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./ PREFACE
o

. X
The deveMpment of the Project ACTIVE manual, Adapted Physical Education: Breathing
. Problems was a cqoperative effort of the Township of Ocean School District and the Office of
Program Development, Division of Research, Planning and Evaluation/Field Services, Department
of Education, State of New Jersey. 1 The manual provides a sound basis fomndlwduallzmg a
physical education{program for students who evidence breathing problems. ) -

In 1975 the Prpject ACTIVE manual, Adapted Physical Education: Breathing Prob/em.* was N
validated by the standards and guid®ines of the United States Office of Education as successfu
cost-effective and exportable. As a result, the program is now funded through the New Jersey
Elemeptary, and S ondary Act, Title 11 program to offer interested educators the #aining and - -
materials required ffor its replicatign. This manual was prepared as part of the program’s dlsseml- t

et

i)

nation effort.

~
The purpose of Title 111 is to encourage the development and dissemymation of innovative

. programs which offer imaginative solutions to educational problems. Project
sseminating its innovative program to 500 teachers and
| workshops. Further, as of June 1975, 76 school districts and agencies in the /
State of New Jersey have adopted or adapted some aspect of the individualized physical eduta-
:quarfce with the educational needs of their districts — involving more than

this purpose by
through 24 region

tion program in ac
10,000 individuals.

This manual hat
Training Model Kit
interested in adopti
are cited below:

e Dev lopmental Physical Education:
Developmental Physieal Education:
Adapted Physical Education:
Adagted Physical Education:
Developmental & Adapted Physical
. Education:-

Adapted Physical Education: .
Adapted Physical Education:
Teacder Training Filmstrip:

Motor Ability Filmstrip:

\ IC

.l .
. ‘ | -

e®,. 0 O o

N
® & o o

1

, ® . - ) . ) .
been prepared as one of the components of the Project ACTIVE Teacher
Other component parts of the model kit which are available to those who are .
g or adapting the projects individualized-personalized instructional concept 7/ |

Adapted Physical Edudation s defined as that apect of the physical egucatson program whnch addresses nse" tn the

TIVE achieved
paraprofessionals

Low Motor Ability )

Low Physical Vitality k5,
Nutritional Deficiencie3 '
Postural Abnormalities T
A Competency-Based Teacher e "
Training Program . r} L
Motor Disabilitieg or anntatlons -y ~?§“‘.‘Z
) Commun[catton @usorders o “xh‘
A Competency-Based Approach - . s
An Individualized-Personalized , &

Approach

+
N

provision ot ennichment of physical activities for those students who exhibit medlcally—onented problems

3 -
o

o551 hd
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These manuals Mve been valldated for national dissemination and may be purchased from the
pro;ect director. i
V4 Districts_interested- in establishing mdnvndualnzed physucal educatlon programs for the handi- -
7 -capped need istanca-The following disser§natien-diffusion services are being provided to aid
d implementing schools durmg the initial phases of program installation: )
) - e Teacher training workshops v ks e
L
&
o
4
. 2
] .
N
L

Individual pupil time prescriptions

Certificates of merit for pupil achievement and/or improvement
Morithly issue of the ACTIVE Newsletter,,

Test instruments to excess pupil performénce

Developmgpt of school norms

Other general consultant service

or additidnal information regarding the M)dél Kit, other awapeness materials, or available .
jices, the reader is requested to contact: :

K 1
b ) \ -
r] . Dr. Thomas M. Vedola, Director - oo
) . Project ACTIVE _ - - -
' Township of Ocean School District _
o = ! Dow Avenue .
- ’ * Oakhurst, New Jersey 07755
‘ - ’\ o
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N w A . ™~
N . / o
-’ - ’ h
4 . ‘ -
—
1 Y Y .
AR -
[ - - .
, . t , . ° . \‘
o ; P}
» M .) . + N
» : . ‘Y P . .
. ) . V.,’* —— o ~- - - \v . . %
~ \




ACKNOWLEDGEM ENTS

The manual, Adapted Physical Education: Breathing Prob/ems is based on the Developmental
and Adapted (D&A) Program developed by the Project Direstor-in the Townshlp of Ocean

School District, Oakhurst, Neyv Jersey. -, ,

x ‘"

» Appreciation is expressed to the Township of Ocean Board of Educatlon Superintendent of
Schools, the D&A Council, teachers, students, and parents for their total commitment to the
program. Special appreciation is accorded to, ‘the Townshlp of Ocean Physncal Educatlo.n Dep.rt
“ment for their unstinting support and effort. - C- - .

M 2z - - ~

) ’ To Prentlee-HaII Inc a speffial note pf fhanks for granting the F‘rolect Director permrssuon to -
lude materials from his tex% /nd/wdua//zed Physical Education Program for the Hand/capped
h//d

he )

£

Sincere appreciation is also accorded tg the Adwisory 'Council me@ who assisted in the
reviewing and- editing process: Mr. Sal Abitanta, Consuitant, New Jersey Ssate Department of
Education, Dr. Davrd Bll0W|t Professor, Kean College of New Jersey, Mrs. Edwma M. Crystal,

jal Services, New
ro State College.

ealth, Phys"cal Educatlon and Recreation, New York Umversrty and Dr. JU'I' U
ifector, Program for the Handicapped, American Assocratlon of Hea[th Physical Educ&

o Mrs. Jean Harmer, Mrs. Mary Kesperis, Mrs. Dorothy Smith, and Mrs. Ellen Kearney, we
ofpress gratitude and appreciation for their pamstakmg devotion to the development of the

intermediate '‘product. - -

ra

Grateful appreciation is expressed to the New Jersey State Department df Educatiop and the
Title 111 staff members for their continued assrstange and suppqyt. To Dr. L|II|an White-Stevens, a
. -deep debt of gratitude for her editing expertls& - )

? -

+ Special thanks are glver'fto the Pro;ect ACTIVE cadre ‘team’, for the many hours they devoted
to assisting in the restructuring.of the “final”’ product. The synthesizing team consisted of: Mrs.
F. June Graf Livingston Schoal District; Mr. Robert Ftaser, Wayne Township Public Schools; Mr.
1 Thomas Crca‘lese Morris Hills Regional District; Mr. Tim Sullivan, Mongclair State College; Mr. G.
"'"'Buzz” Buzzelli, Monmouth College; Mr. Roy Lipoti, New Lisbon State School, Garden State
.- School District; Mr. Edward Korzun, Orange Public School System Mr. Thomas Pagarﬁ: Town:
ship of Ocean School District; Mr. Lawrence A. Guarino, Newark School Digtrict; Mr. Al Daniefs, -
Cherry Hill Schoeol District; and Dr..David Bilowit, Kean Collége of New Jersey. Credlt for the art
work is accorded to %r Athan Anest, Wall Townshlp Sc_hool DIStﬂCt .o

<

R

\ N 3

. ) -
“ 3 ]
. .. . Y.
| U . . v .
\ . o .
- 5
.
.

*Recently decessed.

Recreation, Washington, D.C. T~




O

ERIC

Aruitoxt provided by Eic:

To the many authors and pubfawers who permitted the use of their materials.in the manual, | -
expreéss sy sincere appreciation.

Finally, to Emil Praksta** a representative of the South Jersey Educational Improvement
Center, the co-director of this project and a ‘personal friend, my s'mﬁf apprecrat;on for-his =~
constan‘t stimulation, support, and critical review of all materials.

.

A flnal note: Although the aforementloned ”team” made many coostructive sugge-stlons
‘ whtch were included in the manual, | accept full responsibility for the final product, and any
- criticisms thereof, because all final decisions were a reflection of “my persbnal phllosophy

\

**Recently deceased

*

L)

Thomas M. Vodola, Ed,D.
Title 111, Project Diréctor

-

-

w

.



| . . , () N i- - T_ ' ° -
- ' . , - e T -
| . . . ..
(. ° ' _TABLE OF CONTENTS: -
. - ] & . \ ] < -
. . .S ’ : ’
. ' ‘ ) . . i ] ’ s ’(’> )
) \ .
. - * R v . . Page
! - N
. PREFACE N , e oee ¢ - : i
\ . ACKNOWLEDGEMENTS ° ' - to L ‘ .
. > . - . ' [ . . ) .
'* CHAPTER - & o !
., .1 [INTRODUCTION - '
) Overview * . . - = ’ \! N .
. ‘ Qefinitions & L . T ’ ! 2
Student Behavioral Objebtives - ! -~ - 2
i . Teacher BehavuoraI.Objeétnve-s ' < 2 .
VS R TEST PROCEDURES ‘ . 4 . —
. " T Intro,d‘uct:on ; : . '4‘". s /,,/'/3 -
v Background Information ¢ \ - 3
R - Tests * - ,\- S . \}‘1 4
et . o ' ﬂ . r.}\.. .
V1. ASSESSMENT PROCEDURES - C ) /& '31 - o
. ;\ . Objective ADFXG.IS?! .. L ! 13
e - ' -Subje¢tive Appraisal ' . - 16
R E;’: . ‘ .‘ ~
V. PRESCRIPTION PROCEDURES . ~ B
. Identification of Priority Needs ' .19 ~
- Program Implementation . 22
i Summary . . .24 . -
. - P oL _ . . ~ ’
Y EVALUATION PROCEDURES - ) v
Suggested Evaluative Guidelines . - 4 M. - 27
Pupil Progréss Report to Parents . ‘. ’ ., .28 '
i Summary of the TAPE P[oFess ? ’ ' . N ” 28
VI."  RESOURCE TASKS AND ACTIVITIES Co . -
Vital Capacity . . ' . ¢ .29
.» Adominal Strength " ! ' i i 2
' Cardiorespiratory Endurance . . C m oA . e3d

~e - s

-~
- »




LY

Toe

O viii .

N\
-

s

L. v/
APPENDICES
A Analysis of Final Vital Capacity Test Scores
B. Flow Char‘énd Actwity Checklist " !
C. © Student Certificate of Merit’ .
D. Teacher Certificate of Achievement
E.  School SeAtiment Index. Secondary Level
F. .Wear Attitude Inventory” Questions, Soonﬁg Forms
G. Vital Chpacity borms - .
H.  Supply and équnpmen; Needg for Program {mplementation
BIBLIOGRAPHY » ——— -, .
. - . T ’.
TABLES , )
2:1 Distance Runing Conversion Chart .
2-2 V' Capacrty. Dry Spirometer Chart |
2.3 Vital Capatity Hissing Test
5-4 Cardiorespiratory Endurance Chart
25 Pictorial Setf-Concept Scale Score Sheet
v 2-(:3' Wear Attitude Inventory Scote ?\eet -
3-1 Dry Spirometer Norms ’
,3'-2 Cardiorespiratory Endurance*Norms
41 individual Participation Card . -
* 5.1 - Adapted Physical Education Parental Report
] * -
l' “ e
¢ "
-
¥ —~— ’ Lf** .
o T W
« . K -
e . -, ‘
v ) )
! ’ " . t‘
° )‘ " ’ . ‘e
) i ‘o : .
VN
A 9
" ;
'. h -
», . ) ’
|

.K
’ :
L)
>
- -
A\
r
s
.
it
il -
L
&
/ Vo

51

)







. CHAPTERONE '~ -

Q : -
- R ) y . T
. . INTRODUCTION : - -
e - . ' OvERWEW * .

Adapted Physical Educatior';: Breathing Problems hasBeen devemped 1o serve the purposes: |
1. Provide a manual for training physical educators, specnal edUcators and recreation teachers 50

- they can achtéve the minimal competencues neoessary to implement an individualized aergbics
program for students in pre-kindergarten through grade 12 who evidence breathlng probiem:s.

. '_ 2. ProWide practitioners in the field with a structured prbcedure for mdwrduahzmg and personalizing
an aerobics program for students who evrdence asthn1a cystnc ﬁbrosns emphysema, or any
: bre‘athmg problems. . -~
‘ - - —N - * ‘o %

Durmg 1974-75 a researgch study was conducted to
compaae the relatave effects of individualized physu:al ed-
ucation and traditional physical education programming
on students who evidence breathing proi)lems.iSubjects
5 were matched on the basis of.age, sex, and pre-test vital

.capafity scores and placed in an expermtentai group {indi-
vidualized adapted physical educatnoﬁ'lnvolvement) and'a
control group (traditional phy!lrcal education and/or class-
room activities). The_post-test data revealed the indi-
vidualized program as S|gmf|cantly superior to the tradi-
tional physical education. {See Appendlx A for the study

. data.) Based on these findings the program was validated
* according to "the standards and guidelines of the Unlted

* States Office of Education as innovative, succqssful, cost

* effective and exportable.

w

- Students with breathing problems have extreme diffi-

culty expelling air from the lungs. When this is accom-

"panied by emotiong! upset, the problem frequently in-

, duces a "“breathing attack”, suffocation due to the con-
striction of the air passages. .~

The manual provides the reader with a sequential ap-
proach to initiating an individualized physical educatlon
. program desagned totameliorate the breathing problems.

This chapter contains the definition of terms and student 1

) and teacher behavioral objectives. Subsequent chapters de-
tail the rndmdualozed process via th® acronym T.AP.E;,
i.e. test assess, prescribe, and evaluate 2 (For a detailed
descnptlpn of the s‘p by-step procedures necessary for
program .implementa

flow chart and activity checklist in &ppendix B.)- .
4
O ‘ ) o ! 1 ‘
ERIC - '

on, the reader is referred to the s "

Fig. 1-1 Actlve Awareness Worksbop

{Texas Womens Umvemty Denton, Texas)
- T

[y

Pt

A
L]

Prior to admission to the ‘Adapted Physical Education Pro-
gram the student must have a medicsl release signed by the family
or school physicrpan and the parents. Further, the physician must
prqvide the prescriptive activities and the duration oi program
involvement.

2Erank Haygen, Physical Fitness for the Mentally Retarded,

p9. : ¢

-~
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' DEFINITIONS

., pince this .manu al provrdes 'an individuat®ed-
persona/rzd cardiorespiratory ‘program for children' with
N bmathmg problems, defmmons of the three terms are war-
f_Lanted . 2
Breathmg Problems .,

A breathing pr@lerﬂ s a resplratOry d|ffr£ulty in an )
) individual which results in an individuel’s limited ability
to expel air. 4 '

»

~~

Individualized lnstructson : o L

¢ Duagnosrs and prescrlptron are the basic mgrpdlents
necessay for the provision of mdnvrduahzed instruction.
The strategies involved include: formal and informal test- .
ing; fo;matuve and summative assessgnent; prescnptlon '
and evaluation. . ’

« e

Personalized lnstructuon
Personalized instruction deals with the humanistic -as-
pects of the. teachmglearmng process. It stresses not only
the development of teacher- pupnl and pupil-pupil rapport
- but also the enhancement af the child’s self-concept.
{ . oA,
Vel i 1' ‘
" STUDENT BEHAVIORAL OBJECTIVES .

-~ *

1 monstrates a 20% improvemgnt in his Vital capacrty
re (grades K-12). Evaluative criteria: pre- andpost-
“dry spirometer, or "hissing” test. (Student perform-
ance is assessedby the teachdt in grades K-6 and by tbe
partner in grades 7-12).
. Manifests a positive self-concept, or dttitude toward z
N physical activity (g_rades K-12). Evaluative critéria: pre< -,
and post self-concept test grades K-4: \7 pre- and post
Wear Attitude inventory, grad 7-12 (10% gain'in raw 3_
. skore).3 (Student performance is asséssed by the
' teacher.) .
. Demoristrates an awareness of h|s exercising and activi-
ty folerance limits (grades 7-12). EvaluatiVe ‘criteria:
N post-test vital capacity score decrease - exercises and
activities yemain the same; post-test 'vital capacity score
remains the same as e’- pre-test’ or increases — exer-
cises and activities are”increased. (Student performance
is assessed by his partner.)

N

v

1Appendix'0 iustrates Cértificate g_f Merit which is issued'to

students who schieve performance objectives.

. QAnqeld S. Bolea, Donald W. Fetker and Margaret D. Barnes, ,
“A Pictorial Self-Concept Scale for Chiidren in K4."” Permission
. to publish grantdd.

v

,»3c.|., Wear, “'Construction of Equivalent Forms of an Attitude
Scale,” Research Quarterly (Courtesy of A.AH.P.ER.}.

ERI

Aruitoxt provided by Eic:

-

.

— .

" 4. Demonstrates a 10% improvemeht in cardjorespiratory _ - ¢

) endurance (grades 7- 12). Evaluatuve criteria: pre- and
post-test 8-minute run — grades 7 8 and 12-miinute run
— grades 9-12. (Student performance is assessed by the
partner.) . ‘

5. ‘Evidences a }D%'rahctlon in "bre,athmg ‘attacks’
(grades K-12). Evaluative criteria: a comparrson of the
nimber of “dttacks”’ during a thrrty-day period before

nd after the program, (Assessmeht is made from infor-
matjon provided by the student®and/or parents.)

" Evidences a 10% decrease in the severity of his attacks
(gradés K-12). Evaluative criteria: a reduction in_the
intake ' of medlcatlon {Assessnlent i$ =made by the
*varents or school nurse.)

. ~

~N

L Y

TEACNER BEHAVIORAL QBJECTIVES?

. Megsures vitll capacity by use df the wet and’ dry
spirometer. [Evaluative criteria: test directions” pro-
vided. 1 °° ,

Measures vital 'capacity by 'use of the “hissing”

method. Evaluative criteria: test directions provided.

. Determines a siibject’s physical activity tolerance limits

and prescribes accordingly. Evaldative criteria: increads-

mg prescriptive activity wheli"the post-test score is the
same as, or higher tharlthe re-test score.

4. Teaches diaphragmatic” br thing exercises. Evaluative

criteria: breathing exercuses provided.

5. Lists (@nd provides  rationale for) 'acmvmes u subject
can pérform in the unrestricted program. Evaluative -

cmerla actwmes recommended by kth .American

Medwal Assocaatnon and their affiligges.

%

o

Fig. 1-2 Teacher Tr:itimg Prognm
(Umv;mty af Northern lows, “Eadar Falls, lowal

. -

.

¥ -

Teacher Certificata of Achievément is located in, Appendix D,







~ . . -TEST-PROCEDURES -~

fﬁl . \

. ¢ . 'CHAPTER TWO

y INTRODUCTION - -

‘1
A \

~

[
For ‘many vyears, children with breathing problems have been excluded ffom vigorous physical
" activity, on the supposition that stich activity triggers the onset of breathing attacks. However, evidence
gathered in recent years tends to refute this theory. Proponents of the activity theory contend:

attacks.

2. Properly prescribed exercises and activities have a therapeutic effect which, by improving the emo-*
tional stability of the afflicted [ndividqal, minimizes t

3¢ Inactivity engenders atrophy of the breathing apparatus; whereas properly prescribed aerobics activi-

N
1. Exerctses‘nch improve dtaphragm‘breathmg will nrinintize the onset and severity of breathing

urrence of breathing attacks.

ties (| e, activities which place an increasing derhand on the cardloresplratory system) increase the

funct:onal breathmg capacity of the individual.

Chapter il provides p[ocedures for identifying the needs of ch|ldren who, suffer from breathmg—

’

problems. The first section is devoted to the gathering of background information.. The remainder of
the ‘chapter provides suggested techniques for _gathering preprogrhm mformatlon in.terms of vital
caﬁacny, cardaOresplrat%ory endurance and self-concept. . -

\.

" _BACKGROUND INFORMATION .

-

for a medically-oriented problem requires approval by
parent and family physucsan and a prescriptive list of ac-
tivities provuded bv*the physician. During this preprogram

« phase the teacher reviews the medical-history of the chlld

and records mformatlon regarding:

the rumber and seventy of attacks . . '
the time of day the attacks occur -

. factors that may\contribute to breathing difficultie$ such
as climatic conditions and allergies

\

Admission to the Adapted Physical Education Program -

the use of medication and dosage St
other information that. may assust in subseq

planning

The D&A teacher (Developmental and Adapted Physical
Education) should work closely with the school nurse
who can readily provide most'of the essential background
information. A conference should also be held with the
student for two purpases: he can provide the most reliable
information; the teacher can explain the program and the
values to be derived. Above all, the child must realize that
he alone determines the extent and duration of his pro-
gram, ‘

rogram
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- TESTS

.

ﬂmmtstratlon of Dry Spirometer Test! -
1. Set the mdex to zero by fotatmg the knurled Bezel

ring until the pomter is comcndent with the red 0 .

ﬁ:;rk .
2. Attach a clean disposable mouthplece The mstrument .
is now ready for.use.

3. The patient inhales deeply two or three times and ex-

« hales completely. After this is done instruct the patient
to take another deep inspiration and then to exhale
forcibly into the disposable mojjtipiece connected to °
the instrument. The fofted expiration should b2 regu-
lar and even. /t is not necessary for the patlent to blow
hard; a slow, even, forced exhalation is optrmum

. Note the position of the pointer and réad the vital
capacity from the dial. This-reading is in cubic centi-
meters,

. -

. . J
Subject is~allowed three trials and the best score is

tabulated on the Vital Capacity Curve Chart as resting VC.”’

The VC score is the volyme of air expelled. {Reéfer to
‘anufe 2-1 for ||Iustrataons of the sp:rcmeter and proper

test performance. )2 ,

A -
<

-

O ~J000

. ("

»
Fig. 2-1a Dry Spirometer

1Prop:mr Compact Spirometer: For Measurement of Vnal
Capacity. . ,

2a corrplation coefficient of .83 was obtdined in testing 27
13-year-oid males with the dry spirometer in Ocean Township
High School.

3 Correfation coetficients of .48 to .83 were obtained for the
hissing test for 7-year-old children 1 the Towns;up of "Ocean
School District (n’s of 25 to 39),

.

[

v

. pursed lips {with nostrilsclosed)." B

Fig."2-1b Vital Capacity Test ,

1)

Gautiygp: Student must be completely flexed at.the-waist
upon completion of expiration to insure the expelling of
all air,-and must release air into thé mouthpiece througtr
‘

-

Admlmstratlén qf Hissing: Test

if a dry spirometer is not available, the teacher can
‘gather baseline mfom}gtlon regardmg lung capacity by ad-
tinistering the h|§smg"test The procedure réquires the
student to hold his nostrils closed and expirate slow and
steady through pursed lips. The teacher uses a stop watch
to' determine the number of'teconds- -required to expel the
4ir and records the information ga the VC Chart. 3 (Refer

. to Figure 2-2.) . .

-

Fig. 2-2 Hissing Test

-
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Administration: of Card)orespnratory Endurance
TGSt‘ ’ r

1
P

200 yard run, a_ge§'6~]1 {grades 1-6). After demonstra-

" tion of the sprint start, the students assume the starting
position with the fingertips behind the startmg line. Com-
mands are: “take your mark;” “‘get set;” and “go”. The

. instructor should start the time when the subject “moves”
rather . than on -the command *go”. Encourage the
students: to run, a?full spedd beyond the finish line. If a
student does not run as fast as he can, do not record his 1
score as the time will be invalid. For consistency, run the =
200 yard dash in a straight line (preferably on turf). Gym
shdes or shoes may be worn; stockings or bare feét are not
permittn

Attemps| 1 or more, if necessary . 4 l Fig. 2-4 8-Minute Run o

Scoring: Time in seconds - ' T Y -

.
w .

. . - o

8-Minute run, ages 12-13 (grades 7-8).
1. Sub-divide the 440 yard track into eight equal sections, 12-Minute run, ages 1418 (9'35“ 8-12). T same test - -
55 yar%each section, directions as for the 8-minute run except that®he students s R

. Place ajag marker at each sectlon eg., 1" ’2 7' contmue running for a 12>mmute penod Cee % -
etc. Attempts 1 — Scoring: Toml laps, plus flagspassedm ?2

2

3. “Pair” all students as “'1's” and 2's”, prior to testipg. mmuthg .

4. On command have all of the “1s" {half the class) run . . <
for an 8-minute period. The No. 2’s record the dnstance

covered by their partners. . . .t . ; . '
5. At the termination of the 8-inute period, the instruc- Admin tion of Self-Concept T A

tor blows the whistle, terminating the run. The No. 2's .. pjcrorial self-concept scale @2(;(4), Directions:t ) "
report their partner’s scores to the recorder, e.g., 3.6 " I
would indicate three complete laps, plus the passing of
six markers, Table 2-1 provides a chart for copumng

Bo-y’s and girls, my name is . . Today we ]
are going to do something that is NOT a school test but is
» like a game. (Have teacher heip in passing out’cards,

] «'l”m'““" : colored sheets, and small blue pieces of paper. Make sure ~ , *
6. Rev the procedure"and have the No. 2’s run and teacher sees there are boy cards and girl cards.) | .
U #s act as recorders, .

»

. " Does everyone have a blue sheet of paper, @pfhk dheet
_ Attempts: 1 - SCOH'HQ-‘ Total laps, plut flags passed in 8 ,and a yellow sheet? Does everyone have a pack of pic-
. tures? 9. . oo

Put your colored.paper on the desk with the blué on
_-the left. (Show', them by holding up papers, or drawmg L.
them on blackboard, of taping the sheets to "the black-
board — big blue at ‘the left as you face the blackboard.)

Now this is where* the game begins, You each have a
Ppack of pnctures In cach picture there is a boy,_or girl with -
a star on hijs shirt or dress. Do you ‘see the chi ith the - -
star on his shirt or dress on your first pnctu’re?So you are T
looking for the child thathas the star on his shirt or dress,
. Sometimes there will be pictures with nfore than one

Fig. 23 m”.""’ Run child. Which child will you be looking for? (A. child with '

s . a star, etc.) If you think that the boy or girl with the star

Be sure medical approvgl has been granted. Inform th; child is like you, put the picture on the blue sheet of paper. - .
thet if he has sny breathing difficulty he should welk, If breathing (Point to sheets on board). The quelsheet of paper is for
becomes Isbored, he should stop. pictures that are like you. If.you think-that thg boy or girl

2Angalo S, Boles, Donald W. Felker and Margaret D. Barnes, with t‘he star is sometimes-like you, put thespicture on the
A Pictorial Self-Concept ‘'Scale for Children in K4, Permission pink sheet of paper. The pink ‘sheet of paper is-for pic-
10 publish granted, L tures that are sometimes like you. If you think that the

‘l. . . i . '

Vd

.«




s

B -

pvcture on the yellow sheet of paper. The yellow sheet of

paper is for picfures thgt are not at all like you.

Loe If_the’ plcture of the-child with the star is like you,
where will you put the picture? (On blue). 1f the picture
of the child with the star is sometimes hke you, where will

+ you put the plcture7 (Pink}. If the plcthe of the child

. with the star is not at ali like you, where will you put the
* picture? {Yellow). .

. - l‘\
’ boy or girl with the star ig not at all like you, put the

Do you understand what you are going to do? Whens
\%ou have a question raise, your hand and.l’l help you. :

~Remember you are the one to choose where your picture
will go. When you are through, leaye the pictures on the
sheets of paper, raise your hand, and | will come to see
you whep | can. | might be busy so please leave i cards
in the piles and wait. (Walk around, check Iayout,)

Note: A packet of test cards will be provided in clas:

»
. School sentiment index: secondary Ievel1 The School
Sentiment Index consists of 82 statements regarding vari-
ous aaaects of school, to thCh students respond by indi-
cating either strong agreement, agreemeny, disagreement
or strong disagreement to eagh. This seif report»devnce
attempts to securé*in a rather straightforward fashion, a
T, student’s responses to statements which pertain to five -
aspécts of attitude toward school. Examples of each -
.dimension (for which subscale scores may be obtained)

too difficult,” (mode of instruction); "My teachers allo

studeats some choice 1n what they study in class,” (auth
. ority and.control, "My teachers are interested in the
thmgs | do outside of school " {interpersonal relation-
shnps) (2) Learning: "'l often buy baoks with my own

are: {1) Teacher My teachers give assngnments which a:?

maggy.”" (3) School structuse and ‘climate’ "I enjoy the

° social life here."2(4) Peeg: “Students here aren’t very
friendly.” (5) General: ”Egch morning | look forward to
coming to school.” From these examples it can be seen
that if @ student wished to dnswer untruthfully insutha
way “that his responses might be viewed in a better light, it
would not be too difficult to do so. Such ‘tendencies to

. supply false responses can be minimized by utilizing as the.
administrator a person | otheér than the classrdom teacher,
ang by administering the measure anonymously.

i {tems representing each.subsqgle are as follows-

Teacher: '
Mode of mstluction: |tems 1, 8,10, 17,19, 25, 32,
33-37, 40, 44, 49, 56, 75, 80

. Authbrity and Control. 1tems 6, 15, 38, 42, 43,59, A

61,67,71,74 '
JInterpersonal Re/atlonshlp with Students: Items 3, 12,
. 21,28, 46, 47,51, 57 ‘65, 72,77, 719
Learning: ltems 11, 20, 23, 27, 30, 34, 35, 52, 66,
* « 73,81 2 ) .
, Social Structure and Climate: Items 5, 7, 14, 16, 24, 31, ,
36, 39, 48 85, 60 63569, 70, 76

w ¥ ,
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- the 82 statements in approximately 15-20 minutes. |f the

. We would Iiké to know how you feel about each state-

Peer: Items 9, 18, 26, 41, 45, 50, 60, 64
General: Items 2,4, 13, 22, 29 53, 54, 58 68, 78, 82

Sthool sentiment index: Directions: © | v

The School Sentiment Index maybe adrmomistered i ina : - X
Yariety of ways: .. e :

%

1. The entire set of 82 itdtms may be admmistered and a

ssingle score obtained, yielding a global estumat,e of atti*
tude toward school. - .

. The 82 items may be administered, but items fepre-
senting each subscale may be scored separately, yield- .
ing information on the attainment of-each objective.

. Only those subscales repr'esentmg the- objectivels) of
interest may be administered and scdred. ' )

It 15 expected that students will be able to respond to

administrator feels that the_students’ reading capabilities
will prohibit their completing the instrument in this time
period, the statements shoyld be read oraIIy ta the
students. °/

Before beginning the%easure read the directions
orally. 8e sure students clearly understand‘the procedure
for completing the instrument. .-

If the instruments are to be hand scored the answer
sheets provnded may be used. If machine scoring is avail-
able and is to be used, responses should be:ecorded;}nl £
the appropriate answer sheets; additional instrucgio@‘@i.
the use of the answer sheets may-be necessary. - 1

Emphasize thas there are no'’'right” gr ”wron%r‘
answers. Remimd the students that they are not to write
their names on the ahswer sheets. If additional informa- -
tion is needed ffont students ~,such as theif school or class,
ask them to write this lnformanon on the answer sheet.

Discourage the students from askemg questnons regard-
ing subtle mterpremtlons of- thestatements,

Wear attitude inventory. (5-12).2 Difgctidns: Below
you will find some statements about physical education.

ment. You are asked to considér- physical edufztion only
from the Standpomt of its place as an acthty course
taught during a regular class, a’ No reference is in-
tended in any statefnent to mtef-gcholastic or intramural
athletics. People differ widely in the way they feel about
each statement. There are no right or wrong answers.

You have been provided with a separate answer sheet
for recording your reaction to each statement. {1) Read
each statement carefully, (2) go to the answer sheet, and

i
.

o
1Amwde Towarsk School. Grades K-12, Revised Edition (Los
Angetes, Calif' Instructional Objectives Exchange, 1972), pp.

115-125. Permission torpublish granted.

2 C.L. Wear, "Constructtor; of Equivalent Forms of an Attitude
Scale,” Research Quarterly (Courtesy of A.AHP.ER),
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- : . TABLE21 s

-1
. I')ISTANCE RUNNING CONVERSION CHART
. —(Courtesv of the Township of Ocean School District)
Laps Yards Miles Laps Yards Miles Laps Yards _ Miles )Laps Yards Miles
0.1 55 2.1 985 T a1 1815 6.1 " 2,695+
2 110 2.2 990 42 1870 ' 62 2750
. 3 * 165 . 23 1,045 4.3 1925 6.3 2,805
4 220 .24 *1,100 44 1980 64 2800
5 .275 ; 25 1,155 45 = 2,035 65% 2915
6 . 330 2.6 1,210 46 _ 2,090 66 2970,
i 385 2.7 1,265 47 - 2145 6.7 3,025
. 1.0 440 . % 30, 1320 ,% 50 2200 1% 7.0 3080 1%
4 1.1 . 495 . 31 1,375 5.1 2,255 71 3,135
12.° 550 32 1430 52 2310 72 8,190
\ 1.3\( 605 ' 33 1485 53 2,365 "7 73 3245
14 660 34 1,540 5.4 2,420 ! 3,300
1.5 715 35 1,595 5.5 2,475 . T 75 3,355
1.6 770 .36 1550 56 2530 76 3410 .
17 825 37 4,705 1 57 2585 73 3465 ,
2.0 880 % 40 1760 60 ' 2640 % 80 3520 . 2
v 8.1 3575 -
‘ . 82 3630
’ 83 3,685 .
: . N ) 84 3740 '
SN . ' 85 ° 3,795 -
\ ¥ 86 3850
: . - - 87 3905

u 7]

(3) opposite the number 6f the statenmient place an in
- the square which is under the word {ar words) which best
expresses your feelmg aboyt the statement. After reading
. a statementyou \Mllknmﬁn once, in most cases, whether
you agree mee with the statement. If you agree,
then decide thether to place an “x’ under {agree”’ or
“strongly disagres:”’ If you disagree, then decide whether
‘ to place the “x"’ 'quer the “disagree’’ or "strongly dis-
agree’* In case yon"are undecided (or neutral) concerning
your feeling about the statement then place an "x’* under

“e “undecided.” Try to avmc#\placmg an "“x' under ”u'r\m-\ s
decided"’ in very many mstam.? . O
T "7 Whenever possible, let your:awn \personal equgnnop

determine your answer. Work rapld% po‘t spend much
time on any statement. This is not a test; but’'is simply a
survey to determine how people feel about physical edu-
cation, Your answers will in no way affect your grade in
any course. In fact, we are not interested*in connecting
any person with any b‘aber — so please answer each state-
ment as you actually feel about it. Be sure to answer every
smemgnt

EC ’ A : ‘,{; .

9.0 3,960 2%
- Test Scoring ot
. Vital capacity. V& is recorded on ffie basis of the re-
» sults of the dry spirometer reading or the hissing time
duration. {Refer to Table 2-2 far a copy of the Chart for
" recording dry spirometer scores. Table 2-3 provides a simi-
. bar-chdrt for recording scores in seconds.) The student is
énowed three trials ang the beit score is thbulated on the  *

aappropn;té VC chart. /\/ g -
VC progress is indivated by connecting the weekly pre-

.  activity dots. A ruler is used to plot the VC line. The date

of the expiration test should be recorded below each re-
spective week. -

4

Equipment needed. A dry spirameter and ruler or a
stop watch and a ruler are required — depending upon the
test selected. /

Carduqmpnrltory endura The raw sco-es for the
200 yard run, 8-minute ru rmnute run are to be
recorded on Table 24 b‘m

-~

IR j*\ R 7
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. N TABLE 22 - .
. . ‘ . . - .. l - 3 I
; ~ ' VITAL CAPACITY: DRY SPIROMETER CHART X
N . EXPIRATION TEST FOR ASTHMA PATIENT
- L. FORCED EXPIRATION VOLUME CHART
" NAME : I . . AGE — -
SCHOOL : . : — / GRADE | -
o - Lo WEEKS )
& . .
+ . 1 .3 4-1 5 6 7 ' 8 9 10 11
g 6000- -
=— 5750 . ‘ : ;
= ‘. “ - P
= 5500 . | >
=— 5250 /
w = o
o = 5000 B i .
g - + l . ]
= ~y
:‘ = 4750 > \ B
y = .
w = 4500 - ’ N |
c = - _ i
Q =— a250° . | |
w = - 2
® = . -
> = 4000 / .
B = -] - - ,
O = ‘
g = 3750 i ]
p- ' . 1
O = 3500 . -
j(J = -
= E—-—.3250
> = 3000 .t ) '
= b .
=— 2750 | , , y
.= 2500 Y L
E— 2250 * :
= 2000 : —>
Note. ~ The forced expl?apon volume is achiev®d by having the standing patient take a deep breath and then exhale as
slowly s possible into the mouthpiece of the wet spirometer.” Be sure the subject keeps both nostrils closed and
T dwees not let any air escape ground the outer edges ofthe mouthpiece..
» -
Test Date , Pre-Test VC % Post-Test VC Exercise Circuits
1. ’ _ :
2. - ! .
3
4, 3 ! :
5.
5 Y ' : : |
8. - 7
9. . < —_— ‘e —
*10. : . _ S .
¢ ' - -
1Ron Adams, Udiversity of Virginia Hospn’a‘!, th_r‘onesvulle., Virginia. Permnwon‘tQ puE—hsh granted s ~
& 7

8 ‘ ' . . l 3’ " . .
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. " ‘ TABLE23 - - L
\ VITAL CAPACITY: BISSING TEST CHART! . .. )
.. kY . ’ . s ' \. © *
‘ » EXPIRATION TEST FOR ASfHMAPATI— T i PP . R
) : FORCED EXPIgATION VOLUME CHAKT . - .
. .. . « “
NAME ; \ .- AGE
SCHOOL L - R v GRADE _-
R WEEKS - .
P - . ,‘ By
1 2 - 3 4 5 6> 7 8 9 -~ 10 11
= 80
g—— 75 \ . ]
E_ 70 ’ \ R ‘ s '
2 =—es \ . - - o
= N < '
g : o L ’
[&] : 60 . '
g : :
=~ S 55
T .
n = - .
2 = 50
= ‘ \
ﬁ = 45 . . ’
W= 1 i
[:1} E 40 ) -~
= ' >
= 35 ‘o, r, j -
s | , s .
=~ t \: 30 ‘ “
2 = R .
a = 5
g = : o ' -
T 20 . ] . -
< = ¢ 1 -
E =—15 ' p
> =
=— 10 ’
¢ = . . :
;:— 5 - L ‘_
—. 0 - - .:,
Note:  The forced expiration volume s acieved by having the standing patient take a deep breath and then exhale as - r
stowly as possible thraugh pursed lipse The teacher records expiration volume in seconds. Be sure the subjéct -
keeps both nostrils closed and expi&({es only through the purséd.lips. ) =
. , ¢ - - - ' ] N
’ Test Date Pre-Test VC Post-Test VC Exertise Eircuits
1 -- .
2 ..
A N ’
4, i
5. N \ z
6. d ,\ -
) - i :
8. : 4 - T
9 ¢ -~ - g;‘*./ J‘ .
10 - : 4
= ~

f Vugn;ua Hospital, Charlottesviile, Virginia.

. /r ] . f . } 9 -

1Modmc:mon of the form designed by Ron Adams, University o
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- - S e . TABLE 24 T Sely
~ L
- . . . . - .t
_— CARDIORESPIRATORY ENDURANCE CHAR X
L » e T
’ Name ; Age
/
School : Grade
. )
Raw Raw Raw
Event —Score %  Score %  Score % .% *
200 Yard Run e = |
’ ¢ 8-‘Minute Run , —_— )
. ? . .
’ 12-Minute Run —_ _— —— — .
' S ' i
~ Dates I N e B
v ~ X
) - “ . hd < = s
/
. A
= yON . ! g
- ‘ [ ] .
) - |
Seff-concept, pictorial scale. Student scores are to b6 © =, For hand scoging, scaring templates may be prepared
- rtecorded on Table 2-5. Determune the su t's self-con- by punching out the holes marked on the scoring guide
Z  cept score as follows. ) . : N (for aH items or for only those items in the ‘subscale(s) of
. E . . interest). The tageplate may- then be placed over the
© Mean (X} of Not Like Me minus Meaf (X} of Like Me + '50.1 student’s response sheet and point values recorded for re-
. & ; sponges appearing through the punched holes.
3 School sentiment index: secondsry level. Scores may Average scores for a group of students for the entire
ok be obtained ‘bY assigning pomts‘(f_% 3: 2, or 1)"to c:,ach measure or for a partiularsbscale may be computed by
\espgnse, as indicated on the scoring template. “Yes” of . g, mming,the seores for all pupils and dividing the number
no responses which receive 4 paints are those which ¢ opils in the group. (See Appendix E for test questions,
indicate: ! answer sheet and scoring template.)  * 1 “
e . ' - —
1~ A favorable attitude toward -aspects of teacher be- '
havior {teacher subscale). ) Self-concept, wear attitude innntory, Student scores
) 2. An expressed tendency to approach rather than avord are_fo be recérdtd on Table 2:6. Form A and Form .8
learning-related activities (learrfing-sybscale). statemants and’ ‘the scoring keys are located in Appe\]g;x
3. A favorable attitude toward thé social structure and F. F.Jse Form A for pre-test. The students score is his total
climate of one's school (school social structure and * for the thirty items. .
- climate subscale). S . ' ‘
4. A favorable attitude towasd peer relations in the
school context'(peer subscale). ' )
(- 5. A favorabig. attitude toward the general notion of 1The Project Dwector added the constant of 50 to the formula
»*school” {general subscale). __to maximize the attainment of a positive number. .
. L . | ’
- . ; = . . . *
ERIC T ‘ o
i -
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TABLE 2.5

" PICTORIAL SELF-CONCEPT SCALE SCORE SHEET

Iterit Card Value Like Me Sometimds Not Lyke
. Like Me . Me

81
438
308
379
141
183 )
171 . .

184 ’

141 . Definitions:

311 . Item — number on pict@nal card.
125 .

401

454
381
354 . . . '
99 Like Me; Sqmetumes Like Me; Not Like

. . . Me. Determined by card placement dwr-

21 _ ing test. s s
444 : .

s . Totals — determined by adding the card
Q9 values for cards placed in each-column,

225 N
., 394 ' No. — number of cards placed in each
160 . column, f‘ B
as4”, ' L
401 - - ) Average — Total of each cofumn card
24 L Oy . values divided by number of cards placed
Y in that column. '

398 .
'575; ] ’
395
396

138 '
Name > t -
159 . - v

H
123 r Mo i Score = (X of Not Like Me Col.) minus
145 ‘e
185 (X of Like Me Col.) + 50 .
169 -
153 T High scort = positive self-concept.
154 ’
139
373
131
250
- 166
370
103
324
61
451,
404 ,
Total=
No = K .
Average=

QIO V|| [» [w]N |-

“Card Value — as determined by eight
judges. Laow value-positive. High value-
negative. .

.

© Bolea, Barnes, 8; Felker, 1967 ’

{Permission to publish grantedJ

-

Aruitoxt provided by Eic:
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"~ TABLE 26

#

WEAR ATTITUDE INVENTORY SCORE SHEET

" FORM'A & FORM B (CIRCLE ONE)

- , .
PRINT FULL NAME . GR*A;p\E DAYS & PERIOD DATE INSTRUCTOR
) N* ,VALUE - N VALUE - -
5 N . 2 __ = ) :
4 N 1 .
3 ¢ * TQTAL : .
& ' Yoy y 4 ’
.
e ! $ g ‘
g -1 g g 4 $
a - - 8 < 8 A X
> 3 - > ES - > z 3 4 = B
g & £ g & g 5 £ g ¢ g & £ g ¢
s % 3 5 8 s f ;3 2% . 80§ oz o: o8 i
G-a 2 < & - $ 6 2 < & W & & z-< &
R EEE n()(')’)«)t) RN
260 () (03 () 12200 (1 ) () ) 22.0) () () () ()
. . . ]
3,00 0 () ) By ooy 230 () o 0 O
4 () () )t W) () ) 2. 0) () () () ()
5 () ) ) 1549"4')4)4—)() 25 () () () () ()
6 () () () L) () 1600 () () () () 26.0) () () () ()
700 Gy ) ) ) 17 00 0 C) ) () 27 0 0 0h ) )
‘7 - o
8.u) () () () () 18 () () () () 28.() () () () ()
9. () () (") () 19 () () () () () 20 () () () () ()
10 () () L)) 20 () (4 0) () () 30 70 () () () ()
*Exampte - N  VALUE )
.5 _un 25
LR S 8 ) i
] o -
[ . -
. )4
12 . ¢
‘ . ."‘i..‘

<y
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The assessment of student performance is the second step in the individualization of an aerobic
acnwty program. Individual strength’s and weaknesses can be determined only by the proper Jagnosns

{

of pupil performance.

’

.

Unfortunately, teachers are taught to diagnose performance almo
information (test score) but lack the observational.skills to focus

‘solely on the basis of "product’”’

.information pro-

: the "process’
vided by the child, (namely, how he performs the specific gask). .
ii-;f + : . -
The Project ACTIVE Teacher Training Program, incorporates both appraisal strategies — objective
and subjective. Teachers are tralned to assess "'product’’ and ''process’’ indbrivation so that they can
compile a cpmplete ‘picture’” of each chlld s performance. This chapter. prov‘des a ,ystematlc proce-

.
.

E

dure for assessing pupil progress effectlvely and efficiently.

L9

e

RIC ‘

.

L

OBJECTIVE'APPRAISAL
. .. :
Vital Capacity .

Tables 2.2 and 2-3 on pages 8 and 9 prov place to
record post-activity scores. Pre-activity scores are plotted
to denote weekly progress, post-activity scores are plotted
to indicate the activity tolerance level of each child. For
example, a student who registers 2200 cc’s before and
2400 cc's after exertise can be provided additional tasks
during subsequent sessions since’ he did not exceed his

’To date, norms have not been established for the h¥!|ng test.
4

- . N 4 %

Q

v

pre-activity tolerance limits. Thus, the teacher should in-
sure that the student records two scores for each session

~and note the pre- and post-test differences resulting from

the intervening exercise routine. Additipnally, the student
should record his pre-test percentile score by referring tb
Table 3-1. Whlle the primary purpose of the pre-test is to
prpvide the teacher with baseline information, he should"
review the percentile scores so -that he can™note the
student’s performance in relation to other students his «
age. Note: Appendix G provides VC norms for aduits.

13
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. < TABLE 3-1 , , ’
- DRYstOMEanNORMS’f‘ﬂ - - _
- \ ., ~ \ ' . .
Y FACTOR: Vital Capacity ~ o, ,
T TEST ITEM: Dry Spirometer - < | -
N : ot .
R + : ¢ » Iy ‘ . -
/ * _GIRLS ,
b ; - ’ 4 J /
' = 57 . 52 51 52 62 63 - 60 46 )
v Am .8 7 g8 .9 . a1 M 12 13 * '
R ) o e .
3 Percentile*
3000 2500 2000 2500 99 2800 3600 "3000. 4000
1900 2500 2000 2500 96 2800 3300 ~ '30Q0 3700 - -
1700 2000 1800 230 . 90 2700 3000 2800 ‘3690 ] —
1500 .1700 1600 2100 80 2600 2800 2700 3400
1500 1600 1600 2000 75 2500 2700 2500 3400 N
1506 1600 1600 1800~ 70 2500 2700  250Q 3200
1400 1500 1500 1800 65 2500 2600 2500 3200 y
1400 1500 1500 1700 60 2400 2500 2400 3100 ’
1300 1400 1400 1700 - 50 2300 2400 2300 3000 .
' 1100 1400 1300 1608 * 40° 2200 2300 2200 2700 .
1100 1300 1300 1600 --35 2100 2200 2100 2700
1000 1300 1300 1500 30 = 2000 . 2200  2000. 2700 )
1000 1300 1300. 1600 25 2000 2200 2000 2600 <y
1000 1200 ..1206 1400 20 1800° 2000, 1900 2500
» 900 1000 1100 1200 10 1600 1900 1700 2300 <
- 790 800 1000 1200 4 1500 1700. 1600 2300
600 900 1000 1000 1 1200 1600: 1600 2100
- . T e - I
e - . / I

«
’ ' ’

Carduoresplratory Endurance T

Percentile scores for cardvorespuratory enduranoe are
located in Tablé 3-2. The teacher should make note of the
student’s raw score and his score in relation to the other
students in his age category.

Saff-Concept, Pictorial Scale ' ]

The initial score only pravudes baseline information as
no norms_are presently available for studénts with breath-

-
»

— " .
1(Courtesy of the Township of Ocean School District)

MEASURED IN CUBIC CENTIMETERS

sing problgms. Howwe?%ewrscore isto be compared
with the post-test score so that pupal change in self—
concept can be noted.

’ ' ! |
School Sentlment Index and Self-Concept, Wear
Attutude fnventory .

, The ﬁhe mterpretatlons are recommended as for the
Pidtorial $ale as no'norms are available.
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o e % TABLE 31 (Continued) ° . R
o ) fon PHYSICAL FITNESS TESPTNORMS & 7 °"
. o v FACTOR: Vitg Capacity . . )
l > TEST ITEM Dry Spnrometer v,
' .- . sovg ' . .
. ,
n= 45 45+ 52 63 "/ 51 /58 51 50
; Age 6 7 8 9 10 1 12 13
’, oo ,Perunfile - o
© . N -
- 2300- 2400 2400 3760 99 3400 3600 3200 4800 o
¥ 2200° 2100 2400 ‘9000 96 3300 3600 3200 43000 - °
- , 2000 2100 2200 ~2800° 90 3200 ~ 3400 3000° 3600~
. a 1700 1900 2100 250Q, 80.---2900 3200 2800 3300
* 1500 1800 2000 2400 75 %800 3 2700 3200
o %.4500 1800. 2000 ~ 2300 ‘70 2808 3100 . 2700 3000 -
o 1500 1700 2000 2200 65°72700 3000 2600 3000
* . 1400 - 17000 1900 2200 60: 2%00 -3000.., 2600 ; 3000
_ 1300 1700 1700 2100 50 2600 2800. 2500% 2800 .
1200 1600 1600 2000 40 2500 2700 2300 2700
: 1200 1600 1500 2000 35 2500 2600 2300 2600
: L ﬂ 1100 1600 1500 .1800 30 2400 2600 2200 . 2500 ‘
g 1100 1500 1300 1800 25 2200 2500 2200 2500 .
T 1000 .1500° 1400 1800 . 20 2200 2400 2000 25Q0 -
' ‘900 1300 1300 1600 10 2100 2200 1900 2 .
: 900 1200 1200 1500 4 1800 2000 1700 1
. 900 1100 1000 1200 1 1800 1700 1700 1
. ' . - ~
. “GIRLS; BOYS
. n= 66 71 124 61 59 50 50 50
'{ A Age 14 15 . 16 17 14 15 16 17
v, ' ] . Percentile ¢ : .
s . ' 4100 4600 ' 4400 5800 . 99 4500 5900 5600 6100
. ' 4000 4300 4300 4500 96 4100 5500 5000 5800
. , 3900 3800 4000 4000 90 3900 5100 4900 5500
* a 3500 3700 ,3700 3900 80 3600 5000 4700 5200 ,
» 3500 3600 3600 3800 . 75 3500 4600 . 4700 5200 '
~ 3500 3500 3500, 3800 70 3500 4600 4600 50Q0
: , 3300 3500 .3500 3600 ' 656 3500, 4500 4500 5000 .
P L 3200 3500 “3400 3500 60 3400 4500 4400 4800 .
Ll 3000 3200 3200 3500 50 3300 4400 4400 4600
S . 2000 30007 3200 3400 40 3200 4000 4200 4500 V
Ll 2000 3000~ 3100 3300 W5 3100 3900 4000 4400
" . 2700, 2900 3000° 3200 .30 3000 3800 390Q - 4400
T 2600 2600 3000 3200 25 3000 ‘3700 ‘3800 4200 g
v . 2500 2500 " 3600 ' 3200 20 2800 3600 3700 3900 _
T » 2400 2400 2700 3000 10 2500 3200 -3500 3400 L.
.. . % 4900 2000 2400 3000 4 2500 3000 3300 3200 _—_—
- 2100 1800, 2300 2700 1 2300% 3000 3000 3000 -

e
-

MEASURED IN CUBIC CENTIMETERS




TABLE 32

CARDIORESPIRATORY ENDURANCE NORMS!
1200 YARD RUN (Recorded in'secends)
~w

MALE

8 Al

9

10

%

¥ FEMALE j
i
1§ 7.

o

11 N=143

45

33
35
36
37
38

38

39
39
40
42
43
43
4
47
49
59

3N
32

30
32

34 ~-33

35
36
36
37
38
40
40

"4

42
43.

44
45
50
51

34

35

35

36
36
37
38

99
\96
90
80
75
70
65
60
50
40
35
30
25
120
10
4
1

/40" 36

43 38
43 40
45 43
a8 ' 44
47 > a4
48 " 44
48." 45
49 46
50
51.
53
54
55
59
66
67

30
33
34
36
36
37
37
3
39
39

40

4
42
43

.45

SUBJECTIVE APPRAISAL .

-~

Vital Capacity Cardiorespiratory Endurance .

Teacher:

Observe student perfermance of exercising routlne to
detect any pecuharities such as {nability to perform an
exercise, labored breathing, etc. Meet with the school
nurse, parent and particularly the student to gain some
insight into the problem. Record vital information in the
stu{dents D&A folder; for example, medication taken,
dosage, and time interval. Note whether subject 1y more
-distressed during changes imr climate, and penods of vary- .
ing degrees of excitement.

[y

Observe and record anecdotal - remarks regarding
“how'’ the student perfo/rmegl his running event. Did he
walk, intersperse walking and running, or run the entire
distance? Was his breathing labored? Does his perform-
ance vary with climatic condmons? Enter all pemnent
remarks in your record book.

Self-Concept Pictorial Scale

" Conduct an item amalysis of each child’s scoring on
each card. A careful review will provide clues as to poten-
_tial causes of a poor self-concept. Teacher-pupil discussion
will provide additional information helpful in a total,
meaningful assessment. K

Student: Students working in pairs, testing vital capa-
. city scores via the $pirometer and “‘hissing” test. Maintain
~records of percentage gain 1n vital capacity, o expiration
time.

. Self-Coﬁi:ept Wear Attitude Inventory: <

Observe pupil performance during the actwity perlod
. to note whether your su‘)]ectlve appraisal is consnstent
with the scores on his ratihg form.

-




TABLE 3-2 (Continued)

¢ . : 14
., CARDIORESPIRATORY NORMS
. . 8-MINUTE/12-MINUTE RUN‘:;« ‘
L J

- " MALE g ~ FEMALE

AGE: 12 13 14 . 15

7.. % 12° 137y 14 15 16 17 N=175

6

r{ \ 82.] 99417 41 63 81 64 64
3 17 96 | 4.0 36 56 * 60 55 5.4
‘44 47 73 67 70 73 | 9036 35 53 56 53 52
43 - 44 67 64 66 67 | 80|34 34 47 51 50 46
42 44 . 66 63 64 67 | 75733 33 46 50 47. 46

-

1
5.0 56 8.1 8.5 8.
i 7.

-

4i, 43 64 62 €2 ¢ 65 | 70(33 32 46, 47 47 ‘43
40" 42 . 64 60 61 . 63 | 66|32 - 37 © 43 - 47 TTa5 43
40 42 . 63 57 60 63 | 60|32 31 42 47 44 43

37 41 60 57 57 60 | 50|31 30 40 45 43 41

r
) # 3.5 40 5.7 5.4 5.6 5.7 40 130 27 3.7 43 4.2 4.0

1

53435 37 55 53 55 56 35030 27 37 42 41 40 s
©“'34 - 36 54 52. 53 '54 | 30|26 26 35 41 40 37

3.2 35 53 5.1 5.2 5.1 25 | 2.6 2.5 33 4.1 4.0 3.7
3:1 34° 5.2 4.7 4.6 47 20 | 24 24 30 - 40 3.7 3.7

- 3.0 33 4.6 43 42 46 10 | 2.3 24 2.7 3.6 35 « 34
27 . 30 3.7 36 3.6 35 4 |22 2.1 2.0 3.1 25 3.2
24 24 34 31 3.0 30 1121- 17 1.9 2.1 1.3 24
- 1
P " l

(

1Note: Measured in 1aps {440 yards} and 1/8's of a lap (Thus, 4.0 reflects four complete laps, 3.7 retlects three comple‘te
laps, plus 7/8's of alap.)
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CHAPTER FOUR
T ’

A Do '
ERESCRIPTION PROCEDURES
. .

i Prewous chapters have stressed the role that "testing” and ”amnng play in the process of indi-
vidualizing instruction. Chapter 1V shows the mterrefatlonshtp between the diagnostic and prescriptive

pr/cesses The objective and subjective information gathered in Chapters |1 and 11 are the basis for

continuing along the TAPE pathway. . .

* .

IDENTIFICATION OF PRIORITY NEEDS
. 1 .
To prepare a- prescriptive program for a pupil, the 4. Chest Breathing-Supine Position (20 times)
teacher-must review all previous information gathered, ’de-' 5. Running in Place (50 counts of the right foot) -
termine the amount of time that should be devoted to 6. Sitting Toe Touch (20 times)
each deficiency manifested, and prescribe those tasks and
activities that will ameliorate the deficiencies.
Prescription o . ' Objectives:
Vital capacity. Prescribe exercises only after carefuf‘
obiecfive and subjective appraisal. Have the subject per-
. form one “circuit” of the exercise programcited below.
¥ the .post-test vital capacity score is the same as, or ex-
ceeds, the pre-test score, increase the number of circuits
to be performed, for the next meeting to two. Similarly;
the teacher can devise a circuit of exercises from thedeep
breathing exercises recommended by Adams, Daniel and

Rullman, presented in Chapter vi.2 evaluation. _ Sy o
. . . 1t provides additional steps for monitoring convales-

Exercise Program: Diagrams and descriptions on the fol- cence of patient by measuring overgall expiration ef-
lowing pages. ficiency.
. Standing Breathing with Arm Swing (20 times) . The test can be used for experience home or at

2. Bicycle Exercise (moderate speed — 30 secands) scheol. . . e
3. Toe Stand Inhale-Exhale (20 times) . . An increase in forced expiration volume will indicate

.2 positive step toward lessening the‘severity of the
. ) - . pulmonary condition (asthma).
¢ . 8. The test is a progressive developmental actlwty de-
TRon Adams, “Special Exercise Program for the Asthmatic signed to increase tolerance so that a child can take
Child,” Psrmission to publish granted. ; part more normally in play activities.
2g0nald C. Ad,;,,' Alfred N. Daniel and Lee Rullman, Games 10. Exercise resfores the confidence of the patient and
Sports, and Exsrcises for the Physically Handicapped, pp. 229-30. Jlessens his fear during an attack, *

1. Breathing exercisgs increase expiration and thus les-
sen bronchial spasm.

2. They prevent postural defects such as narrowed chest
and kyphosis.

3. They sgréngthen -the auxiliary breathing muscles.
(Scaledii, pectorats, abdominals)

4. They contribute to a relaxation program= = -

. The test is a conditioning agent as well as a means of

~ s
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Frecautions:
1. Avoid fatigue. s
2..Make sure child doesn’t take part in any vigorous ac-

tivities immediately prior to taking exercise.

Chart Tabulation: (Refer to pp. 13-14 for Chart illus-
trations) . .

. Each curve test chart should include the vital capacity
{VC) score.

2. The day of each VC count should be recorded on the
outside right border of the chart. ’ :

Scoring the Expiration Tag

1. The test is scored satisfactory if the patient’s VC is
increased daily. -

2. Gradual daily increase in VC’ proves that exercise pro-
gram is a positive step toward lessening the seventy of
the pu!monary condition,

N

leans forward, atms dangling. Stretch arms overhead,
rising to erect position on the toes, breathing in. Drop
forward, _breathing out through mouth, making a his-
sing sound. Relax. Repeat 20 times.

. 2: Bicycle Exercise. Child lies on back and makes circular
motion with legs as if peddfing a bicycle. Continue for
30 seconds.
3. Toe Stand Ihhale-Exhale.
’ . Child stands on toes, using a book for foot support,
and inhales.
2. Exhales and relaxes by placing peel of feet on floor.
Repeat 20 times.

&

P

4, Chest Bresthi
1. Breathe in t
chest.
2. Breath out through mouth making a hissing sound
lowering abdomen, then chest. Repeat 20 times.

" L
5. Running-in-place Exercise, Child raises and lowers the

Supine.Position
rough“f’;aﬁe, expanding abdomen, then
A \

feet far enough to clear floor. Child counts to 50, the -

number of right contacts only. No -diagrags on this
exercise.,
s 1
6. Sitting Toe Touch
1. Sit on floor, feet against watl, knees stiff; jnhale.
2. Touch tods with fingertips. Exhale. Repeat 15
times. ;‘
: {

1Ron Adams, A Physical Fonditnoning Exercise fOF the Asth-
matic Patient.” {Permission t9 Publish granted.)

20

. ‘ /)

hing with Arm Swing. CI:\i!d‘standing,

[

,/ . a )
/
!

-a

Exercise Procedures: .

Patiént must assume standing position, flexed at waist.

2. .Resting vital capacity is taken. Patient is allowed three
trials and the best score is tabulated on VC curye chart.

3. Execution of six listed exerci/. No'rest period %l- .
lowed between eagh exercise. ~

4. Patient returns to the standing position.

5. Vital capacity is recorded from the wet or dry spirp-#8
meter reading. Patient is allowed three trials and the
best'score is tabulated on the VC curve chart.

6. Curve chart line is drawd from VC exercise dot before
to VC exercise dot after. A ryler 1s used to plot the VC
curve line.

7. The date of tgh%ex piration test should be recorded on

-

‘the outside right border of thechart.

J . » . .
Note: If the subj ct_receives the same or a higher vital
capacity score after exercise than before exercise, then it
ts permissible to repeat the exercise, |

RECREATION THERAPY EXERCISE PROGRAM FOR THE ASTHMATIC PATIENT!

?j/ Standing:
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Cardiorespiratory endurance. The primary function of
vital capacity exercises is-ig teach the student how to
breathe deeply and to develop the musculature in the ab-
dominal area so that a greater volume of air can be ex-
pelled from the lungs. Cardiorespiratory endurance exer-
cises serve a different function — to increase the tolerance
of the body to perform strenuous activities by improving
the functioning cardio, pulmonary and vascular systems.

After recording the child’s running scores and anecdo-

tal remarks, the teacher should meet with the student and )

discuss the planned program. It must be made very clear
that the STUDENT will always make the final decision
tegarding the duration and strenuousness of the activities.
The teacher, however, should explain the physiological

theory of “use and disuse’”” and the need to perform tasks -

e that are ingreasingly demanding.
. A .

Procedure: Perform

" Regardless - of the activities prescribed, it is P’ecom—
mended that the “overload” principle be applied — a
training technique used )to systematicgtly increase a sub-
ject’s tolerance level by modifying } activity duration
time, repetitions, or the stress of task(s) to be per-
formed. For example, a student may be requested to per
form a series of exercises as follows: .

Time Duration: 10 Minutes
Exercise Format: Circuit Training

1. 50 hops on left.foot .
. 50 hops on righé foot . . ‘
‘50 jumps, both feet | -3

50 “Spot running”’ (running in place)
50 “Jumping Jacks”

os LN

. " Spet Running

Fig- 4-1

Hop,"r‘»y"l't

Circuit Training Routine

i

1.3,?/'

24

RS 3. AN
.- Jump, both feet 4 .
|

Jumping Jacks

~

=

43

21
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\ The routine-can be more or less demanding — depend-
ing upon the prescriptian desired. The time may be kept
coMtant and the demands on the child can be increased or
decreased by mcreasmg or decreasing the number of repe-
titions. Or, the time may be increased and tie repetitions
kept constant. \Furthér, overload can be incorporated by
increasing the dlff»culty of the task to be performed, e.g.,
“curling”’ a 50-1b. barbell ten times as opposed to “curl-

_ing"’ a 25-1b. barbell ten times.

’i K The initial prescription should require minimal effort,

¥

’

, skillfully guides the student through a \'series of questions

e solution to his prob- -
t provide experiences

so that he |nduct|vely arrives at
lem. Further, the teacher does

. which result in rote leaining. All tasks and activities are

designed to develop the child’s, ability to comprehend,
apply knowledge previously: Iearned analyze problems
synth:es»Ze information, and intelligently arrive at

" solutions. " -
Strategies to motivate students. Assuming that all of -

. Yme strategies listed above have been incorporfated, wiil the -

& *  thus assuring success. Thereafter, a reasonable goal should ,,stffdents be motivated? Not(necessanly Consnderanon

be established and, once achieved, should be made sl»ghtly

more demanding. For example, the initial goal for the -

routine in Figure 4-1 might be one complete circuit in the
ten-minute period. Once achieved, the goal might be re-

Mt .\ vised to 1.4, i.e., the performance of one ¢ircuit, plus the
; two hopping exercises in the same period.
LB f Caution: Despite the student’s invol;/ement in the de- *’
{ ., termination of his exercising routihe, the teacher is

responsible- for his well being and must be constantly
alert and ready to lessen the demands of the pro-

- _;%am if the ‘situation warrants the change.

Modified games and activities. Have the student partici-
pate in modified games and activities. Modify the experi-
ences in accordance with his tolerance level. Structure all
activities so that the “‘overload prlnmple (tasks that are
increasingly demandmg) are incorporated. Note: To avoid
overfatigug, or the onset of a ‘‘breathing attack,” be sure
that ali riptions’are approved by the student. Inform
him that he is to stop at any time when he feels the
activity is too demanding.

.

y Student learning experience. Have the Students design

their own circuit of exercises that inglude deep breathing,

and keep a record of their progress in terms of vital capa-
City scores.

'PROGRAM IMPLEMENTATION

In addition to the TAPE procedure discussed in this
manual, many other factors enter in the ifmplementation

of a successful individualized program. For e>'(an1ple,'

‘"What is the role of the teacher in this highly structured
environment?”’ “How can one motivate a student frus-
trated by a failure to accomplish his tasks?"’’
factors must be considered to enhancesprogram success?’’
Such questions are considered in the remaining. pages of
this chapter. .

The role of the teacher. Too individualize instruction,
‘the 'teacher ‘must modify his teaching style so that he
becavmes a "partner’” in the educational process. Instead

of devoting the instructional time to lecturing and “tell-

. ing"” the students what to do, he must guide, assist, stimu-
late, motivate, and act as a resource person constantly. He
must, in fact, make the student the ‘center” of the learn-
ing process. Instead of answering questions, the teacher

R

- Repeard

hat other

must also be given to “personalizing’’ instruction and pro-
viding ““student learfiing experiences.” N
_ The terms “individualized jnstruction” and “person-

»

8

alized ingtruction” are not syhonomous. As mentioned in -

Chaptet |, the Project’ ACTIVE Training Program defines

{individualized” in terms of the TAPE process — the

focus is on instruction. “Persormalized,” — on the other
hand, relates to teacher-pupil rapport — the focus is on
the human element.ﬂany highly innovative, individu-
alized programs may have faifed-because they kave lacked
the personalization factor. Thus it is recom ded that
throughout the breathing unit, theTeacher constantly rec-
ognize each child as a human being with whom he must
constantly strive to enhance his relations. Some tech-
niques recommended to enhance personalization of in-
struction are: ' - 5

1. refer to each pupil by his or her first name

2. look for opportunities to reinforce tasks performed
reasonably well

3. structure all tasks so- that every child can achieve-a

- degree of success

4. empathize with each child |n his performance and be-
havior

" 5. provide opportunities for each\chald to perform tasks

he or she emoys - =
6. structure all xperiences so that each child is maxi-
mally invol

Iearning experiences are necessary for the
child to “internalize”” the concept by creating the proper
learning environment. The four tasks presented below,
serve a dual purpose: helping the child fully comprehend
the values to be derived from the aerobics program; pro-
viding parameters for teacher and pupil roles.

Task No, 1:
Measure Vital Capacity, Grades 7 12
Teacher’s Role. '

a. Explain the relationship of vital capacity to d’n'Z's well-

* being:

b. Explain and demonstrate the use of the dry spirometer
and the “hissing’’ rpethdds of measuring vital capacity.
Dry Spirometer Method:

1. Student exhates through mouthpiece, keeping nos-
’ .

-

’

i

I
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trils closed and lips pursed so that no alr'escapes
around the mouthpiece.

2.. Student exhales slowly and concludes by bending at
the waist. %

3. After three trials are. taken the best vital capfcrty
score is recorded. NG

"Hissing” Method: .

1. Same procedure &s above except the-air is expirated
through pursed lips.

2. A stop watch is used to measure expiration times;
the longest time peripds of three attempts is re-
corded. s .

_c. Pair students for testing purposes.

d. Distribute expiration test s¢oring sheets.

e. Assist students’ to insure .accurate, testing and scoring.
Student’s Role. . .

a. Measure his own vital capeciw, if the dry-spirometer i3
used, time of his partner if the hissing method is used.
b. Record his best score. .

«

Task No. 2; !
Determine Personal Tolerance Limity and Improvement,
Grades 7-12. . J
Teacher’s Role. ) )

a. Explain and demonstraté diaptragmatic breathing ex-
ercises. .

b. Assist students to,nsure deep breathing.

c.*Have students retake their vital capacity upon comple-
tion of the exercises. ’

d. Demonstrate procedure for ascertaining improvement.

Student’s Role.

a. Ffrform the exercising regimen. -
b. Remeasure vital capacity after exercising. )
,c. Determine his improvement. (Pre-test score minus
Post-test score.)

- Tak No. 3:
Plan and ‘Implement an Individualized Program, Grades
912
Teacher’s Role.

a. -Explain procedure for increasing the stress of aerobic-
type activities. ’ :
. Post and 8xplam a variety lof activities that involve
. draphragmatsc breathmg
. Structure the class period so that each student can
perform his exercises.
. Observe eacl student to insure that he doés not exdbed
his tolerance limits.
. Be sure each student’s medcal approval form i1s on frle
Student’s Role. = ' .

a. Keep a daily log of yital capac:ty scores. -

b. Continue to perform one “circuit’” of the exercises as
long as his post-test scores are fess than pre-test scores,

c. increase circuits (b e) whenever post-test scores are
equal to or greater than pre-test scores.

3

4

+

+ a. Define and explain

A%

. Use eommon sense when performing exercises. For ex-
ample, . if- he does not feel well, or is bothered by

climatic conditions, he shouldrestrict his program ac- -

cordingly. »

. Participate in other endurance-type activities after
school and on weekends. )

.. Keep an anecdotal record of othef pertinent informa-
tion-such as dates and severity of "‘attacks,”” increase or
decrease in medical dosage, etr{‘.

Task No. 4:

Develop a Circuit of Aerobic Exercises or Activities that
Utilize the Overload Principle, Grades ;12

Teacher’s Role.

0 1

"anaerobic", ""aerobic,” ‘circuit
training,” "interval training,” and “overioad.”

. Establish a circuit, demonstrate each exercise, and vary
the time, repetitions, and stress factors so the student
understands how he can vary the intensity of his pro-
gram. .

. Demonstrate recording procedure and suggested guide-

lines foi overldading.

212

Student’s Role.

- I

VoSt i, e

a. Develop an original circuit of tasks for a 15-miaute o=

period.
. Record the time, repetitions, and descriptions of each

task. . :

.. Record the planned pfocedure for inr:reasing the stren- |

uousness of the activity: {
!
All of the above experiertses will enhance the child’s/
self-concept if tasks and actjvitiés are both structured to
insure’ success and supported immediate, positive rei

forcemen t.

Structuring the Jearning environment. Establishing
program to meet the varied needs of any group '

students requires the restructuring of the traditior

gymnasium or_classroom setting. It is recommended t
several mini-instructional centers be set up withm

can prescnbe individualized and/or group activities wi
he same enwronment

Other factors to be considered. Record’keeping
problem for the teacher. !t is recommended thaf the
teacher prepare an individual folder for each ch‘ad in
which are filed all test formks. Further, to minimizZe prg-
scriptive error, some form should be devised so thatgtasks,
time duration, attendance, and anecdotal remarks gan be

“tecordéd on a daily basis. The Individual Partic#pation

Card' (Table 4-1) provides one form that can be ufed for
record-keeping. The reverse side of the 5 x 8 cardjcan be
kept blank for entering anecdotal remarks. Other consid-
erations woutd include teachér-pupil ratio (1-10){ size of

-
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the teaching station (30° x 60'), supply and equiment
needs (see to Appendix H), and time allotment for the

+Program (a minimym of .three thirty-minute periods per

week). %

Sample lesson plan. John Doe is enrolled in an adapted
physical’ education class. He is scheduled for a thirty-
minute class period on Mondays,\Yednesdays and Fridays.
Each period is designed so thdk Johh receives fifteen
minutes of individualized instruct
Slgroup activity desigried to reinforce his strengths and t6
dp social interaction and emotional growth, A copy
~“of John's program is presented below:

Period 1 30 Min.
Individual Activity
Diaphrefgmatic Breathing

Exercises
Aerobic Circuit =

Monday, Wednesday and Friday

- Time Prescription

5 minutes
10 minutes

'Group Activity -

7
Coed Volleyball . ? 15 minutes

and fifteen minutes -

2.
-3

SUMMARY

The implementation-of an indW[.duali;ed instructional
program to ambdliorate breathing problems requires a close
working relationship between the physical educator, the
school nurse, and the family physician. The following sug-
gestions will aid the teachers in athining that important

. goal,

1. Obtain parental and medical ﬁpréval for student in-
volvement in the adapted physical education program.

Obtain a list of approved physical activities.

Meet with the student and, the school nurse to discuss

medication, the effects of varying climatic conditions

on physical Performance, and other pertinent informa-

tion.

. Administer appropriate' pre-test instruments to gather
additional‘baseline information. -

. Prescribe an instructional_program based on the data
collected. o

. Counsel the student and explain” the values to be de-
rived from participation in the recommended exercises.

. ""Mainstream” the student in the regular physical edu-
‘cation classes (when the activity. and environment are .

.- appropriate).

. W .
.S}ATION NO. 1
Activity* Breathing Exercises

Factor: Vital Capacity

STATION NO. 6

Activity: Stationary Bicycle Riding
Factor: Muscular Endurance

STATION NO. 5

Activity: Obstacle Dribbling
Factor: Endurance/Batl-handling

a

STATIONNO.2

Activity: Aerobics Circuit .
Factor: Cardiorespiratory Endurance

N\
_ STATION NO. 3

Activity: Rope Skipping
Factor: Cardiorespiratory Endurance
=

<

— ®
STATION NO-. 4

Activity: Alterriate Hand Lay-ups
PFactor: Endurance/Accuracy _

~

e
£

Fig. 4-2°
MINI-TEACHING

TIONS




TABLE 4-1

INDIVIDUAL PARTICIPATION CARD
" {Courtesy of the Township of Ocean Schoo! District.)

Name___ Day. Period Instructoc

SWTOWPE bLASSlFICATION
-~ - ) N - &
Motor Skills . . Participation Time {(Minutes)
Bilaterality

Balance and Postural Orientation
Eye and Hand Coordination

Eye and Hand Accuracy

Ocular Pursuits

Eye and Foot Accuracy

Physical Bitness
Arm/tﬁﬁfa?éStre ngth
A indl Strength
Explosive Power

Cardiorespiratory Endurance

Handedness R L Footedness R

Anecdotal Remarks
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SUGGESTED EVALUATIVE GUIDELINES'

. To evaluate pupil progres$ properly, it is necessary to
review all data collected. The evaltation shoulid be con-
ducted every nme weeks At each terminal period, the
teacher should: .

' f’ Détermine vital capacity progress
.2, Readmlmster appropnate cardvoresiratory endurance"
test and record progrésé v
3. Compare pre- and post-test incidence and severity of
breathing attacks
4. Compare pre- and post program medication dosage (if
> appropriate).

}f a student’s gains 1n the four areas cited above are
significant (more than 30%), he should be referred to the
family or school physiciari for possible program release. If
gain scores are 10-30%, the recommendation should be
“flexible’ scheduling, i.e., schedu¥ng the student so that
he can be placed in the unrestricted program d{Jring activi-
ty ynits of moderate intensity and in the D&A program

1The teacher should always recognize the fact that evaluation
is 8 continuous Process and cannot be restricted to a precsse test-
- ing schedule. 1t might bé advisable %6 retest a student prior to the
pre-planned schedul® because of his performance. An interim eval-
uation insures that the individual prescriptive process is being im- ,
~ plemented to the fullest extent.

ERI

Aruitoxt provided by Eic:

- | - CHAPTER FIVE

VALUATION PROCEDURES

Previous chapters have focused on gathering baseline information, assessing performance and pre-
scribing activities. Chapter V is devoted to evaluating student progress at the end of a specific bfock of
time so that a decision can be made regarding subsequent programming. (It should be noted that the
term ‘“‘assessment” implies the constant gathermg of “’process” information so that the prescription ¢an
be modified as needed. On the other hand, “evaluation” is viewed as the gathering of “product”
(terminal) information so that an administrative decision can be made.)

-The first section of Chapter V provides suggested guidelines for ascertaining whether a student
should: (1) be returned to unrestricted program; (2) continue in- the ‘Adapteq Program with the same

prescription; (3) continue in the Adapted.Program with a modified prescription; or (4) be scheduled in
the unrestricted program and the Adapted Program.

during strenuous activities or activities conducted out-qf-
doors during extreme climatic conditions. If gain scofes
are less than 10%, further evaluation is necessary. Attempt
to discerp whether the lack-of improvement was attn%
utable to mproper prescription. If this 1s the case, detef-
mine why the prescriptive tasks did nat improve perform-
ante. Were the tasks too easy, too difficult, not performed
correctly, or not practiced sufficiently? Represcribe to
correct the problem. tf the problem is attributable to poor
m8tivation, then prescribe other tasks which may be more

appeating to the student. {See Chapter VI fora variety of

tasks.) Other approaches to solving the motivation prob- |
lem. make thei exercises more meaningful by having
students test oy another; record their daily prog’é‘ss aand
use other comparable strategles which enable thie pupxls to
note the concrete benefits derivegd therefrom. »

It is also very possible that the breathing dlffucuity s
emotional rather than physxologscal in ornigin. Thys, the--
teacher should counsel the student and endeavor t det'er
mme the underlying cause(s) If the problem seems com-
plex, the child should be referred to the school physnc?an
or school psychologist for further counseling.

If the student has only achieved mlnlmally, but shows
steady brogress, the teacher should contmue the present
prescriptive program for another nine weeks. .

-~ L
. 27

-39
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TABLE 5-1 ' j

. - e
ADAPTED PHYSICAL EDUCATION PARENTAL REPORT -
Vital Capacity/Endurahce Progress Profile

A

- -
- . < -

TEACHER COMMENTS

Your child has completegd nine weeks in our Adapted
Physical Education Program. He has made cossiderable
improvement. Thus, it has been recommended to the
school physician and .your family physncnan that he be

-~

released from the. program . \ .
PARENTAL COMMENTS

) . , PUPIL John Doe
PARENT'S SIGNATURE GRADE_3 YEAR 1975

’ .o
- _ CLASSROOM TEACHER__Miss Michele Bjelis

PARENT WISHES CONFERENCE YES [

) ¢
! NO [
Pre-Test Post-Test
Your Child’s  Your Child’s )
i Score Score * District Norms
»  Testitem . . : Date: 9/75  Date: 12/76 25th%  50th%  75th%
~ Vital C;padty ) S ) -
) Dryspirom:?) 1200cc ) | 2000cc | 1500cc | 1700cc 2000 cc
Cardiorespiratory Endurance o, 9
1. 200-yard run 51 sec. 39 sec. 44 sec. 43 sec. 40 sec.
) . 2.  8minute yard run -
3 12-minutevyard run . i -
Breathing Attacks C . ‘ o
1. Number per week , < %~ 4 9
2.  Duration pet attack _ S8 minutes 2 minutes C "
’ 3. Medication - . ok *
tablets pér day 4 1 ; e .
! teaspoohs per day - - o
PUPIL PROGRESS REPORT TO PARENTS . SUMMARY OF THE TAPE PROCESS
It is important that parents be made aware of .the prog- The sefuence. the tgacher, uses for individualizing in-
ress of their_ghild in the Adapted Physical Education Pro- stryction involves: - . -

r

gram, Table 5-1 provides a suggested format for reporting T Testing the student to gather baseline data -
to parents. The form provides a means of indicating the A Assessing the individual performance ot the student
progress the child makes in terms of each test jtem and P Prescribing a sequentjally developed program of |ndwnd—

factor. Provision is also made for parental comments and uakzed-activities --
requests for a conference. - E Evaluating student progress at periodic intervals
8. : e - 1) B
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. _BESOURCE TASKS AND ACTIVITIES _

' | CHAPTER SIX - N

-

iI'he drapﬁra(@watic breathing exercises and cardiorespiratory en rance activit )in’ﬁ\is ch/ap{er have -~ |
 as. guudellnes for working with children who dispfay breathing iencies. K is antici- =
r prescription and adrhinistration will result in gfins that are twofoid:

1. Strengthe
expel air from the lun
severityof breathlng attacks. .

2. More efficient and effective utlhzatlon of the heart Iung% and curculatory system will better equip 1
the child with breathing problems to resust the deleterious’effects of periods of anoxia, deficiency of

%xygen <3 . °
Q

abdominal gusculature and proper breathing t ique will ihcrease the ability to
g&hereby easing breathigg difficulties and minimizing the number and

1
P . ) . |

The tasks and activities presented are suggested learning experienc\e§’\t§3}§pplemented with other |
similar but varying activities. The content of the task per se is not the sole essential. It is |mportant that ’ ‘
the teacher not only consider the content of the task but also match the selectpd tasks tm each child’s {

learning sty/e so that each individual w achleve success.
L4

.- . VITAL CAPACITY ., K

Doq; Breathing1

1. Name: Tummy Flattener ' )
Equipment: Mat -
Descriptionf

.+ ® Supine position. . . : { . N
@ Hips and knees flexed. - ' - © . Fig. 1 Tummy F"W
e Feet flat on floor. . . . - TEE . =
° i . * '
. :'h':'i)m':uw nose to maximum ‘ .2. Name: Chest Expander
old briefly » Equipment: Mat . ' '
+ ® ,Exhale through mouth with hissing soqnd * "+ . Description: - ~

‘® Repeat - " @ Supine position. . : -
Teachmg Hints: . ’ , = ® Hips and knees flexed. -
®  Motivate students by "tlmmg exhalation phase ® Feet flat on floor.
- = . @ Place one hand.on upper chest. . .
VExercises adspted from Ronald C. Adams, Alfred-N. Dadig!, ® Phacggther hand on abdomen.

and Lee Rullman, Games, Sports and Exercises for the Physically ... Inhd¢) through nose and try to elevate the chest

.

H , pp. 229-230. Permission to publish granted. =~ * % | only.
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~® Hold briefly. ’ ® Place folded towel around chest.
® LExhale through mouth with hissing sound. ‘ ® Cross arms across chest.
* . © Repeat. ® Grasp ends of towel,
Teaching Hirits: , @ “Thhale through nose, try to elevate chest only.

during exercise. ' Exhale thfough moutp with hissing.sound.
» -7 Pull towel tight during expiration.
i ¢ Repeat:
Teaching Hints: ]
"™ Endeavor to keep abdomen motionless.

® Have students attempt to keep a&w\meyéirly still # Hold bri:ﬂ/y/ :
°
°

/
-~ 4
Fig. 2 Chest Expandey T
~ ,:,V"” -
Wt i;& *
‘":jv‘ ‘ S Fig. 4 Chest Squeeze, Towe) -
! 3. Name: Chest Squeeze, Hands , g
- Equipment: Mat
) L N\
Description: - . . ;
® Supine position. . ) e
‘ ® Hips and knees flexed. ’ Y- .
.. Feetflat on floor. . ] 5. Name: -Chair Collapse

® Pface one hand on each side of ribs, Equipment: Chair -

® Inhale through nose, try to elevate chest only. Description: . .

® Hold briefly. o ® Sit in cha. :

® Exhale through mouth with hissing sound. ® Arms relaxed at sides.

® Push hands together during expiration. ® Siowly flex at waist.

® Repeat. ® Exhale through mouth, as you flex body toward™ -

Teaching Hints: - floor.

& Abdomen should remain fairly still dutnng ?erg%s‘ ® Hold briefly at maximum position.

T . \ ® Slowly sit up. ,
® Inhale through nose. ’ < ’
® Hold at sitting position.- i E
® Repeat.
. Teaching Hints: .
® Stress complete refaxation during the "Collapse”
phase. . - .

_ i ® Fig. 3 Chest Squeeze, Hands . - .

4. N :Che;t Squeeze, Towel
. EM: Mat and Towel

Description: -

® Supine position, .

® Hips and knees flexed.

® ‘Feet flat on floor. _—

1=
-
¢
Y
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6. Name: Knee Bend to Standing F‘ositlon1
Equipment; None
Description: The student assumes a 90° bent knee
%osmon. On command, he:
® Slowly rises to a tall standing posttion (i.e., on tip
taes with arms extended overhead).
Returns to the-original "“squat’ position by gradu-
" ally relaxing and coilapsing all body parts.
Repeat.
Teaching Hints:
8 Once the ‘exercise is mastered, have the students
inhale during the extension phas€ of the exercise
- and exhale during the relaxation phase.
Increase repetitions in accordance with each stu-
dent’s performance level.
Do not permit students to "squat’’ beyond 90° (to
avoid possible k[\ee injury). .

2

7. Name: Balloo,n Keep-Up

) Equipment: Baloons ’”

Description: Inflate and tie several balloons. Panr stu-
de {with one balloon to each pair). On command,
student with a balloon tosses it in the air and the

game proceeds as follows:

® Alternately, each student will blow the balloon™

toward his partner, « .

The student who touches the "balloon with his

. hands or permits it to touch the floor joses one

. point, i.e., his partnef gets one point.

® The game terminates when one player scores 11
points,

Teaching Hints: - .

® Have students work individually untl jlsey master
the skill of keeping the balloon in the ‘

Q - - -

ERIC ..

Aruitoxt provided by Eric

Fig. 7 Balloon Keap-lip

2 Modify the game by awarding’points for getting the
balloon above a certain height; rationale: will re-
quire maximum usage of breathing applgratus. :

.

1Modafiea:! version of exercise included in Aileene Lockhart and

Esther E . -Pease, Modern Darnice, p. 24.

2Mod|fied vérsion of"a game developed by Fay Bennett Ander-
son, Fay's First Fifty: Activities for the Young and Sevurvly
Handlcapped p. 36.

5 - € .
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_ ABDOMINAL STRENGTH
< 1. Name: Belly Dance
Equipment: Mats :
. ﬁl‘tlon Have student lie on back, legs extended,:
. pl hands on abdominal wall, and contract muscles:
' of the abdomen; then, relax musctes.
Teaching Hints: . . .
. @ Concept to stress is that working muscles can be
felt,

® Vary task by performing in a standmg position. .
? ® Place table tennis ball on abdomen and try to roll
) the ball off the stomach byBliitracting and relaxing
the abdominal muscles. el

f e w

By ~

o - T, [
D G
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2. Name: Alternate Knee Bend
Equipment: Mats
Description: Have student lie on back with his legs
extended and hands placed behind head. On command.
have student: . .
Bring right knee up to chest. . .
Return to'starting positioge.
Bring left knee up to chest.
Return to starting positipn.
- Repeat. -~

Teaching Hints:

® Place hands on abdominal wail to feel muscles

working. ¢ . :‘

Fig. 2 Alternate Khee Bend

»

® 0 o o0

N .
3. Name: Knee Bend

A

. Equipment: Mats

Descnptlon Have student lie  on back, legs extended,

»and hands placed behind head On oommand have

student: T

® Slide feet along mat or flaor Uﬂtll heels touch but-
tocks. . u

® Return to starting position.

Teaching Hints:

® Resmird student to keep feet in contact with- the
floor and to keep lower black flat on the floor by
rotating hips downward. )

ore

. 4. Name: Kn2e Raise

Equipment: Mats
Description: Have student lie on back, legs extended,
feet together, heels on floor, with hands along side of
the body. On command, have:student:
® Slide feet along the mat until heels touch the but:
tocks.
Bring knees tm;hest keeping heels close to hlps
Raise hips by rounding back: .
Hold position for three seconds. .
Return to starting pasitlon.

iny Hints:
*tuck” rather than "arched’’ body position.
Increase repetitions as ab&ofpinal strength im-
pFoves.

¢

Fig. 4 Knees Raise




6. Name: kﬁae«Circlu.

—

-Equipment: Mats
Description: Have studBnt¢lie on back, knees bent to
chest, and hands behnH head. On ocommand, have
student:

@ Rofate knees in
® Reverse direction.
® Rotate knges in alternate circles.

all circulat pattern t& the right.

2

Teaching Hints:
® {f abdominal mysctes are weak have students wrap
- . armsaround k to hold legs in position. .

- ® Increase the
strength incre

ize of the circles as abdominal

L

havg the student:

ring right knee to chest.

® /Extend right leg to vertical position.

o/ L ower extended leg to the floor. . .

" Repeat exercise with the left leg.’

eaching Hints:

® Dorsiflex and plantar flex feet to stretch and con-
, tract lower leg muscles. .

7. Name: Inclined Sit-Ups °
Equipment: Inclined Board :
Description: Have the student assume a supine position
on the board. On command, have the student:
® Curl to sit-up position and touch toes.
® Return to the supine position.

“Teacting Hints: !

® Vary the exercise in accordance with the abdominal
strength of the individual. A sample sequence might
include: (board secured.at the second notch).

® Practice until 10 curl-ups can be performed.

8 ’Perform 10 sit-ups, with.arms extended.

® Perform 10 sit-ups, with hands behind neck.

® Rprform 10 cross-over sit-ups ‘with a welght heid

behind the neck.

Readjust the board to the third notch and repeat

the sequence. )

Insure that students keep the knees in a flexed posi-

tion throughout all exercises to minimize lower

back straid. B

»
o

-

Fig. 7 Inclined Sit-Up

\

8. Name: Vee Sit-Up

Equipment: Mats ~ N

Description: Have the student assume a supinesposition

on the mat, with arms and legs extended.-On com.

mand, have the student:

® Raise upper torso and straighten Iegs snmul
taneously -

® ‘Balance body weight on btmocks .,

® Touch extended hands to toes, while mamtammg
balance.

® Return to supine position.

® Repeat.

Teaching Hints:

¥ A difficult task which reguires consnder‘le abdom-
_mal strength, €sordinatign, and balance.

® Use the part-whole metRod. Have the studentsper-
form the component pa
tered before attempting the Vee sit-up.

~
s

16

of the task until mas-

-
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Aruntoxt provided by Eric:

Fig- 8 Vee Sit-Up :

9. Name: Gather Sit-ups
i Equipment: Mats
Description: Supine position on mats, with arms ex-

* tended overhead. On command, have the studénts:

L "Curl" upper torso forward, bringing arms toward
toes.

Flex knees, with heels touching the buttocks.

Wrap arms around knees and squeeze.

Return to starting position.

Repeat. .

Teaching Hints: :

B When raising upper torso, have students roll the
head, neck, shoulders, upper back, and lower back
forward in that order. Reverse the process when
returning to the supine posig’on

® Encourage diaphragmatic breathing by having
students inhale when moving to a sit-up position
and exhaling during the “’squeezing” phase of the
exercise.

Fig. 9 Gather Sit-Up

CARDIORESPIRATORY ENDURANCE

-

1. Name: Marching-in-Place

\
Equipment: one
Description' Have the student stand at attention. On

command, the student:

® Marches-in-place, stacting with the left foot.

® Swings arms naturally.

® Counts each time hrs left foot strikes the floor.

® Stops when the teacher gives the command

Teaching Hints

e ® Vary the learning experience by' keeping the

performance time and repetitions constant, increas-
ing the time while keeping the repetitions constant.

® Have the students march to music.

2. Name: Endurance Jumping

v

8 Observe perfarmance and note brlateralrtv and/ or, .
gross body coordination problems. _ .

v -

Equipment: Nore
Description: Have _the student assume an upright
standing position, with his arms at his sides. On

command, the student:.. ’ t

® Jumps repeatedly, feet together, until requested to ¢
stop.

® Places fingers on carotid artery (under jawbone)
and endeavors to locate pulse Lo -

Teaching Hints: «

8 Explain the effects exercise has on the heart and
circulatory system. ..

8 Add music to make the task more enjoyable.

® Vary the repetitions according to individual
capacities.

® Vary the task by having the student jump forward,
bag: ard, and s:deward with feet together and

,

Fig. 1 Endurence Jumping

3. Name* Endurance Hopping . X
Equipment: None ‘
Description” Have the student assume the upright
standing posmon with his arms at “his sides. On
command, the student*
® Hops on his left foot.

& Hops on his right foot.
® Hops, alternately, on his left and right foot
Teaching Hints:
l The same suggestions as for "Endurance Jumping.”
s ‘l)
x . )
. 7N -
% -
[ )

—

*Fig. 2 Endurance Hopping




. Name: Trot, Skip, Run

aligned in"line formati

T~

. Name’ﬁpo Runnir\g1 . .

Equipment: 'Stop Watch -
Description: Have the student assume the upright -
standing position, with his artms-at his sides in the

‘Hlexed positign. On command, the student:

® Runs in place at-varying speeds, for varying Iengths
of time.

Teaching Hints: -

® Have the students change pace by telling them-to’
imagine: they are running uphill, downhill, around
a turn; or they are a racing car, horse, bus, truck, or
a train. '

Name: Running A"Measured Distance

Equipment: Stop Watch, Measuring Tape

Description® Establish a measured distance.

command, the student’

® Completes the run as rapwdly as possible.

Teaching Hints-

8 Recommended distances grades K-2 — 200 yards;
grades 3-6 — 600 yards; grades 7-9 — one mtle, and
grades 10-12 — two miles.

® Add the competitive element by using team races,

, team relays, shuttle runs, and obstacle runs.

2

< .. .

On

Equipment. None

Description: Subduvndjnthe class into a series of teams
, facing the same direction. On

command’ . -

® The first student in each line begins trotting.

® The next student tn each line begins trotting, when

the first student has moved forward approxumately

eight feet.
® Repeat the same procedure until all students in
each-line have completed the task. a

® When the first student of each line (the feader) has )

returned to the startmg point, he or she begms
again by skipping the entire distance.

® The other students replicate the skipping. }

® The feaders will complete the third lap by running
at full speed. v

Teaching Hints- L

8 Have students select and include other type¢ of
locomotor skills.

® identify and assist students ' who are having
difficulty with any of the locomotor skills.

A}
[

Y rhomas M. Vodola, Individuahized Physical Education Pro-

gram for the Handicapped Chid, p 161

20rfate Bryant and Elose McLean Otver, Fun and Actwities

Through Elementary Physical Education, p 36

Through Elemengary Plgys:cal Education, p 51

Q
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7. Name: Ski Stalom Run

8.

<

Equipment: Stop Watches, Boundary Markers

Description: Arrange markers as per the illustration.

Space the markers so that the total distance is 25—62

yards. On command:

® One student at a time runs the entire distance.,

® Repeat until the entire class has-a-time recorded.

Teaching Hints: R ’

8 The instructor ‘‘times” each student.

8 Vary the ‘experience by conducting a continuous
slalom {i.e., students trav%rsing the course, keeping
- eight-foot intervals. .

A '~“ b Iy
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Fig. 3 Ski Stalom Run - ,

Nafme: Follow the Leader .
Equipment: Record Player

Description: Place students in a circle formation (ten
to a circle).

® A designated leader performs an exercise such as

hopping. *

® The other students in the circle replicate.

® When the instructor calls “change’ the student to
~  the left of-the lead performs a different task.

® The other students replicate. -

® Continue until all stddents have servad as leaders.

Teaching Hints: )

® Play a record that has a’ fast tempo to set the
rhythm.

® Encourage the inclusion of tasks that involve the
different parts of the body*

Name: Astronam4

Equipment: None

Descﬁption Have the entire class form one large circle,

Select one student to serve as the chief astronaut have

him stand in fhe center of the circle.

® The chief astronaut calls No. 8 (or any numbet).

® All astronduts whose numbers are six respond by

. running counterclockwise around the circle (space),
reentering the circle (the earth's atmosphere) at
their original pdsitions, and touching the ¢hief
astronaut’s extenged hand.’ * ‘

® The first astronaut to make contact becomes the
new chief astronaut and calls a different number

Teaching Hints:

% Vary the - number of space revoluuons before
reentry is permitted.

~
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Name: Red and Blue ! -

Equipment: Flat Object with each Side a Different

Color

Description: Divide the class into two lines facing each

other. Explain and demonstrate the game. Select a

leader to toss the colored object.

® The leader tosses the object in the center area
between the two teams. .

® |f the object lands with the blue side up, all
members of the “blue’’ team tyrn and run home,
pursued by the “red<steam. p

® |f the object la with the red side up, the
procedure is rev#@ed

® Alf players taqdet} bé{;re returning home join the
6pposing team.

® The team having the most players in a-predeter- *

~  mined time perlod wins. -

Teaching Hints: -
8 Stress the importance of being careful to avond
injury.

8 Use blue and red pinnies or vests, if available.

,® ‘If available, use flag belts to minimize arguments as

to whether a player was tagged.

m X f
» [+ ] o
) ® ) o
* Blue, [ Red
w —r o ' -
Home ' Home
@ ! o
® ] b ]

Fig. 4 Red and Blue

. Name: Grab the Tire

Equipment: Car Tire

Description: Divide the class equally into two teams

and assign a number to students on both teams. Place

the teams at the opposite ends of the gym and the tire

tn the center :

® The instructor calls a number. .

® The students with that number run to the center
and try to drag the tire beyond their line.

® Score one point for each_successful attempt.

® Continue until all numbers have been cailed

Teaching Hints: ‘

® Vary the game by calling muitiple numbers (eg.. 2.
6, 10). In the example cited, six students would run
to the center.

® Combine mathematics with the motor task. For
example, state, “Those students whose numbers are
a total of 3 + 5 run forward.”

1Orfaluf Bryant and Eluise MCLAn Olwver, Fun und Activities
Through Elementary Physicat Education pp 77-78
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Fig.SGrabthe\Ti.
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12\N ¢: Windmill and Jog /

Equipment: None

Description: Have the stuflent assyme a standing

position, feet apart, with afms extended sideward at

shoulder level. On command, the student:

® Bends and twists his trfink, touching his left hand ™ -
to his right toe.

® Returns to the starting

® jogs around the gym|
floor position. {

® Repeats the task. i’

Teaching Hints. é e

8 Vary the task according to the endurance capacity
of each student. ;|

8 |dentify and corr4:t bilaterality and/or flexibility
problems.

sition. .
and returns to the original

i
/
/
/
/

/
e

Name Cycligg and Jogging
Equipment: fNone
Description] Have student assume the nverted cycling

the floor. Qn command, the student "
dtes twenty-five leg cycles {a cycle is the
of hoth legs). - B

® Runs ive laps around the gym. . -
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® Stress the safety factor — avoiding contact withr
running classmates. ‘

Fig. 7 Cycling and Jogging

Name: Mountain Climbing and Jogging

Equipment None

Description: Have the student assume the starting
position as n the illustration. On_command, the
student: . h

@ Reverses his foot position for thirty cycles.
@ Runs five laps around the gym.»

@ Returns to the onginal starting position.

® Repeats the task.

Teaching Hints:  ~

® The same “‘hints” as cited in No. 14.

J

=

- Py -

-~

Fig. 8 Mountain Climbing and Joggify

Name: Jumping Jaeks

Equipment: None

Description Have the student stand with feet together

and hands at sides. On command, the student.

® Jumps and lands with feet apart.

@ Simultaneously, moves arms sideward and upward,

touching hands overhead.

@ Returns to the starting position.

@ Repeats the exercise.

Teaching Hints: .

® Vary the number of repetitions and cadence.

® |Increase the difficulty level by alternately having
e student shift the feet sideward — together and

taggered —stogether.

’

16.

-,

® If a student cannot perform the task have him
perform the discrete parts by the numbers.

+4

N,

. &= = .=
Fig. 9 Jumping Jack )

Name: Rope Skipping

Equipment: Stop Watch, Jump Rope

Description: Explain and demonstrate the proper rope

skipping technique. On command, the student:

® Skips rope for thirty seconds.

® Rests for thirty seconds.

® Repeats the exercise-until he has skipped for 2:30
seconds and rested for 2:30 seconds.

Teaching Hints: ' -

® Work up to a cadence of 120 jumps per mmute

® Increase the skipping time and decrease the resting
time.

® Vary the ‘task by having the student skip in reverse
{1.e., bringing the rope over the head and behind the .
bOdY) ) e

.
1] .
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. Name: Bench St;pping ./ /' ®_Continues until he hasiéompletéd sixty gycles in a
Equipment: Bench, Stairs, or Gymnasium Bleachers, : - two-minute period (thicty cycles per mihute).

, !
Stop Watt_:h . - ‘ J Teaching Hints: N
Description: Have the student stand upright facing the. - Keep the cadence constant by: clapping hands;,

bench. On command, the student- counting 12,73, 4; or using music.

® Places his right foot on the bench. Incréase the time, at periodic intervals, by thirty

® Brings up his left foot and stands erect. seconds until the stulents“ean perform the task for
@ {owers his right foot to the floor. - five minutes. -

2 his left to the floor. , -~

-

~a

~ -

SN

Ay

- .18. Name:Circuit Training ¢ - \

Equipment: Timer

Description: Have the student assume an upright

position. On comimand, the student:

® Hops on his leftfoot for 100 counts.

@ Hops on his righfoot for 100 counts. | one -

® Jumps on both feet for 100 counts.™ | circuit™ ~

® Performs 100 jumping jacks.

® Runs i place for 100 counts. .

©® Repeats the owcuit. T

® Completes as many circuits as possible in ten

minutes, 1 !

.

7
-~
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A
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APPENDIX A

7 PROJECT ACTIVE

ANALYSIS OF FINAL VITAL CAPACITY TEST SCORES
Township of Ocean School/Asbury Park School Districts
(T. Pagano/F. West/P. Cheney)

WILCOXON MATCHED-PAIRS SIGNED-RANK
"POST TEST SCORE COMIQ’ARISONS

Expt. Control \ Rankof  Ranks with Less
Pre Post Pre  Post Ditfediice  Difference ‘Frequent Sign

1200 2800 1300 1500 1300
1400 3200 1400 1400 1800
1250 2900 1200 1400 1500
2300 3000 2400 2200 800
2000 2700 2100 2100 . 600

500 1150 500 600 ' 550
950 1350 900 800 450

Mean 1371.42 1400.00
2442.85

’

**Significant at the .01 level.

[3

- AbStht . .
Fourteen males and females, ages 6-14, who were identified by physicians as asthmatics

were matched on the basis of age, sex, other handicapping conditions, and pre-test vital -
capacity scores (dry spirometer). Other handicapping conditions included perceptuakimpair-
ment and mental retardation. The Experintental Group received 3, 20-minute D&A periods
(diaphragmatic breathing exercises), plus 2, 45-minute traditional P.E. periods per week.
The Control Group participated in traditional P.E. for 2, 45-minute periods, plus the regular

_academic program. {Inclusive dates: November 15, 1974—April 15, 1975). ‘

. -
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FLOW CHART.AND ACTIVITY CHECKLIST
i 4 ~h ] ’
NETWORK 15 - , . , ’
BREATHING PROBLEMS
& RECORD AND . &  APPROVED - )
— %)
w )
$ {1 hour) T é-’ {% hour)
S . 0, W
& o ’
& 2 -
g 4 3
-‘i.l -~ X
> . 3
; & A
PROCURE ADMINISTER _  RECORD &
MEDICAL VITAL CAPACITY OBJECTIVE DATA
3 )
" TEST ONPROFILE
(% hour)- SHEET
. {% hour) ',
' ASSESS ‘
/ PERFORMANCE EXERCISES
| —— SUBJECTIVELY . , ABILITIES
(part of time above) (% hour)
z i -
NETWORK 16 . s (VITAL CAPACITY @
. I - R
. BREATHING PROBLEMS o & [ 6% BELOW NORMAL)
‘ . 8 {18 hours4 - -
- - Q 9 weeks
- - w -
. 2
- N ~ . 4
” . , ‘\. . ” 4 8 T . -
CONDUCT - IMPLEMENT RETEST AND -
. STUDENT ‘ﬂND:VlDUAuzeom EVALUATE RECOMMEND FLEXIBLE
.o 5 : 5 7. 8 10
ORIENTATION \__/ PROGRAM \__/ INDIVIDUAL SCHEDULING (VITAL ]
(% hour) - (18 hours) PROGRESS cmmc'g)\'rq SASZSL?ELOW ' <
K )
9 wse s (1% r:ours) « (% hour)
- \33 .
4m
o N
—-— A.
Zo -

FOR PROGRAM@ : |
RELEASE (VITAL C

CAPACITY NORMAL)

{
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APPENDIX B (Contiriued) 4
ACTIVITY CHECKLIST ) R
! * ‘ . ‘ - : /
* ¥ = = - ry -, . .
EVENT NUMBERS | acTivITY ACTIVITY | NETW - ‘
BEGINNING | ENDING TIME * -~ +DESCRIPTION NUMBBSRS EXPLANATION
- .’ . ad
I \TT - IMPLEMENT PROGRAM _FOR 15-16 Diaphragrhati¢ breathing exercises will
. 1Y CHILDREN WITH BREATHING be prescribed for those students who
RN ‘ PROBLEMS ’ receive medical permission to partici-
? . - % - pate
-1 2 vt Y hc;ur <7, 'i’rocure Medical Abr}rov'a'/For? 15 Self-explanatory
‘ LA - . -
) 2 3 1 hour Review‘ Permanent 'Fiecord a“ 15 Self-explanatory =
/ ) Medical History - \ Y ¢
\z/ f * S -
3 thour » Administes-Mitsl Capacity Test ° 15 Vital capacity volume will be indica-
7 - ! ~--".Test to be administered at the be- tive of the volume of air expirated
. . .
AN «,;'*yt - . Jinning and end of each period to .? ) ot .
I - K determine tolerance to the pre- . 3
LSRR scribed activity
. | .
i ‘; . 3" . 'part of Performance Subjegtively 15 N §elf=expta\natory
l . N ‘igme R&org anecdotal-remarks on stu- .
3"% - abave . dent’s prescription card regarding s
o o performance peculiarities a .
’ A - . .__J ) N
. 3 4 %-hour Record Objective Test Data on Pf/‘ 15 Profile data will provide a “visual pic-
- >, \ | file Sheet o : . ture” of student progress in terms of
30 .Draw a‘line to connect ‘eath per- air expirated : )
LY iod’s pre-test score i ) ,
\ o - Record _ daily pre- and post-test ¢ -
'scores Y Y

n T
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- APPENDIX B (Continued) " , .-
3 ACTIVITY CHECKLIST

e L

. L4 y B
EVENT NUMBERS | AcTIVITY - ACTIVITY NETWORK
! BEGINNING | ENDING TIME : DESCRIPTION | NUMBERS

" EXPLANATION
[

4 ‘ 5 * % hour PreXribe Exercises Approved by 15 . Students will be admméﬂ to the pro-
the Physician . ) gram only upon approval of the family
% -Prescribe diaphragmatic and aero- ) . or school! physician -

. : bic breathing exercises and activi-

. . ‘ ties (half the period) - i *

L] -
P

A Note:. Inform student he is to cease” |- :
: performance when he has ex- . ’ L i e
treme difficulty breathing - Lo :

» v
. .

' . . “ 1-

4 . 5 % hour . Prescribe itivities Based on #Abili- .15 Self-explanatory ‘
- ’ ties ' ) .

-Post g list of available tasks and S
\ actjvities (based on student inter- ) .
. . est inventory) )
’ s .Prescribe student-selected . tasks
<o . _ and actwvities for half the period

~

5 6 % hour Conduct Student Orientation ] - 18 Self-explanatory * '
’ .Explain” class procedures,. care - '
' ! s and storage of supplies and equip-
ment and safety rules .
. ) . -Post a sample sheet of scores that | ’ o A
RO ) |  have been plotted ‘ ’
-1 . .Prepare the necessary class forms :

/ S

I ~

-
.
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APPENDIX B (Continued)
ACTIVITY CHECKLIST

-

EVENT NUMBERS

BEGINNING | ENDING

ACTIVITY ™
TIME

ACTIVITY
DESCRIPTION

NETWORK
NUMBERS

EXPLANATION

6 7

'y

18 hours -
{9 weeks) - | »

18 hours
(9 weeks)

" .Prepare a list of times and dates

. nis, table tennis, etc. .
-Record dajly pre- and post-test™] A

Retest and Evaluate Individual Pro-

implement Individualized Program :| - .
-Set-up stations within the class
+ for cycling, rope skipping, run-

ning-in-place, "step testing,” and
"jumping jacks'’ ¥

the gym is available for activities
$ich as handball, basketball, ten.

’

VC scores and increased ‘‘cir-
cuits’’ performed

gress

. Retest, compare pre-test scores
on the first and last day of the
period

+ Record _other data such as com-
parison of pre- and post-medical
dosage, number and severity of
"‘attacks,”’ etc.

Continue Progfam: Vitdl Capacity

25% Below Norm .
- Counsel students to discuss the

*16

Seif-explanatory

-

[y

VC score of 26% below the average
score for the age group is indicative of
. sub-par performance

S

5Y
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™ APPENDIX B (Continued)

ACTIVITY CHECKLIST

. EVENT NUMBERS

ENDING

ACTIVITY:
TIME

ACTIVITY
DESCRIPTION

NETWORK
NUMBERS

EXPLANATION

Bgsmmnd

s

10

11

¥ hour

% hour

-4 -

-

possﬂie reasons for lack of im-

T provement " T Tt -

- Discuss the problem with(\ the
medical team and parents for pos-
sible msight

- Represcribe activities 1f deemed
necessary )

Recommend Flexible Scheduling

Vital Capacity Score 15% Below

Norm

- Schedule students in the unre-
stricted program for those’ activi- |
ties that are not extremely vigor-
s - -]

Refer toPhysician For Program Re-

lease B .

- Physician to approve readmit-
tance to the unrgstricted prog/ram

Note: Reiease should be recom-
mended only after student VC
scores have been ‘normal’ for a
two or three week period '

j
M‘M

Self-explanatory

e I " [}

Self-explanatory

- —

6o
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APPENDIX E . L

— 3

D- I- : * .
For each statement, indicate.the extent to which you

agreq or disagree by marking the answer sheet:~ -

A\ if you strongly agree -
Bj if you agree
C) if you disagree
D) if you strongly disagree
For Example: .

1. My classes are t00 easy.

If you disagree wifth the statement you should mark C on
the answer sheet/as follows:

There are no right or wrong answers, so respond to each
iterh as honestly as you can. Do not write your name on

your answer shget-
!
1. Most of my teachers try to explain to me why | de-

_serve the grades | earn on assignments and tests.
2. 1 do my best in school because | can get ahead in the
world with a good education. '
3. Most of my teachers seem interested in the things |
do outside of school.
4. Each morning | look forward to coming to school.
5. My school has too many rules. *
6. Most of my teachers do not allow students much
choice in what they study in class.
7. 1 often feel rushed and nervous at school.
8. Most of my teachers give assignments that are too
difficult.
9. Students here are not as friendly as 1n other schools.
10. Most of my teachers try to make their subjects inter.
esting to me,
11. | hate having to do homework.
1Z My teachers are interested in what | have to say.
13} It is clear to me why | shouldn’t drop out of school.
4. This school is run like a prison. '
15. | most of my classes, | have the opportunity to
chonse assignments which are mo3t interesting to me.
| have signed up for a subject just because it seemed
like it would be interesting. ;
17. Most of my teachers give assignments that are just
busy work. C
I enjoy working on class projects with other students.
Most of my teachers really like their subjects.
| would rather play a game that | already know than
. learn a new one.
21. Most of my teachers seem personally concerned
about me.

-~

Q .

RIC \

-,
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SCHOOL SENTIMENT INDEX: Secondary Level

22.

23.
24.
25.
26.
27.
28,

29,

)

.

| enjoy learning in school more than Iearning on my
own. . !

I don't usually enjoy working on puzzles and trvmg
to solve difficult problems..

| think there is too much pressure in school. -
Most of my teachers will accept suggestions Jom
their students.

School is a good place for making friends.

I like the challenge of a difficulf assignment. - -
Most of my teachers don't try very hard to under-
stand young people.

Skipping school whenever | can doesn’t really bother
me, ’ ) , "

| find it difficult to start working on my assignments

.lr until they are aimost due.

31
32.

33.
34. There are other reasons for going to school besides

35.

37.

40.

41.
42.

43.

45.
47.
48,

49,

50.

I'm very interested in what goes on at this school.
Most of-the decisions in my classes are made by the
teachers.

My teachers ask me to memorize too many facts:

just learning.
There are important subjects not taught in school
now which | would be interested in taking if they
were offered.

. Students have voice in determining how this school is

run.
Most of my teachers-have encouraged me to think for
myself. ’

. | think most of my teachers are fair to me.
39.

1 generally try to get mvolved in many school activi-
ties.

Most of my teachers give me some idea of what will
be on their tests. )

| really like most of the kids at this school.

My teachers don’t allow me to,be as creative-as | am
able to-be. ! .
Most of my teachers do not recognize my right to a
different opinion.

It would be difficult to get the most popular k:ds in
school to include those who aren’t as popular in their
activities. )
Even if | wanted to join certain groups here at school,
| just wouldn’t be accepted. .

1 enjoy talking to mahy of my teachers after class.
Most of my teachers are critical of the way young
people dress or talk.

In order to win an office at thns school you've got to
be in the right crowd.

Many of my teachers frequently show a lack of prep-
aration.

It isn't difficult for a new student to find friends
here.

d £

M1y 47 .
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51.

52,

.

’

Many of my teachers could be trusted if | discussed a
personal problem with them, ’
My favorite classes, regardless of subject, are those ir;
which | learn the most. ' ’

. School is important to me because | find many of the

things | learn are useful outside of school.

. ‘School is just a place to keep kids off the'street.

. Our school is so large, | often feel lost'in the crowd.
. .1 usually get the grade | deserve in a class.

. Teachers are usuallyw the friendliest with the bright

students.

. 1 try to do good work in my classes, because you

never know when the information will be useful.

. Most of my teachers are still fair with me as a person

even when I've done poorly on my school work. _

. There are enough different groups here at school for

any type of.student to find friends.

. Most of my teachers make it clear’a/bout how much

the students can ‘‘get away with"’ iclass.

. 1 enjoy the social life herg.

. Everyone knows who thé real losers in this school are.
. There are many closed groups of students here.

. Most of my teachers iike working With young people.
. Sometimes | just can’t put a boak down until I'm

inished with it.

. Mpst of my teachers are too concerngd’ with disci-
- pli * .

\i
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68

.

L3

-
.

. It is difficult for me to see my education as a stepping
stone to future success. e s

69. At school, other people really care about me.
70. 1f t thought | could win, I'd like to run for an elected

7
72
13
74

75

76. Lunch time at school is not fun.

77
78
79
81

82

. Many of m¥ teachers have “pets.”
80. Most of my teachers often waste too much time ex-
plaining things.
. Occasionally | have discovered things on my own that
were related to some of my school subjects.
. If schooi were more related to the skills 1’1l need after
| graduate, | might be more interested,
i 14
Y
\ -
. c )
I -
-~ LR ; )
i, ?
. F .
. "j‘ -
& . .
» 1]
- . .
. -—

student body office. : L

. Most of my teachers will discuss any changes made to
my grade. ' ' -

. Most of my teachers just don’t care about students if
they‘re not going to college. h -

X ‘I usually never do more school work than just what is-

‘assigned. . »
. Most_of the teachers at my school cannot control
their classes. |

3 - 3

. 1t is possible to be popular in school and alsc be an
__. ___individualijst. ’

-~

. Many of my t;acher,s are often impatient.
. If | had the choice, | wouldn’t go to school at all.




.

‘D-O00.00 00

-

oooooaQgao

™ D.oD

D O O O

ooo0D0D00D

O 0O 0D O
D o o o
0O 0D O DO
0O 0O 0O O
7. O 0O 0O D
.0 O 0O D
O 0O~-“0 D

f ;‘_ )

000 oo
i 3 S < N ©
[Ze] M~ M~ M~

79. D 0, 0 O

5. 0 0D O D 8 DO O O O

3. 0O O DO D

6. O DO 4O O

65.
74
75.
76
77
81
82.

v

¢

4. O O O°

’

APPENDIX E (Continued)
ANSWER SHEET
0O 0O 0O O 64 0O

O DD O
O 0O D D
0O D O O
0O D D D
D 0O D O

3r.-

43. O 0O O D
46.D-D.7D 0O

36.
O 0O 0 O 44 0 0O O O
47.

AN

D)

n

¢ 0 D 0O
0O 0O O O

s

O 0 o DO

200 O O O O

>
SRR QQ ‘2120 O O O -49
: 0O 0O O DO s. D+'0 O D
51

O o o o
‘DO O O
O 0O 0O O
‘D 0D OO0 s& O D O O

4

15. O

16.
18

9.
22

23
24,
26

/




© ©® NS W N

A

.40
.40
.40

ag
ja

10°
.10./20
.10
.10
.40
.10
.40
.40

N
.4

.
33
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APPENDIX E (Continued)
SCORING éEMPLATE

D .
10
.10
1
1o
40

30 40

30
30
30
20
30
20
20
a0
20
20¢
30

40
40"
a0
10
40
10
10
40
10
10
40

20 10
~

20

ag] 30 20

40

.40
.40
.1g

r

30
30
20
20
30
30
30
200

20
20
3q
30
20
20
20
30

.

10.
™
10
10
40
40
10
10
10
40

A
29. 10)
30. 107
31. 40
32.10
33. 10
34. 40
35. 40
36. 48

B C
20 30
20 30
30 20
20 30
20 30
30 20
30 20
30 20

3L4Sé%m 20
38. 4aCV'30 201

39. 461
4d. 40
41. 40
42.10
43.10
44. 10
45. 10
46. 4T
47.10
48.10
49. 10
50. 40)
54. 401
52.40

30 20
'30.20
30 20
20 30
20 30
20 30
20 301
30 20
201 30
20 30
20 30
30 20
30 20
30, 20

53. 40 3o .20

54, 10

55,101

56.40

21:] 30

20 30O

30 20
>

D
40
40
10

40 .

'n
10
10
10

10

10

10

16
10
40
‘a0
40
40
10
40
ar]
40
10
10
10
10
40
40

10

66
67. 10
68

A
57. 10
58. 40
59. 400
.40
. 40
.40
.10
.10
65. 40

.40

28 B 28

.10
69. 40
70. 40
71. 40
72. 10
73. 10
74. 10
75. 40

~76. 10
77. 10

78. 10.

79. 10
80. 10
8140
82. 103

B _C D .
20 30- 4O
30 20 10
O 20 10 L
jm 20 10 -
30"20 100 _
30- 20 10 . .
20 30 a0 W

20 30 40 .

30 20 10

30 20 10

20 30 40 oL

20 30 40O
30 20 10

30 20 10

30 20 10

20 30 40 .
20 30 40

20 30 4O

30 20 10 . |
20 30 40. .
20 38 40 a
20 30 4O

20 30 4o -, -

20 30 4o |

30 20 10
20 30 40 -
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‘ : . C e APPENDIX F
WEAR iQTTITUDE lNVENTO'RY INSTRUCTIONS ADMINISTRATION . .
- - o ) . )
Form A - T 21 Physical egducation adds nothing to the improvement
1.1f for any reason a few sub}ects have to' be drop'ped "of social behavior. . . . )
from the schooL program, physical educat|on shouid 22. Phy'sical education class activities will help to relieve
‘ be one of the subjects dropped. .. . and refax physical tensions. - .“'
2. Physical gducatuon activities prowde no opportun(tles 23.-Partlc1pat|on in physical education actnvmes helps a
for learnung to controf the emotions . person to maintain a healthful emotional hfe. L.
3. Physical education 1s one of the most tmportant‘ sub- 7 24. Physical education 1s one of the more Important sub-

jects sn helping to estabhish and nfaintain des1rable sO-

- cial standards. 4
4 Vigorous physical activity works off harmful emotion-
at tenstons . 5 ’ L
5 I, wouwld tdke physical educatlon‘only if 1t were re-.
:. ) Jquired. ) L] '\ ) '
6. PartLCrp,atuon in physical education makes no contnbu-’ .
tion to the development of poise i

7 Bemause physical skills loom large in importance in
youth it 1s essehtial that g person be helped to acquire

. - and nmprove such skills .
o 8 Cahsthenucs ‘taken regumﬁ are_good for one’s general
health . -

leading the fullest kind of life
' 10‘ Physical educaxuon does more harm phySuca'Hy than n -

does good
. 1 Assomatmg with others " some physjcal educatuon
o actwlty Is fun
12 Phy5|cal education classes provide*situations for-the
* formation of attitudes which WI” make one a better
Lo Sdizen ot
- 13. Physical educ'atoori’ situatrons .are among” the p00rest
for making friends . . -
14 There 15 not enough value cpming ?rom phys'cal ed\
- °  cation to justify the tume,consumed .

15 Physical educatfon skiils make worthwhule_ contribu-

- tions to the enrichment of living, ' :

16. People get all the physical exercise they need n )ust
takmg care of their daily work *

17. All who are physmaHy “able will profit from an hour of
physical education each day

18,Physical education makes a valuable comtribution .
toward buiiding up an adequate reserve of strength
and endurance for everydﬁy hiving .

19. Physical education tears dewn sociability by encourag:

. ing people to attempt:to surpass each other tn many
’ of the activities. * - e e - A
, 20.%Participation in physical education acti¢ities makes for
‘ a more wholesome outiook on life
r - 4 /\” .

s, - R

Squrce. £ L Wear, ‘‘Construction of Equivalent Forms of An

A}

o Attitude Scale,” Research Quarterly, XXV (1955} pp 113119 .
N 1y i " ]
Q . ‘. T J .
ERIC' =, e
’ - . .

Rad . .
. - L3

4 a

9 Skull n a;tuve games or sports 1snot necessary.for *®

Jects in the school program. o

25. Theregys fittle value in physical education as far as
physacal well-being is concerned

26. Pﬁ?sacal education should be included In the program

, of every person.

27 “Skills learned 1n a physmal education class do not ben
efit aperson. . )

28. Physical education provides situations for developing
desirable charaoter qualities. '

.

-29. Physical education makes for more enjoyable hving. .

30 Physicat education has no#tace in modern eduestion.
. , o
» ’

. . , . -
Form 8 .
1. Associations in physical educatlon activities give peo
le a better undefstanding of each other.
2. Engagjng 1n vigorous physi@al activity gets one intes-
“ested 1n practicing good health habuts.
3 The time spent in getting ready for ang engaging in a
physical egucation class could be more ‘profitably
-~ spéntin other ways. - .
4 A person’s body usually has all the strength m needs
without participaton in physical education actiities.
5°Part|c|pat,sgn in physical education activities tends 10 -
make one a more socafly desirable person. ”
6 Physical education 1n schools does not receive the
.emphasns that 1tshould. , .
<7. Physical education classes are poor in opportunities
for worthwhule somal experiences. .
8 A person would be betteroff; emot|ona‘ﬂy if hef(y
not participate in physaca! education
9 It 1s possible to make physical education a vaIuabIe
subject by propet selections,of actvities °
10. Developmg a phy5|cal skill }Jrlngs mental relaxatmn,
and rellef .
11. Physical education classes previde nothing wh|ch will
be of value outside the class o,
12> Thete shouId nQt be oveT two one-hour penods per
week devoted te physica educatlon in schools.
13 Belongmg to a group, for which opportunigy q:o'\ﬁd-
‘ed n team actities, is & desuable Q(peruence or a
" person . .
14 Physicat educat|on s an iImportant subject in heipmg a
person gain and masntain all-round good health, - .

’

¢

-

L

i




16.

Prd

No de?lmtg beneficial results come from participation
in physical education activities .
Engaging in group physical educgtion activities 1s de-
sirable for proper personality development

23

‘ APPENDIX F (Gontinued)
’ . 3 .

22

SR

Phyélca! gc}s)canon c'asses glve a person an opportun-
ity ta have'a good time.

’ {

The final _mastermé of a certain movement or skill in a
physical education class brings’a pieasurable feeling

)

P

<

. 17. Physical* edugation activities tend to upset a person that one seldom expertences elsewhere
emotionally i 24. Physical education ciasses provide values which are’
» - A . A
8. For 1ts contributions to mental and emotional weli- usefu.!_m other parts of daily fiving ] )
being physical - educations should be mncluded in the 25. Physical educatign cbnn{butes hittte toward thg 1im-
= program of every school . ’ + provement of social behavior.
’ 19. | would advise anyone who ss,physucally'able to take 26 Physical education should be requweg of alt who are
- . physical educatior’ physically able to participate.
20. As far as improving physical health 1s concemed a 27 The time devdted fo physical education jn schools
i physical education class 1s a waste of time, could be more profitable used in stusdy. .
21. P‘artumpa'}lqln in physical educatton’ class activities 28. The skills learned 19 a p;lys'lcal education class do not
¢ tends to develop a wholesome interestuin the function- add anything of value to ﬁperson's life
. ing of one’s body ' : tgy . 29 Physical, education doeskmore harm socially than
S | : NCL o wod y .
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"APPENDIX F (Continued) .

WEAR ATTITUDEINVENTORY SCORING KEY

,8} FORM B (CIRCLE ONE)

’ER[NTFULL NAME GRADE DAYS & PERIQD DATE » JINSTRUCTOR
N* VALUE . N VALUE
5 , 2 . ’
4 1 -~
3 . ,TOTAL \
= ;
. [
. @ 3 8
s -4 s 54 8 :
CREAE e N 25 3 ¢
§ ¥ 5 ¢t & 5 -5 8 5 T 5«8 5 & 5 .
= 2 g o = = 2 v o = ] = ] >, &
w 02 4 u . w 0 Z2 < & w 0 Z < »u
5 4 3 2 19 o1 2 3 4 s 5 a4 13 2 .
_ .1(”)/\:()() MO () C) () () 72 N B T O R
5, 4 2 1 1 2773 4 s 12 3 a
o 2 0y ()Y ()Y ) 12 0y 0y )y ) () 222 C ) )y ) ) o
. 1 2,3 4 5 5 4 3 2 1 4 1 2 3 4
O O O A 13 0Y Y0y ) () 23 (1) ) ) |
| 1 2 3 4 s 5 4 3 2 1 1 2 3 -a
4 ¢ ) ) Oy ) A4 () (et} ) () 26 () () )y ) .
5 473 2 g 1 2. 3 4 5 : 5 4 3 2
; ‘ 5 () )y Yy )y ) 15 3 )y ) ) () 25 () Oy &) () |
~ 5 4 3 2 1 5 4 3 2 1 12 3 4 s !
6 (Y Ly )y ()Y () 1w )ty )y 0y ) 2 () () () () o
17 2 3 a4 s 1 2 3 4 s 5 4 3% 2
70y 00 )y ) ) 17000 ) 0y 0y 27 )y Oy ) ) o
1 2 3 'a&a 5 12 3 4 5 1 2 3 4 5 :
B (Y )y Ly €y () 18 )y () () (‘ ) ) 28 (Vb Ly Oy ) A
- 5 4 3 2 v 77 ~ §ceq-n3 _ 2 .. o 3. _.4__5 _ -
S A O I I NS L I O I A B O 29( OV (T )y X
5 4 3 2 1 1 2 3 4 5 5 4 3 2 .
10 ¢y €y Oy 0y 20600 )y ) L)t ') 30 (‘) Cr ey )t
. .
- * - ’
- . N Instructions: . :
- 1 Punch out all areas enclosed by
"Example N VALUE N pdarentheses marks '
5 Call 25 ° 2 Place “scoring keyKOV’ev studewt’s
Y 4 i _ L 8. . ) answer sheet
aatd ' L 3 Compute student’s total score for
* /‘ / - all items




APPENDIX F (Continuedf T

4 -

S * .
WEAR ATTITUDE 1 ENTORY SCORINGAME Y

FORM A & (FORM B) (CIRCLE ONE)

.

-~ PRINT FULL I\JAME ‘ GRADE DAYS & PERIOD DATE - INSTRUéTOR
N* VALUE . N VALUE
. 5 I? : - .
4 . : o : } .
3 ' TOTAL -
3 2 g '
S < S < & <
> Y > > @ - > > [ — - >
- 2 0 , @ 2 £ Z, 2 2 5 £ o P
, + 5 ¥ 5.3 35 s § 3 2 ¢ &5 § 35 ‘& ¢
. = psd = o = = 2 53 o = = = L =4 =3
» 6 Z 4O &, » 0 Z 4 & » -0 2 JCL-&h
1 I
1 2 3 4 s 3% 2 2 3 4 5
- 1 (et )y () €} ) L T T S A O A S | A2 I U B R B (+) ()
N 1 2 3.-4 s 5 4 3 .2~ 1 12 4 s
pJ S S S T S T L O 12 )y Cy a0y 0 2.0y ()Y )y ) )
5 4 3 2 1 1 2 3 4 5 1 2 3 4 s
- 30y )y L)y 0 ) 130y oyt 0 23 (Y )y ) (Y ) -
5 4 3 2 1 1 2 3 a4 5 5 4 3 2 1
. 4 (y () ) 0 14 () )y )y L) ) 24 () )y Yy ) ()
1 2 3 4 s . 5 4 3 2 1 ' 1 2 3 4 s
5+ )y L) ) 15 () ) )y ) ) 25 () ) 0y 0y O
1 2 3 4 s 1 2 3 &4 s 1 -2 3 &4 5
6 () Ly )ty () 16 () 3y ) O ) 26 () 0y ) )0
5 4 3 2 5 4 3. 2 1 5 4 3 2 1
700 L Yy )y ) 17 ¢y Ly )y ) ) 27 ) )y )y )y )
5 4 3 2 1 1 2 3 a4 5 5 4 3 2 1
8 () () () () () 8 ()t ) ) L) 28 {3ty L) ()
1 2 3 a4 57 1 2 3 45— T 5 4 ;3 1 .
P 9 () () L) () (= 19 () LTy 8 20 () () () () ) ,
. 1 2 3 4 5 5 4. 3 2 1 ‘ -
10 () Ly Ly oy () 20 00ty )y ) () -
y .
] » . +
. . . Instructions: - v
: — 3 ‘ " a 1. Punch out all areas enclosed by -5
< Example - N VALUE * parentheses marks
. 5 L 25 " v ® ,
_ 8 2 Place ""scoring key'’ over student’s
", 4 N answer sheet . )
b 3 Compute student’s total score for ..
’ all 1items
54 , 1.9
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-L’/ i ~~' , APPENDIXH .
. AN . : |
. { PROJECT ACTIVE
. ~ SUPPLY AND EQUIPMENT NEEDS FOR

PROGRAM IMPLEMENTATAON

To:.  Adopting Schdbl Districts/Agencies “ .

. From:  Dr. Thomas M| Vodola, Director, Project ACTIVE '
2

“ Re:. Supply/Equipfnent Needs for Program Implementation
. ! . »
| }
The appended tablbs provnde specific mformatljn relative to supp]y and equipment ,
) needs for program mstzllataon The format Mas been designed to facilitate the identification
of items for those whp are adopting or adapting one phase of the program or the total
ogram. The information supplied mcll’des
J
oThe specsflc item
! eEssentjaf items needed (coded with an “N") o
eThe number of items needed C) A
e tems rebommended (coded with an ““R’’) Im - . . ‘
eThe unitbrice of each item <7 ) A
e The source of the item - 4
* The tables reflect the'gasm needs for implementing the program in one school. It is
recommended that one set be purchased for each additional school involved. {If a dlStl’lCt
has some of the items on hand, it obviates the need for that expenditure.)
- Project Director )
Thomas M. Vodola, Ed.D.
. ) Township of Ocean School District
( Ocean Township Elementary School
. ' Dow Avenue N
Oakhurst, N.J. 07755
. ! 201-228-4100 Ext. 260
E
.
. ] \/ *
& ( '
. b
/ “
e, ¥ - -
_\. ..ﬁ- - v _— - .



4 APPENDIX H (Continuedj . o
. . -

. . ;
¢ PROJECT ACTIVE SUPPLY/EQUIPMENT NEEDS
COMPONENT ADOPTEO | TOTAL PROGRAM T ow 2 LOW MOTOR | LOW PHYSICAL NUTRITIONAL BREATHING POSTURAL MOTOR COMMUNICATION
ITEMS ) E 3 ABILITY VITALITY DEFICIENCIES PROBLEMS ABNORMAL?’V DISABILITIES DISORDERS
- - N R Cost | Source LI N R N | R N | R N N L R T N R
T e L T I
No 92670 Sat T Bat - “y L ] ! - )
{Plasticl No 705 X 22 2.5 JL t!ammett Co 3 X ' X l .
. ‘ |
Plastic Measuring Tape 36" | X - Local Fabric Shop o, X x | | X ) /_/
White Shoe Polist Bottle | X 55 . Local Supermarket 3 X X i ! X i X ’
3 H +- 3
= i ' +
No 39170 Water Color : ! ; . !
Marking Pern Biack L X 40 JL Hammett ! \ | i ® : .
T ; /\\ 1 Al
No 61145 Pegboardand ' 6 \‘\,___/ + i . o .
Pegs, No 7615 loptonall - X 343 JL Hammen | 2 N . N o ! ‘ «
1 * = + + —
PEC#064 Walk On Letters ' X . 2985 J A Preston 1 set X ' /e‘ i .
4 - i - . .
No 9201 Audible Ball - Royal Nat'i inst for . ! , A i !
Electronic ' the Btind, 224-6-8 . . . .
. . * Great Parttand St . ; ! ; X
B London, W 1, England i ¢ « i
3 i d kY . .
No 92663 Aud: Ball ”‘ ; ; - ;
No AB-30 {optronall ' X : JL Hammen | 1 | é B [ ) X
. + ! ;
No 1 0357 Statey Sports s American Printing ! ~ . .
Fietd Kit {optional) : House for the Blind T | - -~
, . 1839 Frankfort Ave j w ]
. " PO Box 6085
. ‘ i Louisvijle,
. . ) ¢ Keotdcky 40206 N . -
. 3
No 10304 Partable X : American Printing 1 ’ o X
' Audsble Goal Locator Vs House: tor the Bhind
Barbells - } x | JL Hammett 1 X x x ' X X N _
. he : ) [
‘ \ 1 ' !
4
o . <A
1 -
) , ’ -& L
O gt ol - - 'I 8

FRIC 77 | - o | RS ,

PAruntext provided by eric . N
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. . B APPENDIX H (Continued)
. _ PROJECT ACTIVE SUPPLY/EQUIPMENT NEEDS’
£ o
COMPONENT ADOPTED | TOTAL PROGRAM LOWMOTOR | LOWPHYSICAL | NUTRITIONAL | BREATHING POSTURAL MOTOR COMMUNICATION
ITEMS 5 ABILITY VITALITY DEFICIENCIES | PROBLEMS | ABNORMALITY | DISABILITIES DISORDERS
N (R | Cost Source = N R N R N R N R N R N | R N R .
PC5026 Shoulder Breadth, | X 1490| 3 :F Preston Corp | X - o
L Caliper 71 Fifth Avenue J - -
| Lenath NY,NY. 10003 -
PC5028 Kint N
‘Faw:)"s mfold 1 o 142.45 JA Preston 1 N X . A -
PC5155 Dry Spwometer | X |  |176.85|  JA Preston 1 x | i3 Ve
PC5156 Disposable ‘ . 4
Pws,:omhm X 3160 JA. Preston 500 . X ' . * J —
+ beal S
PC5059 Flexometer X 1246 65 J A- Preston 1 - . . *
. i
of T
X . -~ '
Go' w’n 54 P‘:'"ﬁmswen NE 20|  JA. Preston 11y . X
PC50224 Symmetrigraf
P GAGSJG) M x| ]8060| JA Prestons | 1 X
N Nissen Corp
No 305 Stall Bars,
Starter Un ' X 930 27th Ave 1 e ’
er Unit {optianai) . Cedar Rapids, iowa .
No 39 Wail Mounted .
Horizontal Ladder X Nissen Corp ! L
(optignal)! _ -
- or °
Construct Honzontal . .
Ladder (optional) X Maintenance Dept 1 X X
" +J.L. Hammett Co .Y
x ”w:d%:'u:wmv, % 300 | 2393VauxHallRd. | 12 | X X -
Ygxou ‘ Union, NJ 067083
. L, } 4
No 92865 Fun Balls = + . L J
(M'd S$-850 X 55 J L Hammett Co. 12 X * -~ X

1
Contact source for unlisted prices.

ERIC ,

Aruitoxt provided by Eic:
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: , — . v~ APPENDIX H (Continued) B -7
i ~ . . ] . - OJECT ACTIVE SUPPLY/EQUIPMENT NEEDS T —
. [4 . . . . i - B s .
. M o .
. | COMPONENT ADOP*ED TOTAL PROGRAM - MOTOR | LOWPHYSICAL NUTRITIONAL BREATHING POSTURAL MOTOR COMMUNICATION
ITEMS ! s Y ; BILITY VITALITY DEFICIENCIES PROBLEMS ‘ABNORMALITY BILITIES DISORDERS
- - ’ A ] R '
e NIRRT Cost Source = R N .| R |[aN R N R N | R N R N d R
LP6050 Coordination T 1}- Kimbo Educational /ﬂf':t . - . .-1 | N . B R -
Siolts - ‘ " x 1295 | PO Box 248 VO X i c / * . .
' : | Deal’NJ 07723 ~. - AR S i
T }:' O + - P 4 T 7 <
EABO6 7 Developing . [ L5 o, o . . \
Perceptual Mojor Neads X ! 1295 ' %lrvtbo-fducanonal 1 . . ’ , e \_/ )
® G s : s T e
. EA605 Developing | - LT X 6509 Kimbo Educational | 1 T4 — | . X, < \h./f\
Body Awareness PR » 1l - e | \
! | > 7 2 52 . A w
:% . EAG;S Relaxation \_r/ ‘ X i 650 "Kumbo Educa’tlonal 1 1 X ’ . X X X [ X . .
- T i —+ .. - Lo
e £AB57 Dynamic Balence . X } 1295 |- Kimbo Educational 1 X 4 y . . . / x
. - " o 0 - P - ez v -
EAG58 Batance ' X\ 1295 | Kimbo Educational 1 X . N ’ e T . - e
« | Beam Activity . A . / - . - g
b EAB56 PYe Tumbling Siils | "X | 1295 | Kimbo Educationgl | 1 | x |, A . " ! ~ X
" | LPS000 Developing - T T / - ’ i N T O .
Body Space Perception X 1575 Klmbo'Educahonal " — \ R r- ) X . X o
. MbroEills CM1056, . . L SN IR : ' i -
10 179 . o . - 4 AR .'
e it hd
= G + r T
o| LP5S000 Teaching Chiidren P Lo Ed . . - &> . :§’
. Mathefhatics through L1 X 41295 | Kimbo Educational 1 X : . N : ) 7
e Games . I s £ b { ) L4 Voo LA d
'y . I L L2 . N
' LPBO60 T Moveds ToBe | -} X lieﬁh ) ducat:onal 1 X L J IF )
v L
LP4000 Rhythmic .- - , : ; T F
. . ‘ROD@ Jomping X 1540 95 Hhe Educationat LR X ] X X X , - ‘ . . X. .
' 4032 34 Developing  ° ~ ', o ecords,.Inc x| = 0 — -
Exbroses Mo kN 00463 1) , X 4.0 1. ‘ " e -t
h o ] L4 . —— - — . = |
.L4008aElementarv Schoot o'y Dance Refords, Inc |, ¢ X . X . b ox . v X - s
& | Exercises tu Music | R s . - , q s .
B 4 ) » ¢ - R .. 1 g . [ N % f ] - . R
‘ . | Foat Disintectadt X Local Dfug Stor - . ~ X ., X
_ ‘ e . . N Gal | ' . ; o' L - ) .
. Fiagf® s . . . n k . ' . ?" - N v
b - - - - - Lo e e 4 '
PR ¢ . , . LA . ~~ s,
o - ) 4-.. * 3 . c. . ’ k : . - J'F‘ ~ ) </
ST g'. ‘. ) . e . o~ .Y - * . .
S - : : < X .
L. ! -~ | : “
‘Q IS -4 o . ¢ e ' ' - ' N . * b . o
. S LT 82
.y ‘ P 8 1 » - ’ .

EMC L . . " ' o .. S ( ' a | -t -

. -
e ‘
o o) - - > .
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. ' . APPENDJX H (Continued) ' - .
) . ) NPROJECT ACTIVE ?UPPLY/EQUIBMENT NEEDS ) .
L
: 4 - - , ~ P
- - . . R - )
COMPONENT ADOPTED | TOTAL PROGRAM - 3 LOWMOTOR LOW PHYSICAL NUTRITIONAL BREATHING POSTURAL MOTOR COMMUNICATION
ITEMS . 5 H ABICITY VITALITY DEFICIENCIES PROBLEMS ABNORMALITY DISABILITIES DISORDERS
. L IN|R ] Cost | , Source =Z] N R | N F r N |- R | 'N] 'R N R N R” N R
Stopwatch J L Hammett 1L x X X . x | ‘¢ S l
’ PEC2747A Beanbag Game A 5045 |. JA Preston 2 ’ , ‘ . ¢ X i
.| PEC27478 Beanbag et X | 3240 JA Preston 1 . . ' T X
Chinning Bar M X & - Nissen Corp 2 . X ) ; X X
Mats, 5 x 10" - X, . | Nissen Corp q 3 X X X . X A; T $X
7 T 7
No 92882 Number 3 . : :
* 150 JL Hammett 3 x . . X ° b S
Fleece Balls . . .
No 92645 Number CT850 : . " . ’ . i :
N Endw{Telbevbaél )(‘ 1090 J L Hammett 1 X s N b X _
" 1 PEC4806 Walk:Gn PR ¥ DI 7 ) O~ ‘ .
Number Kit .g{: X 1785 { J A Preston et X . j - - .
: ¥ —
‘1 No 92656 Number S-63D ‘ r ’ . B ] ‘ ! .
Fun Balle N x'“ / .40 L JL Hammett 12 X o~ - | X la {
No 'B4252 Rubber _ ¥ . NE . . & S '
et . X 565 J L. Hammett X U .
Quoit Set . K set ] ¢ . W N
No, 60678 Footsteps to 8 s i * . i ) g T » ‘
/1 umbers: 6076 ° X 00 . JL Hammett set’ X o i ; 3 j
M - ~ - - . - ——de - [ -~ o -, i L et i
No 92730 Jump Rope {7°) | X 130 J.L Hammett 6 - % . X ¢ X, 1 v b :. .
[ - , \ . - C 4+ - 7 3
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