co., Inc., 1971. s L e
' 5Kirschcx{baum, Howard, and Bellanca, James. The t‘ollege Guide for Experimenting High~ -
Sc\hools. Upper Jay, N.Y.: National Humanistic Education Center, 1973. *
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