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needs for a women's studies curriculum, discuss the theory and
practice of sex role development, present a new model created to
answer these needs, and make suggestions for implementation of the
model. Methods for the integration cf women's studies within specific
subject areas, withir the administration, the counseling department,
industrial and vocational education, and extracurricular activities
form the major portion of the book. The necessity of integratirg
women's studies into curriculum courses is addressed to schools of
education. Definitions of such terms as sex role stereotyping,
cexism, and sex role socialization are clarified. (KC)
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Women's Studies

Sex role stereotyping 15 the problem to which
women’s studtes iy part of the solution Ay ¢ forts
to eliminate sex role stereotypmg in the school
have gained momentum over the past few vears,
the meanings attached to the term “women’s
studies™ have increased This book is designed to
help educators decide what women's studies
should consist of m their school svstems

Women's Studies advocates the teaching of the
changing roles of men and women because the
are a fact of modern life. and they will have an im-
pact on the way in which todav’s students define
their world. A major long-term zoal of women’s
studies as a separate topic may be to create its own
obsolescence  When textbeoks and materials in
schools do nat. reflect a stereotyped image of e. 1
sex, and when conrses of study and extracurrieular
actnities do not harbor underlving as well as overt
assumptions about the sex roles. then women's
studies as a specnal topie of discussion will not be
so urgent

Women's Studies gives separate consderation
to K-12 program, and higher education .p-
proaches The authors discuss the need for change
in the sex roles. the theors and practice ot sex role
development. and present “A New Maodel” with
suggeshons for s unplvmcnlalmn Direet and in-
direct evamples are offered for each speafic cur-
nculum area

This report 1n VEVs Developments an
Classroom Instruction senies 1 by Gall Thomas
Mebare Plamng Coordinator for the Study tor
Postsecondary Planmng tor the Nortraditionad
Learner i Towa and John W Mebure Awoaate
Protessorin Fducation The Unneraty of fowa
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1. Introduction: Women's Studies K-12

This book 15 focused on the curriculum changes needed to
climinate sea role stereotvpes and on a new model for achieving
psychological androgyny by means of women’s studies The
achievement of psychological androgy ny—a climate 1 which inen
and women will be able to develop freels wathout the inhibitions
and constraints of sex roles—is our underlying concern.

As efforts to elmunate sex role stercoty ping in the schools have
gained momentum over the past few years, the meanings attached
to the term “women’s studies™ have increased. Therefore this book
15 designed to help educators dedide what women’s studies should
consist of in their school systems.

Women's studies are not limited to a study of the history of
women Nor are they made up of content stnctly for women.
Women's studies not only may but should be taught for boys as well
as garls. by men as well as women

Women's studies are not a fad any more than predominantly
male history or vocational traming for boys has been a fad Chang-
ing roles of men and women should be taught becase they are a
fact of modern hfe that has an impact on the way in which today’s
students define their world We < annot dictate today the relation-
ship between the sexes tomorrow, but we can equip students to
think about the Jnd of relationships they would like and the degree
of androgyny uearest to the ideals of democracy We can help them
anal, ze the tradibon that bas kept women in low-paying. low-status
jobs. that has prevented all but the most talented women from
developing self-confidence and self-esteem. and that has
contributed to women's feelings of powerlessness and self-sacri-
ficing passivits  We can portray a more realistic view of women’s
potential and ot their past contnbuotions

Every boy and girl should see reality in school activities Reahty
about wemen's lives an history has been missing Men's and
women's lives are changing in basic wavs, and the changing reality

-
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WOMEN'S STUDIES

should be reflected in school-related activities  Girls should
experience parent and teacher expectations for their futures in as
great diversity as boys. They should develop mterests to match their
individual aptitudes nstead of their gender—interests that extend
to mathematics. science, political science, mechanics, medr -ine,
engineenng, and law  Girls should experience positive rew ards and
remforcement from therr peers and significant adults for their par-
ticipation n activities atypreal of worien They should learn to be
assertive. to be comfortable with the prospect of sharing honsehold
chores and child rearmg, and to see multiple hife-sty les from which
tochonse

Boys should learn about nurturance, family hvng, and nutribion,
and they should learn to feel comfortable with the expression of a
wider range of emotions. Boys should learn to view women and girls
in a posttive hight, seeing females as individuals who have a diversity
of nterests, abilities, and vahies, and who share equal nghts and ex-
pectations in career planning Boys should have freedom from sanc-
tions against their participation in activities previoushy considered
atypical for thew sex, and they should learn to acknowledge and ap-
preciate mtelhgence m girls Males should be encouraged to derive
come of their sense of personal identity from healthy human rela-
tionships. from hobbies. and from domestic skills as well as from
career onentat.ons

We can facilitate the growth of both sexes toward greater

development of thewr own unique eypabilities rather than tow ard

those traits previoushy viewed as aceeptable only for one sex or the
other Conformity to sex role standards has limited both sexes in
thei repertorre of appropriate behaviors and responses and limited
welf-expression to stereoty ped patterns. Women's studies should en-
courage bovs and girls to acquire character traits and to respond to
stuations m wass that promote effective results and contribute to
self-esteem

Women's studies cannot be adequately tanght without recogniz-
mg that woren often face not onhy sex discrimination but also op-
pression or exelusion of some other type as well A entical feature of
women's studies 15 the overlap with studies of racial, ethnic, and
munorts groups, mchiding the handicapped and the oppressed
Cultural patterns affect women differently from one group to
another. vet each contams many weful and powerful analogies for
women Gunnar Myrdal recogmzed this fact vears ago in his classic
work. A\n Amencan Dilemma, on the Black Amernican experience !
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As students become aware of the general wavs i which their own
lives are affected by sen role stercotypes, thes will be better
equipped to understand the subtle wavs m which sex roles differ
among various cultural groups These different cultural fLroups may
regin their pursuit of pwchological androgsny from different
points, move at different speeds, use different methods, and achieve
varying results, but the promise of fuller, nicher, and freer Ines s the
same

What Are Women's Studies K-12>2

Itis easier to define women's studies on the cn”('g(' level than
women's studies K-12 At the college level women's studies are
courses, or programs of study. about the histon, sociology | eco-
nomics, and welfare of women, useally 1n the content of strateges
for improving the status of women and for chminating sex role
stereotypes At the secondary level such units and counses alo eant,
and there ace related lessons at the elementan lesel

But though this tspe of curncubum forms a ven significant part
of women's studies K-12, 1t does not form the whole Crade school
and secondan students participate i a far more v aned instructional
process than college students Students K12 learn not just from
lessons specifically designed to teach students about the roles and
contributions of women They also learn about the status of women
and grrls from the attitudes of their teachers: from course require-
ments, from stafing patcerns m the sehools, from special recognt-
tions and encouragements, and from the differential treatment of
males and females i all school actities and matenals

Students learn from direct teachmg about the changing roles of
both sexes and sex role stereotsping, and such direet teaching
should be a part of evenn teacher s lesson plans and evers
counselor’s group gmdance sesstons But direet teaching will not
saffice f indirect messages about the role and status of w omen bele
these messages

Unless women are portraved i elementary seiencee books as mak-
ing valuable contrbutions to that ficld, 4 course m high <chool
which calls attention to such contributions mas have little tnpact m
encouraging, girks to consuder careers m science  If soctal studies
teachers acknowledge the role of women 1 societs only 1 a
women’s studtes course. they may madvertenthy accord w omen the
status of & special interest group 1equinng a modicum of attention m
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WOMFEN'S STUDIES

a disaiphne which otherwise deals with more important matters
The content of women's studies mav fall upon unreceptive ears if it
is presented only 1 a special course or unit somewhere prior to
gradualion
Women's studies, then  should appear as direct teaching and
counseling. but perhaps even more importantly, they should also
appear as mdirect learmng Women's studies are both curricular and
. extracurricular studies and activities, and they must be comprehen-
sive because all aspects of the school evperience are affected.
Women's studies K-12 should be carefully integrated into all seg-
ments of the curriculum. into teacher behavior, into guidance
procedures, and mto administrative poliey Women's studies K-12
should be so well mtegrated into instructional procedures and
school pohicies that students will seldom be able o recognize that a
spectal effort had to be made to acknowledge the other half of the
human race
Women's studies many nelude

1A discussion mane eighth grade mdustrial elass about careers m
seienee, engineering and technolog

2 A bodv-bullding program with equal encouragement for girls

3 An everene for fourth graders m counting the numbers and
tvpes of activities i which each sex participates in a given
chapter of a mathematies or spelling book

.4 A reading lesson m a jumor gh language arts elass about the
effects of seust language

5 A dmver education class which discusses the effeets of sexist -
yohes on male and female drvers

6 A rvocationa education teachier' s encouraging remarks to a girl
who s mterested inaato mechanies

~ 7 Alibrary display of books about women in mathematies
S Anassembh program about the Women's International Year
g\ bulletis board about the changing roles of men and women

10 A lesson ma psseliology class about men and women and at-
titudes toward sueeess

Today a transition period ensts i many schools - Women's
studies are offered as separate umnts, special-mterest-dav topies, and

10
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Introduction

full-fledged courses These forms refleet the shapes of college
courses, hut their separateness and their emphasis on w omen may be
the cause of the cries of “reverse sexism'™ as Blaek studies were once
aceused of being the cause of “counter racism ™

A major long-term goat of women's studies as « separate topic
may be to create its own obsolescence If the history and socology
of women were adequately reflected in the soeal studies curriculum,
if textbooks and materials in all classes did not reflect a stereaty ped
image of cach sex, if courses of study and extracurricular activities
did not harbor underlying as well as overt assumptions about the
role of women as distinct from the role of men. then women's
studies as a separate topic might not he so urgent When revised eur-
riculum materials and processes are integrated into science,
mathematics, industrial education, Amiorican history, and other
parts of the course of study, keeping women’s studies organized into
large, aggregateanits will no longer be necessary

If women did not face a jab market where they are often hired in
token representation and later ignored by “old boy™ higher-ups, if
every other newsstand and many commercials on television did not
proclaita women to be weak and confused objects for exploitation,
then women's studies could disappear into the w oodwork of the cur-
riculum,

But this integration is not hikehy to occur fer some time. After all,
the problem of stereotyped sex roles touches upon all of our lives,
male and female Changes in these roles affect the cognitive struc-
tures around which we have organized most of what we know about
humanity since carliest childhood Even of we as educators could
reorganize our own psyches and our classrooms to present women's
studies in the best way imaginable, we would still be w orking with
students who have been exposed to sex stereoty ped assumptions
since birth, who have growr up with seust television programmang
and commercials, who use libraries full of bused books and ma-
terials. and who have heard parents say “Bovs will be beys™ and
Nice girlsdon't do that ~

The task before us 1s immense

10
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2. Neced for Changes in Sex Roles

Sen roles as ngd cultural mstitutions appear to have outlived
their usefulness The concept of sex roles has been defined as the in-
stituttoualization of those behaviors, values, attitudes, and expecta-
tions winch a socety regards as appropnate for one sex or the other
Sen roles mean a divaston of Labor that presumes basic functions are
assigned to, and managed by, people socialized and trained to
perform them  As tumes have changed, people no longer live so
close to the margar of phvsical survnval, and the division of labor
assoctated wath Jhidd beanng, nuesing, and reaning has become less a
caltus al accommodation to a rological reality and more a violation
of other aspects of human hiology and culture

In thar cultural analvas of sex roles and the school ina recent
e of the Journal of Tcacher Lducation, Lee and Gropper ask us
to consder the many men and women whe, for reasons of tempera-
ment or traimng, are wsuited o thar designated sex roles and
assamie them with great dfficults or fal to assime them at ol this
creating stress for themselves and soaety ' Stress is also created
when soaets awards o hlghcr status to one sex than to the other Sex
roles threaten the full development of human resources becanse
people are restrcted by cultural prescnptic s rather thane by indi-
vdual aptitude or ment Lee and Gropper also poit ont that tradi-
tiotal notions of sex role have been chiallenged by changes in
contemporare. hfe ¢

12
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Need for Changes
Changes in Technology .

New appliances, detailed directions, and recipes have made it
possible for men and women to share homemahing roles  Industry
has developed machines and processes wlueh no longer require
large outlays of physical strengtlt and anconunon agility  For
example, during World War 11 the shipbuilding companies dra-
matically altered their assembly lines for the convenenee of the
women workers, the “Rosie the Riveters ™ )

Techuology has cnormously affected health Advances m
contraception, sterilization, and abortion have had an imp:ut upon
birth rates and upon attitudes toward sexuality as a recreational pur-
suit as well as a procreational necessin:. Women have heen able to
take more effective control of their own bodies as a result. New
diagnostic techniques and treatments in autriton and medicme
have reduced the terrors of childbeaning, brought renewed lope to
vietimy of discase, and’helped to inerease the life expectaney of both
sexes, The pereentage of Americans over age 65 has 1nereased, and
most of these older Americans are women,

Changes in the Cuitural Institations of Marriage and
Family

\lternative forms of marriage and family have appeared m
American seciety  n The Future of Marnage Jessie Bernard outhnes
several life-styles aneluding privatized homes, cooperative
houscholds, communal neighborhoods or commumties, and com-
muunal households 3

Concurrent developments indlude expenmental and contractual
arrangements of living together and ai accelerating divorce rate
Lee and Grepper note three effects from mcreases m disorce. first,
our view that marnage s a lifelong arrangement s undergoing revi-
sion, secend, remarnage and shifts m famly mentbership are seen as
a normal occurrence, and third, the single parent famids has be-
come a more significant phenomenon

Women and World of Work

The present era of fennmsny is not the fiest tune that women have
appeared in industry outside the home The Revolutionann War, the
Civil War, and World War's 1 and 11 brought cntical demands for

13
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WOMEN'S STUDIES

fabor. and many women entered unaccustomed occupatious.
Indeed, the percentages of women in a number of traditional fields
such as education, have declined since the 1920's. )

Statistics from the Women's Bureau of the U. S. Department of
Labor show that more than 40 percent of women work. Men are no
tonger the sole breadwmners for their families—if such was ever the
case Women are both raising families and w orking in a variety of ar-
rangements Some stay home during child rearing years w hile others
continue their outside jobs. A few couples are experimenting with
sharing one job equally.

These changing work patterns have many implications for child
nurturing and for relations betw cen the sexes. The continued health
and vigor of older Americans ia also quite possibhy affected, and it is
the hypothesis of some physicians that because older American men
have been sex stercotyped they dissociate themselves from day - to-
day actwvities following retirement. These men demonstrate a
smaller rangc of activity because, for example, they see no reason to
do the grocers shopping or to purchase a present for a grandchild as
rcadily gs thewr wives do If greater sharing of roles does oceur in the
future, older men may stay active and heatthy and live to a greater
age than heretofore

laws

Famubiar to most of us by now 1s the baste statement of Title IX of
the Education Ameadments of 1972 which reads:

No person shall. on the basis of sex, be excluded from partici-
pation. be denied the benefits of, or be subjected to discrimi-
nation under any education program or activity receiving
federal financial assistanee !

Less famutiar, vet more directly retesant is the Regulation to im-
pivment Title X the first phase of which beceme effective July 21,
1975 ° This Regulation outlines eritena for achieving compliance
with Title 1X

The Women's Educational Equity=Act of 1974, which had its
mles and rexulations published in 1976, authorized a three-year
federal program of federal grants and eontracts to further educa-
tiwnal cquis for women® Even those educational agencies not
recemng grants or centracts through thas effort wit stand to benefit
because of this program’s emphasis on national capaaty building,

Commurity groups in maay states have worked to call attention

13




E

Need for Changes

to the need for women's studies in schools. For examiple, in 1971 a
coalition of 42 women's rights groups in Pennsy Iy ania w as successful
in getting their state’s Department of Education to establish a task
force 0 develop policies and programs that would eliminate
systematic sex discrimination in schools. John C Pittinger, the
state’s Commissioner of Education, issued a memorandum shortly
after he took office in 1971 urging educators to seek ways to en-
courage equal opportunity for women and members of racial
minorities in educational agencies with which his office had
contracts.” This pressure was intended to reach to the local districts
Today school officisls are feeling that pressure. Similar actions by
feminists in other states have affected both legal and extralegal
change.

Decade for Women: 1976-85

The United Nations proclaimed 1975 International Women's
Year The objective of the Year was to launch a cooperative effort
among women of the world to define a world or society in which
~women could participate fully in economic, social, and political life,
apd’to devise plans for achieving such agoal A ten-year World Plan

9f Action grew out of the July 1975 meeting in Mexico City. The
[’nited Nations has proclaimed 1976-83 the Decade for Women and
/during this time the objectives of the Internationial Women's Year
will serve as guidelines for action. The World Plan of Action has
outlined minimum goals for the first five vears (1975-80) that in-
clude. increased civic education for women. coeducational
technical and v ocational training, equal access to education at e ery
level, increased employvinent opportunities for women, reduction of
unemploy ment and greater efforts to elimmate diseriniination in
employment, greater participation of women in policy making posi-
tions at all levels, increased provision for | oalth education, nutn-
tion, family education, apd family planning. recognition of the eco-
nomic value of women’s work i in the home, in food production and
marl.ctln;.,. and in voluntary activities, and direction of formal, in-
formal, and lifelong education toward the re-evaluation of men and
women in order to insure their full realization as individuals i the
family and in society * )

Educational goals outlimed in the World Plan of Action for the
Decade for Women incorporate major goals of the women's move-
ment that emerged i this countrs danng the fiest balf of the 19707

- 15
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WOMEN'S STUDIES

For example, the World Plan calls for new textbooks and school
materials to reflect new attitudes toward roles of men and women in
society and to reflect an image of women in positive and participa-
tory roles in society  Vocational and career guidance programs
should enconrage both bovs and girls to select carcers according to
their real aptitudes rather than according to sex role stercotypes.
Scholarships and study grants should be equally available to both
sexes. Women \tishmg to return to work after stepping out to raise a
family should find help readily available. Research to identify dis-
criminatory practices in education and new teaching techniques to
correct them are urged. Women's studies represent organized efforts
of educators to encourage such research and to incorporate new
teaching techmques as well as new content into the classroom.

Q 1:)
ERIC
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3. Women's Studies on the College Campus

For the past decade the term “women's studies™ has meant a
course, sometimes a program of courses, usually on a college
campus. The term has come into common usage because of ohvious
discrepancies between the current content of education and that
needed to acknowledge fully the dignity and human worth of
women. According to Howe and Ahlum, the central ideas of
women's studies are sev bias and the status of women * Courses in
women's studies have examined women's history, their contempo-
rary condition, and their prescribed sex roles. frequently in the
context of strategics for change in th lives of both sexes and in
societal institutions Womei's studies courses are built on the
premise that women have been both stereotyped and ignored by
mediators of the culture On college campuses such courses have
supplied new knowledge about women, their contnibutions, their
unrealized potential. and their new visions of and preferences for
the future. The rapid growth of women's studies on college
campuses is reflected in the fact that between the vears 1971 and
1973 the number of courses increased from 600 to over 2,000.2 By

1975 more than 5.000 courses on women's studies had been identi-
fied.?

17

16

Aruitoxt provided by Eic: .

[ S A

T ————————



WOMEN'S STUDIFS
Women's Studies in Schools of Education

According to a 1974 survey of 1,200 institutions of teacher educa-
tion by the Resource Center on Sex Roles in Education, at least 184
women's studics courses have been or are being offered in teacher
preparation programs * This number represents rapid growth since
1970 when The Clearinghouse on Women's Studies could identify
only four such courses in teacher preparation programs

Four primary emphases characterizing women's studies courses
offered in schools or colleges of education are described and cri-
tiqued by McCune and Matthews as follows.

1 General awareness or consciousness raising

2. Understanding the socialization process

3 Understanding historical. legal. and professional issues
4 Examining or modifying instructional practices *

Although the four courses provided valuable beginnings, the re-
viewers note several limitations. Male sex role socialization and
stereotyping has becn inadequately considered  Behavioral science
research and hnow ledge have been inadequately translated into im-
plications for educational theory. practices, ard reform Significant
trends or developments i cducational theory or practice (e g . indi-
vidualized mstruction) have seldom been applied to the elimination
of sex role stercoty ping or discrimination: The development and ap-
plication of relevant educational skills have been unduly subor-
divated to the promotion of personal growth of students in the
courses Desired objectives and outcomes for schools. classrooms,
and pupils have not been adequatels addressed - Cultural, racial,
ethnie, and socio-cconome differences related to sex role stereotyp-
mg need to be more fully covered Courses have suffered because
professional literature m the field of education often does not reflect
existing hnow ledge of sex role stercotyping and discrimination The
clective nature of the courses and the lack of integration of the rele-
vant coutent throughout the education curriculum mean that only
limited numbers of educators beuefit

As a part of their review of women's studies in colleges of educa-
ton. McGune and Matthews make several recommendations for
teacher educators First, all faculty members should be involved in
delmeatmg and applying sex role ssue content relevant to ednea-

tion and should partiaipate i the dovelopment of plans to insure




College Campus

that such information is included in the preseribed curriculum |
Second, students should learn about the implications of sex role so- i
cialization for schools They should learn to develop nonsexist cur-

riculum, to engage in nonsexist classroom interaction and manage-

ment, and to participate in nomsexist adminstrative practices

Students should learn to work effectively with the community and

with other professional educators to accomplish necessary change

Third, an adequate number of courses should be developed in the

colleges of education to accomplish these goals for students

Fourth, faculty members should update their own knowledge and

skills. Fifth, faculty should encoursge in-senvice and continuing

education among educators in the field

18
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4. Definitions, Concepts, and Theories

Definitions of sexism, sex role socialization, and sex role
stereotypes have been standardized recently in regulations govern-
:ng the award of federal funds appropriated for the Women's
Educational Equity Act of 197-4." Sexism, according to those regula-
tions. means the collection of attitudes, beliefs, and behaviors that
reflect stereoty ping or differentiation betw een the sexes on any basis
other than physiological differences. In the context of schools, the
term refers to those policies, practices, and activities that overtly or
covertly structure both the development of girls and boys as well as
the patterns of governance and employment Sex role socialization,
according to the same regulations, refers to the differential
processes and experiences used to prepare males and females for the
roles that society defines as being appropriate for their sex Sex role
stereoty pes derive from assumptions that because females and males
share a common gender, they also share common abilities, interests,
values, and roles The socialization process by which children and
adults are prepared to occupy vanous roles 1s deseribed by the same
regulation as an accumulation of life experiences that transmits the
knowledge, attitudes, and skills to perfform functions necessary for
these roles The socialization of young children as they are being
prepared to carry out a complex collection of economic, social,
physical, political, and psychological roles as adults 1 often de-
liberate and readily observable Much of adult socialization is subtle
and unnoticed because it consists of continued reinforcement for al-
ready learned roles, even though it may become extremely focused
and explicit i situations where the learning of new roles or skills is
necessary

The shift n the values of our society is clearly illustrated in the
rse to popular understanding of these terms and their definitions. A
few years ago educators promoted the concept of sex role develop-
ment because they placed a high value on acquiring the patterns of
behavior, <kills. or attitudes defined by our culture as sex appro-
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priate. Now many of the same educators are acknowledging the
serious limitations placed on each sex by these cultivated sex roles

Behaviors, skills, or attitudes equally appropriate to both sexes
are, by definition, not related to sex roles, but those associated with
one sex more than the other are referred to as sex-typed. The
unwritten rules determiming which behaviors, shills, and attitudes
are sex-typed and which are not have been called sex role stan-
dards.? The term “masculinity” refers to the culturally defined sex
role standard for males, and “femimmty” refers to the culturally
defined sex role standard for feruales

Sex role standards are culturally determined notions that extend
beyond the biological distinctions between males and females
Many of us are aware of the efforts of Maccoby and others who
‘evaluated hundreds of studies of sex differences in order to de-
termine which of these differences are real and which are my thical ?
Unlike physical differences, most of the psychological differences
between the two sexes seem to be tied to the culturally defined sex
role standards of masculinity and femmninity

One exception seems to be the tendency of boys to be more ag-
gressive than girls, both physically and verbally, though both sexes
become less aggressive as they mature Differences between seves in
verbal ability, mathematichl reasomng, and spatial ability also ap-
pear at various times, but they are not consistent at all age levels.
Waber has recently reported evidence that the difference in mental
abilities may be more related to later maturation than to sex * She
found that early maturers—w hether male or female—scored better
on verbal than spatial tasks, but late maturers scored i the opposite
direction Since boys mature later on the average than girls,
differences in mental abilities result in higher norms for bovs on
spatial and visual problems and higher norms for girls on’ verbal
tasks.

In a 1942 report on data on sex differences in school achievement
yielded by the lowa Every-Pupil Basic Skills Testing Program
(Grades IH1-VII) for the year 1940, Stroud and Lindquist said that
girls maintain a consistent and, on the whole, significant superiority
over boys in all subjects tested (silent reading comprehension, work-
study skills, basic language skills, and basic arithmetic skills) except
arithmetic where small, insignificant differences favored boys Dis-
cussing the possible reasons for the higher achievement of girls,
Stroud and Lindquist stated that there is reason to suspect that girls
experience something of a generalized feeling of inferiority with
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respect to therr sex Compensatorny adjustments may account for
their supertor attamment in school They disagree withs speculation
by earlier researchers that the consistent infertority of progress and
achievement m bovs durng their elementary school years stems
from maladjustment between the boyvs and thar teachers Tnstead.
Lindquist and Stroud question the practice of regarding all behavior
pr?blems in school as instances of maladjustment Problent be-
havior may be httle more than a method of having some fun and
may be dictated to some extent by group mores. 7 Feminine mores
db not-permit as much latitude in this regard as do those of beys.”
sdid Stroud and Lindquist “Uncooperativeness with the teacher,
ahd a certan amount of nonchalanee in domg the assignments may,
like trpping a fellow-student as he perambalates down the anle. be

ymptomatic of maladjustiment or mav be httle more than instances
"

of accepted masculine behavior

Regardless of why the norms are different tor bovs and girls. the
fact remams that greater dinverats easts wathin each sex than
between the averages for males and females Unless educators can
place greater emphasis on the diveraty than on the averages or
norms. thes are apt to perpetuate sex role standards for intellectual,

socral, and psychological performance

Theories of Sex Role Decelopment

Cluldren get messages fiown sodiety that encourage thom to strive
to Iive up tosex role standards The nature of these subtle communi-
- cations to children has been the subjeet of much discussion and
theoretical formulation Four theoretical explanations of the origin
of sex roles are brefly desenbed below transactional analvsis,

dentfication. soctal remforcement, and cognitive development
Tramsac ttonal analysts — Tn transactional analvas hteratore,
sereotsped sex roles are analvzed as senpts that people learn,
rehearse, and act out much like roles i a dramatic production
tames and Jongeward describe a pw chological senpt as a person’s
ongomg program for 4 hife drama that dictates w here the person is
gomng with his or her hife and the path tiat will lead there ® Sex role
seripting i men and women causes certai parts of the personality
te be developed and other parts to be suppressed - Gaps created in
the personalits of sex role senpted persons limit ther potential to
become whole human bemgs  In his hook Serpes People Lice,
Steiner deseribes several vanations of saopts for men and women !

(3]
1341
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According to the clas.ical scripts, men are supposed to be rational,
productive, and hardworking They are not supposed to be emo-
tional, in touch with their feelings. or overtly loving. Women are
not supposed to think rationally . be able to balance a checkbook, or
be powerful. Women supply the men they relate to with the mussing
emotional, feeling functions, and the men take care of business for
the wornen in their lives.

One of the goals of women's studies and of the women's move-
ment is to create conditions that permit and assist men and women
in reclaiming the full use of their personalities by freeing themsels es
from scripts. Spontaneity resuits Transactional analysis writers
hy pothesize that even though people learn scripts that limit their
potential, they can redecide in favor of unscripted lives. A first step
in getting rid of restrictive seripts is to become aware of allegiances
to particular scripts Choosing to be free of limiting scripts, deveiop-
ing innate talents, and discovering real potential are the processes
involved in transactional analy sis

Identification.  The process through which children choose

. same-sex models for patterning their own behavior s referred to as
identification  Children often imitate suck models without con-
scious awareness According to the themy of identification, sex-
ty ped behaviors result from nnitating the sex-ty ped behaviors of the
model.

Socwal reinforcement  According to the social reinforcement or
behavioral point of view, sex roles are developed when children are
praised or discouraged for behaving in girl-like or boy-like ways.
Such reinforcement may come from someone else or be self-
administered It may be vicariously expericnced * Praise and dis-
couragement are important tools for the educator If prase and dis-
couragement are administered differentially to the two sexes, sex
role socialjzation occurs.

Cognitive deécelopment.  Cognitive development theorists
explain that a child’s observations of the numerous differences re-
lated to sex roles begin to form a core of meanmg which is more
powerful than any single vlservation alone or. indeed. more power-
ful than any particular role model alone ® As a child comprehends
and accepts the physical reality of its sex, it is motivated to adapt to
and feel competent with this reality. and to make positive evalua-
tions about others of the sume sex It is motivated to evplore the
reality structure of being a member of a particular sex It is moti-
vated to achieve self-esteem from being a member of that sex If a
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child tends to preter o same-sex parent or teacher, thie preference
does not cause that chuld to dentify atself as amember of that sex 1f
a child tends to mutate a same sex parent or teacher, this imitation
does not cause that chuld to sdeatify itself as a member of that sex
Rather the preference and wantation result from the knowledge that
it s already a member of that sex: Kohlberg states that boys having
labeled themselves as males, go on to value masculine modes be-
cause they tend to value positnely the objects and aets consistent
with their concened dentity  He believes that same-sex wentifica-
tion with adnlt models s less cause than consegquence of natural
trends of self-categonzation and sex role stereotyping

According (o the cogmtine development theory, children operate
from organzed rules about mascalimts and femmuty which they
have mduced These inducttons may be from observations of or
teachings about sex-typed dress or hair styles, sex-typed actions,
skills, or habits. and sex-tvped tins, games, or stories These rules,
based onlv on the more salient sex-tped features of appoarance or
actions, are distortions of readhite: Maccoby and Jackhn explain that
chaldren's sex role conceptions are cartoon-like—overamplified,
exaggerated, and stereotvped ™ Childeen fal to nate the varations
i the sex role behavior of their real-life models

To llustrate. Maccoby and Jacklin tell of @ case of a four-ycar-
old girl who insasted that gaiels could become nueses but ouly bovs
could become doctors, even though her onn mother was a doctor
Fhe authors pont out that the duld’s concept was dlearly not hased
upon wmntation of @ most avatlable model Rather it represented "an
tnduction from mstances seen and heard un ticton as well as fact),
aud ke most chldish rule inductions ot did not cadly take decount
of exceptions "' Eaen smadl Children acquire covert self-labels that
match ther Inological wen Kagan and others have observed that
Childdren assess themschves mterms of thiese pern cived standards and
Libel themecves depending apon how they tunk they conform to
the set of attrbutes we refer to as maseahne or femnune  The
devree of match betaeen therr self-assessmients and ther under-
ctandmg ot the approsrate sex role standards Kagan calls seu rode
Wentity ' Consequent!y, duldron niay iterndflize the sex role stan-
darrds guite accurateh vet feel agreat deal of aaets about therr
o v role dentits ot they sense o large detrec of nusmateh between
the ten

vccording to hagan, the motination to acquire sex-typed be-
Eavior deones from the desire to avand or reduce this amiets He
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cites Festinger's work on cognitive dissonance to support this asser-
tion.'* Kagan hypothesizes that three means are available to
children to avoid or red*  anxiety created by a mismatch between
their own attributes ane  _se perceived to be ideal for their gender
First, they may identify with a same-sex model and thereby come to
believe that they share some of the attributes of the model. even if
this is not so. Second, they may actually acquire seme of the sex-
typed attributes. Third, they may receive positive assurances or
realistic feedback from other people that may help them make a less
discrepant self-evalvation. However, Kagan is not content with
these three means of avoiding or reducing children’s anxicty. He
suggests that the standards themselves need to be changed

From Theory to Practice

Regardiess of which theory is selected to explain how sex role
stereotyped behavior occurs, the conclusion is the same Somiething
must be changed The transactional analysis point of view suggests
the scripts must be changed or, better yet, dropped altogether. The
identification theory suggests that we provide adult models who are
themselves free of sex-typed behavior The social reinforcement
theory suggests that we use praise and discouragement without
differentiating on the basis of sex. And the cognitive development
theory suggests that we replace the rigid standards of masculinity
and femininity with a more androgynous standard

The educator will perhaps find an eelectic approach useful.
Teachers and counselors can help children see that “Boys don't
cry” and "Girls aren’t supposed to be good at math™ are scripts that
restrict behavior Educators can strive to rid themselves of sex-typed
behavior and present themselves as androgy nous models for identi-
fication. They can eliminate the differential rewards and punish-
ments or the differential praise and discouragement that have so
often characterized the school setting and resulted in sex
stereoty ped social reinforcement  Finally, educators can use a wide
array of matenals, practices, policies. and procedures to decrease
the influence of traditional sex role standards and replace them with
a more cffective model for developmg human potential, the model
commonly referred to in recent years as psy chological androgy ny
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The basic question concerns not what method is best for socializ-
ing our children to meet proper sex role standards but rather what
standards are appropriate. The unnecessary anxiety created in our
children by socializing them to ascribe to rigid sex role standards has
many side cffects that we have only recently beguu to acknowledge.
The differen! emphases placed on inteilectual inastery for each sex
have implications for vocational choice, especially among females.
Kagan recognized the limitations on intellectual growth in girls
when in 1964 he stated, *Particularly well-documented is the fact
that skills at problems requiring analysis and reasoning (primarily
those involving spatial and nechanical reasoning, science, and
mathematics) are viewed as inore appropriate for boys than for girls,
and girls perform less well on such tasks."!

Kagan, writing at a time when the educational community had
not fully recognized the detriinental effécts of sex role stereotyping
(indee-! we were then mindlessly supporting it), drew his conclu-
sions trom a review of 2 number of research studies. For example, he
cited a 1958 study by Milton in which adolescent or adult subjects
were given problems involving primarily mathematical or geometric
reasoning. Females who rejected traditional feminine interests
performed better on mathematical and geometric problems than
those who had adoptcd traditional feminine behaviors.

Subjéct inatterlias coine to'be associated in-our-culture with-sex
role standards. Women who have chosen masculine coreers, such as
law, medicine, or science. mnay experience anxiety over their exer-
tions in fields not traditionally feminine. Kagan observed that the
typica! female believes that the ability to solve probleins involving
geometry, physics, logic, or arithmetic is a uniquely masculine skill,
and her motivation to attack such problems is low. He said this
decreased involvement may reflect the fact that the girl's self-
esteem is not at stake in such problems, or the fact that she is
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potentially threatened by the possibility that she might perform
such_tasks with competence. Unusual excellence on such tasks, he
added. may be equated with a loss of femininity. Strong semantic
associations between standards of masculinity and femininity and
specific areas of knowledge have become a cause for alarm. One of
the major goals of the women's movement is to change these se-
mantic associations in the minds of children as well as adults. \\

M \

Psychological Androgyny

If we can imagine women and men being encouraged to develop
a full range of human qualities without the constraints of sex role
stereotypes, we can begin to envision a psychologically an-
drogy nous society In such a society behavior wonld be judged ap-
propriate or inappropriate depending upon the demands of a given
situation rather than upon the sex of the performer. Personality
traits would be valued for their strength, effectiveiess, and useful-
ness rather than for their associations with standards of masculinity
or femininity. In a psychologically androgynous future, we may be
enabled to respond appropriately to situations without weighing vur
behavior in advance to determine if it matehes masculine or
feminine stereotypes. Researcher Sandra Bem found that some
people are already more androgy nous than vthers, and her research
suggests that people scoring high on her psychological androgyny
scale are more likely than cither masculine or feminine ndividuals
to display sex role adaptability in 3 variets of situativns, and to
engage in sityationally effeetive behavior without regard to sex |
stercotypeb.?

Nonandrogy nous sex roles can seriously restrict the range of be-
haviors available to individuals us they move from situation to situa-
tion, Bem said. Ilighly sex-typed persons, she observed, become
motivated—during the course of sex role socialization- - to keep
their behavior consistent with internalized sex role standards. They
become motivated to maintain, a self-image as masculine or
feminine, a goal which they presumably accomplish by suppressing
any behavior that might be considered undesirable or inappropriate
for their sex.

Psy chological andragyny means that independence, emo-
tionality, objectivity, competitiveness, adventurousness, and assez-
tiveness would be as appropriate for one sex as for the other. Gentle-
ness and senyitivity would be no more appropriate for females than
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for males. Preparation for careers and family responsibilities would
be based on individua! differences, personal preferénces, and innate
abilities rather than sex role stereotypes. Skill in mathematlcs and
science, ambition for a high status career, and dominance in the

_ family structure would be no more or no less expected or socially

approved in males than in females. Crying would be as acceptable
or unacceptable in one sex as in the other. The situation and the in-
dividual personality would determine whether a given trait should
be exhibited at any given time.

Teachers who support the concept of psychological androgyny
may, for example, encourage girls as well as boys to run movie pro-
jectors, go out for track, find summer jobs, take advanced industrial
arts courses, join dance bands, or become members of the science
club. Teachers may help girls to understand the meaning of asser-
tiveness and to exerciserit. They may point out exaniples of bias in
school programs, in textbooks and media, and in athletic programs
as well as help students conceptualize ways in which the effects of
such bias may be counteracted. Teachers, by example, may support
the cencept of psychological androgyny by actively seeking assign-
ments traditionally left to the opposite sex (e.g., women ‘teachers
may take on coaching assignments, sponsorship of assembly pro-
grams, or membership on salary negotiations committees).

Teachers may “nd the concept of psy chological androgyny quite
compatible with their teaching role. Teaching often demands role
behavior associated with both the traditional male and female roles:

_ nurturance, self-reliance, cheerfulness, gentleness, forcefulness,

assertiveness, understanding. warmth, independence, dominance,
sensitivity, arid ambition. V

Fears about programming boys and girls to be alike will prove
groundless. Great diversity will always exist among human beings.
We seldom see two people who look or behave alike. Our finger-
prints are so distinctiy different they can be uscd as identification in
cniminal investigations. Just as each of us bears a unique physical ap-
pearance, cach of us has a unique composite of mental and
psychological potential, though some of this potential is socially de-
sirable and some is not. Without sex stereotyping each sex would
have equal access to the development of socially desirable traits.

On personality tests, socially desirable items are more likely to be
selected as seif-descriptive than are socially undesirable items—un-
less these items are associated with feminine or masculine
stereotypes.” Not only does the feminine stereotype contain socially
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undesirable items, e.g., dependence, passivity, relative in-

competence, submissiveness, and lrratlonahty,‘ but these negative
traits also tend to be incorporated into women's self-concepts. Both
men and women associate these negative traits with stereotyped
concepts of women.® In a classic study of practicing mental health

.clinicians that included clinical psychologists, psychiatrists, and

psychiatric social workers, mentally healthy women are described as
differing from mentally healthy men by being less independent, less
objec.lve less adventurous, less aggressive, less competitive, more
excitable in minor crises, more easily influenced, more submissive,
more emotional, morc conceited about thelr appearance, and more
likely to bave their feclings hurt.® .

Ttie study concluded with the unexpected discovery that thc
standard of mental health for adults, sex unspecified, resembles the
standard for mental health in males but not in females A double

standard of mental health existed. The general standard of health \

for adults is applied to men, but women evaluated by the same stan-
dard are regarded as unhealthy. As Simone de Beauvoir’s observes in
The Second Sex, ““There are two kinds of people: human beings and

. women. And when women start acting; like human beings, they are

RIC
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accused of trying to be men.”?

Assertive Behavior Training to Promote Psychological
Androgyny

When people live scripted lives, when they subscribe to rigid sex
role standards, they deny parts of themselves. They may find it
difficult to express themselves in ways that are inconsistent with
their masculine or feminine scripts. Assertive behavior training has
been used to help men and women regain control of their lives and
get in touch with their whole personalities.

People are assertive when they stand up for their legitimate
rights in such a way that the rights of others are not violated. Basic
rights of human beings are often violated unless people”are aware of
such rights and know how to protect and insure them. Assertive be-
havior training teaches individuals how to stand up for their right to
be treated with respect, to have and express their own feelings and
opinions; to be listened to and taken seriously, to set their own
priorities; to say no without feeling guilty, to get what they pay for,
to ask for information from professionals, to make mistakes. People
are assertive when they express their wants, feelings, beliefs, and

o
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opinions in an honest and direct way. Jakubowski has emphasized
that verbal expression must be accompanied by appropriately asser-
tive body posture, voice level, facial expression, and breathing
tempo to avoid contradi:tory verbal messages.® Nonassertive be-
havior, frequently characterized by double messages, permits rights
to be violated, either deliberately or inadvertantly. Assertive be-
havior does not ignore the rights of others; it does not dominate or
-humiliate as is characteristic of aggressive behavior.

Several writers have described ways in which assertive behavior
training can be used to facilitate the growth of women. According
to The New Assertive Woman, nonassertive behavior has tradi-
tionally been seén as an asset for women, and they have been
rewarded for it, whereas the same kind of nonassertiveness in men is
usually considered a distinct liability.® For exaniple, for the same be-
haviors.nonassertive women may be described with positive adjec-
tivqssuch as gentle, agreeable, helpful, gracious, nice, self-effacing,
and nurturing; yet nonassertive men are described with negative ad-
jectives such as milquetoast, wishy-washy, helpless, nervous, weak, a
pushover, and sentimental. Aggressive men are described positively
as dominating, successful, heroic, capable, strong, forceful, and
manly; but aggressive women are described negatively as harsh,
pushy, bitchy, domineering, obnoxious, emasculatirg, and uncaring

Assertive behavior training is designed to help people change
their behavior from passive to assertive rather than to aggressive.
Women in particular are finding assertive behavior training helpful
in reducing sex stereotyped response patterns. If young ivomen are
taught to be assertive, as they become aware of the effects of sex
role stercotypes on their lives they can take steps toreduce the im-
pact. For example, an assertive girl might volunteer more readily
than a nonassertive girl to participate in stereotypically male
activitics at school if she is trained to identify and express her own
feclings about such participation. An assertive girl might be more in-
clined to sign up for a physics class or an industrial arts course She
might speak up and request that sexist jokes or activities be
ehminated from the classroont. She mgnt develop interests that are
not sex-typed instead of those in line with society’s expectations for
her, and she might choose a career in line with those interests.

Boys and men face many situations in which their activities and
behaviors are restricted by sex role standards. Assertive behavior
training for males can help them overcome fears associated with re-
laxing these strict standards in favor of the freer conditions
associated with psychological androgyny.
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Values Clarification and Psychological Androgyny

A value represents something important in human existence. The

.~ . value we have placed on sex roles in the past has come into conflict
with newer values, and students need help in understanding this

. conflict. In earlier times, sex roles had practical value and often lent
..+ " ‘orderliness, predictability, and ceremonial aesthetic to human
interaction.'® However, changes in technology, social organization,
economics, laws, and perceptions of equality have led to a dramatic
review of a most personal question: What does it mean to be a

. woman ora man? Present and future students will create answers to . ':M.
T this question, answers which, as Margaret Mead has reminded us, :
will be different for each successive generation.!* We can prescribe i
some of the answers for students today but not for our students ot
tomorrow. At best v.e can help them remove the sex role question /

- from an area of blind consent to one of informed and aware choice.

Raths, Harmin and Simon have summarized several traditional
approaches for helpmg children develop values: (1) example set-
ting, (2) persuasion, (3) choice limitation; (4) inspiration, (5) rules
and regulatlons.,(ﬁ) cultural or religious dogma, and (7) appeals to
conscience.'? The authors assert that these methods have been used
to control behavnor and to form beliefs and attitudes, but such ap-
proaches carinot lead. to values that represent the frec and thought-
ful choice of intelligent human beings interacting with complex and
changing environments. According to Raths, Harmin, and Simon,
he educator who wishes to help children develop clearer values
ist help them (1) make free choices whenever possible, (2) search
for\lternatives in choice-making situations, (3) weigh the conse-
quendes of each available alternative, (4) consider what they prize
and chrish, (5) affirm the things they value, (6) do something about
their chojces, and (7) consider and strengthen patterns in their lives.

“\\ Values clyrification techniques can be applied to numerous aspects
of sex role stereotyping. .

One method used in valucs clarification to stimulate student
thought is the clarifying response. Without hinting what is
considered gdod or acceptable, the teacher puts responsibility on
the students ty look at their behaviors or ideas and to think and

- . _decide for themselves what they want. The clarifying response is a
strategy for helping students consider what they have chosen, what
they prize, and \vhat they are doing. It stimulates them to clarify
their thinking and behavior and thus helps them to clarify their :
values.
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Examples of clarifying responses cited by the authors include:

P
i

Are you proud of that?

)

Are you glad about that?

3, How did you feel when that happened?

4, Did you consider any alternatives?

5. When did vou first begin to believe in that 1dea?

6. Have you thought much about that idea (or behavior)? :
7. Where would that idea lead? What would be its consequences?

The teacher who is alert to sex role related comments can use
clarifying responses to get students involved in discussions of their
values and their underlying assumptions. Other methods for clarify-
ing values include questionnaires, provocati . statements, and
passages followed by questions and group process situations.

~
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Getting There

- . How should women'’s studies K-12 be integrated into the school
curriculum? Sequential arrangements are needed. Currently well-
meaning teachers appear to approach feminism with similar rcadmg
lists and the sarme films a:id anecdotes that were used by last year's
instructor. If some students mutter and show resistance at the be-
ginning of a course or program, it is important to assess w hy they are
reacting this way Somie may be expressing sexist feelings toward the
subjéct, but others may be disappointed to be hearing a familiar
story. .

Integrated approaches may include direct teaching and indirect
teaching and can have as much variety as the imagination will
permit, Many learners demand this variety. Prekindergarten
students are not ready for a lecture on the changing roles of men
and women, but they can learn from illustrations that show women
working outside the home and fathers cooking. The positive
imagery of women should outweigh the sexist jokes, the put-downs,
and the-assorted developmental limitations.

Direct Teaching '

5

Lessons built around specific behavioral objectives and concepts
of women’s studies are examples of direct teaching. Whole units,
courses, or minicourses may be directly taught as a form of women’s

. studies. A guest speaker may be invited to speak to a group of

students on some aspect of women’s studies. If the primary purpose
of any activity, lesson or series of lessons is to help students better
understand women'’s contributions to culture, and current and
projected changes in women'’s and men’s roles, it is a form of direct
teaching. Any course bearing the label women's studies can be
classified as direct teaching.
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WOMEN'S STUDIES *

-

Direct teaching lessous appropriate for language arts and social
studies classes are illustrated at elementary, intermediate, and
secondary levels in Today's Changing Roles. An Approach to Non-
Sexist Teaching.® The lesson plans contain’procedures for helping
teachers and studentsidentify, explore, and evaluate the meaning of
the changes of sex roles that are occurring The lessons are designed
to promote inquiry and are open-ended. By means of these and

-similar exercises, students view the world around them, interviewing

and analyzing themselves and their classmates. Lesson plans in To-
day’s Changing Roles are designed to raise student consciousness of
sex role stereotypes in history and contemporary events, in_ the
media and in literature, in the lives of classmates, friends, family,
and in their own lives. Exercises are provided for helping the student
analyze the origins and purposes of the stereotypes and evaluate the
restrictions they place oun people’s lives. Although set answers or so-
lutions are not presented in the illustrative lessons in Today's
Changing Roles, students are encouraged to formulate preferred fu-
tures for themselves in relation to the stereotypes. Selected con-
cepts from some of the lessons are grouped below by level.

Elementary

1 Male and female roles illustrated in student teats do not always
reflect our lives and experience:

2. All of us have uncouscious ideas of sex role stereotypes which
are often revealed in every day conversations and situations.

.

3. Sex role stereotyping is often reflected in individual career
choices. ’

1. Sexrole stereoty pes influence the dynamics of group interaction.

2. Sélf—lmagc cal perpetuate sex role stercoty pes. Our self-image is
determined in part by sex role stereotypes. “
Intermediate

1 Conscious charces are frequently based upon uncounscious accep-
fance of society's stereotyped ideas

™o

. Society has various media which reinforce sex role stereotypes.

3 Different opinions about women’s capabilities imply different
roles for men. ’
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" 4." Recognition of personal stereotype-based decjsions, in contrast
N
s with stated beliefs, may encourage changed bohavmr in indi-
- vlduals : N

: ’

,5"*There is a greater social acceptance of diserse capabilities and
) ’. pcrsonalgoals now than in the past.-
6 The future will be molded. by our active decisions of today
- \x_____'______..._

s_-—-t"v—,\“’_'m
Secondary

1. Our images of women differ from those used to describe a healthy
adult.

2. Many of the rights demanded by women in 1848 and those being
. presently demanded are similar.

3. Sex roles influence working conditions and result in sex discrimi-
- nation.

4. Sex role stereotypes can influence how future possibilities are en-
visioned.

’ ~

Ridding society of sex role stercotypes will change patterns of be-
havior for both men and women.

'CJI

6. The range of life-style choice can be broddcncd by the elimina-
1) tion of sex role stereotypes.

Direct teaching of these concepts related to w omen'’s studies may
take many formns. Teachers can help students of both sexes recog-
nize and discount sex stereotyping in books.and materials which are
used in, their courses As new materials appear which reflect a iore
equal treatment of the sexes, teachers and their students can ob-
serve whether or not balanced representation is given to w omen in
.minority cultures. A simple exercise of counting the number of pic-
tures in a publication that arc all male, all female, and mixed may
be used to raise student aw areness of bias, Students may make tallies
of the type of activities or roles portrayed by cach sex in the pic-
tures. A teacher may call attention to the ty pes of career models ap-
pearing i the books or ask students to speculate about the effects
on young girls of the invisibility of women and the stereotyped
images of those that are represented.

Students may become acquainted with research done on the
- extent and nature of bias in texts related to the subject being taught.

3
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WOMEN'S STUDIES

They may be ashed to redesign a small portion of a text torepresent
more fairly and accurately the multicultural society we live in
A short lesson in the misuse of the generic terms “man” or “he”
can be taught whencver the situation arises. By suggesting possible
rewordings of *Industrial Man.” “Economic Man,” "Man, A
ourse of Study.” and “All men are ereated equal,” the teachers
themselves can become more aware of sexist problems in our lan-
guage and. at the same time, tip off students that the nest genera-
. tion-needs to come up with some workable solutions to such prob-
fems. Language that lives changes as needs arise. If students sense
our concern over problems in the language. thdir scarch for solu-
tions is hkeh to be more successful than our own capacity for dictat-
g them. Examples of direct teaching in specific disciplinary areas
are listed at the end of several of the following sections.

Indirect Teaching

Not all teaching of women's studies concepts should be direet;
many powerful lessons may be indirect. When a teacher does
something to promote the goals of women’s studies but does not
call attention to this effort. indireet teaching occurs Indirect teach-
mg may consist of using cvamples in « mathematices class of women
building « house or of a boy sewing costumes for a play Although
such examples may arouse in the teacher « self-conscious reaction
beeause of the switch from traditionally typical references te male
and female role models. both teacher and students will grow ac-
customed to new wavs of thinking about sex roles if this practice
regularly occurs. In the long run indirect teaching has the ad-
vantage because it reaches toward a changed reality in the same
subtle way that stereotyped reality has been promulgated Students
are less apt to_pipe up with comments of. "But we had women's
studies last year, and " Why do we have to doit again this vear®”

Essentially, indirect teaching consists of changing some of the
underlying assumptions about the sexes and their traditionally
preseribed roles without making an issue of it Indireet teaching of
women's studies means adjusting some of our nonyerbal signalks and
subtle reward and recogmition systems It means purging ourselves
of senst approaches to our subject matter and our students It
means changmg our language and even occasionally our sense of
hamor Indirect teaching means living it




r

7. Reading and Language Arts

f

One of the first textbook studies to have a major impact upon
publishing companies was Dick and Janc as Victims. Sex Stereovtyp-
ing in Cnildren’s Readers ' Twenty-four members of a Princeton,
New Jersey, chapter of the National Organization of Women
produced landmark data from 2,760 stories in 134 clementary
school readers. The ratios they found were:

Boy-ceatered stories to girl-centered stories 5:2
Adult male main characters to adult female main characters 3.1 .
Male biographics tofemale biographies 6:1 -

Male animal stories to female animal stories 2.1 .
-“Male folk or fantasy stories to female folk or fantasy stories 4.1

Waomnen on Words and Images, as the women called themselves,
examined the images of males and femules presented to youngsters,
the mirrors held up to y oung readers for reference as they build their
own characters.

Young males not only appeared more often in the stories than fe-
males, but they also enjoved far richer experiences—except those
which involved the display of emotions. They explored for treasure,
wrestled alligators, helped apprehend burglars, endured pain, res-
cuedaniimals, carned money, constructed complex apparatuses, and
solved challenging problems. Often the male succgeded in the
) stories at the expense of «a passive, naive femaie whose chief funcdon
was to serve as a foil and audiovisual aid for the elever boy. Al-
-though the action of the male child had virtually o limits, the fe-
male was much more closely circumseribed. Espeeially in the
psy chomotor domain, the male appeared to enjoy a wider range of
activity. Confident boys were pictured in situations making faces,
accomplishing difficult feats of agility, and using a full range of mo-
tion. By contrast, girls appcared in restricted physical activities such
as playing jacks or hopscotch, and their range of motion was limited
as well. Often their hands were shown folded in their laps or hidden
behind their backs.

! 37
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WOMEN'S STUDIES

Dick and Jane as Victims was not the first analysis of role-limiting
pictures of females, but it was one of the first to be widely viewed,
studied. and copied. Following publication of this hook, some text-
book companies revised their guidelives to reduce if not eliminate
sexist content. )

Though the educai. . may acknowledge the element of unfair-
ness in sex stercotyped literature and reading texts, does differential
treatment favoring male characters in the books make any be-
havioral difference? Are we really limiting the futures of our
children because of the traditional stories and illustrations? After
all, the Title IX regulations do not require the elimination of sex
stercotyped books. MeArthur and Eisen assessed the cffects on
achievement behavior.? They found that boys persisted longer on a
task after hearing a story about a male achiever than after a story
depicting the same behavior in a female. A trend in the opposite di-
rection was also observed in girls. The images boys and girls see in
books do make a difference in“their motivation and performance in
the classroom, though females may be « bit more persistent under
adverse conditions than males.

Direct Teaching

e Develop clussroom activities around identifying bias found in
television, textbooks. movies, library books, and magazines.

Encourage teachers and students to ask themselves conscious-
ness-raising questions. If they cannot name five American women
writers. ask them why not. Is it because they have concluded that
the wrters were not worth remembering? Is it because the
writers were onutted from anthologies and librarigs? Did their
teachers fail to make the women writers come alive?

Fucourage students to ask divergent questions about traditional
literary works. What concepts of women does an author suggest
by leaving them out® Crtical readers should want to know more
about Rip Van Winkle's nagging wife who raised the children
alone while her hushand went bowling and hunting and took
long naps.?

Indirect Teaching

o Identfy how teatbooks are selected in y our community, Write to
and meet with persons responsible for textbook selection at logal
and state levels to voice your concerns. Urge the purchase of
quality materials and inclusions of supplementary materials.

38




Reading and Language Arts
(2] (2]

e When new anthologies are seleeted that are supposedly free of

sexist bias, examine them earefully. Should the climination of
sexist bias extend beyond the selection of literary passagesTnd in-
clude the accompanying literary criticism? We think so.

e When new books are selected that are comparatively free of

O
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sexist bias, consider their effect. Will they be used in the lower
grades while the wpper grades are permitted:to maintain their
sexist books npon the premise that subject content is somehow
protected by academic frecdom? We think instructors at all -
levels should reexamine the biases of the books likely to be used
in their conrses.
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8. Social Studies

One of the curliest feminist analyses of social studies was an
article by Janice Law Trecker, “Women in U.S. History [ligh-
School Textbooks,” which appeared in Sodial Educatton.' Tt de-
serves rereading. Although she found scanty representation of
woumen in her sample, Tredher peered far bey ond headeounting. She

, found that women's accomplishments were not fully ac-
hnowledged. Anne Hutchinson, for example, was viewed as second
best to Roger Williams. Women abolitionists were seldom quoted.

N Where were the words of Soj}nruvr Truth?

The handicaps that women faced in early America have been em-
phasized but thieir efforts m thewr own behalf mipimized. Men were
portray ed as the protectors, yet Trecher noted that women were
much more active m court defenses of their rights than textbooks
admitted. N

Women were there, too, in the Revolutionan War, the Civil.
war, and the World Wars. But again their contributions were
minimized by the textbooks which Tredher studied. The books
lacked, the view pomt of 1 William T1L Chafe with his updated The
American Woman and the sociology of Betty Friedan's The
Feminine Mystique 23 !

The position of women i traditional history texts is analogous to
that of blacks m earlier works. For George Washington Carver and ,
the peanut, substitute Marie Curie and radium. But Curie hadan ad-

. ditional dasstfication that <donds the perspettivg of the historian.
heridentity was defined m relation to her husband.

Ity tempting toselect women such as Dolley Madison or Martha
Washington, who were ass. ated with famous men, and simply

ginve them more coverage Lt women's situations are often com-
plex When the New York women's group gave Woodrow Wilson
the Fourteen Pomts, how much rewritinsg did he do? How el was
. lis contribution® For the DNA discoveries, how great a debt do
Watson and Crich owe to the late woman scientist, Rosalind
Frankhn, whose name already seems to be increasingly forgotten®
In education, let as remember that it s Jacobson and Rosenthalw ho
have giv enus the Pygmalion-in-the-classroom effect
It 1 1o less nnportant to snte about the women in history who
were mdependent of promment colleagues or spouses. Sybil Lud-
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Social Studies

ington rode as harfoving a ride as Paul Rvere to warn the colonists,
yet Revere's horse receives more attention than Ludington.
7~ One of the ultimate problems for the social scientist is gaining a
raised and altered consciousness of what women have done and
what they are capable of accomplishing. It is popular to interpret
events in terms of yang and yin, masculine and feminine. History
and political scu.ncc h.wc frequently been written from the “drum
and trumpets” angle with just an occasional salacious "hedsprings
and strampets” tidbit thrown in. Men are shown as the principal
characters on the hilltops of the yang cliapters, but women appear
: in the quiet yin valleys. Even de Beauvoir seems to assume that the
hilltop eras wére dominated by famous men. Questions w consider
; are: Were there no prominent women in the yang periods, too? Will
we remember Indira Gandhi, Margaret Thatcher, and Golda Meir?
Or will the late 1960's and early 1970's precipitate as the Henry
Kissinger era?

' Direct Teachmg Suggestions

e Use a multitext approach. Compare several aceounts of a
woman’s contributions,

o Try a simulation such as Herstory and Puzzle by Interact.t
Examing avariety of women's roles in a sociology unit.
1

' e Bring a visitor from a foreign country during.the g geography pe-
; _riod. Examine some of the stercotypes about woman's place that

look pictarcsque and static in the textbooks but that in reality are
© changing: ) ‘

’ 1 T
o Identify zind analyze cultural blocks that inhibit the development
’ of women’s abilities,

o Comparc the problems faced by women with the problems faced
. by other minorities. Note Gunnar Myrdal or Shitley Chisholm,
) for example.

Indirect Teaching Suggestions

e Build a futuristic society with altered roles among the in-
habitants. ) '

o Organize a tcam tcaching approach to a humanities class with
each member responsible for a different aspect of feminism,

e Have the students write their own feminist textbook.

-
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Maccoby and Jacklin have conclided that the two sexes are
similar in their early acquisition of quantitative concepts and their
mastery of arithmetic in grade school.! Girls learn to count at an
earlier age, but through the elementary school vears there are no
consistent sex differenges in skill at arithmetical computation.?
However, when boys‘.{cach age 12 or 13, their mathemactical skills
begm to increase faster.® In high school boys excel in arithmetical
reasomng fairly consistently, and this trend continues into college
and adulthood * ) X

Several researchers have begun to suggest that sex role
stereotypes may account for some, if not all, of the sex differences in
mathematical performance. Consider for a moment the systematic
analysis of grade school mathematics textbooks by Weitzman and
Rizzo.’ Mathematics textbooks show males as inathematically
competent but show some females as having difficulty with simple
addition and being baffled by counting Weitzman and Rizzo found
stercoty pes in math problems. adult women divide pies and shop.
Other math problems were found in which girls were paid less than
boys.for the same work. Sex is used frequently as a category for di-

-viding people. For example, Weitzman and Rizzo's study revealed
that when the textbooks explain set theory, girls are classified as
people who sew and cry "When sex is used as a category, girls are
tald that they can be classified as different—as typically emotional
or domestic ™~ Although not limited to mathematics textbooks,
“dumb girl”" images and the portrayal of adult women as
mathematically mcompetent contribute to the stereotype that math
is far boys .

Fennema and Sherman have found that sex role stereotyping
affects atttudes and proficiency in mathematies from the early years
onward Peers, parents, and the girl herself eventually build the
image of a “female head that's not much for figures.”® Fennema
and Sherman blame sex role stereotyping for the tendency of fewer
girls than boys to choose mathematics courses after the second year
in high school .
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Mathematics

Mathematics appears as a prerequisite subject in the career lad-
ders of a variety of professions in which women are poorly
represented. Three years of high school mathematics are often re-
" quired fer’introductory college chemistry; calculus is required for
most. college physics colirses. Sells refers to the lack of adequate
préparation in high school mathematics as a “critical filter” in cut-
ting down the percentage of women in many fields other than
mathematics. Skie examined a sample of freshmen admitted at the
University of California, Berkeley in the fall of 1972 and found that
57 percent of the boys had taken four full years of mathematics
including the tngonometry-sohd geometry sequence compared

',‘Wllh 8 percent of thQ gitls. According to Sells, the four-year

mathematics sequencé is required-for admission to Mathematics 1A,
a course required for majoring in every field at the university except
the humanities, the social sciences, l|brar|ansl||p, social welfare, and
education which are ficlds where female représentation has been
strong.

One of the basic recommendations of the 1973 Carnegi¢ Com-
mission on Higher Education said, *. . . high school counselors and
teachers should encourage women who aspire to professional
careers to choose appropriate educational programs. They should
also encourage them to pursue mathematical studies throughout
high school, because of the increasing importance of mathematics as
a background, not only in engineering and the natural sciences, but
also in other fields, such as the social sciences and business adminis-
tration.”

What can the mathematics teacher do to support the women'’s
studies effort of the school? Luchins found teachers to be more
influential than friends or parents in encouraging girls in
mathematics in school. Teachers can work to improve young
women'’s attitudes towards mathematics and help them overcome
“‘mathophobia™ or math anxiety, a problem which seems to be
greater for girls than boys.®

The father’s encouragements and expectations—ot lack of
them—for his daughter in math are suggested background factors.
Ernest and others asked students from w hich parent they got helpin
homework. For both sexes the mothers helped more than the
fathers until the higher grades, when a shift occurred in
mathematics. By grade 7 the fathers had taken over dramatically in
math homewaork help. Probably as many mothers need to gain self-
assurance in approaching mathematics as fathers need to realize
that their daughters could use nurturance in this subject.

43
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New programs to connteract math anxiety are appearing in the
form of workshops and course revisions. ~Math for Girls™ is an
eight-week, discovery-oriented eourse for 6- to 4-yeartolds,
eonducted by Nancy Kreinberg and Rita Liff (Lawrence Hall of
Scienee, University of California, Berkeley, California 94720). Mills
College (Oakland, Califorma 94613) conducted math and scienee
workshops for young women in grades 7 through 12 during October
1976. A" Discovers Course in Elementary Mathematics and Its Ap-

_plications™ is part of a pilot program directed by Alice Shafer

(Mathematics Department, Wellesley College, Wellesley, Massa-
chusetts 02181) that aims to deselop new models for teaching
math.

In the absence of textbooks free of sex role stereoty pes. teachers
and eounselors can help students look for and learm to recognize
bias and important omissions in books. They can ask students to
speculate on the effects of such stereoty pes on girls, and help young
girls to understand the importance of a strong mathematics back-
ground in keeping career options open. They can explain the
sequenttal nature of courses in mathematies and the relationship
between high school preparation and college options.

Direct Teaching

o Make greater efforts to recruit girls m mathematics courses in the
tenth and later grades

e Spowsor math amiiety workshops for teachers, parents. and
students

Indirect Teaching

e Frxamme math story problens and illustrations for evidenee of
sex stercotvpimg Look for materials m which males are portrayed
*as the chief problem-solsers as well as for materials in which girls
are relegated to the task of <olving arithmetical problems only
within the domestic scene

e Encourage mothers and young women to help tutor students
with their math homework

e Prepare story problems where sex role stereotyped activities are
reversed ii ¢, show boys baking cookies)

e Display a picture of a famous woman mathematician such as
Fmmy Noether
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" postsecondary education

10, Science

Science has been sex-
curriculum. Yet sequentijl preparation in science is necessary for
imed at jobs i scientific and technical
areas. Unless girls are ellcouraged to overcome the stereotypes
associated with the study bf science, they may unthinkingly close
career doors for themselvks before they reach high school. The

concentration of women Workers in a limited number of occupa-

‘ped as a masculine domain in the school”

tions, frequently in [ow-pay
that the numerous careers
plored by female youth. In
secretaries, 96 percent of t
and 70 percent’of the scho
accountants and less than 1
not different among ) oung
ing awarded only 12 percen
ronmental design, 14 perce
and | percent of the degrec

ing, dead-end jobs, is evidence enough
related to science are inadequately ex-
L973 women made up 29 percent of the
e nurses, 83 percent of the librarians,
| teachers—but only 22 percent of the
percent of the engineers. The trend is
r people. In 1971 women were still be-
of the degrees in architecture and envi-
t of the degrees in the physical sciences,
in engineering. Percentages of doctoral
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degrees granted to women(in the sciences were higher in the 1920’s
than in any decade since/' The proportion of women in science
careers continues to be snfall. The level of degree, salary, academic
rank, and administrative responsibility increases as the proportion of
women declines. >

“But I don’t like science,” a girl is often heard to say. Is she
aware that her interests have been subtly programmed and sex-
typed for her? Is she aware that her elementary science textbooks
contained approximately 75 percent male illustrations? Does she
realize that only 6 percent of the science textbook illustrations
showed adult women? Typically, the girl interested in science has
been encouraged to consider nuising. -
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WOMEN'S STUDIES

A science teacher may w onder what effect she or he may have on
the voung female. A 1976 nationwide study of barriers to the
consideration of careers 1n science reports that extra encouragement
from teachers is one of the three most important factors in explajn-
ing why some girls do seriously consider science careers. The other
two factors are (1) knowledge that attitudes are changing about
what is appropriate work for women. and (2) encouragement from
family to fulfill individual potential

Direct Teaching

o Present inforination about women who have careers in science
and technology.*

Help girls to understand the effects of sex-stereotyping and bias
in science and career materials on their perceptions and science-
related interests.

Provide information about contributions of women in science,
other than the faniliar Marie Curie

Explain the US Department of Labor projections for science
and engineerng careers for the nest decade *

Relate the changing roles of men and women to the career
potential for womnen in science

Indirect Teaching
o

o Select matenals that avoud sev stereotypes in their illustrations
te g. with pictures in which women are actively engaged in
saience, ontdoors as well as indoors, and in which as many men
are looking over women's shoulders as vice versa)

Invite women saentists into the dassroom to talk about reles ant
topics

Enconrage girls to enter saence fairs, to partiapate actively in
scignce assemblies, and to display their work

Enconrage girls to develop manipulative hobbies, such as
- construeting models and radios

Enconrage girls to participate in Christmas census bird counts,
rock climbs, spelunking, and seuba diving
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11.* Sports and Physical Education .

Many long-overdue changes are occurring in the field of sports
and physical education as a result of Title IX and the feminist move-
ment.
. Agradual but significant change has occurred in the purpose un-
derlying various sports. Because some intercollegiate sports have
evolved into multimillion dollar enterprises, and because inter-
scholastie school teams have developed into junior copies of in-
tercollegiate sports, women and men physical educators have been
arguing for another form of sports. They have sought zn alternative
form of psychomotor activity closer to the club and intramural
model than to the interscholastic mode. Since the very motive for
play often differs from the interscholastic to the intramural games,
the new model is béing used to encourage all students to par-
ticipste. Even the interscholastic sports supporters have been
pressured into paying lip service to this ideal. Under the old inter-
scholastic model, school patrons applauded the gifted few, stressed
winning, and sought monetary profit. The newer alternative in-
tramural club model of woren encourages gamés for the sake of so-
cialization and play. e
Another change iri* olves the scope of physical activities. Title IX
was designed to increase equitable opportunities for the sexes in
sports, but it exempted institutions from providing body contaet
sports for womexn. However. body contact sports for women are be-
coming more popular as both segregated, and coeducational -
activities. Among intramural programs. coeducational volleyball
and flag and touch footbull appear to be more popular than ever in .
the United States, and women’s soceer is on the increase in Western
- Europe. f .-
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WOMEN'S STUDIES .

The ancient assumption that wonen are physiologically inferior
_to men has been challenged by these changes New research is ap-
- pearing, and physical educators are making better use of older data
from physiology. The answer is not yet at hand to tell us what
women (and men) are capable of pcrformmg Endurance com-
parisons between the sexes indicate levels of performance are much
closer than previoush thought, due in part to more women par-
ticipants. When a mark falls in women’s track and field, the
difference between the old and new women's records is often
greater than the difference between men's and women'’s records.
The line of ascending.performance for women appears to be
sharper, and the differences in level of performance are drawing
closer. ¢ .
. But as we reduce the physical separation of the sexes in most of
the programs, we may overlook psychological separateness In the
day-to-day practices of the classroom and the playground, we find
subtle classifications of we-they which prevent our entering an era
of psychological androgyny in physical education. It is so easy to
assign to boys the task of rolling up the mats and arranging the
heavy equipment while the girls are handing out the jerseys. It
seems so natural for a teacher to expect girls to have whiter socks
and cleaner uniforms than boys. If we persist in maintaining one set
of expectations for men and another for women, it seems unlikely
that we will be able to diagnose individual differences.
The we-they expectation soon yields a double standard of action.
A careless teacher will walk daily past the trophy case that honors
the accomplishments of the boys™ teams but that offers only a few
shght testimontals to the physical history of the girls. In the physical
. education class, the teacher may find anoisy group of boys who ask
to play an organized team sport. The less assertive girls may be left
to follow quicter pursuits And the teacher may unconsciously
choose to supervise the more visible sport, the boys™ activity, for
which there will be still more trophies and public acclaim
Some teachers perceive sex role socialization problems more
quickly than others Berkeley, California, teachers observed that
playground play varied distinetly between boys and girls During a
typical recess, the boys organized a vigorous, competitive game of
hichball while the girls engaged in jungle gy m and other unstruc-
tured play. The teacher discussed the reasons for the difference in
playground behavior with the students “The girls don’t know how
to hick,” one boy said. A girl admitted that she did not know how to
kick well, but added, “I'd like to learn ™ After the students and

48

ERIC AT

Aruitoxt provided by Eic:




Sports and Physical Education

teachers became aware of the problem. they took steps to see that
both sexes enjoyed a greater range of physical experiences. The g ;,,lrls
soon lined up for kicking practice.

To move into an era of psychological androgyny, teachers will
have to become aware of themselves physically. If they possess poor
physical self-images, it seems unlikely that they will know what
their own capabilities are for physical movement and shills. More
important, we doubt that they can help students in physical
dcvelopment without sclf knowledge and pride of their own. New

“survival consciousness” w orkshops for teachers may answer part of
this assumed need. A second step may be the design and use of per-
sonal fitness programs.

One last implementation suggestion for physical educators and
administrators is that the educators include more class diseussions in
their courses In too many instances, physical education class dis-
cussions have consisted either of terse chalk talks or else have fea-
tured the teacher exhorting students to become better citizens.
There is a need for discussions involving psy chological and socio-
logical aspects of sports Sex stereotyping is one important topic
which should be addressed. Why do some coaches pressure young
women athletes to avoid dating during a particular athletic season?
Why do parietal rules differ for male and female athletes on trips?
Why have some males experienced difficelty accepting women com-
petitors in sports such as football and horse 1acing? We suspect that
males who have such difficulties are grown versions of the boyvs who
once did not invite the girls to play kickball

Title IX has attempted to eliminate sex segregation in many
sports and, except for some aspects of sex edueation., in phmc.ll

. education (Separate locker rooms have been maintained because of

rights of privacy ) The “separate but equal™ doctrine has not been
entirely rejected by the interpreters of Title IX in the sehools. A
“subdoctrine has appeared in the adjective “equitable.” The boys
may have wrestling teams. but the girls are offered gy mnasties or
field hockey s that an equitable arrangement? Is it equitable to
offer softball for girls in the fall and again in the following late
spring-to-summer and count it as two sports? Is it fair that the boys
are denied the opportunity to enroll in a self-defense unit?
Across-the-board answers are impossible. But surely we may seck
solutions to many of these questions under three broad ideals. (1)
providing a plysical cducation program which troduces
voungsters ta a varicty of indiv idual and team \pnrt\ 12) recogmzing
individual differences and helpig all students to find success
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experiences and (3) encouraging considerable freedom of choice in
the later grades. Elementary physical education should provide
broad range of exploratory activities. Secondary physical education
should expeniment more with combinations of team and individual
sports based more heavily upon student choice and individual
differences. Both sexes should explore wrestling and field hockey

O

LRIC

Self-defense for women brings up a transitional problem Is it
wise to offer such a separate course for young women? At this point
in time women nced more help in developing physical self-
confidence than men do The physical diserepancy is analogous to
assertiv eness in discussions. Just a feminists feel that women tempo-
rarily need conscionsness raising and assertive behavior training
groups. they also feel self-defense closses have a useful function.!
Women need to inerease their overall physical survi al skills so they
do not have to feel dependent upon or intimidated by men

Direct Teaching

o Provide coeducational physical education experiences in fitness
programs, competitive sperts, mtramural and club activities, and
recreation.

o Provide suecess expeniences for boys and girls in physical educa-
tion. Devise means of overcoming skill deficits.

o Discuss problems of sex role stereoty ping with classes. Encourage
boys and girls to arrange heavy equipment, act as judges, and
take part in a full array of activities

Indirect Teaching
e Recrut students of both sexes for athletie teams

o Show concern for the shill dev elopment of boys and girls. Avoid
the uncomscious supervisory practice of drifting over to the
highly skilled group and g.,:\m;, the greatest atteation to the
gifted athletes

o Encourage women faculty to earn coaching certification and to
sponsor recreational activities for girls
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12. Fine Arts

Itis all too easy for students to assumne that there are no notable
women artists and musicians. Few school libraries contain useful
books which counteract the impression that women are only to be
painted and to have compositions dedicated to them by men. In
colleges, syllabi from art and music history courses are often
crowded with male representatives.

But there is much more to the story of women in the fine arts.
Many women produced great works. Occasionally they appeared
with a more famous man. Suzanne Valadon with her son Utrillo;

_ Sarah Peale with her illustrious uncle and cousins, Wilhelmina and

Aruitoxt provided by ERIC
o &
.

Anna Amalia, the sisters of Frederick the Great; Clara Wieck, who
married Robert Schumann; and Fanny Mendelssohn Hensel, the
sister of Felix. More often the women artists carved out enduring
reputaticas through their own talents. Wormen prodigies such as the
painters Artemisia Gentileschi and Elisabeth Vigée-Lebrun and the
composers Fra:iwesca Caccini and Alice Mary Smith deserve to be
represented and studied in survey courses. Some of the names men-
tioned in association with men actually enjoyed greater reputations
in their own day than the men. Clara Wieck was an example. Before
her martiage, she composed a number of works and gave successful
concerts in Vienna, Weimar, Copenhagen, St. Petersburg, and
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Moscow besides being named court pianist to the Austrian emperor.
Schumann became known as “the artist’s husband.™
If there were sp many women in the fine arts, why do our schools
¢ remain silent on their contributions? Sophie Drinker has written an
anthropological explanaton which deserves careful study.! Insome
ages, such as the Golden Period of Greeee, women's contributions
were welcomed. Sappho may well have been to music and poetry
what Pericles was to sculpture.

Later, tribal and religious taboos effectively cut women off from
easily producing music. Those taboos help to explain the repression
of women composers by Sibelius, Mendelssohn’s opposition to his
own sister’s efforts to publish her works, Sir Thomas Beeeham's deri-
sive comments about women musicians, and the many refusals of
music faculties to admit brilliant women students even when those
prospective students had won outstanding prizes with their com-
positions. Those taboos have been reinforeed also by other $ocial
forces, such as male control of patronage and the fine arts press.

Finally, some women artists and musicians sublimated a signif-
icant portion of their creative cnergies into the role of mothier and
wife. Clara Wiecek provides a useful illustration. Wieck found herself
awidow with seven children at the age of thirty -five. In order to sur-
vive, she spent more time giving concerts and teaching than she did
composing. In her mature years she did not command an office of
leadership that allowed her to compose. From her sense of self-
sacrifice and compassion, she spent her energies popularizing
Beethoven's and Schumaun’s works and nurturing Brahms, and her
own development languished

Direct Teaching

o Mahke use of clementars musiec matciials that do not give sea
. stercoty ped roles to the students, such as The Grange Song Book.

e Demounstrate to your students the possibilities of new themes in
art vis-d-vis the feminist art movements in New York and
California in 1969 and the carly 1970°s One example is the
Womanspace evhibition house directed by Judy Chicago. (See
her book. Through the Flower. My Struggle as @ Woman Artist.
New York: Doubleday, 19753 )

o Invite local women artists, musicians, and artisans to y our class.

Build female role exemplars for vour students.
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Fine Arts

Indirect Teacliing

O

. Aruitoxt provided by Eic:

Add to your library collection works which will help students ap-
preciate great women artists and composers. Eleanor Tufts’ Qur
Hidden Heritdge: Five Centuries of Women Artists (New York:
Paddington Press, Ltd., 1974) and Sophie Drinker's Music and
Women, The Story of Women in Their Relation to Music (New
York: Coward-McCann, Inc., 1948) are indispensable works. A
two-volume LP, "Woman's Work™ (Cemini Hall Records RAP
1010), contains'the music of some outstanding post-Renaissance,
western women composers.

Find a copy of the Venezuelan national anthem (composed by
Teresa Currcﬁ(i).

Ask the music/teacher to have an occasional student-conductor
day when l)o“h boys and girls can be asked to .try out the
leadership experience.

~ 4
Encourage students of both sexes to compose.

Recognize th% birthdays of famous women artists and composers.
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18, Home Economics

Home economics educators have felt for years that their subject
suffered from the inadequate image of ‘cooking and sewing only ™

.Students and the public too often have missed the larger possi-

bilitics in this ficld. )

Interpersonal relations have been stressed by home economices
educators as an area badly in need of greater attention. Problems of
sex role stereotyping offer large possibilities for the enrichment of
class discussions. A teacher may ask students to deseribe several
kinds of relationships between the sexes. Students may choose
characters from literature, from television, and from people tliey
know. Students may learn to diagnose relationships by means of
simple oppositions. love-hate, strong-weak, rich-poor. After the
short diagnoses, students may study other concepts of relationships
between the sexes and make longer diagnoses. Masculine/
Feminine. a book of readings edited by Betty Roszak and Theodore
Roszzk. contains several uscful essays. 'One example is * Women as
a Minority Croup,” by Helen Mayer Hacker. Hacker observes 2n
economic basis beiuisd the relations hetween the sexes. Because the
ndustrial revolution made men recogaize women as competitors for
jobs, intense efforts were made to drive women awa; from the mar
ketplace.

Since the days of the suffragettes, the relations between the sexes
have been characterized by a type of ‘opposition intermediate
between competition and outright conflict. Hacker calls this inter-
mediate type of opposition *“contravention.” Contravention occurs
when couples bicker or snipe at each other instcau of resolving their
conflict. The sarcastic fantasies of James Thurber assume a new im-
portance when they are viewed against Hacker's theoretical back-
ground. The home economices teacher who wishes to move into the
era of psychological androgyny must help young people reshape
muarital r?latimlships to avoid contravention. The replacement of
competition by cooperation would be a good first step. Probably
even more unportant is the avoidanee of comparisons based upon
sexual classification.
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Home econcmics teachers may want to relate the concept of
futurism to married and single life-styles. What would an ideal mar-
rage consist of? What are the advantages and disadvantages of
single life or married life? Jessie Bernard has des oted a large amount
of research to a variety of American marital practices in her book,
The Future of Marriage. Bernard's scarch for various marital forms
even included science fiction. She mentions Poul Anderson’s Virgin

. Planet in which there are three ty pes of marriage. For the male the
first marrage was to satisfy sexual urges, the second was for re-
production of the species, and the third was for mature companion-
ship. The sequence was arranged differently (by this male writer) for
women. the first marriage was for reproduction of the species, the
second was tosatisfy sexual urges. and the third was for companion-
ship.? ’

Home economices courses may include studies of factors that ce-
ment and maintain suceessful marriage s or that yield strongly inde-
pendent or interdependent life-sty les. A 1975-76 study of over 4,000
Olio high school students revealed that one of their chief concerns
was the break up of families, yet this subject ranked as one of the
least frequently tanught in their schools.?

Feminist views can also enrich a home economices curricuhum by
relating homemaking and career roles. The career education move-
ment calls for the classroom teacher to have a richer acquaintance
and a more intimate tic with the industrial world. Elizabeth
Simpson notes that the traditional home economics teacher lacks
personal experienee with the careers that are antside of education. !

Direct Teaching

o lold discussions about sex discrimination and feminism Invite a
feminist speaker to assist with the elass discussions.

o Examine a variety of life-styles among various classes and cul-
tures. Study patriarchal, shared, and matriarchal examples.
Examine nuclear. single-parent, and extended-family patterns.

o Enconrage students of both sexes todevelop iomemaking skills,
o Study causes of divoree and reasons for successful marriages.

o Relate nutrition to health and longevity. Examine thie correlates
of stress and life expectancy in males and the ways in which diet
may combat the effects of stress.
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WOMEN'S STUDIES
Indirect Teaching

e Recruit boys and girls to advanced clectnve courses in home eco-
nomies, and require coeducational home economices in the junior
. high-middle school years

o Wurk closcly with the business community. Build options in the
minds of the students for a vanety of careers. Demonstrate the
applications of home econonues to such oceupations as chef,
food inspector, journalist. buyer. and advertiser

o Develop a greater nudentandimg of women’s current and future
partiapation e the work force Encourage girls and boyvs to ex-
plore nontraditional career models

36
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Many of the sexist concerns of the social studies and English
teache.. are applicable to the work of the foreign language instruc-
tor. Yet at least three factors combine to create some special
concerns for foreign language instruction.

The first of the'se factors is the increasing pressure for revision of

. sexist textbooks. Some older texts still have cartoons that depict
women as little more than sex objects. and they often have a pi-
caresque structure using, for example. a boy from the United States
and his brother going on a trip with their father. Stereoty pes
abound. and there are suggestions of clitism The focus is from out-
side the new country in. Newer approaches have fewer stereoty pes
and present the culture from inside the country out. N

The second factor is. that of gender. Spanish, French, and
German, the foreign languages most American students study,
exhibit more differentiation of nouns, pronouns, and adjectives by
sex than English does.”For example, they is ueuter in English, but
not in Spanish and Portuguese 1If a crgwd coutains 99 women and
one man, the pronoun they still is masciline. Many American begin-
ning foreign language students are pubescent. and perhaps this
changing phase in their lives accounts iy part for their curiosity over
gender in a new language Teachers sujmctimcb exploit this mterest
when they see it w-oused. so that a virtual “sex trip” oceurs. But
there are other ways to approach the teaching of geuder which may
produce a healthier attitude in students;

The third factor that affects sexism yn forcign language instrac-
tion involves ethnocentrisin, feminising and the other culture. Al-
thougli some educators claim that tlley have rid themselves of
ethnocentrism. no one escapes entirely It scems only natural that
foreign language teachers should develpp a passion for the language
and culture of a given country. The pfoblemn arises over the degree
to which the teacher should unquestigningly accept a sexist practice
from that other eulture.
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An example from Japanese may illustrate the problem. 1t is said
to be customary m conmversation to refer to a husband but not to a
wife, for . . . a wife is not considered worthy of mention or is to be
kept private.””* How should a feminist foreign fanguage teacher ap-
proach or avoid such an example? Some anthropological purists
might argue that the practice shoild be passed on to students as is,
because any variation would represent a foreign intrusion Possibly
the test of whether to accept a sexist practice in a language might be
to substitute racism or cannibalism. Would we be satisfied with leas-
ing those practices msituwi 1. ut suggesting any alternatives?

Direct Teaching

e Examine current foreign magazine articles for evidence of
feminist interest and alternatives to the older sex role
stercotypes

o Collect samples of foreign feminist journals. such as the Swedish
Hertha.

e Help the stndents understand the ways in \\hié!l languages
contnbute to sex role stereoty ping and the ways in which this
problem is being ¢orreeted.

o Inorder to place the maclusmo problem in perspective, mention
the presence of anetnarchal villages and areas within larger
societies

e Use vonel harmony as & means of introducty the concept of
gender rather than sexuahty T many instances, the teacher ean
say. " Listen-to the endings ™ As another alternative. the teacher
may speak of classes of nouns )

Indirect Teaching

e Intervien a vanety of guests who have travelled in the countr
under study

e Mamtam a vaned. up-to-date collection of nagazines. books,
newspapers. and other artifacts from the country

o Mention unportant women m the forcign cabture such as Gab-
ricla Mutral, the Nobel-Prize-wmning  poet from Chile. or
Catherine the Great of Russia




¢ . -15. Industrial and Vocational Education

If we examine the basic goals of industrial arts as stated in 1968
by the American Vocational Association Revision Committee, we
find five goals, all rev olving around the individual and the industrial
society in which he or she lives. These are:

1. Todevelop an insight and understanding of industry and its place
0 in our culture.

o

To discover and develop talents. aptitudes, interests, and
potentialities of individuals for technical pursuits and applicd
sciences.

3. To develop an understanding of industrial processes and the
4 practical application of scientific principles.

. 4. To develop basic skills in the proper use of common mdustrnl
tools. machines. and processes.

5. To develop problegi-solving and creative abilitie involving the
materials, processes, and products of industry.!

These geals appear to be equally significant for young men and
women. In 1976 the NEA wsembled a Bicentennial Panel that re-
examined the Cardinal Prineiples of 1918.2 The Pancl's views resem-
bled the goals expressed above, and are important for boys and girls.

However, translating three worthy goals into common
experiences for both sexes remains a major problem. The Title IX
amendments have inade the problem a pressing issue

Junior high and middle schools have discovered that it is easy to
correct the chamneling which formerly sent boys througl. industrial
arts znd girls into home economics If the subjects are required, they
should be taken by both sexes. The simplicity of the schedule
changes which mix the sexes coutrasts sharply with the rigidity of
the sex discrimination that kept them agart for decades.
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But in the high school the task of eradicating sex discrimination
enrollments in the practical arts is not so casy. Future plans that in-
chude marriage. militany service, college. and other post-sgeondan
educational work imtervene and often split students up into dozens
of electives Sex stercoty ped attitudes reinforce the course: choices.
Disproportionate nnbers of girls arc found i secretarial-related
studies. and a preponderance of boys are m vocational agriculture.

Direct Tcaching

o Include consdonsness-rasing activities in the conferences and
workshops formdustrial educators. Comsider why some industrial
cducators resist having girls as students and.others welcome
them. Examrine career education materials for evidence of sev
stercotyping Mahe alternative materials available that present a
fair treatiment of the seves

o Reamit promising students and teachers of hoth sexes to practical
arts programs Fnconrage women teachers moindustrial arts and
vocational agricnlture to appear as role examplars so that they
can attract farger nmmbers of female students

o Discuss the senist practices that students enconnter at their off-
campis work stations i distributis e education classes

o Disanss the effects of changes in tedhinology on the functional
relesance of traditional sex roles

Indireet Teaching

o Eapernnent with new clodtinves and mimcourses m practical arts
classes m order to acdhieve a more balanced enrollment Hortical-
ture electiv es, for example, have appealed to botiseves

o Invite adult cxamplars of bothiseves to the dassroom as resource

speakers

e !ncdude cquitable numbers of men aad women business
representatives to serve on career education advisory commit-

tees

o \pph lessons and actimities e futussm to a number of the
practical arts Such learmng Gperiences could welude an exami-
nation of present and projected sex roles
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16. Counseling @ '

Counselors and teachers can help each other develop sensitivities
to sex role stereotyping and work toward its elimination. School
counselors may be able to serve as a catalyst for change in class-
rooms as well as in the counseling office. For example, they may use
small group guidance sessions for both sexes to engage in conscions-
ness raising, assertive behavior training, values clarification, career
guidance. and family life planning. If teachers are kept informed of
the rationale for such activities, they may work cooperatively to
plan and coordinate parallel and follow up activities for the
classroom Counselors, working cooperatively with faculty, may be
able to develop in-service programs related to the need for in-
tegrated approaches to women’s studies. Many of the ways for
contributing” to women’s studies programs in schools are dentified
in the growing body of literature on nonsexist counseling,

The cotnseling office should work closely with the Title IX coor-
dinator in cach school system to insure that discrimination in educa-
tional pmgmms or activities is eliminated and prevented from recur-
ring. School districts receiving federal money are required by Title

IX to appoint a coordinator and to issue policy statements on dis-,

trict commitment to climinate sex discrimination in employment
and educational programs Counselors should help interpret these
policies to students and to other school personnel, The U.S. Office
of Education has issued materials for helping districts comply with
Title IX." In 1973 Cook and Stone urged that in every educational
institution there be at least one place where female students and
staff conld bring their concerns with confidence and faith that therr
concerns would be viewed serionsly and handled fairly 2 Title IX re-
quires that students be made aware of nondiscriminatory poheies.
As students become anare of these policies, they may become more
sensitive to sexist practices with the result that the counselor will he
needed as a v amen’s advocate
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To become fully :;'m are of discriminatory counseling practices un-
covered -by researchers, and to plan strategies for eliminating the
detrimental effects of sex rofe stereotyping. counselors should es-
tablish a basic resource file The resource file may be used with or by
students, staff, and community members. Help in establishing such
a file can be obtammed from the American Personnel and Guidance
Association’s Sex Fquality in Guidance Opportunities Project
(SEGO) (1607 New Hampshire Avenue, N.W, Washington, D.C.
20009). The SEGO Project represcnts a (,ourdnmfod national effort
to provide technical assistance o ¢lementary, and secondary school
counselors and related educational personnel so that they may
recogmze and changc the detnmental and limiting effects of the sex
role stereotyping wlich prevents children from developing and
utdizing their full capabilitics.® Among the SEGO materials is a list
of State Trainers in each state and the District of Columbia.
Multimedia kits have been developed by the Project—for_State
Trainers touse for display and discussion in local w orkshops

Another important resource for the school counselors” file is Sex
Farness m Career Gudanie. A Learumg Kit, a set of mnaterials
developed under a contract from the Nationil Institute of Educa-

tion * Included are discussions of traditional family “and occupa-

tional roles for both sexes, an introduction to a sex-fair guidance
program, an antiotated resource guide to readings, and other audio-
visual matenal Thie counselor may wish to share this kit with
teachers, administrators, aud librarians

Counselors should cooperate with teachers in couducting career
workshops for women students for many reasons Young women
show o decreasing interest i expressiig carcer choices after their
junor hugh vears * Girls are found in disproportionate numbers in
certain secondary scliool subjects such as typing and shorthand, and
therr practical arts expenences appear to acquaint them with onlv a
fimited range of carcer choees Until recently females were ex-
duded from sgmficant yocitional schools and carcer programs such
as the chefs whoods Dven now their numbers are smaii in the pres-
timaons trade. techmcal, and industrial education curriculums

It is not secret that certam Ingh status professions such as
medicine. dentistry, engineenng, and law have few women
representatives Though saence and mathematics are essential in
some of these ficlds, wowen gradoate from high school with inade-
quate attitudes toward and background in these subjects s we
noted carlier, wirls tend to assocate those four fields with the male
sex
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Counseling

Young women ueed career education prograns which will help
lessen such difficultiés and linitations. They need more than larger
representation in certain classes and fields, however. In the period
of transition to psychological androgyny, special help will be re-
quired to furnish women with the self-confidence to succeed in new
careers. Women must be helped to discover the various and intri-
cate rules and practices within their desired careers. Gaining entry is
not enough; women must also learn about the pitfalls and promises.

The concept that “actions speak Il)uder than words™ applies
clearly to women's studies For ex sample, career leaflets selected for
display in the guidance office may go a long way toward either sup-
porting other nonsexist messages froih counselors or in contradict-
ing them. Any materials not written with the explicit intention of
including wider options for women are likely to be counterproduc-
tive Boys as well as girls should see career materials portraying new
roles for women in the world of work and new roles for hoth sexes in
the home.

The counselor’s office is not inmune to mvths about women’s
place, capabilities, natural preferences, and suitabilities. Counselors
should help both sexes distinguish between biological realities and
cultural inventions. Sex role standards are a prime example of a
pervasive cultural invention Although these standards are in a state
of flux and it appears that psychological androgyny is on the ho-
rizon, it is the y outh of each gencration that determines the cultural
inventions of the coming decades—as Margaret Mead reminds us in
Culture and Commitment ¢ Counselors can w ork with other school
staff in helping youth understand the limitations of traditional sex
role standards in the context of our current technology, our family
and social institutions, and our increasingly female work force.
Counselars can also help y outh identify ways in which myths about
women have served to socialize hoth, sexes to accept a sex
stereotyped world, a world that is rapidly becoming outmoded by
recent state and federal legislative actions, executive ordirs, and
court rulings.

The Women's Bureau of the U S. Department of Labor widely
distributed a list of myths and realitics about women that can be
helpful in combating the myth that the prospect of marriage and 2
career creates an either, or situation for women, For example, the
Women’s Bureau reports that nine out of ten women will work at
some time in their lives, most of them because of pressing cconomic.
need. Furthermore, fewer and fewer women leave work for mar-
riage and children. Of those who do take a break to have children,
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most return to work when their children are in school Exen with
break in employment the average woman worker may evpeet tu
work for 25 years, and manmy work up to 45 vears

Miths about certain careers being more compatible with
wemen's roles have been parpetuated by means of biased textbooks,
senist careers matertals, and even well-meaning counselors Women
have been depreted m extremely limited roles i school textbooks in
all subject arcas For example, a detailed anabysis of 2.760 short
stories from elementary school readimg texts found that men were
shown in 147 different occupations, but women w ere shown in only
25.7 Some of the 23 female ocenpations were of dubious economic
value (e g, witeh, queen, fat lady ina cireus)

In a comprehensne study of post=1970 high school level career
gudance materials, Vetter and othiers found sex role stereoty ping m
admost dl of the 9.300 pages and 1.830 dlustrations aiaby zed * Sinee
differences machievement appear to he heavily dependent upon
student perception of given arcas (¢ g, mathematies. reading,
SLICHCE ) as sex appropriate or sex eappropriate, the subtle messages
about carcers found i most materials bave strong unplications for
the contselor mtent on combating ma ths * 101

However, before counselors can contbat the myths afloat in the
media and elsewhere they need toget the cobwebs out of their own
corners lu a review of research on counselor sex bias, Schlossberg
and Prctofesa found defimte mdications that counselors aseribe
particular sex roles to men and women and that counselor mtervien
behivior reflects these brases ' Nor s this bias limited to male
counsclors Thomas and Stewart, for ecxample, found that both male
and female counselors rated female clients with “deviate™ (e . not
traditonally femaled career goals to be more in need of counseling
than those with ' conforming” o1 ¢ . traditionally feminine) goals '3
Atrons found that counselors pereerve women's career roles to be
wolated trom or meompatible with other female roles 1

Counselors need to examine thew belicf ssstems about women
based upon tacts, preferred futures. and current projections s it
truc. as Broverman and associates suggoest, that counselors of both
senes sec healthy women o diffenng fronrhealthy nen by being less
objeetne. less imdependent. less adventurous, less aggressive, less
competitne, more subntissie, more castly mfluenced. more emo-
tonal, more exatable e minor crises, more likely to have their feel-
wigs hurt, more conceited about thewr appearance, and as having a
dishke for math and science?™ If sois at not likely that these expee-
tations and other mmyths will become self-fulfilling prophiecies®
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There are at least two reasons why counselors should become

closer to the instructional process. Studies have shown that student-
expressed need for help in career plann’ 1g is in sharp contrast tu the
help students feel they have receive ' from their counselors.!®
Preliminary findings of the National Lougitudinal Study of the High
School Class of 1972 indicate the typical counselor has an average
case load of about 850 students and spends less than one-fourth of
his or her time working with students on carcer or educational
concerns.?
. Some counselprs are attempting to extend their contacts by using
- group counseling. Teachers and administrators should invite
counselors to participate in instruction. Counselors often have shills
in assertive behavior training, values clarification, the psy choiogy of
women, and small group discussion that may prove valuable in sur-
vival lessons for women.

Direct Teaching/Counseling

e Conduct carcer workshops in nontraditional careers for both
sexes.

o Establish a resource file for students and teachers.
e Counsel girls to move toward freedom from sex role stereoty pes.
e Counter my ths with facts about women’s place and potential.

¢ Train teaching teams to conduct assertive behavior training, to
conduct values clarification exercises, and to discuss feminismn.

- Indirect Teaching/Counseling
e Select nonsexist carcer guidance materials

o Become aware of ways to avoid counselor bias
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17. Extracurriculum and Administration

Because the extracurricutum of the school is important to
students, it is subject to the same guidelines on'sex role stereoty ping
as the curnculum. Students learn about the importance of women’s
roles from the trophy cases in the hall and from staffing patterns in
the principal’s office.

School sponsored events and trips should be equally accessible to
girls and boys. Service and hobby clubs should encourage equal par-
ticipation by both sexes. For example, the audio-visual equipment of
the scheol is often maintained by capadle students who learn about
the techmical operation and care of equipment But if only boys are
expected to hnow about such things, students learn to associate such
tasks with males.

“There 15 some evidence from counseling research that engineers
may be more likely to have had various model-building hobbies
Gordon Odegaard found in his Piagetian research that young boys
perform hnear spatial arrangement tasks with miniature telephone
poles more easily than young girls.! He noted how frequently the
bovs referred to previoushy play with model trains and how familiar
the tasks appeared to them. Girls need early experiences with model
building and electrie trains, too.

Bands and orchestras often display sex role stereotyping in the
frequency with which boys and girls play certain instruments In
sorne districts both boys and girls enjoy the violin through upper
elementary Bul at that point, a negative image sometimes appears
to drive the boys away from this mstrument—perhaps to the greater
masculine safety of the trumpet, the tuba, and the bass and kettle
drums.
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In recent years, cheerleaders have usually been girls. Boys may
try out for the squad, but they often suffer, as the central character
in C. H. Frick’s teen-age novel, Comeback Guy, discovered.? Awk-
ward attempts have been made to preserve male representation on
squads by reviving the term “vell leader.” Girls, however, eontinue
to be called cheerleaders. Mcanwhile, other supportive roles in
athletic pageants such as pom-pom girl and baton twirler are even
more heavily occupied by females.

Junior versions of community service clubs represent another

" category of extracurricular activity. Teen-age clubs, such as the
satellites of Kiwanis, have reportedly voted to become coeduca-
tional, but their elders managed to get a specific exemption to Title
IX regulations for just sueh clubs. Unless administrators, teachers,
students, and school board members decide that both sexes have a

"~ Tight'to-membership and that this right is based upon a higher level

of ethics than that represented by the Title 1X regulations, these

clubs will no doubt continue to function on the school premises in a

seX segregated fashion.

Young women need to see successful female managerial role
models in their everyday lives. Women executives should not be so
rare that they appear only in human interest stories in obscure
joumals If we believe we live in a pluralistic society, we should ex-
pect to see and encourage the development of leaders from all seg-
ments of our society Administrators are familiar with the staffing
philosophy that calls for a balanced representation among the
teachers. Some superintendents have extended this philosophy to
their administrative teams, but this ideal has seldom included
women. A balance of males and females on a school system's
administrative team is likely to create more balanced planning and
management of the extracurriculum—which depends heavily on
administrative guidance.

Direct Steps Toward Remediation

® Encourage club sponsors, officers, and others to recruit equitable
numbers of both sexes.

e If some extracurricular organizations persist in sexual discrimina-
tion in the face of repeated efforts to reform them, deny them the
use of school premises for their activities.

o Refuse to aceept awards from organizations outside the school
that practice sexual and racial discrimination.
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e Hire and support women administrators. A survey of a medium-

Indirect Teaching

sized schoo! system will nsnally disclose several women faculty
who have administrative credentials. In addition, colleges of
ceducation are graduating increasing munbers of women with ad-
vanced degrees in educational administration These graduates
are often more mobile than their predecessors.

Design intern programs within y our school district Have a com-
bination of types some may be for a full year, others for a few
months on a rotating basis.

Sponsor women who show interest and ability in administration
Encourage them to oversee activities in the school district that
gave them managerial knowledge Ask them te join committees
that have significant responsibilities, such as the negotiations
team.”

Sponsors of model building, chess. math games, science, and re-
lated ¢hubs should work with connselors to enconrage more girls
to join and enjoy such groups

Music teachers should encourage members of both sexes to avoid
sea stereots ped choices when selecting musical instruments

Conduet an overall evalnation of the extracurrienlar program in
connection with a school acereditation visit Pay particnlar atten-
tion to problems of sex diserimination

Cive women visible leadership roles, such as assuming reponsi-
bility for assembly programs and public relations

Enconrage women to attend administrative conferences and
meetmgs on women's studies and Title IX

Take women to meetings where they can listen to the shoptalk of
other admmsstrators and see how problems are ironed out,

Encourage wonten to develop sports coachmg and officiating
tnowledge
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