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FOREWORD

Th# American Association of Colleges for Teacher ,

Education acknowledgel with appreciation the work of its
1976-77 Committee on Performance-Based Teacher Educatioh
and the previous committees which.have given direction to
the PBTE Project since 1970. This1977 report is the
fifth official statement by the committee about PETE and;
like the earlier statements, reflects serious study of
the competency/performance-based approach to education
personnel development. Wjth the formal termination of
ple'Projct, August 31p,197t this Tublication is both
afinal statement of the:worR of the PBTE Committee to

_.the education community at large And a closing report to
the AACTE Board of Directors.,

Through the work of this committee and others which
have preceded it, the Associatfon has helpeditt(0velop

a national awareness about the PBTE strategy for improving
education personnel developMent, and to stimulate healthy
dialogue, about this approach--its-promise, its problems,
'and the issues: Through leadership training institutes
-sponsored'by,the committee and throUgh the publications
_it has developed, AACTE has provided opportunities for
colleges and universities to study ai5d explore a perform-
ance-hosed approach to teacher education. In addition, .

the committee has stimulated interested institutions to
experiment with PBTE and provided assistance,to those
.colleges and universities which-are already operating
PETE programs to raise the level of quality. of their
programs. 'At the suggestion of the committee, AACTE has-
Oblished a number of significant articles and monographs
on the subject. Largely through the initiative of the
committee, the Association has taken a,position opposing

"the, mandating,Of PBTE as the only approach to teacher.
educatiqh.(June 1973). Through the committee, the Asso-
ciaiion his provided guidance to member institutions
regarding'the utilization of a performance - based approach
.to education personnel development.

4 is .our belief that this brief final report is a
,0,-,psefutlummary,of the state of the .art of C/PBTT in 1977

and that it will provide further assistancetomember
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r
institutionsa the Association, and the education pro-

fession laallrge in exploring and experimenting with this

:Approach -to teacher education:

The Asspciation expresses its apprdciation to Dr.
-Patricia Kay, member_of the,committee,,and Dr. Karl
Massanari, Director, of the. BTE Project since 1970, fp.

their work in authdring this publication. AACTE also
adknowledges with appreciation the ro]e of the National

Center for Improvement of Educational SysteMs (NCIES)-of
the U.S. Offite of Education in* the PBTE Project'. Its

financial.. support as well a$ its.professional
parttculArly that of Allen A. Schmieder, have been major

contributiohs to the cdmmittees work. Recognition is

due Shirley Bbnneville, Program Associate, and Annette
tlacKihnon, Technical Editnr,,for, their contributions in

the development of this monograph.

Edward C. Pomeroy

Executive Director, AACTE-
.
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S.

I - AACYE'S PBTE PROJECT: 1970-77

Following the development in the late 1960's, of the
eight Elementary Education Models, a project funded by,the
U.S. Office of Education, a number of colleges and uni-
versities began to eXperiment with the implementation pf
competency/performance-based teacher education programs

(C/PBTE). Radically different preparation programs

emerged.
,

. In 1976, the .American Association of Colleges for

Teacher Education received funding om the U.S. Office

'5(r

of'Education to conduct a PBTE Proect.* A committee was
established** and charged with the espOnsibility to study

the many efforts' under way to'implement CPBTE firogOms;

the committee was to/give direction to these developments
so that their potential for,improving teacheredueation,
as well as the prOblems inherent in a C/PaTE approach,

Would be brought into shaiT focus for all who are involved
in upgrading teacher education.

' . 7.
* From 1970-76, the PBTE ProjeCt was funded through the

Texas Education Agency in conjunction with the Texas

, Teacher ,Center Project. During 1976-77, the project

,was funded through the New York Department of Vlucatipn

in conjunction. with the National -- Commission on

Performance-Based Education and thelInterstate Certi-'

fication Project. During)972-73 and 1975-76respec-
tively, funding for the project was augmented by

41Teacper Corps to make possible the sponsorship of a
t

-.' series of seven regional leadership training institutes
and the conduct of an inse'vice education survey.

** The first committee was under the chairmanship of J.W:
Maucker, Vice President for'Academic Affairs, Kansas
State'Teachers College, Emporia. Subsequently, torrin

Kennampr, Dean, College of Education, University of
Texas at .Austin, and William Drummond, Professor of
Ed cation, University of Florida, served as chairmen.
omposition ofthe committee, described in further
.detaWin this monograph, varied from year to.year..

1
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During the first five years (1970-75), the project
,focused primarily on C/PBTE as it related to preservic6
preparation programs, and since that time as it related,

. to inservice education.

Activities and Achievemerits

The activities and achievements of the project from$1970

to 1977 are.summarized beloW:

A.. Collected and disseminated information about the
state of the scene and the state of the art. -'

of C/PBTt--
.

I Conducted four state-of-the-scene surveys, one
in'cooperation.with the Educational Teiting
Service

2. Established and maintained a PBTE Information
Center consistingiof some 1500 documents

1

.3. Cooperated with the ERICAClearinghouse on
Teacher Education'byerecommending documents
for the Resources in ,Education(RIE) collection

. Published relevant information;about the fate
of the scene/art of C/PBTE In several of the ,

, monographs in.the PBTE series and in more than

20 issues of, the AACTE Buttearcriewiletter,
which is disseminated to thousands of teach0

. educators in the U.S.

5. Sponsored PBTE-txhibits at three AACTE Annual

,Megtings'and at numerous othermorkshops,,
conferences and meetings ,

_I_E--Ihrough the PBTE Information Center, distri-
utdd more than 5000 information packets about

C7PBTE upon request.

)
2 ,

I
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c

Stipulated dialogue about issues involved in
implementing C/PBTE.progi'ams,--

'1. Sponsor
Meetings

d sessions, at five-AACTE Annual
including one debate on the issues.-

2. Published three critiques of C/PBTE
developed by project-commissioned authors'

3. Provided, opportunities for dialogue and
debate at all training institutes sponsored
by the project. ,

C. Generated, published, and disseminated pertinent
publicationscations abouty/PBTE..-

1. Publications include (See Appendix A for
complete listing): ,

Four official Committee statements*,con-
sisting of obserVations, concerns and
recommendations (Monographs #1, #1,6, #19,*
and #22)

Four ease studies=bf C/PBTE proii-ams

.Three critiques of C/PB,TE,

Two scenarios oft the future of jC/13131C,
tom, y ,

. One -annotafedjAbliogriphy**

* The firs% monograph;CPqrforMance-BaSed Teacher
Education:A,e Is the.'`tate of the Art ?, is now

iits for.0-th 'pO'qting. A,-Rpstime of this mono-
: graph.w.IS .develop0, and 53,001kcopies were

disseminated to education comtunity.

PuhliShed jointly With the--'ERIC Clearinghouse
'on Teacher Eduation.

lop

Sa.
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One comprehensive_ state of the scene

Six monographs treating implementation ,

problems: manaftent, governance,
curriculum design, assessment, and
relationship to subject matter fields

One source book of readings*
4 41.

./Two technicai assistance papers

One monograph,treating
eduCatiOn and C /PBTE -+

4 One monograph treating higher education's,
foletinsinservice.education,

g ,

One monograph (in process) reviewing
process-productresearch in teacher

f.education

One,major thematic section on PETE in the
Journal of Teacher Education .(Fall 1973)

One mini-thematic section on,PpTE in the
Journal,of Teacher Education (Summer 1976).

D. - Assisted in giving direction to 'the C/PBTE

/

movement -- .

1. Provided clarification 9f the C/PBTE concept
(see especially monographs #1, #16, and #19)

2. Identified potential strengths and 13mita-

. tions of C /PBTE and called attention to ,
implementation-problems

3., Formulated' and.published recommendations
.iregarding the implementation of a /PETE

* PubliShed jointly with the EALC ClearinghoUse,on-

reacher EdUcatib
r

k 4
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4. Recommended that state:deflartmenti of

education sho :tot mandate C/PBTE as the .

only rout .,o teacherj)repavation.but,
rathe , providexpportunities for

exploratiot a rimentation with this

approach (Sep h-#16

5. Provid ssista e. to pro sional asso-

oii6nSAnd Other agencies i their efforts

,:SUdy au xperfment with C/P *

4i

Dr. JaMes B. Hamilton, Program'Directo, The Center

for Vocational Education, The Ohio, State University,

writes in a letter to the PBTE Committee that:
r

"The work of'the'AACTE's Committee,has, since,
1971 provided very.valuable gOdeltne,andc6b=
cept'materials for efforts of The Cehter'for.
Vocational Education, The Ohio State University

in the development, testit00:,,addimplementationt:

of their performance-basdv 4tional teacher

education curricula. .
Pri,or Center research had ideritified and verified.

384.professional competencies .essential for voca,-

tional teachers. These competencies then served

as the basis for development, of The Center's cam-

N. preben'tive PBTE curricula consisting of 100 .

-7-' -individual mdhules and implementation materialst , 404'

The, AACTE PBTE serteS41 provided essential

a.
clarification .of the C /PBTE.concept forty

develop*s as development, undei-'tponsor- trtv
ship.of Thellational Institute orEducation, was '

',carried out by The Center in cooperation with

the University of MiSsouri-COUmbia ablcOregtn

State University during 1971-73.

(continued on next page)
-

*f
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,6.: Recognizing the fact that,,successful imPle-
'menUtion of C/P6Tocigrams is dependent
inj'art on what research has to say about
teacher competence. and effectiveness, and

. that.considerable research during recent.
years has focused on this mroblem, the..*
project Commi.ss oiled' Dr. 'Tonal d Medley', -
University of Virginia, to review and
interpret the results of process-product,'
research in teacher education.* ,

. Provided training opportunities about CIPBTE .

for interested educators-- v

1.. Conducted/sponsored 43 national conferences,
° . regiOnal 1 eadership training institutes,

state conferences, workshops, briefing
s- 'ins, and sessions aiatdonal meetings
on C/PB futtt,r more than 5000 participants)
including:

°

(continued from previous page)1
%. ,,, .

'1/4. t
h,

::;-,

, Sabsequent PBTE seriesmitklications.p'rovided
valuabl g guidance and explication' of ,issues as

. 18 universit'Aies--"and colleges participated with --
The Center in the advanCed 'testing of the PBTE"
curricula:-Theseries. further prOvided a valu-
able reSource,,to The Center and 35 implementing
sites as The tenter'.iconducted two National In--

,stitutes for PBTE /through .U.S. Office of Ed,u7

.cation-EPDA
,.

1 - ,

I b . I

,Throughourthe extiensimdevelopment, testi g'',

..... . . and Implementation_oUte 'Center s_ EBTE,scurri cul a ,I
the timely publicationS of te AACTE'i PBTE series ,

,"' ihavebeen used debated, and have 1

. certainly helped mold theil'products of this.effort

* It is anticipated that AACTE publish these
findings in early ,fall of 1977 ,(see reference 17).

1,5



Two national conferences, one for PBTE
leaders, one for 75 professional organi-
zations and learned societies (50 and 100
'parti ci pants rgspecti vely )

Six sessions at six AACTE Annual Meetings

(participants.

ranged in number 'frbm 100 to

'400)

Three' sessions, at three conferences for
national and state AACTE leaders (partici-
'pants numbered' from 100 'to 200 each)

i4 Fourteen regional leaderihip training'
tutes. (participants averaged:150 each)

Three workshops to train ,PBTE consultants

. (participants ranged from 75-125) .

Nk

Ten one-day conferences) in cooperation:with
10 AACTEstate organizations (participants
numbered .100---eacheach aVerne)

POkI
TwO* briefing s'es'sions for USOE ,personnel

(25 And,40 partisjpantvrespectivelp,

; '

Three workshops during. Education Week at
- may. Chautauquk;111Y. (partiOpantS Fanged froth

40 'to 6Q). I

2. The ,region leadership train 53.10.ti tutes
t:

. w#re ices ed with a -common `,Cformat

yi-MAttliadin a three-tracked program_ to assist

meeti g the needs of three groups: (a)

those who wished"to be informed about-and to

eXpltr-C/PBTE (b) _tho_se who were ready to

impl clap t C/PBTE'pi464rafils'--Ata(t)-

who c-zi already implementibg Such programs'.
The baslc pattern alSo included such other
elements as resource packets for partici-
pants, a resource center on C/PBTE, alter=
native learning and instructional opportun-
ities, inclusion of ad hoc topics to be

7
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X

selictedOthe spot according to needs and ,

iinterestS',, an0 prograii, evaluation of partici-

pant and' -*titute objeCtives, with feedb ck to
program personnel:and articipants:

A large'rriajoritY(80%-90%). of theapproxlmat ly
2000 participants of the 14 rej-176nal
..,institutes-evtluated the' programs as either'

helpful or very helpful in meeting their ob..
jectives as 'well as those cified'for'the
institutes.

.

Special efforts were maw, lhcluding.provWng
sbme,support for classroom teachers, to ensure
that there would be a good mix'Of pi-ofessionals

-Participating in the institutes.

. .A
F. Provided consultative services for institutions of.

higher education, state departments of education, ,

and professional organizations. and agencies about
C/PBTE--

1, The project staff or other persins with exper7
, , Vise about C/PBTE provided consultative serviceS-

(including speeches) to: ,

.
. ,

representatives from 27 state departments of
education ., ,

( ',......-...,
more than 30 colleges and unl

_.: -444.

approximately 20pfofessio
and agencies. , --

2.- In addition, the projec
with -other consultants,
workshops son C/PBTE for
universities and profes

G. Cooperated with prbfessiOna
ciations, and agenciesin s
related to the exploration
problems_of implementing C/

zations,'

staffer coop6-ation

sponso ='-extended_

ApprOx mOtelY 10
ion /Organizalions.

organizations, asso-
onsoring activities

f the potential and
BTE,programs--

8

1:17

A



1. Members of the PBTE Committee and/or staff
assisted approximately 15 organizations,
associations, and agencies to plan for and
conduct conferences or specific sessions on,.

0
C/PBTE.

2. The'PBTE Project-assisted AACTE's CommissiOn
on MulticUitval Education in'"generating a

`proposal for'and'Ionducting the'Multt&ltural.
Education/CBTE Project funded by TeaCher 'Corps.

The result of that project was'Multicultural
Education through Competency-Based Teacher '

'Education (1)i edited by William -Hunter, and
published by AACTEin 1974'.

The PBTE.Committees: 1970-77

Particular efforts were made to endure that the
composition of the committees included epresentation from

different sectors of the education community. Serving on
AACTE's PBTE Committees during the seven years were 30

A

different personsi representing institutions of higher .-

education (including deans of,colleges of education,

academic officers, genera' education 'andliberal.arts-
specialists,educational researchers, Rrofelpors of
education, specialists in multicultural educatIon, and
directors of existing C/PBTE programs), state departments
of education, teacher grganizatiomsg-tthool administrators,
.and teacher educationstudenU:-- ,

.;

,Throughout the seven years, linkages with 15 Organ-

.
izations and agencies interested in C/PBTE were maintained
through liaison-representation on the PBTE committees.

Being the course of h project, 21 persons represented

the-following groups:-

National Center-for Improvement of Educational

Systems, USOE .
..--.

, . ,
. ,

Teacher pCors, USOE
..

,

---
fiation01 Council of States on Inservice Educaln

4
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National.Teacher Center Network

Interstate Certification Project

NItiohai Commission on Performance-Based Education

at the EducatimVssting Service,

Association -of Teacher Educators

,
Center for Vocational Education, The Ohio

State University

Leadership Training Institute for Educational

Personnel Development

National Institute`of Education (NIE)

No.

e Multi-State Consortium on Performance-Based Education

t

National Consortium of CBE-,-;tenters

Southerh Consortium of Colleges andtniversities

.Texas Teacher Center Project

Task Force '72 on Natio6a1 Program Frioji'ties

in Teacher Education

On occasion, and as needed, outside experts were invited

to meet with the committee to discuss particular topics

and issues:

Repreeentation from these many groups-and interests

provided a rich mix Of ideas and viewpoints about G/PBTE

'sat every committee meeting. It provided a microcosm of

the larger education community as a forum for debating

issues and exchanging information about C/PBTE as well as

other- devetopments_relatecLio_esiucation_personnel develop-

ment.

/
10 ,
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II.- THE PERCEIVED, IMPACT OF C/PBTE

The'previous section Of this .report briefly outlined
the histoyy of .the AACTE-PBTE Committee and documented the

fact that its accoMpfithmenti have been both numerous and
varied. PerhapS the In* intriguing phenomenon that the .

,committee observed'Over the Years has been the develop.
ment, expansion,' adoption, and adaptation of the C/PBTE
concept in teacher education institutions, public schools,
state-education departments,. an increasing, number of
federally" sponsored programs, and, in,addition, in some
programs that havenot-traditionlfly been seen as part of
the mainstream of the education commupity. ',As a final
task, .it seemed appropriate for the committee to look at
the apparent growth of C/PBTE and to attempt to assess its
impact and current status.

. .

Just where'is C/PBTE now? Some members of the edu-
catIon community contend that enthusiasm for-C/PBTE is, if
riot already dead, at least waning; that it has been, after
all, just another fadthat hag'had its heyday; that per-

. haps the manY complex and unresolved ,issues associated
with it have,finally done it An. It is certainly true
that thereAs.l$ss excitement surrounding C/PBTE than
there was when the "newness" of the concept generated many
exploratory conferences, debates, mandates (and sometimes
the4r.revocation), a 'literature .explosion," and the
development-of new programs, projects, materials, and- .

relationships. Similarly, there'is little doubt that
there lore still many unresolved issues and unsolved ;-

problems associated with Implementing C/PBTE. Those facts
may be indications that, the C /,PBTE concept has been re-

jected and that the movement is dying, or dead. However,,

they could also be interpreted.as indications that the
. concept has been perceived as. useful and that it has
become firmly entrenched into the thinking of many who
are responsiblefor education and training. 'Perhaps the
.current -l-ack -of-bustie-and-clamegarding -competency-,---
"based education as competendy-based education is only the

result:of its.videspread acceptance. People are no longer'
debating the Issues but are buckling- down to working o
thdft.

11
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THE CURRENT AACTE-EBTE COMMITTEE FEELS THAT THERE'

IS A GREAT DEAD OF SUPPORT FOR' THE VIEW THAT THE,,-

CASTE CONCEPT S POTENTIAL IS-STILL SEEN.AS VIABLE.

AND THAT MANY CBTE, CBTE-LIKE, AND CBTE-RELATED

ACTIVITIES ARE CONTINUING TO BE,AND'EVEN INCREAS-

INGLY BEING -ENGAGED INS

The evidence that supports that conclusion ranges .

from relatively hard. data (results of several recent sur-

veys) to fairly soft data (committee members''perceptions

of current interest in C/PBTE):. The-evidence that the '

committee considered in arriving at its judgment-is summar-

ized belQw. .

, Results of Recent' Surveys

Survey of the States
.

. - 1

,

4

"%, 1 , , v
. ,

The growth of perfermahce-base6 teacher,edacation and/

or 'certification involvement by- ,state departments of educe,

tion Was been 'documented by _a series;of.three.surveys.cen-'

-ducted in 1972, 1974, aid_ 1.976 (2) .' Comparison of ,the re-

sults ofthose:surVeys leads to several conclusions.

By ,they end of 1,976, a total of 36. states reported Y
involvement in'6ne.cr another aspect of C/PBTE. Between

1.974 and1976, 14 states had "increased theiractivity."

The changes that took place in those states,varied in

importance but included such significant activities as

increasing the number of tehchjng,areas with competency -

based certification (four states), thestatewide develop-

ment of,competehcy statements (th-ree states), and the

,.development of new policies for using C/PBTE requirements

in 'the program approval procqz(six states)0

,,.

:.

- , ....

, Four states reporteethat during that two -year

erlod, thPre wasaAecrease in their activities involving

performance-based teacher eduoatiocand/or certification.

NI. In only one of those states was there.a clear-cut.thange

in the State-Board's position that led to a termination of

competency -based certification.actfvities. In the other ..

three states where a decrease in activity was noted, that

decrease n-say be attributed more to fiscal problems than

to a,dhange in policy dire
.

ction.
. ,1.
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z
The NCES Study °'

ra

. Results Of recent ,survey of teaCher education -in-
stitutions tlIt was conducted iri 1977 by the National
Center for, Educational Statistics (3) ,indicate that'
approxitately half of the nation's teacher education
progrtms had developed an& adopted written statements of
learning 'objectives and .Competencies an4I that- an addi-
tioiial..34 percent were e iitherdevelopng or awaiting
approval of such a statement. There also seems to have
been kmajor shift in the.basic 'unit of 'instruction from t
the traditional course to smaller units focused more
closely on developing specific .competencies., Education
department heads predicted that by 1978-79 slightly more
than half the. nktion!s schools, colleges, and departments ,
of educatton would be:Using competencies as the basic .

unit of instruction. This figure would represent an,
increase of .over 35 percent since 1975-76.

The survey also indicated that over the past nine
yeari, there has been a, defiNte trend toward greater
coordination between the concepts employed .in methods 8nd
foundation-courses-and the, skills demanded in clinical
gexperiences There was a' reported ;increase in thei total ,,
number of clock hours devoted to clinical experientes
as well.

Other Surveys of Institutions of Higher. EducCtfonij

A tomilarisoniof the results of su eeo of colleges .
and universities conducted. _fn 1972 and 196 shows that..
there was a marked increase in C/PBTE ac vcties,among
teacher education Institutions..fluring that time. The
1972 study; conducted by AACTE, surveyed 1200 institutions --
..-virtually -a-11- of-the teacher, education_ institutions
in the country (4).. The 1975 study, condUcted ty.!DOUglas
Westbrook. at the UniverSity of North Texas, surveyed the
865. ACTE member institutions (5). Although the studies
Werenot identical, they were similarenough td'draw

...meaningful comparisons.

.8etwepn 102 -end _1975,, the number of responding
institutions that reported- operation 'cif limited

13
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-full-scale CBTE programs'grew by 35 percent, and there'

werezcerrespo.ndingly fewer institutions reporting thpm-

'selves at the exploration and development -stage or that

were not involved at all. Those results are summarized

in Table 1. ',

=TABLE 1. GROWTH OF C/PBTEIN INSTITUTIONS OF HIGHER

EDUCATION.BETWEEN 1972 At 19751-

Category.ef Involvement

'

,-...--,

, 1972 1975

,,

No. -% No:

Operating
limited or full-
scale CBTE programs

.,-

Not InvOlYed ,-228

Exploration/or .

- Development ,

,

'131'
4

424

,17

29
..

54

296
-

--

98

,
176 '

52
--

-,

17

31° '

. tpteas - 7833 ;100 576. Todo

(

There are also indications of indeasing'C/PBT5

activity at solleges and universities from the survey of

the states responses. Although the instrumenliused in

the states survey did not specifically ask foe information

abodt-co legis-and universities, seven states reported.

ttiat th re was increased C/PBTE activity within thelr,

----t-Eactt, education institutions;
- ,

7

Professional .Organizations Survey

In 1975, AACTE,conducted a survey (6) of 91 pro-

fessional organizationS.abd learned.societtes,to determine

the extent to which they were actively invoTved in 0/PBTE.

- 14 4
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f
Of the 67 organizations responding to the quest-1410re,
60,percent were actively involved in some way ir4PFBTE
'activities,o, Almost half the organizations reported that
they had sponsored sessions on'C/PBTE at regional or
national meetinui,a similar number had committees study-
inpthe conceptl-and half also had published on were

.planning to publish articles on C/PaTE.-One-fourth of the
organizationreported,that they had developed or were
deVeloping a. pd statement on C/PBTE, gp percent had
developed.or Aire developing lists of competencies, and

. 10 percentigeri4englaged in experimental work in C/RBTE.-

,Increased,mphaii on CiPBTE by Funding Agencies
1

The origins of the C/RBTE concept may be traced --

back to the late 1960'i when the Office of Education's

; Bureau of Research initiated 1%he development of the
Elementary Models program., Although the Bureau of Edu-
cational personnel Development has been the Office of
Education group most closely associated with C/PBTE, a
number of'other programs and bureaus rave placed intreas-

. ,ing emphasis on the concept through their guidelines and
funding priorities. Since 1970, for example, Teacher
Corpg'has continuously underscored the importance of
'CBTE by funding projects whose major thrust has been to
establish programs in a competency-bated format (7).
The Bureau of Education for the Handicapped has sponsored
many projects4relating to eompetency-based training for
special educators, 'including at least one statewide
project for providing technicalsassisance to colleges
with trainiu.programs for education personnel for the
handicappel(8)!. In recent years, Office of Education

.RrOgramsiin adult education, vocational education; coil- ,

'sumer education, physical education, and career education
,,have affthned,he importance of C/PBTE, as a process of

edUcation personnel training by including, it as an imPor-
-Aant programmatic element

Interest in C/PBTE by funding agencies has not been ,

limited to Agencies kor projects with responsibility only
for. education personnel training. -The National Institute
for Education (NIE) haq funded programs using competency-

1
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baSed'approachet (i.e.,.thecomprehensive competency-based
',vocational education. curriculum dmielopment'program at
The Denter.for-Vocational Education of The Ohio State ,

University),, and'alsoLa-number of basic research projects

,that have been aimed: toward developing the knowledge base

for C/PBTE.. C/PBTE has 'been among national Trjorities for
USOE/EPDA trainIng-grants a numbereof 'times. The Fund

-for the Improvement of Postsecondary Education (FIPSE) has

maintained C/PBTE as a main program thrust since its in-

cep ion and in 1976 invested over $2 million in projects

using CBTE approaches. to training in dentistry, law,

medicine; public administration, and liberal arts.

In addition to the increasing emphasis on C/PBTE byr
governmenral agencles, a number of private foundations, are
sponsoring competefty-based activities in educaticin and

training. The Kellogg Foundationris currently, funding a

project for competenci-based community education; and'the

Rockefeller Foundation has sponsored the development of

the National Commission'on Perforthance-Based Eddcation,

a group whose PUrposehas been to stimulate the research

needed to undergird the definition of teaching competence.
-

1.* Areas Other Than EducAion Personnel Duslopment
That are Using C/PBTE Concept'
A.

There is some evidence that the C/PBTE process, if

not the title itself, is increasingly being embraced .by
,

those with responMility for education outside the jeld

of education personnel development. A number of recent

and current ventures are, focused on the prespecificatfon

of performance objectives and assessment based on them.i'

A National Center for Education. Statistics sdryey

foundthat 29 states are either planning .or operating=,

Competency-Based Educftion (pm) programs in-their ele-

mentary and secondary schoon' (9). Those states account

for two-thirds of the public elementary and secondary

enrollment in the country, Competency-Based Instruction

(CBI) 'and CBE and other CB- labeled approaches to precollege

schooling may have been directly influenced bj' the C/PB

movement. Other precollege educational innovations,

16
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Indtvidualty Programmed Instruction (IPI), Indiyidually

,,,Guided Education (IGE),, Programmed Learning According- to

Needs(PLAN)and Science CUrriculum Improveffient Study
('SCIS), cannot be attributed to C/PBTE activity bopt do

emphasize the same essential elements.

Aside from the CBE and CBE-like activities that are

currently occurring in elementary and secondary school
and which the schools themselves have chosen, there are

;several states that have passed legislation requiring

minimal.competence demonstration as a requirement for

high school graduation. Still other states have intro-
duced,accoantability systems that stress the definition

and assessment of competence in basic skills at various

points thi-oughout an individual's schooling. -

The adoption of competency- based,programs has not

been limited to putlic elementary- and secondary schools

'and.departments of education. -A variety of -such programs

'exist in instAtutions tif higher education and in other

agencies Ordughout the U. (10). 'Atleast five liberal

arts' colleges and two state'universities Offer. cbmgetency-

-,bastdoprograms in general studies:

'Alverno College, Milwaukee, Wiscont4-n-
Ars Hill College, MarsdHill, North Ca6lina
OklahoWtity,University, Wahoma City, Oklahoma'

Our Lady of the Lake College, San Antonio, Texas

Sterling College,-Sterling, Kansas
J'lorida State University: Tallahassee, Florida

Bowling Green State Universjty,'Bowling Green, -Ohio

;
.

. 0
,

Competency-based programs in the human,services are

offered at:

Center for Human Potential, Elgin, Illinois

College of Human Services, NeW York, -.fl. Y.

College of Public and Community-Service., University

_of Massachusetts, Boston6Massachusetts,
SeattleeCentral Community-Coll Seattle, Washington

7
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In'thd area of nontraditional studies, competency-based
programs are available at:

t College IV, Grand Valley State College- s, Allendale,
Michigan'

COMMunity College of Vermont, Montpelier, Vermont

Minnesota Metropolitan State College, St. PauT,
Minni4ota

School for New Learning, DePaul University, Chicago,

e,

Competency-basediprograms are offered in various discir,
4pltnes Wat-least three colleges and universities:

10'N

- Central Washington State Collegejllens6urg, z

WasHitigton (Biotechnology)

RfceAhiversity, Houston, Texas (Astronomy)
SangaMon State University-and Illinois Central
College, Springfield; Illinois (History)

Such programs-for preparation for other professions also
have been develOped:

Antioch SChOol of Law, Washington, D. C.,.
Case Western Reserve University, Clevelafd, Ohio
(Ph. D. program in'Organiptional Behavior) -

..Mount NOM Community College, Gresham, Oregon
,

.

. (Nursing)

Trivett notesthat the OM listing is note
mkcomprehensive one. Many,More liberall:aris institutions have

ad an Opportunity to'exPlore, develoO,'and evaluate C/PBTE
ideas through Project Change in Liberal Education,(CLE) which
is funded by Carnegie Corporation arid'iPonsored by the,Amer-

' ican Association of Community and'Junior Colleges;.the
American-Association Of State 'Colleges and Universities,"

41' the Olerican Association of -University Professorp,,, the

Association of American Collggesi4nd the National Asso,-
ciatien of State UniversipeOn8 Land grant CoTlegis.'
The project is en intensive 'effort to develop and evaluate
constructive alternatives to traditional teaching and
learning inundergraduate liberal.educatiom--,Thirty
participating institutions have attempted to create those, '-

alternative prdgrams and to'focus on the issues related

. Illinois -

l'8
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/Of change in institutions. One of the CLE ''
,.....

en task forces focused on, alternativellberal

t
9o-curricula with special emphasis on interdisci-

--, ..,:.

.
,,and .competency -based edudation 01).i

.....-3 i-: .

.0:
4--

,

,s1.
yrther..evidence of the interest of the liberal arts

i_communttiln C/PBTE is exemnified by the -F-IPSErsupported
.-f- Competenci-Based Undergraduate, pucation.(GUErProject.

L.--at BaWTI,nvGreen State UniverkTty. The, purpose of CUE is

to prWdeiassistance to facultty members, at BGSU and ,

q ; .in developing curricula aimed at generic com-

pe enc thinking, valuing, communication skills) and
their attainment through the liberal arts. Arecent. -.
pamphret circulated by CUE documents the avail Ability to

the geriel-al eduCation community of a sertes.ofpapers_on

CE-and liberal.education.(12).. . .

".

__Requests for C/PBTE Information and Testimony
About c/pBfr

7; There is also evidence of the continuiiiglimpactOf-

t/PBTE in the number Of requests for information about the '

1----concept andJ(the testimony of those who have been in-

v91.04:withii. Allen SchMieder of the, U.S. Office of .

,-. EdUcation recently stated that the portion Of his mail con-.

taining inquiries about CBTE-continuetAo run very high.
; Thq number of inquiries recently'recelved by, technical

aetistance centers such as the:AACTE-PBTE staff, The City

University.of New:hik,Competency-Based Teacher Education .

Project, and thgCenter for Vocational Education at The

.0hio.tate.University reflect a continuing high level of

interest in CPBTE. ,In fact; at least,threainstitutions
---that-have.attempted C/PBTE implementation have received

so many visitors that they have had to deelop special

orientation programs for them. .

, e

in 'the past several. year's, the interest ,in C/POTE

has'spread beyond the;United-States'borderS:'W1974, a
conference was held $n Paris, France A a qUaiintATC61, .

,7..

41

Ziti ",-/:Ns,' .1 e. ,f,,J0

* The Untied Natips<Educatibnal, Scienti ic mid Cilltural

Organii tit: ..



;J6 ,

.' 4;,- ..'
. project directors with C/PBTE nOtions4mOhce'theh,
requests for assistance have come from institutions iR,t.
Canada, Europe, Africa, Australia, and several ear East
countries. The AACTE-PBTE staff hosts an averege of two
to three visitors from abroad each month, and a number of
people who have been.closely associated with C/PBTE
development in -this country have been invited abroad td

,

provlde assistance to institutions contemplating `or
attempting to implement programs. A recent report of the

. Early Chtldliavd-Services Task Force of Alberta's Depart-
ment of Education (13) is indicative of the extent of
interest in C/PBTE-in Canada. That docpment delineates a
competency-based approach for the preparation offteachers
and.other childhood personnel.'. A study of the competencies
of normal schobl principals in, Turkey (14) is indicative is

of the kind and extent of C/PBTE'interest in other coun-
tries ,

.
;

.,-

- Pecen/ly, several recognized leaders in the field'
of CBTE ,ere asked to think back over; their experiences.
of the past several -years and to respond to the question;
"If you had to state yob see as the'greatest.advan-'
tage.of CpTE,'what would 'it -be ? "- their responses were
all veryisimilar and pointed to the fact that C/PBTE has
stimulated more, analytical thinking andlilanning--that
the collaborative specification of outcomes for students
has made both instruction and assessment in ,teacher edu-
catit4Ipare relevant to the job of teachingnd, in the
,proce0, the goals of programs have become boteclearer,
and more public (15). -

, 4 4 .. - .
, ', Committee Pereeptions of 'the1

i
Impact of C/PBTE, "

/....*

.

I II,ASED ON THE FORGOING EVIDENCE, THE COMMItia.
Y ,CONCLUbES THAT C/PBTE IS FAR FROM DEAD.
I

,

., .

, It seems rather that the movement ig thriving ad
spreading and_exmiding to'other areas. Educators and,, in. ,
some cases,,Amheplid continue to'be interested in explor-
ing ind experikenting,with competency-based approaches to
education persea el development. That-interest is .evidentRts
aging state depar ents of, education, colleges and uNver-'
sities, and.publlic chools. There is additional-evidence

t
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of continuing and:increased interest in competen4,-based

education in elementary and secondary education, in pro-
fessiohal training prqgrams other than education,'and
general liberal arts education;

THE USE OF THE. CBTE LABEL MAY BE ,WANING, BUT ____.:.,'. ---

CERTAIN CHARACTERISTICS OF THE CONCEPT PERSIST:.

THE CLARIFICATION OF PROGRAM OBJECTIVES; TJE
COLLECTION-OF EVIDENCE THAT PROGRAMS ARE DOING-

-THEY CLAIM TO BE DOING; THE INDIVIDUALIZATION
TEACHER EDUCATION PROGRAMS; THE EITHASI,S 3,N'

ALUATION ON ASSESSMENf OF EXPLICIT PROGRAM _ _zn,._,,,,,

ECTIVES; AND THE INCORPORATION OF REAL WORLD
ERIENCES INTO PROFESSIONAL TRAINING. PROGRAMS;_

HOSE CHARACTERISTICS Stir TO BE HERE TO STAY _

OR SOME TIME TO COME. FE OONMITTEE BELIEVES-7-
T IT IS THESE CHARACTER ISTICS V1HICH, HOLD Pli,------:-.

ISE FOR IMPROVING TEACHER EDUCATION) AND EDUCA-
ION GEN.ERALLX, RATHER THAN WHETHER OR NOT'NOGWV-;-
RE LABELLED COMPETENCY, DR PERFORMANCE-BASED,

he committee believes that increased
agre ent on what is to be accomplished is largeTSIt
ponsi le for the favorable response of participants.

curre tly operating C/PBTE programs. In visiting syfei--

where C/PBTE programs have beem,onerating, committee .
membe s have noted an overwhelmingly favorable response
by students toward their program. Those programs have

generally resulted in increased studentrfaculty contact
hours and; wheh individualization,has Occurred, the.

. development of small groups with which students can

'identify and where 'they might.give and receive assistance
in,gettinglhrough, the program. Where C/PBTE"programs

have been tied in-with particular, elementary school',
buildings, there hAs been, great cohesio0 between public -
school faculty, college faculty,'And students.

The,cowittee speculated on the reasons why the_ 4c4'

impact-of the t/PBTE concept has been so widespread (and
_hastens to note that no Conclusions about cause-effect
relationships can or should lie drawn between the activities

of the committee -and the far-reaching effects ,of C/PBTE).

There areifiveral possibilities that may account for this

phenomenon: C/PBTE may tave received widespread,recognition

21
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because of its unkqueness as a strategy for bringing &out
change,,or because it has been seen as a vehicle for in-
icreaSin4 the knowledge base of the profession, or simply
because'of the emphaslis on accountability, that was pre-

.valent at the time the,toncept was introduced--an emphasit
!that continues to gain momentum at the present time in the
:"baiktO-baiics-and'uminimal.competence" moVements.

. CAME HAS BEEN RECOGNIZED AS A UNIQUE AND
POWERFUL CATALYST FOR FORCING A CLOSE EXAM'
'INATION OF UNDERLYING ASSUMPTIONS,ABOUT.TIE
ROLES AND GOALS AND ,PROCESSES OF EDUCATION
IN GENERALAND-EDUCATION PERSONNEL PREPARA-
TION IWPARTICULARe.

'issues brought to the foil& are not necessarily...
Alnique*to C/PBTE. They are issues that have always been
around.. _C /PETE simply. gives a' -great deal of prominence

-to them and compels educators to deal with them.

In a tempting to relate teacher preparation programs
'more clos y to the schools and the-profession, educators
have bee pushed to C/PBTE to broaden the educational
`decision-making base; they are investigating alternatives
for integrating theory and practice, and are pushed to
develop, use,jand evaluate new learning eX*iences,
training materials, and management systimiStqC/PBTE ex-
ploration and" experimentation has happicaused colleges

-and.uniVersities to be more realistic about what can be
acc fifsbed in the small amount of time during whtth they
c'ntrol the education of trainees. That, in turn, has
t ended to.highlight the requtrepent for career -long pro-
fessional development. and the.related,need for close
collaboration'and coordination bdtween\public schools, .

universities, and the profession to insure continuity of
preservice and inservice education.

ABOVE ALL C/PBTE HAS HIGHLIGH:TED THE SERIOUS
NEED FOR THE TEACHING PROFESSAOTO DEVELOP

'ADEQUATE ASSESSMENT TECHNIQUES:AM TO CONDUCT'
RESEARCH ON TEACHING COMPETENCE4ND-TEACHING
EFFECTIVENESS'

Thii the PBTE Committee has asserted front the begin-
C/PBTE has been seenas perhaps the only feasible

.,22,
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vehicle for expanding the knowledge base of the teaching
profession. The focus on identification and validation of
competencies for teaching has resulted io the beginnings
of an interdependence-between teacher behavior research
and teacher education. Such interdependence has not seemed
to occur pith arty other educational reform movement. What-,
ever else its impact, the C/PBTE concept (strategy, movement)
has acted as avotent catalyst, calling attention'to all
those 'issues and aspects of education for teaching.

Thevunique aspects of C/PBTE as a strategy for change
may be tesponsible for the extensive growth of involvement
of educators with competency-based education. Yet that
growth may also be attributed to a whole environment for
educational reform in which systems approaches, technical
planning,-evaluation methodology, accountability ventures,
and a Most of other - technological approaches to solving
educationarproblems.were (and are) able to flourish. Per-

.

haps the acceptance of C /PB7E for education .personnel train-
ing reform is only part of the broader adoption of com-
petence standardsas the current route for improving edu-
cation as a national institution. Since the country's
schools have been successful in the past 20 years in
incremitt the proportions of the general population that
have pissed through them, the only way for education to
improve is to shift from a goal of literacy for all to one
of'increased literacy for all by the introduction of higher
standards.

REGARDLESS OF THE REASONS WHY, THE EVIDENCE
TENDS TO SUPPORT THE COMMITTEE CONCLUSION THAT
MANY MEMBERS OF THE EDUCATION COMMUNITY HAVE

ED THE C/PBTE CONCEPT AND THAT THE GROWTH
TINBTE ACTIVITIES IS STILL CONTINUING.

,.
r

The activities are not always Called "competency- based,"
though' frequently they are. There are many .developments

. i education personnel training,as well as in other areas
6 educatiOn,yhere there is increasing emphasis on the
d initisn 8f, training for,'and assessment of.role-related
performanctandards. That growth; coupled with the unre-
solved issues attending C/PBTE, has implications for teacher
'educators which are the focus of the next section of this
r#port.
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RESOLVED -ISSUES

The AACTE-PBTE citnittee completes its current task
with a sense of accom 1 hment (Section I), a 1977 assess-

,ment of the browth and R140 of C/PBTE (Section-II)rand..,,
, a legacy of unfinished business, pending probleMs, and new

challenges that need attention. The committee foresees
many C/PBTE-related, unresolvgdittireS.-thatithe,teacher
-education community will need to come-to grips with' 'in the
next several years. The issues. have arisen out of the
,otimittee's special purposes and activities, the growth
and impact of C/PBTE, and what the committee views as near-
future educational trends and concerns:

Need for Extension of Committee Activities

Monitoring of C/PBTE _

o "e,1

In pursuing its original P4pose as' Mandated by-the -------
AACTE Board of Directors to serve ads students of_ PBTE and
the PBTE movement, the committee:has -consistertry attempted =

to keep in touch with C/PBTE developmenti,,,to"ltudy-thein;
and to communicate its _conclusions and.concerns to the
larger education community.

THE COMMITTEE SEES NO DIMINUTION IN THE NEED
'TQ CONDUCT SUCH MONITORJNG ACTIVITIES,

,.There is still much to be learned from the explora-
tions and experimentations with the concept that are con-
tinuing 'around the country. The AACTE publication From
Commitment to Practice (16), which documents the Oregon
College of Education involvement with C/PBTE, gives one .
example.of how C/PBTE affects and isriffected by an

_institution. Other examplesare needed to continue to
'Seek,:tuiswers to these questions:

- What lessons have been learned from the .

experimental C/PBTE programs that might
benefit teacher edutators in their search

24
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for more effective programs?

! What kinds of decisions are being made
about continuity in experimental .0 /PBTE

--p-rograms,*and on ghat basis' are those,

decisions being made?'
.

How do the lessons learned from C/PBTE
.relate to newer ventures in educational
reform such as teacher centers and Public
Law 94-142 regarding the' education of the,

"handicapped?
e

- That has been learned from'C/PBTE that
rcan be helpful, and how can it be help-
ful in formulating new policies and
directions for teacher education?

C/PBTE Res arch- Related Activities r

f

The committee; and, indeed, most teacher edicators
who have been involved with C /PBTE,.very early on'recog-,

nized the necessity for closer links between teacher edu-,
cation and research on teaching. Still ,. it haS only been
recently that the committee itself has attempted to facil-
itate that coordination through commissioning Dr.: Donald

4.M. Medley to write Teacher Competence and Teachet, Effec-
tiveness: A Review of Process-Product Research ,(1,7)'.

Tits CallITTEE FEELS IliAT THERE IS A MOST
PRESSING NEED TO CONTINUE ACTIVITIES

. FACILITATING LIAISON BETWEEN THE WORK 6F'
TEACHER EDUCATION PRACTITIONERS AND RE'.
SEARCHERS.

The ties between the two grodps must b strengthened

*, not only for the successful implementation of-,C/PBTE but,
more impoirtantly, to establish education for the profession

on a firm theoretical and empirical foundation; directed
toward improved instruction in schools:

25'
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Even though there has beak increasing attention to
research on teacher effectiveness in recent years, Ahere
is still,.as Dr. Medley s review ably demonstrates, a
great deal to be done. It'tis not feasible--finanotally,
practically, pOlitical y, or conceptually--to expect the

task to be accomplish by researchers working in isola-

ition from teacher ed cators or the profession itself.
Neither can the kno edge-generated by the research com-,

.1unity be expected.t9 find its way into the profession
wtthout the deliberate and united efforts of all, concerned.

The Committee sees two kinds,of,activities as appr'o-
pri'ate fol)owrtip to Publication of the review. _Ftrst,

there must' be, periodic comprehensive reviews of research
on teaching effectiveness that are addressed specifically
to the practitioners of.the teacher educatiohcommunity.
Second, All teacher, education constituencies should'study
the available results to glean, the implications for their
own activities, and programs. Such study opportuni.ties
,thouldwbe Orciiided perhaps through conferences and Work-

'shopsr the commissioning and distribution of papers.

-

Unresolved Issues Associated with the Growth:
of- -C /PBTE and C/PBTE-Like Activities

The PBTE Committee has issued several previoUS state-

ments that have contained critical observations about '

C/PBTE,.many of which continue to be of concern. None of

the observations is, particularly_ unique tolcipBTinstead
they represent olDervations regarding the status of teacher

educatibn gene0S1*. The studybf and .experimentaticin with

C/PBTE, coupled with more'recent.developments in training
IW the education profession, has made several. of these

issues both highly visible. and critically in need of .

attention.
0

iCiPBTt C011aboration, and Inservice Education

! I C/PBTE undertakings have enlarged ne scope.ofthe

qdecision-
making base/for education personnel development

,and haver pointed most' emphatically to the need for each

igroup with-a stake in teachip education to be represented
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it a shared decision-making process. 1;let, there are still

unresolved problems regardi rig. cql 1 aborati on in teacher

,,t education. The shift in emphasis from preservice to in-
service education (including the enactment of teacher ,

center legislation)' has, if anything, accentuatedthe '

necessity fg'developing and studying alternative models
N1NY'f C011 abqrlti on . , '

.

A number of collaborative efforts are now underway. .0
Some have. been initiated by teacher organizations, some

by local education authorities, same by institutions of
hfgher education.,. Some of those ventures were given
impetus by state mandates, others by fkulding regu4ations,
and still others by the recognition of the potential' ad-
vantages, of successful collaboration. ,

IFECOMMITTEE FEELS STRONGLY THAT SINE GROUP
, .1 OR AGENCY SHOULD MONITOR FOR TEE PROFESSION

THE DEVELOPMENT OF ALTERNATIVE COLLABORATIVE
MODELS, EVALUATE THEM, AND ATTEYPT TO MICE
SENSE OUT OF THE MANY VARIETIES OF THEM.

Admittedly; all the groups" concerned recognize. and .
. f

iark-abOut -the need for more involvement In professional
'development. The ladk of syStematic study of bolIaboratAkr
models, 'however, leaves many unanswered questions about _

how tp bring about involvement effectively. Basic
Ouestions that still need addressing are:

What are the varying roles of each
stitue ff-fa. different kindsrof decisions?

Who shall contratheacher education--bath
at, the .preservice and inservice levels?

--Whose responsibility is it to finance the
professional' development. of teachers? .

- What mechanisms and arrangements can be
:deviSed that make the collaboration of
all groups feasible? ,

. ,

r t7 '
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C/PBT, Measureffient, and
ssion; Retention, and Certification Issues

helack of adequate, valid, and reliable measure-
ment rocedures And instruments continues to plague both
C /PB E developers and the larger p`rofession.,The committee

oncerned with the mounting legal and measurement prob-.."

El
that 'are associated With admission to and retention,

teacher", education. rograms and with the lack of_reso-
ution of 4ssues arising out of competency7based

,cation. Opting primarily to the unresolved measurement
issues, the exchange of competency -based certifibation in-
formationamong states has not ,progressed very far in
recent ye0s. r., The problem is complicated by the fact that
official transcripts from colleges do not indicate whether
or nbt a .pakticular graduate's program was competency -based

or what particular .competencies A graduate pos%esses.
.

. ..
' -Tea 'her educators .have made no secret of the 'fact .

.,:.,that .the asurement Grob ieco assoCiated, with assessing
cOmpetency, a n ttielrorniesTt issue and greatest.
'stumbling block. In i te of. this, however, there /seems
toitfe an:increas4ng trend across the country. towIrd the
:teiting of teachers -. -for admission and retention .kin pro-
- grams. as:well,as for ,certification and recertification.

...

.1.
iHE COMMITTEE PEELS . 4 r y..THAT-.. IF THE .P3.0-
FE.ISION CANNOT ADE, ' p MEASURE' St VENTS

COMPEtiNCY)sCQUISIlle ..- : TAKING A PROGRAM.
-784t1§. AIMED .TOWARD DEVELOPING -- SPECIFIED '
SKILLS; THEN THERE IS-L.ITrtr- LIKELIHOOD THAT
RIAU AND -VALID 'ASSESSMENT CAN TAKE- PLACE.

:FOR-FOR=

IstpN popposEs, . .. -*:
i .

, }
1 ,

.- lb,. ft,-Oninittee recotmends that the teacher education,

"squi'rin'g
these measurement problenis head on before

OOHS more of the same.. The deqelopthent of the
ecessarY. measurement .procedures and instrOmentt, as the

ittee,,has., pointed ou-Ein the past, would be another '''''
valuable outcome of increased' teacher 7behavior research

. a.w... ..,-......... r t Sr ...or lonc7.71 r... 11.7v711or...Y.-1..1 -Y. I.. a .1 . V.A. W. ..



/ 3 However, teacher education institutions can not and
should not wait for the measurement and research conmun-
ities to define the criteria by which good teaching and.:
good teacher education is gidged. They should be much
more heavily involved than they presently are in defining
and developing evidence-collecting pi-ocedures of all kinds.
In i tial--atteMpts to design new 'kinds of qual ity 'control
checks may be primitive and crude, but there is value in'
using interim results while improving the measures. The ..,

profession seems to be afraid of putting its confidence \\
in anything that has not received the imprimatur of
"hard corer -researchers; that'1s- unfortunate because it
tend --to siffle the creativitAf practitioners in an'-area
where It is sorely needed.

CBE, CBI, and Minimal Com ,petency Legislation'

The adoption' and/or adaptation of the t/PBTE concept
for elementally and secondary education, as manifested in
CBE fra'nd CBI and in the trend toward-mandates for .minimal
competence demonstrations as a requirement for, high school
graduation, may\have some -of the same immediate benefits
for precollege, schooling that C/PBTE has had ,for teacher

' 5',education. These movements may certainly increase the
public knowledge 6f the goals and, accomptishmenti of
school. That development is. also' frauOt with the 'same
dangers and pitfalls that are present for, competency-based
education for teachersspecifically., goal definition and
measurement problems. The cbmmittee feels that it is all,-

"kportant for' the education community-to realize, ,however,
thatsVmpetency-based education for teachers and competency-
based education for elementary,and secondary students do
not share the 'same ultimate-promise. 'CBTE, has been seeri
as a vehicle for 'improving' the, knowledge base,of a pro-.

Jession,;,.a promise that simply has no ;analogy for elemen-
..tary. anCsecondary educatiqn., nor, for that matter,.-general
liberal arts education:- 'Teacher educators, particularly .

oie whq haife been.iriol0e0i0 C/PBTE, need to keeilf , ,
hat,,diitinction is'they follaW these developMenti'
6-search, for implicatibns for the future of teacher edu-

on. Ai.
,
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NeW'Challenges.

ying-the-C/PBTE concept and Tovement, the

,committedi necessity; has had to study-the condition
of teacher.education more generally and would be remiss

if it did.not communicate some of its observations and

concerns forthi future of the enterprise. Many recent

developments in education for the profession have pointed

°, to new roles-fOr hIgher.education_ip tht near future. ,.

74......T6Chdr-neducttiOnjnstitution'sinuit be prepared to cope,

with those new roles and responsibilities if,they arettp

survive as viable and vital institutions; they must,in-,

crease their activities aimed toward influencing tfie

.future of education and their part in. it.

New Roles for-Nigher Education

C/PBTE'hailrea4yrengaged teacher education in new
role%through itteemphaiTs on collaboration and research

and through its "real world" orientation. More recently',,

"legislation has beenpassed at both the federal and state

levels that has implications for still newer higher edu:-

cation roles; WI* moves require the sustained attention

of the teacher eatication community.

Public Law 94-142 regarding-the education of the

handfCapped contains many implications for the content and

COnduct.of 411 teacher educatton:prOgrams in the future,
particularly in relation to its emphasis on cooperatively
designed programs of study for individual pupils. The

teacher center legislation authorizes the expenditure of

' large sums of federal monies for local school districts

.toconduct their own inservice and professiOnal develop-

Ment programs under the direction of teacher-controlled

:policy tbardS.. The Vocational education act is another

example of recent federal legislation that represents a

.
_sObttantial change in policy concerning who shall conduct

the training of-education professionals, in that states

:shave been vested with much more" authority for theconduct

of trainlng. °I

The fndividu0 sates are incrdtsingly mandating

closer assoctations of Colleges with public schools

. 30 .



and their curricula,, and the states` are increasingly takin,g
the leadership to developcomprehensive statewide plans for,

. professional development. A

THE COMMITTEE SEES THE DEFINITION OF EMERGING
ROLES FOR COLLEGE OF EDUCATION FACULTY AS A
MAJOR TASK THAT THE 'TEACHER EDUCATION,COMUNITY

.( SHOULD INVOLVE...TT4ELF IN, .

Not only must colleges be aware ofnew developments and
their implitations for new roles, they must 'also be:/prO-

viding input into the processes leading to -those develop-
.ments-.

Communication and Liaison

THE COMMITTEE FEELS THAT IN ORDER TO MEET THE
FUTURE SUCCESSFULLY, TEACHER EDUCATORS MUST-
BECOME MORE ADEPT AT COMAINICATING THEIR*CON-
CERN_$4141'11-1}E VIEW TOWARD INFLUENCING THE ..,

DECISION-MAKING PROCESS AT ALL. LEVELS, .

-

To do that, the profession will neertg study the, :-

role of colleges of education as they relate to all leVelso
-,of educational decision making; federal, state, dit,trict,

school, and classroom°. Most college of edupation.efforri
have, in the past, been related to theoichtiol district,-
level; and, until recently, *most ',teacher edudatton asso-
ciation efforts have been aimed toward the federal letel.
Yet, legislative policy decisions are increasingly tring
made at the. state level; research indicates that the best

. chance for positive change occurs when 'there are important'
decisions made at the school building level; individual,
classroom teachers' decisions have the mostdirect effect.
on. learning, 'and the school is where the greatest portton,
of teachers' professional development takes. place.

Teacher educators also need to develop new sOurcel
for keeping new and current political 1 ialsons-w1 other

31
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organizations both within and out of-the education field.

Because important.decisions.about educational policy-are

increasingly being madetat the, state level, liaison needs

to be more firmly established[with such organizations as

,the-National Council-Of.State Governments and the individ-

ual state-legislatures. Within the profesiidnal education

organizations, intensification of the trend toward-special-

-- ization may contribute to growth of knowledge in,the field;

yet it can lead. to fragmentation. This specialization

should be tempered by establishing increased communication

channelsjf the profession is to capitalize on its many

strengths and-to speak with a powerful voice.

Staff Development
.., . -

Tie- committee has previously'observed the need for

oth college-base4 and school-bapd,faculty members to be

involved ikwell-planned.staff-development activities. -'As
new rolesand working contexts forlaculty members continue

to emerge, staff development wilLassuMe.an even more

Crucial position in the Iiiiure of teacher education

'tutions. -,

Change,in *acuity roles not only implies that colleges

of"educatioh-will have to look more clbsely at staff

development actiVities and policies but .will also have to

reexamine and 'revise pblicies regarding faculty load

assignments and rewards. 4

In the-cominglYear, AACTE will undettake a projedt

aimed- toward ultimately providincollegeflevel 'staff

deVelopment activities. .In cooperation With Teacher Corps,

the,Association will 'seek to identi.fy'and'analyze Mgher

education staff development needs through a series of work-

shoPs involVing teacher-educators, teacher edutation admin-

-istrators, school personnel, state-department of education

personnel, andNther concerned persons. The committee feels

that this venture is only a small beginning to what mu

become a priority effor for both teacher.education nsti-

tutions and associations.
4 '
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A Findl Word,
e

Th05extensive4rowth and impaCt of C/PBTE, coupled '

with the rapidly changingl=scene of education in general,
has brought a kind of future shock to the teacher edu-
Cation. establishment. Each succeeding innovation or
development seems to sp tligfit more than the last the '

need for teacher educa ion institutjo come to grips
with the basic issues-o the profess dn. The current
host of problems may be liewed with repidatton and fear.
for the'future of teacher education in titutions, or. they
may be embraced with a sen .f excit: ent and purpose for
redefining and clarifytng the ; higher education and
strengthening its commitment to excellence in education.
personnel-d%velopment: ,

ITS.,FINAL REPORTJeTHE AACTE-PBTE
COMMITTEE HAS, AS Ii HAS IN THE PAST, CALLED
ATTENTION TO THE MYRIAD OF UNSOLVED PROBLEMS AND -,.

UNRESOLVED ISSUES IN TEACHER EDUCATION. THAT
DOES NOT MEAN THAT THE COMMITTEE SEES THE
FUTURE AS BLEAK. KATHER1.THE COMMITTEE VIEWS
THE .PROBLEMS THAT ARE...CURRENTLY IN NEED OF

ATTENTION ASCHALLENGESITHAT MUST BE MET BY THE
COMPETENCE AND CREATIVITY OF THE EDUCATION
PhOFESSIONJ, PARTICULARLY BY TEACHER EDUCATION
4NSTITVTIONS AND PROFESSIONAL ASSOCIATIONS.
.IHE COMMITTEE LOOKS TO THE FUTURE WITTILA SENSE 7

OF,EXCITEMENT AND PURPOSE,
°
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College" by Casteel Burke @ $2.00
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/8 "Performance-Based Teacher Education ANrams. A Comparative Description"
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416 "Achieving the Potential of Performance-Based Teacher Education. Recommendations"

by the AACTE Committee on Performance-Based Teacher Education @ $3.00

417 "Assessment and Research in 'eacher Education:, Focus on PBTE" by Donald

M. Medley, Ruth and'Robert Soar @ $3.00

418 "PBTE. Viewpoints of Two TeaCher Education Organizations" or Eugenia
Kemble and Bern'ard H. McKenna @ $4.00
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