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1) N .
. This study examined the ®ffects of interpersonal /\
n

cognitive problem solving (ICPS) training for dinner city mothers o
the problem-solving Skills and behaviors of theldr children. Twenty |

[ -

black motherrchild pairs received training and 20 pairs mavched in -

ICPS ability served as controls. The children, wvere of comparable mean-

>

stribution

-age (4.3 years), school behaviora

1 adjustment and sex

(10 boys and 10 girls per gToup). All
fund=d day carq. The training imvolve

childter-gttended federally. i
d ICPS training for the mothers

themselves and a sequenced set of 20-minute lessons that the mothers

adninistered te their children daily for 3 honths. Resultswshowed ‘
” that relativé to controls, -trained rcthers improved in ICPS ability @
and mother-trained children improved in both ICPES ability and in ¢
school behavidrs. It* was concluded that ICPS ability functionk as a
significant behavioral mediator and that mothers! improved thinking .
and childrearing styig.skills contributed signiiicaptly,to their

- -

'  children's developméfit of that &bility. (JMB)
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Four-year-old James asked his friend John to give him back
hAis ‘truck. ‘John said "No, I'm still playing with it." He had
been playing with it a’ long tine, and James, angry andé frustra-

A -
ted tried to grab it.

*

1

Did James try to.grab the truck as a .reaction to frustration

r C .

~ .- -

s

+

Cculd he also, think of other ways? 'Did he think of potential coa-

’
. ~
R}

option (if he could think of one)? L ) ‘

Wé have found consistentiy Ehat impulsivé'and especidlly in-
hibited ;Ihnér city" preschool'ahd'kindergarten youngsﬁers are '
relativFly éeficié;t in boths alternative soiution and consequeg—‘
ti;l thinking skills when compared:;o children not displaying

%, - ~

may lash out for feelings of frustration. In the éase of inhib-
ited ycungsters, .it is possible they have experienced failure so
- ¥ . \ N < 4

cften they just need to withdraw from people and from problens

- -

5-; sych 'beha\}iorcs (see réfefences 4, 5, 9, 11). Impulsive youngsters

o they canngt solve. In any case, it is clear that neither imgpl— .

sive nor inhibitég chilaren'know, or at leagt think about what to

. . .
o S 3

* * :*Researgh'supported by Grant $MH 20372, Applied Research Branch,

T National Institute of Mental Health. o . i
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sequences of grabbing and if so, would he have chofen a different ®
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or cid he think about how that could be'one way to get.it .back? .
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do to the same extent as do their better adjusted class#ates.

A Whether availability of interpersonal cognitive problem sqlv
l . ~ : ‘ a ’ /

ing (ICPS) skills is an antecedent condition of adjustment can

-adjustment Tralnlng teachers to use, the program, we,/

' sy

that 1mpuls1ve and 1nh1b1teﬁ children who most 1mpr

«

' tralwed thanlng skills wére the same.youngstersuﬁ

ave found

yVed in the

ho most improved:

in social adjustment—~not by‘dlrect modlflcatly’ of the Hehavior

v

o . styTe of thlnkmng (see references.l 2,

1 Yo

/
Wa then turned our attentlon to th

\

procedures or its goals), We,

. . L . N ° s ’ :
dren wef%'taught how to tkink/, not what to think, so that when R
» y .
4
o

he child/éould think'them'through,and'_'

. new problems would ariséd,

. . / - R
4, 5, 8/ 10, 11). '
t
This new” study inv;stigatesi‘ 1) ghether a mother's own prob-

lem solv1ng skills ca3

solve them (see feferendéf

be enhaqé;d .2) whether her ablllty to guide

her Chlld to dolve r al problems (a measure we call "chlldrearlng

-

style") could be enhanced, and 3) how (and 1f change in mothers

problem—solvxng skills and Chlldrearlng style affects her child's

’

'problem—solv1ng Skllls ana/or behaylor.-‘ ' ’ - T

7 ~ - A ’ .
P - We learned that befor ‘training, many mothers interviewed were’




‘she probably would have told him to glve it back no matter how

- ) .
just as predgegpfed with their needs as their child was with his.

'JamesAmother} for exahple,‘handied the grabbing problem this way: °

M: -Why'didayou snatch that truck from John?

C: Cause it's mine€.

-

M: Why don't you play with your cars? : ok
3 ,

«+ C: I°'want my truck back.

-

M: You should either play together or take turns.

<
v

. " 1s not nice.
C: But I want my truck now.
M:., Childfen must learn to share. qOhn,will get mad and he.

won't be your friend.

-

. G: " But mom, he won't give it to me. '
M:* You can t go aéound grabbing thlngs:. Would yoa liKe’it

. ' _f he did that to you? - " . ” ~

Ce" No‘. ‘ '

M: Tell him you're sorry.

-

Y

E Whlle this mother dld talk to her chlld, nothing was communl—

'cated tbat would teach her Chlld how to thlnk Preoccupled w1th

"teachlng" hex- child ‘to share, she dld the thinking for hiin. When

 sne.asked James why~he snatched the ‘truck from John, she might -

have taken what he said to. find out more about the problemn. But
’)/-

James answered her question. She was thlnklng about what was im-

.o T /
portant to her, .not what was important to him. If parents com—
“1

plain their child doesn”t listen to them, how often does the’ Chlld

feel no one llstens to them? . B

"t

- e

Grabbing ™




For mothers,_the goals were: 1) tozincrease sensitivity that

‘the qhild's,point of vlew may differ from her ©wn; 2) that there
is moré than one way to solve a problem; 3) that thinking about »

what is happening is,”in"” the long run, more benef1c1al than im-

- ° - .

.m°dla¥é action to StOP lt’.and 4) to prov1oe a model of problenkﬁ{;'*”ﬂgm
. | ¢ &
solving thinking--a théyklng parent might.inspire a Chlld to tﬁ&xk

-

For the‘child, th cognitive goal was to teach a set of skills

that would enhance h{s or her ablllty tao conceptuallze alternatlve

<

solutlons and cons quenceS‘relevant to 1nterpersonal problems. -

.

Prev1ous grpups of teachers and nothers were taught “"how to

admlnlster the /formal program script to children. They were also

/
taught how to/ guide, then allow the child to think when, real th///////,
problems cote up. For the first twme, the spec1f c effect of 't
latter on/the child's thlnklng and behavior was measured. Also,

for’the/é;rst‘time, rothers received training in problem.solving

| ; :
thih\7nq s<llls of their own. As the mother helps her child think:
. & X

abobt his‘own and other's feelings and how to consider the effects
of[h;s actlons upon others, she .also thlnks about feellngs and

h Q what she does affects” oghers (1nolud1ng her bhlld) As a
-mother guides her child to thlnh/ f~alternat1ve solutions to proo—
ns relevaht to him, she also thinks of solutiors to problems , \ ‘

elevant to her (particularly when a child creates a problem in2

t
volvir.g her, such as ™Mike won't do what I "ask him to, lately).
e Y ‘ ‘. - R &% *
Just as. the child is never tdld solutions to problems Jdr conse-
- - \ A" . o 4
guences toyacts, neither‘areﬂthehmothers. The value is, not on S Ut

: - Lo \ ‘
. what they think but that they think' ‘ - . o

The sequented set of daily 20-m1nute lessons the mother adr

nihlsters to her Chlld (see chart) Eakes about three

J




H

¢

. 2

months. The concepts are the same as these taught_to children By

v’ ‘-.
. teachezs, and the script,. when necessary was4readapted ‘for*use v

. . v . .
, with a gingle «child, at home. %V \ . < %

.

-

Twenty black, mother-child pairs received training. - Twenty .

pairs matched in I¢cPS ablllty served as controls. .The chlldren,
‘ - J
, were also comparable in, mean age (4. 3), school behav10ral adjust=-

l

ment and sex d1str1butlon (10 boys, 10 glrls, per group) All

<

chlldren attended federally funded day—care. %;

IS L —_—
11

Relative to controls, mother-trained children improved in

ICPS ability (p<.OOI¥ and in schpnol bhehaviors (p<.05), findings
.. ) € M
replicating previoug research. In this new study, trained mothers

also improved in ICPS ability, relative to their controls (p<.001}.

s

Given that\mather's thinking skills can be altered,by ICPS-

training, the question now'is how (and if) such change effects“\
their child®s 1CPS thinking and/or behavior. ‘ )

L4

1 .' L Y =8 i e . L
MotherWs improved ability to solve hypbthetical adult prob-
lens (s ohyas‘how to keep. a friend from being\angry»after showing

b\ . .
— . up too late to go to a mov1e) dld not relate to her chfﬁ%'s im=
] ¢ v ‘3
proved ICPS sk17ls, but her ablllty to solve hypothetical prob-
H
lems about chlldren (or about chlldren and thelr parents) d1d )

Also hav1ng 51gn1f1cant effect on the child's ICPS skills was the

mother s* 1ncreased ab111ty to gulde her child to’ solve his own
. problems (p< 01), and mothers who could best do this also im-

“

proved most in ablllty to solve hypothetical ch;ld—chlld or mother=

.
4 .

Chlld type problems (p<. Ol) These telationships suggest that
‘ .
“increasing mother S ab&llty to thlnk about these gln&s of prod—__]

~

lems is lntlmately refgted to how she guldes her Chlld to solve- ., ~
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-

réalwproblems that arlse, and together, both have smgnlflcaqt

lmpact on the ‘child's ICPS §kllls.

£

bl

[
”ames
-$

ff iend.
M:

C:

M:

¢

In

learned

| R *
. Ply demanded he share.

4

oMy

»

N
o

' What is’ critl
'\.\,f" »\

. think about‘ ~thé"’

Hete is how a mother handled a-problein . 31mf1ar to that of

; after tralnlng.

shared his tqy.

~

-3
- .9 »

N

LN *

Rarph grabbed a raclng car from hlS

. ~

.

What happened? What's' the 'matter?

‘

He's got.'my racing car. He won't givefit:back. o SN

’ h] N ~
Why do you have to, have it back npw?

' Cause he'e had a long turn. :
g

eliciting the child's point of Qiew,,this mothetr just -

~
.

[l .

something that would not have been possible had she sim-

She learned that in fact, her son had

v

", The nature of the probiem now dppeared different.

-

Howydo yeou think your friend feels when you grab toys?:

I don't care.

) Mad,,bpt _It's ‘minée,.

<

What did your friend ‘do when you grabbed the toy?

" He hit m? but I want my tpy. . . .

How did ‘that make you feel? . . ‘
Mad. ' ) R

You're mad and your friend is'mad, and he hit yod. Can

you think of a different way to get your toy back sé you

bothhwon"t be mad and,so’he won't hit you? _
. .

What Ralph would say ‘at thlS point is not the critical issue.

R Y

%%

T,

1%that 1n such d alogulng Ralph is gulded to -
:iem, and what h ppened when he acted % he did:‘

u

L

.t

PN
A °
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This mother focused on the child's view of the problem--wantlng

his toy back——and not witat might have been hexr v1ew-—dlscomfort

with his act of'grabbing.
- » o . > . » .

While mothers' improved skills and. childrearing style affected,

:change in’ the chlld's ICPS skllls; covarlance analyses showed it
was change in the child's ICPS skllls which had the most signifi-
‘cant ‘direct 1mpact on behav1or (p<.001). °Also, trained youngsters
,judged to be impulsive or 1nh1b1fed (pre) and adjusted (post) im~-
proved in" the tralned th*nklng slllls slgnlflcantly more than those
who-rema&ned aberrant especially 1n’alternat1ve solutlon thinking.
ThlS linkage also replicates. teacher—tralnlng research, supportlng

he notion that ICPS ablllty functlons as a 51gn1f1cant behav1oral
mediator.’ The findings also suggest that mothers imprqoved thinkj
.1ng and chlldrearlng style skllls contrlbuted 51gn1f1cantly to

-

their Chlld s development of that ability. / _

Flnally, the,present’group of mother-trained youngsters in- .

. . . o o X
creased in ICPS skills. signifjcantly more than a previous group

trained by mothers not'receiving systematic ICPS-training of their
own (see referencés'4 5,8) . Whlle both of .these mother-tralned

I »
groups of youngsters i'mproved more than controls, these flndlngs

. | }
suggest that great%r impact on the Chlld occurs\when the mothet

as well as the child are taught how to think.. The medlatlng ef- 3
'fects of a chlld's ICPS skills on his’behavior. have clear lmpll-'
catlons for optlmal mental health programmlng for mothers and ‘
the1r young children. It seems -especiafly p0551ble that such pro- )
grammlng mlght partlcularly beneflt another group of mothers, Q
nmthers who abuse’ their chlld because they feel insufferable i &

. . -~

childrearing'pressures, and do not, or cannot think of what else ,

A4
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and-want dlffcr@ntly,
\und have ‘rights

w

How to fiad out

[

Why "= Because
Why—> Many
~ possibilities

11ight - Maybe .

~.- PREREQUISITE . PRE-PROBLEM .
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-CONCEPTS SKILLS 4
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Lo — Seeing more’ than one BE
*, . Andj ST - "l thing in a sitdation
‘Or 5 befdre acting
o ¥ NOﬁ N -y .
- . | .
Same ~ Different - . -
v . ) A _
R \ Idcntifying‘emotibns ©
7
Different people feel‘,, —

) £ - 4 ’
, PROBLEM .
‘. SOLVING - -
&uINKING, K
JOPTIONAL , '
THOUGHT § ’ y
. ?

‘Naming alter~-
natives

What else éan
I do

.

-

* CONSEQUENTIAL

THOUGHT,: -

*.What mlght ‘/,
. happen.next and _
what about it

-

BEHAVf[ORAL
ADJU ST"‘IBN T

-

[ABNORMAL AMOUNTS OF: 1,

1. Nagging, -demanging
2, Inability ‘to vwait,
‘ sherc, take -turns ‘.
3. Emotional upset *
4. Social withdrawal
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