.
.

' . . -
hd .

DOCUMENT FESUBE
o

&

. i ) ;
BD 143 073 . 95 B EA. 009 776.
AUTHOR , Nolan, Robert R.;\Roper, Susan Stavert -
TITLE -~ . Translating Research Into Practice: Suggestioms for
' Working with Practltloners.

INSTITUTION Stanford Unlv., Calif. Stanford Center for Researcha

: and Development 'in’' Teaching. . ‘ .
SPONS AGENCY Office of Baucatlon (DHEW) , Washlngton, D.C.
TUB DATE, Apr 77 . .
GRANT - OEG-0C75- 02009 : -
NOTE B . 9p.3 Stanford'Unlver51ty/ﬁoover Teacher Corps g

Project; Paper' presented at the Annual Meeting of thée -
Americ Educational Research Assoc1at10n {Few York, .
'NoYo&' Prll u 8' 1977) -

EDRS ‘PRICE - ‘MF-$0.83 HC~-$1.67 Plus Postage. »
DESCRIPTORS *College School Cooperation; Consultants} st
*Educational Research; *Educaticnal Researchers;
_Elementary Secondary Education; *Guidelines; Higher
+ Education; Ianservice Teacher -Education; +*Research
Utiltization - ’

ABSTRACT E - ’ ' y
'one of the reasons €ducational research.does not have
greater 1mpact on the classroom, the authors argue, :is-that
researchers.are inexperienced in-working with practitioners. Based on
their experience vorklng with a work/study group composed jéintly of .
school personnel from a San Jose junior high school and faculty
members and students from Stanford University’ the authors discuss
ways to-help teachers Qea;n to apply res a&chéresults to their own -
classroems. The discussion is organized und three main suggestlons
for helping practitioners apply rgsearch findingsi,61) improving the

-_«,h,ggedlblllty of the»recearcher i}o is working -with practliloners, 2)

=h1ft1ng power over the program agehda o the pfactitioner, and 3) .
tmproving program_ organization and.operating procedures.

4

(Author/JG) . . .. “ o 2 .
4 . 3 . » . 2
s '
c_f ) - ~ 7 .
l(‘ﬁ‘; - - > - e , -
."V . . ->
A .
’ . &

h

’
.

********:***********¢**************************#;**********************
* Documents. acquired by ERIC{include many irnformal unpublished-- *
* paterials not available from oﬂher sources. - BRIC makes every effort =*
* to obtain'the; best copy available.'Nevertheless, item$ of marginal +*
*‘reproduc1b111ty are often encountered and this affects the quality *
*' of the micrcfiche and hardcopy Teproductions ERIG: -makes avazlable L
* via' the ERIC Document ﬁ%productlon Service, (BDRS)"'EDRS is’ not x
* respon51ble for the quality of the original document. Reproductiofis“#¥
* supplied by EDRS are the best that can be made from the original., *°
*

************#*#**** ********s***** L S PR L 2 *******f********,********** *

‘...\'




~

_ —Staiiferd Center for Research and Development in Teaching  SCHOOL OF EDUCATION, STANFORD UNIVERSITY STANFORD, CALIFORNIA- 94305

. . - B
.
. ¢ LA x
~N N - \ ’ \ .
.
- ~
~ L -
. 4 A -
N
O . « S DEPARTMENTOF WEAL T, * -
P , . . EOLCATION S WEFARE
NN . P o NAT ONAL NSTIY ,TE OF
. ) - EOLCAT ON
e «
-, e ~
{ A ' - -
- . - ~ = -
; :J w N - )
- - ‘ b d ~ - s
et A Y 13
“ -
. , r
A S . K
»
o &
,e
’
* ~
’
. -
-
’ s
- ¢
. N
- Traslind Pewlaren Trto' Tracrive
~ o~ .t - ol * . ™y = ”
_y Susrcotio T nOrAITY W LT DAL IOers :
Y
- -
/-\ ~ - -
- - ' . .-
. Fa . [ . AN e aqe Yo -
Robert R, “olan and Susan Stavert Roper .
. * . E M - -
P . / . n  yn -
Stanl vy Unives oy Miocever Toacner Cerpe Prodcct
. 2
K , . ° .
* .
.
,
" \ o
.
Q X . Q
~ P cand +
. U
N R N
v E ] . . ,
- . A - ’ ~
R »
*\.__ .
.
L}
. . » .
M .
, . o N
’ -
R ., X,
. - . - .
. v . L e
- -
¥ -
.,
R .
o . .
~ ~
" . "
. . W
' ~ ~ - *
v . . -
ol i
+ N
. [

» & A paprr preseataed at the Ansual Meeting of. the Amz/r/iczm~Education'ﬂ. Research’
> Associatima, Newyork, New York, aApril 1977.7

- .
- .

.- ?i" . 'I’hé'SLnnf:\rd tniversity/lioover Teacher Corps Project is supported b'y the Ol’fige
~ of Lducation, U.S. bepartment of Health, Bducataon and Welfare. “(Contract Ng. S
= , OLG-0075.02009.) . . -
- S o
= ‘ -~

L g A




'“3fvgooabout bridging the*gap or even building a row bo%t for annoccasional

. Translating Research Into Practice:
Y- Suggestions for, Working with.Practitionerg . -

Robert R. Nolan and Susan Stavert Roper . ) .

Everyone rightly deplores the great gap between educatiOnal research
and practice. ‘But not everyorte has the same explanation. Teachers argue
" that research is too "theoretical, " out of touch full of jargon and gen-
erally’useless to them. Researchers complain that teachers don t read
. research f1nd1ngs, are isolated from one another and from new ideas, and
. 4are 80 protected by tenure that they have little incentive For 1mproV1ng -
themselves through research or any other means. These explanations may .

°build some warm feelings of group cohes1veness among teachers and among'

researchers, but they certainly do not prov1de any}guidelines on how to ‘i

“: - B ‘e

* foray: over to the other side. ", ‘ . Vo ‘o cL

r ’ - 8

. We are convinced;that an equally plausible explanation for the fact -

thax most-educational rESearch does—noﬁ f1nd its way into, the classrqpm

v

L}
,nis that . researchers “haye littie experience in working with pract1tioners .

- e

. :,and inexperience breeds problems. We are veterans of a two-year Teacher

Corps ProJect sponsored by the School &f Educatlon at, Stanford Univers1ty
,and Herbert Hoover Junior Hifh SchOol San Jose Unified School District,

. "San Jose, California. The major thrust of this. project is to apply te- '

search- findings to improve school and classroom,practices.. L \

Our proJect is based on work/study teams whgxe teachers, administrat g,

in'structional aides, Stanford faculty and graduate students meet to solve | -
zpfactical problems at the Junior High Stchool. * Work/study téams were or- X
|

ganized as to- subJect (mathematics, language arts,’ social studies, and .

‘-

tion, community involvement, bi~lingual programs, and open space) We were. ..

the university members of the Open—Space Work/Study Team. The task of'our

, work/study team was to prepare for the effective utilization of a new open-

Space school building. This was a formidable underfaking since only one
og‘the Hoover faculty'had any experience in an open-space environment and.
the staff was very apprehepsive aSout teaching in the new facility,lrt' -
We would Iike to share the lessons we have learngﬂ in trying\tg/e
tablish a climate wheredteachers become consumers of research by learning,’

how to apply,research results to their own classrooms. Our experience has

3 “« P I ' x
\ v . e - - .

-
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physical education) and cross—disciplinary concerns (multi—cultural educa- ’,v
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; generated suggestions“for TeSeatchers in three areas.; (1) “shifting decision—

[ S

IS making power to the practitionex, (2) improving the credibility of. the re-
- searcher who is worklng w;th practitione;s, and '(3) improving program v

organization and operating procedures. % - - :

. . ,1. Shifting“decrsion-making power to the practitioner .

, We found that practitioners usually knew their needs better

“ than we did. Moreover, they, not us, have to live with the
solutions long after we depart. In our program a'systematic .
EE . needs assegsment compléted by teachers was used to set the - '*'
- . agenda for the entire work/study team We reviewed research ’ K

in those specific argas of need. ‘in this .way power éVer the

h, agenda of the program was ghifted to the practitipners. The - ";G_"f °
o ’ . researcher supplied resources foz. the development of solutions ; ‘
N ) . "to the problems which the teachers had 1dent1fied .(See Réper S . -
= and Nolan, 1977). . o / i’. ‘: -

a. Establish‘pfocedures which give the‘practitidner most decision-

. . making powers. ‘ ‘ . A . .

- ‘ A\ ¢ - - ~ -
. S Teachers should have a voting maJority in all decision- . .
. K ,M-’. " making meetings.. They also should control any available funds. i
A ST bl Encourage teachers and aides. to assume leadership respons1bilit1es.
-7 ] - ) _At the beginning stages of your assistance program, try rh' |

to identify the school's "natural leaders by observing and

talking with’ teachers and administratorscz For example, the

Y . o .chairperson of our work/study team was a forceful, respected )

member of 4he faculty who was committed to' the work/study “~~JD.-: ]

‘ ' team's_work, She chaired all meetings worked " with us to ,. . .o
' set agendas, approved’ budget expenditures based on decisions b.& C

4 ,"’ made by the work/study team, presented all work/study team : ‘, o

: , . L products to the faculty for their consideration,\organized ‘ |

l \ . support for work/study team recommendations and articulated . r

the concerns of faculty and,adminiStrationf- R —

e . ‘ Be alert/to opportunities.for'teachers and aidescto‘takel h

| the‘initiative conéerning a specific issue: For,example, after ,

one hmeting,'a teacher'qﬁiet]yﬁspoke to us of her concern that 'u .

students were not bein;involved sufficiently in the plannning ,;t

process. We eﬁdogxaged her to chair a subeommittee wh?ch * A P
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,subséquently .established
student participation.

specific proposals-to increase
’ ) A
/!

/

When appropriate% act as a buffer-between school administrators

N from- dominating your assistance program,

.

and teachers. .

o . : ~.i
At times it may be necessary to prevent administrators 3* %
v

We found that the
. best WaY to do ‘this is- by’ keeping‘administrators informed of ¢

P

e P
. - -

) program act1V1ties and“to be responsive to their cbncerns.

-

Tt will also increase your- program's autonomy if it helps .
aceomplish certain goals_ which normally would have taken >

-the time of administrators. For example; our work/study -

team. prepared a special Jfurniture request and a parent workshop

a

.
" " + . L3 - o~

on open space. ‘ .

credibility = R

Improv1ng the researchers
' Research must be sold by researchers. No matter how solid and
useful a study, practitioners are not going to’buy it if they- per— '
ceive the researcher as condescend1ng, inaccessible or unresponsive
‘to. their needs. Building credibility requires time--time to get to

know the school staff and time for them*to get to know the résearcher.

a.

‘.\téacher and in preparation for our prOJect qe visited over

d.

In the initial stages of your program learn as much as possible :

about the target school and its staff.

Spend a lot of time informing yourself about theanorms,
interpersonal relations, governanre, and history of "the school.
Discuss these things with as many_people as possible -and spend
time at the school ‘observing for yourself.

Make it clear ‘that your understanding of schools and their.

proble s is'not based’solely on research.

v

In our case we both had been secondary.public school

twenty open~space schools.

Do-not‘dismiss what might seem to be trivial problems. . .

o B
& We had to devote time to such questi ns as whether there

on- campus. While e Could Qelp littl with&%hese quéstions,

they were ‘of genui concern to teachers..

oot . \

Maintain a high degree of visibiiity at the school site.
We found visibility a crucial factor in teacher's

€ ‘\‘\ o ‘ - «
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receptiveness to néw ideas. When a new idea was introduced
“ by sorieone whd was highly visible, ‘it was miich more likely

to be accepted than when presented by a consultant on a ) |
k4 LT
ogp—shot two~hour workshop. : P : ‘ -

~ Espetially important to teachers is being in their -
classes/"to see what it is really llke" Teachers invited I

-o,\ MRIER

us into their classes to help them with'spec1f1c problems. ¥

i We also made presentations to every social studies class .
t
2 K

to orient students. to_the new building. -

<4 e. *Integrate information from research and "the field". N

" o . N Teachers will be more willing to accépt the‘lessons of
research if these lessons are supportéd by the experiences
of fellow practitioners. Teachers see other practicing

- : teachers as the most credible- souree of 1nformation (Reilly

and Dembo, 1975) We' combined useful information collected |

during vis1ts to other schools:w1th agpgopriate information .

gathered from research in our written.and verbal communications -~

with the stafif.

" Improving program organization and operatdng procedures 7

3 Many—efforts of collaboration betwen practitioners and researchers
, flounder' not befause of - inadequate xnformation or, goodwill but because

of simple organlzaéional difficulties. CarefuI attention to the follow-

'iqg organlzatlonal procedures should enhance the imp ct ‘of research.

. a. Update the orig1nal needs assessment.' c\ , R

Periodically make sure that you are providing in ; rination
and services that are best meeting the needs of the teachers, <
Needs cHange and what’ was appropriate in September might no’ ) :
.be' so in January When our projéct began, teachers expressed'
\“\\‘ “the need to meét with veteran teachers from other open~space o -
a schools. ‘After discuss1ons with several visiting practitioners, - !

. '+ thé Hoover staff indicated that they were ready to develop pro—"

. cedures for operating within their new open—space facility., ’
j b. . Carefully screen -outside consultants. T ‘ R _".
) %‘.. Many consultants lack credibility, are nfamiliar with .

fﬁﬁ the specific schqol qituation, or are simply ering Visit

and interview all ‘potential consultants.  Brief them as to . »
.. FI ~

Aruitoxt provided by Eic:

.t . h . ® . x
-, .o ~'. - , LI . oY LN
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. . - " fhe on-site. situatiqn before~their\pre;?&tatiqnsb « o .
. -

°cC. Give.careful attention to teacheps'

N . 7 s o

Most teachers ara'overworked and d have lfmited time and enené;

4

e ’—Hf-*—‘—*4—~ to devote to in—serqice activities. Kgep all written work short, /\

clear and to the - pointv Instead of simply recommending articles -

A

. < or studies, prepare short and concise summaries of important .
= e . . e ¢ . ‘ -
points. : | :

. . -

d. . Conduct your program at the target school

‘ - Shifting the location of the assistance program to the ‘target ¢

.

site not only saves the - practitioners time but ‘alsd permits the

’ applieation of research results in the sett1ng where new practices

¢ Lt will actually be implemented X —— .
L - Try to adhieve a number'of specific.goals quickly. ) .

"~ \ Researchérs are used to waiting months or even years for

’ ‘results. fgachers whe deaI with daily ' crises cannot afford

' ) o %o be that patient. Researchers must therefore build into the1r>‘

-+

" assistance program some short—term goals with immediate benefits

‘for teachers to‘rin their commitment to more- diff’cult ahp long—
. 3 * T,
! o, term changes. -

f. Disseminate your program‘products. o ) - ‘.

‘L Too often work done at one site: is ne&ér shared Distribute . 7

written products to 1nterested district admi istrators. Invite . / .

[

. have given at schools in other districts angl

+ : s

{each r CQ‘
. jects To reach an evep iarger audience, we, wrote nd i

+

N ) Really Trying
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" _ The suggestions we, have madée will lead researchers toladopt the

additional rdles of in-service educators, resource people, and group

We realize.that ass

’ -

‘facilitato%s.

2

they must dé more than conduct studies and write up their results

researchy journals,

- ;
/ -~ »

w —=
2

uming these roles is ndt.easy, but

if reseqfchgré want to maximize their impact on educational pracliqes,

for
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