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"PREFAGE

The development of the Project ACTIVE manual, Adapted Physical Educatior: €ommunication
Disorders was a cooperative effort of the Township of Ocean School District and the Office of Program
Development, Division of Research, Planning, and Evaluation, Department of Education, State of New
Jersey 1The manuaf provides a sound basis for individualizing a physical educatiori program for students
who eviderice communication problems. ‘

In 1975, the Project ACTIVM manual, Adapted Physical Education: Communication Qisorders was .
validated by -the standards and guidelines of the United States Office of Education as successful,
cost-effective and exportable. As a result, the program is now funded throug® the New Jersey Ele-
mentary and Secondary Act, Title |1l program to offer interesteq educators the training and material

required for its replication. This manual was prepared as part of the program’s dissemination effort. <
—_— .

- ==
The purpose of Title 111-IV(C) is to encourage the develppment#nd dissemination of innovative
progréms which offer imaginative solutions to educational problems. Prefect ACTIVE achieved this i
purpose by disseminating its innovative program to 500 teachers and araprofessionals through 24 (
regional workshops. Further, as of June 1975, 76 school districts and agencies in the State of New
Jersey have adopted or adapted some aspect of the individualized physical -education program -in
accordance with the educational needs of their districts — involving more than 10,000 individuals. -~ ~

This manual has been prepared as one of the components of the Project ACTIVE Teacher Tri#ining
- Model Kit. Other component parts of the model kit which are available to those who are interested in . \
adopting or adapting the projects individualized-personalized instructional concept are cited below:"

Developmental Physical Education:
Developmental Physical Education:
Adapted Physical Educasion:
Adapted Physical Education:
Developmental and Adapted Physical
- Education: . .

] /‘\dapted Physical Education:

® Adapted Physical Education:

-» .Teacher. Training Filmstrip: . _

® MGtor Abitity Fitfmstripr———— ~ =~

-

e o
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. Motor Disabilities or Limitations

These manuals have been validated for nggional dissemination and may be ";:Jurchased from the project

Low Motor Ability

Low Physical Vitality )

Postural Abnormalities

Nutritional Deficiencies

A Competency-Based Teaching
Training Program

Breathing Problems
A CompetencytBased Approach )
An Individualized-Personalized Approach o
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N Adagted Physical Edugation 1s defined as that aspect of the physical education program which addregses itself to the provision of - R
enrichment of physicatactivities for_m,owsfu'de‘"ms who manifest medically-oriented ptoblems. ’
' - -



Dlstructs ! terested in establishing mdtvrduahzed physical education programs for the handicapped
o ‘need assistanct. The following dissemination-diffusion services are provided to aid implementing schoold
R during the initial phases of program installation: a
- ) e Teachdr Training Workshops >
e |ndividual Pupit Time Prescriptions
e Certificates df Merit for Pupil Achievement and/or improvement
» Monthly issue of the ACTIV@ Newsletter :
e Test Instruments to Assess Pupil Performance -
e Development of Schoo| Norms .
e Other General Consulta Serwce g -

-

For additional infeymation regarding the Model Kit, other gwareness materials, or available servncesﬁ

reader 1s requested to contact: .
a® . 7 / ) !
- o - Dr. Thoffias M. Vodola, Director -
v i Project ACTIVE
# . . Township of Ocean School District .
, . Dow Avenue
, Oakhurst, New Jersey 755 .
’ ) - s )
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' CHAPTER ONE

INTRODUCTION L

o . "OVERVIEW™ -: . . =

“ye

SN
, . 19 r. . \ ’ >
& Adapted Physical Education: Communication Df./sorders has béen developed to serve two purposes: .
. . N . .
1. To provide & manual for training physical educators, special educators, recreation teachers and !
paraprofes'snonals SO they can achieve the minimal competencies necessary) to |mplement an indi-'
-vidualized physical activity program for students in grades K-12. Sy /-

»

»
-

2. To provrde practmoners in the field with a Structured procedure ‘for ingividualizirfg and person-
allzmg a physical activity program for stud'ents who manifest commumcatﬁon problems

Durmg 1974-75, several research studres were conducted to compare the relatwe effects of indi-

Y T

vnduallzed physrcal education and traditional physical educatlon programmmg on students who evi-
) denced a yariety of handicapping conditions. Sub;ects were matched on the basis of age, sex, pre-test
e ~ scores, and handlca'f)pmg condstion and placed in an experimental group (mdnvrdualrzed adapted*physl-
B . cal" education involvément), and a control group (traditional physical educatjon and/or classroom cti- *
vities). The post-test data revealed the individualized program as syperior to traditional physrcal educa-
tion." Based on these fmdmgs tF%p‘rogram was validated accordmg*to the standards and guidelines of
the United States Offnqe of Educatlon as mnovat:ve successful cost-efféctive, and exportable.

v
k 4

- The manual provides the'teacher with a. sequential ap-

-

The strategres involved tnclude. form8l an@ informai test-

proach to.initiating an Ynduvrduah"zed and personalizede, mg,. formative and summative assessment prescrrppon

physrcal activity program This chapter contar‘\s a defins-
ton of terms and criterion- referenced’ objectives which
provrde a’ basis for evaluatmg student and teacher per

or ce Subsequent chapters detail the indviduahized
process Yia the acronym T AP E, e, test, assess, pre-

scribe, and evaluate | A detailéd descnptlon of the step-
s by-step . procedures necessary for program implementa-
gon, 1s presented in the, flow chart and actrvrty checklist
in Appendix A.
P Al
*  DEFINITIONS
.
v Since this mahuai provides an individualized-per-
sonalized physical education program for children with
communication disorders, defmmons of the ‘three terms
are warranted L I . \
) lndividuallzed Instructiofi .

. necessary for the provision of individualized instruction
. [y -

- It
Y Y rank Havden,l\l’hysrca/ Fitness “for the Mentally Retarded-
. .

p.9 . -

ERIC
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. pects 6f the teaching- learnmg process |t stresses not only

the hard of hearing} the blind, the partraHy srghted the

. Diagnosis and ,prescription are the basic ingredients

and evaluation. . P

Personalized Instruction - .
Personalized instruction deals with the hun'lanustac as-

S

y -

the development of teacher-papil and pupil-pupii rapport
but also the enhancement of thé"chi#td’s self-concept. - .

- 0w

Commumcatnon Disorders

Commumcatuon disorders may be defined as ahysrcal
handicaps which’ impede, the functiordng of gne or more
of the special senses. Under this cIassuﬁcauoﬁ’?aH the deaf,

autrstrc and thase with various speech |mped|ments ;2 o

STUDENT BEHAVIORAL OBJECTIVES3 '

1. The student der‘nons(rates an rmprovement n physrcal ’
fitness and motor ability (K-12) Evaluative criteria

2Thoma! M Vodola, /nd/wdua//zed Physical Educauon Pro-
gram for the Handrt’apped Chfld p 81 N

3Appen_grx B proyides a sample copy of thecertificate awarded
to children who attain their program goals.




’ 10%'in‘\proi;ement in those test iteMs he cary perform.
, {Student performance is assessed by the teachér.)

2. The partially-sighted or tind student degonstrates im- 2. Demoostrates and teaches two tasks and activities to L
) proved posture (K-12). Evaluative criteria: analysis of enhance peripheral vision and :depth perception.
‘ ¢ pre- and post-posture screening test results — 10% im- Evaluative criteria: Tasks and activities- that enhance
. provement. (Student performange is assessed by the ""span’’ of vision_and assessment of different distances, ,
= teacher.) . _‘a ~ 3. Dew®s a test to assess a b¥ind student’s’awaréness of
3. The blind student demonstrates an increased kines- his body in a static position. Evaluative criteria: meas-
. thetic awareness_of total body position in executing/a ) urement of body part in a requested position; deter-
" . task Qrades 4-1 (Student performance s assessed y mination of 'degree of error from norm,
the teacher)  » » 4. Demonstrates and teaches one task or activity to en-
, 4. The blind student demonstrates an increased kines- . hance the kinesthetic *‘feel’’ of an arm, ley and/or the
thetic aware;\ess of the propef arm position netessary , total body in a movement pattern, Evaluative criteria:
’ to prope| an object accurately (grades K-12). Evalua use of sensory feedback to aid the subject in develop-
cw tive criteria, 10% improvement in target throwing test ing the kinesthetic awareness of his bedy in a.move-
= . based on pre and post-test score comparison. {Student ment pattern. ¥
*performance is assessed'by the Yeacher.) - , " . ’
Y 5. The hard-of-hearing or deaf student wsth balance prob- |
Iems but. no significant semi-ctrcular canal dsyfunc-
, tion, demonstrates 'mproved balance (K-12) Evalua-
tive-criteria, 10% improvgrment in balance beam per-,
formance based on pre- d post-test scores on tapered
" balance beam (1.e, distahte walked and length of time
. 'balance is mamtamed) L .
6. The autistic’ chnld demo strates socnahzatnon aware-
[. ness and the abnhty to rfonm tasks and actwities as
L. d|redted {K-12) Evaluat e critersa’ ipitiation, or in-
B crease 1n tine, of play w»;h other chnldren allows
physicat ctontac; with aduits pr other chﬂdren,'and
t actively makes contict with others, e,g., holds hands
) during activity. b
) 7. The \aphasnc “studgnt displays both a 'desire to partici-
./" z pate, ‘and an improvement in physical actwities (K-12).  °
o . Evaluative cntena mcu?ased time spent in the activi-
&’ ties during inveivemeny’ in the D&A Program,! and im-
* proved performance agl t|9§za§€€v ad by .pre-
“"G‘XM Rgstere sl Titness r;c'd),é's'*?aﬁnﬂ/m -
K “aCher assessmbghat® . - ' Fig. 1-1 Trainee Practicum Experience
. 8. The student evi n@?é deSIre to participate in bhysi- (Teacher Training Program, Sitver City, New Mex:coi\
. cal actvity mogdifiéd accorting to his needs (grades v o v . )
« *  K-12). Evaluatjve criteria® increased student particid " - .
: pation in the factivities afte[ school and evidence of- _ 5. Modifies and teaches one game for children mapifest-
* personal satisfgction. (Student perfonance is assessed ing each of the f‘ﬂ‘bwmg disabilities: the blind and-
by theteacSer v , g ot partially sighted;. the deaf and hard-of-hearing; the
- e ‘ - ‘, ; breathing dv\szyd those with motor disabibities or
’ limitations. al\{atn' iterla: g modifiedyby re-
) TEACHER EHAV'ORAL OBJECT“,ESZ ' ducing the size of 1 By ing are?{ﬁmg lighter equip:
' ﬂWEteaChET . menit, slowing “do movmg objects, cRanging the
. Devises tests and assesses the penphera| vision and rutedwmand provtdmgaddlttonal periods. 3
. = 6. Demonstrates prol] enCy in the administration of the
. . D&;\ refers tdhth:‘Deveme;mf' and:g:l’f:d':';v:';a* IE;’:d tapered balance trr test. Evaluative, criteria: testing
' + . .
- . ;ab':::al r:t?:fi:?yv;r‘;gra'; fo:g:hﬂdr:n pv:’": an: of' a v;r:saty of ’ mate”a‘sd‘&t”bmed!m class. ?
X handicapping conditions. - . 7. Demonstrates three techmigues which may enhance the
2Append|x C providés a sample copy of the certificate awarded ) awareness  ~ sOCIallzatlon fumct;omng of the autistic
* to Project RCTIVE trainees who ;chwve 80% of the course corh- * and aphasnc studem, Evaluitwe Cme”a ‘techniques to
petencies. c Yo . be demonstrated’and explaned in class. \
. - 4 . \ . ° )
. Q 2 ° ' . ’ ) . ’ ¢ .
;\'. . .. . h '\1‘ ,‘ . ~
® [ ]

depth perception of a partially-sighted student Evalua-
*tive criteria: materials to be distributed in class. ’
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- 'CHAPTERTWO

» A
- TEST Pnocsouné |

T ' ‘s

The prime responsrblllty for the classification of;

J

.
-
8
hd - hd Ay -
. ‘

'
and prescription: for students WIth commumcatlon

dlsorders is vested in the family or school physician, or other approprlate medical personnel. However,.
" once the student has been so classified and referred for program mvolvement the physical educator can
be of invaluable assisgance by utilizing informal test instruments which indicate pupil progress.

. % pter |l provides descrlptlons of the general
n

‘ tionWisorders; suggested gui for the tedther;
assess individual pupil progress. % ‘
' GENERAL PROBLEMS AND
y SUGC-;ESTED GUIDELINES

bé%r eye is considered legally blind, The figure 20/200-; K
means that the student’s vision at 2@feet from the object
is the samé”a normal vision at 200 feet.

ally-sighted\ Blind

A stu - classified as partially-sighted'if he or she
can per s overﬁent hght and form. The partially-
sighted haA® yrsuai *acurty between 20/70 and 20/200 in

- the bettlﬁ{rﬁee after correctlon Withih this category are

also thoséﬁstudents with. some'restricted peripheral vision
(tunnel vision). .
Blind .or partially-sighted ‘students tend to display

. faulty body mechanics, body control, static balance, co:

ordination, and a gerveral inability to perform motor tasks.
Many of: the problems result frpm overprotettion, W|th
hmrted opportunmes to mo,ve about and explore the en-
vuronment Consequently, me blmd‘ students are very,
tense; walk rigidly with their heads titted. backward; take
ort, faltermg steps; and may exhnbm*other characteris-
tics of poor posture PO X

A

.. capped' stude

student with vusual acuity of 20/200 or less in xhe“fﬂ

problems mamfested by children with communica-
and a deséription of mformal mstruments used to

The placement of the visually handicapped child in a
physical education or activity program depends uppn the
nature of the child’s problem(s), the type of program, and

~the physuzl ironment provided. A visually handi-
ithsvery poor mobility, poor coqrdina-
_tion, or a yery low mtelligence may derive more beneflt
.from the D&A program Some partuaﬂy-srghted may be
* placed in a_regular class; others with manifest characteris-
- tics of blmd children, or apprehensions because of poor
vision, will benefit from a special program. _:
The .blind student must be provided with an indi-
vidualized prescriptive‘program which, to meet his specific

needs, should focus on those typmctmtnes whitch wnII ’

-
L -

improve the-above-mentioned prol

Hard-of-hearing and. Deaf

Persons with hearing impairments are classified as
.either hard-of-hearing or deaf. The hard-of-hearing can,
hear eithet with or without a hearmg aid enough speech to
learn how to speak; the deaf cannot hear enough to com-
prehend the spoken word.

Students with - hearing problems usually fall into two
categories:, congenital, indicating the hard-of-hearing or
deafness was present at birth; ar, acquired loss, indicating
the hard-of-hearing or deafness resulted‘from disease, acci-
dent, or injury,

- . ’

/\
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Deaf students.can learn speec‘h and lip reading at the
elementary “school level. The teacher must remember to
face the deaf student when speaking to enable him to
lip-read. The hard- df-hearing studehts can be taught to
speak either by the visual tactnle method or by use of a
heanng aid. In some cased, the hearing devicé’ may not be
practlcal for constant use if amphflcatron results in gon-
fusmg distortion of sound. ' . - .

It should,be noted that for these Students a major
avenue of communication is elrmrnaxed or severely im-
peded. Wheq -the impairment is congenrtal the normal
acquisition of langliage is ar;ested and subsequently the
thinking pracesses may be affected Further, the students
tend to feel isolated and dependent ..

The studeht with peripheral deafrress may manifest a
balange Problem due to reduced functioning* of the semi-

. circul'ér candls. The instructor should limit climbing and"

apparatps work. Th balance problem may. be corrected

wholly”ar to some deg‘eq'by. turgery and medication.-Care

‘shoutd also be exercised When.th’e students are exposed to

Iow temperature, excessive wind and watér. For such cir-

R cumstanees, it is recommended they we@rproper clothing
and ear plugs. .

[}

Autlstlc ' &

: Autistic children cannof be categonzed as having hear-

7?\9 dysfunctions even though they mapifest auditory
problems. Preddminantly” a probleﬂof males,* autism 1s
usually exhibited at birth, or during the early chold‘hood
years. Some symptoms assocnated with autism may be:
feeding prbblems; constant crying or absence of crying,
fear of strarigers, repetitive motion such as‘rockong or
spinning; slegping problems, difficulties ™ toflet training,
and unusual or no speech patterns, {Refer to Wing" and
Dewey2 for more detailed informatian regarding the be-
haviors, characteristics and problems of We autistic child.)

The autistic child can learn 3nd would benefit from
involvemegt 1n a’D&A program. Howeves, progress may
be slow or at a 3tandstll for menths at a time and will
require extreme patience and _Constant individual atten-
. tron by the teacher. < -

¢
The autistie child, usually non-communicative, should
be scheduled n the D&A program primarily. because he
needs individuahzed attention. He tends to mantfest some
of the following behavior patterns and characteristics:

1. A facial countenance devoid of emotions.
2. Periodic or complete detachment from the world of

_reality. *
3. Resistance to perform many requested tasks.

. L

YLorna Wing, Children Agart, Autistic Chidren and Therwr

Famiuhes, 31 pp.

2Margaret A. Dewey, Recreation for Autistic and Emotionally
Disturbed Chiidren, 18 pp.

. - .
. .
PR .
i

4. Preference for isolationism: he will avoid groups and
prwsical contact and often prefers to work of play
' alone.

§. Inappropnate emotronal reactrons

Fig. 2-1 Preference for Isolation ,
(Courtesy of the Seggch Day Program Ocean, New Jerseyl

v Apbasnc ,

L) R /

«

A

.
1.

: " ,

“The. aphasic child wrhav‘e commupication problems, ¢
such as expressive @hability to say What he wants toJ or
re€eptive (inability to und’erstand spoken sﬁeech) It is,
, therefore, necessary to augment alldnrectrons no matter
how simple, by demonstration. Then test by having the
child do what is required to t’)e sure it is correctly under-
stood. ' - ;

' - FORMAL AND INFORMAL
TEST INSTRUMENTS

. The apprassal procedures recommended include the ad- _

ministration of.

The Township of Ocean Physical Fitness Test (norm-
referenced) = £

2. The Township of Ocean Physical Fitness Test (criters-
on-referenced) T .

Spa:rai thanks to Mr. Ken Appenzeller Director of the Search
Day S¢hool for Autistic Students, the Board of Directors, Ms, Jane
Boyle (photographer), and the parents for providing, end granting
permission to include the pictures of thewr children on "fjcbvgr:
and section dhviders of this manual.. ‘

*

o
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"Th! Townshrprof Ocean Motor Abihity Test (norm-
referenced) .
4. The Township of Ocean Motor Abulity Test (criterion-
. mferenoed) T T
5. The New York Posture Test!
6. The Modified lowa Posture Test2 . -
7.4%e Kinesthetic Target-Throwing Test Ad .
8. The Pictorial Self-Concept Test (grades K- 3)3 A Pic-

ture Choice {grades K-1), 4 Q-Sorting Self- Appra_sal
(grades 4-8),° or Wear Attitude Inventory
2
« l‘ - . -

TEST INSTRUMENTS AND PROCEDURES?

Physlcal/Fltness Norm-referenced
Have the student perform as many of the test items as
possibie (while cognizant of the safety factor).

.

. ~ -

\' T durections, pr;ysical fitness. P

m No, 1: Static arm hang ' i

Factog Arm and Shoulder Strength ° '

r demonstrafion, the subject s asé’sted to the
position (with -arms flexed and chin above bar).
bject 1s not allowed to touch any part of his head

face away from the body. Specia! efforts are to be
made to keep the subject in the star g position,- es:
peciatly as-they begin to tire. The scdl
number of seconds from the signa! “i_)o" (starting posi-
tron} until” theTarms are "Ioclged completely straight
(flnrsf\edposrt n). :

Véew York Stdte Physical Fitness Test, m; 13-15

i M, Gladfs. Sgott and Esther French, Measurement and Evalua-
t tron mfhys;calﬁ’ucanon )

Atoge‘o S Bolea, Donaid W Felker and Margaret D Barnes
“A Prtonal Setf-Concept Scale for Chiidren in K4" Journal of
Educational Measurement, Vili, No 3, (Fall, 1971) pp 223-224

'4£tflfud9 Toward" Schoo!,*Grades K-12, @evised Edition (Los
Angeies, Cahf lnstructronal Objectives Exchange, 1872), pp
4861

- , .
sTﬁe Behavioral Q-Sort As A Diagnostic Tool,” Roger Kroth,
n Academic Therapy ®/ol 8, No 3, Spring, 1973, pp 317-330

6C.L. Wear, “"Construction of Equivalent Forms of An Attitude

Scale,” Research Quarterly. XXV (1955), pp. Y 1%73 19 .

7‘I’he instruments presented will have to be modified in accord-
ance with the types of handicapping condition encountered ft
may be that some items must be deleted or mogified to some
extent, eg, having a blind child run the 200 yard dash with &
“buddy,” or alohgside a guideline However*once modifBd, the

instrument will aid the teacher in assessing indwidual needs and ”

performance

Q ) -

RIC |

Aruitoxt provided by Eic: . -

ar, to kick, struggle, or move his bdﬂy. Palms are,

"recorded is the .-

. De, -
Attempts T vE K '
Scoring: Total suspensioh time in seconds

PR l'g'. ~

Fug 22 Stanc Arm.Hang

~ .

Test Item No."2: Modified s;t-u N [curl- ups)
Factor: Abdominal Strength - . s

After demonstration, the sybject aggumes a supine
position on a mat, with afms straight and palms resting on
the thrghs On the command ““gd,’” the subject rgises his
head and shoulders and slidés his hands forward until he
touches the upper edges of his kneecaps; he, then,
mediately returns to the supme position. To rnorease re-
liability and objecttvrty, the lfnstructor places hrs’hand
,across the child’s kneecaps and counts as the child touches
his arm . e h :

¢ The subject is not permltted to “bounce” np, raise
hands off legs, or rest betweeh curl-ups (stress a steady
rhythm). |
student ‘touches the extended arm gproperly. Repeat the
count when performing incorreétly.
Attempts: 1

Scoring: Total correct curl-ups -

¥
o -

hevscore recorded [s the number of times: the_
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Aruitoxt provided by Eic:
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Test Item No. 3: Standingtoad jump
Factor: Explosive Leg Power
After demonstration, the -subject stands with his toes

. ;- =~ sbehind the take-gff line, his feet'several inches apart. He is

to jump- as far forward as possible. Before jumping, he
bends his knees and swings his arms forward. No restric¥™
tions are placed on his afm movements. However, the

- student 6 informed the jump will not count iIf he falls

backward. The score recorded 1s the best jump of three
attempts, measured and recorded in total inches. Measure-

" ments are taken from the back of the take-off line to the

"back’ of the heel nearest the take-off line The scorer
shouid stand tgp the side of the subject to observe the
exact point of contact of the rear heel )
Attempts: 3 )

Scoring- Best distance recorded i inches

Fig. 2-4 Standing Broad Jump .

Test Item No. 4:°

200 Yard run, 8-minute run, 12-minute run’

Factor: Cardiorespiratory Endurance

a. 200 Yard run, ages 6-11 (grades 1-6)
After demonstration, of the sprint start, the subjects

are requested to 4ssume the starting position with finger-

tips behind the{ starting hne Commands are take your

" “‘get set,” and "'go " The mstructor should start the

the trme when the subject ‘moves’ rather than on the

- command “go "’ Encourage the students to run at full

speed %eyond the fimish hine. If,a student does not run as
fast as he can, do not ‘record his score, as the time will be
invahd  For consistency, run the 200 yard dash in a
straight line {preferably on turf) Gym shoes or shoes may
be worn, stockings or bare feet"are not permitted.
Attempts 1 or more, if necessary

Scoring Timé in seconds

-

b. 8Minute r;m ages 12-13 (grades 7-8)
{1) Sub-divide the 440 yard track into erght equal sec-

tionsisb yards each section. (ﬁ Place a flag marker at each

section, ¥.g., "1, "2, 73" etc. {3)" “Pair’’ a}) students a

“1's” and "2's,” prior to testing. {4) On command have

of the “1's” (half the class)'run for an 8-migute perigd.

The No 2's are t0 keep a record of the dlstfance covéyed

run. The No. 2's report their par.tner s scores to th
corder, e.g.- 3.6 would indicate three complete laps,

- -

the passing of six markers. (Tabie 21 provr = rdrable
means for converting laps to yards and miles. ) 46) .Reverse
the procedﬁre and have the No 2's run-and the No. 1's act
as recorders . -
Attempts: 1 -
Scor/ng Total laps, p/us f/ags passed in 8 minutes

«

€ 12-Minute run, ages 14- 18 (&gdes 9.12) The same
test directions as for the 8-minute run except that the
students continue running for a 12- mrnute perrod
Attempts® 1 i

Scor/ng Totaf laps, plus flags passed in 12 m/nutes

+ Test scoring. The ’nshrp .of-Ocean Physical Fitness
Test Form (Table 2-1} jpresents items that measure: arm
and shoulder strength; ‘abdominal strength; explosive leg
power; and cardiorespiratory endurance. The student’s
raw score in each area; plus anecdotal remar'ks describing
how the task is performed, should be recorded in the
appropriate "raw score’’ column, {Three "‘raw score’’
columns have been provided for the recording of test
scoreg, administered at periodic intervals.)

The raw scores will later bé converted into percentile
scores, stanine sécgres, and a PFI score so that a student’s
performapce can be appraised in terms of his or her age
-and sex. These procedures wiI! be explqined in Chapter 11l
—~ Assessment Procedures. ‘ -
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. - ' TABLE 21 : S
PHYSICAL.FITNESS TEST FORM (Courtesy of the Township of Ocean School District )
} NAME . Jane Doe AGE 6 INSTﬁUQ‘TOR Mrs. P. Galatro
-n « SCHOOL __ QcearvTownshipSchoot* » - - -~~~ MALE: - . - FEMALE - -x - o T
GRADE'__8 ° ' HEIGHT -__5'4" WEIGHT __ 135
STARTED PROGRAM: Date _,_September 756 ) L
. COMPLETED PROGRAM. Da"ye ' . . SOMATOTYPE _ Endo-Mesomorph .
. g RAW SCORE PERCENTILE STANINE
L4 o ) - 4 ’
TESTITEM + FACTOR Test 1 Test 2 Test 3 Test 1 Test 2 Test 3 Test 1] Test2 | Test3
PR = hY
Static Arm " ¥rm 24 : .
b Hang - ' St?éngth set, sec. sec. 60 . . . 5 .
Modified Abdominat
Sit-Ups -~ Strength 30. - 20 4
Standing * Leg 53 - R
Broad Jump Strength . n n n 4 2
' 200 Yard! ' - - . \ AR P
Dash Endurance 1 sec sec sec e . -
8-Minute2 . T4 ' ) . ' .
Run Endurance 16 1 . * 9,1 -
12-Minute3 . T ’ S , .
Run Endurance ‘ R .
' N f ¢ j S 1
¢ umber o . — c Total Points
. Tests : ‘ . . .
TOTALS K _ R 2 \
PFI = Total Stanines x 10 ] <12 x-10 - 30 PFI Score e ’ '
Number of Tests & s
Anecdotal Remarks - , / '
Suppbrts body welght primarily with the right arm Favors the right side of the body when performing modified sit-ups. .. .
e —— 3
R Table for Converting Percentiles to Stanines - F
i Percentile intervals ) Stanines
97 and above ‘9 g -
Very Hi
9096 8 > v Hgn
80-89 S 7o N -~ Hgh
65-79. 6 RN . :
I |- S=4:7 R 5 ’j Average
- 20-34 . 4 ' L(;W‘ s
10-19 . 3 -
B " 4-9 2 . '
3- and below 1 . Very Low
"Admmustered o st.uderus, ages efeven and below ’ .
2administered 1o students ages twelve and thirteen. 1
™ 3Administered to students ages fourteen and above
- PR 2
1 4
. L H ke 7
~/
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* . Physical Fitness, Criterion-referenéed

'

. This instrument is :app!icable for those studenl:(é‘who have-difficulty with comprehension.

LA " Test directions. %
[ ] . ._ M a ‘l
-, o ) TABLE 2-2
' . TR ¢ .
! . s b4 BASICPHYSICAL FITNESS.TEST FORM *,
i N ' I .
S 3 , ) & '
Name:_ : N — School: i Sex:
o Age:__ ‘e 10: ‘. Mental Age: ~_Classification; /
e . ; . s - L\ Vi :
3 rDate: LA . E 2l Total Score:
Test ltem #1: . | Factor: Arm and I;r d Test No.
v Static Arm Hang Shoulder Strength ocecure 1 1]
0 — Makes no attempt to grasp bar Bent arm hang, with overhand grasp. Sushen-
1 — Hanging position, assisted sion time is the number nds from the
. 2 — Assumes correct hanging position gr&, signal “'go’* (starting positin) until the arms are
‘& ,— Assumes hanging position (unassmedﬁﬂ s mint- | “locked” completely straight.
mum of 5 seconds . ' i ’
4 — Assumes hanging position {unassisted) for 10 seconds -
‘ >
Test item #2: Factor: Abdominal o -
Modified Sit-Ups Strengtit ) Procedure
0 — Makes no Sttempt to rise to a sit-up position Supine pogition on a mat,, with arfns straight P
3 *+ — Rises to a sit-up position, when assisted and palms resting on the thighs. -
2" — Raises head off the mat unassisted )
3 — Raises head and shoulders off the mat unassisted
4 — Raises body and_ touches fingertips {(arms extendgd) ,
to kneecaps _ -
Test Item #3: Factor: Explosivp . . ' Procedure
. Standing Broad Jump Leg Power 3 i . -
. '0 — Makesno attempt to _ "] Toes behind the Take-off line. Measuremdnts are
1 — Hops or leaps rather than jurps 1 taken from the back of the take-off line to the
2 .— Jumps in uncoordingted fasgion {withowt arm swing 3 pack of ‘the heel nearest the take-off line. -
and knee flex:on] ’ - i - -
3 — Coosdinates arm sw jump . :
4 — Bends knees and swings Arms forwardgn unison with )
jump and lands with'nfes flexed e '
e ﬂs:t item #4: Factor: Cardio- ) 4
Running respiratory Endurance : .F_’rooedure o )
0 — Makes no attempt t? run Runs a predetermined distance, upon command
1 — Runs only when assisted
2 — Runs and stops 1n an irregular pattern - : .
3 — Runs the predetermn&d distance n an awkward
manner . .
. 4 — Responds on command and rups the predetermined
distance with proger form
Maximdm Score 16 points - ) Total Score
Prescriptive Re/ma'rkS' g )
: » R
- " - )
l: l{l-ic 8 ' (’ , b [
- ' ~

L) - . - P

vy
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Test scoring. The instrument provides the teacher with
an objective means of identifying specific studeht be-. .
haviors. It also serves the functlon of assessing pupil per- -
forrﬁanoe gains. Score each student on the’ basis of 04 * '
points for each factor and record the total score at the
bottom, If all items are performed correctly, a student can
achieve a maximugn of 16 points. *

1
[

\ e
I - N
. - .
. , e T . ,
Motar Ability, Norm-referenced : " Fig. 28 Creep
Have the student pdiform «as many of the test-items as ' A c ’
possible (while being cognizant of the safety factor).” ., Test ttem No. 3. Climb-stairs >
3 : Factor. Gross Body Coordination
Test directions. The tester should observe student pers " Subject must eli.fnb' at least four consecutive steps

formance -carefully, and record anecdotal remarks for all * »(twelve inches high) by using alternate footwork Both
faxlmes SO that an |r:d'wndualuzed program can be pre feet mustfnot come together oh a step, but,rather one

! 'séfibed . foot on one step and tha,next step with the Bther foot, no
. e .~ support may be given (Corridor stairs may be used )
Gross'Body Coordination ‘ At(emp;s. 2 Scoring Maximum—2 points .
Test item No. 1. Walk_ Yy - v
. Factor Gross Body Coordination” ' - . ) .
Sugect must walk at least fifteen feet in a smooth . A’ A : .
manner Bulateral coordination of opposite arm and leg is . ‘

required, 1 e, left arm--right foot and right arm—{eft foot,
plus subjective evaluation of gross body caordination 5
Attempts 2 Scoring Maxtmum-—2 points * . -

P
F

. Fig. 2.7 Walk
[ N ce
Test Item No 2 Creep w
Factor Gross Body Coordination ;T - )
.. Blateral coordination of opposite hand and knee is’ }‘
* . required, i.e., left hand—right kneemust come forward at
the same time and right hand—left knee must come for-
ward at the same time, Subject miust (hands and
knees) at least ten feet {5 x T0 mat) to. P s :
Attempts: 2 Scoring: Maximum 2 s ' - Fig. 2-10 Skip
Modnfoed mstrument designed bv Dghald Hinsendager, Harol Test {tem No 4 Skipv _ e
K. Jéck, and Lester Mann, Basic Mofor Fitness Test for £ Factor: Gross Body Coordination e
tionally Disturbed Children, pp.7-11. / » ractor: Gross y Loorainat .

2 . - h Subject must skip at least ten feet 1n a smooth manner
Before administering the Motoy Ability Test to achidwitha (witholt ra h ) 0 ' ' hall be
medlcally-onemed problem, be syre you have a med-cal release out extra °p§. ne practice attempt sha per-

form sogned by the parent and (amnly or schoel phLman plus mitted !
prescriptive activities from the physician. Attempts: 2 Scoring Maximum-—2 points

Q . ‘ I ‘ oo 9
ERIC ¥ Z21) )

’ i
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Aruitoxt provided by Eic:
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Test Item No.'5: March-in-place Test Item No 2. Stamfiihr foot
Factor: Gross Body Coordination Factor: Balarce and Postural Orientation- .

To pass® the subject must keep in cadence with the - Subject must stand on righ{oot with left foot off the
tester who claps cadence of one clap per second (15 sec- floor and not touch any stable object Jor fifteen seconds
ongs) for-the first attempt qd two claps per second (15 (eyes open). Unsuopssful attempt if subéect shms right
seconds) for the second attempt. L JE foot or touches feft foot to right leg, foot, ffoor, ot any
Attempts: 2 Scoring: Maximum—2 pbims + other supporting structure before the elapse of fifteen sec-

! . o onds
s Attempts: 3 Scoring: Maximum—3 points

’

/ ' .

ve !

Fig. 211 March-In-Place . )
g ?

.

1} N . (\———l :
Subject’s score on gross body coordinatibn 1§ the num-' ° Fig. 2-13 Stand—Right Foot
ber of successful accomplishments in ten attempts Allof . T \
the grpss body coordination skills should evidence total ., lterm_No. 3. Stand—feft foot =

LS
body coordmat:;:n for a passing attempt. 0 Factor. Balance.and Postural Orientation
Maximum total points—Gross B?dy Coor.d/natfn—l directions as for test item number 2 except feet

-points - are reversed. !
' . , + Attempts: 3 Scoring: Maximum—3 points
. . ! <t .
i ’
BALANCE AND POSTURAi. ORiENTATiON - & ~
Test item No 1 Stand—both feet .
Factor Balance and Postural Orientation : ® ’ -
Subject must stand with feet togq;‘her,'arms extended
. forward from shoulders at a 90 degfge angle and eyes ..
closed for fifteen seconds ‘An unauccessiu! attempt is re- ’
corded if the subject shifts hissfeet, or moves armsIIS
degrees from the 30 degree position
Attempts. 3 Scoring: Max‘/mum—3 points 7
" Fig. 2,14 Stand-Left Foot ¢
. )
L. Test Item No.-4: Jump- one foot leading 5
s Fdctor' Balance and Postural Orientation x
$ Subject must jump off eighteen-inch high step or
- bench with one foot in front of the other. No support 1S
S » allowed and balance must be ‘maiatained on |andmg (no
shift of feet) The tester shouid have the subject jump and
tand 1n-an area immedsately adjacent to the bench.
Attempts. 3 Scoring*Maximum—3 points
10 ° — i < ",

N
P

. 1
~ - . »),# o .
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Test item No, 7 Stationary hop left foot .
Factor: Ba/ance and Postural Origntation .

? . Subject must hop pn left foot for at least three hops
without stopping, losing balance, usmg a support, or step
- , * ping on, or out of an 18" square. ~
) " Attempts: 3 Scoring: Maximum—3 points b

3

Fig. 215 Jump — One Foot Leading )
Test ttem No 5 Jump—both feet ssimultaneously
Factor: Balance and Postural Orientation . R
Same procedure as test item number 4 except feet are
side by side . - , Y
. Attempts: 3 Scor/ng. Max1mum-—3 pomts . N Fig. 2-18"Statiomiry Hop — Left Foot ..
KN - , « ‘ . . N . .o <
. ~ Test item No. 8: Stationary hop—right foot . - -
- Factor: Balante and Postural Orientation .
5 " . Same procedure as test item number 7 except the sub- -
’ ’ ject hops on right fodt, - »
A ttempjs. 3 gcoring: Maximum—3 points - ~
) T v " - §
- - - ’ .
<+ ' . , » -
Fig. 2-16 Jump — Both Feet Simultaneously !
N Test ltg No 6 Stationary jump—both feet )
N Factor Balance and Postural Orientation ) v
z ,: _ .- Subject mUSt 1urgp on both feét for«at least three ,
H ©jumps wnhout stoppmg losing balance, using a support, . .
. _. ; or stepping on, or out of an 18" square. . ©
: , Attempts. 3Scor/n;\Maf/mum~'—3 points -
PR 4 ‘. - >
: o A N . Fig. 2-19 Stationary Hop — Right Foot ’
|~ ) . d“‘ N, A Subject’s c;)mposite score on Balange and Postural Or-
i N /4 - ' tentagion is the number of successful accomplishments tn
© L . : . s ' twenty-four attempts,
% . ) e - Maxwnum _ total points—Balance and Postural Orienta-
3 s = tiop,—24 points ) . )" -
oot ’ .
0 EYE-HAND COORDINATION .
. Test Item No™ 1 Catch © |
> a " Factor Eye and Hand Coordination . -
) - ’ To pass, the subject must catch a whiffleball (the cir- y »
. B & . cumference of"a softbail) using only his hands Jugglm\g .
1 Lt - the ball, hawing it strike any part of the body, other than .
R Fig. 2-17 Stationary Jump — Both Feet the hands, or drepping the bail, constitutes a failure The
e . o ' g ' ‘ - no,
- ey 1]




toss must be'from a distance of eight feet and thrown in a
soft, underhand ‘mammer. The trajectory. should be such
that it does not rise higher than the subject’s head and
reaches the receiver at chest level.

Attempts: 3 Scbrmg.; ngimdm—-.?poin_ts D

. ' Fig. 2-20 Catch ’

“TTest Item No. 2. Ba// bounce and catch
. Factor: Eye and Hand Coordination -
’ The student must drop or push an cight inch diameter
" utility ball to the ground and catch it on the rebound
immediately, no intervening es are perrmytted. Jug-
gling the ball, having it strike ¥y part of the body (other
than the hanas), or a drop, constitutes a failure.
Attempts. 3 Scor/ng.: Maximum—3 points

.

ar

Fig. 2-21 Ball Bounce and Catch

* -
. .
J = -
1 Pt
.

. ’

z
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Tést Item No 3:Touch ball swinging laterally
Factor: Eyeand Hand-Coordination

With dominant hand on shoulder {palm down, index
finger extended and hand motionless), the subject on
command
"ball {softball circumference) with the index finger om the
side of*the ball. The i ctor holds the whiffieball sus-
pended on an 18°“ cord at mid-chest level and proceeds to

O 12
E

. ' .y

4

“touch’’ must touch faterally swinging whiffle-

)

Iy
.

swing the ball laterally. Commands are issued: (1) whep
the ball is at full arm extension across the midline; {2)
when the ball is at the midline’; and {3) when the ball is at
fuN arm extension on the dominant side of the mndhne ‘
Ari unsuccessful attempt is récorded if the subject delavs
response, tolches the ball with other than the index fun
ger, misses, or moves his head. .

: ; . ¢
Attempts: 3 Scoring: Maximum~—3 points
Y
, .
3 .
Fig. 2-22 Touch Ball Swinging Laterally
Test Item No. 4: Touch ball swinging foreand aft ~ ~ =~ .
Factor. Eye and Hand Coordination o/

*  With dominant hand on-hip {palm up, index finger
extended and head motlonless) the subject on command
“touch” must teuch fore and aft swmgmg whiffieball
(softba circumference) with mdex finger on the under -
surface of the ball The instructer holds the whufffebaul

-




i

}

b ]

suspended on an 18" cord at midchest level and issues
+ commands: (1) when the ball is at full arm extension; {2)

when the ball-xs at midpoint; and (3) when the ball’ vs

closest to the subject. An unsuccessful attempt s recorded

lf the subject delays response, touches the ball with other

* than the index finger, misses, or moves his head

Attempts; 3 Scoring. Maximum® ~3 points

Test item No. 5. Bat ball with hand
Factor: Eye and Hand Coordination

"y Same procedure as test item number 4 except the sub-

ject bats the ball with an open hand held in readihess *
between the waist and‘shoulder Am unsuccessful attem‘“pt
is recorded if some part of the hand does not touch some
part of the ball ' oot

Attempts: 3 Scoring. Maximum=—3 points

Fig' 2- 24 Bat Ball with Hand‘

Test ltem No 6 Bat ball with bat

Factor. Eye and Hand Coordination ot ‘

. Same procedure as test item ndmber 4 exéept the sub-
ject bats the ball with a plastic whiffleball bat whicH is
held in readiness between the waist and the shduider An
unsuccessful attempt is recorded ;f some part of the bat
does not touch'some part of the ball
Attempts: 3 Scoring. Maximum—3 points

C P
A
Fig. 2.25 Bat Ball with Bat
Maximum total points—=Eye and Hand Coordination—18

points ‘

Q
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_Test Item No. 1: Throw—right hand

EYE AND HAND ACCURACY

—
Factor: Eye and Hand Accuracy - , .

The subject throws a whiffieball (sdftball circumfer-
ence) at-a modified version of the Johnson Target “Test.!
(See 1Hustration, below). The subject may use eithef an
overhand or underhand throwing motion, mifiimum
throwsng dnstance——ten feet The ball must hlt’ target
without prev:ously touchlng the floor for a rect at-
tempt. Scoring: 3 points, innef' rectangle and liné, 2
points, middle rec.tangle and line; 1 poirit, outer rectangle
and line. -

f\ ttempts: 3 Scoring: Maximum—9 points

o

60- : -
' 40" 7 .
;o 20" ’
* lo|2s7]40" )
: ]
-L Sod v

1 Lk v

t [ - 1 '

] . ] [

Fig. 2-27 Throw — Right Hand

|
Test item No 2: Throw—/eft hand
Factor: Eye and Hand Accyracy -
Same procedure as te@tem’number 1 except that

TL Wilham Johnson, “Objective Test in Basketball for High

School Boys

13

-

+




. subject throws with the left hand. .
’ [} . *
. !

Attempts: 3 Sgoring. Maximu.m'—9p6ints I I

.

' Subject’s composite score on eye and foot accuracy is
jhe total number of point§ scored tn six attempts
Makimum _ total posnts— —Eye and Foot Ac:;uracy J8

" points : . .
Fig. 228 Throw — Left Hand . Maximum Grarfc} Tota/—-88 points . .
Max/mum total pomtt-—Eye and Hand Accuracy— 18 - ) ‘
points ~ Test scoring. The- Motor Ability Test Form, presents
’ ) ; . iterns clustered in terms of the following factors: gross
- o ) body coorflination; balance and postural orientation; eye-
’ EYE AND FOOT ACCURACY - hand'coordmatron eye-hand gecuracy; and eye-foot -
curacy. The* student’s raw-seores {n each 'area (for the
. I:::ezyzzn; :; 2’:;’;52:;:1 \/ nuthber of attempts ‘indicated), plus the anecdotal re-
* . marks describing how the tasks are performed should be
Same procedure as test item number 1 above excePt  recorded. Each trial in gross body coordination, batance
. the subject k“{k? stationary volleyball at the target with his and postural orientafion, and eye-hand cgordination is
) right foot and ¢he ball may touch the floor prior to con-  recorded on the score sheet in the trial cofumn vyith a plus
tacting the target. . © (+) to indicate success and a Zero (0) to indicate failure.
. A"f’"p!" 3 Scoring. Maximum—9 points The total numbet. of pluses will be the raw score. In the
"o : T areas of eye-hand accuracy and eye-foot accuracy, the tar-
" get scores for each trial {or a zero if the target 1s missed -

‘. completely) are each entered as a trial score. (example
2—0-13 A total 6 the accuracy task is then recorded in
the raw score colump. Sub-totals for each component arka
and a gr total for afl raw scores are computed on the
score t. ‘ﬁ/a‘ stugdent completes all attempts success-
fully, he will compile a grand total,of 88 points.

The raw scores will Iater be converted into percentiles
and stanine scores for the purpose -of computing the
Motor Ability. Index (MA1). These processes will be de’
scribed 1n class. - N

\ Table 2-3 provides the Motor Ability Test Form with
Fig. 2-29 Kick — Right Foot hypothetocal scores so that. the reader can review the scor-
. ing procedure.
Test Item No. 2' Kick—left foot
y " Factor: Eye antl Foot Accuracy . . .
Same procedure as test item number 1 except the sub-
ject kicks stationary volleyball with his |eft foot.”
Attempts: 3 Scoring: Maximum—9 pomts : . t .

, b ‘

Q 14 . . - -

ERIC _ - . - | o

.
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S

Fig. 230 Kick — Laft Foot =

-
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b - .' ‘ (TABLE23 , - . © -
T £¢ MOTOR ABILITY TEST FORMT ;o .;
N - . e . s & b
] 3 , “ bl .?
NAME Doe ' John« ~ 1.8 1 Northeast ;, * M ,
B . bast Furst £ M. Age  Qrade School Sex
. ¥ . R ) D '
HANDEBNESS: R X ¢ . ¢ ' & . « ' FOOPEDNESS [R X L __
. CLASSROOM TEACHER+__ M Smth ~ <. oo
DATE o/21718 % . f .
WEIGHT - %5 . - . :
HEIGHT __ 48"~ .
: - I . . | . - . PRE-TEST POST-TEST
. TEST ITEM. ATT . FACTOR'MEASURED TXBIQLS RS | % |S TRIALS RS % S
1 Walk_+ ) 2 | GrossBody Coord w0 2 .
2 Creep . i 2 _ ~Gross BOdV—QOQrd 10 1 \ ‘
* * 3'Ctimb starts * 2 Gross Body Coogd [ 2- 4 <
" 3skp 0 - T 2 Gréss Body Coord « +0 T ,
5 March-in-place o 2 Gross Body Coord +0 |1 )
- TOTAC (Maximum—10 Points} T 00+, 7 20| -4
) .1 Stand—both feet (15 sec | 3 | Bal-Post Orent L0+ 0 % 1 T
. 2Stand-night foot (15 sec ) 3 | Bal-Post. Orient ° +00 1" of d .
" 3Stand—lefrfoot (15sec) - 3 Bal-Post Orient , 00+ 1 A i
S 4 Jump—one foot leading 3 Bal-Post Orient 0+ 2 b
5 Jomp~both feet sirouitanaousiy 3 Bai-Post Drient 0+0 -1, .
+’ 6dump—both feet .. - .3 | - Bal-Post Orient +00 1 .
7 Hop—right foot . 3 Bai-Post Orieft 2 00+ 1 4 .
8 Hop—ieft foot 3 Bal-Post Jrient. 00+ 1
TOTAL (Maximum—24 Points) ' T 9 [10] 3 | *
‘" 1caten ’ 3 Eve-han® Coord i » 04+ 2
. 2 Ball—bounce and catch 3 Eve-hand Coord. g 0+ T 2 .
! 3 Touch batl swg. laterally 3- Eye-hand Coord +4+ 3 g !
4 Touch ball swg fore/aft 3 Eye-hand Coord : +44 3 T \
. ' 5B8atball with hang 3 Eye:band Coord © O++ 2
_ 6'Batball with bat’ =3 Eve-hand Coord, 0+0 1
- TOTAL.{Maximum-18 Points} ’ 13 50 5
L~ 1 Throw—nght hand =~ . 3 Eye-hand Accuracy 033 [}
T 2 Throw—lett hand 7 . 3 Eye-hand Accuracy "1 3 ’
- FOTAL~Maximum—18 Points) . 9 sl 7
- "1 KigR—right foot C .. ~ 3 Eve-foot Accuracy . 021 3
2 Kick et foot 3 | Eyefoot Accuracy 200 2 . . .
TOTAL {Maximum—18 Points) ’ ] 5 50| 5 -
GRAND TOTAL (Stanine Points) _ - i 24

O - g
) -

o -

ANECDOTAL REMARKS Difticulty with bilateral movements Balancing problem may Qe attributable
to inabihity to align parts 1n accordance with principles of center of gravity Fearful of height °
Eye4toot accuracy needs work :

.

@

WE-, " B ‘ ‘ <
'Symbols Lo .
RS = raw score « ‘5 R . ' i v += passed
% = percentile score A = Stanine score = 0 = failed
. N : . ‘ S .
bR Husendager, H K Jack and Lester Manti Basic Motor Fitness Test for .
Emotionally Disturbed and Mentally Handicapped Children Permission to
publish granted. ¢ - -
P A '
~ . . -
oo B . i
. : A} 15
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Aruitoxt provided by Eic:

RIC

|
GROSS BODY COOF{DINATIOM NE

0 - Makes no attempt towalk ° : h i ,’
1 — Walks with assistance ~ . ? . .
2 — Walks withﬁ irregular bilat p‘% : \
+ 3 -~ Walks with proper bilateral pttern fort&sathan 15
feet | \ @WL
4 — Wglks with proper bilateral att?rh for 15 orl ore

o J / ,
Motor Ability, Criterion-referenced -

«The instruiment is appropriate forf students who.have
difficulty comprehendmg the test directions provided in.
the previoys motor ability mstrun’iem:’ ? ’

I

e EANEAR

|
!
1
|

BASIC MOTOR A
SCREENING T

Test Item No 1: Walk
Factor: Gross Body Coordmat/on ' N

\V

feet * i
Correct bilateral pattern: left ar/wng\\t foot and: rlg&t‘
arm-left foot. -

-

oy ey
}
Watk : -

Test item No. 2. Creep ' 5

Factor: Gross Body Coordination

0 — Makes no attempt to creep

1 — Will creep when phys‘ic,ally assisted °

. 2 — Creeps with an irregular bHaterat pattern
3 — Creeps alternating hands and knees for less than 10

» feet . -
4 — Creeps properly for 10 or more feet

.

. : - Creep

lbud :
2Format patterned after the Basic Movement Performance Pro—
filetdesigned by H.F. Fait, Spec:a/ Physical Education: Adapted
Corrective, Develypmental, pp. 208-210.

16’

-

2
3
4,

Test Ytem No'3 Cllmbstalrs
Factvr Gross Body Coordination - ~ .
b "~ Makes no attempt to walk up stairs

1 -~ Walks up one step and down with assistance
"~ Walks up and down 4 steps with assistance
— Walks up and down 4 steps; two feet pn each step

Ste?rqm left to right foot or nght to left foot

1 -

2 — Hops on left gr right foot

3 — Combines stdpping and hopping in an |rregular
pattern

4"~

Sklps at least 0 feet in a smooth manner . ﬂ

.

Test Item No. 6: March-in-Place
Factor: Gross Body Coordination .

0 — Makes no attempt to march-in-place

11— "Marches-in-place if plyysically assisted

2 - Marches in an irregular pattern )

3 .- Marches in a rhythmical pattern; "15 steps in 15
seconds ~

4 — Matches in a rhythmical pattern; 30 steps in 15
seconds

Note: The tester sets the cadence by clappmg p per

second (15 seconds) and 2 claps per second {1 conds)

Maximum TFotal Pom'fs Gross Body Co'ordl ion — 20

points N

J

~ Walks up’ and down 4 steps; alternatmg one foot on /
each step



" e . 5 / -
- * - March In-Place °

BALANCE AND POSTURAL ORIENTATION

.

» b}
Test Iterm No. 1: Stand-both feet

Factor: Balance-Postural Orieptatidn
0 - Makes no attempt to aas:%ve the standing position

1 — Assumes the’ standing position, but will not extend
the arms forward from the shoulders at 4 90 degree
+and/or eep his eye$iclosed |
2 — Assumes the ‘correct standing pasition (arms ex-
tended and eyes closed) when assisted
3 — Assumes the correct standipg position, but shnfts his

greeposmon prior to the elapsé of 15\seconds
4 — Assumes the correct standing’ posttcon for 15
seconds N3

X
A
-2 '
’ ;i .
Stand—Both Feet -
" Test item No. 2: Stand.right foot \
Factor: Balance-Pbstura Orientation
0 — Makes no attempt to assume the standing posmon
.. on right foot ‘
’ 1 ~ Assumes the standing position mcorrectly, i.e., does
not raise the left foot o

2 — Assumes the correct standipg position {weight on
right foot, eyes open) when assisted

3 — Assumes the correct standing position, but shcfts
right feot or touches left foot to right leg, foot
floor or any other supporting structure prior to the
elapse of 15 seconds :

4 — Assumes the correct

seconds

standing position for 15

feet or moves his arms 15° dbgrees from the 90-de-

“Test. ttem No. 3: Stand-left foot ) ‘
. Factor:Balanee-Postural Orientation .=
0 —, Makes ne @‘}gmpt to assume standing position on
o left fogt -,
i B ASShmes the standing position mcorrectly, i.e., does
not raise the right foot <
2 — Assumes the correct standing position (weight on
leht foot, eyes open) ‘when assisted
3 - Assurpes the correct standing posnion,-})ut shifts
left foot or touches right foot to left leg, foot, floor
or any- dthpr sup}§pmng structure before time Iapse
“of 15 secgnds -
; 4~ Assimes . the ~rrect standing position for 15
I seconds -

I

Stand—Left Foot

-Test Item No.'4: Jump-land feet staggered
Factor: Balance-Postural Orlentation
0 - Makg;.no attempt to jump off 18" high step or

bench . ]

1 — Steps down_from step or bench with assistance

2 — Jumps with two-foot take-off and lands with assist-
ance

*3 — Jumps with two foot take-off, but lands incorreet-
ly, ie., does not land with feet staggered or loses
baiance

4 - Jumps with two-foot take-off and lands correcth}

17




b~

B

‘ .
Jenp—One Foot Leading e
v .
- Test item No. 5: Jump-land feet parallel
X "actors-BaIance-Postural Orientation ~ i
0 - Mdkes 'no attemp’mqump off 18" high step of
- bench % '
1 —+ Steps down from step or bench with assistange®  *
- Jurr?& with two-foot take-off and lands with assist-
ance b
3 - Jumps with two-foot take-eff but lands incorrect-
ly, i.e., does not iand WIth feet paral!el or loses ;.
balance L
4 — Jumps with two-foot take-off and lands correctly
A -
‘) /&
r Jump—Both Feet Simultaneously '
) Test Item No. 6: Stationary jump-both feet
' Factor. Balance-Postural Orientation '
- 0 - Makes no attempt o jump
1 .— Jumps and lands With assistance.
2 — Hops and lands with orfe-foot take-off
I 7N
’ Stationary Jump—Both Feet
Q . . ’
EMC . 18 Y ’ k]

Aruitoxt provided by Eic:

- .

: &

3 — Jumps with two-foot take-off, lands without stdp-
ping, loses balance, uses a support, or steps on, or —
out of an 18" square

4 — Performs the |umpmg task correctly ot

Test Item No. 7: Stationary hop-left’ foot’ S .-

. Factor: Balance-Postural Ofittién

0 — Makes no attempt to hop ' ’
1 — Hops with assistance

2 A Hops irregularly, ie., intermixes hops, jumps and

leaps
3 — Hops on left foot incorrectly, i.e., does not hop 3
~ _ times without stopping, loses balance, uses a,sup-

port, or steps on, or out of an 18" square '~y ,
4 — Performs the hopping task correctly )

L
"
N '
. »
Stationary Hop—Left Foot
Test item No. 8: Stationary hop-right foot )
Factor: Balance-Postural Orientation .
0 — Makes.no attempt to hop
1 — Hops with assistance -
2 — Hops uregularly, i.e., intermixes hops, jumps and
leaps .
3 - Hops on right foot mcorrectly, i.e., does not hop 3
times without stopping, foses balance, uses a’sup-
port, or steps on, or out of an 18" square .
4 — Performs the hopping task correctly
_Maximum, Total Points — Balance-Postural Orientation —
32 points
f
|
~ )
7 »*\l
) - 1
7
M . . o hidd -y
Stationary Hop—RightFoot -
sy
.‘uJ '(’ Y




| EYE-HAND COORDINATION
T4t ttom No. 1: Catch ' =
' Factor: Eye-Hand Coordination

0 -~ Makes no attempt to catch a whiffieball (softball
circumference)
1 - Keeps eyes on the ball momentarily, but does not
, make contact with hands
2 — Keeps eyes on the ball, contacts it with hands, but

does not catch'the ball
3 -~ Catches-the ball incorrectly, i.e., 1ugglzs the ball, or
~ . supports the ball with any other part of the body
other than the hands ’
4 — Performs the task correctly {3 correct catches)

*  Note: The toss must be from a distance of 8 feet and
thrown in a soft underhand manner. The trajectory should
be such that it does not rise higher than the subject’s head
and reaches the receiver at chest level.

.

i
Catch N

Test Item No. 2: Ball bounce and catch ) EEY
Factor: Eye-Hand Coordination
* 0 - Makes no attempt to ‘bounce and catch a play-

/ -+ ground ball (8" diameter)
1 — Bounces the ball, but does not make contatt with
hands

-

ERIC -

Aruitoxt provided by Eic:

- .

3«_

v3 -
[

-

- ¢

Bounces ball, keeps eyes on ball, makes gontact
with hands, but does not catch it

Bounces the ball, but catches it incorrectly, i.e.,
. juggles the ball or supports the ball with ahother
part of the body other than the hands , °
Bounces and catches the ball with the hands {3

times)

~—~Test item No. 3: Tou‘ch“ball swinging laterally

Factor: Eye-Hand CoordiW - .
0 — Makes ho attempt to touch a stationary, or swinging
whiffleball (softball tircumference) :

1 — Touchesa s@ﬁgnary‘ball with hand ,
" 2 — Touches a swinging ball with hand -

3 — Touches a $tationary ball with index finger 3 times;
ball suspended left of mid-fine, mwe‘ and right
of mid-line {head permitted to rotate} «

4 — Touches a moving ball with index finger 3 times;

balt to be touched on command left of mid-line,
mid-line, and right of mid-line (head to remain

motiontess)
Note: The instructor holds the whnffleball suspe‘nded on

.

an 18" cord at mid-chest level.

L

Touch Ball Swinging Laterally

~ ‘ \ ) -

Test Itém No. 4: Touch ball swinging fore and aft
Factor: Eye-Hand Coordination

0 — Makes no attempt to touch a stationary of swinging
- whiffleball (softball ci!cumference)'

- 1 — Touches a statignary ball with hand
R : i ‘ 2 — Touches a ball swinging fore and aft with hand
» . \-Q/ . 3 - Tou:_:h:as stationary ball with index finger 3 -times
" ( /a—l—-‘ (ball suspended at mid-line — 24", 18, and 12"
T ey from the student) .
' % . 4 — Touches moving ball wsth index fmger 3 times; ball
) .o ' to be touched on command at distance of 24", 18",
g Ball Bounce and Catch ~ and 12’ from the student ’




&
L %o, g
V.. o . Touch Ball Swiriging-Fore and Aft
. i N ' .
; L .
Tetidtém No. 5: Bat ball with hand -
Factor: E ye-Hand Coordinations, '
@ 0 - Makes no attempt to bat a stationary or swinging
} whiffleball with hand :
O Swings at a stationary ball, but does not strike the
ball cleanly {i.e., hits the string)
« 2 — Swings at a moying ball, but does not stnke the ball
. cleanly -
3 — Bats a stationary ball with the hand correctly (3°
times) .
4 - Bats a moving ball {fore and aft) with the hand
. correctly (3 times)
p
L ;
€
. o
( Bat Ball With Hand
| Test Item No. 6: Bat ball with bat coe
. Factor: Eye-Hand Coordination
y_-O — Makes no attempt to strike a stationary or moving
B whitfleball with a plastic bat -
1 — Bwings Bat at a stationary whiffleball, but does not
strike the ball cleanly {i.e., hits the strirg)
. 2 — Swings bat at moving whiffleball, but does not
n strike the ball cleanly r
3 — Strikes a stationary ball with bat correctly 3 times
o . \
20 L

,L—(”h

_ BgtBaliWithBat -

4 — Stnkes a moving ball (fore and aft) with ‘Bat corjg ..
rectly (3 times)

! Maximum Total Points — Eye-Hand Coordination — 24
points

/ EYE-HAND ACCURACY ..

Test Item No. 1: Throw-right hand (Refer to page 21 foy

target dimensions) e

Factor: Eye-Hand Accuracy

0 — Makes no attempt to throw -whiffleball with right |
hand h

1 - Grasps ball with right hand and releases in an
attempt to throw i

¥ — Throws or tosses the ball at a target 10 feet away,
striking on or within the overall boundaries 1 of 3
attempts. The ball must hit the target without pre-
viously touching the floor f@r a correct attempt.

Throw-Right Hand

.

) -
3 — Two successful attempts in 3 tries _ .
4 — Three successful attempts in 3 tries

Test Item No. 2: Throw-lefg hand =
. Factor: Eye-Hand Accuracy ‘
0 - Makes no attempt to throw whiffleball with left
- hand
1 - Grasps ball with left hand and releases in an
. attempt to throw , -




- &

=, s e

-

2 — Kicks ball at target 10" f‘eet away, striking on or
within the overal‘xundaries 1 of 3 attempts. The

ball may touch floor prior to contacting thé
target ' .
3 — Two successful attempts in 3 tries Y

4 — Three successful attempts in 3 tries

~
~

Maximum Total Points — Eye-Foot Accuracy — 8 points

e ?
. ‘\\ 8
' 120 .
i . Throw—Left Hand : N
— Y r
2 Throws or tosse‘snt.he ball at target 10 f‘e‘ei away, | N \1\\ \
striking on or within the overall boundaries 1 of 3 : ~
- attempts. The ball must hit the target without pre- ’
viously touching the floor for a correct attempt . *
3 — Two successful attempts in 3 tries =
4 — Threé successful at}e'mpts in 3 tries
Maximum Total Points < Eye-Hand Acciracy’— 8 paints ' Kick—Left Foot
EYE-FOOT ACCURACY cyN . - \
) . 60
Test Item No. 1: Kick-right foot
Factor: Eye-Foot Accuracy 40"
0 — Makes no attempt to kick stationary volleybali with . -
right foot 20
g
1 — Kicks ball at target, but does not strike it P \/“ 10- 25" 40"
2 — Kicks ball at target 10 feet away, striking on or | *
~ within the overall boundaries 1 of 3 attempts. The ) 1 .
ball may touch the floor prior to contacting the 1 H
target . ) I | b .
3 — Two successful attempts in 3 tries 1 . ! ! : ,
) 4 — Three successful attempts in 3 tries - o,

e \ . .
”

=l e EN

! .
| / , ) | ‘
\ « O3

G — \? T \ ' Johnson Target Test .
[ s AN b 2\ N
L -
N < Test scoring.2 Table 24 proyides the form for scoring
) e pupil performance. Use the form in conjunction with the
P—— test directionss For example, if a student makes no at- .

t Item No..'1) when requested, record a
» score of 0"’ in the opriate raw score {volumn. {Scores
. for each test item canér from ““0-4.) When the entire
Test Item No. 2: Kick-left foot » O

ef + test has been administered; determine the raw scores. for

Factor: Eye-Foot Accuracy
.. act .
0- — Makes no attempt to kick stationary volieyball with iaCh factor and the total performance score.

- N a
left fqot . , - . (\‘ N .
1 — Kicks ball at target; bt does not strike it . Y ! g
. When sufficient data 1s gathered; percentile sqpres for each
A'successful attempt s recorded f the.ball strikes within the test item, stanine scores for each test iterp.”and percentile scores of

Kick—Right Fodt - tempt to walk {

1

confines 6f the target, . the motor ability index distribution wilt be determined.
. \ 3 .. -t H
. - ‘ v ~ o M
\‘)‘ ' a ) . 21
. FRIC . Y \ .
' R a - . ¢




, .o . .

. I
_ TABLE 24
- % MOTOR ABILITY TEST F})RM‘
L
NAME -
Last First Age  Grade School Sex
HANDEDNESS: R ____ L FOOTEDNESS R L «
. _CLASSROOM TEACHER ) . DATE 7/
i [
4 % “PRE-TEST ' POST—TEST
, ¥ -—
TEST ITEM FACTOR MEASURED +TRIALS [RS [% |S TRIALS RS % S ’
1 Waik Gross Body Coord
2 Creep Gross Body Coord
3 Chimb stairs . Gross Body Coofd ]
4 Skip Gross Body Coord
5 March-in-place . Gross Body Coord . L
TOTAL {Maximum — 20 points}
1 Stand—~both feet {15 sec ) Bal-Post. Onent.
2 Stand—right foot {15 sec } Bal-Post Orient
3 Stand—left foot {15 sec } Bal-Post. Orient
4 Jugp-‘me foot leading . Bal-Post Orient
5 JumMpboth feet simultanaousty Bal-Post Orent ~
6 Jump—both feet Bal-Post Orient
7 Hop—right foot Bal-Post Orient \ E ‘ . y
8 Hop—left foot Bal-Post Orient ) )
TOTAL (Maximum ~ 32 points) PR | ' . .
1 Catch "] TEye-hahd Cobrd I
2 Bal!—bounce and catch | Eye-hand Coord; | -
k 3 Touch ball swg. lateralty Eye-hand Coord * .
4 Touch ba!! swg fore/aft Eye-hand Coord. .
5 Bat ball with hand * Eye-hand Coord K - d
6 Bst ball with bat ’ Eye-hand Coord . - N *
TOTAL {Maximum — 24 points) ’ d .
1 Throw-right hagd Eye-hand Accuracy .
= 2 Throw-left hand Eye-hand Accuraey .
3 Kick-right foot \ Eye-foot Accuracy . 4 .
4 Kick-ieft foot " Eye-foot Accuracy I
TOTAL (Maximum — 16 points} : - v '
e GRANO TOTAL (Stanine Paints} 3
' MOTOR ABILITY INDEX [ ]
R v, * . .
" ANECOQTXL REMARKS . )
E_3 ’ . a
. 3 . r Cd . - .
\\ . . ! . F 3
Sympols - | <
% — Percentile score -~ . , .
S — Stanine score* ! .- : JUE
o . \ ,
. 10 R. H‘llsendager, H K Jack and Lester Mann Basic Motor Fitness Test for'EmononaIIy ' . ) (
Disturbed and Mentally Handicapped Chiidren *
. ’
’
= 22 . [N .
Q ) 3.3

Aruitoxt provided by Eic: Lad

- \




g

! /

NS
.Posture Screening
Appraise the posture of all students .
Recommended screening procedures for identifying
students with potential body mechanics problems involves
the following series of steps (refer to Appendix D for
Posture Scggening Grid Construction Directions) -

1. Reproduce New York Posture Rating Charts. (Refer to
Figure 2-32) Note: Permission was granted by the
New York State Department of Education to repro-
duce forms as they are no longer available commer
cially, ”

2. Use constructed posture grid or Symmetngraf2
een students. Also have available a tray With a foam-

ubber insert filled with a foot disinfectant solution; a
chair;a stadiometer; and _a reasonably bulky object.

3. Students to be tested {maximum of five at a time)
should line up a'phabetlcally, as one finishes, he‘re-
turns to class and sends in the next student. While they

*wait, boys remoYe gym shoes, stockings, and shirts and

. don shorts, and girls remove shoes and stockings, and
don bathing suits. ‘Another procedure for evdluating
postural and body alignment is given in Appendix E.

/ 4. The testing sequence jnvolv&s: height and weight check
by an assistant; posture screening to detect static

~ posture {use foot bath solution to providé imprint for
detecting flat feet and as a disinfectant), walking to a
chair, sitting, rising, ahd lifting and piacing an object

on the flodor as a means of 4ssessing dynamic posture.

o,

—

1}

1Dwrs|on of Physical Education and Recreation, New York
State Education Department,
State Physical Fitness Test.

Beédég, Inc.
- .

2"Symmﬂngraf,”

|
Test dirpctions, modified lowa Posture Test. Subjec-

* _tively, observe gach pupil as he walks to and from the  *

"Posture Rating Chart” Ne‘v York. *

v

Fig. 2-31 Posture Screening Sequence

grid, 'sits, rises from the chair, and lifts and places an
object on the floor, It is important that the teacher re-
peatedly request that each child relax throughout the
screening; rationale: rigid unnatural body mechanics will
decrease the validitx of the screening,

Scoring procedure, modified lowa Posture Test. The
primary purpgse for including aspects of the lowa Postute
Test is to provide a means of assessing the student's
dynamic posture. .The¢teacher should be aware of, and
record, anecdotal remarks for the following atypical pat-
terns: . ’
°
°

Improper alig;unent of body parts (while walking)
Slouched sitting posture (i.e., exaggerated back curve,
head and shoulders forward)

Lifting an object by bending the back rather than the
knees “and hips and supporting the object away f,rom‘
the center of gravity

Setting an object down {use the same criteria as for

1

hftmg an object) .

Test directions, modified New York Posture Rmng .
Chart. 3 Equipment needed.

1. Heavy, clearly yisible plumb line.

2. Convenient stationary support.for plumb line.

3. Masking tape (approximately 1" wide). .

4. Backdrop or- screan

5. Grease pen . ’ -

" .

S

—_— .

3Dwrsion of Physical Education and Recreation, op, cit., p. 14,

1
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POSTURE RATING CHART. . Grade [4]SI6I7I8]9lI0NI1}I2!
NAME . Dos Tohn ae 12 - Ratersinitiols [ 1 I ™V | [11]
. Last, First ex m - Dateof Test [ I T [ [t

. A XN
7 4 | Pt gL
g o J
< / LATed %
N . p3iixi] 7 e AE
\) Fodidtd S
. . N N
¢
. It
\/ ; v/ ]
HEAD CRECT GRAVITY LUINE HEAD TWISTED OR TURNED TO 4 MEAD TWISTED OR TURNED
PASSLS DIRECTLY THROUGH ONE $SIDE SLIGHTLY 7O ONE $10E MARKEOLY
CENTER " . : .
7 4 4 '>)
/ .
. N 2 x
—~ o Sl 7 LHED, 5 o 5%
- " o o 4
) ) ] i %
4 ; » /S U X = X § !
/ ' ~ 23 Z‘z”':’ il -
: k \ / ’ :,'V‘ f‘"‘" LR ALY "'
SHOULDERS LEVEL . ONE sWouLDfR sLIGHTLY ONE SMOULDER MARKEOLY ~ ,37,5 N TN -
(HOR1ZONTALLY) ¢ HIGHER rmf OTHER .o WIGHER THAN DTHER :-.'.':;é::,, R?; ;'1;@
A H - i =R £
7 Z b 4 2: Aeeed 7 557 oy ) :
- : — iiik’?, A %
7 ) 4 , I e g Soel
L 3 \ g e e St
N ) s} \ i W TN F3 ?y
2 / N A O kY, i
5 ! s 5;& ot F2 65 R
h ) e ik 2 Eh 5 3 a.ﬁ
'.:"‘ Py%e o ‘zb' )
. SEA 1 i S
— = .f,;; 4 ,_f;:g\ 5 iy 1 3 E/
3721 ; ::-.,,\‘_;x .f.‘:‘?( ¥
. 3 “'2' - ;k}‘
+ SPINE STRAIGHT SPINE SLIGHTLY CU.V?D SPINE MARKEDLY CURVESD ot %3 F,
% s - LATERALLY LATERALLY 32
7 4. [ |/ ,
/ .
[ ‘ . Y B
WIPS LEVEL (MORIZONTALLY) ONE HIP SLIGHTLY HIGHER ONE MIP MARKEDLY WIGHER
P
7 , 4 i
, .
.
l ‘ '
" h, W) { )10 PR 2 % %
: o E 8- D008
- FEET POINTED FEET POINTED OUT . FEET PDINTED OUT MARKEDLY 3 Y 34 ¥ gty
STRAIGHT AMEAD . : ANKLES SAG IN{PRONATION) X XA £ '{-,\
- ; v ; e — - s S g A !
7 o 4 B :. . =30 .
{ ' . . e I i e T AT !
. s . VT R0 " A 3
- 'g 3’ Y] : g 84
B . LS v ORY y gy Aty
. A »_‘:\,, Do B )
. : s > d Pded ok ke
. : > mn 18 DR B A T2
_ ARCHES WiGH ARCHES LOWER, FEET ARCHES LOW. FEET MARKEDLY ;éﬁ::{ E:,:’?:?.’(“, ;‘f‘/’:;: g
——— . SEIGHTLY FLAT FLAT . § AN o SERIN
BEY TRV A ]
. RNELANE o S arponhy’,
_ ) Total Page One | 33]
* Fig. 2-32 . . '
QO 24 . » (Coustesy of the New York State Education Department ‘ ‘ 5
ERIC " Screening has been modified to 7-4-1.) /. ' .
< - .
Q.
. ’ . 13 -_) | .




' T  Grade [4]5T6[7[8]SNOMIZ] -

Fe. 222 (Continued) .Total PageOne [ | [ 5] 1 [ 1.4 |

3 s

-1 3 NECK ERECT,
4 - CHIN IN, WEAC
. IN BALANCE
DIRECTLY ABOVE
SHOUL DE RS R

1

% :

; % Fe™N s L YE e

Hrck EigntLy } NECK MARKEDLY S 2
—_— ; :

W5

FOR@sRTY CHIN . ‘ FORWARD . CHIN
i:
sucnu! Ut S MARKEDLY DUT

5. \’ .’ ‘

—
\\__\-?/"'\J

A

. |4 -
- A ¥
CHEST ELEVATED, } cuest 3&: CHEsT \
BREAS TBONE [ I yStionTLy’ MARKEDLY ~
FLRTHEST | - CEPRESSED DEPRESSED
/
[ LT PasT, — \ (FLAT)
0F BOOY
A \
,
=]
- ~
s kﬂ ] I SHO.LOERS
P ~
. - . MARKEOLY
SHOLL DEwS SHOLZERS L\/ FoRwARD
CENTERE ~ »~ SLIGHTLY o = [ SHOULDER
foaaarD BLADES
[ PROTRUL ING
IN REAR)

F-3
3
%]
4
)
N
LR

PER BAe

NORMALLY,

I PPER BACK LPPER BACK

-
LLIoMTLY MARKEDLY

M€ RO NDED

ROUNDED

\—%/\j
N—
— -—t
‘ -
..'“"1'
S
Nt
o od] ™
LV
I'& ':
QLR EREAN
N \.
58 e .
. =R Al
GRS
%:‘A 7

4 i -
O V]
L _ae v - T e L T / TRONK INCLINED
——t — B
ST O REAR o 1O PEAR
3
[BETS ARKEDLY
o
S
4 | 1
-
) - \
- \ Astouen
ABUCHUEN FLAT \ AT LMEN PROTRUDING
PHOTRL NG ' AND *
. —- v SAGGING
- -
* ]
? "4 1 !
. [
(4
LOWER BACK \ LCAER BACK ) I LOWER BdalK
Lomr A —_ TR CACR
NORMALLY SLIGHTLY MARKEDLY
- uwwED - <CLLOw “B—  .oLLow

TO OBTAIN TOTAL RAW SCOFE.

1 Determine the score for each of the above 13 items as follows
7 pomté it description 1n left hand column applies
4 points 1f description in middle column apphes
1 point i description 1n right hand column apphies
2" Enter score for each itém under proper grade in the scoring column
O a3 scc;res, plus a constant of 9 and place total in appropriate SPaCE - Constant 9 C
EMC - /‘j,r) Total 70 - 5

Y

'Y -
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examiner
_ Position for Rating Pogition for Rating '
- Lateral Posture Ant, erior Posture
s Fig. 2-33 N.Y. Posture Saeem ure! , :
) ! =
Procedure: - - ‘ ayl’ Firs]. observe the pupil; then review the illustra-
! tiops and descriptions on the Posture Rating Chart.

12 Suspend a plumb line from a ststionary suppl)rt in

/7

; homself and the pupil.
. Atter the pupil’s lateral posture and feet have been

front of ap appropriate screen so that thig bob touches
the floor. Directly under the bob, construct a straight
fine using the )mg tape. This line should'begm ata
point on the Tigor three feet from the bob toward the
screen, pass directly under the bob and extend ten feet
on the examiner side of the bbb, (Refer to Figures
2.32 and 2-33.) : )

. The.pupll assumes a comfortable and natural stan&mg

position between the plumb line and the screen, strad-’

dling the short end of the floor line with his back to&‘

the plumb tine.

4 The examiner takes a position on the floog‘lme about

ten feet from the pupal with the plumb | betweery

rated, the pupil thén makes a one-quarter left turn’ s
that his left side is next to the plumb line and st/a
with his feet at right angles 1o the floor line. I

5. Examiner scores each segment as shown on the Post re
- Rating Chart. . /
1 e
Permission to publish granted //
{ /
Q 4 /’,
ERIC ! /

oo

juate the pupil and record his score in the box

r theafipr grade column.”

) Pupil’s score S gach segment should be 7, 4, or
1. The sum of‘the thirteen scores should then
have the constant oi 9 added to it.

{2) Each segment “should be scored separately and

the scoring of the previoiis segment-s shduld not

" be allowed to influence the scoréof the segment

under. consideration at the moment. ,

)

Scoring procedure, modified New York Pdsture Rating
Chart. The student’s total score is a composite of the
13.item New York Posture Rating Test, plus anecdotal
comments regarding the dyMﬁhoveknentk Note: Al:

xhough ihe New York creening Test is scored ona 5—3 1

the New York Test is 65; a
maxomum score ung I oposed procedure would be
ts to all raw scotes gives a
;botemlal maximum 53& 5t 100).. This adjustmem tends

T2 amngiul t\b the students since

they like to view ol ek terms of the arbitrary 100
standard. ' W
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- Kinesthetic Target-Throwing Test

Test directions. Administer the tarflet-throwing test to
all visually handicapped students,

Test ltem: Kinesthetic Target-Throwing Test
Fattor: Kinésthesis

Prior to testung the subject is required to "pace” the
distance to the target and to '‘feel” the target dimensions
with his hands and arms. During the tactile process, the
instructor explains the “points”,
subject is theh allowed three practice throws with his
dominant hand. After each throw, the instructor com-
ments upon the accuracy (e.g., "low and -to the left,”
high and to the night,”” etc.) Finally, the subject throws
the whiffleball (softball circumference) at the target ten
times (without verbal comment) The subject may use
either an overhand or underhand throwing motion from a
distance of ten feet. The ball must strike the target with-

- out previously touching the ﬁfloor for a correct attempt.

Vi

i

Scoring: 3 points, inner rectangle.and hine, 2 points, mid-
dle rectangle and hne, and*1 point, outer rectangle ‘and
hine.

Attempts: 10 Scoring. Total Points for ten attempts
. 60"

40" *

7 20"

3pts. 10”| 25| 40"

2 Pts

1Pt

Floor Level

.
Fig. 2-34 Target-Throwing Test
Self-concept
Administer the instrument that 1s appropriate for the
age Jevel and modify n accordance with the child’s dsy-
function. For example, a blind student in grades 9-12
would' be administered the Wear Attitude Inventory. A

"buddy’’ .could be selected to read the statements and

record the verbal responses given.

Test directions, _pictorial self-congept s«:ale.1 Boys and
girls,-my name 1s Today we are going to do some-
thing that 1s NOT a school test but is hke s game {(Have
teacher help in passing out cards, colored sheets, and smali
biue Piece of paper) Make sure teacher sees there are
BOY cards and GIRL cards 3

1Anqem$ Bolea, Donatd W Felker and Margaret © Barnes,
"A Pictonal Seif-Concept Scale tor Chigren in K 47 Journal of
Educational Measurement pp 223-224 ~

ZNote s A packet of test cards will be prévided i1n class

\ ‘ .
\ f

RIC J

Aruitoxt provided by Eric

for each rectangle. The -

a

a7

5Does éveryone have a blue sheet oPpaper a pink sheet
and 32 "yeHow sheet? Does everyone have a pack of
pictures? -

Put your colored paper on the desk with the blue an
the left. (Show them by holding up paper, or drawing
them on blackboard, or taping the sheet to the blackboard
- big blue at the left as you face the blackboard.) -

Now this is where the game begins. You each have a

pack of pictures. Ine icture there is a boy or girl with
a star on his shirt or dress. Do you see the child with the
star on his shirt or dress on your first picture? So you are
looking for the child that has the star on his shirt or dress.
Sometimes there will be pictures with more than one
child. Which child will you be loaking for? (A. child with
a star, etc.) If you think that the boy or girl with the star
15 hke you, put the picture on the blue sheet of paper.
(Point to sheets on board). The blue sheet of paper 1s for
pictures that are like you. If you think that the boy or girl
with the star is sometimes like you, put the pictuge on the
pink sheet of paper. The pink sheet of paper is for pic-
tures that are sometimes like you. If you think that the
boy or girl with the star is not at ali like you, put the
picture an the yellow sheet bf paper. The yellow sheet of
paper is for pictures that are not at all like you.

If the picture of the child with the star is like you,
where wifl yoﬂ’put the picture? (On blue.) If the picture
of the child with the stdr is sometimes-like-you, where will
you put the picture? {Pink.} If the picture q_. the chud
with the star is not aj. alt like you, where wilf you put thg
piéture? (Yellow.) -

Do you understand what you are going to do? When
you have a question raise your hand and 'I'll help you.
Remember you are the one to choose where your pictures
will go. When you are through, leave the pictures on the
sheets of paper, raise your hand, and | will come to see

you when | can. | might be busy so please leave the gards "

in the piles and wait. Walk around, check Iayout .

To:  Schools and Agencies Implementlng Pr0|ect ACTIVE
From: Dr Thomas M. Vodola

Re:  Administration of Self-Concept Scale
Suggestions based on previous t‘ecting experiences

1. Administer only the "8"” Form for pre-and post-tests
antil we check the "A’ Form out again The "A"
Form did not correlate highly with the total test {50
cards) therefore it may not be valid,

2 Whether testing one student, or a group, have all stu
dents complete one card before movig on to the next
card ’ -

3 Explain ®ach card to the individual or group Note:"

The directions state that if the child in the picture 1s
Ihke you, place in one pie, etc Our thsting revealed

inaccuracies with that approach because the facial

1 . !
The writer divided the 50 cards i1nto two evenly weighted
decks, the purpose 1o reduce testing time

1

' 27
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expression is the key factor for self-image. For ex-
ample, “B” card number 6 shows a pupil doing a cart-
wheel with a smile on his face. A child may select “not_ -
like him’’ because he cannot do a cartwheel when in
actuality he should select “like him” if he is a happy
child as the facial countenance indicates.

. If possible, have the_classrdom teachers administer the
test. | believe they will find the experience enioyable
and will be interested in the post-test results. Addi-
tional cards, may be purchased from ED Corporation.

. Test only students who can reason since it is of doubt-
ful use with tramabls or any students who cannot
comprehend. ’ -

Record pre- and post-test scores on Evaluative Data
Sheets and submit to the Project Director in June.

Test scoring.

1. The scoring of the PSC is facilitated by the method i in
which the cards are gathered after the subject has
sorted them into piles of “’Like Me,” “Sometimes Like
Me” and “Not Like Me.” The most advantageous
method of collection is to put the child’s name on a

, blue stip of paper. Use three envelopes stapled together
{see diagram) and then put all of the cards from the
“Like Me” pile in an-envelope with the blue slip, the

N “cards on the “Sometime” pile in the middle envelope, )
X L 2and fhe cards from the “Not Like Me” pile in the other
a@yqlope This can be done quickly and is almost
x\—asse htial for g:éup testing. These cards then can be

) retamed for prepyarat:on for scoring till a later time.

. }ﬁsﬁv ,?

-

SOMETIMES
LIKE ME

"NOT
LIKE ME

.

2. Scoring can be done by hand by using the “Pictorial
Self-Concept Scale Score Sheet”” which contains direc-
tions. (See Tabie 2-6.) This 1s time-consuming and is
not advisable except wheén only a few are to be scored.

3,b ED Corp. has a s;:oring program and will run data fer
l you for a small charge. (Address: ED Corp., 822 N.
I Salisbury Street, W. Lafayette, Indiana 47906.)

: o 39

" ities which the child selects.-

4. The data must be put on computer data cards to use
the scoring program. Each card-in the “Like ‘Me" pile
gets a score of 1, each card in the ""Sometimes” pile
gets a score of 2, and each card in “Not Like Me" pile
gets a score of 3. The use of IBM mark sense'cards or
1230 answer®heets allows you to record the data &nd
then easily produce a computer ddta deck for scoring.
The transferring of scores of data sheets takes approx-

imately 3 minutes per subject tested. Rather than

purchasing from ED Corp., the service of producing &
computer deck (which is .06 -per card) .you should
check with your measurement and research cgnter to
see if they have facilities for producing a data deck for
you. The charge for scoring by ED Corp:, is then only

“$5.00 for each group of tests up to 1,000 tests per
group ,

Test directions, a picture choice, wadekK1 This

s
W

instrument seeks-to measure a child’s interest in ?our sub-

ject fields (language, listening and speaking; math; science;
and aesthetics — art and music), by presenting to the child
28 sets of three hypothetical activities; he is to choose one
of the three activities he would most like to do. Each
activity is presented both orally by the test administrator,
and visually in the form of a picture on the child’s re-
sponse sheet-The picture is included to provide the child
with a mnemonic device to aid*him in perceiving the
choices and in making his response. Each pupil will obtain
a profile of Your scores, each consisting of the number of
activities selected in a particular subject area. |f desired,
however, only certain subject areas of interest to the user
may be scored.

The actwities were selected to sepresent both subjeft
areas of concern as well as &ctivities within the child’s
realm of experience. It is assumed that relative interest in
the various subject areas may be mferred from the activ-

{t is expected that children wili require approximately
20 minutes to complete the instrument. It hras been found
that children of kindergarten age and above afe able to

perform this task when the recommended practice activi- -

ties are used prior to beginning the measqre.

The following practice items_ may be used to insure
that the children understand the procedure for \respond-
ing. These or similar ‘pictures are to be drawn on the
blackboard, and different children are asked to mark their
responses by placing an X over the appropriate picture.

.

) Attitude Towsrd School, Grades K-12, Revised Edition, pp.
48-81. Permistion to publish graneed.

—
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1. Which one would you rather do? s i . '
N 72
' - N ) '
, . v }
. i .
. X !
| N ! ¢
| ) L A
s . s \
o ™ a »
‘ ——— ‘_;\ . / . N
play with a dog chopdown a tree .
2. Which would you rather do? .
’ {
~ e ‘ VN
R -« ~ T ). \/.-‘) .
) _ ‘ i w <
' ol XE \. G,
- S~r \\‘ ' \ ! \‘\‘ i '
! Yy . ! ,’I(/ YN
oA . . A : r’ ! ,: i
- / \( - ’A; \\‘ \ . / /I //
- R \\ A
. draw a frog read a story about a frog find outhow
- ) frogs breathe
3. Which one would you rather do?
) ¢ ‘e
/; \, 17/? » L1
\\_‘/’ \S"‘ /7/1
KON s/ 2 :
TG, s /I /) .
‘ - / /44 J *
A .
! ' 7’3‘1 / - R \ \t \
R4 1 E . L’/ /‘"\ﬂ >
_ -~ . ‘1{ —— T - <t
, 5 Y ” . \
find out-fxévg guitars play a tune read how tHe guitar \
‘ make sound on the guitar was invented, 9

. Emphasize that there are no "right”” or "wrong”’
answers, and that different children may be expected to
respond differently to the items Therefore, pup"ls need
not worry if their response is different_from that of

another child. .

-

Students should receive four response sheets, stapled
together in sequential order. {See pages 33-40 for answer
sheets and scoring.templates.)

Each row of pictures may be identified by the numeral
at the left of the row. For pupils who are unable to iden-
tify the numerals 1-28, close supervision will be required
to tnsure that pupils are responding at the right place.
Administration will be most efficient if conducted with
small groups of children rather than with the enfire clads
at once.

.
y

-

11)

Aruitoxt provided by Eic:

* -~

. ject areas may be identified by the lett

- +*

Test scoring. Scores may be obtained for all four sub-
Ject areas or only for those particular dreas which are of
interest to the user. Subject areas rebresented by each
activity are indicatéd on the scormg memplate Scoring
templates may be prepared by cumng ut the boxes. Sub-
beside each box
(L = language, M = mathematics’S = sclenee A = aesthet-
ics}. The template may be placed over! the student's re-
sponse sheets and the responses for al Subject areas or
omy for those areas of interest may tabulated. Each
sypject is represented by 21:different actvities; thérefore,
studerits may receive a maximum of 2? points on amy
particutar sublect area.

For each sublect area, arvaverage scor for a group of
pupils may be computed by adding the i dividual scores
and dividing by the number of students in the gropp.

~
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. T T TABLE 26
i 3 '/ PICTORIAL SEI:F-CONCEPT'SCALE SCORE SHEET ‘1%
.. o ttem " Card Value LikeMe | Sometimes . Not Liks E
. LikeMe * Me T
: 1 4 81 P . : ‘
r - 7 S a38 | - - 3
- ° 3 308 i -7 -
i 4 79 : 3 ‘
yT 5 Ao ,‘
R & 6_° R ;
Ta e et —
’ - b o E T A
9 TN 3 T
» . L NN W (AN I 4
A L T )
1, 12 BT ¥ TR i
N . 13 :f: - . e
. "L f 14 L 4 L/ o
15 L S .
S 16 o~
. 17 . T 28 !
18 L], )
o 19 ' S -
. Il 74
- 20 ,
: ) 21 :
Y 22
, 23 .
. 24 ' g
25
. % —
27
28
2 375 .
. 30 /s
- T 296
32 _| ‘138 NE
! a3 . 159 .
) 12,3 L
‘ .35 145
) 36 185
37 169 - ‘ ‘
o~ 38 153
39 154 ' .
- a0 . 139
! 3 373
42 131 s c - T
) 250
L e 44 166 | . . -
3 45 310 . i
@ | 103 - .
e 47 324
L.y 48 61 -~ 2
< 49 451 e
50 494 X
Total> . ! .
. No- * H\ ~ o
S L RS B S
. N N
ERIC oM
‘,, , ‘ 3

Definitions:

Itém — number on pictorial card.

Card” Value — as determined by eight
judges. Low vthe-postive. High value-
' negative, :

, .
" Like Mg; Sometimes L e Me; Not Like

Me. Determined by car placement dur-
ihg test. -

otals — determined by adding the card
~yalues for cards placed in each column.
‘ ?r‘“ .

No. — number of cards placed ig, each.
column, RN

Average — Total of each coluri%;l“,'card

values divided by number of cards placed_

in that column. .
.© Bolea, Barnes, & Felker, 1967
T w—
(Permission to publish granted.)
Name .

Score = (X of Not Like Me Gol.) minus

(X of Like Me Col.) + 50

B -~
High score = positive self-conceptj-

.



o

. . : " .. APICTURETHOICE" >
¢ Primary Level {Grades K-1)1 |
- . 7/ . -
Diregtions: (to bé read aloud) Look at your paper and you will see that in each’row.there are three pictures. Each  C
picture i’ about something you might do in school. | will tell you what is happening in each picture. Then you will put
an X over one of the pictures to show which of the three things you would most like to do.- .. .-
’ 1 . L] -
Vo B P Find Your name ‘ *  Paint fpicture” ] .V-\Count the children in class ' .
- ‘ . . - ™)
g}‘?\ Tel . <
2. Smg 5‘5!'@ . ell a story » Tell time
¢ - ;
’Colm a book e Change hard things into soft things Listen to a story
. .o & soft things into hard things : )
. " ,’ - \__\
' i -
a2 - B
L . 4, Speak to someone through a .Color tin-cans e Fit little cans into big cans ' N
can T — - ' i s .
’ p < ) - ~ 7
5. Cut out pictures of cows Listen to :Find out what cows have %0 do
i ' ‘with butter, cheese and milk
§ ~ .
6. Count the sticks in a box Listen to a story about the sticks Find out what the sticks are made
.- N s ' of '
A ! V 5 . .
— B - - 1 Y
7. Draw a fish Watch how a fish moves. , Listen to astory about a fish -
8. Find out which _trees have Count the treesjon the block \;vuth ' Draw a picgute of a tree with
®Ysmooth bark' and which have ' smooth bark smooth bark ahd a tree with rough

rough Bhrk Ny bark 3

’.5 : . -\/\ "‘,{’u ' )

L g - . /5
- 9. Make something from clay Find out where clay comes from . Give each child the same amount of
clay ~ ..
10. Count the beans in the Grow a bean plant . Make a picture using beans
11. Listen to a story about a Make a teappt Find out how a teapot makes steam
- ~t- .
teapot o e . . \. vt
1 ¢ .
12. Draw pectures of dfferent Tell about g:fferent kinds of trans: Find out why some kinds of trans-
kinds of transportation portation . . portation have two wheels and \\
) :  » -others havk three‘)or four - b
- ; <
+° 13. Be the one to tpll how many Speak in a Christmas play” Paint Christmas cards -
* days until Christmas S . P ~ s
‘ ) S
14. Find out why popcorn pops . Tell & friend how to make some- _: Meéasure oil and: popcorn for ’
thing:out of popcorn  » popping
. [
' 15 See who can tap marbles the See what happens when marbles are Play a word and letter game with
fastest: heated ° marbles .
. , § . . . b ‘
- \ = +
16. See how far you can shoot a Find out why a rubber band Make designs on a nail board with .
rubber band } stretchyes ) ) rubber bands - o
- et .
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17

“18

19.

21.

22.

23

24

25

27

A

htd - -~

.- Hear a story about trains&-‘:/

. Count how many planes go up
and how many land atthe airport

.

Pretend to be a turtle

. Listen to a story abouk a‘ boy
and his shadow
Talk to a mailman -

’e what things a magnet will
pick Op* and what things it
won't pick up
" .
v 1

. Paint boxes to make a store

/\

.

. Paint with sponges

. Grow cotton

. See how much a new leaf
grows each day .

See what happens when you.
put water on a pine cone

. See how big something is

-~

~

~

" See how long it takes a tyrtle to get

v

-

M -

PICTURE CHOICE (Continued) -

.
1 4

Eind.out what_makes a trai;@e . Count cars as a train goes by

w -

» Find out_what the wind does to a -

Talk to a pilot
.- plane

.
-
by

-

\
Feed a turtle

across the room . )

Find out why we see our shadow Fin ays to see how long our

and when shadow is ’ _
P~
Find out how many days it will Sing a song about a mailman
take a letter you mail to get to your
~

house 7
Listen to a story about a boy and See how many things a magnet will
his magnet pick up at one time .
Count money in the store Tell everyone there is a new store

+ \ . .

. i
Find out how much water different Find out where spong re born
sponges hold and grow
Use cotton to make a picture Listerr to a story about cotton =

_ .
Use leaves for tracing on paper Find out which trees don't lo
’ ’ - leaves in_winter o7
. - .
Use pine cgnes to make an ow! Tell the children in the room about . -
. ..a pine cone “ -
See how pretty something is . Tell about something old -~ .
N ity §
- - !
- . .
~ ' Y A
A N .
. . /
¢
H
- ~
\ 1 N N
' - 2 - .
. '
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A PICTURE CHOICE: PRIMARY LEVEL (GRADES K-1) -
Answer Sheet -




APICTURE CHOICE. (Continued) . - o ' -




*APICTURE CHOICE (Continued)
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A PICTURE CHOICE (Contmued) .
- Answer Sheet g
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Qsorting Todmlquo )

- Tut-dincuom and scoring procedures, g-sorting tech-
niqus. This *“forced-choice” technique provides the teach-
er with a means of identifying the child’s self-concept and,
of greater stgniﬁance target hehaviors that need atten-
tion. The procedure mvotves having the student fill in the
formboard twice. (See Figure 2-35). Self-report No. 1:
The student reviews a/f of. the behaviors listed in Table 2-6
and, starting with the behavior that is “most like me,”
records that number in column 1. For example, if the
child feels he “annoys classmates,” he should record *'20"
in the “most like me’” column. In similar fashion, he
records all indications of his “'real”’ self on the formboard.
Self-report No. 2 may follow immediately thereafter, or in
a day or two. However, on this occasion the student is to
record on the formboard indications of his “ideal™ self,

i.¢., how he would like to be. «
The two sets of scores are recorded as follows: (See
Table 2-7). {

1. Test No. 1 (Reali Self): Record card number choices in
Column S-1. In the example cited previously, a

II1II

Q'ABLE 26

ITEMS ON THE BEHAVIORAL Q-SORT
(Elementary Level)

Pe'r*&ms activities requested.

Pokes or hits clagsmates. .

Leaves activity area without permissi‘gn.
Scores high on the physical fitness test.
Easily distracted. ‘
- Is well-coordinated.

Disturbs classmates by making noise.

I's quiet during class time.

"Day dreams”’ often.

Follows directions.

. Smiles frequently.

Often taps foot, or fingers.

Pays attention to assignments,

Performs taslg slowly.

Throws objects in class.

Performs skills well.

Talks out without permission.
Successful in athletics.

—
COPNDO ™ WN =

— el i i  med  meh  meh
RN RT IR -

would be placed in the S-1 column to the right of Card 19. Talks to classmates often.
No. 20. 20. Annoys classmates.
2. Test No. 2 (Ideal/SeIf)' Record card number choices in 21. Successful in intramurals.
Column §-2. 22. Asks teacher questions.
23. Uses free time to practice skills.
{Note: AIl numbers recorded far total administrations 24, Recognize_d by classmates for physical ability.
should range from 1-9.) - 25. Walks arour_vd‘gym during activity time.
3. Enter the difference between thg scores for tach card ™~ . - o
in the "D column. For example, the child who stated _ p S .
he annoys classmates, might indicate. that ideally g -
"annoying classmates’ is "’most uniike him.”” Thus, his w g w g w e
- scores would be recorded as follows: w 25 E ; ) 5 -
= "__:' v ] E' w ¥
% w < 3 < 2 5 E‘
s . 2 4 - s i ¥ =)
Card Column Columq),» D TD z w = .z
No S1 s2 : w 2 3 g 2 g
w
20 1 9 8 64 2z > . X
4 ¥4 w - w <
o > v > §
b 5
g 2
{Rule of thumb: difference scores of 3"’ or more may be
indicative of target behaviors that should be modified.) -
- 1 2 3 4 5 6 7 8 9
2 . . Most Very Like A Unde. A Unlike Very Most
4, Total the D scores and insert in the formula. For Lke ‘much me. intle coed  lttle me:  much  unike
example: me  like like unike unhke me
’ ) - me o  me me me
1- p? 200 . i -, Fig. 2-35 The Formboerd
= ‘— — = ‘ —_—
f " 200 =1 200 ! 1.00 Modified version of ‘The Behaviorsl Q-Sort As A Disgnostic

Tool,” Roger Kroth, in Academic Therapy, Vol. 8, No. 3, Spring
1873, pp. 317-330. ,

41
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{
Name of Subject

TARLE 27
BEHAVIORAL Q-SORT RECORD FORM!

Sex

-

Phone _

School i Rd Teacher

]

- Name of Examinee.__ -

Date of Birth

Date Tested

-~ Grade

-

Relationship to Child

Age

Card
No. -~ .81 Y

Column
S-2

D

D2

ey

Ll

olo|lvw|lojlo|es]jw ]|

o

—
—

-
N

—
w

—
E-3

- 15

1"

16 -

17

18

19 .

20
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A

22 . .

23

24
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. An “r" {correlation) of 1.00 indicates a perfect rela-
tion between “real” and ‘‘ideal,” or a well- I-adjusted child,
assummg the chcld is honest in his responses. The correla-
tlon score providesbaseline mformatnon it'has no other
value. Followmg treatment lnterventnon the teacher
should readminister both tests and determine a second “'r*’
‘score. With limitations, an increased correlatlon is reflec-
tive of an enhanced seif-concept.

.-

Tést dlrectsons wedr attitude inventory. t PLEASE
READ CAREFULLY Below you will find some.state-
ments about physical education. We would like to know
how you fee! about each statement. You are asked. to-
consider phykidal education only from the standpoint of

~its place as é;\ activity. ceurse taught during a regular class
penod. No r¢ference is intended in any statement to inter-
scholastic or intramural athletics. People differ widely in
the way they feel abou® each statement. There are no
right or wrong answers.

-

You have been provided with a separate answer sheet
for recording your reaction to each statement. (1) Read
each statement carefully, {2) go to the answer sheet, and

® -
-
.

- \

(3) opposite the number of the statement ptace an “x** in
the square which 1s under the word (or wards) which best
expresses your feeling about the statement. After reading
a statement you will know at once, 1n most cases, whether
you agree or disagree with the statement. If you agree,
then decide whether to place an ““x’ under “agree’’ or
“strongly agree.” If you disagree, then decide whether to
place the “x’’ under the “disagree’’ or “strongly disagree "
In case you are undecnded {or neutral} concerning your
feeling about the statement then place an’ “x’ under
““undecided.” Try to avoid placing an “x" under "unde-

cided’’ in very many instances. .

Wherever possible, let.your own per nal experience
determine your answer Work rapidly, dg not spend much
time on any statement. Thig is not a tgét, but 1s simply a
survey to determine how people feel about physical atten-
tion. Your answers will in no way affect your grade in any
course In fact, we are,not interested in connecting any
person with any paper — so please answer each statement
as you actually feel about it. “Be sure to arswer every
staterpent.”’ (Admlmstratlon forms and scoring procedures

are |othed in Appendix F).

- ) {Courtesy of St Joseph's School for the Biind, Jersey City, New Jersey I_ S
, B .
‘ ¥
[ -~
' . ;
! , . - / -
. “/
L4 ~
/
*
-
. . ’
1C.L Wear, “Construgtion of Equivalent Forms of an Attitude /
Scaje,”” Research Quarterly., XXV, pp 113119 (Courtesy of * ‘
AAHPER) . ‘ M
| .
{ ¢
N I
‘ . - ¢ 43
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- CHAPTER THREE -
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.

) assessing pupil progress effectively and efficienﬂy.

“group.

Q

RI

g
. ,

: T : . . - -
-ASSESSMENT PROCEDURES

-

E ’ )
-

The assessment of perfor'mance is the second step in the individualization of a program for students
with communication problems. Individual strengths and weaknesses can be determined only by the
proper diagnosis of pupil performance. M . .

Unfortunately, teachers are iaught td,ﬂiagnose performance almost solely on the basis of~”p’roduct”
information (test scores), but lack_the observational skills to focus on the “process” information
provided by the child, namely how he performs the specific task. .

The Projegét ACTIVE Teacher Training Program incorporates both appraisal strategies, objective and
subjective. Teachers are trained to asséss “’product’”” and "‘process” information so that they can compil2
a complete “picture” of each child’s peformance. This chapter provides a systematic ‘procedure for

&'
ASSESSMENT R

Partially-sighted or Blind

Objective u’)‘nisal. Revietv all test data; note relative
strengths and weaknesses. .

S‘ubioctive appraisal. Carefully observe student per-
formance duyring all testing. Récord anecdotal remarks
that focys on the process — how the child performs the
skill. Particularly observe how tke child performs the tasks
of daily living. For example, record remarks regarding the
blind subject’s general posture (static and dynamic), pat- ~
tern of locomotion, and socialization with his or her peer

C

(..
N
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Hard-of-hearing or Deaf

Objective appraispl. Review all dbjective test data
{particularly tests of balance}.

Subjectivé” appraisal. Note mechanisms by which stu-
dent carries out test actwities (e.g., position of head,
.movement of arms and body while maintaining balance on

beam.} Does he pick up his feet while walking, of tend to -

« shuffie? Is he generally gracéful?

<
Autistic o ' ) .

Objective aprkaisal. Review the obj'ectlve data &om
any of the test items performed by the child. Does he

'g mingle with other children? Determine the time length.

~Does he make ""eye” or "physical’’ contact with others?
betermmeathe time length. Record the number of con-
versations per period. .

Fig. 3-2 Establishing “Eye’ Contact with the Autistic

 NOTES: .

1Y

a6 . ., ' : s

[Aruntoxt providea by exc [
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Subjective appraisal. Does the student seem frien_dlier_?
Indicators could be facial expressions or tone of voice.
Does he initiate conversations? Even if he shuns physical
contact, does he appear interested in activities?,,

Aphasic . ) .

. Objective appraisal.’ Review objective data from" all
tests Record the tlmes the child is actively involved in the
physical activity program upon farst admittance to D&A.

3

Subjectwe appraisal. What is the students attltude dur-
ing class participation? Does he enjoy activities? Would he
participate voluntanly? Does he participate in any after
school programs?

SUMMARY . 5

The "key’’ to a successful individualized prescriptive

-program is -the -implementation-of soungd-as6e66Ment-Pro~———— -~

cedures. Regardless of the instrument used, it is essential
that equal importance be given to the reoordin'g-qf the
"how'* of pupil performance. At the present time, t00
much emphasis 1s placed on "what’’ the student does.
Developing the ability to assess pupil performance sub
jectively required training designed specifically to cultivate
the teacher’s observational powers A successful technique

used in the Project ACTIVE Teacher Training Program is :
to pair two teachers with one child during the testing\

periods. One teacher observes terminal behavior and
records the raw store, while the partner observes fow-the
child performs the specific components of the test and
records anecdotal remarks. After a periog of time, the
teachers reverse their assignments. At the end of ‘each
session, the teachers discuss the total perfotmance of the
child on each task.

—~

-

-
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' - - Special Sefvices Conference‘ v '
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., Pasent and Study Conference ‘ C,
'
! Formative Evaluation . .
. o ve tv . Summative Evaluation
Informal observation .
§/ . Review results of all_
N of petformance based on L
A : . . objective test data
— 45,’ _ e criterion-referenced testing - )
\ 3
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Fig. 3-3 Asspssment Process
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" CHAPTER FOUR' :
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RESCRIPTION @ocsounes K
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Previous chapters have sudgested-guidelines for testing and aséessing the performance of the visually,
auditorily, autistic, or aphasic child to provide the teacher with information necessary fo prescribe an '
individualized physical activity program. However, a prescriptive program cannot be presented in any
" logical sequence because of the diversity of the problems manifested by children with communication -
disorders. Proper prescription requires that the teacher analyze each child’s behavior and prescribe .
_aocquing)y. %a;:h program shoulg focus equally on the child’s digabilitigs and abjlities. . . . . ..o .. ..

Since there is a need for general prescriptive guidelines, particularly forthe practitl‘bne‘ who has not
been expoged to the handicapped population, the following suggestions and student learning exper-
iences are provided. : )

hd )

L}

X ) PRESCRIPTIVE GUIDE LINES : for the position (with corrective feedback provided by *
o the demonstrator).
Visually Handicapped 4. The same sequence is provided through the perform-
Movement exploration is beneficial in developing use ance and termination phases of the skill.
and control of the body. Body image, directionality, later- . . .
ality, and special relationships should be included in the Blind children tend to take shagt, faftering steps
program. | - because of their fear of colliding with an object. Running

Many of thest children do not have the slightest
concept -of how various sports are blayed. They do not
know how to dribble a basketball, swing a bat, or know
what various gieces of equipment look like. Thus, there is
need for an initial orientation period 1n which the blind
student can develop his sense of touch (tactile) @d his
awareness of his bady parts in various positions (kines-
thesis). Demonistrations should be conducted on an indi-
vidual basis. Skill teaching should be sequenced as follows:

1. The teacher_or another sfudent assumes the initial

p body position.

" 2. The blind, student develops a tactile sensation of the
initial position by expioring the performer’s body posi-
tioh with his hands.

3. The blind student assumes the initial position so that \
_he'can develop an awareness and a l;inesthetic “feel” Fig. 4-1 Guidewire Running
* L]

49
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with a partner will help to overcome this feas and improve
the child's locomotor pattern and skill develapment. Once
*the student has gained confidence, he should be provided
the experience of rundiing alone, first, by maintaining
hand contact with a dnrectlonal guidewire and finally by
being guided by verbal cues or an audible beeper. 1 Robert

. D. Mason qf the American Junior Bowling Congress, has
devised two systems whereby the blind can bowl! quite
suecessfully. The directions are as follows:* -

[* . f ' : v
A. Bowling with the "Rail” —
1. Strike Ball — Hook the crook of the elbow of the
gu»dmg arm qver the rail, adjust rail position so.that
- the bali is lined up with the center of the lane when
- hanging at the side of the bowler in his delivery
hand. The rail will now remain in *this position for
all succeeding shots.

2. Left-side Spares — #4-7 and 8 pins. Hook rail under
the arm pit of the guiding arm; this will line the
delivery arm uip with the above pins.

. Right-side Spares — #6-9 and 10 pins. Hold rail in
- hand of guiding arm with the arm extended straight
out to the side parallel to the floor. This will line up

- + the delery arm with the above pins.
4. Cea#er Spares — Return to the strike or position
. 'This position will cover the #1-2-3 and 5 pins.
8. Béwlmg withowt . “Rail”  Many blind bqwlers prefer
. notto use the rail. These people use the ball return as a
P | starting position from which to adjust. This is accortr-
plished by resting the leg against the s"ide of the ball
~\return and then side stépping to gain the pfoper posi-
tion for variouggshots. Since the ball return is between
the two lanes in a match, this will entail usjng the
lef( leg on the Yght lane and the right lag on the left
“{ane. It is y to develop, a uniform sitle step. The
moves in this ghethod are usually as follows: (Right
Lane) rest left’ leg against the- ball-return, Strike Ball
and/or Center Spares two side steps to the right. Right
-side Spares, three side steps to the right. Left-side’
Spares, one side step to the right. When using the left-
hand lane, the right leg will rest against the ball return.
"The Strike Ball or Center Spare move will remain the

.

‘\

same, two side steps to the left. Left-hand Spares, .

three side steps to the left. Right-hand Spares, one side
step to the left, '

* Assistance should be given the ‘Bowler when ‘ryugg to
establish the proper length of side step. Then, the only
asnstance necessary is to guide them to the lane. These
people develop a sense of hearing that can generally tell
them approximately how many pins have been knocked
down. Of course, assistance 1s needed to call out the pins
remaining. &ome blind bowlers roll a hook ball, this

1M|nufoctured by the American Printing House for the Blind.

2Robart D. M;on, American Junior Bowling (for\gms. Re-
printed by permission of AAHPER.
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-._....and Center Spares, the dot to the right of cent

| i

creates an almost impossible problerh in picking up the #6
or 10 pins. Try to develop a s fight bail with the thumb
of the bowling hand at about 42 o’clock at the time of
dehvery

When teaching beginners, it is advisable to stand the
person at the_foul line in the proper position and deliver
the ball with just a pendulum swing and no steps This
Iatgr can be developed into one; two, or three steps for an
approagh. The shorter the Ienﬂm of the step, the easier it
is to maintain a straight line. aolhng the ball smoothly
and slowly in the beginning is ef the utmost<dmportance,
f6r as soon as the ball is thrown, or rolled too hardythe
person tends to pull the arm*across the bon and angle the
ball. (
_~ Persons not totally blind should stand about tWo feet
back of the foul line with the dellvery arm in line with the
center or “big’’ dot on the floor at the foul line. Make
sure that their shoulders are square to the foul line and
then let them roll over the center dot for the §rike Ball
or the
_#3-6 combination or the 5-8, move to the 2nd dot to the
right of center for the #6 or the 6-10 cambination or the
#8 pin, second dot to left of center for the #4 pin or the
4.7 combination.' In Halifax, Nova Scotia, a man with
impaired vnsnon was observed who refused any help; he
used 3 panr of field glasses to determine the pins that
remained stanging and then used the ad;ustmentmethod
explained above. His average is 130, *

Jt is recommended that the partially-sighted or blind
student be mtegrated in the regular physical education
‘program during sppropriate unf'ts of instruction ‘such as
wrestling, weight training, tumbllng, gymnastucs, and
swimiTing.® During team sports such as softball, basket-

_ball, volleyball, and flag football, the student should be

scheduled in the D&A program.

4 -~

Fig. 4-2 Skill Dwek_»pment through Tactile Exploration

Ange&o,-MontaQnmo Je., *"Visually Handicapped Children Can
Be Integrated in Regutar Physical Education Classes.”” New Jersey

Commission for the Blind. -

£
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Suggested teaching and safety cues, for working with » Aphasic

E?e visually handicappeq:

1. Require the partiallysighted to wear glass guards.

2. Standardize the placement of mats, barbells, apparatus,
and other equipment so that the blind student can
learn the layout and thus move around with con-
fidence.

3. Verbalize constantly and use other audible cues so that
the student can orient his body in the direction of the
sounds.

4. When teaching skills, emphasize strongly the develop-

- ment of the student’s tactile'and kinesthetic senses.

Hard-of-hearing or Déaf

Cooperative games and activities are important for the
auditorily handicapped students since they tend to have a -
low frustration level and may be socially immature “Activ-
ities at the elementary level should focus on movement
exploration and a variety of balancing activities. The deaf
tend tq_t3e_ aggressuve and wnll readaly accept competmve
in most athletnc activities and games but not in those skills
or stunts which require the ability to orient the body in
space. For example, tumbling skiils and stunts in the
supine or prone position are contraindicated.

Suggested teaching and safety cues for workingiwith
«the auditarily handicapped: - - . Lo . .
1. Provide printed rules, regulations, and scoring pro-

cedures. .
2. Always face the student when talking.
3. Provide a "“buddy’’ during game situations so that he
~ can alert the deaf student when the whistle blows.
4. Be wary of permitting the student to climb the gym
rope or perform on’apparatus that is above floor level.
5. Become conversant with hearing aids; learn how to
change batteries and check for a proper fit to avoid
irritations.

Autism

General prescriptive suggestions would include the pro-
vision bf a variety of movement education experiences.
The teaching method used should incorporate the foflow-
ing features:

1. Make the learning experiences simple and concrete.
2. Use gentle persuasion to insure performance of the act.
3. Reinforce immediately the most minute accom-

plishment. .

4. Have the child perform the act accomplished repeat-
&dly until he has “ihternalized” the skill.

5. Vary the skifl constantly so that motor patterns are
lear ned rather-than discrete motor Skills

8. Once the skill » learned use the s®ill in an actmty n
which the child and teacher perform together Eventu
ally try to involve other children also

IS

The aphasic child unable to communicate because of
either motor or receptive aphasia should receive special
attention.

The teaching method should include, as a major tech-
nigue, demonstratlon by the teacher Qr teacher assistant.

The aphasnc child may-not understarid verbal directions
but is able to duplicate physical activities that he sees.

Repetition with tactile and kinesthetic cues will help
establish the skills. ‘

Reinforcement and further training will enhance skill
retention. -

Student Learnmg Experiences

1. Devise and Partoclpate in Verbally-Guided Throwmg-
Test and Games for the Partially-sighted or Blind
Student, Grades K-12.

Teacher’s Rolg.

a Explain and demonstrate “kinesthesis’’ {an aware-

_.._ness of the body parts in various positions) and how

its development can aid the partially-sighted or

blind student. .

b. Explain and demonstrate “laterality’’ (left-right
concepts) and how its development can aid the
partially-sighted or blind student.

c. Explain and demonstrate directionality.and how its
development can aid the pamaliy-sughted or blind ,

1 student.

d. Explain and demonstrate spatial relationship and
how its development can aid"the partialty$ighted or
blind student.

e. Review use of the motor ability target-throwing

b test. .
f. Pair sightedstudents with the non-sighted for test-
ing purposes.
Student’s Role. .

The sighted student 1s to:

a. Review tesfing and scoring procedure for adminis- '
tering the motor ability target-throwing test.

b. Provide verbal feedback for each of his partially-
sughfed or blind partner’s attempts {10). For
example, 1f the object strikes low to the left, he
should comment, ““Raise the next attempt shightly
upward and to the Right.” .

c. Record his partner’'s total score for ten attempts
{pre-test).

d. Participate with his partner in otier verballv-gu:ded
games.

e. ‘Administer post-test at periodic intervals and note
progress.

f. Participate with his partner in games and activities
to strengthen laterality concepts. )

g. Participate with his partner in games and actiwities
to strengthen directionality concepts.

v
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Aruitoxt provided by Eic:

Student’s Role.
The sighted-studerit is to°

h.

Parti\cipate with his partner in games and activities
to strenghthen spatial relationship concepts.

The partially-sighted or blindl student is to.

b.

Perform the test as directed, while concentrating on

verbal clues.
Attempt to “'feel” the arm and hand position as his
accuracy improves.
rticipate in other verbally-guided games for
terahty directionality and spatial relationship
ooneeptt

. Attempt to throw accurately at the target, using

only the kinesthetic “feel” of the arm and hand
position. .

Devise and Participate in Verbally and Sound-guodod
Runmng .

If children are a}p(g_hensive, initial runs mail be
made using a line with a movable handle to guide
the chiid.

The blind student runs 25 yards {verbally-guided) in
a lane 36 inches-wide. A sighted partner helps the
runner stay in the lane by voice cues (e.g., "lean -
left’’ or ""lean right”).

The blind student s guided onIy by voice or clap-
ping of a sighted partner, with no other verbal cues.

. Devise and Participate in other Verbally-Guided Tests
and Activities for the Partially-sighted or Blind Stu- -

dent, Grades 3-12.

Teacher’s Role

b

Devise tests and games for the blind student in
grades K-8.

Assist and guide the pertner in developing tests and
devising games that enhance the blind or partially-
sighted student’s kinesthetic ‘performance, grades

912
\ (

Devise tests and games to assess and fmprove the
partner’s abilitgo perform skiils that involve move=
ment such as tumBng, and proper body mechanics,
bowling, etc., grades™Q-12 te g., bowling via use of
the auditory 90al-‘|ocate )
Participate with his pdrtner 1n track and feld
events, tumbling gymnasfics, wresthing, swummmg.
and weight training.

t/ireassess partnet’s performance at perloduc intervals.

The partially-sighted or blind student is to

Perform all tests and games as directed, while focus-
ing on the verbal, ksnesthetic, and tactife cues.’
Endeavor to develop kinesthetic and tactile abilities
to the extent that he can perform the skills without
verbal assistance.

oo —

<
Safety factor for the Blind: The teacher should use a
specific signal-such as a special bell or whistle, that means
stop all activity immediately apd remain motionless.

4. Devise and Participate in Tests md _Games for the
Hard-of-Hearing or Deaf Student, Glades K-12.

Teacher's Role.

Administer the balance, pgstural orientation, and
ocular pursuit test items from the Motor "Ability
Test Battgry to students in grades K-8. (Refer to
Ocular Pursuit Test cited below.) oy

Ocular Pursuit Teh- '

Monocularity, Bmocularlty, Convergence Test Des-
cription: -

-
—

Holding a pencil 20-24" from the subject’s eyes, the
instructor moves the pencil horizontally, vertically,
diagonally, (both directions) and in a circle. The
subject is requested to follow the movements with
both eyes, without moving his head. (Move pencih
in 18" arc with head as center of circle).

Assessment . N ‘

tracking horizontally
tracking vertically
nlracking diagonally
tracking circle

Remarks:

jerky pary}

midline problem

loses object

lazy eye

® Qa0 o

i
. Devise games to enhance factors listed in “"a’* above.

Print or type rules of the games.

Demonstrate rules of games.

Pair the deaf students with students that do not
have a communication disorder, grades 9-12

Assist and guide partners in developing tests ‘and
devising games that enhance the deaf student's

" balance, postural onematuon‘,y visual scanning

abihity.

-

Student’s Role.
The partner is to-

b.

1
*

Devise tests and games to assess and'umprove the
deaf students balance an use of his eyes.

Notify his buddy “whgn pl-ay_ ends’’ during team
games. \

/
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Aruitoxt provided by Eic:

+ The Hard-of-hearing or Deaf student 1s to:
a. Perform all tests and games as directed, while con-
- centrating on developing his kinesthetic and visual
apparatus.

Safety factor for the Deaf: The teacher should use a spe-
cial signal, (such as, turning off gym lights to indicate that
all students immediately stop all activity and face front of
gym.

4. Devise and Participate in Games and Activities for the
Autistic Child, Grsdes K-12.

Teacher's Role.

a. Explain and demonstrate various games and activi-
ties to strengthen weaknesses indicated on the
physical fitness and motor ability evaluations.

b. Explain and demonstrate actw, that the child

N Tnay like in order to gain his confidence.

¢ Review use of the physical fitness and motor ability

evaluations

Studeq_t's Role: .
The Autistic child 1s to-
a. Perform the test as directed, while focusing on the
verbal, kinesthetic, and tactile cues
b. Endeavor to develop skills and activities'to the
extent he can perform without verba! assistance.

-

“d

‘SUMM‘ARY

The impiementation of an individualized physical edu-
cation program that will benefit the child with communi.
cation problems requires .a close working relationship
between the physical educator, the school nurse, the
learning disability specialist and the family physician. The

following suggestions will aid the teachers in the attain-

ment of that goat.

1. Obtain parental and~medical approval for student in-

volvement in the adapted physjcal education program.

. Obtain a'list of approved activities.

. Review the student's medical and academic records.

4. Administer appropriate' pre-test instrument to gather
additional baseline information.

5. Prescribe an instr(ctnogal program based on all infor-
mation collected. (A recommended teaching strategy is
to strengthen those sensory modalities that have not
been impaired to compensate for the handicapping
condition which 1s manifested. For example, over-
develop the blind child’s ability to hear, feel, and
orient his body 't space.)

w N

_.6. Counsel the ‘student and explain the values to be de-

rived from participating in the recommended exercises.

7. Integrate the student in the rmlé: physical education

. classes whenever the actwuty and physical environment
are appropriate.  * '

-
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T CHAPTER FIVE
- A | ‘ }
EVALUATION PROCEDURES -

N -

Previous chapters have focused on gathering baseline information, assessing performance and pre-
scribing activities. This chapter evaluates student progress 8t the end of a specific block of time so that a
decision can be made regarding subsequent programming. Evaluation differs from assessment in that

"assessment’ implies the constant gathering of “process’’ information so that the prescription can be
modified as needed; whereas "evaluation’ is viewed as the gathermg of "product” or terminal infer-

mation so that an administrative decision can be made. . .
The first section of this chapter provides suggested guidetines for ascertaining whether a student
should:
1. Be returned to the unrestricted program. -
.-
‘ 2. Continue in the Developmental Program with the same prescr;ptlon
i 3. Continue in the DevelopmentaHProgram with a modified prescription. *.
.~ 4. Bescheduled in the usrestricted program and the Developmental Program.
% Other sections describe a procedure for informing parents of their child’s progress and provides a
summary of the TAPE process based on an actual case study. . .
-
SUGGESTED EVALUATIVE GUIDELINES! If a student achieves an MAI or PFI score of 50 or
- more, with no single component stanine score Qj less than
_ To evaluate pupil progress properly, it is necessary to 4, he 1s to be released from the D&A program. If these
:;- reviewe all data collected.- The evaluation should be.con- minimal standards are not achieved, further evaluation is
ducted every nine weeks. At each ‘terminal peridd, the fecessary. Attempt to discern whether the lack of im-
teacher should: - provement was attributable to improper prescription.* If
1. Rgadminister the Township of Ocean Motor Ability this 1s the case, determine why the prescriptive tasks did
p Physical F T not improve performance. Were the tasks too easy, too
and ysical Fitness Tests. diffrcult p " .
2. Compute MAI's and PFI's fl 1cult, not performed correctly, or not practiced suf-
. ?
5. Rt v sprcprite form e i LTV Rt conet e v o
t ts r
strumen other tasks which focus on the same factors, but may be
4. Record anecdotal remarks regarding brocess changes .
A r.more appealing to the student. (See Chapter VI for
5. Compare the pre- and pobt-test objective and subjective sequential tasks,) Oth;r approaches to solving the motiva-
appraisals. tion problem: make the tasks more meaningful by having
: students test one another; record their daily progress; and
The teacher should always recognize the fact that evaluation + use any other comparabie strategy which enables the
/ 15-8 continuous process and cannot be restricted to a precise test- ) pupils to note the concrete benefits derived therefrom
ing schedule [t mght be advisable to retest a student prior 1o the I the student h t achreved th MA;I
pre-planned schedule because of his performance An interim evaly € student has not achieved the appropna!te or
uation insures that the individual prescriptive process s being . PFI score, but shows steady progress toward his goal the
wmplemented to the fullest extent tea}cher may elect to continue the present prescriptive pro-
Q . ) ‘ ¢ * 55
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MOTOR ABILITY PROGRESS PROFILE
(Courtesy of thé Township of Ocean'School District)
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/Cur child has completed nine weeks in our Adapted
Physical Education program. However his retrogression in
balance (from 90" to 65’} suggests he would benefit from
continuation in the program.

_His performance may be attributable to an inner ear prob-
Jem. It is'recommended that you have your son checked
by your family physician to ascertain whether a problem
exists and/or activities he wants prescribed.
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PARENTAL COMMENTS

'PARENT'S SIGNATURE _ _ PUPIL __John Doe

PARENT WISHES CONFERENCE ~ YES [ GRADE__3 ', VYEAR 1974 - )
' NO [J CLASSROOM TEACHER_ Mm. F. June Graf |
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LA N\ , ] v
b . ' : ) . PRE-TEST: POST-TEST
- ' HIGHEST YOURCHILD'S ' YOUR CHILD'S
- TESTITEM N\ /) POSSIBLE SCORE, SCORE SCORE
' Gr;m‘Body Coordination "r .o i - S X 3 ' ‘
. 1 Walk - ] 7, - 2 2
o Ao " . 2 te | 2
- . 3, Climb-stairs . fe 2 2> F- 2 '
4. Skip o 2 1% C
5. Margh-in-place -2 1 - 2 "
= .. wTotal Maximum Points o 10 <~
- ) . * ) ]
¢+ Palance gnd Postugal Orientation . .
1. Tapered balange beam walk : . 168" 20" . 65"
* * Eyeagd Hand Coordination © - N )
" 1. Cixh. . 3 L 2 2 ¢
. 2. Bail bounce and catch " 3 2, 3
) ~ 3. Touch ball swinging laterally _ . 3 3 1
o 4. Tpuch ball swinging fore and aft, . 3 o3 1 B
’ 5. Bat ball with hand . . 4 3 ot 2 2
6. Bat ball with bat o . 3 _ 1 . T
Total Maximum Points 18 . . 13 v JO -
‘ - . - * e :
.+ * Eyeand Hand Accuracy ! »
1. Throw ~ right hand . ? 6 x . 6 _~
2. Throw — left hand 7 . 3 . B -
+ , Total Maximum Points ' T 9 12
Eye and Foot Accuracy ' ‘
1. Kick right foot . ] g 3 6
* 2. Kick left foot . N 9 2 2
. Total Maximum Points ., ‘ 18 )
T ' S :
' 4
v ) X b » . ‘\
. A s { }
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Case Study: John, a hard-of-hearing student, was
referred for testing by his classroom teacher who noticed
“he “had exfreme difficulty orienting his body posturally
during various class activities. Upon being tested by the
D&A. teacher, John soored a 9% on the‘ tapered balance
beam test. :

Johns prescrlptlen focused on gross body coordina-
tion, eye-hand coordination, eye-foot accuracy, and
balance-posture onentatﬁ' items in which he scored very
low on the test. After nine weeks John was retested. It
was noted that’ his gross body coordingtion scores im-
pri)vedjigniﬁcan((y; howe}er, his balance-postural otien-
tation retrogressi.}As a resy¥tof his performance, John's
progress report Ydggested that since his balance-posture
orientation did not ifprove during the nind-week period,
Jperhaps it would be advisable to have his balan§ing center
in the inner ear checked by the family gysncm -A
~€hange in prescription was implemented with activities

.

focused on John's balance-posture orientation. After nine “.

POERY

e

4
.

s .
more weeks-John was tested a third time. His score on
static and dynamic balance rose to 120. Upon thé_ recom-
mendation of the D&A teacher, Jotfh wag released from,
the program. - e
~ John's case study demonstrates a synthesis of the in-
_dividualization of a motor activity program via the TA}’E

process. The process involves:
- . K] ] .
e

SUMMARY OF THE TAPE PROCESS'

_The sequence thé tesicher Uses for individualizing in-
struc‘tidn involves: o .

T Testing thestudent to gather basehne data’
A Assessing tie individual-performance ‘of the student

P . Prescribing a sequentially developed_ program of indi-

vidualized activities o .
E Evalua'ung student progress at penodic interyals. *.’

s

a . . LY “ . . -
{Courtesy of St. Joseph’s Schoo! for the Blmd‘ Jars,y City, New Jerse‘y.l . z - '

.

.
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RESOURCE TASKS AND ACTIVITIES
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g CHAPTERSIX S

+ RESOURCE TASKS AND ACTIVITIE-‘.‘:1 k
‘ , : o A

The tasks gnd activities”in this chapter are structured to provid‘ga cluster (of student Iearniﬁg
experiences that will enhance the performance of students with communication problems. The chapter -
includes’ sections which provide a variety of actwntueg; addressed to the folldbwing rhotor and physical
* factors: . o

Gross Body Coordination - R
. Balance and Postural Orientation , S
Eye-Hand Cqordindtion - .- . o
‘Eye-Hand Accuracy ) "\" 3 . .
- Eye-FoosAccuracy = - .
oL " Arm apl Shoulder Strength ' !
' . ' bdgfminal Strength . . - .
/ xplosive Leg Power . ’ :
' Cardiorespiratory Endurance 1

" As the teacher identifies deficiencies; he need only refer to the-appropriate section for\btcriptive
0\2(5 Although an effort hat been made to sequence the tasks from the simple to the complex, they
", shbuld be used with discrttion. The unique needs of, each learner may necessitate modifications of
either the tasks, or their sequential arrangements. The overriding concern of the educator is to select
and prescribe "those tasks that will enable each individual to achieve success (See Appendix G for
supply and equuqment needs necessary for program implementation.) ,

. [ ]

N : ’ . ‘ . ¢ ' ’ ) ,
. GROSS BODY COORDINATION ‘ ing, crawling, waiking, and hopping. The specific gross.
, = b . motor skills presented to enhance individual performance

L]
.+ fGross body coordination is the ability &f t(e child to are walking, creeping, marching-in-place, staor climbing,
perform specific overall boity movements sych as-creep- and skipping. |

/ .

L] - . R r - .
. 1The Tatks and activities _presented have not been grouped for each handucappm‘c_'; condition to avoid repetitiously presenting the
same experiences. Thus, the téachet should select the acuytﬂ%;med abpropriate for each child

' .

Ny
- -
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'\\u 3 Maéch-In-Place

1. Name: Know Your Body ] .
Equipment: None . A
Description: Ask the child to point to the parts of the
body (i.e., the foot, ball of the foot, the toes, the arch,

» ght arm, nght leg, left arm, left ankie, ngh‘c ankle left
k?ee and right knee}.

Teaching. Hints:

® Incorporate identification of various parts of the _ .

body into game such as “'Simple Simon Says, " ‘

2. Name: Walking Forwar(On A Stralght L,‘ne of Mats’
Equipment: Six one-foot square rubbermats, ‘4 ‘inch
diameter circle painted in the’center of each square‘ -

p X .

» 2

g

- —
' Fig. 8 Walking Forward on Straight Line of Mats .

* N 3 i}
Description: Place mats about six inghet apart. Have

the child. step in the center of each’ mat in sequence.

untikal!l six mats have been s(épped/on. Indicate which
foot to start with,

Teachmg Hints: .
8 Space mats dccording to the SIZe of the children.
® Use dlfferem colored mats. :

H D. Bud Frodencks et):l Phe Tebching Research Motor- ~

Development Scale: For Moderately and Severe'y Ratardod
émimn.p 12

¢ L]

/

3., Name: Walkifg- Forwar& on Staggered Mats? . <

Fig. 4 sﬁiv-cumhaq

’ Fig.S Skip .

. tf mats are not avallable use any material to con- , .-
struct square such as tape, paper, white shoe pohsh
etc.

s {f the child has trouble dlfferenttatmg left” from
right, mark L for feft foot and R for ﬂght foot.

® Have the chald walk backward using same pattern. -,

x /

e

Equipment: Same as above. ..
Description: Place mats in staggered order. Sarﬂe pro-
cedure” as previous task except that. steps are not" ip -
line, oA

Teachfng Hints: '

s Same as above. . ) . . ‘

1Y .

Y

. “Fig. 7 Watking Forward on Staggered Mats  *

3 s

4, Name Walking | Forward on Footpnms

Equipment: Make footprints out of whatever matenals
are avgilable » .

D’escr&ion: Space footprints in desired pattern for the-
child to follow. Demonstrate, then have thg child per- -
form walking. ~ e . i

2

Ibid, p. 13. .
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Teaching Hints:
8 Chalk or white shoe polich can be used to dlagram .
3 footpnnts

8 Letter footprints L for left foot and R fo
foot. )

® Have the child walk backwards

® Change pattern Example semi-circl®, circle, space
footprints further apart etc. - .

® Change footprints to stepping stones, bear tracks,

right

ete.
5. Name: Walking Forward
. * Equipment: Stralght hne(s) approximately one mch
’ wide. -, v T

- Description: Have student walk forward on a straight

line which is on the fioor. The length of the line is
predetermined by. the teacher. ' |

.Teaching Hints:

& Use existing Jines on gym floor .

8 Use appropnate tape, white shoe polisthqr chalk to
construct ‘lines if there are no existing lines on the
- floor. . .
= |f the child has dlfﬂculty with walksng on one inch
line, use a wider line.
® Have the student walk backward along the line.

6. Name Knee Walking
Equipment. Small. rubber pads..
Description: ,Children assume knee posmon Space rub-

ber mats so that each child can walk on pads using

kneés LY
Teachmg Hints
8’ Use different color pads
Use 'R for right knee and L for left knee when
s needed. )
® Use child's |mag|nat|on by travehng through woc)ds
steppmg stones over water, ete.

-~ 7 Name Creepmg with Han&pnnts
Equrpment Handpnnts made out of whatever matenal
15 accessible.
Description. Have th(; child assume hands and knees
position (creeping stahq;) Space handprints in desired
pattern for chud toifalow, ». "~
BOR Teac'hmg Hints \;1‘, .
® Use imaginatigi iaﬂhg out the pattern for
< children. [ ,“1
L Constt‘bct path throhgh snmple obstacle course (e g.,
a tunnei low fenge togounder shight incline, shght
L declone etc) - .
e '-g-":"’: 3
_)/':’:D—v m AND -

. o
<
<o

' . N

. ERI

. +

.

8. Name: Directiohal Creeping v
" ®quipfent: Mat .
Description: Child a‘ssumes hands and knees position
(creeping stance) and follows directions df the teacher. .

Base direcens on what the child understands and can
perform.

Teaching Hints:
=  Besafety conscious. _
® Make student(s) safety conscious. ,

«

. 9. Name: Bear Walk

Equipment: Mat

Description: Child assumes hands and knees position.
- Signal child to move fike a bear. Have the child meve

right Ipg and right arm and then left leg and left arm.

Walk slowly and stress to the child that he is a bear.

Teaching Hints:

® Use child's imaginatign,
through the woods.

10. Name: Creeping Batkward and Sideward
Equipment: Mat .-
Descrlptxon Child assumes creepmg position. Demon
strate how to move backward. Have the child move
backward. ‘Demonstrate how to move sidewards. Have
the child move sidewards. -

Teaching Hints:

8 Observe ai}record homolateral and bilateral prob-
lems, i.e., coordinating the use of the extremities on
the same side and opposite sides of the body.

11. Namse: Creeping Through Obstacl.g‘Course.
Description: Use tunnel (rolled up mat), slant board,
stepping stones, winding path, circie path, etc.” Child
assumes and moves in.a creeping position through' the
obstacle course.

Teaching Hints:

8 Vary methods used, for example, creep forward,
backward crawling, rolling, etc.

for example, walking

12. Name: Marching-in-Place
.Equipment; Record or musical instrument.
Description: Explain and demonstrate how to march-
nn place. Have the child rés&nd as follows:
"® Stand uprstraight. '
® Lift left leg up, hip high, then place left leg oP

fIOOr - -
® Lt right leg up.thip hngh then place rlght leg on
" floor. .

+® Up with the left leg and down with the lett leg.

& Up right leg on count of qne and down on count of
two. .

® Up left leg on count of three and down on coupt of
four . <.

Teaching Hints

® Use slow and fast cadence.

® Have chidren run in place, then slow down.

s Tell boys they are football players getting in shapes#r

ol

I’ Tell giris they are Bracticingcheerjeading. -

7~



13.

~v

Name; Climbing Stairs \(

Equipment: Stairs, bench, gymnasium bieachers.
Description: €xplain and demonstrate how to climb
stairs. Have the child respond as follows-

® Stand upstraight.

+®  Raise nght arm and left Ieg, and plant Ieft foot on

- [ ]

‘ L Skip siowly.

8 Skip with arms held tight to your side.

Teaching Hints: i

® The same hints as suggested for No. 14. The activi- )
ties mggested for walkmg and skuppmg are classified” -

- as movement exp!oratuon Additional movement ex-
' > landing of first stair. ploration ideas can be found by referring to Basic
® Raise feft arm and right leg, and piant right leg on Movement Education for Children.
landing of second.step. 16. Name: Mystery Obie(:t2 N
I ® Continue until all stairs have been completed. Equipment: Mystery Object — eg., large stuffed
® Have the ?tudent chmb down the stairs. animal, cardboard box, etc.
Iea;:thmg Hints: . \ . - Description: Instruct student to get in crawling posi-
ress the usfe of all four himbs. tion on hands and knees. Have student search for
- H?ve the child learn to pull up with arms and push mystery object. Some students may require a sound
with legs. . ) . . clue to locate obj wout frustration.
- s Have the child climb in a straight hine and keep his Teaching Hmym;
b9dy In the dlre_cnon of the chimb. 8 This activity works well with a group. See who can
14. Name: l:low Many Ways Can We Walk? be first to locate the mystery object.
Equ19mgnt' I:Jone ) o ** 17. Name: Crawling, Auditory Sound
Description. Arrange the children in any formation Equupment. Audilocator, cassette tape recorder or
{e.g., circle, hne, or at random). Caution children to transistor radio.
avoid cotliding with other children. Ask the children, " Description: Instruct student to get in crawling posi-
“How many different ways can we walk?"” Ask the * tion on hands and knees. Have student crawl to source
children to: ) ] of sound. Student should move independently.
o Walk anywhere 1n the gymnasium_without touching Teaching Hints: v -
anyone. o ® This activity works well with a group, See who can
®, Walk backward anywhere in the gymnasnum with- be first to focate sound.
P out touching anyone. .
® Walk as if you are happy. : ’ —
. ® Walk as if you are_sad. .
- ® Walk véry quietly. //
. ® Walk as if you are carrying a big heavy box. //
. ® Walk as if you are barefoot walking on hot sand. //
3 ® Walk as if 'you are barefoot and yvalknng on pebbles. //// ‘
® Walk upasteep hill. :
. ® Walk on your toes. ;—:” .
® Wajk moving your arms like a bird. ) '
® Waik making yourself as big.as you can. -
Teaching Hints: )
® Be safety conscious. Remind the children to be ‘
" careful and watchful of others. . I
8 Have chUdren work n pairs, then in groups of vary- . -
’ ing ages. ¢ '
8 Have children think up other ways of walkmg ]
'’ @ Devise additional walking variations
15. Name: Ways to Skip ' ,
' Equipment: Record <'>r musical instrument ' .
Descrigtion® Arrange the class in the formation desired
- {1.e., circle, how, or random formation). Ask the chil- Fig. 10 Knee Walking
dren to* /(
® Skip around the room wcthof.{t touching anyon'e 1Bonme L Guliom, Basic 'Movement Education for Chiidren —
® Skip backwards.” Rationale and Teaching Units. Unit 3, pp 133-180. .
e Skip sidewards . 2Tasks 16-26 were developed by Maureen Murphy, St Joseph's
® Skip as f you are carrying a large p,ackage School for the Bhind. Jersey Cn:, NJ. (F‘erm-ss-c‘:;\ to pub‘:ush
® Skip quietly. ) granted.)
» . & s , .. - R
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18. Name: Knee Walking

.

Equipment: Gym mats
Description: Place two gym mats together Iengthwnse
Have student kneel on rug with back straight and head

upright. Instruct student to walk on knees to end of .

mats.

Teaching Hmts

Motivation id be provided by placing a “'surpgise”
at the end & the mat — a raisin, toy, or other object of

value to' the student. This activity may also be done in
competition with another student — a knee walking
race. Students should be orientated to the end of the
mats through sound — e.g., audi-locator, bell, clapping,
or teacher’s voice. )

19. Name: Cross Lateral Walking

Equipment: Strip of rug approximately 3 feet wide to

cover length of auditorium.
Description: Instruct student to remove shoes and

socks. With an adult on each side of student, instruct -

~- student to walk the length of the rug. Adults lightly

hold wrists of student and coordinate swing of arms
with ldg movements. Left foot forward, right arm for-
ward, etc. '

Teaching Hints:

This activity is meant to enable the studenf to experi-
ence a free flowing movement pattern in a space which
he can trust. After several practice Sessions, encourage
the student to walk the length of the rug independ:
ently-while keeping up a steady rhythm. in addition to
the rug, a student may be onentated to a sound at the
end of the rug. ° . <o

20. Name: Alternate Arm'Swing

Equipment: None ’ ’

" Description: Student stands with back against wall.”

Arms should be hanging freely at sides, paims touehmg
wafl. Instructor stands facing the student. While hold-
ing the student’s wrists, the instructor establishes the
rhythm of alternately.swing arms, saying “swing right

-— sying left’” as arms swing: forward. As arms swing

back, paims should tap wall. When the student has
become familiar with the activity, the instructor
should establish the rhythm with verbai direction only.
Teaching Hints:

"It is important that this activity be done in contact

r"M

‘yth ‘he wall since it provides the necessary feedback

A\

21. Name: Runnmg With A Buddy ~

Equipment: None

Description: Each student 1s paired with an adult for a
“’parther race.” Student should hold the hand or upper
arm of the aduit with whom_he s paired. Partfers are
instructed to run towards the sound of the leader’s
hand clapping.

Teaching Hints:

This is«a good group activity. By running with a sighted

n,iﬁ

adult the student is able to experience the speed and
free flow of movement involved in "normal’’ running.

— The adult’s movement assures the student that the en-

vironment is a.safe one in which to run.

22. Name: Running, Auditory Cue

-Equipment: Strip of rug stretching across width of
auditorium. .
Description: Instruct students to assemble at one end

of the room. Leader stands.at other end of room be-.

hind strip of rug and instructs students to run towards
his/her voice until their feet touch the rug.

Teaching Hints: . '

“This activity should follow the one of gunning with a
partner. This is a good group activity — running race.

23. Name: Movement to Sound

Equipment: Percussion instrument  establish rhythm
— e.g., drum, triangle, guitar.

. Description: Have studems listen to rhythms for walk-
ing, running, and ;umpmg At fist, instructor should
identify rhythm -for student — e.g., ”Lmen to the
walking music: Walk towards the music.” Once the

_ students can ndemufy the movelym to be made for

eact rhythm place rhythms in sequence — walking,
* runating, jumping — in various combinations. Students
should shift movgment according to rhythm heard.
Teaching Hints"

This is a good group activity. Students may require
verbal reinforcament to know what movement is re-
quired by each rhythm.

24. Name: Unilateral Movement »

ﬁzuimnt: None
Description: Student lies on back with.arms at sides
and feet together. Student is instructed to move one
whole side — e.g., right leg and right arm.

Teaching Hints:

Student should be 4fsisted 1n any way necessary in
order that the correct response be made — e.g., pro-
gramming the correct movement, providing tactual
clues, and holding down opposite side. Two aguks may
be necessary for this activity.

',~, (f'
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Fig. 12

. Name: Bilateral Movement
Equipment: None
Description: Student lies on back with arms at sides
and feet together. tnstructor holds feet of student and
moves them apart and together establishing a rhythm

' and verbalizing, ""out and n.\; Atter sufficient practice

student performs activity iggépénde ntly to instructor’s

commands. Follow same procedure with arms, moving
them until hands meet together over-head. Finally
combine arm and Jeg movements. .-

Fig. 13 .

26. Name: Cross Lateral Movement
Equipment: None .
Description: Student lies on back with arms at sides
and feet together. Student is instructed to move left
leg and right arm. Student is instructed to move right
. leg and left arm.
» Teaching Hints:
Student should be assisted in any way necessary in
ordes that the correct response be made — e.g., pro-
amming the correct movement providing tactile
lues, and holding.down hmbs that are to remam sta-
ary. Two adults may be necessary for this activity.

Fig. 14

E
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BALANCE POSTURAL ORIENTATION
Balance is the ability of the child to sustain control of
his body when using both sides simultaneously, indi-
) wdualw or alternately.
) child has good balance, his body can act in an

i'megrated manner, fréeing his mind to concentrate on ab-
stract matters, ‘ .-

\

- t

Fig. 15 Balance — Two Feet — One Foot
|

1. Name: Line Stand ™ :
Equipment: Line tape on floor. '
Description: Child stands on a line wifh feet apart and
parallel. Stands on line, feet and heels togethér.
Teaching Hints!
® Foot positions may be dfawn on floor with’chalk.

Name: Seated Balance

Equipment: Mat

Description: Child sits legs out, arms resting on thighs.
Student should be made to maintain seated balance for '
. increasingly longer periods of time,

- Teaching Hints: '

L) Teacher may help the student mto balamce position.

. Name: Push Balance

Equipment: Mat

Description: Child in sitting position, hands resting dn
= _thighs. Gently push the child oft balance in ead/H!

rection. Child regains batance. -
® Stress shifting body welght to maintain control.

Teaching Hints:

. Name: Hands, Knees, and Toes Balance °

Equipment: Mat

Descnptlon

® Hands — knees — toes fouching Mhat {six ponnt
balance). 1. .
5-point balance by removing one hand.
Remove one hand\and one knee (same side).
Remove one hagd and ene knee (opposite side).
Remove one hénd, one knee, one toe (opposite side
‘ — same side).

—

! Willisin T. Bratey, Daily Sensorimotor Tra/n:;)g Activities, p.
)
29 - .
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Teaching Hints:
'® Start with simple balance (6 point) and gradually
make the task more complex by reducing the points
‘T of body contact.

e

N

» ’

Fig. 16 Six-Point Balance

5. Name: Heel-Toe-Balance
Equipment: Tape or white shoe polish,

foot touching the heel of the other foot. *
Teaching glmts
- Start b'x using an imaginary line.

6. Name:,Tjg,Toe-Balance’
. Equipmenit: Mat - .
Descriptign: From a standing position, the child raises
up on toes. Repeat to see how long the child can main-

tain the balanced position. .
Teaching Hints: )
thld must.have muscle strength to be able to hold
. balanced position. /
7. Naine: Step-Through Balance i *

Equipment: Hula hoop
Descriptjon: Child holds a hula hoop in front of him
with both hands; steps one foot at a time into the
hoop, and brings the hoop up and overhead.
* . Teaching Hints: '
Initial attempts should be performed on a mat.

8. Name: Elephant Walk
Equipment: Mats
Description: Child bends forward from the waust arms
hang li

_ large steps.

== Teaching Hints ~ - ;
‘ ® Place three or four mats in a line for a longer
T balance walk. . _

.

9. Name: Egyptian Balance
Equipment: None ) .
Description: Child stands feet togetheg, arms straight
out, with palms touching. Raises one leg until parallel
to floor. Holds position as long as possible.
Teaching Hints:
® Raised foot cannot touch oppos-te leg: Try first

attempt With eyes open. * 1%

® Stress body wesght 15 to be shifted to support leg
8 Stress balancing on right and left foot.

. ERI!

Aruitoxt provided by Eic:

"I Description: Child stands on a line with the toe of one ’

. Fig. 17 Egyptian Balance

10. Nan;e: Ladder Walks1
Equipmeéng: Ladder and mats- '
Description: Lay ladder flat on floor.
® Child walks forward with one foot on each side of:
the fadder. .
® Walks fomar&fn}tt side of ladder. ,
® Walks forwar left side of ladder. . '
® Walks forward, stepping in the spaces between the
rungs. .
Teaching 'Hints: -
® Instructor may have to help the child by holding his

A

hand and walking him through activity. .

11. Name: Jump and Turn . .

Equipment: Mat '

Description: Child stands feet together jumps up, and

lands on both feet. 1

® Child jumps #p and lands on one foot.

® Jumps up and does one quarter_turn, and lands on
both feet.

® Jumps up and does one half turn, and lands on both
feet. . R

Teaching Hints: “

® {nstructor may hold hands of the child and jump
.with him, '

® Tape marks on floor will afd with one quarter and -
one half turns.

Yy, hands clasped. Walks forward by taking ' 12. Name: One Foot Balance

Equipment: Mat . .

Description: Child stands an one foot. Holds position
for five‘seco}ids. Vary tasks — eyes opened and eyes
closed.”

-

Teaching Hints: . .
8 Change feet. . .
®  Use arms to help with balance.
13. Name: "V"' Sit - =

Equopment Mat o—
® Child sits on mat, raises hands and feet off mat,
holding balance. -

s

1Wolhat'v'\ T Braley et al , Da:ly Sensorimotor Activities, ,
p 40.

-
.

78 ¢ .




© -@hild sits on mat with legs raised and knees straight.

® Keeps arms straight out and pointed toward toes.

® Locates balance position and holds as long as pos-’
sible.

Teaching Hints:

' Teacher may assist the child to find balaneed posi-
" tion,

.

— Fig. 18 “V" Sit
14. Name: "T’‘ Balance
Equipment: Mat
Description: Child stands on one foot with other leg
out behind. Bends forward from waist with arms out
front. Holds position.
Teaching Hints:
® |f too difficult to be accomplished on mat, try on
gym floor, but be sure to have a spotter.
8 Stress balancing on right and left foot.
d

-

'

Fig. 19 *T” Balance

15. Name: Jump and Balance*

Equipment: Bench and mat

Description: Child jumps from low bench and tries to

maintain balance upon landing.

L] 'Jump and land in restricted area.

Teaching Hints:

8 Teacher may hold the child’s hand during the jump
if necessary. .

“

B AN

Fig. 20 Jump and Balance

16. Name: Cross-Over Watk ;
Equipment: None
Description:
® Chiid stands and stides right foot to side, then slides

left foot to right. Always keeps right foot leading.

Child slides left foot to side, then slides right foot

to left. Always keeps left foot leading.

Child crosses left foot in front of right and con-

tinues walking. Always bringing left foot in ¥ront. .

® Child crosses right foot in front of left and con-
tinugs walking. Always keeping right foot in front.
Teaching Hints:

® Have the child perform the tasks with eyes open.
® Increase the difficuity Yevel by havmg the tasks pet-

formed with eyes closed.

Fig. 21, Cross-Over Walk

17. Name: Walking Activities Involving Balance
Equipment: White shoe polish, halloons, piastic bowi-
ing pins, beanbags, and chalkboard erasers.
Description: Put a series of circles down on the floor

e

with white shde polish and have the child walk through’

the row of circles putting his foot squarely in the mid-

dle of each circle. ThHe circles should be about six

inches in diameter.
. Tasks:

000 O O

8 Walk backward through the circles on your tip toes,
keeping your arms out for balance and looking to
see where you are going.

® Walk backward and place each foot sguarely in the

_ middle of each circle.’ '

8 Walk through the circles and at the same time keep

batting a balloon in the air over your head.

<




. Walk through the circles wuth a beanbag on top of
your head.
aad ® Walk forward and backward through the ccrcles on
« 77 your tip toes with a beanbag on your head.
* ® Walk through the circles, stop and balance on one
- foot, and pick up an object that has been placed on
. ope of the circles.
" ™ Stand on one of the circles and perform a “T"’ bal-
— ance. )
® Stand on one circle and pick up an object, while
v performing a “T* balance.
® Stand on one circle and balance yourself on one

foot, while touching your raised, outstretched leg -.

= -with both haﬁds -
Teachinpg Hints: ’
® Focus eyes on the task.
® Hold arms outstretched to maintain balance.
© W Perform tasks slowly.
®  Maintain proper body position at all times.

Fig. 24 Balance: Touch Leg
¥
18. Name: Walking Activities on a Balance Beam
. Equipment: Balance beam, bailoons, plastic
pins, chalkboard erasers, beanbags
Description: o /
® Waik across the balance beam. ’ .
® Walk across the balance beam on your tip toes.
® Walk backward across the balance beam
® Walk backward across the balance beam on your tip
toes.
_Walk across the balance beam and at the same time
keep batting a balloon in the air over your head
o W back\/ard across the balance ‘beam and at the
sdme time keep batting a balloon in the air over
y head .
® Walk forward and backwargracross the beam with
your hands held behind yojg head,

19.

.~ Fig. 25 Batance Beam ‘¢¢’ -

Fig. 26 Walking Activities on Balance Beam

-—

® Walk to the middle of‘ the balance beam, stand on
one foot, reach over and pick up an object.

® Walk to the middle of the alance beam and pick
4p an object that is lying on the beam and walk
backward to the end of the beam.

® Walk across the beam stepping over objects placed
at various intervals on the beam.

® Walk across the beam with an object on your head.

® Walk backward across the beam with an object on
your head. -

® Stand on one leg in the middle of‘the balance beam

with an object on your head for ten seconds.

Teaching Hints: ’

8 Have the child walk siowly across the beam.

8 Be ready to assist the chiid if he needs heip.

® |t is a good idea to have the students work in pairs
— one performs the task while the other ““spots.”

Naeffe: Balance Activities, Varying Body Positions
Equipment: Mats, stall bench, white shoe polish, tires
Description: The child perfarms the following tasks:
® Four-point bafance (i.e., four parts of the body in
contact with four spots on the fleor).
® Three-point balance (e.g., tripod balance).
® Two-point balance {e.g., équat hand balance, hand
balance).
® A cartwheel.
Teaching Hints: :
® Preface the unit with strength-building activities.
® Have all stunts performed, initially, on amat.
[

H

N

-

.- Fig. 27 Tripod Balance

-
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- @ Use “spotters” for the more difficult stunts. Teaching Hints:

- @ Stress maintenance of balanced positions for‘in: This activity works well with a group. Have students )
. creasingly longer periods of time. T compete against each other” Students who may be fear:
, 8 Emphasize use of a wider base to stabilize the body. _ ful of the book dropping should use bean bags. Bean
" Four-, three-, and two-point balance activities: Add bags are easier to balance and should be used with
creativity by requesting the child dewvise varying students who experience difficulty with this activity.
combinations of contact points with spots on the "
floor. —

7 .

. Fig. 28 Squat Hard Balance
20. Name: Sitting Po,sture1 .

Equipment: (;halr and std - - . . )

Description: Instruct student to assume correct pos- Fig. 30 Sitting Posture with Object on Head

" ture in chair = student may need to be shown. Have

student raise feet from floor until legs are level with

.- the chair. Maintain this posture for approximately ten

seconds. Follow same procedure while sitting on stool.

22. Name: Rhythngal Swinging
Equipment: None,
Description: Students stand facing a partner with arms

. o i . i 5§ thei rtner,
Teaching Hints: slightty .extended Holding t.he hands of their_partner
L. they swing their arms from side to side.
This actiity provides experience in maintaining bal- Teaching Hints:
ance and postural ofientation under undsual circum- e? thg Mints: . .
stances : Swinging should bé done in rhythm. A simple sorig will
.. ’ ) © help to maintain the rhythm established. Feet should

be spread slightly {approximately 6 inches) to provide
~  better balance.

- Fig. 29 Sitting Posture )
. 21. Name: Sitting, Standing, Walking Posture

\ Eguipment- Book or bearbag - .
Descripuon Place an object on the head of a studeng
who 15 1n a sitting position. Instruct him to hold still Fig. 31 Rhythmical Swinging
and see how long he can keep the object on his head .
Proceed to standing and finally to walking™" 23. Name. Watl Exercising -

. Equipment: None v
N Description. Child stands with back touching wall. In-

1Tasks 20-31 were devised by Maureen Murphy, St Joseph’s
structor recites the following poem, and when neces-

Schootl for the Blind, Jersey City. NJ (Parmission to publish % .

granted.} sary, helps the student to perform the action

. * ° : -
- Q 68 - \ LY .
ERIC ~ ok -

w0 .




P t

We stretch-te the ceiling (hands upwards)

And reach out to the wall (arms reach out from sides)
We bend to touch our knees and toes (knees straight}
Then stand up straight and tall. (arms at sides, head

- ~up)

.

24.

i

ERI

Aruitoxt provided by Eic:

Teaching Hints:

Feedback s provided through contact with the wall.
Other stretching exercises may be used to develop pos-
ture and balance. o N

- 4
> B
@
) T —2 te
. . .
L/r:.\") h

Fig. 32 Wall Exercising

A

Name: Rug Walking .
Equipment: Strip of rug — length of auditorium
Description: Students should remove shoes and socks.
Instruct students to walk on edge of rug — heei to toe
Teaching Hints

The edge 6f the rug can be used for hctivities similar to
those suggested for use on,the balance beam - with
the element of fear eliminated .

Fig. 33 Rug Walking .

\7 i

!
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25. Name: Walking Barefooted
Equipment: Walking boards of graduated

8” 2:1

6", and 2 x 4" - eight — t

to be held in brackets 2 inches abovéMoor}
Description: Child should be instructed tJ{eel the tex-
ture, width and length of the board. If the board is
raised, he should ''feel” the space between the floor
and the board.-in order to provide greater tactile feed-
back, shoes and socks should be removed. Proceed
from wide to narrow, first on floor and’ theh raised.
Child should be instructed to walk forward (heet to

sequence,

Teaching Hints:

idths — 2
Ive feet long

toe), backward (toe to heel) and to the side, in that

If a child experiences difficulty mamtammg balance or
is fearful, the instructor should assist.

.

26. Name: Statues

Fig.'34 Walking Barefooted

-

Equipment: Record playet
Description: Tell students that they are going to play a
game called, “Statues.” Explain meaning ofword In-

L=

’
-

struct students to move in unusual positions to the
music. Various possibilities should be shown them by

putting them through the motions. When music stops,
students are to become “statues’” and maintain posi-
tion for approximately ten seconds.

Teaching Hints: :
This activity works well wnh a group. Any appropnate o
music may’be used.

-

Fig. 35 Sgtuu
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| 27. Namé: Animals ina Zod( : should be taught in the same way.-Studenits who are
Equipment: Record player — "Animals in the Zbo" - learning to_hop should hold onto the back of a chair
e rd. 1 . » forbalance until they are abile to hop independently. °
R . \ npuon Ha\)!students listen to and foﬂBw T . 30 Nagne: Jumping From A Height . )f;
tlon on record. Students should be helped in oy Q : Equipment; Large wooden blocks or platform approxl"
. . oorrect positions. ‘ g mately six inches high. -
3 . Te ad}l"g H,nw - , . Description: Instruct student to feel the dxstance front
. ¢"This is a very enjoyable activity which work ) i the block to the fioor. Instruct student to stand on lhe
- N ca grouQFreedom of expression should be ed§ ’ . block and tq jump off whule holding the mstructor s -
' by the instructor. ] hands __After-suffucuent Qractuce encburage the student
S " 428. Name: Loss of Balance, Bl ~ to. jumpindependently. ’ .
=" ~ Teaching H

.E'qmpmenn Gym mats -

. Descruptlon Present this actwrty as ale

: Discuss preventron of”falls and what_hap

. boople do “fall. Teach child to ‘brace his falfam

o Kis head by extending his arms to floor if falling )

forward pou&on if falling Kackwards téach studentito Equupment. Parallel bars or chair - .
fall on lowen half of body\and again to use hiz.arms - Descn i6n: Instruct'student to hold anto parallel bars
- hands for protéction. . R \\ - “batck of chair and raise rigbt foot. Telks student to try
- Teachmg Hints: ° . Reep foot raised while you count t@ 15 — approxi:

. . ". Put.a thild thraugh motions of falling sﬁom hi mately 15 seconds. Provide positive reinforcement for -

. @ _ how to protect himsélf. Have chula .pracfice on gym A effort and success. Follow same procedure with left

. As the gtud bebomes mdfe oonf«dent,helght should ‘ ~
be increased up to twelve inches. Feet should remain i *

a4 . «

tanding position after jufnping. -
7,31 Name: Balance on One Foot /

.. - mat. This aetivity provides very practical experience . oot *- - >
1 I and the ges s of the students has been positive. All Teachmg Hlnts . -a
- - safety precautions should be taken to prevent a child As student’s skill increases, (when he can keep his fpg( -
° —_ from gettrng hurt duung this actwaty = raised for 15 seconds while holdmg) have himattempt
‘ ~ % task without holding. o . J

v ; \ . - N
‘4 v ’ ~
*] e + ’ ' :
o ) Vo )
. B . '
T~ ) / . ‘ . - N $
> - ) > v 0
2 A , 5
Al ., * } o
i w. .+ .  Fio 36 Safety Tusks . .
" 29. Nanve: Bunny Hop . '
- Equipment: Record player — "Bnnny-hop'reoord >

« < < Description: Students should listen to song and be in- I G Fig. 37 One-Foot Balance

. ! ;tfuoted to |ump or hop (& f they are able) at 5ppropr’|: e T .. . .
. ate places throughout the song. R - oo * e . "' - / r
, Teacfing Hints: ' sTa . EYE-HAND QOORDINAT}ON -
' Students should f¥st be mstructﬁ’to iu@ inglace. If . . .. . . »
- ' they are able to jump in place, they should be, taught Eye and hand coordination involves the integration of
~ to jump fohward by’ holding hand or upper arm of \ both body parts so that the eyes visually steer the hands

© " adult who performs action. A rug may be placed 612 through space to accomplish a given task Almost all tasks
° inches away from-the student to provide feedback of  and actwities may be feund in éne, or a tombipation of, .

y + - having jumped forward onto the rug. Backward jump three categories, that-are presented here. S
> . ;. - ~ - These categories of éye and hgnd coordnnatuon arej
.. 1“" andsLearn — éa:m and Dme,, 1, P.0. Box 445, High thfowmg, catching and striking Fhe tasks andr activefles
) tend Park, Ilinon. L descriped here . provide’ experienge in each of the 'three .
(% y . . -, ’ . ' " .
ERIC ™ TN RS S . .
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' Fig. 1 Playing with Balloons
! .

1 . - @
Developed by Lawrence A Guaﬂo, Physical Education

‘o Teaches @ ”_or Schoot, Newark, N J, .
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i cate‘gor;es’\[he actnvmes selected shoufd be based on the- . @ Tap the balloor( in the air and cafl out the name of
" meeds of the ihdividual student as determined by the ob- another student who must tap | the balloon’
. " jective and subjective assessment. - B I . ® Tap the balloon against a wall. ‘
- ' - Teachmg Hints: i
1. Nam.e: Leadup forThrr)wmg1 R ! ) = “Control” the balloon by gehtly tapping rather
N Equipment: One whiffleball on a sring per two * than strlkmg. “ , ,
- students, or ball hangmg frongstring 64 a fixed 'struc- N Keep eyes pn the balloon at &l times.
ture. | ! * ® Devot érltn to developing the use ftherkrht
< Description: ~ \ - ' vote eq me to develop g.t use o ght
) ® . ' ft hand.
. . ® One partner holds a string with -a softball size and le
whiffieball at approximaté eve lével of his partner. * 3. Name: Tappmg and Catching A Whiffleball (Partnefs)
! * Active partner stands in astride position faging the Equupment"Dne whlfﬂeball (softba|l size) on 3 strung
baft — with his throwmg ghoulder Ilned up with the for every two students (strmg approximately 12
L ball. ~ ' 18" 1long). * .
® *(For right handed thrower) right Ieg is back‘— rlghf Description: A whifflebali is suspended between two
+arm prepared to_ghrow. partners(approxnmately midchest Ievel)
. ® Left leg is forward — left- -arm is raised forward in ® "Pass the ball back and forth and catch with two
’ - honzontal position pointing to t};e ball. 3 _ hands,one hand; arid alternate hands.- - _
) ® Student hy ts stationary ball with right hand. ~ ® Tap the bail back and forth with right hand, left
N ® Student Hits ball with right hand and flings left arm hand, and alternate hands. -
* to the rear - Teaching Hints:
. ® Student hits ball with right hand and steps with Ieft " @ Use woolen ball. R
- foot (simultaneously) as Jeft arm 1s flung rearward. - Vary arc of,qthe ball to increase difficulty of catch-
- Teaching Hints. , . ing and striking.
® Stress development of the total bilateral compe- ~ ™ Reélax as you catch the balt. 7
. tency via throwmg right and left-handed @ Develop use of both hands. ,
2. Name: Playmgwnh Balloons . i ' .
Equipment: One balloon per student - )
Description: ' . . B s
. ? Throw balloon in the air (underhanded.kand catch . :@
v it upon return . AR . '
. ® Repeat task while throwing and ca,tchmg with the -, . - ‘ -
nght and left hand. -~ -7 ..
. o Attempt tdfkeep the balloor'r'n i by tapping 1t © - .
N e w:thﬂpne .or twa hands. : - ) : .
. - ) hd .
N - N .
d N / ~ -
’ " - . ~ J N
. ’ . .. 4
. o - ‘ . . _Fig. Z.C’h:hmg Whiffleball
- - 4 Name: Tapping Whiffleball (S\Mng or Push Style)3
¢ Equipment: Dne whifflebalj for every two students
F;-"’ N . One rod {wand, dowel, etc.) .-

Description: Partners st scattered }facmg each

. other). One partner holds fhe. whiffleball of a string

T w'hlle the other partner holds a rod, wand, etc:The rod
1s held with one hand at eachend. -

R
‘

}Wllham T. Braley ef al , Daily S$nsorimotor Tram/ng'Acnv:-
tes, p 94° v :

3Gerald N Getman Pathway Program 1, Eye Hand Coordina-,

bnppﬂ
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® Partner swings ball toward hittgr whd strikes -ball
with the center of the rod by using a pushlng mo-

~tion, - , '

Partner swings ball and Ritter stnkes ball on rod

near hig right hand. ;

Hitter strikes ball with rod near Ieft hand

Hitter continues to strike bali alternanng right; left,

or center of the rod.

Hitter taps ball, holding the rod in a dnagonal pasi-

tion with left hand up and right hand down.

Pijtter keeps this position and hits with Ieft center

and right section of the rod.

Hitter £hanges position so that nght hand s up and

left hand is'down {in opposcte diagonal posmon)

Hitter strikes dall with right, center, ancf |ef; por

tions of ,the rod. . 5 .

Hitter holds rod in a vertical position with the left

hand on top and right hand on the bottom. "~

Hitter strykes ball‘with top, center, bottom of rod.

Hitter reverses position of the hands (ie.,

hand intop position) .

. Hitter strikes ball with top, center and bottom of
the rod. G *

.o
.

g

- Fig. 3 Tapping Whiffieball

~ &

. Name. Batting Whiffieball {Basebali Style) ..
Equipment. One paddle. One bat and whiffleball on a
string for Lvery two students One plastue bat or wand,
dowel, etc. b
Description: Partners (acmg each other (standmg) One
partner holdg a wh|fﬂeba|1 on 12" - 18" string. The
other partner holds,a paddle {bat, wahgl, etc.) with two
hands, thén left and right hard.’
@ Partner swings ball towards the other, partner who
, strikes the ball with the bat held vertically.
® Hitter strikes the ball holdmg bat horrzontal to

floor. S
’ 2 ‘H’ltter strikes swinging ball with rtght hand left ®

hand {using vertical SWIngaﬁd'honzontal swmg)
® Partner with bat new stands stdeway?s to swunger
- ® Mitter strikes ball W|th'near hand {backhand}.
. ¢ ‘e Batter hits_ball w:th far hand (using horuzOntal
| . swing).

- @ Batter hits ball using Both hands, holding bat base-
balt style. . i

~ !

L
-

¢

]

’ -

)

4 :
¥ 72 . .
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® As batter becomes more proficient he hits ball base-
ball style with extended s R

Teaching Hints:~

§ Use large ball at first, then gradually smialler-ones. T

8 Paddles or large surface striking implements should :
be» u1|hzed first. Also should be light for quicker
swing. - .

« 8 As batter improves usefthlnner urhplernent

-~

-
. ] ' ' ,
Fig. 4 Bafting Whiffleball — -
o ) .
6. Name: Battlng1 - P - ’,~

: Equlpment One bat per each group of students. One
large ball,one medlum size and one small size. One
batting "'T* or tratfic cone. _ - ’
Description: One student gt bat, others §eattered to
retrieve palls.

L Usmg a redular batting stance,,student hits sta
tionary ball 6n ground in front of him.

—~

. Child hits ball off of a batting “T. " !

.® Child bats a ball that is bouneed to him. - -

®' Ohild hits a large  ball pltched to him (ho bounce). s
* , Teaching Hints: . - -

a2

A

Sequence the four tasks as follows &
* = 'Bit with large hitting surface ta, bat with ‘small.

t hitting surface. .

8 Large ball to small ball. | -

.

-~
—-

. ® Stationary ball, slow rQlInng ball, bouncmg—baN to”
‘ pitched ball {no bounc%)

-

~' ‘

-

‘ Fig. 5 Batting "T" Practice

1By_yant J. Cratty, Mogor filwry and the Edugation of Reé- _+
tardatee. pp 147-8.

- -
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*~  7..Name: Serving - : ‘ :
..\ /Equrpment One- b\aIL per student “one paddle -per
student; one-balloon per student.
Descnptron Stand facing the wall (5-10 feet); tﬁdrs
" tance from wall will vary with age and size of sttident
. (Descrlptlon is for a right-handed person ) v
- ® Withan underhand swing, hit balioon (ball) towards
the wall (with VOur right hand, palm open, first —
_’tR&wnh fist =~ palm facrng wall.)
* ® Repyat takrng a step forward wrth your left (frOnf)
foot. - :
® Using-a le, repeat thé undethand Serve (palm
forwdrd) - . ) ot
. - ® Hit n (ball) with -overhand stroke (serve) to-
‘wards .,0"
L Repeat overhand stroke wrth body (Iegs) in astride
: ’ position. - .
® Throw ball in the arr with an underhand toss and
- tap it towards the wall with both hands* palms fac-
/> fing upward. . . ‘
Teaching Hints: ¢ . o
RS 8 Use balloons qr 'whiffleballs for.be'g:nnerS'an.d very
- yoyng students. -
'@ Use large size*balls first, then reduce siZe. -
8 Use hght paddlesIf possrple
'I = - .=
" L " ‘e " -
FERUr Sl o . .
~ [ []
)
wsr =
‘ d

' Fig. 6 Underhand Fig.7 Overhand

8. Name: Ball Rollirig ; )
Equipment~One bali for each studtt , ’

D¥scription: Straddle-sityng osition. o
® . Roll the ball to the left side, to the right side using
. both hands as a guide.
¢ Foll the bali tawards. your left leg, arid stop i1t Wlth
your left hand. ,

® Repeat to the nght side,
® Roll the ball back .and forth {side to side) pushing
" ‘with one hand and stopping it with the othér, .
~ ® Roll the ball, towards you, using both hands .
® Roll it awdy from you, using two hands. .
. ,
(€) ¢ * . ';. §

ERIC. = o

Fig. 8 Two Hands .

Flowing the ball. T . , -
“Ta iUse yarn ball, fluff ball, or styrofeam ball ? '

=

Al . - -

® Roll it fowards yoquslng one hand. ' . .

® Roll it away frpm you, usmg the other hand.
L] Rplhhe ball towards ‘you, and then away from you,
‘using tharight and lefthand. R . .
Teaching Hints: " L
® Stress keeprng eyes-on the ball at aﬂ times.  °
® . Progress from movrng the head and eyes to follow
“ the ball to keeprng the fead motronless whlle fol-

“ip

.

Flg 9 Ball Romng, Straddle-Smmg Posmon

5. Name Ball RoHlné (Pushrng)1 -
Equipment: One ball pet student -
Description; : - -
® Sifting, tuck posmon Rall the ball around your
% body, roll the ball in and out of your legs. . -
L Kneelmg Roll the ball around you in aclrcle ﬁrst’ e

- .

10 the left, then to the right. |
Roll the ball in between wour leds and around you ’
Roll the ball to a line and trap 1t-with your hands
Roll the ball In and out of a row of bawling pins or .
any obstacle course (usging one hand). - . -
Roll the balf at 3 target usrng one hand (bowhng

\ ~

pin).
Rol) the ball afid try o hrt a tar’get on the waII
{using one hand). .

® Roll the ball and try to push it so it rolls into_ a-

- target le. 9., wastepaper basket) . . . -
TeachmgHuns i s
® Stress pushing the ball siowly to maintain ?:'&strol
L Emphaslze use of rrght and left hand

10.-Name:‘Rolling and Trappmg Balls - ‘ A
Equipment: One ball per student.
Description: Children standing in a line an arms-dis-
tance apart. A line parallel to the children, 1Q-15 feet ‘
YV away. i- .
® Roll the'ball slowly — walk qui kly after it and prck \)~
it up.
® Roll the ball faster — run {aor trot) after it and pick®
-it up. I
® Roli the ball towards the line — run to the line aud

~

trap it.

® Roll the ball towards the Irne = run to the line and -7 .,
" pick it up. . . .
g - o
"Marx, Erich, The Ball Primary Book for'Schagls and Clubs, .
p.13. 4 : . \
’ - . » Y —
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® Roll the ball towargd the line — run to the line, turn

2

" ~your *back to the ball and pick up the ball as it .

¢ _passes under your legs.

. lorstopit).~~
® Repeat the same activities, but use a paddle, or
hockey stick to broaél and stop the'ball.l
Teaching Hints:
. ® Stress conteo!l and accuracy rather than $peed.
] En‘lphas/rze’"eyes on ball’* at all tim

Illlllll....."‘

- - T~ '
* L . Fig. :IO Trapping A Rolling Ball

o

11. Narne: Ball Bauneing?
Equipment: One-ball for each student.
) Description: Straddledsrttmg positron
R , @ Hold ball head high— bdanc¥ artdcatch.
@ Bougce the ball, catch t\I:o times, three, efc.
® Bounce and catch as mahy times as,you can.
. ® Bounce the ball, catch 1t high and low.
O’ngnce the ball and clap your hands before you.
catch it. ~ -
® Bounce the ball. See how many:times you can clap
your hands before you catch it.
‘. catching it.
® Throw the.ball up (overhead) let it bounce catch it.
- ' e Throw the ball up again.-See how many fimes you
can clap your hands (aliowing it to bounce) before
you carchit. %’ . ]
' & Throw the ball. up again.-See how many times you
can clap your hands before;you catch the ball (no
bounce) ‘

T .
Fig. 11 Ball Bouncing St}raddle-Sitting Position
YMichsetl J. Hardistry, Education

- ence, p.28. -

' -
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I{mugb the Gama Experi-

® Roll ball through an obstacle course; then hit target

® . Bounce the ball and clap hands on thighs before

.
.

Teaching Hints v
®  Use bright colored ball (visual stimulus).
‘m Use balls with bells or other objects in center (audi- .
' tory)
'™’ Use balls of various sizes and textures {tactile). ;
® Use music or other rhythmic q!ev;ce to keep time
with the bounging. : C .
® Have the\chlldren devcse other baII bouncmg activi-
ties: : . - '
Name: Ball Bouncing (Dribbling)
Equipment One balt for each student. L °,
: Descnpti’én Standing position. '
® Bounce (dribble) the ball with the left hand, the
right hand. : . .
® 8ounce.the ball with alternate hands. ™
® Dribble the ball h.gh Might left, alternate~
- hands).
@ Dribble the ball and walk forward, hackward side-
ways, etc. ) ‘
@ Dribble-the balt high and low as you move aroond.
e Pribble the bal! through an obstacle course.
®_Dribble the ball, following a straight line or a curcle .
e Drabbie the ball : and gop, skip, etc. o
e Dribble the baII on your right side, left side.~

12.

. i

.- ® Dribble the ball around you, first to the left, 'Qaen ~
- fo the right. ' .
® Dribble the_ball in between your legs and around
you.
*>  Teaching Hints:
" ®m Stress pushing rather than batting the baII
® Emphasize use of both hands. ‘
o, * N
N '
) ‘ = . -
* Fig. 12 Bouncing Ball .
. N
13. Namé: Partners Catching ’ ,
Equipment: One ball for every two students. -,
Description: Partners stréddle-ﬂmng, faeing each other
(feet touching). ; fr ‘
. Hand the ball“to yodr partrier — now return re;’ ' )
peat several times keeping eye on the ball' (two \
hands). ' -
w? Move away from each other (a little) and again
hand the ball back and forth (usnng two hands). .
" @ Roll Ihe ball back and forth to each other (two
y hands).‘ e |
' - ~ - .
K7 ‘ )




L4 ]Tr?p ihe ball beforé you push it back to your part- *

L ]

ner.
. - .® Roll the ball with one hand — partner traps it with
( N hands.- '
N ] ml the ball with the otHer hand. .
. 5 ® oll the ball slgwly a_i first, gradually increase’
" ‘.5Peed. * . ] - N T
) K ® Push the ball Eack and forth without stopping it. ,
- & Using two hands, throw the ball or_one bounce to
- yaur partner.
_. *® Using fwo hands, 1hrol~ the ball to your partner
" without a bounce (underhand or push pass). ~ -
. . ® Repeat ab ove tasks from the kneeling and standmg
2 pa'imons. .
et Teach_mg Hinfs:
i ) B 'Use large balls initially.
- -~ =% Use mukmoiér balls. -
- 8. Use yarh of fluff ball for af the above except
- bouncing. . a ‘
‘L
> ’
"3
v Fig. 18 Pactners Catching
14, Name: Beanbag Activities! o= ' -
. Equupment Oné beanbag per child. .
. Description: Straddle- smmg position. .
® Hold the beanbag in both hands, the left hand the
= right hand. °
' ~ ® HMold it on the back of one hand, the other.
® - Toss it in the air and catch it. ’
® Toss 1t i the air and clap your hands before you
catchit. - P
. ® Throw and catch 1t with one hand, the other hand.
® Balance the beanbag on your head, e,Lt{ow ‘wrist.
® Balance it on other parts of the body.
, L] Balance the be‘anbag on your elbow and toss It up,
. and cateh it. Try the other elbows. .,
" ® Throw it up with your hand “but catch it on the
. * back of your head. Try 1t with the other*hand.
® *Throw 1t up jn the air with your hand and try to
" catch it on your elbow. . ,
: ¢ Try to catch it on your shouider.
'y - Teaching Hints: . ¢
® _Use beanbags of diffesent colors. .. -

+ @ Usevinyl!

.

anbags for easy cleaning., .

Ltvne C. Hackett, Movement Exploranorraqi Games lar :he
. Mentally Rotarded p.87, * .

3
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s Use different shaped-beanbags.
=  Make your own beanbags.

15. Name: BeanbagJugglmg . ’ o
Equipment: One beanbag per student, later two for
each student.

Description: Standing, scattered position. - ) :

® Balance the beanbag on different parts of your

_ body. . ‘

® Walk with the beanbag on your wrist, shoulder,-el-

. bow, head, etc. ¥ g

® With the beanbag on your head and/or on your
shoulder(s} walk in a low position.

‘o Throw the beanbagm the air, and catch it with two
hands. - ° i y
Try catching it \mth one hand. - -

Catch it low-to the g?sund Catch it high.
Clap your hands before you catch it.
Catch it with your wrist, élbow, shouider.
Hold a beanbag' in each hand; throw them in the air
and catch them. -
. Catch them on the back of, your hands. 3
® Start with a beanbag in each hard. Throw the bean- «../
bag in the air with the left hand. Prior to catching
the bag with the right hand, release the bean
from the right hand to the left hand. After the skill
is mastered, juggle back and forth. - i
Teaching Hints: | o
. & Refer to No. 14. '

—
pos

© ez

Fig. 14 Beanbag Activities ¢
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6. Narhe: Newcomb—Volleyball} - EYE-HAND ACCURACY
Equipment' One ball per groyp, one volieyball net on ’ ] ‘.
. . standards, or rope tied to two posts. . Eye and hand accuracy is directly related to eye and
Description: Partners or groups evenly distributed on’ hand coordination. it involves throwing objects at a tar-
each side of fiet. ' . . get, striking lor hitting) objects at a target, and throwing
8 Using two hands, .throw the ball over the.net to _. 3" object by using a tool such as a stick, or scoop. At-
] - your partner. Partner catches it and throws it back tempting to” knock milk bottles from a table, attempting *
. s (two hands). , “tarthrow a ball into a goal asin teamhandban and ,shoot- -
"W ¢ Using two hands, tap the ball over the net. Con- ing at a basket are examples of the first cafegory (.throw
tinue. ing at a target). Puttmg as in golf, hitting a hockey puck at
® Partner tar;s the bé" in the air twice and then taps a goal, or a forehand stroke in tennis are examples of the .
to teammate. Continue, increasing the number of  second category (hitting an object towards a target). An
taps before passing. «--unusual combination of both categories (throwing, and
" @, Partners tap the Ball back and forth over the net  Striking at a target with an implement) occurs in the ‘game
(immedlately upon receipt)’ " of4acrosse when a pﬁyer throws the ball with aiacrosse
-7 : T,eachmg Hints: - . stick. T -
» Use plastic or soft rubber ball to avoid m;ury . The following tasks-and activities provide a,number of |
_ ‘@ Use muiticolored balls.  * - . experiences in the. first two categories, throwing an object”
® Have children devise othér variations. ' at a target, and hitting an object at a target with an imple-
’ . » - ment (1,e., bat, paddle, stick, etc.). ) ' -
- - ) » 1. Name: Throwing for Accuracy - -
° Equipment: Target (2 sware) and,-or-line on wall five ™
. - feet-from floor: throwing lines on floor 3'; 5', 8, 10".
_ One ball for edach student. Large balls for two-handed
- throwing, smaller balls for one- handed tass. Students - .'—.‘
) _ A standing at least five inches apart from each other (side —*—
- . to- * 7 by side) ~ - ,
-~ ~ Description: Line formation paralle! to wall surface.
_ " ' @ Throw_the ball against.the wall above. the line and
- 7 ) - _ pick it up after it bounces on the floer. -
) ' ' ® Throw the ball against the wall and catch it after
‘ hitting the wall but before 1t touches the ground
; Fig. 16 Two-Hand Overhead TQP . , @ Throw the ball at the targef and pick it  up after 1t
> . ' } . . bounces, sheg Tepeat and catch it dh the ly. ,
o ‘:" 7. ::Ln;m’:a::yrf;:: C__,, i ® Gradually, iriease the distance from the'wail. .
- Descriptign- Partners facmg each other. . Change to smal!qr baus'ar'\d use one ha‘nd throw. , q
3 - e Ciap your hands,together. —\f Now have pupils forfn lines one behind the other.
’ /> e Clap your partner's hands (right to left and left to ® Use two hands overhead, for_overhead pass. F"“t e
nght). student throws the batt agamst “the Vj" and moves
. e Clap your hands. ‘ - to the end of the line as the next student cat(?s ‘
® Clap your right hand tayour partner’s left hand. ’ after it bounces.
5 e_Clap your hands. ® Repeat with student catchmg it be'fore It bounces
® Clap your Ieh hand to your partner’s right hand. (student may have to get doiir to rhe wall an(_j or
® Clap Your hands together. ° throw the ball hugher).
N ® Clap your rnght hpnd to your partner’s rlght hand. . Repeat aCtIVItY using smaller ball and one- handﬁd
" @ Clap your hands. throw., =
® Clap your leﬁ hard 10 your partner s left hand. " Teaching Hmts: .
. e Clapvdur ha‘hds. . ’ . 8 Teacher could use point system for every sdccessful
Teaching Hmts . attempt at hitting target. )
, ® Répeat, clapping hands twiee: L Vary throwm. lever (e.g., two hands m front of the
- .; T ® Mak? patte,rn more complex by, mqludmg the " tace for the chest pass).
tapping of thrghs i 2. Name: Ring Toss d
? ~ . ’ ' quurpment. Rubber rmgs ‘and. dowels that stand
’Latchaw. Marjorie and Glen Egstrom Humao Movement pp upright. . , *
302-303. . - . Degscription: ) y; A
-~ . 4 \ X - L BN A
C v 76 ’ . , - ) - : .
Qo ! ) v b
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‘ L4 Students throw rings at woodeh dowels. -~ .
® Task No. 1: Students perform as individuals. .,
" - ® Task No. 2: Pair students and perform peti- .
tively. T
« Teaching Hints: . '
® Vary distance of dowels in aocordance with indi-
" vidual bilities. \, v e .
. ® ,Stress: smooth flowing toss not powes, eyes con- )

stantly on the target. Bilateral throwing: step with
left foot and tess with right hand, or step with nght
foot and"toss with left hand..

- hdd : '
&D .

e o
T ”F’ig’.j'a/ingToss:-/ - T
t -

3. Name: Rubbevﬂ'brseshoes -

Equtpment Rubber horseshoes and dowels that stand
umght - . -
— Description: . ——
_ ® Perform the same as description No 2 above
) Teaching Hints. — - e -
© @ Refer to No. 2 abdve. )
" 4. Name- Partners and Tafgets1 —
Equipment: Hoops, rope$, beanbags, or lines on the

: fioor. One ball for every two studerts.

Desctiption: Partners facing each other with a target
r

between them on the fioor

, © —~Fig. 2 Psrtners Throw Ball at p Target

,t ] [
1Marx, Ench, Thé Ball Primary Book for Schools and Clubs, p
'25.

ERIC- - -

; PAFulext provided by enc -

o~

- )
5. Name: Group and Team Games.

90

L Oné par'tner (A) throws a ball at the 'targe‘f {with
two hands). . s

® Other partner (B) catches the ball after it bounces.

® Other partner (8) throws the ball at the target and
partner {A) catches it.

® Repeat using smaller ball, throwing with one I'fahd.

Teaching Hints:

® Have points scored every time student hits the
target. .

2

Ba

uipment: One farge ball (or movable target); one’

all ball per student.

Description: Two teams apprm;tmately ten feet apart

wath team members standing side by side facing the

other team. A ball is placed on the floor halfway be-

tween each teams

® .Pupils throw their bails at the larger balil.

® Obijective is to hit the bail so that it rolls to‘ the
«other team.

@ 1\Students retrieve balls thrown by the other team. -»

® Repeat throwing until large ball rolls on, or beyond;
either team line. .
Teaching Hints:
“M  Score points for every hit.
® Have “anGther pupi}- or teacker soll the, large ball
Jaterally !

<

® Students try to hit moving target.

Fig. 3 Teams Throwing at a Moving Targst

6. Name: Groups and TargetS

Equipment: One hoop for every three students. One

ball for every three students. . ¢

Description: Students standing three in a line with

student i in middle holding a hoqp in front of him.

® One of the outside students throws the bali through
the hoop.

. ® The other outside student catches ball on the

bounce.

® He throws the ball through the hoop

® Middle student holds the hoop at various heights.

Throwing at a Target’

o

® Students can use overhand and underhand throw.

52
28.

3Marx, Erich, The Ball Pumary Book for Schools and Clubs, b.
30.

.

Marx,.Enrich, The Ball Prumary Book for Schools @nd Clubs, p.!

77
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Teaching Hints: ’ . 8. Name: Throwing at Targets L

® Vary size of the'ball and hoop. A
® Use beanbags and othér throwing objects.

Equnpment One beanbag or ball per student; one tar-
get (clown with holes for mouth eyes and nose).

® Award points when ball passes through hoop. . Description’ Scattered, or on a line side by side facing
. . target.

7 Name: Grid-Tossing Game

.. Equipment. One beanbag per student, one hoop per
grOﬂp, paperbasket, or fioor grid for target.
Descnpuon tndiv:duats seattered or groupeﬂ}n acir-
cle with hoop in center’ Groups in line side by side o

fdcing hoop.
Hoops and Grids: -
® Student stands near hoop and throws beanbag n

Baskets*
® Repeat the above with a basket instead of a hoop.
® Student moves back gradually

(]
Fig. 4 Throwing Through A Hoop . .

hoop - -
Student moves back a few steps and repeats.

Student should use both overhand and underhand
toss.

Student stiould use shot-put baskq;bau tym.rthrgw

® ‘Use lorge baskets at first with small balls
® Use smaller size baskets with larger balls .
®, Raise, targets {baskets) to various heights to ap-

Teaching Hints:

-

proximate height of pupiis.

Throw beanbag at Iarge ho1es theh smailer holes
Move back and try to throw beanbag into openings.
Use 'various throws underhanded, overhand, side-
arm,shotpyt, basketball type. ’
Have-studeftts devnse their own way to throw at the
targe't. - '

Teaching Hints:

Use -balls after. the beanbags.
Use other types of throwing objects: fluffballs;

i whiffleballs; etc.

Fig. 6 Clown Target E(ae‘e

9 Name: Hitting for Accuracy
. Equipment: One ball per student, one- bat {or similar_

Have students use two hands when throwing. -10pl) per student. One target cone, beanbags, etc.

Have studentg use one’hand ~ . _» Description: .

Vary by having students toss beanbags at specific
numerals on floof grids.

-

Te
[ ]

<-:o x@\ \

With ball on floor, student hits ball at target usmg
baseball or golf swirig.
Student uses one hand swing first, then two hands
Student attempts to hit ball into a target (three or
four beanbags forming a circle or square), or open-
ing of traffic cone.
Raise ball off floor (use smalt trafjc cone) and res
peat above tasks.

ing. Hints \ .
Use different size balls
Use balls of varying weights
Use different type hitting sticks

* F'G 5 Grid- Tossmg Game ;;l

181van!J Cratty, Active Learnmg u 99 p 36
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10. Name: Hitti'ng for Accuracy Using Cn'cIeGam&s1

Equipment: One to three balls group of students.
Description: Students straddle-sitting in a circle with
‘ feet touching. .Students straddle-sganding in a circle,
feet touching. Sr

Sitting: .

® Six to eight students in a circle.

® Plate one, two, or three Balls m -the circle. Start

- -

with orte.
® Students attempt to hit the balls so they tolch the
.y legs 6f the other students, { . .
o ® Students try to keep the balls from hitting their
- legs. - T
Standing: . |

® Six to eight students standmg ina c;rcle
.® Place one to thwee balls in the cirele. .
. ) # Students attempt to hit the balls so they go through
. the legs of other students.
® Students Fitempt to kgeg the ball from going
through their legs.
Teacfing Hints: -
® Vary by having students kneel, or squat ina c:rcle
® Begin the activity’ with one ball, then two, and
three. . .
®  Use large balls first, then smaller gnes.

'Fig. 7 Circle Game ‘&

—~ -

EYE-FOOT ACCURACY

Eye and foot accuracy involves the integration of both

# hody parts 50 that the eyes _visually steer each foot

through space to strike given gb]ects. The main areasn-

volved in this activity are striking (kicking) with the foot

and hitting a predetermined area or target The tasks and

- activities: in this section pfovide a sequential approach to
“ strengthening the integrated response o

a -

- 1Marx, Erich, The Ball Primary Book for Schools and Clubs.

p. 35 \

N\
Aruitoxt provided by Eic: » .

3. Name: Spot Kicking

-

1. Nate: Spot Walking L .
Equipment: White "shoe polish, rybber rjngs, play-
ground balls.

Description: Lay down a series of “’spots” on the floor

ww tape or shoe pollsh Have the child walk on the

spots making suyre they step 6n each one

Teaching Hints:

® Demonstrate how you want it done. -

® Walk the child through the spots emphasnzmg that
he must touch each ons.

® Have the child walk on his toes.

2. Name: Wall Spot Touching ;

Equipment: Tape or white shoe polish.
Description: Put a row of three spots on the wall six
"inchés apart. The height of the spots should be about

th;ee feet, or whatever is appropnate for the child. -

L Have the childfle 0‘!5 back and hold his leg up®n
the ar' so that his foot is about six inches away
from the middle spot on the wall.

® On command have the child alternétely touch the

- left, middle and right spots on the wall.

Teaching Hints: -~
® Have the child tquch tie spots with his toes. -
® Have the child touch the spots with his heels. -

® Have the child use both feet.

Fig. 1 Wall Spot Touching

» -

Equipment: Shoe polish or tape. i
Description: Child stands facing the wall. .
® Puta spot on the wall with either shoe polish or

+

tape .

® The spot should be about. fom mches up from the
floor.

® Have the child stand where he is most comfortable
and kick the spot with the right foot and left foot.

Teaching Hints- N, .

® Initially emphasis- should be placed on striking the
-spot with any part of the front of the foot. Then.
have the child strike the spot with toe, instep, in-
side of foot and outside of foot. '

® Proper balance while Kicking shbulcf also be noted .

by the teacher.

4. Name- Ball Kick Off Teem™” ‘ s
Equipment: Playground ballgnd rubber'rmg. .
Description- Child stands with bali in front of him.

[}
.

W



® Put playground ball on a rubber ring. . ' Teaching Hints:

‘

® The student kicks the ball off the tee (right and left 2 Always have student kick the ball in the same spot.

foot). 4 O ® Vary the distance. i
’ ' Teaching Hints: - . ® Award a point each time the student knocks the pin ~
— 8 Proper kicking form should be emphasized. down. -
, _®_Put a spot on the ball and have the student kick the g Name: Ball Kick into Basket
spot on the ball (no target-area involved). " Equipment: Playground ball, rubber ring, wastebasket.
| ‘ Description: g
g < . ® .Kick a playground ball off a rubber ging into a
wastebasket lying on its.side with the opening fac- -

., ing the student (right and left foot).
Teaching Hints? )

* ---® Have the student vary positions — kick from ifn

« front directly into the center of wasteba et kick

>

from the left side, kick from the right side. -
. Vary the distances. ’ ,
- \ - Fig. 2 Ball Kick Off Tee ® Emphasize pPoper balance and technique. °) - -
“5. Name: Ball Kick to Wall 9. Name: Ball Kick Between Pins e .
.Equipment: Playground ball, rubber ring, shoe pohish Equipment: Playground ball, rubber ring, two bowling
or tape. . pins. -
, Description: Description: i
® _Student-executing proper.kicking technique, kicks ® Have student kick a playground ball off a rubber
. a playground ball off a rubber ring against a wall. ring between two bowling p|n§ that are two fee
— ~ ®_.Student should try to hit the same general area on apart. The object-is not to knock down the bovgli
the walt{right ard |e‘t foot). pins (right and left foot).
. Teaching Hmnts - =g Teaching Hints:
® The teacher shagld emphasize proper bafance and ® Vary the distance.” =~ | .
. * kicking technique throughout . ® This can be playsd 'wié;partner. pins-set up be- -
6. Name Ball Kick to Spot on Wall . E‘ﬁe: them with t:‘;ft” ;t:k'"g.w':s' 1
Equipment: Tape or whltg shoe polish, plavground N phasize proper' ance a ergu,, ‘EZN‘\
LY A

ball, rubber ring.
mscrrptnon A large square {one yard square) 1s drawn
on the wall with either tape or shoe pohish. .
0\ Student kicks a playground ball off a rubber rmg 8 ,%l .

Y .

be

d and hits the square (right and left foot).
Teachmg Hints:
® Vary the distances from the wall.

ey L)
|
Fig. 4 Ball Kjck Between Pins - 9
+ 10 “Name: Kick Suspended Ball . - '
- - Equipment: Large whiffleballs suspended from gvgr-
* . head support. "
d Description:
. @ Student kioks statronary ball with right and left
- S ) foot. ,
P ® Student klck’i moving ball with rlght,and left foot.
. - L— , Teaching Hints:/ .
Fig. 3 Ball Kick to Spot on Wall “
& i . . 8 Adjust herght of whiffleball so that the cont t is
7. Name: Ball Kick arBowlmg Pin made during various leg positions.
Equipment; Balls, bowling pins . . Permnt kicking a mpving ball only after the child
. Description: - : - achieves success wijth the stationary task. .
® -Kick ball off rubber ring at p|ast|c or wooden bowl- ® Increase the dnf'frcuhy of contact:ng the moving
, 'ng pin {right and left foot). - whiffleball by releasing st in an arc.
QO 80 / - )
ERIC . 40y
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Fig. 5 Kick Suspended Ball
11. Name: Punt Ball inta Air
Equipment: Ball ’
Description: )
® Have student punt the ball over his"head and catch
- it when it comes down {right and left foot). '
Teaching Hints:
‘@ Have student hold ball waist high.
®  Stress placmg the ball on the toe not dropping it
~ down.”_ -
® Emphasize follow-through ‘and extension of kicking
leg. )
®  Emphasize control — not kicking for distance.

14.

N 15,
. ' /
,7 -
~ & :
-8 “Fig. 6 Punt Ball into Air
12. Name: Kick A Ball Rolled to the Student
<. Equipment’ Playground bali , ,
' Description: ™ ) ]
- ® Roll a playground ball to the student and have him *  1g
kick it back te you with right, then left:foot.
_ Teaching Hints:
. ® Emphssize proper balance and techmque
- ® Vary the kjcking distance. S
- ® Stress keeping eyes on the ball urml it leaves the
! foot. ~ ] ,
13. Name Kick A Roﬂed Bali into a Basket
Equipment, Ball, basket
Descriptipn: C . . .
® $Havye student kick a ball that is rolled to him into a

i astebasket turied on its side, with right and left
fg'ur‘. .es

e Teaching Hints:

L Y
® Emphasize proper balance and technique.
B Have the basket situated on’left and nght sides of
. the person rolling the ball. ’ )
o . 9

-.EK

o o

v

‘ <
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Flg 7 Kick Ball into Basket

Name Run and Kick Ball into Basket

-~Equipment: Ball, basket

Description: > L
Roll a balt along the ground.

Have student run next to it.
When the ball rotts past the bdsket, the student tries
to kick the ball into the basket.

Teaching Hints: .
Emphasize proper balance and techniq
Explaim that the student must wait

olls in front of the open basket. .

M
Narbe: Kick A Bouncing Ball
Equipment: Ball
Description: : 4 .
" Have student drop a ball and kick it.as it leaves the
floor (right and left foot)
Have partner toss the ball gently so that it bounces
to the kicker (rlgh:{,nd left foot}.

 thg ball

Have the child perfprm the first two tasks with?an

added dimerfsion}— target area. :
Teaching Hints: -

Emphasizes proper balance and technique.

Stress the importance of keeping the eyes on the

ball until it leaves the foot.

Follow sequence until success is attained at each

level. i .

[

. Name: Kick A Thrown Ball at a Wall Square’

Equipment: Ball, tape or white shoe polish .,
_Description: . b
. The student kicks a thrown ball, about knee high,
at a square on the wall (rlght and Ieft foot).
Teaching Hints: '
~Emphasize proper balaice technique.

\

I
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‘ " ARM/SHOULDER STRENGTH! :

1. Name: Pu'ppy Dog
Equipment: Mat  --

rd

*  Description: Have the student assume a “puppy’’ posi- Lo
~tion on the mat. On command, the student: -
. ® Raises and extends his left hand forward and p&aces ' =
- it orrthie mat. ;
® Brings left knee forward. N -
& Repeats movement with his rlght hand and right . T
leg. . . . <. . . ey .
B ® Repeats the task. . - Fig. 2 Frog Hop B
Teaehing Hints: . “‘\ . . . .
.8 Tell the student he is a puppy -and he is to use hls 4, Name: Crab Walk ¢
T, _imagination in moving. Equipment: None . i
. ® Have !‘puppies’ move to various auditory Sﬂmull Descriptioh: Have the student sit on the tloor and
™ ie. bongos, hand clapping, music, etc. assume a "crab” ‘position, with his hands placed adja-

cent to his buttocks. On command, the student:
Raises his trunk from the floor so that body weight
1s supportet by the hands and feet.

® Moves forward. )

® Moves backward..

_ ® Moves sudeward.-"J e . *

*“Teaching Hints: ‘

. = Stress moving slowly at first, taking short steps, and

keeplng the body off the floor.

r v ) '. Fig. 1 Puppy Dog ® Introduce the game of “crab soccer’ as soon as the ,
i students become profigient “crab walkers. " Crab
2 Name: Turtle Walk I - soccer mvo&ves two teams who face each other in
Equipment: Mat et *.  the crab~sgttmg position. The ob]ect of the game is
) T Description: Havé the student aSsume the “turtle” ::‘dp:'::‘zel a large cage ball across your opponent’s
‘ . position, with hands, knees and toes touching the mat. * ’ . .
Y : \ -
) « Oncommand, the student: - ’ ’ .
b ® Moves left, kmee forward o heet of left hand. .
o (2 Extends right hand forward and plaQes on the mat. -
- \ L Bnngs right knee forWard in line with left hand'
L . Repeax d
+ Teaching Hints: ’ 3
* m ‘Refer to:No.' 1 above. . )
N 3. Name: Frog Hop o / - ]
Equiprrc’nt ‘Mats, Shoe Polish .
Descripjon: Have the student assume the "frog” pos:
tion-on the fhat. On command, the student: Y .
' ® Extends both hands forward and places them on . . ]
-, : the mat. : ‘~ ‘ . E Le B E
¢+ ® Transters body weight to arms, ., N X X 0o 0 N
) o’ Lifts both feet simultaneously and places them be- o' D _
! “hind_the heels of the hands {hopping fashion). \ b x X 0 . : I
® Repeat - X X . 0 g L '
Teaching Hints: . N "L ;(( ); g’ 4 1 3
[ N Vary the task by placing a serles of patterns on the N X X . 0o 0 f N
" floor for the students to follow. E° * y 'E —
. . 1Rcfer' to Appendix G for neces!ar;’ n‘l‘pplv and squipment )
- " needs. ' ' ) . Fig. 4 Crab Soccer
o ., 82 -, ' /
i) .
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5. Name: Seal Crawl . 7. Name: Cheese' - . =
Equipment: Mat » . “ Equipment: Parachute {mousehouse}, two-four balls of - .
Description: Have the student assume a “‘seal” position any size (Cheese). ‘7
by lying face down on the mat. On command, the Description: Students form a circle around a parachute ’
student: " o . and hold the edges. One student is selected as the

~ ® Places his hands under his shoulders, with palms mouse, another student Is the cat. The object of the .
down and elbows bent. game 15 for the cat to catch the mouse before the ~

] O’\Qalses his upper body, by straightening hns arms. "+ mouse brings all of the cheese -{the balls) inte his ,:

< ® Travels forward by. alternately ‘extending the arms house. On the command: .

—and dragging the iegs. - - ® “Up" the parachute is lifted and the mouse leaves

Teachmg Hints: . his house in an effort to retrieve. the cheese whilfe/ -
4 Have the students make seal sounds y moves the cat tries to catch him. =7

®  After the skill has been mastered, add tHe cqmpet:- ® ““Down,” the parachute is lowered. lf\the cat

tive element by conducting seal races. catches the mouse, he has the option of becoming
the mouse {and select a new cat), or selecting a new,
mouse. If the mouse gets all the cheese in his house,
he_may select a new cat, or be the cat and select

. new mouse, S
' . Teaching H
® increadfiiffe time the “house’ must be held in the
; "*'up” position. ’
\’-i: ® Make the task more strenuous by requmng the :
o students to raise and lower the ‘parachute contmu
Lo ously ' ¢
- Fig. 5 Seal Crawi . <
. *
6. Name: Inch Worm . : - -
Equipment: None v

i Descrcptlon Have the student assume a ‘“‘worm’ posr
tion by Iylng face down on the floor, with the arms
extended forward and the paims on the floor. On com-?
mand, the student-
® ‘‘Walks”” the legs toward h|s haqds, keeping the

. hands and forearms in place until the.body forms a
brndge B s
» ® “Walks” the arms away from the feet until the ) - _
body 15710 the oniginal position. . o *
* ® Repeat the tasks . Frg:7 (;heese/ .
Teaching Hints 8. Name Hand Push
® Demonstrate the task before having students per: Equnpment /None | ¢ : 1 ’
B form. Descrrptron Pair two students and have them face.one
® Encourage “walking® forward as far as possible to another, toe-to- ‘toe. On comy\and both students
. create a ""high bridge.” R ® _Plate their hands |n front of thecr shoulders, with
. ) - .palms facing away from their bodiés, in contact

“ with the partner’s hands. ,
® € xert maxlmum pressure against each other 3

—

‘hands. - Y
C Relax.’ ,
| Repeat. - - ’ '
/ Teaching Hints* BRI ..
* » ® Pair students according tosize and strength e .
®~Remind students to keep their feet in place’at all - /
N times. N '
i >
. '- . \ . A Devised by first guade classes at the Afan B. Shepard Eleytary -
] Fig. 6 Inc:I Worm . . . School, Madrson Township, New Jersey. . - .
oo ~ Lo .
' s . . : B . ' . .
, L& ! . . w ¢ 83 "
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10. Name: Modified Push-up
Equipment: Mat
Description: Have the student assume a six-point
* stance on ‘the mat (i.e., toes, knees, and palms of the
hands in contact with the mat). On command, the-
© student: -
’0 Lowers his body to the floor by bendmg his elbows
until his chin contacts the. mat.
® Returns to the upright position.
[ ﬁepeats the exbreise.
Teaching Hints:
® Stress proper body argnment t’hroughout the move-
" ment. . v,

~

. ¢ . ® Ingrease the ‘difficulty of the task as arm strength
develops by placing the hands.farther forwprd, in-
R creasing the space between the hands and/or in-
- : Fig. 8 Hand Push + . >  cseasing the number of repetitions. N
~ 9. Name. Wall Push-up - ' QJ ‘ )
i Y Equipment None

. ' Description: Have student assume a standing position -
facing the wall, with the toes $i1x to twelve inches from’
_ the wall. On‘co'mmand,lthe studept”
\ *® Places his plams on the wall, shoulder height, with
. his hands shoulder width apart.
- ® |eans forward and flexes his elbows until his chin

. . touches the wall. - . 3 « 7
. ° Return§ to the starting position b\y extending. his T Fig. 10 Modified Push.pp
' arms. ' K Do . ! ‘

11. Name. Stall Bar Bench 5ush-up . .
Equipsment: Stall Bar Bencn,br Stool . ’ ~
Description® Haye the student assume a regular push-
up position, with hands grasping the sides of the

Ok"

bench, On command, the student: g e S

=~ ® Repeats the exercjse.

Teaching Hints.
¢ T " Stress proper body alignment a :
~  postural problems. (Propr})

oo ® Increase the difficulty of the task iy ® Lowers his bot?y untit his chest contacts the bench
develops by increasing the distance o) ® Returns to the. oﬁgmal position by extendmg his
the wall and/or the spactng of the ands ‘On th arms, “ \3‘“
wall. ) ' J s the exeptise. - ) l
" o *-4 S, Te hing Hints ;’ i ‘
R . |
~ é,‘ N L ! Reduce the heig t of the;bench to increase stress on ™
, aﬁﬁg 3\\\ ‘thdarms and shotider gn:dle - ‘ P r
. " 1
L} ’ ‘
- ' . ;
4 - Fig. 9 Wall i’ush-Up J
. )
84 (7 )
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12, Nanie: Regular Push-up
Equipment: None .
Description: Have the student assume a regular push-
up position on the floog, with palms of the hands d-
rectly under the shoulgers. On command, the student:
® | owers his body. until his chest touches the floor.
® Returns to the upright position.
® Repeats the exercise.
Teaching Hints: ’ .
8 The difficulty of the task can be increased by mov- -
ing hands forward, mcreasmg}the space between the -
- hands and/or raising the level of the feet above the
. hand position (e.g., inverted push-up).
L Remmd studem to touch chest rather than chin to

the floor. -

[ a

” .

-

. Fig. 12a Inverted Push-Up

ERI .

Aruitoxt provided by Eic:

13. Name: Overhead Ladder Traveling !

Equipment: Overhead Ladder

Description: Have the student jump-and-grasp a lagder

rung with an overhand grip. On command, the student:

® Releases the rung with his right hand and grasps the
second rung with the right hand.

® Release the rung with his left hand and grasp the
second rung with the left hand.

Fig. 13 Overhead Ladder *

14. Name: Parallel Bar Traveling
=~ Equipment: Paraliel Bars .

Description: Have the student jump to a support posi-

tior, with the arms extended On commaadﬂthr"‘"

student: .

.® ""Hand walks" the length of the bar.

Teaching Hints

& Apply hand chatk

& Shift body weight to the side opposite the hand
being lifted to permit ease of movement.
Raise the forward &nd of the bar to make the task ! .-
more dlffl'Cu't.

.



15 Name: Static Arm Hang
’ * Equipment: Pull-up Bar, Stall Bar Bench
Description: Assist the student to the flexed arm hang
position on the bar, with overhead grip and head above
the bar. On command, the student: "
+ @ Endeavors to maintain the flexed arm hang posutnon
for as long as possible.
Teaching Hints.
® Use of a stop watch will permit the teacher to
“time" the student’s performance. Start the timer
, when the student assumes the flexed arm hang posi-
tion; stop the timer when the arms are completely
extended. -
® The task can be made easier by having the student
use the underhand grip {i.e., paims facing toward
the body). -
® Use hand chaltk.

A

Fig. 15 Static Arm Hang

16. Name" Pull-ups
Equipment. Pull.up Bar
Description: Have the student grasp the bar, overhand
v 9rp, with’his pry extended and feet off the floor. On
* command, the student, '
® Puils with his arms until his chin is above the bar.
+ @ Lowers his body untit his arms are completely ex-
tended :
® Repeats the exercise. . -
Teaching Hints

N ® fUse of #he underhand grasp will make the task
easter." . - . .
« ® Stress- full arm extension before.starting the next
v puli-up.
‘ ® Use hand chalk.
'
. ~\ { .
86
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17. Name: Parallel Bar Dips
Equipment: Parallel Bars
Description: Have the student jump to a cross support
position an the__parallel bars.
Student: P )
® Lowers his body by flexing his arms until his
shoulders contaet the bars.

® Return to fge cross support position. .
® Repgats the xercise. :
Teaching Hints:

® Use hand chatk.

® Extremely difficult task. |If the student cannot per-
form, start with orW partial flexing of the arms.

. Vary the task by having the student perform
"swinging dips” (1.e., flexing the efbows on the for-
ward swing and extending the elbows as the body
moves to the rear).

.

Fig. 16 Parallel Bar Dips
18. Name: Shéulder Shrugs -

Equipment: Barbell, Weights

Description: Have the student graspﬁéibeu with the
overhandy gryp, stand upright, with thérarms extended
and the barbet% resting on the thighs. On command the
studgnt
'® Raises the barbell by liftyg his shaulde;s while

maintaining the arm extension position. ¥

. X, .
. ® Adducts shoulders (brings shoulder blades fg-

gether). -
® Mawtains raised and adducted position for five
seconds. i .
® Returns to original posmon -
L Repeats the task.
Teachmg Hints: ~ .
" @ Tell the student to try to touch his ears with his
shoulders.
. ® Emphasize arms straight at all times.
® When the skill 1s mastered, include the proper
breathing procedure (i.e , inhale during lifting phase
and exhale during lowering phase).
® Adjust weights according to individual needs

a9y : :

On command, the_

-
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19.

_® Emphasize full extension of the arms, when the

Fig. 17 Shoulder Shrugs

Name: Curl-Up <
Equipment- Barbell, Weights. o
Description: Have the student grasp the barbel| under-
hand“and assume a standing posm 3 i feet shoul-
der width, arms extended and the g
thighs. On commangd, the student ¢J3
® “Curls” the barbell upward,“&¢,
until 1t touches his chest
® Lowers the barbell, by extending his arms, untif 1t
touches his thighs,
® Repeats the task.
Teaching Hints.
® Avoid "arching” the back to prevent injury The
_teacher can minimize, this problem by having the
student stand with his back to a wall.

weight is lowered. . : .
® Add the proper breathing procedure when the skill
IS mastered.

|8 Adjust wecght'accordlng to and:v‘ugual needs.

Fig. 18 Curl-Up

20. Name: Reverse Curl-Up ) \

Equipment. Barbell, We:ghts' ot

Description The same procedure as when performing
curl-yps except the student grasps the barbell with an
over;':nd grip. - .

v

C , [0

ERIC™

Aruitoxt provided by Eic:

Teaching Hints.

® The same as for curt-up exercise, % .

® The overhand grip places more ‘emphasis on devel-
oping the strength af the wrists and forearms.

.A e

»or

Ay
{
’ ]
<L
-t .
Fig. 19 ReversgCuri-Up
21. Name Overhead Press v

- V4
Equipment: Barbell, Weights

Descnpnon\: Have the student grasp the barbell with an

overhapd grip aﬁ raise to the shoul{ier support posi-

tion, t.e., feet sho width apart and the barbell

resting against the 'upper chest. On command, the

student:

® Raises the barbell té the ‘fWrm extension pQsi-
tion, o ”

® Maintains the posttion for five seconds.- -

® Returns the barbell to the original position.

® Repeats the exercise.

Teaching Hints:

® Preface task by teaching the student “how" to hift
the barbell from the floor properly (i.e., raising the
weight by extending the fegs, with a straight back].

® Place a “‘spotter” on both sides of the “lifter’-and

have them ready to grasp the barbell if the student

weakens,

Minimize "‘arching’ of the back.

Adjust weights according to individual needs.

Add weights as the studerit attains a pre-determined

-~ -
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‘Name: Tube Tu
Equipment: Bicykle Tire Tubes, Goal Markers, Mats
Description: - goal’,markers 30 apart 2 yards wide.

Place mats beyond the goal markers. Have two con-
tesims grasping a tube in the center between the
goals. On comymand, the contestants

® Lift the tuBe and begin tugging.

® Endeavor to place one-foot beyond and between

one of their goal markers.

Teaching Hints:
=

* \
Record one point each time a student steps overt
and between his goal markers

Establish a time limit for equaly-matched con-
testants.

Piace mats to prevent injuries

-
‘23
L]
. .of rope 8 each end\ Upon s:gnal, the contestants
"® Tug uptil one teay can pull the other team heyond
. metermme_d d_t)
- y
- ~ Te gmts
_ @ CogduCt on grass to mininyize accidents .
. . w Be #ert and call “time”’ 1} any player loses footing
and falls'down
- - )
. )
s . - <, ; .
e o
. .
’ : ’ », .
Leie ‘* .
° . a“%}‘, » . .
D T
N
Fig 22 Tug-Of-War -
. L ]
Y
Q 88 . .
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Name- Scooter Race
Equipment One Scooter Per Student

* Description: The students lie on scooters in a ptone

25

position behind the starting line, with the scooters
gositioned under their hips, the students legs are ex-
tended~rearward or bent upward. Qn command, the
students’

® Propel themselves forward by using bothhands‘.‘"
® Stop when they cross the finish line

Teaching Hints .

® Award team points to increase the compemwe
element.

Make the task more difficult by requiring the use of
only one hand. .
Disqualify those students whose feet touch the
floor.

7/

LA™

Y/

N ”~

_F1g. 23 Scooter Race

Name’ "“Putiovers”

Equipment Barbell, Weights, Mat

Pescriptioi Have the student lie u1 a supine p(!tton,

with arms extended overhead On commapd, the

student -

® Grésps the barbail, with the arm fully

® Moves the ‘barbelt forward until it t
thighs

® Retusns the barbell to the oniginal ﬁosm n

® Repeats the exercise

Teaching Hints v

m Have student observe the contraction of the chest

muscles as the barbell approaches thighs — develop-

ment of back muscles as the barbell nears the mat

I nécessary', make the sxercise achievabte by having

the student flex the arms shghtly or use minimum

weights .

Max mize repetitions

hell to increase expenditure of energy

Mimimize repetitions and maximize weight of bar

é :

tended
ches the

d minimize weight of bar-

helt to increase muscle bulk
Mirnmize “archung’’ of the back

®



' Fig. 24 Pullovers /

ABDOMINAL STRENGTH i

* 1. Name. Belly Dance-

Eqlipmeot. Mats

+ Description. Have student lie on back, legs extended,
place hands on abdominal wall, and contrac muscles
of the abdomen; then, relax muscles.
Teaching Hints"
® Concept to stress is that working mustids can be

felt.

& Varry task by performing in a standing position.
B Place table tennis ball on abdomen and try to roH!

the ball off the stomach by contracting and relaxing’

the abdominal muscles.

Y B g

Y
577

2. Namg: Alternate Knee Bend
Eglipment. Mats \
Description: Have student lie on back with his legs
extended and hands placed behind head. On command,
- have student '

«

Fig. 1 Belly Dance

® Bring ng‘ﬁi kfiee up to chest.”” C.
® Return to starting position
® Bring left knee up to chest. )
- ® Return to starting position
" ® Repeat. - ) .
Teaching Hints- '
B Place har{ds on abdominal walli to feel muscles
- Vyor (ﬁg. '
\) g ] l £ -
"ERIC \ |

J T

3

“a.
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5 Name knee Circles

Name: Knee- BLnd’ /‘/ -‘-

Equipment: W%,
Description. Have student lie on back, I(_egs extended,
and hands placed behind head. Gn command, have

Ead te

student- ° . 7 4 .
-® Shide feeth fmat of floor until heels touch but-
tocks. 4 ! ,
® Return to starting posmon ! )
feachmg Hints. " ST

B Remind student to keep feet in contact with the
floor pnd to keep Iowg biack flat on the-floor by
rotating hips downward. )

’

!

+  Fig. 3 Knee Bend .

Name. Knee-Raise .

Equipment: Mats >

Description Have student lie on back, legs extended,
feet together, hegls on figor, with hands along side of
the f)ody On command, have student.

" ® Slide feet along theﬂm untit‘heels touch the but-

tocks.

® Bring knees to chest, keeping heels close to hips.

® Raise hips by rounding back. -
® Hold posmo/n for three seconds. » - .
® Returnto sfarting position. :

Teac.b,ing Hints® -

B Stress “tuck” rather than “arched’ body position
Increase
proves}

repetitidns as abdominal strength im-

. Fig. 4 Knee Fiaiseﬁ

>

Equipment Mats . .
Description Have student he on hack knees, benl to
chest® and hands Pehind head. OJ\ commfand; jave
student

L] Rot%te knees in small cirailar pattern to-the nght. ’
o, Réverse direction e

L] Rotate knees in altemate c:rcl‘es

.\: y oL

-




Fig. 5 Knee Circles

Teaching Hints"
. ® If abdominal muscles are weak, have students wrap
arms around knees to hold legs in position.
® Increase, the %ze of the circles as. abdominal
strength increases.

.+ 6. Name: Leg Stretchm"L
' Equipment: Mats .
+ flat on mat, an8 hands behind the head. On command
have the student:
¥ ® ,Bring nght knee to chest.
® Extend right leg to vertical position. .
* @ Lower extended leg to the fioor.
® Repeat exercise with the left leg.
Teaching Hints = . o
® Dorsiflex and plantar flex feet to stretch and con-

tract lower leg muscles:

. Fig. 6 Leg Stretcher

-

7. Name' Inverted Bicycle Ride
Equnpment Mats
Descnptmn Have student lie on back, knees bent, but-
tocks raised off mat, with body welght supported by
bent arms and ‘hands’ under hips. On command, have
the student:
. ® Mdve legs as if riding a bicycle.
Teaching Hints:
. Elevate hips unti they are above shguiders to main-
tain proper balance’ y;
+® Increase cycling time duration at periddic intervals.

Q Q‘
.ERIC - % -

D e e o= o

. Description® Have student hie on back, knees bent feet ’

Fig. 7 Inverted Bicycle Ride .

8. Name: Partial €url- Up' ‘ - .
Equipment: Mats .
Description: Have student lie in a supine posmon :
hands resting “on front of thighs, and elbows straight. ,
Op command, have the student:
® Tuck chin in and lift head and shoulders until the
shoulder biades are clear of the mat. . .
® Hold curled position for five seconds. e
® Return to starting position. ' -
Teaching Hints:
8 Assist student with weak abdommalsby holding his _
feet down and/or pulling him to the partial sit-up

.

. position. . -

® Vary the exercise by having the student perform p

v rhythmﬁ:ally - N
L Duscourage “strmght(back" sit-ups Qit can be in- .

jurioys to the lower back. *.“

‘ ) Fig. 8 Partial Curl-Up . -
9. Name: Curl-Up
Equipment: Mats®
Description® Have student lie in a supine position, with
the palms of the hands resting on the thighs, and el-

_ bows straight, On chmmangtd ﬂm 'student: ¢
® Tuck chin in dnd shoulders off the
mat. ,,g, ¢

e Siide palms forward, arms "ehended until the
fingertin?‘om:ﬂxthe tog of the kneecap. - °

® Returnt stﬁrting position. ®
Teaching Hints: ‘m
. a p
l [ ! ‘)' . it [




[
. palms in contact with:the thighs, and onby rising to

! fingertip-kneeoap positiop.
® Have studehts work in pairs — one student performs

+ the curl-up, the partner extends one arm across the
performer’s kneeeaps and keeps record of. the
ndmbet of correct curl- -ups. .

. ‘_ ) Fig. 9 Curl-Up .

i . s ¢ - - .
Name Reversé'C\)r!«Up .
Equipment: Mats . g
Descuption: Have the student sit in an upright position
on the mat, arms extended, and pa!m\s;estnng on the
thighs. On command, have the student.
® Flex the lumbar spine.
® Slowly assume the Iy:ng‘pos;taon on the ba\wnth
o the iumbar region touching the mat before the

-« thotacic region.
]

“

: protess. © | .
,* Teaching Hints - )

® Vary the pdsition of the hands according to 1Rdi-
less abdominal effort. Placing hands behind the
head or overhead creates more abdominal stress.
Thé reverse curl-up*should be sequenced before the
curl-ups because the performer s assisted-by the pull
. of-gravity in the former task.

. Name: Bent Knee Sit-up
Equipment: Mats - *
Descnptlon Have student ke on back, knees bent, feet'
flat on mat, and hands behind the head. On command,
have the student: ‘7 .
® Curl torso up to sit-up position.
® Touch elbows to knees ) oL
' ® Hplid sit~\]p position for five seconds. »
” ® _Returnto starting position.
Teachmg Hints:
l Have students who have trouble with berft knee sit-
ups work in pawrs. One student holds his partner’s
feet securely on the mat
Student can use wall, mats, and any other device to
secure legs - ¢
Increase difficulty of the task b'y having the student
perform sit-ups on an incline ’board or'by placmgna
weight n the hand: behind the head
. ‘ L

2

Aruntext provided by enic
.

-
Stress rhaintenance of a steady rhythrh, keeping '

Return to the upright position by reversing ‘the
. 1

N ‘Fig. 10 Bent Knee Sit-Up . \ .. .

'’ s

12. Name: Cross-over Sit- Up R - - - - -
Equipment: Mats :
Descnptnon Have the student lne on back knees bent

feet flat on the mat and hands behind the head. On
command, have the student:

(A

Curl torso up to sit-up position, N

Todch right elbow to left knee. t
_Return to sit-up position.

Touch feft elbow to right knee. - .
Ret‘urn to sit-up position. _ ! o
Return to supine position.
Repeat. U

TeachingHints: o ‘ .
® .Remind student not to arch lower back. -

® Hands must’ r?maln clasped behhd head. I hands

vidual capability. Placsng palms oﬁhughs requ1res -

13.

are removed from behind the head, \,he student will
tend to use the arms to add momentym to the sit-
up. This action .will, m;ﬁmize dewgfopment of the , .-
. abdominal muscles. - L
’ » ~
- ]

Fig. 11 CrossDber Sit- Up

Name: Inclined Sit-Ups
Equipment: Inclined Board

Description. Have the student assume a supine position

on the board. On command, have the student:

_® Curl to sit- up position and touch toQ

® Re’t‘urn to the supine pbsition. - ' .
Teaching Hints: ‘

»

®  Vary-the exercise in accordance withshe abdormnal

strength of the individual. A sample sequence might
include: (board secured at the second notch).
Practice yntil 10 curl-ups can be performed.
Perform 10 sit-ups; with arms extended.

Perform 10 sit-ups, with hands behind neck.
Perform 10 cross-over s:t—ups with a wei d
behind the neek
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Aruitoxt provided by Eric:

-

14, Name: Vee $at-Up

‘ ~ . . ' ’ o

Fig.-12 Inclined Sit-Up o

Equipment: Mats

Descnptaon Have the student assume:a supine position
on the mat with arms and legs extended On, com-

mand, have the student: .
- ® Raise upper torso and straighten legs simul-
. « taneously. ’
® Balance body weight on buttocks.
® Touch extended hands to toes, while maintaining
_ © balance. © o, -t
® Return to supine position. é
* & Repeat. - .
Teaching Hints- ‘

® A difficult task which requires consfderable abdom-

inal stréngth, coordination, and balance.

8, Use the part-whole sqethod. Have the students per-
form the component parts of the task until mas-

Yered Hfore atterhpting the Vee sit-up.

Fig. 13 Vee Sit-Up

15. Name: Gather Sit-ups

4

Equipment: Mats T

Descnptron Supine position on mats,. with armts ex-

v tended overhead. On command, have the students®

® "Curl” upper torso forward, bringing arms toward

- toes.
. ® Flex knees, with heels touching the buttocks.
® Wrap arms around knees and squeeze.
@ Return to starting position.,
» ©® Repeat. .

-

-~

® Readjust the board to the third notch and repeat ,
the sequence.
Insure that students keep the knees in a flexed posi-

" fion through ut all exercises to minimize lower

" back strain. N

EaN

Teaching Hlnts

“When' raising upper torso, have stutﬁents rolf the
head, neck, shoulders, upper back, and Jower back
forward in that order. Reverse the proéess when
returning to the supine position~ — -

Encourage_ diaphragmatic 'breathlqi/by hating
students inhale when moving to a sit-up position

and exhalmg during thé "squeezmg“'phasraf thﬁ )

. exercise,

Fig. 14 Gather Sit-Ups

. .
y © . . -
- -
.
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EXPLOSIVE LEG POWER -
1. Name: Point Toes . .
Equipment: Mat .

_ Description: Have the studént assume a suping position

on the mat. On command, have the student

Dorsiflex left foot.
‘Plantar flex left foot. - '
Return to starting posmon

e Repeat with right foot.

® Return to starting position.

Teachmg Hints:

® " When working with afchild who does not under- ,
stand+the axplanation or does not exhibit musculas
control, it will be necessary to assist the individual
through the exercite. '

. Have students work in pairs. One student apphes
pressure on the performer s feet the performer en-
deavors to point his toes. ’

® Vary the task by Having the student flex or extend
both feet simuitaneously. -

»®  Have thestudent note which muscles contract dur-

ing the flexich and extension phases of the exercise.

i
]
'

Lo

Dorsiflexion Plantar Flexion
' ' ’
Fig. 1 Point Toes
. . "
1 ,‘ ' N ) l




2 Nérkr\ef,Bend the Knhee
Equipment: Mat
Description' Have students work In pairs, One student
bes down on his back The partner places one han¥
under hisrnight knee while the other hand grasps his
right ankle. On command- -

.® The pefformer endeavors to maintain the extension
postion while the partner strives to flex the knee
The partper shifts his hands 1o the performer’s left
teg and the task is repdated. : ,

® Partners exchange positions, i

Teaching Hints ; i

® Variations' Maintaining knees in the flexed 005|-7,1
tion. applying pressure to performes’s, feet as he /.
endeavors to ride a bicycte in the inverted position/
{on his back) b

Fig. ? Bend thesKnee v

Name Blast Off1 o
» Equipment None ;

Desr,'Flptlon Have the ‘student stand erect with his

arms at hrs side On command, the studemnt /

® Lowers his body to a semisquaf’ r)osnt n/ (the
teacher counts to ten }

® On the command of “blast off "
& hugh as possible and lands in the start

® Repoats the task eight to ten times

7

Aruitoxt provided by Eic:

‘

.4. Name. Jumping the Square

* Teaching Hints® . .

@ Varniations Landing on the same spr)t eech time,
covering as much dfstance as possible on each 'blast
off '’

® Caution the student to avoid flexing the knees be
yond a 45 degree‘ang!e to avoid a knee myury, e

4
Equipment.®hite Shoe Polish

Desc™ption The teacher draws a series of three-foot’

squares on the floor. Have the student stand on one

corner of the square On command. have the stddent

° ’Jump %0 each corner sequentially mna counterclock
wise dlrewtton .

° ngp. to each cprner sequentially in a clockwise
direction ~N e . “

e ,yary directions,” for exam jump left to three

corners and right to four corners, etc."",

Teacrwwg Hints g,

® Vary the tempo

® Have student perform the task.by hopping on an
Imaginary square

8 Add creatrvnty by requestmg the student act as a
Jack,rabblt kangaroo, etc v y

® Have student move through imaginary’ obstacle
courses For example, jumping over a tog, a stream,
or a crack in the earth

Fig. 4 Jumping the Square

5 Name Leg Straightener?
Equipment None .
Description Have the s udent sit erect,'knees bent,
‘heels on floor, with hands grasping toes On cammand,
have(the student -
® Straightan legs while ma.rﬁtammg hold on toes *
® Return to the starting position -
® Repeat the exefcrse
Teaching H trits
‘ Stress ‘pushing” attion of legs and ptﬂlmg action

of hands

A

.
- .
; - : ;4
Eduyc. m et R 5 3v(hC unci, of Ammu(a Phys:cd/ Ectue ation

v

Er)u(atm'».n Risiarch Cnu'n(,ul )1 Ammuca Physical Eduuriron
Progtam

Plowaln -
A




Fig. 5 Leg 7traightener .

6. Name* Tiptoés / '

Equipment- Nonge /\

Description’ Have the student stand erect. Qn com

mand, have the student: - s

® Rise up on his toes on the count of 1 e

® Return td ¥standing posttion on the count of ~*2.”

® Repeat the task. .

Teachyng Hints: : .

[ ] Have the' srudent perform aiternane!y on nght and
Ieft foot
Have the student feel the calf rhuscle- and expla‘h
what happened
Increase time duration for holdmg No 1 posmon
Place agext \under thé toes and perform.

e
w

Fig. 6 Tiptoes

. ’

. Name Jump and Stretch
) Equipment None .
Description. Have student ‘stand erect with arms at
siles. On command, have the student. ,
‘-\Swmg arms backward while bending knees.
® Jump for height and distance, stretching arms-over-
head.
® Throw body and arms forward as he fands
® Repeat ' >
* Teaching Hints: ~
® Have the child jurhp repeatedly across the gymnas-
jum*and keep aYecord of the total attempts.
-m V

.

[N

-

of arm usage
_Record’each student’s best.distance 1p Y inches. *
v

by, excluding the use of the arms: Discuss the ~
diKerence 1n distance resulting from the elimination -.

Fig. 7 Jump and Stretch

’ L]
. Name. Jumping for Height
Equipment’ Chatk
Description: Have students work 1n pairs. The per
former should stand uprlght adjacent to a wall; witha "
piece of chalk in his hand. Ori cormmand, the per-
former: « -
® Jumps as high as he can and makes a mark qn the
wall. . ) A~
® The partner measures and records the height¥
° 83 rtners.reverse posmons and repeat. '
Teac?nng Hnts® LV
® MarK a grid on the wall, with graduations 1n inches.
Variation Have each partner jump, repetitively, for
oné minute and reco'[d the number of jumps.




\ \ \ M IR
9. Naie: Mountam Chmbmg \ S .

T Equipment: None = * ' )

\ Description: - Have»student‘assurr\e push-#H positian,

__ﬂ\r with one leg flexed-and the other in the extended poSi-
X Jé‘on On command, have the student;
" 9 Reverse his leg posutlon_nontmuoukly ‘9_
- Teaching Hints: -~ - - A
B Establish a slow. cadence, |n|t|all\( so that the
o student can learn the coordinated movement.
® By h vm& the student transfer all body welght te
\ his afms as he shifts his leg position, the task be-
; comes an arm strengthening exgﬁrc’]se.
v v ‘
" ' .
' W

Y

& ‘
y ) . Fig. 9 Mountain Climbing
‘0 ‘Name: Squats (Knee Bends) .
' Equipment' None « ) v
Descriptipn- Have the student stand erect, fest shoul-
der width apart witht hands on mps On command
have the student .
. ® Lower his bogy so that knees are fiexed at a 45

; degree angle !
® Maintain position for five seconds f
® Returh ta_the starting position. .

Teaching Hints:- o, .

« B |(ncrease repetitions at periodic integyals. R
. ® Caution student regarding the perfarrrtance of knee
bends beyond 45 degrees

Fig. 10 Squats (Knee Bends)
11. Name; Barbell Squats I '
Equrpment Barbell, plus Assorted Werghts.
Doscnptron Have the student stand"erect, -feet shqul-
s der width apart, with barbel! on shoy)ders
On command, have the student

~_

® Perform the task as cited in No. 10. o
Q ‘ " i N RS . .

Aruitoxt provided by Eic: il
.

. .
¢
% - N . s
T <
Teachmg Hints: & -

8 Have the student start -the) program by placmg
weughts on the Barbéll equal\to gne-third of his
S body weight. Increase or decrdfise the weight level
until he -performs a range of fivl to_ten repetitions
with a specific weight. From that oint on, have the
student use the same weight foad ntil he can per-

> form ten repetitions, and then inckease the weuwt o
load. . o

. Fig. 11 Barbell'Squats

.

12. Name: Barbell Heel Raises

Equipment: Barbell-plus Assorted Welghts Plank .

Descrlptuon Have the student stand erect ‘with toes ofi
2’ x 4',"feet shoulder w:dth apart, and barbell on shoul
des. On commeind, have the student:
® Extend body upw?a‘ﬁntcl the entire body weight is
supported by hisyoes. -
. ® Maintain the position for five seconds.
® . Return to the starting posftuon wuth his heels on
- the floor. N
‘Teaching Hints: ' 4
| Determone approprlate barbe}l weight and exercis-
. ing regrmen as per instructions in No. 11,
= ¥ary the angle phthe feet to develop different

- musculature. s N
8 Vary the height of the support that is blaced under
the toes.
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.13. Name: Wall Tapp'tn'g
Equnpment Timer
Descr\ptlon Marks are made on a wall at 3 Jntervals
“The student IS to stand ad)acent to the wail. On com-
mand the student -
® - Jumps a?, hrgh as hecafm e)nd tOuches the wall ar
high as he can reach .
- ' e Repeatsthe tasﬂfﬁ&one minutd® et
N Attemp.t's to continually yump above” a predeter-
b rmneﬂmark e, above3 6, 9, or 12 inches.
Teaching Hints® . ’
Have a partner recard his scare, tat 1s the number
of sucéessful jumps AN
Record his by "touch point ' '
;Recor;ik a mea§ure ot s explosweg leg ' power -
> jumping touch mmus standing touch.

X}

-~

H

f

-

RIS 2

Fig. 15 Crossover

> f . .
- - N Fa

Teachlng ants o /
.- Start‘Wrth a slow\cadenceﬁor a limited*® perlod of

-, time. ‘ :

LR lncrease cagdence and time demand as
noted
Add verbatization by having students count every
time the left fopt strrdes the floor. \
Have the students perform the task whnle |y|ng ina
supine position. . T .
) Vary thertask — movmg Tegs' apart and ‘together or

Meg otger the 6ther;‘} . ;

»

progrgss is

crossing

*
» -
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1. Name Marchmgun-Place

- Equtpment None ? . Co
Descnptcon Have the student stand at attention. On 4

«  command’thésfudent: . . ‘f
® Marches-in-place, star‘trng with the left foot ; *
® Swings arms naturally. Y

. @ .Counts each time his left foot &r es the floor.

® Stops when the teacher gives the ‘commangd.

Teaching Hints® "~ ' .

8 Vary the Iearntng experlem:e’ by. keeping the
pe;formance time and @petmons constaﬁt |ncreas-
ing the time while kee&'irag the repetitions constz
Have the students marcﬁ' :o musig, ;-
Observe performance aﬂd nomnaterahty andfg“f’g‘&-~
+ gross body cocxd‘:nattort préblems. -

”~

2.- Name: Endurance
Equlpment Norie

mprngr * .

[N

T llaar 1

5

.

»

Fig. 13Wall Tapping

oyt 4 ,

-

14. Name Flutter Kick
Equlpment Mat
Descrrptron Prony pgsition on the mat, with hands
under thrghs and legs extendsd togcth On command,
the student -
® Keeps chin and trunk in contact with the floor -

L4 Alterpatel,y raises and lowers legs as n the flutter

kickin pwrmmrng

-

Description: Have -the student assume an uprrght
s’ta‘n°d|ng, position, . with his arms at - his stde& On
command, the student
o Jumds repeatedly. feet together, uhtil requestel-to
stop. - '
L Places fingers on carotid artery (under jawbone)
and endeavors to locate pulse.
seaching Hints N
8 Explain the effects exercrse has on the‘heart and
clrculatory system
8 Add music to make the task more enjoyable. -
_ 8 Vary the repetmons according to individual
s capacities. =’ .. !
y the task by having the student yjump forwarg,
3éﬂward and sideward, with feet together and
apart

4 -
’

"
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. . Fig. 1 Endurance Jumping *
e ' oo . . T L ¢
° '3 Name Endurance Hopping . / .

Equipment* None o o

Description Have the studenf assume the upright
,-standmg position, with his* arms ¥ his sides On

. command the §tudent .
® Hops on hns left foot ’
® Hops on hi; rghit foot '
® Hops, alte?nﬁielyg?n his left and’ right foot .
- Teaching Hints ’ '

vem \Th ame st as for "Endurance Jumpmg

. -

I -

. > . .
~ Fig. 2 Endurance ﬁopping )
. » ’ N i’
4 N:éml-f Spot Runnmgr B o
Equipment. Stop Watch ! .
~ Descripgion. '"Have the student assume the up‘rrght
sstanding position, with his arms at his-sides in the <
flexed position. On command, the student '
"® Runs in place at varying speeds, for varying lengths . -
of time . . v
< "Teaching Hints - : 1o
® ‘Have the students change pace by telling them to
PR 0maqvﬁP they aie ruiiming uphill, (1ow}\hrill, ar%und
a turn, or they are a racing car; horse, bus, truck, or
atran ~ ’ . )

5. Name: Running A Meatured Distance - .
Equipment Stop Watch, Measuring Tape -

Description  Establish a2 measured distance ' On
command, the student .
\ ' * i’

JAruntoxt provided by exc [ o= '

. 6. Name: Trot,Skrp Runz,

1i0

L4 Comptetes the run as rapldly as possrb’

Teaching Hints* ’

® Recommended; distances: grades K-2 - 200 yardy’
grades 3-6 — 6 yards: grade\s 7.9 — one.rmle a
grades 10 12 —two piles. . .

i ‘Add the competmve -lement by usmg team races,
- tedm r.elays shuttle runs, and-obstacle’runs.

Equipment. None . <«
Description: Syb-divide the class in10-d series of teams
aligned in Im{\f‘ormatron,”facmb the same diréction On
command: .

L4 The fr&~student in each line begms trottmg

' ® The next student in each line begins trotting, when.,

. ‘the first student has moved forward approxrmately
* eght feet. *
® Repeat the same procedure"‘{mtrl all ‘students m
each line have completed the task.’
® When the first student of each line (the leader) Nas
returned to the startzng point, he or she begins
agaln by skippiny the entire distance. -
® The osher students r'ephcate the skipping
® The leaders will complete the third lap by running
at full speed. . )

Teaching Hints" < ,
L) Have students select and include other types of’
locomotor skills. \ X ‘.

® Identify and -assist stddents who are having
difficulty with any of the locomotor skills. | .

7 Name- SkrSlalom Run 4

. Equipment: Stop Watches, Boundary Markers

Description: Arrange markers as per the illustration
Space the markers so that the. ‘gtal distance 1s 25-60
yards. On command: , K

® One student at a time runs the entrr&jrstance
L4 _ﬁepeat until the enfireclass has a time recorded

Teaching Hints: -~ -
"B The nstructos "times” each student. L.

.

8 Vary tie exbﬁ'nence by conducting a continuous
slalom (j e, students traversing the course, keeping
° eight-foot satepvals. -~ ’
. y .

\ ) N L L ml\‘ T
y Start . ,’N‘ 7S |°,.‘ ‘Q fad
' . 1]

.lesh ™y
N v e \ -

B ‘ —~ o -t e -
J

« - Fig. 3Skr Stalom Run

“ .

' L]

Thomas M _Vodoia, /ndwrdualrzed Physrta/ Education Pro

gram for the Hand:cappqd C/n/d p 161

’

4
2Orlalre Brppn( ‘and Eloise ‘McLean Ohver Fun and Activities

Tlvquuh E/ememary Physical Education, '

97
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‘8. Name: Foliqw:the Leader . -
Equipment Record Pigyer, .
Description: Place students in a circle formatnon (ten
to atircle). v @
® A designated leader performs an exercise such as

hopping. ! = - '

® The other students in the cnrcle replicate.
' ® When the instructor ‘calls ‘‘ghange’ the student to
the left of the lead performs a different task.

L Theuother students replicate. '
® Continue until all students have sefved as Ieaders
Teaching Hinfs Y : .
® play a record th%t ha§ a fast tempo to set the
thythm. . *

8 Encourage the lJ'!ClUSiOn of tasks that l'nvolve the
different parts of the body. .. * ' *

B

9. Name: Astronaut2 ' ! )
Equnpment None . -
Descnptton. Have the entire c|ass#orm one Iargé circle.
Select one student to serve as the chief astronaut; have
him stand 1n the center of the circle. -
® The chief astronaut calls No. 6 (or any number)

® All astronauts whose 'numbers are six respond by
. runpin guﬁtgrcloMthe circle (space),
. reenteri the ci (the earth’s atmosphere) at

_ their ongipal bositions, and tout?ﬁmg the chief

astronaut's extended hand. :

The first ‘astronaut to make coptact’ becomes the

new chief astronaut and calls a different number.

. Teachimg Hints: -

s % Vary the number of space revolutions before
reentry is permitted.

, 10. Name: Red and Blue> L g
Equipment: Flat Object, W|th each Side a Different ¢
Color ,
Description: Divide the class into t‘vo tines facing each
othey, Explain and demonstrate the game. Select a,
leader to toss the.colored object. .

Red

Sy

T
>
=

Home

’ ® Lm&f ’
) : ' Fig. 4 Red and Blue

1tharles B. Corbin, et al,,

g9 9 88 8 4

+
Concepts in Physical Education, p, 61.

-~
20rfal|e Bryant and Eloyse McLeant Oliver, Fun and Activities
Through Elerfentary Physical Education, p. 51.

31bid, pp. 77-78.

-

~ « - ¢ .

® The leader tosses the object in the center area
between the two teams. . A

® |f the object lands with the blue sude up, atl -

members of the "‘blue’’ tearh turn and run home,
pursued by the “red”” team.

® 1§ the object lands with the red side up, the'

procedure is reversed. =

® Al players tagged before teturning home join the
opposing team.

® The team havmg the most players in a predeter.

mined time period wins.

Teaching Hints: & !
8 Stress the imp ance of being careful to avoid
. |n)ury . - ~

' ® Use blue and red pinnies or vests, if available.
- 8 If available, use flag belts to minimize arguments as
1]

‘1o whether a player was —tagged. Vg

S

»11\Name: Grab the Tige .o -

.12 Nart:e Change Places

-

Tt
——
P
-

Equipment: Car Tire * -
* Descriptjon: Divide the class equally into two, teams

*and assign 4 number to students ‘on both teams: Place -

the teams at the\opposne ends of‘the gym and the tcre

in the center., « . .

® The irgm‘étor calls a number. - .

® The students with that number run to the center
apd try to drag ¢he tire beyond their line.

® Score one point for each suecessfut attempt. .

® Continue until all humbers have been called

Teachmg Hlnts

. "‘Vary the game by calling multiple numbérs {e.g., 2,

6, 10). In the example cited, six students would run
to the cen¥r. . '

® Combine mathematics ,with thg motor task For

. example, state, '‘Those students whose numbers are
a totat of &+ 5 run forward.” ’

1 - .
§ ’ 10
. . I
- H| 4 . s Y.
1
R 0 5 7 0 4
M| 6 . 6tM .
F 7 ) 5 [E
| 8 F 4 .
9 . 3
‘ 10 . \K 2 !
1
FT4. 5 Grab’the Tire - g{;

i
v .

"Equipnient: Mats ) -
‘bes’crnptloﬁ Divide the class into tw teams, placing
the teams at opposite enlls of the room'with each team
member assigned @ number and requested to lie on a
mate Upon verbal @\mand, the student§‘:".v o

‘e




ey - /\/ “
’ ' , . .
® QObey commands, eg., ““Turn on your stomach, 14.
} back, etc.” 4 ’
" ® Exchange mat positions with their partners.
Teaching kfints: . .
O.Awar&‘ team points on the basis of proper task

_execution and reaching desngnated mat first.. .
"0 To minomaze accvdents héve students run ‘to hew -
m@Fﬁosmons around the outer perimeter of the -
mats in a clockwise direction. ;
8 Vary tasks to include diving, etc.
@ Assign students to give verbal commands.

' R

|

[

.

.

@ & ] [@) B

-

‘e

[2] (=] [=] (=] [=]

-8 [o] &= @
'BHEEBE

vy

. -y - 4

Fig. 6 Change Places ’ v

.

. Name Windmill andJog- = '
Equipmgkt. None B 9 a
*  Description: Have the student assume a standing

.~"Teaching
® Vary the Ieg cycles and-distance tqQ be,;un
L Keep thé time constant dnd record

“circuits’”’ completed by eath student,
® Stress the safety facto‘r‘P - avoudmg contact with
runnmg classmates. N

Name: Cycling and Joggthg -w{ \

Equipment: None 3 -

Description: Have student assume the inverted cycling”

position on the floor. On bommand the student:

L Complet& twenty- five leg cycles (a cycle is the
rotation of-both legs). - "

® Runs five laps around the gyi‘n.

® Retarns to the original cycling position. j

o b ,

® Rebeats the task. * .

PN e

e numbey of’

position, #eet apart,-with arms extended sideward at

shoulder level. On command, the student:

® Bends and twists his‘trunk, touching his left hand
to his right tde. .k i

L Returnsgo the sfarting position.

® Jogs around the gym and- returns'to the ongmal -
floor position.

® Repeats the task., . - !

Teachmg Hints: .

® “Vary the task. according to the endurance capacity.
of each student.

® |dentify and corréct bilaterality” and/or flexnbllnty
problems .

™ 1s,

3
Fig. 7 Windmill and Jog \

¢

ERI

. v .
.

. ’ '.'/

Fig. 8 Lycling and Jogging :

Name: Mountain Chmbmg and Jogging - ’
‘Equipment: None )
Description: Have " the student assdﬁ\e the startnng,

posion as in the illustration. On Zommand, tfe
student: X ) » :
® Reverses Mis-foot position for thirty cycles. |

® Runs five laps aroupd the gym. . .
® Returns to the ongnna}stamng position.

® Repeats the task.

Teaching Hints: &

B The same “hints” as!ntéd in No. 14. '

- LY
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. 16. Name: Jumping Jack L ? Sk% r:)pe for thirty seconds. . ’

1. Equipment: Nope o ® Rests for thirty seconds oz S
Description: Have the student stang with feet together ® Repeats the exercise until he has skipped for 2: 30
and hends at sides. On command, the student: N \ seconds and rested fot2: 30 seconds. g Lt
® Jumpt and Fands with feet apart. . ¢ . Teaching Hints: ‘ .

Q. Snm ultaneously, moves arms sideward and upward * ® Workuptoa cadence of 120 jumps per mmute
. tpuching hands overhead. -~ - - B Increase the skipping time and decrease the restmg s
' . ® Returns to the startjng position. time, - ‘ ’
" o Hepeats theexercise. . > ° .7 ® Vary the task by havihg the student skip in reverse
‘ Teaghing Hints: e . {i.e., bringing the rope over thephead and behind'the
i . ® Vary the number of repetitions and cadence, ' body). o )
® Increase the dlfflculti level by alternately having 18. Name: Bench Steppmg ° ° ,
the student shift the feet sideward — together and _ Equipment: Bench Stairs, or Gymnasuum Bleachers
. - ;staggered — toggther. . " Stop Watch . .. .
B |f a student cannot perform the task have him Descrlptuon.. ave the studen't stand upright facing the

o . * perform the discrete parts by the numbers. bench. On corkmand, the student: )

. f ‘ o i _® Places his right'foot on the bench. .

. ® Bringsup his left foot and stands erect.; one .

. T ® .Lowers his right foot to the floor cycle
. ) ® Lowers his left to the floor.
. .6 f b Contlnues until he/as completed sixty ‘cycle? i in a
"k . two-mihute penod (thirty cycles per minute).
Teaching Hints: > '
. . ® Keep the cadence constant by" clapping hands;
. counting 1,2, 3,4, or gsing music.
oo ® Increase the time, at periodie- mtervals by tblrty
' ‘- o . Jseconds until the students can perform the task for
~ five minutes.” <t
N , ‘ s ) e
. ] Fig. 10 Jumping Jack - - "
' ‘ 17. Name: Rog)e Skipping ' et ’
. Equipment- Stop Watch, Jump Rope .

Description. Explain and demonstrate the proper rope
skipping technique. On command, thesstudent-

-

Fig 2 Bench Stepping

.19. Name. Circuit Training .. ‘éf

o Equnpment Timer )
Descnptton. Have the student assume an uprlght

- positlon._On command, the student-

~

, . ® Hops on his left foot for 100 counts. o
® Hops on his right foot for 100 counts. | one
® Jumps on both feet for 100 counts. circuit
« ®.Performs 100 jumping jacks. ot
. ! . ® Runs in place for 100 counts. .

- ® Repeats the circuit.
®, Completes as many circuits as possible in ten

. * i
minutes. ) .
- . -
- ‘ !
100 . ’
' El{llc e | ' 3 i o )
* ’ . " o o Ay i
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. Teaching Hints: . .
® Have " the student keep a géily record of his

. performance; two rircuits, plus three exercises
" woutd be recorded as®.6. '
® Encourage the student to better his score each day.
1 2
- Hopping, Hopping
Left - Right
3
. - ~ 5 .

Running 1n Place

4" ' 3
Jumping Jumping
' Jacks
w ' y 3 e de.
Fig. 13 Circuit Tra"ming 4

LS
» N N .

20. Name: Interval Running

Equipment' Tape for Measuring Distante, Stop Watch
Description: Interval running Is a type of condmomng
that uses the "overload concept ' The student is
overtaxed phys;olog:cally by being required to perform
a series of runnmg events which include a relaxation
phase ang a stress phase for a certain dnstance or a
certaire period of time. For example, the stud\ent might
be requested to peﬁorm the follownng runnmg events

\

in a ten-minuté period o y
- ® Walk rapidly for two minutes. ’

® Jog for one minute. ) one

® Run at one-half speed for one mmute circuit

_ ® Sprint for one minute.

7 ® Repeat the circuit.
Teaching Hints: .
- _.”l The "overload \concept"‘ can be applied to any
activity. Devise a circuit that applies interval stress
to a series of exercises, the game of soccer, or

] swimming,

® |ncrease the “‘overload” gradually by decreasing the
“relaxation” phases ot the circuit and increasifig the
“’stress’’ phages.

21. Name: Road Runneér . .t

Equipment: Timer, Track or Large Area

Description: Students form “One or mdre lines On

command, the students.

L4 .Jog slowly. . ‘

® The last student spnnts to the front of h|s line and
begins to jog.

® The process is repeated until all students have
sprinted one time.

yor

- r
. 1 . ,

Tedching Hints: )

® Vary the task according to the ability level of the
students. For .example, students with extremely
poor endurance’ could walk™ in line, with the last

person joggingl)tgogthe front position.. . -

® [ncrease the jogging and sprinting distances as the *- -.- . -
" students improve. - o T
® Decrease the time perrhitte:}?bﬁ-r‘ a given

distance. !

. inteto
S&’n ~LQ\ - ,

oooooé‘

W

Jog in place

.FP. 14},0’8& Runner *

.

Name: Suicide ¢ » -

Equipm‘ent: Timer, Basketball Court

Description: The student stands behind the basetine.

On command, he: ¥ )

L4 Sprmts to the near foul line, touches the hne with -
his hand and sprints back to the baseline. .o -

® Touthes the baseline and sprint§ to the half—cdurt *
line and back.

® Repeats .to the far foulline and back and far

+ baseline and back., ' .

Teaching Hints: ’ ®

® Keep a record of ali- times and encourage students = :
to "beag g their own time. ’ .

B+ Have sev students perform the activity-at the

' 'S same time; stress staying in their lane. .

®_Use markers so the aétuvity can be used in an
-all-purpose room, or out-of-doo;s. ’ ,

22.

1

it »
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" COMMUNICATIONS DISORDERS FLOW CHART P:l\iD

P e . ACTYVITY CHECKLIST ,
-’ NETWORK19 . .
« COMMUNICATIGN DISORDERS - PRESCRIB
REVIEW PERMANENT RECORD - EXERCIS
. . . | ANDMEDICAL HISTORY _ APPROVED BY
S (1 hour) THE
- . ) i . PHYSICIAN
X ADMINISTER PHYSICAL (% hour)
‘ | .+/ FITNESS AND MOTOR .
. ‘ " [, ABILITY ITEMS (THAT
. ) . | ./ ™ CANBE PERFORMED) -
T {2 hours)
L, . PROCURE
MEDICAL . ° RECORD
. APPROVAL FORM . OBJECTIVE/
(% hour) SUBJECTIVE
DATA
(% hour)
. ADMINISTER OTHER
APPROPRIATE TESTS
A1 hour) )
’ PRESCRIBE
ASSESSPERFORMANCE ACTIVITIES
‘ SUBJECTIVELY . y FOCUSING ON
{part of ime above) ABILITIES
{% hour) .
NETWORK 20 . CONTINUE
‘COMMUNICATION DISORDERS . PROGRAM o )}
v p ‘ ’ . (18 hours) )
T ] , 9. 9'eeks ON
. GOING
, A _ RETEST AND o ‘
CONDUCT e . IMPLEMENT EVALUATE ' RECOMMEND =
INDIVIDUALIZED INDIVIDUAL FLEXIBLE
STUDENT (” » ' )\
. PROGRAM * v PROGRESS SCHEDULING
ORIENTATION (18 hours) (1% hours) {% hour)
{% hour) 9 weeks .
¢ -
% &

_ /\5 ’ , REFER TO

. PHYSICIAN
, . e FOR

. . PROGRAM RELEASE
- (SUBJECT'S FULLY °
RECOVERED)
(% hour)

-

02 ‘ 1 7
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’ , - APPENDIX A (Continyed). -
. AC]IVITY CHEC'KLIST }
- " .
" EVENT NUMBERS | activipy - ‘actvity  © [ NeTwork : o ol
BEGINNING | ENDING TIME » DESCRIPTION: NUMBERS |- EXPLANATION -
1 ) (}] IMPLEMENT nPRQGRAM FOR , 19 D&A Program will be provided for the -
‘#"& STUDENTS -WITH COMMUNICA- partially-sighted, blind, hard-of-hear-
.o + | TION DISORDERS ing, deaf, and autistic . .
2 P
-, .
1 <2 % hour - . Procure fedical Approval Form 19,/ | *Self-explanatory ¢
A : - $
, . ' . ey
Note: The original form is to be ) g

filed in the nurse’s office, a copy

. of the form s to be pl in the

. child’s folder

Vo

£y
W

.
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’ ) . o APPENDIX A (Continued) - .
, . ACTIVITY CHECKLIST )
. . \ - ¢ .
. . 3 N o
. EVENT NUMBERS ACTIVITY _ACTIVITY NETWORK | ' .
BEGINNING | ENDING ° TIME / DESCRIPTION NUMBERS ) EXPLANATION : N .
&
4 .
2¢ 3 ! 1 hour L Review Permanent Record and 19 The D&A teacher will review the per-
' . Medical History . . manent record and medical history of
S . . Carefully check auditory and wis- every student in the prdgram )
- . C u\infbrmatlon . ’ : . = .
-2 - 3 2 hours Administer  Physical Fitness and 19 Students will be er;cou:’aged’to per- ’
- - - :—“. Motor Abtity ltems-7 « - . form those items that are within their )
., - & . Keep.a record of pre- and post- ability levels ‘ . - T
' . test progress - r .
J ' LR .. ) 4 ) : : ; -
~ s 2. I'- 3 1 hour Administer Other’ Appropriate . 19 Tests designed to assess progress in )
e A . o~ . =
. Tests terms of “use of thé senses’ will be
N ] b . . Where appropriate, devise tests t0 ' administered ‘ L
. - e x(g)g oL assess peripheral wision, depth ) R ’ 4
) ‘ T { . s
. ) L . perception, and kinesthesis !
N \ \ N N ' ) . A
H g *
- .’ ) * - * .
. [} e = '
& | ! : « :
&*\ - ? had
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APPENDIX A (Continued) - =
! ACTIVITY CHECKLIST . . . .
) ?‘ N » . . )
EVENT NUMBERS. .| AcTiVITY” ACTIVITY * | NETWQRK -
BEGINNING | ENDING TIME DESCRIPTION NUMBERS _EXPLANATION
L X
2 3 Part of ime | Assess Performance Subjectively/ [ 19 Self-explanatory .,
, above )
. . X ' .
3 ¢ 4 % hour Record Objective and Subjective - 19 Self-explanatory N
. . Data ‘ . ’
) . ) -~ o ~ 1
4 5 % hour Prescribe Exercises -Approved by 19 The family or school physician wil
( the Physician - ! ' prescribe alt exercises L
. Recerd prescribed exercisss on ot
each student’s prescription card . .y v
) ~ N .
4 5 Y hour Prescribe Activities Focusing on 19 .The.family, or school physician or
. Abilities . Child Study Team will prescribe all.,-
- . Post a list .and discuss modified games arid activities )
games and activities that have - ' -
. . ' been approved by the physician g
. or Chiid Study Team i ’
& 6 % hour Conduct Student Orientation B 20 . Self’explanatory . 7
. » Explain rules  and regulations, 2
. X program values, etc ' - T T
N / ‘;‘g - / . ,
» z i, . 7 - ’,
. v i ] N -
. ?J: T< g 1; "
'fy.‘f % r - - K
) _ ” . . if ';v -
4 r :
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APPENDIX A (Continued)
ACTIVITY CHECKLIST

13

-
-
¥

.

. EVENT NUMBERS

BEGINNING | ENDING

..

ACTIVITY -.
) DESCRIPTION .

NETWORK
NUMBERS

EXPLANATION

L) <.

18 hours

(9 weeks)* |

I
.

1% hours

. Demonstrate correct testing tech-
_ nigue !
: Prepare the necessary forms

. Assist'and Conduct testing -

Note: Autistic children should be
guidbd through all tests -

Implement Individualized Program

+ Provide an aide to work with
each autistic child,utilize immed-
iate, positive reinforcement for
the slightest accomplishment

- e

. Iy

Retest and Evaluate Individual Pro-
aress

. Refer students to physician for
possible release fromjhe program

.

s

\ N
Each student will jreceive a program
based on his Mc needs and intef-

-

. Students will beytested at nine-week
intervals

o =

J
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1 o s APPENDIX A (Continued)
| ‘. ACTIVITY CHECKLIST N
‘ . ‘ . ~ . ~
. * —
EVENT NUMBERS ACTIVITY ACTIVITY NETWORK » o
. BEGINNING | ENDING | - TIME DESCRIPTION NUMBERS EXPLANATION .
. re RN J (wher\e results are supportive of . g
' ' l\ - such a recdmmépdation) :
£ T N 8 “ 9 18 hours Continue Program 20 &lﬂexplanato?’yl a
i i (9 wekks) | . Consideration should be given to ' e ) b
. possible revision of exercises, ) ’ *
’, . stimulation of motivation, etc. R
'.( = i % s ’ ¢ \< ., *
o Y\‘ 8 ~1T %0 % hour Recommend Flexible Scheduling 20 Where possible, students will be sched-
- ;‘T‘x' Prepare and submit supportive ev- * uled in with their peer group °-
N . o ‘idence for your recommendation | .. /] . ! \ . )
. [ « ¢ - AR e
. x| ;
8 11 % hour Refer to Physicign For Program Re- 20 Students will not be returned to_the o
. lease "1 unrestricted program unless they have
. . Prepare and submit supportive ev- a signed release from the’ family or
rdence for your recommendation school physician .
L * - ’ 1
. ‘ e : &
P * / . ~ . { Fad
.\ . . ' ' X ’ L] ‘
« v 1 . [ Y - *
. g ~ ,
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"APPENDIX C TEACHER'S CERTIFICATE OF ACHIEVEMENT
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. POSTURE SCREENING GRID CONST-RUCTION DIRECTIONS
(Court’esy of the Township of Ocean School District)

“

APPENDIX D .

. —

B T Y .
B " CONSTRUCTABLE ITEMS

*

Wbode'n block: one'1” x 4" /
Plumb bob: one
Paint: -
. -1 quart of flat black enamel
1pint of fast-drying whife lacquer
Striping too!" one
" Straightedge. 8 long, 3" wide

/ 2 8 penny néils . .
< - L T )
- a
. 4 k_ 24-1 —4
f A Bt
4 v
; / h » 4
/’/ u
P Y
. / A
’ \
; ' :
N .
] “
- ” ‘
\
Materials needed : Instructions: :
Grid: pne 1/8" » 4' x 8 masonite S Rgdt’:ce masonite to proper sile:
v *  Frame: one 3/4” x 3" x 24’ 2. Paint masonite. ,
. Rod: one 3/8" x 30" - 3.Place frame on masonite; secure {
Ciamps: two with 3/4” roofing nails (miter

corners). _
4. Draw horizontal and vertical
lines. Start at midpoint and paint
{ines 2" apart with the striping -
tool. Be suyre to- secure the
straight edge to the frame with
clanps to insure straight lines
+5. Touch up any overrun of striping

with black enamel border.
N i

+

R
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GUIDE
P TO THE
o EVALUATION
R © ., OF : :
POSTURE ANB-BODY ALIGNMENT
1
. The evaluation of body alignment and posture by the evaluator helps to serve a dual
pufpose: - ' \
Purpose I: .

E 4
. : ' yCherry Hill Public Schools
- . - Mr. Al Daniel -
Department of Physical Education _
. . Developmental Physical Education
. &
7
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To acquaint the examiner with postural deviations of the mdwudual and thereby

serve as a guide for the exercise program.,
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"To prov:&/ e.a record for the future reference from which to evaluate progress or
change in body alignment,
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APPENDIX E (ContinueZ) )
7 EVALUATION OF BODY ALIGNMENT

. ’ - ) /

o NI ANDPOSIURE o oo

A. Notstions on screening form. =
¥ The name  of each child should be clearly PRINTED.
2. Age of the child should be recorded in vears and

months.

3. Name of school is clearly mdncated

-~ 4. Record weight aocurately

5. Recorq helght in mches‘

6. Leg length record in inches — be careful to place
correct measurements *with correct leg.

7. Record all other anthropometric measurements
carefully.

8. -In "remarks area’’ make ,notations of past and pres-
ent-history from student which may have 3 bearing
on posture and body alignment evaluation.

9. Record correct date of examination.

B. Screening Procedure.
1. Boys should be screened in gym shorts. N
,2 Girls should be screened in bathing suits of any
.. -other suitable attire to allow efficient evaluation.
3. No footwear or socks should be worn by students.
4. In evaluating the student for postural deviation “O"

is ideal and any slight deviation from this is consid- __

ered normaf and should not be recorded.

5. Adjust the student’s stance without attempting to
correct a postural deviation in order to allow the
-best evaluation by the evaluator.

6. Use ared pencil for initial screening to indicate first

- observations, and do not hesitate to recort on the

figure and deviations noted.

/ 7. Leg I8ngth’ is measured from the anterior superior

spine of the ilium to the internal malledlus.

8. Calf circumiference is measwred 4-5 inches below
the inferior tip of the patelly {mid-caif). (Measure-
ments taken with steel tape,) -

9. Thigh circumference is measured 6 inches above the

vsuperior tip of the patella (mid-thigh). (Measure-

* ments taken with steel tape.)

10 All skinfold measurements are made on the RIGHT
side of the body. Apply the calipers about 1 cm.
from the fingers holding the skinfold and at a depth

. approximately equal to the thickne}s of the fold.

’ All folds are taken in the vertical plane except when
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the lines of Linn result in torsion of the skinfold in ~

which casé it istaken along these lines: R
(a) Chest — Midpoint between the anterior crease
‘of the ancilla and'the nipple. ’
(b) Abdomen — adjacent to the umbilicus. s
(c) Arm— Midposterior midpoint between the tip
<~ of the acromion and the tip of the olecranon
. with the elbow in 90° flexion, and with the
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A — i
_ extremity hanging straight in /an extended‘
— ..- " bositioh.
(d) rBZ( — Tip of the scapula with the su6 ctina
xed standing position.

1. Grip strength — Taken with a grip dyna eter, be
careful of pl t of dynam(omtef — scale

should be facing out. .

REAR \ilEiV %

.

Plumbline should bisect the bédy into two equal parts
as in form H.

A. Head
1. Tilt — head may slant toward one side or the other,
evaluator may indicate on figure. .

B. Shoulder level - - .
1. One higher than the other, evaluator may indicate
on figure. (Use horizontal grid lines as a guide.)

C. Shoulder blades -

1. The inferior angle: of the'scapula is normal at the
level of the sev,enth thoracic vertebral spinous
process. !

2. "Winging” of the scapula — the vertebral border is
pulled away from the posterior back or spinal proc-
esses of the vertebrae.

D. Upper and Lowes spine
1. Mark direction of convexity.
2. In reference to "C” curve the exammer will mark
both upper and lower spine in direction.
3. In reference to "“SY curve please mark convexity
carefully. R

~
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E. Hip leve!
1. Use horizontal gird lines as a guide.
2. If in doubt as to lack of prominence of hip bones,
the examiner may place hands on crest of ilium and
observe any difference in level of hands.

F. Ribs

1. The student stands upright. The exammer using the
index gnd middie fingers, rubs briskly over the
spinous process of thefertebrae from the neck to
#he hips. Check for spinal deviations,

2. The student now stands with the trunk flexed at
the hips, upper body parallel to the floor, the exam-
iner then observes the contour development of ribs
from the rear. Note any differences of rib growth
and/or lack of symmetry.




. Logs
" 1. Note only knock-knee or boWed legs.
. Popliteal line #

1. At réQf of knee level is an indentation of break in
contom of skin where knee is flexed in movement,
check level behind each leg.

. Pronation

1. ‘Achilles tendon is stralght note any deviation from
this norm.

SIDE VIEW

Remember, check total body alignmegtlbefore making
segmented evaluation. ~

-

. Head (plumbline through lobe of ear)
1. Head in front of plumbline —indicate (head forward).

2. Head back of plumbline — indicate (head 'back-
ward). .

L
. Shoulders (p/umbline through center of shoulder joint).

1. ""Cupping” inward movement of shoulders toward
_sternum (Kyphosis): :

2. *Winging” of scapula this refers to prominence of
the inferior angle of the scapula or in some cases
the entire vertebral border posteriorly. (Muscular
development may cause false winging.)

. Spine [no exaggeration of spine curvatures.} ,

1. Upper spine curvature.

2. 1Lower spine curvature (Lordosis). Exaggerated lum-
ber curve often associated with an anterior tilt of
the pelvis

w

. Try to visualize long skeleto
4, Check at this point if the :alent is Iwng back- -

wards.

. Hip (plumbline through greater trochanter of the femur).

1. Flexion {indicated two ways).

(a) Student stands with the knees straight and the

trunk is flexed forward at the hip.

-
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9.
10.
1.

2.

13

14,
15.
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. v
(b} Student stands with knees flexed associated
with hip flexion and trunk upright. Y

. Knee [plumbline posterior to the patella).

1. Flexion —~ knee joint is flexed and may be antenor
to the plumblme

2. Hyperextension — knee joint forms an open anglé
and is posterior to the plumbline. - =

4

. Body

1. Forward — most of body forward of fine.

2. Backward — most of body back of line.

3. Bowed — midsection more anterior than uppet. and
lower portions of the body. /1

.*Arch Depression

1. Try to visualize a line from just below the medial
malleolus to the proximal end of the 1st phalange
of the big toe, then check scaphoid (Talus) bone
and its relationship to line and fioor.

GLOSSARY

1

. Anterior. superior spme — front, upper part of the

hip. {illium)

. Patella — a.round se!amoud bone in front of the knee
. -Inferior — lower -

Superior — the upper part

. Malleolus — the loweg end of the fibula (ankle}-
. Seventh thoracic vertebrae — the middle area of the

back on a line with the lower angle of the scapula

. Spinal processes — pertaining to the spiné — part pal-

pated in the back

Pronation — the downward turning of the part
Posteriorly — toward the rear

Talus (Scaphoid) — the “heel” bone of the ankle
Proximal — nearest

Acromion — the process at the summit of the scapula
Olecranon” — large process forming the head of the
ulna

.Scapula — large flat triangular bone of the shouider

Grip dynamometer —

instrument for measuring mus-
cular strength ’
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APPENDIX F

WEAR ATTITUDE AMINISTRATION FORMS AND SCORING PROCEDURES

3 -

Form A
1.

if for any reason a few subjects have to be dropped
from the school program, phys;cat education should
be one of the subjects d,gopped

. Physical education activities provide no opport’umtnes

for learning tg control the emotions.

. Physical education is one of the most important sub '

jects in helping to e3fablish and maintain desirable so-

cial standards, A

—

. Vigorous physical activity works off harmfut emotion-

al tensions
I would take physical education only « it were re-
quired.

. Participation in physical education makes no contribu-

tion to the development of poise

. Because physical skilis loom large +n importance In

youth, & 15 essential that a person be helped to acquuré '
and improve such skills . -

. Calisthenics taken regularly are good for one"s general

heaith

Skill In active games or sports 1s Not necessary for
leading the fullest kind of Life

Physical education does more harm physmally than 1t
does good

Associating writh others In some physical education
activity 1s fun.

Physical education Classes provide situations for the *
formation of attitudes which will make one a better
citizen - P .
Physical education situations are among ‘the poorest
for makKing friends . ¢

There i1s not enough value coming from physical edu-
cation to justify the t:ml consumed - '
Physical education sKifts make worthwhile contmbu-
tions to the enrichment of Hiving

. People get all the physical exercise they need in just

taking care of their daily work

. Alt who are physically able will profit from an hour of

physical education each day -

Physical education makes a valuablte contribution
toward building up an adequate reserve of strength
and endurance for everyday.hvmg." ..
Physical education tears down sociability by encourag-
Ing people to attempt to surpass each other in Many
of the actwmes - . H

Partnmpatmn in physical education aCtlv ities makes for
amore wholesome outlook on fife

-

Source CL Wear,

.

“‘Comtruction of Equ:v&n( Forms of An

Attitude Scale,”” Research Quarterly, XXV {1955) pp 113-119
. > )
ERIC ™
.

"

21. Physucal educatjon adds nothing to the nmprovement
’ of social bavior. . \
22. Physical education class activities will heip to relieve <
and relax physical tengtons. o
23. Participation in physical education activities helps 4
person to maintain a healthful enfotional fife.
24. Physical education is one of the more important sub-
Jects in the school program. ’
25. There 1s little value in physigali education as far as
physical well-being is concerned.
26. Physical education should b&-inclyded tn the program
. of every person. .
27 Skills learned 1n a physical education class do not ben-
efit a person. .
28. Physical education provndes sltuatlons for_developing
desuablewqhgrraicter.quahti_ .
29. Physical education makes for more enjoyable fiving.
30?Phy5|ca! education has no place in modern education,

.
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FormB

1. Associations in physical education activities give peo-
ple a better understanding of each other

2. Engaging 1n vigorous physical activity gets one inter-
ested In practicing good heaith Habits. ’

3. The time spent in getting ready for and engaging g a.
physical education class could be more profitably
spent In other ways : ‘

4 A person’s body usually has all the strength 1t needs
without participation in physical education activities

5. Participation in physical education activities tends to
make one a3 more SOCIB”Y desirable per'son

7

6. Physical education ;\ schools does not receive the
emphasis that 1t should
7 Physical education classes are poor In opportunities
for worthwhile social experiences . C%
8. A perspn would be better off emotionally if he did
not participate in physical education .
9 It 1s possible to make physncal education a valuab!e .
subject by proper setections of activities
10 Developing a physical skill brings m‘ental relaxation
and relief
Physical education classes provide nothing which will
be of value outside the class.
There should not be over two one-hour periods per
week devoted to physical education 1n schools
Belonging to a group, for which opportunity Is provid-
ed In team activities, 1S 3 des'lrable experience for a’
person .
Physical education I1s an important subjec in helping a
persongain and mamtaTn all-round good health

12

13

L J




18,

16.

"17.

!

18.

19.

20.

21,

3 \‘1
E

Aruitoxt provided by Eic:

RIC

L4

No definite beneficial results come from partncipgfion
in physxcal educatipn act»vmes

Engagmg in group physical educauSn activities 1s de-
sirable for proper personality development.

Physical education activities tend to upset aperson
emptlonally

For 1ts.contributions t.o- mental and emotional ‘well-
“ being physical education should be included in_the
prog(_arnﬁf every school. L
| would advise anyone who is physucally able to take
physical edycation. ’ -,
As far as improving Lm.s:cal he Is concen:\ed a
physical education class 1s a waste of time.
Participation n physical "educatuon class activities
tends to develop a wholesome interest i’ the function-
ing of one’s body. '

)

APPENDIX F (Continued) '

. 22

23

24.

v .

Physical education classes give a person an opportun-
ity to have a good time. (__/ )

The final mastering of a certaia mhovement @r skitl in a
physical edusation class brings a pleasurable feehng
that one seldom experiences elsewhere %
Physncft education classes provnde values, whlch are

" usefu! in other parts of daily living.

25,

26.

Physical education contributes little tow’thw m-
provement of soctal behavior.

Physical education should be required of all who are
physically able to participate. )

. The time devoted to physical educatton in schools

could be more profitate used in study.
The skifls learned in a physns:al education class do not
add anything of value to a person’s life.

. Physical education does more harm socially than,

good
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APPENDIX F (Continued)

WEAR ATTITUDE INVENTORY SCORE SHEET

FO[RM '& FORM B (CIRCLE ONE) g
| ‘

L
PRINT FULL*NAME

N

2

"
|
J
|
|

!

|
]

Strbngly Disagree
Disagree
Strongly Disagree
Disagree '
Strongly Agreeg,
Strongly Dlsagreé'
Neutral

o AT
Stron?_;ly Agree

Agree

Strongly Agree

Disagree

\

~—
—

22.0) () 4 )

.4

23 ¢ )00 ) (et
. rf v

2400 (), ) )

25. (-

Ly (R0 Uy ("
.

RS ERORE

'\9.()(/).,'«)()()

10 () () (00




- s APPENDIX F (Continued) ,
- "§ ’ WEAR ATTITUDE INVENTORY SCORJNG KEY
T e ~ & FORM B (CIRCLE ONE)
o e T A N - R
PRINT FULL NAME GRADE DAYS & PERIOD " DATE INSTRUCTOR
B N* VALUE £ N VALUE v\
L 5:4 i 2
] 4 - - 1 v
3 g ‘ TOTAL
1 ' ~ N
Q ’ @ . .
g) [ g- ) ” g [
Q g o [a] . g N
Z.3 5 z E 2 8:35 3 - -
S5 St 8 5 0§ < 5 § 5 F &
E 2 3 5 £ s 2 3 s £ 38 & £
nwn 0. 2 < o»n 7] [a) 2 7] [a) Z < O
15 4 3 2 . 1 2 3 4 5 , 5 4 3 . 2. 1
,.;:4—4)()()()(" 11()()()«)() 20) () () () () ‘
5 4 3 2 1 1 2 3 5 1 2 3 4 5 '
2()()()()() 12()()(#‘()()‘ 2.0) 6y () () .
5 4 3 2 17 1 2 '3 4 s

.3()*)()()()

4()()()()()
5 4 3 2 1
S. () Yy ) () ()
5 4 3 2 1
6. () Yy () () ()
1 2 a3 4 s
.00 60y 0y L) .
1 2 3 4 5
B () LYy ()Y o~
. 5 4 3 2 1,
9.0) €Yy ) () ()
5 4 3 2 1
0. (1, 0)-0) () ()

*Example-+ N VALUE
"5 M1 30

5 4
<18l ) () () ()
@1234
b)) ()

1320 6 () ()
5 4 3 2
14 () () () ()
1 2 3 4
1500 )y () ()
3 2

1 2 3 4
180 )y ) ()
5 4 3 2
19 ()Y ) ) ()
1 2 3 4
20 07 () () ()

¥

o+

{

{

{
1

{

{

{

)
5

)

)
5

}

}

23.

25

26.

27.

28.

29.

30.

()()()()()

1 -ﬁ/
), M)(}()()())
5~—8 3

)y ) ) ( ) ( )
1 2 '3 ‘a s
Yy ey ey o) o)
5 4 3 2 1
Cr ey o)y oy )

1 2 3 4 5
()()()'()()

4
()()()(7()

5 4. 3 2 1

Cy )y ()

Instructions:
Punch out all areas enclosed by

1.
. parentheses marks,
2,

3.

Place “scorm'g key'* over student’s
answer sheet.

Compute student’ s total score for
all items.

1YY

17
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APPENDIX F (Continued)
WEAR ATTITUDE INVENTORY SCORING KEY .

“ FORMA & (CIRCLE ONE)

PRINT FULL NAME ) DAYS & PERIOD

‘N

A\

\

. Agree
Strongly Agree
Strongly Disagree
Strongly Agree
Strongiy Disagree
Disagree’
Stiongly Agree

19 ()

5
20 () Cy 0 ) )

[y

a

Instructionsg:
1 Punch out all areas enclosed by
parentheses marks
2 Place "'scoring key'’ over student’se
dnswer sheet. ‘
3. Compute student’s total score for
all stems ™

’Example N VALUE
5 i 30
4 I 8 .
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PROJECT ACTIVE - T

' SUPPLY AND EQUIPMENT NEEDS FOR - ~ -

. \ " PROGRAM IMPLEMENTATION - . T L

N '."- . ¢ . . - ] " :

To:_\ ‘Adopting School Districts/Agencies . ‘ ) )
From:  Dr. Thamas M. Vodola,. Director, Project ACTIVE o - .
Re: Supply/Equibm_ent Dleeds fgr Program Implementation  ~ ‘@

. . . . T, N e ‘
The appended tables provnde specific mformatlon relatwe to supply and equipment needs for '
_ program installation. The format has been desngned to facilitate’ the identification of items for those
who are adopting or adaptmg one phase of the program, or the total program. The mformatlon supplled

mcludes . . '
® The specific item . BN
o Essential items needed (coded with an “N”) . - ' e
- ® The number of items needed . ’ )
- e Items recommended (coded with an "’R"’) ‘
® The unit pri€e of each item ot | :
’ ° 'I"he source of the ifem o el B %

The tables reflect the basic needs for nmplementmg the program in one schodl. 1t is recommended
that one set be purchased for each additional school mvolved (If a dlstrlct has somé of the |tems on

hand it dbviates the need for that expenditure.) - . « c -
o l ," h\ \- ‘
= N ’ - i ~—
' ) ’ - S s
} N\ - - ‘
< ® ot Project Director ,
. . Thomas M. Vodola, Ed.D. .
- . : Township of Ocean School’ Dlstnct .
A v - Ocean Township Elementary Sc = R
. ' - Dow Ayenue
. ) .. . Oabhwrst, N.J. 07755
. 201 -229.4100 Ext 260
‘ * &
e - : 1ily - T 119
ERIC - o # . . P
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| . , APPENDIX G (Continued) . g
. ) PROJECT ACTIVE SUPPLY/EQUIPMENT Neeps!
COMPONENT ADOPTED | TOTAL PROGRAM MOIOR LOW PHYSICAL NUTRITIONAL BREATHING 1 POSTURAL MOTOR _ COMMUNICATION
ITEMS - e . - - E ABILITY | VITAMTY “DEFICIENCIES PROBLEMS ABNORMALITY D!SAB'LITIES DISORDERS
N[R| Cost Source - = N R N R N R N R N | ®r N R N LR~
PC5026 Shoulder Breadth, | X 74 90 ‘;1‘;,:;"'” Corp.. | . . X L -
Length Caliper fth Avenue ’ .
) , N.Y N.Y.10003 . - - -
PC5028 Large Skinfold !
(Fat Caliper) X 14?.45 J.A. Preston 1 X .
PC5155 Dry Spwometer X: 176.85 J A Preston ' 1 . . e X ) )
PC5156 Disposabie . . ) ‘ - o
Papex Mouthpreces X 31.60 ( JA. Preston 500 S [N R P
= < )
PCS050 Flexometer x | 246.65 } JA. Preston W - . /) 1 . 1.
or N N . .
PC5054 Plastic,.. X 2(;\20'/ YA, Preston - 1 ¢ [ X
Goniomet rent) . .
. . R
PC5022A Symmetrigeat - . _ - - . R ,
(Rosture Grid) X 80.80 JA Prm?n 1 X -
. F] * -
: * Nusen Corp. ‘.
No. 305 Stall Bars
' X 93027th Ave 1 ) CoX
Stérter Unit (opf»onal) \ ~ . Codar Rapids, lows 4 . . ok
No. 30 Wall Mounted  * | | . NmsnCop | 1 - - 1 - X -
Horizontal Ladder : » ’ .
{optional}! . * . .
or .0 . " ) o
H . - .
mmg;;mal X, Maintenance Dept 1 » . : X X
J.L. Hammett Co, ~ .
ho- ”w:d%‘;:’,wm% x| |*300 | 2303VauxHaliRd, | 12 | X _ . X .
varou ‘ - Union, N.J 07083, Y .
RS - - A
. i
e - | 56 | JL HemmertCo | 12 | x |/ , X -
! Contact source fof unlisted prices . . o . ! \
oA * - _ '
y .
1t Y . 11,
¢ . ~ * ,
\)‘ a N '




-APPENDIX G (Continued)

b

s : . PROJECT ACTI)/E SUPPLY/EQUIPMENT NEEDS .- ’
- - . 9 - i v .
’ COMPONENT ADOPTED |, TOTAL PROGRAM - - LOWMOTOR | LOWPHYSICAL | NUTRITIONAL | BREATHING ( POSTURAL - MOTOR ., GWUN!CAT'ON
ITEMS § ABILITY i VITALITY DEFICIENCIES PROBLEMS ABNORMALITY DISABILITIES D’SGRDFRS
N'iR! Cost Sourte < N R N R N R N R N R N R N R
No 92670 Saf T Bat b ‘ > ’
{Plastic) No 705 X i 225 JqL Hammett Co 3 X . X
Plastic Measuring Tape 36~ ' i Local Fabric Shop. F X X ’
| White Shoe Polish, Bottle | X :r ‘1 55 | Local Supermarket 3 X X P} X X
No 39170 Water Color S ' o
" Markang Pen. Black X o 40 JL Hammett ) - X
) .
: j i :
No 61145 Pegboard and . 6 - . .
Pegs, No 7615 (optional) | *+ X | 345 | JL Hamment o] et x . X
PEC1064 Watk On Letters | X | 2985 JA Preston 1 set X /
No 9201 Audible Ball | | ° Royal Nat' Insi for | @, ) '
Electronic ! a the Blind, 224-6-8 : ,p"/
| Great Portland St " L X
! London, W-1, England \ ' ) -
" 1 X *
No 92663 Aud: Bali, : - ¢ .
No AB-30 {optional} X JL Hammest ! . x
No 1\0357 Staley Sports American Printing - ‘
Field K1t (optional) < Houwse for the Bhind L I .
1839 Frankfort Ave
. P O Box 6085
e Y Louwsville, R H . .
» | Kentucky 40206 ~ s y . -
rd
No 1-0304 Portabie X American Printing 1 ® - - X
¢« Audibie Goal Locator House|for the Blind @ X
Barbells X - 4 L Hamment 1 b X X X X
' - - h Y -
b - Y 1 i '; ’ .
N
-
11 ol |
o 3 ¥ -
ERIC ’ ?
-

Aruitoxt provided by Eic:
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. _APPENDIX G (Cerffinued)

~PROJECT AGTIVE SUPPLY/EQUIPMENT NEEDS

‘

. & = . 5
COMPONENT ADOPTED | TOTAL PROGRAM LOWMOTOR | LOWPHYSICAL | NUTRITIONAL | BREATHING POSTURAL _ . MOTOR COMMUNICATION
] ITEMS * ’ ABILITY VITALITY DEFICIENCIES PROBLEMS ABNORMALITY DISABILITIES DISORDERS
ol

NIR Source N R N R N R N R N R N ' R N R

.
.

Stopwatch . 4L Hammett X X . X X

-~

PEC2747A Beanbag Game JA Preston -
PEC27478 Beanbag Set ' X JA Preston

Chinning Bar Nissen Corp
Mats, 5" x 10° | Nissen Corp

No 92882 Number 3
Fleece Balls

No, 92645 Number CTB50
Endure Tetherball

PECA806 Watk-On
Number Kit

1 No. 92656 Number $-630
Fun Balis

No 84252 Rubber
Quoit Set

No 60676 Feotsteps to
Numbers, 6076 - JL Hemmett

No 82730 Jump Rope (7) JL Hammett

J L Hammett \

W
J L Hammett \

J A Praston

‘

JL Hammett

J L”Hammett

Shape %Ba" Tupperware Prdducts

PEC2600 Doorway
Chinning Bar

PEC2766A Deluxe
Safe-T-Play Batting Set

PEC2771B Puch Back JA Preston
Masking Tape Local Store
r

J A Preston

J A Preston

Aruitoxt provided by Eic:




APPENDIX G (Continued)
~

PROJECT ACTIVE SUPPLY/EQUIPMENT NEEDS

- .
- o o - .
COMPONENT ADOPTED | TOTAL PROGRAM - 3 Low MOTC& LOW PHYSICAL NUTRITIONAL BREATHING POSTURAL MOTOR COMMUNICATION
. ITEMS EY| asury, VITALITY | DEFICIENCIES | PBOBLEMS | ABNORMALITY [ DISABILITIES DISORDERS
, 3 ~ P - - - - e e
- N.R Comt ! Source =2/ N R N R N 8- 8- N |- N R
] LP6050 Coordination H I Kimbo Educational P o g
Sk s ©X 112951 PO Box 246 X
. " Deal,NJ 07723 P ~
: Sl o -
EAB06 7 Deyeloping s
PerceD!BEl Motor Needs X ' 1295 Kimbo Educational \‘.x T— )
A H
EAGOS Deveioping X ., 650  Kimbo Educatonal X X
Body Awareness ; - 3
. EAB55 Relaxation ! 1X ' 650 Y Kimbo Educational X ' X 4 xa.”
EA657 Dynamic Balance ! X 1295 Kimbo Edycational X ¢ X
EAB58 Batance ' . ' X i )
Beamn Activity X . 1295 : Kimbo Educationat X\k . ‘
EAB56 Pre Tumbling Skills X 11295 + Kimbo Educational x' ! B X
LPS000 Developing . 7 i e — i
Body Space Perception X 15751 Kimbo Educational X 1 i X
Motor Skitts CM1056, L : . ‘ L
1058."1079 , T -
—+ ~— e
LP5000 Teaching Chidren : ! qd - Ly .
Mathematics through i X 11295 ; Kimbo Educational X £ '
Games ’ ! 1
LPBO60 To Move Is To Be E X 11295 | Kimbo Educational X
LP4000 Rhyth P
Romocﬁmplyr:q me X 11095 | Kimbo Educational X X X X
4032 34 Developing i( Dance Records, inc % " 4
Exercies , - “Waldwick, N J 07463 ¢ -
1008 Elementary School X | Dange Records, Inc X X - X
. [Exercises 1o Music .
. Foot Disinfectant X Local Drug Store %
i
- Ve
—
N
w P ]
-
. ! re
; : /
Q ‘ A 1 1 O g S
ERIC- " S o
- / . -
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