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‘ FOREWORD'

’

The American Association of Co]]eges for Teacher

Eddcation acknowledges with appreciation the work of 1th‘ '
0

1976-77 €ommittee on Performance-Based Teacher Educati
and the previous committees whigh- have given direction to
the PBTE Project since 1970. This 1977 report is the
fifth official statement by the committee about PBTE and;
, 1ike the earlier stdtements, reflects serious study of

" the competency/performance- based approach to education
personnel development. With the formal termination of
the ‘Project, August 3121977, this .publication is both
a-fjnal statement of the:workR of the PBTE Committee to

- the’ education community at large and a closing report to
the AACTE Board of Directors. .

.
t Y\

. Through the work of this committee and others which
“have preceded it, the Association has helpedwte’develop
* a national awareness about the PBTE strategy for improving
education personnel development, and to stimulate healthy
dia]ogue‘about this approach--its ‘promise, its problems,
‘and the issues.” Through leadership training institutes
‘sponsored by the committee and through the publications
it has developed, AACTE has provided opportunities for

- colleges and universities fo study afd exp]ore a perform-

ance-based approach to teacher education. ‘In addition,
‘the committee has stimulated interested institutions to
‘experiment with PBFE and provided assistance, to these
colledes and universities which are already operating
PBTE programs to raise the level of quality of their
programs. ' At the suggestion of the committee, AACTE has.
published a number of significant articles and monographs
on the subject. Largely through the initiative of the

"~ committee, the Association has taken a position opposing

~ "the mandating of PBTE as the only approach to teacher
educatiqn.(dune 1973). Through the committee, the Asso-

~ ciation has provjded guidance to member institutions

_regarding’ the utilization of a performance-based approach
to education personne] deve]opment

T It is .our belief that this brief fina] report is a
sefu dsymmary of the state of the.art of C/PBTE in 1977 -

and that it w111 provide further assistance tomember

@
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institutions, the Assocfation, and the education pro-
fession aM@rge in exploring and experimenting with this
-approach to teacher educations o ) \ :
The Asspciation expresses its appreciation to Dr.
‘Patricia Kay, member .of the.committee,-and Dr. Karl ,
- Massanari, Director of the PBTE Project since 1970, fom.
_their work in authoring this publication. AACTE also
- acknowledges with appreciation the role of the National
* Center for Improvement of Educational Systems (NCIES)-of
the U.S. Office of Educatioh in, the PBTE Project., Its
“financial- support as well a$ its.professional stinfulation,,
particularly that of Allen A. Schmieder, have been major
contributions to the committee's work. Recognition is
due Shirley annevi]lg, Program Associate, and Annette
MacKinnon, Technical £ditor, «for their contributions in
the development of this mopograph.

-
-

!

¢ Edvard C Pomeroy - [n ot S

. A . ‘
Executive Director, AACTE" -

- . A IR e
J . . .
. ' . . -
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"1 - ACTE'S PBTE PROJECT: 1970-77 -

o~ &F- S
Following tfe development in the late 1960's, of the °
eight Elementary Education Models, a project funded by-the °
-~ U.S. Office of Education, a number of colleges and uni-
versities began to experiment with the implementation of
competency/performance-based teacher education programs
(C/PBTE). Radically different preparation programs )
"emerged. ~ : ' cN

In 1970, the .American Association of Colleges for
Teacher Education received funding from the U.S. Office
of 'Education to conduct a PBTE Erojgzt.* A committee’was
. established** and charged with the Yesponsibility to study
the, many efforts under way to ‘implement C/PBTE ﬁ?ogfdms;
the committee was to,give direction to these developments
so that their potential for ,improving teacher edugation,
as well as the problems inherent in a C/PBTE approach,
would be brought into shaip focus for all who are involved
in upgrading teacher education. :

. . ' ' a i . | ///,
. e ’ > -
" * From 1970-76, the PBTE Project was funded through the -
Texas Education Agency in conjunction with the Texas
“Teacher Center Project. During 1976-77, the project
_was funded through the New York Department of Education,
in conjunction with the National~Commission on .
Performance-Based Education and thejInterstate Certi--
" fication Project. During 1972-73 and 1975-76 respec- -
- tively, funding for the project was augmented by
Teacher Corps to make possible the sponsorship of a
-' serfés of seven regional leadership training institutes
and the conduct of an inservice education survey.

>

** The first committee was under the chairmanship of J.W.

_ Maucker, Vice President for*Academic Affairs, Kansas

, State 'Teachers College, Emporia. Subsequently, ‘Lorrin’
Kennamer, Dean, College of Education, University of |
Texas at .Austin, and Willjam Drummond, Professor of
Education, Umiversity of Florida, served as chairmen.
ComposPtion of - the conmittee, described in further |
*detail®in this monograph, varied from year to year. S

- - 2

»
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Durﬁng the first five years (1970-75), the project
. focused primarily on C/PBTE as it related to preservice
preparatipn programs, and since that t1me as it related_, _

. to inservice education “
. o .
s . B - - PR j "k '&‘t_
e Activities and Achj,evements : L8N
v "V’

The act1vtt1es and achievements of the project from.1970 L
to 1977 are. summarized betow: ‘ :
A. Collected and disseminated information auout the
. : state of the scene and the state of the art: .~
of C/PBTE--
1; Condugted four state-of the- spene surveys, Qne -
in"cooperation. w1th ‘the Educational Te§t1ng
Service | : =

1

L 4 ’ L]

-,x-
O

2. Established and maintained a PBTE Information
Center consisting\of some 1500 documents

3. Cooperated with the ERIC;C]an1nghouse on
Teacher Education by recommend1ng documents
for the Pesources in Education (RIE) collection

. Published re]evant 1nformat10n about the g%ate

of the scene/art of C/PBTE in Several of the :
monographrs in- the PBTE seriés and in more than A~

20 issues of the AACTE Bulletin ‘newsletter,
whigch 1s disteminated to thousands of teachee '

v . . educators in the U.S. .

) F

.5." Sponsored PBTE Exhibits at three AACTE Annual *,

. Meetings ‘and at numerous other workshops, "

conferences and meetings @ . ————""

B

S

Jrr——

I zhrough the PBTE Information Center, distri- ”‘
: uted more than 5000 1nformat10n packets about
.* " . CJPBTE upon request ,

1 2,
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" B- Stupulated dialogue about issues involved in
implementin C/PBTE programs,;-

1. Sponsored sesgions. at five-PACTE Annual - .
Meet1ngs, including one debate on the issues . B

-~ , 2. Pub]1shed three cr1t1ques of C/PBTE
™~developed by project-commissioned authors
) 3. Provided opportunities for dfalogue and
debate at all trairing institutes sponsored
by the project.

C. Generated, published, and d1ssem1nated pertﬁnent
pub]1cat1ons about\C/PBTE--
~ 1. Publjcations 1nc1udé (See Append1x A for
- . complete listing): . , »
+ Four official Committee statements* con-
sisting of obserVations, concerns, and "

S recomendations (Honographs #1, £16, #19}’ j
SN and #22) . ,&%:5@&
- .l' . Four éasé studies-of C/PBTE programs \' E
| ! ‘ " Three cr1t1ques of C/PBTE. "““wi %é\ \
w, ° Two scenarios of, the th:ie of C/PB?E \;
ol 3 . » One- annotatedcb:bf?ography**

# .
. * The firs't monograph, ‘Rgrformance -Based Teacher
~ Education: -4dhat Is the State of the Art?, is now
- 7in Tts fourth printing. A-Resumé of this mono-

" graph.wds ﬁeve]opgd, and 53,000\cop1es were R
dissem1nated to/;he educat1on cdmmyn1ty ' - -~

fakait Pub11§hed joant}y wWith the“ERIC C]ear1nghouse
“ “on Teacher Educ$t1on ‘ . LT |




e - " - relationship to subject matter fields

. prpcess- producx_research in teacher - i
3{ ¢ . ¢-education :

e oo_-_. . tions of CAPBTE and called attention to

. One comprehensive, state'of the scene

- Six monographs treating implementation .°
. . problems: manag8ment, governance, s
. curricutum design, assessment, and ' ‘

- One source book of readings* '
-~TWo technTca1 ass1stance papers

+ One monograph treating inserv1ce
educat1on and C/PBTE - ot

' 3 K "-‘One monograph. treating higher education's-
' ro1e in 1nservice educat1on '

. = One mohograph (1n process) rev1ew1ng

- -

One ‘major thematic sect1on on PBTc in the =~
Journa] of Teacher Educat1on (Fall 1973)
One mini- themat1c section on,PBTE in the
Journa] .of Teacher Educat1on (Summer 1976)

D - Assisted 1n giving d1rect1on to ‘the C/PBTE
_ movement--j.

1. Provided c1ar1f1cat1on Qf the C/PBTE concept
: (see espec1a11y monographs #1, #16, and #19)

2. Ident1f1ed potenf1a1 strengths and 11m1ta- o
. implemefnitation- prob]ems - . R £

w 7 - 2.
- 3.. Formulated and. pub11shed recommendat1ons

B - regarding the 1mp1ementat1on of C/FETE

[4

— .
* pyblished jointly with the ERLC C]ear1nghouse on
T/acher Educathon. - )

, S ..
Lo b .
.' -

- -
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4. Recommended thdt state.departments of
education should-pot mandate C/PBTE as the
only ;gggg(tﬁgigachér;gﬁeparation.but,
_rathers s&pﬁ]d provideopportunities for

exploratioh a rimentation with this
o apgroa;h (See Mon -

.3 5. Providediassistagge to pro sional asso-
) g;;;i_nstand pthér agencies imtheir efforts
“study g;%gygperﬁment with C/PBIE* -
L "‘«4”’#;/ { ' ‘

-+ the University of Missouri-Cdlumbia aid, Oregen

* Dp. James B. Hamilton, Program Director, The Center

for Vocational Education, The Ohio State University, \\ﬁ\\<:xﬁ~

writes in a letter to .the PBTE Committee that:

"The work of the AACTE's Committee has, since.
1971, provided very valuable guide]ine,and cén- .
cept’ materials for efforts of The Cénter for.
-Vocational Education, The Ohio State University

> in the development, testipg; .arid. implementation '~

of their pérformanceebasgd’¥§5§¢ﬁona1 teacher
education curricula. S A

" Prior Center research had identified and verified
- 384, professional competencies .essential for- voca=

tional teachens. - These competencies. then served o

as the basis for development of The Center's com-
prehensive PBTE curricula consisting of 100 )
~~ --{pdividual mddules and implementation materialss
' The AACTE PBTE series #1 provided essential -- .
clarification .of the C/PBTE.¢oncept for, curri- .,

. .carried out by The Center in cooperation with

State University during 1971-73.

(continued on next page) .

’ A
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e,
cuTum deve]ppﬂrs as development, gndeigéponsor- ag;;??
ship of The Natioral -Institute of "Education, was * i ! ‘




. . .
6. Recognizing the fact that successfu] imple-
men%& ion of C/PBTghp?%grams is dependent,
art on what'resedxch has to say about .
teacher competence ‘and effectiveness, and ~
- . that  considerable research during recent
] . erears has focused on thisﬁnroblem, the. .
. project comm1ss1oned Dr. Donald Med]ey, :
3 University of Virginia, to review and
‘. . 1nterpnet the -results of process- product
' research 1n teacher education.*

' E. Provided tra1n1ng opportunities about C/PBTE
for interested educators-- :

. : ' 1. Conducted/sponsored 43 nationa] conferences, -

_< . regional leadership training institutes,
\T_—_?\\“\\\s state conferences, workshops, br1ef1ng
‘ S ns, and sessions at national meetings S
. on C/PB (wlth\nore than 5000 participants) = * -
inc]uding:' J T -, oy

(continued from previous paqe) y
B " Subsequent PBTE seriesupublicat1ons prov1ded ' B
: ‘=va1uab1é guidance and exp11cat1on’of issues as T
. 18 un1verst§4es ‘and co]]eges participated with =
- The Center in the advanced ‘testing of the PBTE™ -
- curricular -~The_series. further provided a valu- e
able resource=to The Center and 35 implementing o
.. sites as The Center;tonducted two National In- -
) + .stitutes for PBTE through U.S. Office of Edu— D
& cat10n-EPDA sponSO(sh1p g

Y
p c’é«&{

- .Throughout the extens1vefdevelopment, testirig
~ re e~ and :implementation_of Tite Tenter’s QTE -curricula, .-
-7 7" the timely publitations of t AACTE's PBTE series - -
"™ shave-been used, debated, appreciated, and have a
,f certa1n1y he]ped mo]d the'products of this.effprt i ’

»

It is ant1c1pated that ARETE will publish these b
find1ngs in early.fall of 1977 (see reference 17)
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Two natfonal conferences, one for PBTE
leaders, one for 75 professional organi-
zations and .learned societies (50 and 100
‘part1c1pants respect1ve1y) .
Six sessions at six AACTE Annua] Meet1ngs
(participants. ranged in number ffbm 100 to
-400) .
Three' sessxons at three conferences for
national and state AACTE leaders (partici-
‘pants numbered from 100 ‘to 200 each)

-Fourteen regional leadership tra1n1ng insti-

<. tutes,(participants averaged_150 each)

Three workshops to train .PBTE consultants
(part1c1pants ranged from 75-125) - 4\

w . .
Ten one-day conferences\in cooperat1on with -
10 AACTE, state organizations (part1c1pants

7

_ num#&fed 100 each_nn.the average) :/ ‘ ,

- Two briefing sess1ons for USOE personne]

* !

:
b

,¢
2.

\\

L9

(25 and-40 partﬁc1pants respective]y

Three workshops during Edueat1on Week at <4 -
Chautayqua, N.Y. (partiq\\ant§ fanged froﬁ f
.40 'to 60). - ,

/ 4%\ . .
The re ion 1eadersh1p train titutes
,wgre Hgsi ed with a ‘common ba: agggg}mat
’igclhd1n fa three-tracked program to assist
‘ fn meetifg the needs of three groups: (a)°
those who wished to be informed about.and to
explope C/PBTE (b) -those who were ready to o
implemgnt, a, C/PBTE" pﬁﬁgfim;‘and‘(c) “those™ <™ [ ~i
who w already implementing such programs’. PR
The basic pattern also included such other '
elements as resource packets for partici- - o
pants, a resource center on C/PBTE, alter- -
native learning and instructional opportun- *
jties, inclusion of ad hoc topiecs to be




- higher education, state departments of education,
*and profeSS1qga1 organizations. and agencies about

sel ted‘oﬁ“the spot accord1ng to needs and

; /1nterests, and program. evaluation of bartici»

pant and 1nst1tute obJectives with feedbaek to
program personne] and partqc1pants*

A large’ maaonityﬂ(BO% 90%) of the approxf;ately
2000 participahts of the ™ regiana] -
JJnstitutes eviluated the programs as either
helpfu] or very helpful in meeting thetr ob-"
jectivés as well as those c1f1ed for the
1nstitutes. - -, .

»

. Specia] efforts were madg, hc]uding'prov}d?hg d
some support for classroom teachers to énsure
that there would be a good mix:of professtona]s

~gartic1pat1ng in the institutes. *

-

Puov1ded consultative services for 1nst1tut10ns of )
/

L/PBTE--

1., The project staff or other persgns with exper-

¢ r e
A

{

. tise abeut C/PBTE provided consu]tat1ve services
(including speeches) to: ,

- representat1ves from 27 state departments of

educat1on / Ut A
f J .z‘,,-» N o

more than 30 colleges and uniiﬁ@sities ,g'lﬁﬁf

- approximately 20 professio' i
and agencies. -

:w~w1£hrother consultants, {Sponso .extended\

. ‘workshops on C/PBTE .for approximgtely 10
universities and profes 1on$% brganjzations. o

(

Cooperated with professiona ‘organizations, asso-

ciations, and agencies-in sponsoring activities

related to the exploration pf the potential and '

prob]ems of imp]ementing C/PBTE programs--

2.~ In addition, the projec stafﬁ%%%@ coopeyration

t8 \ ' . ¢




i~ the fo]]owing groups: -

t

- education, specialists in multicultural education, and i

1. Members of the PBTE Committee and?of:staff
assisted approximately 15.organizations, -
associations, and agencies to plan for and .

s conduct conferences or specific sessions on,
C/PBTE, ,

“w
L]

2. The PBTE Project-assisted AACTE's Commission °

, ..on Mu]ticuitgyal Education in “generating a

\ “proposal for and "¢onducting the Multicultural.
Education/CBTE Project funded by Teacher Corps.-
The result of that project was ‘Multicultural
Education through Competency-Based Teacher  ©

.. kducation (1), edited by N1111§g‘Hunter, and
ublisﬁ ed by AACTE .in 1974.

Y

. The PBTE Committees: 1970-77 -

Particular effof@s were made to gnsure that the
composition of the committees included representation from
different sectors of the education community. Serving on
AACTE's PBTE Committees during the seven years were 30
different persons s representing institutions of higher
education (including deans of colleges of educatiSn,, y)tf'
academic officers, generaf‘e60cat1on ‘and “1iberal .arts- '
specialists, educational researchers, profegﬁors of ",
directors of existing C/PBTE programs) state departments.
of education, teacher Qrgan1za¢10/serChoo1 adm1nistrators,

‘and teacher educej222_§§ggentg//’ ' "

- Throughout the seven years, 11nkages with 15 Organ-

_izations and agencies interested in C/PBFE were maintained

through liaison- representation on the PBTE committees.
During the course of Q\e‘proaect 21 persons represented

o

- National Center” for Improvement of Educationa]

> Systems, USOE g a e
-;Teacher Corps USOE’ /ij i -
. Nationa1 Council of States on Inservice [Educat *
| x | 91 - *‘ }q % v
o . ‘ “ 18 4 %

A - - ‘m“"
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. National Teacher Center Network : »

- Interstate Certification Praject
P National Commiqgion on\Pérformance-Based Education
at the Educatigng%A[g§ting Service. ‘

-+ "+ pssociation.of Teacher Educators

. Cente} for Vocational Education, The Ohio
State University

',Léadership Training Institute for Edycational
Personnel Development ) .

* . National Institute>of Education (NIE)
¢ Multi-State Consortium on Performance-Based Education
s - ) < /' . a
. National Consortium of CBE:Centers

- Southern Consortium of Colleges and‘Uﬁivgrs1t1es

.--Texas Teacher Center Project " -

in Teacher Education

-~

- Task Force '72 on National Program ﬁrig}ities

On occasion, and as needed, outside experts were invited

to meet with the committee to discuss particular topics
apd jssues:. , - . -

Represéntation from these many groups ‘and interests

provided a rich mix 6f ideas and viewpoints about €/PBTE. -

-at every committee meeting. It provided a microcosm of
the larger education community as a forum for debating .
issues and exchanging information about C/PBTE as well as
other_developments related to education personnel develop-
ment. voa
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II - THE PERCEIVED IMPACT OFIS/PBTE

‘The’ previous section of this report briefly outTined
the history of the AACTE-PBTE Committée and documented the _
fact that its accomp]ishments have been both numerous and
varied. Perhaps the most infriguing phenomenon that the .
commi ttee observed ‘over the years has been the develop-. .
ment, expansion,” adoption, -and adaptation of the C/PBTE
concept in teacher education institutions, public schools, <
state ‘education depdrtments, an increasing number of e
federally sponsored programs, and, in- addit1on in some -
programs that have ‘not . traditioﬂa]]y been seen as part of -
the mainstream of 'the education comupity. As a final
task, .it seemed appropriate for the committee to Took at
the apparent growth of C/PBTE and to attempt to assess its
impact and current status.

“/,Just where is C/PBTE now? Some membersrof the edu-
cation community contend that enthusiasm for-C/PBTE is, if
rio already dead, at least waning; that it has been, after -
all, just another fad-that has-had its heyday; that per-
- haps the many-complex and unresolved issues associated
with it have finally done it in. It is certainly true
that theresis. 1ess excitement surrounding C/PBTE than
there was when _the "newness" of the concept, generated many
) exp]oratory conferences, debates, mandates (and sometimes
their.revocation), a "1iterature explosion," and the
development -of new programs, projects, materials, and . | -
relationships. Simitarly, there is littie doubt that
therée are still many unresolved issues and unsolved .
problems associated with implementing C/PBTE. Those facts
may be indications that the C/PBTE concept has been re-
jected and that the movement is dying or dead. However,. -
»'ﬂthey couTd aTso be interpreted. as indications that the
* . concept has been perceived as useful ang that it has
become firmly entrenched into the thinking of many who
"are responsiblexfor education and training. ‘Perhaps the
nt—tack -ofbustle-and-clamor-regarding -competency--— — — |
“based education as competency-based education is only the i
resu]t of its.widespread acceptance. People are no longer”
debating the Yssues but are buck]ing down to working 0
thém \ T
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C/PBTE CONCEPT'S POTENTIAL IS STILL: SEEN.AS VIABLE.

. AND THAT MANY CBTE, CBTE-LIKE, AND CBTE-RELATED

J ACTIVITIES ARE CONTINUING TO BE.AND EVEN INCREAS= -
INGLY BEING ‘ENGAGED IN» =~ " . . .

P \\ . ‘J-f'g. . - e '/
. THE CURRENT AACTE-BBTE COMMITTEE FEELS THAT THERE- \/
t - IS A GREAT OF SUPPORT FOR THE VIEW THAT THE ..~ - .

.~
“ - toya

The evidence that supports that conclusion ranges . )
from relatively hard.data -(results of several recent sur- .
veys) to fairly soft data (committee members' perceptions- ‘
of current interest in C/PBTE). The-evidence that the
committee considered in arriving at its judgmeﬁgjis summar-

4

. zed below. -t o W
oL ", Results of Récent' Surveys - \
‘ - \ ) .
Survey of the States St AT

The growth of performance-based - teacher. education and/
or certification involvement by-state departments of educa-

. tion has been documented by a series -of -three surveys.con-
‘ducted in 1972, 1974, and.1976 (2)." Comparison of the re-
sults of those-surveys leads to several conclusions.

’ ‘tf'\{:”:s?\ T ' "7. . * ! ’ R -

By the end:-of 1976, a total of 3& statés reported  /
involvement in one.or another aspect of C/PBTE.  Between .
1974 and- 1976, 14 states had "increased their activity." e
The changes that took place in those states .varied in ) ’
importance but included such significant activities as
increasing theé number of téaching areas with competency-

 based certification (four statesg, the statewide develop-

ment of competehcy statements (three states), and the

_odevelopment of new policies for using C/PBTE requirements

A

£
@ —

"ip the program approval procgss (six states): = X e
S Four states reportéd*that during that two-year ’ c
neriod, there was .a.decrease_in their activities involving 1
performance-based teacher educatiari_and/or certification. '
W In only one of those states was there.a clear-gut.change
- in the State.Board's position that led to a termination of '
. competency-based certification.activities. In the other .. .
three states where a decrease in activity was noted, that - -
decrease may be attributed more to fiscal problems than

Y

"to a. ¢hange in policy direction.

12.
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The NCES Study” - »7 @ .
~> . Restlts of recent survey of teacher egucation-in- -

{ Center for Educational Statistics (3).indicate that'
appro;imate]y half of the n&tion's teacher education
programs had developed and adopted written statements of -
Teazning'objectives and competencies ang that- an addi- °
- tional_34 percent were either developing or awaiting
approval of such a statement. There also seems to haye .
been a major shift in the basic unit of "instruction from
" <. ~the traditional course to smaller units focused more
-~ closely an developing 'specific .competencies. Education
department heads prédicted that by 1978-79 slightly more
than-half the nation's schools, colleges, and departments
of educatipn would be Using competgncies as ‘the basic
unit of instruction. This figure would represent an,
increase of .over ‘35 percent since 1975-76.
Lo

v

;ég‘lstitutﬁons that was conducted in 1977 by the National - /-
W

3

v The survey also indicated that over the past nine -
years, there has been a,definjte trend toward greater - |,
coordination between the concepts employed.in methods #nd~

- foundation-courses-and the skills demanded in clinical
experiences. There was a reported increase in the, total"
number of clock hours devoted to clinica] experientes
as well. ) ' .

)

- ) v o . L iy
Other' Surveys of Institutions of Higher.EducatfonJ '

> . 7 A temparison:of the results of sufveys of eolleges &
.- and universities conducted .in 1972 and ?é%S shows that_ .
there was a marked incréase in C/PBTE ac vf%iegggmong
+téacher education {nstitutions.during that time. The
. 1972 study, conducted by AACTE, -surveyed 1200 institutions .- .
- =~ ==virtually -all- of-the teacher education institutions _
. - intthe country (4). The 1975 study, conducted by.Douglas
" Westbrook at -the University of North Texas, surveyed the
©'865. AACTE member institutions {5). Although the studies
were.not identical, they were similar-enough td«draw _°
,; +.meaningful comparisons. , s (ji {
. . e . i b
: - -Betwegn 1972 and 1975,. the number of responding - :
_institutions that'reportéd\opgfgffon df lipited or. - T
. . . L X » ]3 - \e\ Y : '
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full-scale CBTE programs ‘grew by 35 percent, and there *
;—T:were£§grrequnding1y fewer institutions reporting them-
‘'selves at the éxploration and development .stage or that
were not -involved at all. Those results are summarized
in Table 1.7, : T
: / . . .
. »TABLE 1. GROWTH OF C/PBTE: IN INSTITUTIONS OF HIGHER
. EDUCATION.BETWEEN 1972 AfD 1975"

-
’,

L~ - ¢ ’ i
_|Category.ef Involvement « 1972 1975 {
" No. | % | Nou{ % ‘
. |operating o T ‘
limited or full- - T131 (.17 {296 | %2 -,
scate CBlE programs = | = 4| : :
G g N\ o e
.~ |Not Involyed 228 |29 {98 | 17
s Exploration/or . | 424 | 54 [176 | 31- N 4
- Development , ; *l .
. Tptals - | 783 f100 [570. {100

. -
LY
-
NS

- . Lo ,
N There are alsa indications of incteasing’ C/PBTE
v activity at colleges and universities from the survey of
. the states responses.. Although the instrumentj used in
_ . the states survey did not specifically ask fo? information
ﬂgboﬂt;:;11egeé'gnd universities, seven skates reported

R

- “that thére was increased C/PBTE activity within their:

education institutions. ,

e RrofeSsiona]_Organféationé Survey . .’

: In 1975, AACTE.condugted a
. fessional organizations-and lear
--the extent to which they were ac

4
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survey (6) of 91" pro-
ned .societtes .to determine
tively involved in C/PBTE.
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Of the 67 organizations responding to the quest 1re:
60. percent were actively involved in some way i TE
"activities,, Almost half the organizations reported that
they had sponsored sessions on C/PBTE at regionagl or
national meetinggw.a similar number had committees study-
ing+the concept, and half also had putlished or were
*planning to publish articles on C/PBTE.''One-fourth of the
organizations»reported, that they had developed or were
developing aepggﬁtion-statement‘on C/PBTE, 30 percent had
developed.or were develgping 1ists of competencies, and ,
.10 percent mere, efigaged in experimental work in C/RBTE..- .

,Increased‘tmphagié on C/PBTE by Funding Agencies
g AN .

The origins of the C/RBTE concept may be tfaced —
back to the late 1960's when thé Office of Education's
.., Bureau of Research initiated the development of the .
. %t Elementary Models program. Although the Bureau of Edu-
~ cational Personnel Development has been the Offige of
Education group most closely assocfated with C/PBTE, a
number of'other programs and bureaus have placed increas- *
. - ing emphasis on the concept through their gquidelines and
funding priorities. Since 1970, for example, Teacher -
Corps™ has continuously underscored the importance of
*CBIE by funding projects whose major thrust has been to
establish programs in a competency-based format (7). g
The Bureau ofiﬁducation for the Handicapped has sponsored
many projects “relating to eompetency-based training for
special educaters, including at least one statewide .
" project for providing technica1\assis¢ance to colleges
with training,programs for education personnel for the
4 handicapped,(8). In recent years, Office of Education
. 7% _programs :in adult education, vocatiopal education, con- .
. ' “sumer education, physical education, and career .education
i have affirmed the importance of C/PBTE as a process of
- v edircation personnél training by including, it as an impor-
' -atant programmatic element. | o

Interest in C/PBTE by funding agencies has not been
limited to agencies or prajects with responsibility only
for. education personnel training. .The National Institute
for Education (NIE) hag funded programs using competency=
* . ‘< . ° ) b
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-based” approaches {(i.e.,.the-comprehensive cqmpetency-based
- .voca®ional education.curriculum development program at
The Center .for Vocational Education of The Ohio State .
University), and also-a-number of basic research projects
. that ‘have been aimed toward developing the knowledge base
. for C/PBTE. C/PBTE has been among national priorities for
USOE/EPDA training grants a number-of ‘times. The Fund
-for the Improvement of Postsecondary Education (FIPSE) has
- maintained C/PBTE as a main program thrust since its in-
ggpjon and in'1976 invested over $2 million in projects
ng CBTE approaches. to training in dentistry, law,
medicine; public administpation, and 1iberal arts.

'y C
u

> In addition to the increasing emphasis on C/PBTE byf
governmental agencies, a number of private foundations, are
sponsoring competency-based activities in education and
. training.’ The Kellogg Foundationfs currently funding a
project for competency-hased community education; and' the
Rockefeller Foundation has sponsored the development of
sthe National Commission on Perforfance-Based Educatian,
" a group whose purpose’ has been to stimulate the research -
needéd to undergird the definitfon of teaching competence.

‘gta:‘ A’reas‘ O,th.é‘r' Than Education Personnél y_ﬁejopment
That are Using C/PBTE Concept™ ™

A ‘e . ‘
There is some evidence that the C/PBTE process, if
not the title itself, is increasingly being embraced by -
those with responsttility for education outside the field

.of education personnel development. " A number of recént - -
and current ventures are focused on the prespecificatioh

of performance objectives and asséssment based on them.¥

o . ' : , . o
A National Center for Education Statistics survey

found-that 29 states are either planning .or operating--

. Competency-Based Educd%ion‘gng) programs in their ele- -~ -~

mentary and secondary schodTs (9). Thos& states’ account
for two-thirds of the public elementary and secondary
enrolIment in the country. Cempetency-Based Instruction
(CBI) 4nd CBE and other CB-labeled approachés to preco]}é;;
' schooling may have been directly influenced by the C/PBTE ~
“— movement. Other precollege educatignal innovations,

16
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Individually Programmed Instruction (IPI), Indiyidually
,Guided Education (IGE), Programmed Learning According: to
Needs, (PLAN),, and Science Curriculum Improvement Study™ -
SCIS), cannot be attributed to C/PBTE activity but do
“emphasize the same essential elements. "
.. Aside from the CBE and CBE-1ike ackivities that are
, currently occurring in elementary and secoridary schoolé,~
= and which the schools ‘themselves have chosen, there ar
.several states that have passed legislation requiring
minimal*competence demonstration as a requirement for
high school gradyation. Still other states have intro-
- * duced. accountabiTity systems that stress the definition .
- _and assessment of competence in basic skills at various
points throughout &n individual's schooling. =~ - = =~

- The adoption of competency-based, programs has not
° been limited to public e]eméhtary‘ang secgndary schools
,;and‘departments of education. -A variety of-such programs -°
exist, in institutions &f higher education and in other
agenciés thrayghout the U. S. (10). - At-least five liberal .
arts colleges and two state’universities offex competency- -
- ~basedwprograms in general sgudies: U, .

A

.'Alverno College, Milwaukee, Wisconsin-

. Mars ‘Hi11 Cgllege, Mars Hi]l, North Carolina 'S
. Oklahotfia City-University, Qklahoma City, OKlahoma

- Our Lady of the Lake College, San Antonio, Texas

. Sterling College,-Sterling, Kansas

:_Florida State Universjty, Tallahassee, Florida

» Bowling Green State University,’Bowling Green, .Ohio

a
.

. . . L’ °
Competency-based programs in the human services are
offered at: . ‘ .
“. Center .for Human Potential, Elgin, ITtnois

.- College of Human Services, New York, N. Y.: - .
"« gollege of Public and Communi ty *Service, University

_of Massachusetts, Boston,iMassachusetts, - R
. SeattlerCentral Communigy'CoTléges Seattle, Washington

A
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In the area of nontraditional stud1es competency -based
programs are avai]ab]e at:

: College IV, Grand Valley State Co]]eges, A]]enda]e,
Michigan’ -
- Cominunity College of Vermont, rontpe11er, Vermont

* Minnesota Metropo]1tan State Co]]ege, St. Pau]

™~ " Minngsota
+ School for New’Learn1ng, DePaul Un1vers1ty, Chicago,
I]]1no1sev .. ~

Competency-based\programs afe offered 1n various disc1-- .
*p11nes 1nﬁat least three co]]eges and un1vers1t1es "“&
Central Nash1ngton State Co]]ege, .Ellensburg, 3 w’ . .
Nashﬁngton (Biotechnology) & .

- Rice: University, Houston,. Texas (AstrQnomy) " : '

- Sangamon State Udiversity-and I11inois Central .
College, Springfield; I]]ino1s (History) ¢ h

‘Such grograms‘for preparat1on for other profess1ons also
‘have een deve]oped

« Antioch School of Law, Nash1ngton, D. C. i %
- Case Western Reserve University, C]evelaﬁ& 0ﬁ10 2
(Ph. D. program in'Organizational Behav1or) Y N
- Yount Hdod Community College, Grésham, Oregon -
. (Nursing) Y . o

Trivett LIO) notes ‘that the:above ‘listing 1s not a
_comprehensive one. Many,more liberaliarts institutions have
~had an opportunity to’ exp]ore, develop, and evaluate  €/PBTE

ideas through Project Change in Liberal Education (CLE) which
is funded by Carnegie Corporation and’ sponsored by the Amer- '
' ican Association of Community and Junior Co]leges, the
American-Assogiation of State Colleges and Universities,"
the American ssociation of, University Professors, the
Assoc1at1on of American Co]]eges, and the National Asso-
ciation of State Universy&ieSvdpd Land Grant Col'legés. . -~
The project is an intensjve éffort to develop and ‘evaluate .
constructive alternatives to traditional teaching and , )
. learning in-undergradiiate tiberal.education. - Thirty N 3
_. participating institutions have attempted to create those, " | " -
-aTternatﬂve prdgrams and to’ focus on the issues re]ated




e
~

’—: . b ?- [ © ‘/.‘— N ' .
I foiTﬁé%ggﬁﬁés ~#bf change in institutions. One of the CLE °

N

L Network's seven task forces focused on, alternative~+iberal
‘ “curricula with special emphasjs on interdisci-
nd -competency-based éducation Sl]i?

&
,«A‘%’% )

§ Sﬁ?ﬁ?tbér.eVidence of tQF interest of the 1iberal arts

; La_céﬁmunijyiﬁn C/PBTE is exemplified by tbe‘Eﬁgggisupporteq
.“? Competencyggased Undergraduate ducation.( roject .
at BowlingGreen State Universtty. The purpose of CUE is

7

_to proyideiassistance to faculty members, at BGSU and °
e

‘ ¢,

g%gmgggggé‘h,gevelbﬁfngAcurricu]a aimed at generic com-
" petenc thinking, valuing, -communication skills) and y

their attainment through the liberal arts. ~Ai‘recent—".
. . pamphTet circulatéd by CUE documents the availability to
" the general education community of a series of papers on .
.CBE-and liberal. education (12). L :

&y et : '

. . ——
- ©

... Requests for C/PBTE Information and Testimony
L. About C/PBTE .~ -

- x
1 L

" There is also evidence of the continuiﬁg-lmgact‘bfw
C/PBIE in the number of requests for information about the ’

- +—concept and, Jif the testimony of those who have been in-

- volyed with it. Allen Schmieder of thé U.S. Office of .
" - Education recently stated that the portion of his mail con-
_ taining inquiries about CBTE continue§.to run very high.
A;‘:zzz.nqmber of inquiries recently received by, technical

istance centers such as the AACTE-PBTE staff, The City

University_ of New. York Competency-Based Teacher Education
-Project, and the Center for Vocational Education at The

’

.Ohjp\$tate-Univers§ty reflect a continuing high level of * - '

interest in C/PBTE. .In fact, at jeast~%hree. institutions
......that.have .attempted C/PBTE implementation have received
so many visitors that they have had to develop special )
"~ orientation programs for them. N ‘ -
hithe i , " o .
o+ “In:the past several, yearS, the interest in C/PBTE
has' spread beyond the :United ‘States borders:” In*1974, a
conference was held #n Paris, France ;g}gsqﬂéiﬁt»uﬂgsggr

N ‘
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. project directors with C/PBTE notionss .$ince then,.

requests for assistance have come from institutions in g, -
Canada, Europe, Africa, Australia, and several-jear East
countries. The AACTE-PBTE staff hosts an aver ge of two
to three visitors from abroad each month, and a number of
people who have been closely associated with C/PBTE

- . development in.this country have been invited abroad tg L

“provide assistance to institutions contemplating -or
attempting to implement programs. A recent report of the
- Early Childhood Services Task Force of Alberta's Depart-

‘ment of Education (13) is indicative of the extent of

... sities, and.pubTic

interest in C/PBTE- in Canada. That document delineates a
competency-based approach for the preparation of ‘teachers
and.other chilﬁhood‘personnel.‘_A study of the competencies

* . of normal schdbl principals in Turkey (14) is indicative
-~ .of the kind a

4

d extent of C/PBTE™interest in other coun- _°
tries. ‘. - s

R « ¢

’

- . Réqgﬁfﬁy, several recognized leaders in the fieldws -

of CBTE were asked to think back over.their experiences

'of thé past several -years and to respond to the question, =

) -

"If you had to state what you see as the greatest .agvan-"
 tage ‘of CBTE, what would it-be?" Their responses were
all very similar and pointed to the’ fact that C/PBTE has
stimulated more analytical thinking and:planning--that
. the collaborative specification of outcomes for Students
shas made both instruction and assessment in teacher edu-
cation more relevant to the job of teaching.and, in the
.process, the goals of programs have become bottf clearer. -

"+ and more public (15). . A
- HQ} ‘" Committee Peréeptions of ‘the A 'ii e
; Impact of C/PBTE, SRS ijti

: ey : C :
.* | EASED ON THE FOREGOING EVIDENCE, THE COMMITTEE

- ;f - CONCLUDES THAT C/PBTE IS FAR FROM DEAD,

. It seems rather that the movement is thriving éﬂh .
* spreading and_eéxpgnding to'other areas. Educators and, in. .
some cases, ‘the publi¢ continue to be interested in explor-
"{ng and experimenting with competency-based approaches to -
education personqel development. Thatinterest is evident -
_among state depaS%Q:nts of education, calleges and_ uiijver-
chools. There is additional-eyidence
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" of continuing and increased interest in competency-based
education in elementary and secondary education, in pro- -
fessional training programs other than education, and I """
general liberal arts education: )

.
S m it LY ey e e 3 S e

THE USE OF, THE CBTE LABEL MAY BE WANING, BUT i, -s=- 3
: CERTAIN CHARACTERISTICS OF THE CONCEPT PERSIST:. -
.. . THE CLARIFICATION OF PROGRAM OBJECTIVES; PR
COLLECTION-OF EVIDENCE THAT PROGRAMS ARE DOING- = - . -ctraes]
WHAT -THEY CLAIM TO BE DOINGS THE INDIVIDUALIZAT ION
. g\l; TEACHER EDUCATION PROGRAMS; THE EMPHASIS IN' . o
4 EVALUATION ON ASSESSMENT OF EXPLICIT PROGRAM . ;s oo
: . " OBJECTIVES; AND THE INCORPORATION OF "REAL WORLD' P
ERIENCES INTO PROFESSIONAL TRAINING. PROGRAMS:.
HOSE CHARACTERISTICS SEEM TO BE HERE TO STAY .
.FOR SOME TIME TO COME, . I[HE COMMITTEE BELIEVES ™ . -~
T IT IS THESE CHARACTERISTICS WHICH,HOLD PRO=-eci® — =%
ISE FOR IMPROVING TEACHER EDUCATION, AND EDUCA- .
TION GENERALLY, RATHER THAN WHETHER OR NOT“PROGRAIS™ -
faRE LABELLED "COMPETENCYs OR PERFORMANCE-BASED, "~ <

N
- AT

..
- e ]

he committee believes that, increased clarity and |
agreenient on what is to be accemplished is Targely res- -
ponsible for the favorable response of participants. in.-_
currently operating C/PBTE programs. -In visiting sites ,
where |C/PBTE programs have been, operating, committee , -=wo= <= o -
member's have noted an overwhelmingly favorable response
by students toward their pragram. Those programs haye

" generally resulted in increased student~faculty contact
-hours and; whete individualization, has occurred, the, °

. development of small groups with which students can -

* identify and where 'they might.give and receive assistance
in.getting .through the program. Where C/PBTE programs
have been tied in-with particular elementary school ~. e
buildings, there has been.great cohesion between public - .. ,
school faculty, college faculty, and students. ;

;*;‘l'ji&;'gf\'}fr.
v . R - ¢ v ‘}.7\/7,‘%‘»—
. The compittee speculated on the reasons why the. i 2
impact “of the C/PBTE concept has been so widespread (and * .

. _hastens to note that no conclusions about cause-effect ™

telationships can or should be drawn between the activities
of the committee-and the far-reaching effects of C/PBIE). *~
There are geveral possibilities that may account for this |
p_henomenonggg C/PBTE may have received widespread, recognition .
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‘because of its uniqueness as a strategy for bringing about
. change, or because it has been seen as a vehicle for in-
;creasinﬁ the knowledge base of the profession, or simply ‘
_-because*of the emphasis on accountability that was pre- - '
" «'valent at the time the concept was introduced--an emphas#s .
fthag continues to gain momentum at the present time in the
‘"back ‘to-basics™ and "minimal competence® movements.
ot . ¥
. C/PBIE HAS REEN RECOGNIZED AS A UNIQUE AND
POWERFUL CATALYST FOR FORCING A CLOSE EXAM:
. " INATION OF UNDERLYING ASSUMPTIONS ABOUT THE
- ROLES AND ‘GOALS AND PROCESSES OF EDUCATION -
. ~ IN GENERALyMND“EDUCATION PERSONNEL PREPARA- - -
’ TION IN-PARTICULAR., : s

. “The -{ssues brbught to the for® are not necessaril}ﬁ
unique’ to C/PBTE. They are issues that have always been
around. . C/PBTE simply gives a'great deal of prominence

A4

»

© - to them and compels educators to deal with them.

. ’more clos€ly to the schools and thé-profession, educators
have beep/pushed to C/PBTE to broaden the educatjional
‘decision-making base; they are investigating alternatives

. for integrating theory and practice, and are pushed to
develop, use,,and evaluate new learning exﬁériences,

_. training materials, and management systegis®™* C/PBTE ex-
ploration and experimentation has happ$§gwcaused colTeges

" and- universities to be more realistic about what can be
> aéggmprkhed in the small amownt of time during which they

Inp;%tempting to relate teacher preparation programs
p

-cgntrol the education of trainees. That, in turn, has
tended to-highlight the requirement for career-long pro-
fessiopal development.and the.related need for close

col Jaboration -and coordination ‘bétween. public schools, -
' universitiés, and the profession to insure continuity of

r

preservice and inservice education. '~ -

“

5

ABOVE ALL, C/PBTE HAS HIGHLIGHTED THE SERIOUS
4 . NEED FOR THE TEACHING PROFESSION' TO DEVELOP
. ADEQUATE ASSESSMENT TECHNIQUES:AND TO CONDUGT’
:’ RESEARCH ON TEACHING COMPETENCE: AND" TEACHING .

'EFFECTIVENESS:

" This the PBTE Committee has asserted from the begin-

j?_n{ng. C/PBTE has been seen-as perhaps the only feasfble
o ‘) - . 29, . .
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vehicle for expanding the knowledge base of the teaching
profession. The focus on identification and validation of
- competencies for teaching has resulted ip the beginnings
of an interdependence-between teacher behavior research
and teacher education. Such interdependence has not seemed
" to occur with anry other educational reform movement. What-,
ever else its impact, the C/PBTE concept (strategy, movement)
has acted as aspotent catalyst, calling attention’ to all
. those‘issugg and aspects of education for teaching.

H - ~
Theunique aspects of C/PBTE as a strategy for change
may be responsible for the extensive growth of involvement
of educdtors with competency-based education. Yet that
growth may also be attributed to a whole environment for
educational reform in which systems approaches, technical
planning, -evaluation méthodology, accountability ventures,
and a host of other. technological approaches to solving
educationaT problems:were (and are) able to flourish. Per-
haps the acceptance of C/PBTE for education Personnel train-
ing reform is only part of the broader adoption of com-
petence standards+as the current route for improving edu-
cation as a national institution. Since the country's
schools have been successful in the past 20 years in
Increasing the proportions of the general population that
have pdssed through them, the only way for education to
improve is to shift from a goal of 1jteracy for all to one
of "inereased 1iteracy for all by the introduction of higher
- standards. P

REGARDLESS OF THE REASONS WHY, THE EVIDENCE
TENDS TO SUPPORT THE GOMMITTEE CONCLUSION THAT

. MANY MEMBERS OF THE EDUCATION COMMUNITY HAVE
aveg?cen THE C/PBTE CONCEPT AND THAT THE GROWTH
OF C/PBTE ACTIVITIES IS STILL CONTINUING,

] SR
The activities-are not always called "competency-based,"
though frequently they are. There are many developments |
. in education personnel training,-as well as in other areas
ofy education, where there 1S increasing emphasis on the
ﬁ initign 8f, training for, and assessment of. role-related
performanc€ $tandards. That growth, coupled with the unre-
solved issues attending C/PBTE, has implications for teacher
‘educators which are the focus of the next section of this
report. . : )

¢
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The AACTE-PBTE (gmittee completes its current task.
with a sense of accomplishment (Section I), a 1977 assess-
. ment of the growth and iMpagt of C/PBTE {Section=TI)s~andw v co o
. %3 legacy of unfinished business, pending problems, and new )
challenges that need attentian. -The committee.foresees
many C/PBTE-related, unresolvéd- T8sties thatithe teacher , . .-
~edycation community will need to come-to-grips with ‘in the bty
next several years. The issues havé arisen out of the
- @mittee’s spécial purposes.and activities, the growth
" and impact.of C/PBTE, and what the committee views as near- .
future educational trends and concerns.

- N ¢ [

Need for Extensioh of Committee Activities CURS

L N .
VT e = Rl e S P

Monitoring of C/PBTE . e - .
In pursuing its original plirpose ds-mandated by~ the ————
AACTE Board of Directors to serve as students of PBTE and ’
the PBTE movement, the committee has consistently attempted . ~
to keep in touch with C/PBTE developments,. to-Study ‘them,’ .
© and to communicate its .conclusions and.concerns to the ,
larger education community. -

! —\:j

~ THE COMMITTEE SEES NO DIMINUTION IN THE NEED - ‘ ;;,\ -
. TO CONDUCT SUCH MONITORING ACTIVITIES. . K. V0

M pgea.
L
\

;  There is still much to be learned from the explora-
tions and experimentations with the concept that are con-
tinuing ‘around the country. The AACTE publication From .

} Commitment to Practice (16), which documents the Oregon
TTege of Education involvement with, C/PBTE, dives one -
example.of how C/PBTE affects and is-affected by an _ .
- _institution. Other examples are needed to continue to T
Y 'Seek.answers to these questjons:
* o, o ]

.} ¢ What lessops have been learned from the
' experimental C/PBTE programs that might
benefit tt/a’acher educators in their search
|

o

Q ‘ ' 3(%




for more effective programs? 3
. What kinds of decisions are being made
about continuity in experimenta] .C/PBTE
- programs, ‘and on what basis are those
decisions being made? T e

-

L - How do the lessons learned from C/PBTE .

N ~ .relate to newer ventures in educational .

A - reform such as teacher centers and Public .

Lo Law 94-142 regarding the education of the ,

R ‘L handicapped? \ . - ] .

32 - What has been Tearned from’ C/PBTE that . = ..
‘can be helpful, and how can it be help- - °

o ful in formulating new policies and _ M
. directions for teacher education? -

C/PBTE Research Related Activities ) Q*
The comni ttee; and indeed, most teacher ed0cators
. who have been involved with C/PBTE very early on recog-
3 nized the necessity for closer links beiween teacher edu-
cation and research on teaching. Sti11, it has only been
recent1y that the conmittee itself has attempted to facil- . .
itate that coordination through commissioning Dr, Donald
~M. Medley to write Teacher Competence and Teacher
.tiveness: A Review o \

gy
)

THE COMMITTEE FEELS THAT THERE IS A MOST-* ~ -~
PRESSING NEED TO CONTINUE ACTIVITIES " | |
. FACILITATING LIAISON BETWEEN THE WORK OF ~- o
TEACHER EDUCATION PRACTITIONERS AND RE<. * .
{  SEARCHERS. ‘ ‘ o P

{

P

. The ties between the two groups must be strengthened
* not only for the successful implementation of-C/PBTE but,
more .importantly, to establish education for the profession
. ona firm theoretical and empirical foundation; directed
Ai; toward improved instruction in schools. AN ) {
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- Even though ‘there has beeh increasing attention to
research on teacher effectiyeness in recent years, -there
1s still,.ds Dr. Medley/s review ably demonstrates, a . .

great deal to be done./ It*s not feasible--financially, Py

practically, politically, or conceptually--to expect the g
task to be accomplishgd by researchers working in isola- . .
; tion from teacher edycators or the profession itself.. , .h
-+- Neither can the kno edge-gen;rated by the research com- e
,unity be expected_to find its way into the profession <
.., withdut the deliberate and united efforts of allzconferned. :

priate follow-up to publicatibn of the review. First,
. there must’ be periodic comprehensive reviews of research
. on teachjng effectiveness that are addressed specifically ‘
. to the practitioners of the teacher educatioh community. ;
Second, a1l teacher education constituencies should study . ‘
the avajlable results to glean the implications for: their
own actiyities and programs. Such study opportunities-
. shouldbe provided perhaps through conferences and work-
////’shopS'or the commissioning and distribution of papers. )

. . . N . N 4 . . {
The committee sees two Kinds, of -activities as appro- ¥
"

;

>

" Unrésolved Issues Associatedwith thé Growth: E . _;5
of -C/PBTE and C/PBTE-Like Activities . * IR

The PBTE Committee has issued several previous state- ,
_ ments that have contained critical observations about ’ 4
C/PBTE, .many of which continue to be of concern. None of ", =
the observations is particularly unique to C/PBTE; insteady’
they represent o?ggrvations regarding the status of teacher ]
education generally. The study ‘6f and experimentation with -
C/PBTE, coupled with more recent.developments in training ,
ifor the education profession, has made several of these ;
issues both highly visible-and critically in need of *

.attention. =’

o8

a . { Al

" | ¢/PBIE, C§11aboration, and Inservice Eaucitio? .
Ty oo P ! ’

o C/PBTE undertakings have enlarged tﬂe scope of. the -~
} ./Aecision-making base [for education personnel development T
.:- /and have pointed most emphatically to the need for each ‘
% / group witha stake in teacpgg education to be represented .

-
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Tn a shared decision—making process. Yet, there are still

unresolved problems regarding. collaboration in teacher

education. The shift in emphasis from preservice to in-

service education (including the enactment of teacher .

"center 1egis]at1on) has, if anything, accentuated.the

necessity for'developing and studying alternative mode]s
gi'of collabgrdtion. .

.
?

. A number of collaborative efforts ark now underway :
Some have been initiated by teacher organizations, some
by 1gca1 education authorities, sqme by institutions of
higher education. - Some of those ventg\;s were given
1npetus by state mandates, others by ding regulations,
and stil] others by the recognition of the potential ad-
vantages iof sucoessfu] collaboration.

. THE' COMMITTEE FEELS STRONGLY THKT SOME GROUP

OR AGENCY SHOULD MONITOR FOR THE PROFESSION
" THE DEVELOPMENT OF ALTERNATIVE COLLABORATIVE

MODELS, EVALUATE THEM, AND ATTEMPT TO MAKE

SENSE OUT OF THE MANY VARIETIES OF THEM,

, v' ' “t Ik
: Adm1 ttedly,iall the groupsyconcerned recogntze and .
faTk about the need for-more involvement jn professional
' dé evelopment. 'The lack of systematic study of cel}aboratiye
models, ‘however, leaves many unanswered questions about
bring about that involvement effectively. Basic
guest ons that still need addressing are:
-;jc - What are the varying roles of each con- i -
; stituent for different kinds'of decisions?

Who shall controt’teacher education--both
" at the preservice and inservicé levels?

“Whose resnonsibility is it to finance the
.. professional development. of teachers?

« What mechanisms and arrangements can be
.devised that make the collaboration of
all groups feasible? , : A




&S [0 C/PBTE, Measurement, and,
<7 Admission; Retention, and Certification Issues =

_The’ Tack of adequate, valid, and reliable measure-
5 procedures and instruments continues to_plague both
~,.C/PBTE developers and' the larger profession. The committee
2 1s oﬁcerqed with the mounting legal and measurement prob-.'y
“lems that are associated with admission to and retention.
)1 ~teac.he$; education programs and with the lack o&reso- e
- Yution of -issues arising out of competency-based dertifi-
- /cation. Owing primardly to the unresolved measurement N
.. / issues, the exchange of competency-based certification in- 4
+/<‘formation among states has not progressed very far. in - ‘
%,1 recent years.', The problem is complicated by the fact that
£ . official transtripts from colleges do*not indicate whether |
;. or nbt a .pa‘r'q';icular graduate's program was competency-based -
S8 o what particular competencies 3 graduate posSesses. )

o
[

. Teather educators .have made no secret of the ‘fact "

:'_;t,hat',the neasurement ﬁrgb‘iqg associated with assessing
()

-.,. competency -begn t{!eﬁ' rniest issue and gréatest"
i stumpling block. 'Im ;pite of this, however, there ‘seems’
- toAe anlincreasing trend across the country. toyard the
. .testing of teachers--for-admission and retention-in pro-
.. -grams. as.well as for.certjfication and recertification.

\ . .. o '\ K .
+ ° THE COMMITIEE FEELS GTRONGLY.THAT. IF THE PRO- L
- . FESSION CANNOT ADEQUAYELY MEASLIRE STUDENTS  ° &,
. . COMPETENCY ACQUISITION®ARTER TAKING A PROGRAM - i
. " THAT -IS AIMED TOWARD DEVELOPING-SPECIFIED ° =

“"é“‘“
© SKILLS, THEN THERE IS LITILELIKELIHOOD THAT ~* - . .. ;
. RELIABLE AND VALID ASSESSMENT CAN TAKE-PLACE. - .. " "
. FOR PROGRAMGDMISSION PLRPOSES, . . .~ « =~

O I A ey L
 The committee recommends that the teacher education. .
miunity meet these measurement problems head on before -
Sacairing more. of the same. The deVelopment of the.
l{[C‘?S,SQ!‘Yf measurement procedures and instruments, as® the

nittée has pointed out~in the past, would be: another o
valuable outcome of “increased teacher-behavior rese




S

= /" = However,. teacher education institutions can not and
should not wait for the measurement and research.comgun-
ities to define the criterfd by which good teaching and
good teacher education is jidged. They should be much
more heavily involved than they presently are in defining
and developing evidence-collecting procedures of all kinds.

" Initial-attempts %o design new kinds of quality 'control
checks may be primitive and crude, but there is value in’
using interim results while improving the measures. The‘i;» -
professipn seems to be afraid of putting its confidence
in- anything that_has not received the imprimatur of
"hard core” xesearchers; that ds- unfortunate because it -
tends to stffle the creativity%f practitioners in an area
where it is.sorely needed. ' S

el

Q%E, (BI, and Minimal ngpetency‘ngislatibnf -

—
e .
;

The adoption' and/or adaptation of .the‘C/PBTE concept
for elementary and secondary education, as manifested in
" CBE+and CBI and in the trend toward mandatés for .minimal
competence demonstratjons as a requirement for high school
+ graduation, may\have some.of the same immediate benefits
__for precollege sehooling that C/PBTE has had for teacher
Eﬁeducation. These movements may certainly increase the
public knowledge 6f the goals and. accomplishments of
schools. That development is also fraught with the same -
dangers and pitfalls that are present for competency-based
education .for teachers--specifically, goal definition and )
. measurement problems. The committee feels that it is im- - -
suportant for the education community-to, realize, however,
s that“tompetency-based &ducation for teachers and competency-
. based education for elementary and secondary students do
.. not share the 'same ultimate~pr6mise. CBTE, has be&n seen .,
~""as_a vehicle for improving the knowledge base.of a pro-. .
~.wfession;. a gromise that simply has no analogy for elemen-
.. tary and:$econdary education, nor, for that matter, general
iberal arts education: 'Teacher educators, particularly
yse who have been.involved*with C/PBTE, need to keep' ™.
that distinction in.mind &s’they follow these developtents”
s arch, for implicatibons for the future of teacher edu-

& - : gL
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"':éﬁ%)" IR Neﬁ'Challengei — ‘
,Sé In sstg.yi‘ng" the -C/PBTE concept and rgpve?nent, the
[ .committeey &% necessity,; has had to study "the condition .

of teacher.education more generally and would be remiss
if 1t did.not communicate some of its observations and
concerns for the future of the enterprise. Many recent
developments in education for the professjon have pointed
to new roles-for higher .education in the near future.
cher-education institutions must be prepared to cope
%ith those new roles and responsibilities if-they are, tp,

" crease their activities aimed toward influencing the

<~

survive as viable and vital institutions; they mus._t,in-'*'*\s -

future of education and their part in.it.

. » New Roles for-Higher Education

* roles, through 1ts-emphasis on collaboration and research ™=

?

K é/PBTEwIiaé??aJ'rea’(if eﬁgaged teacher educat*lonjin new

and through its “real world" orientation. More recently,

" .legislation- has been passed at both the federal and state

of the teacher éducation community.

’
e

K

: . iof training. . " i

E.

f‘l_év'e'ls that has implications for still newer higher eduw=- °
cation roles; thigse moves require the sustained atﬁgntion

©

""" Public Law 94-142 regarding the education of the

handjcapped contains many impltcations for the content and

» cgnduct -of all teacher education-programs in the future,
particularly in relation to its emphasis on cooperatively

. designed programs of study for individual pupils. The %

teacher center .legislation authorizes the expenditure of

"+ large sums of federal monies for local school districts

_to -gonduct their own inservice and professional develop-
ment programs under the direction of teacher-controlled
,potHcy Hoards.. The vocational education act is another
example of recént federal legislation that represents a
_sybstantial change in policy concerning who shall conduct
the training of ‘education professionals, in that states
have been vested with much more authority for the:cohduct

>

4 ]

%a{es qare incredsingly mandating

‘ The fndividua] s
‘closer associatigns ofthe co]'leges with public schools -

TS . ; - ,'i: ) - 30 Lo
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and their curricu'la.L and the states’ are 1ncreasing]y takiqg
the leadership to develop“comprehensive statewide plans for

. ‘professional development . A
o < T -
- . THE COMMITTEE SEES THE DEFINITION OF EMERGING
. ROLES FOR COLLEGE OF EDUCATION FACULTY AS A
MAJOR TASK THAT THE TEACHER EDUCATION: covmnfw

./ SHOWD INVOLVE ITSELF IN,

¢ *

Not on]y must colleges be aware of new developments and
their implications for new roles, they must'also be “pro- -

viding input into the prdcesses leading to ‘those develop- -

‘ments.

Commdhication and Liaison N ‘ « e

e, * - . ¥~y

THE COMMITTEE FEELS THAT IN ORDER TO MEET THE .
FUTURE SUCCESSFULLY, TEACHER EDUCATORS MJST-
BECOME MORE ADEPT AT COMMUNICATING THEIR CON- *

_ CERNS, WITH-THE VIEW TOWARD INFLUENCING THE ..

. DECISION-MAKING PROCESS AT ALL LEVELS, | .

Al
S

To do that, the proféssion will need“to study the
ro]e of colleges of education as they relate te all Jevels
-of educational decision making: federal, state, d1strict,
school, and classroom. Most college of education.efforfk
have, in the past, been related to the, schbol district, .

~ ¢+ level; and, until recently, ‘most “teacher education asso-

- ciation efforts have beén aimed toward the federal letel.

Yet, legislative policy decisions are increasingly .peing

.made at the.state level; reseanch indicates that the best . -

-

b g

&

. chance for positive change occurs when ‘there are important’

_decisions made at the school building level; individual.

" classroom teachers' decisions have the most.direct effecga-

.on Tearning,'and the school is where the greatest pq;tto
of teachers professiona] development takes. pTace

Teacher educators a]so need to deve]op new sources :

! for keeping new and current po]itica] liaisons with other(_j

va
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organizatians both within and out of the education field.
* Because important .decisions about educational policy-are

;»f {ncreasingly being made at the state level, 1{aison needs

to be more firmly established-with such organizations as

. the-National Council-of .State Governments and the individ- - -
ual state legislatures. Within the professional éducation !

organizations, intensification of the trend toward- special-- -

- -~ ization may contribute to growth of knowledge in the field;

'yet it can lead to fragmentation. 'This specialization
should be tempered-by establishing increased communication
channels_if the profession is to capitalize on its many
strengths and to speak with a powerful voice.

" Staff Development - . ' . .

8
*

— [y

<** Tk committee has previously’observed the need for

. both college-based and school-baged faculty members to be
involved in well-planned. staff development activities. -\As
new roles and working confexts for faculty members continue

. to emerge, staff develgpment will assumie .an even more

. cruglal position in the Tuture of teacher education 1n$t1%:,;-

. “tutioms. . L, . -
. 7.

C e Changgsih \
- of "educatiomr will have to

L]
.
)

. . tutfons and associations.

Faculty roles not onl 1mb11es that colleges
3

ook more closely at staff
.development activities and policies but will also have to

. reexamine and revise policies regarding faculty load

* assigiments and rewards. : oy J

~=Tn the-coming' year, AACTE will underitake a project

aimed: toward ultimately provfdinbfcollegegﬁevel‘staff

.. development activities. -In cooperation with Teacher Corps,

. the.Association will 'seek to identify‘and ‘analyze higher
education staff development needs through a series of work-
sh‘hs‘invo1¢1ng teacher-educators, teacher' edu€ation admin-

. ‘{strators, school personnel, state department of education
personnel , and*other concerned persons. ' The committee feels

- that this venture {s only a small beginning to what,ggst—f~
become a priority efforg.for both teacher education 1nsti-

.

v
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cation establishment. Each succeeding innovation or
developmént seems to spotlight more than the)last the

need for teacher educafion institutio
with the basic issues-of the professjdn.
host of problems may be wjewed with trepidation and fear -
for the future of teacher leducation institutions, or.they

may be embraced with a sen f excitgment and purpose for

Y

.

~redefining and clarifying the rql higher education and
. strengthening it$ commitment to excellence in education-
. personne1'd%yelopment: ,;\ - S

.z

AN-THIS, ITS.FINAL REPORT,+THE AACTE-PBTE
COMMITTEE HAS, AS IT HAS IN THE PAST, CALLED.

ATTENTION TO THE -MYRIAD OF UNSOLVED PROBLEMS AND ..

UNRESOLVED ISSUES IN TEACHER EDUCATION, [HAT
DOES NOT MEAN THAT THE COMMITTEE SEES THE - .
FUTURE AS BLEAK, RATHER, THE COMMITTEE VIEWS
THE ‘PROBLEMS THAT ARE .CURRENTLY IN NEED OF

_* ATTENTION AS“CHALENGESTHAT MUST BE MET BY THE
COMPETENCE AND CREATIVITY OF THE EDUCATION
PROFESSION, PARTICULARLY BY TEACHER EDUCATION

STITUTIONS AND PROFESSIONAL ASSOCIATIONS,

e HE COMMITTEE LOOKS TO THE FUTURE WITH A SENSE

. o OFFEXCITEMENT AND PURPOS%.

.

and impact of C/PBTE, coupled °
‘with the rapidly changing®scene of education in general,
has brought a kind of future shock to the teacher edu- -

ctome to grips .
The current-
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Administrator: A Study of the Competencies of the
Principals of Normal Schools in Turkey," CEBC Notébook,

a

The Competency Based Curriculum (Salt Lake City: .
‘Department of Educational Kaministration University
of Utah 1977) .

-

Austin. op cit » ‘ ;

&

H.D. Schalock, J.H. Garrison, and B. Y. Kersh From
Commi tment to Amactice:  The Oregon College of Edu-
catiop Elementffy Teacher Education Program (Wash-
fngtofi, D.C-: American Association of’Colieges for
Teacher Education, 1976). :

Donald M' Medley, Teacher Co;petence and Teacher
Effectiveriess: A Review of Process-Product: Résearch

. (Washington, D.C..: American Association of CdTTeges
for Teacher Education 1977) '
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AACTE SPECIAL SERIES ON PBTE

- .

“Performancé-Based Teacher Educatron.‘_uhat Is the State of the Art?" by

Staniey Elam @ $2.00

“The Individualized, Competency-Based System of Teacher Education at Weber State
Coliege" by Casteel Burke @ $2.00

]
L "Manchester Interview,

_“Theodore Andrews @ $2.00

“A ’Crlthue of PBTE" by Harry S. Broudy @ $2.00 ¢

"Competency -Based Teacher Educat1on

Weber @ 52 00

Competency-Based Teacher Edugatiofi/Certification” by

A Scenario" by James Cooper and \ilford

"Changing Jeacher Education n a Large Urban University“ by Fgederic T. Giles
and Clifford Foster @ $3.00

"Performance-Based Teacher Education.

and ERIC Clearinghouse on Teacher £ducation @ $3.00

An Annotated Bibliography" by*AACTE

"Performance-Based Teacher Education Programs. A Comparative Description”
by Iris Eifenbein @ $3.00 s D

"Competency-Based Education The State of the Scene” by Allen A.
Schaieder (jointly with ERIC Clearinghouse on Teacher Education) @ $3.00

#f@} “nA Humanlstlc Approach to Performance-Based Teacher Educatlon" by Paulfﬂagh.@ S%.OO

1
#12
#1?
#14
#15 .,
¥16

17

#18

"Performance Based Teacher Education and the SubJect Matter F1e1ds
ichael F. Shugrue @ 52 00

N

rPerformance-Based Teacher Education. Some Measurement and Decision-
11ak1hg Constderat1ons" by Jack C. Merwln 4 52 00

N

"Issues n Governance for Performance -Based Teachgr Educatlon" by Michael
W. Klrst @ Sg 00 . -

"Perfonnance Based Teacher Education Design Alternaflves The Concept
of Unity" by Bruce R..Joyce, Jonas F. Soitis, and Mardha Weil @ $3.00

"A Practical Maﬂagement System for Performance-Based Teacher Education
by Castelle Gentry and Charles Johnson @ $3.00 .

"Ach1ev1n0 the Potential of Performance-Based TeacHer Education.

. by the AACTE Committee on Performance-Based Teacher Educattion @ $3.

“Assessment and Researgh in Teacher Education: Focus on PBTE" by Dona]d
M. Medley, Ruth and“Robert Soar @ $3.00

"PBTE.

Viewpoints of Two Teacher Educatlon 0rgan1zatlons“ by’ Eugenia

Kemble and Bernard H. McKenna @ $4. 0
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#19 " "Performance-Based Téacher Education: A 1975 Commentary" by the AACTE

Committee on Performance-Based Teacher Education (Minimum order 5 copies
\ : for $3.50) .

s v’ \\0 d
#20- “From Commitment to Practice> The Oregon College of Education Elementary
. Teacher Education Program" by H. D. Schalock, B. Y. Kersh, and J. H.
Garrison @ $4.00 . . . .
#21  “Performance-Based Teacher Education. A Source Book." John Aquino, ed.
N [ (jointly with the ERIC Clearinghouse on Teacher Education) @ $4.00
Ll .

#22  "PBTE in 1977: WHERE DO WE GO FROM HERE?" 'by\Patric.ia Kay and Karl
Massanari @ $2.50 .
"JEACHER COMPETENCE AND TEACHéR EFFECTIVENESS: . A Review of Process-
roduct Research" by Donald M. Medley @ $4.00 ' .
Technica N R ’ ’
Assistance Paper 6 . N
Series .
#1 "What Competencies Should Be Included in a C/PBTE Program?" by Patricia Kay @ $2.50

#2 "Profiling and Tracking Students ip C/PBTE Programs" by Gallagher and
| others @ $2.50 -
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BILLED ORDERS Billed orders will be accepted only when made on bfficial purchase orders of
ingtitutions, agencies, or organizations. Shipping and handling charges will
befpdded to billed orders. Payment must accompany all other orders. There
are no minimum orders,

/s

.

~ . '

DISCOUNTS: A 10 percent discount is allowed on purchase of five or mt;re publications of

v any one title. A 10 percent discount i allowed on all orders by wholesale agencies.
4 ’ ) . ¢ . , .I
Payment enclosed ) "Amount y o
! . .
4 Purchase Order No. * - * .
NAME ol : - A
'y . ~—
¢ . .
)
ADDRESS ~N ) , 1P CODE .
Please address - Order Departmen't, A‘menc'an Association of Colleges for Teacher Education, .
" Suite #610 One Dupont Circle, Washington, D.C. 20036 -
' 3 « . N . ™
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