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. . FOREWORD - _ :
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Since the inception of the propgsal to the United States Office of Edutation to imitiate "’A .
Comprehensive Career Guidance, Counselmg,'PIacement, and Follow-through System for Rural
Schools,”” many people have contributed to the design and development of the program. Northern
Michigan University is pleased to he a part of the consortium with Ohio and Wisconsin in this much ' -
. needed endeavor. We believe that itis oriented ta the sarvice objectives of the University and of
Michigan’s Career Education Consortium. - ' ey '
There is a danger when acknowledging specific persons that an important contributor may be
omitted; nevertheless, the assistance of the individuals noted here was vital to Northern’s work in
) the consortium. Harry N. Drier, Education Specialist, The Genter for Vocational Education, The ’
R Ohio State University, authored the bulk of the proposal ahd steered 1t through,almost all of the :
chlaqnels through which it had to pass in order to become areality. He also helped to recruit staff
and provided overall leadership. Dr. Elmer J. Schacht, Head of the Department of Education,
Northern Michigan University, has given much time and advice to our project staff. We are grateful
for the services of Mrs. Sandra Hampton, research assistant at Northern Michigan University, for her
assistance in researching and abstracting most ef the documents which went into the research for this
handbook. Mrs.-Ruth G. Stein also contributed, voluntarily, many hours of assistance in connection
with this document, . . /,

The advice and eonsultation of many of thelmembers of Fhe Center for Vocational Educatian
staff were of inestimable value in the planning, preparation, and refinement of the handbook. A
major portion of this handbook was written with, the help of workshop participants whe attended .
a four-day writing session sponsored by the Tri-County Career Developmeht Program under the
directorship of Dr. John Meighan. This group’s valuable insights into the rural community provided *
a down-to-earth perspective which we sincerely hope is reflected ir this work. This group consisted
of . . . .
. ' -
) Sue Altic Logan City Schools . )
- » Roger Combs o ) Fri-County Career Development Program . .
Mary Anne Floyrnoy ™ Waterloo School : '
, Samuel C..Heady te Tr-County Career Development Program
James KalkJogth ’ Unien Furnace Schogl . '
Djana M, McCauley ! Miller High School ‘
" Ronald L. Motter, - Tr-County Career Development Program «
. “Jacalyn R. Osborne Tri-County Career Development Program
; ) BarbaraWolfe . ‘ Tri-County-Career Development Program

§-

Appreciation is also extended to petsonnel of the Michigan Department of Education. Mr. James)
Mahrt acted as cHief liaison person between the project and the State Department of Education. His
interest and help in offering consultative services were of great value. Dr. Robert Weishan of the ~
Michigan Departmént of Education acted as consyltant in the planning stages and worked creatively -
to map out the workshop. Members of the staff-of the Wisconsin Vocational Studies Center, .
Urliversity of Wisconsin, Madison, were also helpful in reviewing materials as well as providing references.
”
: : /  Wilbert A. Berg
N . * Dean .
School! of Education .
Northern Michigan University ’
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Orientation of Handbook . * .
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. . . ,
A basic tenet of career education/career guidance is that inherent in a successful career educa-
tion"program is wide-scale use of community ressurces. personnel, facilities, materials, and when . '/
v appropriate, funding. Often only lip service is given, to this tenet, or disorganized efforts to involve
the community are undertaken Most of the gnore organized efforts at community involvement take
the form of lay adVISOry committees on a varuaty of specific subjects. Usually it will be the particular
conc&rn whrch 15.most troublgsome to the school. . . a

~
e

LY

. lpterms of rural career education/career gu:dance,?hé?chool does not exist 1n a vacuum, it
exists gs a part of the community. Its ultimate policies and 'directions are determined by the local
citizenry through the board of education. Gne would conclude from the above that this would
autematically make the school responsive to and aware of community needs, Evidence tenasto . N\
show that in recent decades the school is, in fact, irresponsive to the needs of the commuity, but
responds perhaps only to the demands of the few who are most-verbal, '

3 +
Some means of establishing improved community involvementzhave been developed widely in
: some curricular areas These have most commonly taken the form of ' advisory councils’’ or "steer- .

ing committees.”” The Jfederal government has demanded the formation of such councils, both in
legislation and 1n regulations governing most-federa!!y funded programs. Much of the time these
advisory councils become a “rubber stamp’’ for those who form them. They cease to function be-
cause meetlngs are seldom called or are sparsely attended due to poot awomplrshmeht of their, ob-
jectives, .
,
Other means of obtaining community mput to schools have been the use of commumty ge-
= source personnel in individuat classrooms, in Carger Days, in preparmg for referenda, or to soive
Some specific problem. The last two means seem to be the most successful. ~/

In addition, under the heading &f- "Pubhc Relations,” districts have used avariety of techniques,,
such as newsletters and speakers’ huteaus. These means of improving community relations are often
laudable and somet|mes effective, however, they, usually consnder only one aspect of commumty re- X

» latipns. o ) . )
. L . \ N

While advasory councils and other techniques menf/oned above are valuable, they are not a
complete, systematrc approdch to the entire area of community relationships. What.seems to t+
needed, especially in rural areas, is a systematic program of obtaining commumty input, poth pro
and oon, for the entire school program. -- - ) oy

'

It appearsihat the problem of community relationships is the identification and implementa-
tion of a workable system valid for rural Gareer guidance programs. The otientation of this hand-
book will be to pgomote a systematic approach to rural school-community cooperation. This ori-
entation involves two related concepts. community relations an community involvement.

. &
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. - Research indicates that for small or rural schools to have adequate curricula, community aware-

‘ ness and action are necessary. Many aythors state that the enrichmegit of rural life should begin with

. the schools. It would seem that community input to the sthodls would improve the quality of life
in the rural community. € would strengthen both tpe $chool and the overall community.

. It 1s hoped that this handbook will help to make rural school-community cooperation an.on-
going and dynamic process. One goal of such a process is a redefinition &f the career guidance pro-
gram to include pasents as-an integral part of the program. The gulf between educators-and com-
munity can only be bridgéd by a planned two-way communications effort. ThIS is the essenwof

i, school-community relations. Career education and career guidance reprpsent an effort to be réspon-

sive to community needs and concerns. This responsiveness car?be actreved througha partnership _
in which parents and other commanity members contribute their expertise and ¢ongerns to_the
» sehool and the school contributes b the’needs, interests, and status of the community. =~ -
4 ]
Contnbutlng to the success of this partnership are numerous strategies, all or many of which
snould be used by the ruray school to provide a systemjz)c ‘communications System between school
f

-

. : and community with thg ultimate goal qf mutual self-improvement, ~
x . - - »
i The orientation of this handbook, on the basis of the above, will be as follows® 7
{ —

1 to help the rural practitioner’to idéntify community resource personnel, facilities, and
sources’of materials and funding;_

, &
’ N - / Y. -
N - 2. to lay out strategies for involving the identified resources in the career guidance program
" of thg local rural school; : ) . '
. * ¥
3. to expand the rural guidance program, at all levgls, in the areas of self and interpersonal
. relations, career planning and decision making, and life role assumptuon and
. o
. ) .
" 4. g suggest techniques for évaluating program effectiveness. o
. . b <
N "r (- ‘ - !
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5 The, lnteratur‘e reveals the dnscrepant nature of t.ho schools’ reIatconshnp to the commiunity in p
' recent tymes. Weishan (1973) reports that while the school and its personnel in earTier times, haq s
, been interwoven into the fabric of the cdmmunity,.this is no longer true. In most communities -~
. ' sghodls and teagf\ers are virtuatly, unknown to the communnty at-large. He cites six propositions, .
" of which one seéms to be particularly germane hete. mew varieties-of school- cdmmunnty ;elatg\ d
“ships are needed to meet the goals of career education. Successful career edycationycareer guidance !
progrtam3 will depend, as an mteg‘ra‘l part of their content upon the amalgamation of sc'hool and .
community resourcas A . L § R a S '
‘ n . L ! ' . ..
. > " Nelson and Blbom (1973) observe that the literature prondes'few suggestnons for serving ‘and
. |nvolvmg parents. ¥ ) . .. o e o ’
*‘ . ’ 1 . » H N . L’ ' . ‘,‘
. A quote from, Loustaunau (1975) concermng smalTer rural 5chools succnnctly states a large part .
of the problem: - -ooA . § . - vl
- ¢ - . . ) - R o a
. The school not orily needs community support, ut £an use positive’community . .
‘ attitudes as a force for development. The people need to have a voice in eduga-_ ' oo L. . i
tional policy and control td set goals and objectives and then see that they are - '
' ‘carried’ out. The eommunity. may alsq contain a good deal of untapped talent -
and Skl” that could be used to provnde 5upport|ve servuces to local schoo'ls ’ .
3 ’ .
’ . Cutlip (1973) nndlcates that the success of the program will depend upon the creatq,on of an ,
educator -parsnt partnershap in which the schools A - -
- e 1. take the pubhc into paKtnershap in a-shanngvof ideas, goals, gnd partocnpatlon B NIRRT
. m the program . B v ’ ot '
., M . ] . P .
, 2. “provideian adequately staffed commumty relations program which can provide . ot o
~ _opinion and’informational feedback from the comfnunity and-use it to counsel |~ *
’ . ¥ staff-and adpginistration on ways to adjust to or change the views and values of
‘ " the various bllcs as they impinge on career education; and e .

P ~ . . .

k.
3. mterpret effectnvely and contmuously, the programs go‘als plans and methods
., of |mplementat|on of career edueat,ton to the commu nity in the full realization

.y ? that ofily informed suprrt will be endurmg support. . . s .
. N - S ) o -
- The problems seem t.;) be threefold: . ’ ) ' ' . -
. o [ AR R *
l rs . -« . l" .
.T. 30 form the school- commumzy partnership described above LThe purpose of such a part- ’
nership |s, of course, to interpret the séhools’ program to the commumty and to enlist v

12

.,commu'nltysu'pport) . : ’ . ‘ o .
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N ‘3. to organize and make use of'‘community taleat, expertise, facilities, and commupnity as-.

. sistance in general. . . . . D
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i These three concerns should be 'addressed-artd solved irf an ongoing
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. .

jrural carger guidance programs are: L ) .
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. A -

-~
~ . ’

i 2.
- ‘ and the.career guidance pfogram, as needed, in.g variety, of functions;

[ A -
. * . [l

i
. R . 4 . . -

4. obtaining advice on curricylum and program ghanges; -

- N /'

Y ! t
. ot
< 1 - - .

6.

concept that thé people need a voice in educationat policy
qf goals and objectives and supeérvising the carfying out of those goals

' 't.  upgrading tj1e image of the*rur’al garéer guidance program in the commyni%; ’

3. develop:ngan ongoing systegr pf promoting good pommunrt%}rela\’tx‘onshnps; (]

7 promot\m"g assistance in the ;ilacerT\ent funetion of the caree(/guidancg prograr'n;
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"
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.fmdmg-meins of-idgntiflcition of 4 pool of qxp’ert resource personnel to serve the schoal

¢

@ .

-

and control
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s, . and dynamic manner under
AN yschool leadership. The sqlution presupposes good planping on the part of the implementgors.
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cataloging and dnsgemfnajing informat

through’which stidents may gain experiences related to career
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.- and placement. .
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develdping a viable system E)( advjsory .councils wkich wnrllyncthn in a positive and
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f community.relations tec
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ion to staft regarding resources in the community
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7. . training of school peronnel In the us€ of a,variety of community relations techniques;

-
. .

hnigles to assure optimum effectiveness;
- .
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. . . ~
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information, exploration,
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~
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‘. ‘Schack“a'nd Van Zandt (1976) have developed a coordinationumodel for utilizin'gfcom‘munity
‘In the Belief that this model should have a
broader scope, the authors have revised 1t to operate more broadly. The revision will be displayed

: . v.andschool resources. The model i§ shown 1A Figure 1.

vi A . v ] v :
Lin-a later sectaquith{&l:apfi}DOOk- o -, ~
\ L 2 <t i ‘ '

4 _ ' N . ‘ . \f ] 4 }‘ :
Puquse'o_f the Handbook/™ - - . ) "

»

.S # [ .
The concept of community cooperation with the school underdirds the entire philosophy of -

P

.

oA

careey, edutation/career'guidance. The literature indicates that, in general, this concept has béen

. integral to all of education until recent years. Educators have.combg again, after'some decades of

*. neglecting.this |mportant’aspect of American edutation, to an appreciation of thegm
;:ommunlt'yA inplt te schools., They are trying ta fe-involve the community with the

portange of
educational

program in order to produce a better product. Edacators also recognize the need to in

cregge the

attractiveness of education to educatiopal consumers (students) over a longer $pan of the individ- * *°

* 4 oualslife,

¥ -

L ’

- . v \ \ * , L d
. - : . v

- ~

[

- 4 * N * ; ) . . ”'
. Additional concerns to be faced infpreamoting ‘a system of school-community relationships for- -
1 ¢ ~ .

N
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: COORDINATION\T?)DEL .
. f. t , . Q- r
- ‘ e « ‘ . ’
identify - i .- . .. ’
Student(s) \ ) * " T .
x Re-assess | * * |. Coordinate ‘Mobilize ol
R , Program |———| Programs with ‘|———[ Community*
" Survey / I { « | Resaurces > « Resources . A
) ~Student and | , : : . « M.
Community S ! - , K l
Needs — —
- — Goals ahd ‘ - | "Organize Humn
N - Objectives . Resources
. N : , P ' Council
L
. ¢
* Business, labor, indussry, service, commuhity organizations, local, state, ngtional government
- . I -
and private agencies, religious, fraternal groups, school groups, etc. . .
’
“y s » —
A3 ‘ \
. - » -
' y .
- % , ’ . . [

. Students, imtoday's world, need role models not always found at home or in the rural com-

_ munity. They need.tryout experiences, simulated expenences, and information and advice on which
to base career decisions. Schools rieed to review educational programs, to improve curriculum, and
to know the kinds of expertise which are available in the local communjty and elsewhere. Insum-
mary, scRools and students need to be able to tap a wide vanety of human and other resources for -

. sound career guudance N

The,.commumty can play avitdl role in meeting all or most of the ﬂeeds cited above: ,Commu-
nity cooperation, through avariety of strategies, and undef the schoojs. sponsorship and/£oordina
tion is-a rich source of talent for career guidance. |f can eliminate many gaps in the full’education
of individuals to help them assume realistic, satisfying Tife roles whuch will be productive for them
and for society in general. .

. \' ‘
v The purposes of this handbook are to : . . L
M .+ 1. show schools how to |dent|fy needs in the Iocal community; . g "
- [ v’
' hg - . £l s pe
2. show ‘schools how to"ideftify talent and informatnon to meet these identified needs,
L] - » ¢
3. indicate tho-vanous levels at whnch the community carr become invoélved in the cdreer
- guidance program of 'the rural school;
- o A Y
4.  suggest strategies for involving community members and organizations in the career guid-
ance program of rural schools, e.g., atlvisory committees, field trips, Career Days;
) 1 " - - ' -
. 3.
Q 1 3 - .
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g . .~ "RATIONALE FOR SCHOOL-COMMUNITY COOPERATION -
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Introduction’ ~ .

-

¢

There are several characteristies of the rural setting Wthh promote commumty lnvolvement
The school’is central to the community, a source of pride, and.a recipient of financial and ‘moral
. support. lndwudual citizens and community groups willingly channel their efforts toward support
‘ ing schoal pfograms. The guidance component is no exceptlon The Center for Vocational Education -
(1973) found that employérs and citizens - . .
1. are positive about devoting time to community-school improvement,

" "2. “favor the school's use of op-the-job training experiences, * -

3. would, t'hrough civic and professional organizations, devote time and effort to the school.
: ‘ The evndence mdlca/tes the rithness of human resources in the rural community. Rural coun-
selors should cultivate strong working relationships with commupity members and groups. This )
expansion of community resources is both fealfstic and timely, ’
) ! .
. A compreh&nsive community-school effort can be viewed from two aspects. community reld®
tions and community involvement. These terms are defined below. .

- Commun/ty Relatians.” This involves the ongoang process of commumcatmg with the compmu-
nity to promote pe0ple s awareness of school rograrPs needs, accomplistment&™and problems.
The primary purpose of community relations efforts is to gain community supporf and understand-
ing of the schools and thel(programs A variety of strategies may be employed this communica-
tion process. Studentinvolvement, in any or all of these sttategies, makes ghem more effective and -
contnbutes additional labor and talent Ideally, the communications process would mvolve many .
strategies. N

¢
A-

Commun/ty Involvement. Thijs is a series of activities which brmgs’commumty’ members and/
or organizations into direct contact with the students and/or the,school program. Community in-
volvement aims at using community personnel, facilities, Or materials to accomplish a spetific task
or tasks. Often its purpose is to solve.a problem riot bei g considered. Other purposes are to
broaden student experiences or to provide additional services to the schools and, ultnmétely, to the
community through improved educatlon : ) ¢
I*4 . V4 ’ i
. A variety of strategies may be used here. Some are advisory groups for input on curriculum
. change, equipment acquisition, etc., resource speakers on careers, adult education programs; or
other means to involve the commumty in the work and/or use of the schools. Figure 2 may give
some idea of the mterrela'tlon as well as the mdnvnduallty of these two functions. N

7 s < i




. ! o

WHAT GOALS TO ACCOMPLISH . ' WHAT GOALS TO ACCOMPLISH
basic objectives of * - .7« basic objectivesof '
Comr;aunity Rél;tior{;( - ‘ o qumun%ty Involvement:

" Support fc;r Schools B ’ ' t Improved E'd'uc;atignal Delivery
‘Understanding of Schools- Ex;arlded-Educaiic;na! Deli\'/elj,y
(Ccfmmuni(;ate Needs, Values of - ¥ Deal with P‘Foi)le;ns Better

'échc;ol Progran} to Communi'ty) . . ’ Deal with More Problems ,

. 2 . . ) ol

- ' . " "FIGURE 2
‘. *« " RELATIONSHIPS BETWEEN - ' :
COMMUNITY RELATIONS AND COMMUNITY INVOLVEMENT

L4

-

STRATEGIES FOR . )
ACCOMPtISHMENfr AND IMPROVEMENT -

>t
a i -

3

News Releaseg

{ ' A :News Letters . ‘
\
<

" Advisory Committees

+ Events to ‘Highlight L
Student Programs

P

Tutorial Programs

. /

"y .
Career Information Programs
. . M a

( Demonstrate Variety of interests
" - L] N

Student Sélf-awareness Programs = : .
. . ‘\
. Community Awareness Programs: to demonstrate

" s¢hool facilities, concerns, and interest in students.
- )

< o
< , \ Student Needs . . d )
<€ ',' — ~—— ——" Evaluation : = —3

ra
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Why Community Members Want To Help .
Most communnty members will want to cooperate with the schools for one or more of the fol- «
lowing reasons: - ‘Y ¢ 3
1. Involyement helps business and industry to meet their public service responsnbmtnes.
2, Cooperatlon insures a greater inputin the development and revision of curriculum guid-
'apce programs, and educdfional policies. . o,
w e, ° '
3. Participation in career education activities provndes an opportunity to better understand
2 \ and evaluate the educational effort {n terms of Iocal community, needs »
L
4. Partlc\patnon by workers results in consnderable personal satisfaction from helping students
* develop their interests, abilities, ang att|tudes
) ~ B, Participation in cooperattve educational programs results in an #ﬁproved publuc |mage of
the/rrgamzatxons invdtved, ' . M N . o
: ’
[ 3 - v \
) 6.+ Students will leave school with.better preparation and more realistic perceptnons of the ' <
world of workeand its demands . : )
- * LY
7. Most members of the cggnmunity have a genuine concesn for youth and want to do what-
/ ever they can to help h student realize hns/her fullest potential. ;
The extent to which the school succeeds in totally involving its community members in the oareer ,
education effort will, to & significant degree, determine the immediate success of career education 3
and the ultimate success of the school as ah tntegral and unteractnng part of the community (Burt '
. 1973). . -
¢ . ‘ *
3 How Commun/'ty Members Can Help . -
, The types of assistance potentnally available from the community to schools c£an be as varied
" as the thousands of existing commuﬁnty members. The limit is determined_only by the imagination
of educators, their knowledge of commumty resources, their willingness to lead the way, and their
initiative and flexibility. . . ‘ b .
”» - . B
, To detarl the influmerable examples of career education community assistance prolects would
be untealistic. However, the féllowing is a rather extensive list of activities and services thatare
- available in -most comm/unltnes Many of the activities are taken from a list compiled by Burt (1973).
. ’ . L)
- 1. Assisting in-the developrment of school policies § -
2. Helping in the formulation of school objectiyes . *
" ) ] N ' . - .
. - 3. Assisting in the development of specjfic programs ; : ¢

v

L ¥ ‘ nd i . . . . .
" 4. Providing opportunities for field trips to various businesses and industries
] .

5.  Providing business and industry personnel to schools for teaching and other services

. kS
' . P

ERIC ~ - ‘ . N

. ' s
.

-
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6.

7.°

8.
9.

10.°

11
7
12.

13

14. .

R

16.

17.

18.

49,

20.

21,

22.

+

23.

24.

25.
26.

. I'd

Asaﬁt;ng stué;nts in obtaining on-the-job.training through cooperative educationgle™
programs " . . . .

Helping ih the development of curricula relevant tp the world of work

L .y . . .o . A
_Providing industrial equipment and machines to schools for use in instruction -

Providing raw materials to schools for use in instructional programs
A
Furnishing books‘, pamphlets, and other printed material for use in instruction ‘

.

Furnishing school teachers and counselors with information on educatiopal requirements

-for various jobs
-

.’ . 2

Prov';ding_the schools’ witi} information on manpower needs

'Assisting the schools in the develop ent and use of aptitude and achievement tests

H
Evaluating the physical plants of schgols in terms of the layout, of facilities, the use made
of facxlmes etc.

v
°

Prov@mg exploratory and ¥’hands-ort’’ training dpportunities to students
¢ ¢ A,

* 7
Furnishing other instructional aids (e.g., sample kits of raw materials, fihished nroducts,
2xhibits, training aids, etc.) for use in classroom and shop instruction '
y R ' . . A ! . ~ LY ’

Furmshmg schoolgwith dtrectonles of business and mdustry resource persons

Prowdmg opportunmes for tg/chers and support personnel, to optain work expenence m
businesses and industries_ . .

™ ' .
Arranging for visits to,‘business offices and industrial plants*by teachers and staff
" N

~

’

Conducting seminars on'various topics for feachers and staff ' %

Pl

. o - ‘e T . : R :
Assisting in the management gf schools in various ways (e.g,, budget preparation, financial

. planning, transportation planning, procurement advice, etc.)

and other awards)

Providing financial support‘?‘c}nudent recognition programs.{scholarships, campérships,

Pro'\’iding public relations support for the schools and their programs

. . ) h . . /
Providing one-to-one tutorial assistance
4

2

N\ v

. ge . . . . - A
Providing interviewing, testing, and placement assistance

'}

,
Providing feedback on performance of graduates and mformatnon on continuing education
needs

-




These are some of the more commoh mmumty activities and services that can be joint ven-
. tures in career education. Offen, the most( ffective means of developing a cooperative program 1s
fof the educator to arrange for ommunity organization representatives to critique their past expe-
riences with the schools and th§1 to seek mutually acceptable methods for résolving any problems

which surface. The most-important thing is to respond as qunckly as.possible, immediately involv-
mg them in the solutien. =

1) ’
r - "
N il

Jarget Gro;ﬁs ® : - o -

s
~

The following is a llstmg\of possible target groups to be mcluded\n any community relations
and involvement effort which attempts to communicate with a pross'j&ctnon of the rural pubhcs

, ' . . GOVERNMENT AND
LAY GROUPS ® SCHOOL GROUPS PRIVATE AGENCIE’
Alumni Groups Administration e Federal Agencies
Local Businesses Board of Education -+  State Agencies
! Local Civic Groups Counselors ' Local Government Agencies
Lo Local-tndustries - : Parents Private Service Agencies
' Local Labor Groups ’ Pos{secondary Schools Community Agencres
Local Professional Groups } (Public and Private) . Special Interest Groups,
Special Interest Groups, Kudents L 88y 2
- e.g..” . Teachers and Staff i -Department of Natural
Art Clubs . Vocational Youth Groups ‘¢ Resources
Gem and Mineral:Clubs o . Foundations :
_Senior Citizens Groups . ' Veterans’ Groups
* "Alcoholics Anonymous
- Youth Groups {4-H, .
R Church, etc.) ' -

) . -
i ' . !

-« '

Goals for School-Community Coopération

[ ol : » -
Research shows that the following goals are generally accepted as realistic for the rural schoof
(ERIC/CRESS, 1972; Cinque, 1974; and Weishan, 1972). .
" 1. Toimprove the schyls’ public relations program . .

2.  To communicate feedback information from the community
<
3. To create mutual respect and confidence betwéen educators and community leaders

4. To provide experience and expertise in those areas vital to a program preparmg students
- for the worid of work

5. To assist the teacher-coordinator in curriculum development and improvement
6. To provide assistance in locating instructional materials

7. To provide one source of input for program evaluation and review, -

/ 19
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8. To provide continuity for the program in the event there is a change in teachers

9. To provide a source of employment for graduates - B
A 4 - f
L~
10. To.increase students’ awareness of the many occupations available

“
.

11. To promote personal relationships in,the community through parent-parent interaction

and in the school through parent-teacher interaction 4 -

These statements provide sufficient goals to undergird any school system’s approach to school
community cooperation. |f all were reached, the average rural school would be well or¥ its way to
an exemplary system of community relations and involvement.

N . \

One of theunderlying purposes of any phase of the career guidance program is to increase stu
dents’ opportunities to come into contact with a broader range of life role options in ordef to K

Student Benef/ts

-

1.. ncrease the hikelihood of the individual maRing sounder career decisions and

.

“ .
. 2. decrease the chance of individuals making decisions based on fack of accurate information,

emotional consrderatuons stereotypical thinking, or other negativé ihfluences.

The following are seen as important but not all-inclusive outcomes pf the school-community

cooperation effortof the career education/career guigance program: . -
1. The learner will have at hand Opportunmes for Career exploration in the commumty ac ‘
cording to individual néeds. -

)

2.  The learner will more readily gain tryout experiences related to career decision%akin?.

community.

3. Thelearner will have>eme career {occupational) placement opportunities in the rural
7

4. The learner will gain realistic career guidance information.
/ i ) \ N o,
5. The learner will have access to a wider range of systematrcally compiled human resources
and other resources.

"
M 2

¢

. A » . . . .
6. Tp#Tearner will have available opportunities for consultation with people directly involved
in careers found in the community, -
7. The learner will be exposed to a greater variety of role models related to varioug life role
options in the community. .

? - -
v

Student experiences and knowledge ained through school-communitﬁ3operation should be
used to strengthen the program to improve the quality and variety of learner outcomes and to ex-’
pand these outcomes as the program continues. Cooperative efforts must be ongoing and attuned
to the changes in student and commumty needs.

. \
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+ STRATEGIES FOR SCHOOL-COMMUNITY COOPERATION
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School~(_:omn:t‘mity cooperation has two interrelated components. These are cor:munity rela-
tions and community involvement as previously defined. The overall model for comprehensive .
career guidance program development is illustrated in Figure 3 with special emphasis on community
relations and involvement. .

Community Relations Procedures

Community relations can be described as the sum of what 8ll who know the schodl think, feel,
and act toward it. "As a process, community relations is a pIanned program of doing good and #eiling
about it 0 that a pafticular activity is enhanced. The career guidance program coordinator becomes
its official spokespetson—a liaison betw=en the program "and the community. The coordinator wili
be reporting major career guxdance events to the commumty. .

0

-

An effective community relations effort will promote several outcomes. The career gundance
progrym is likely to obtain more support from parents-and from other sectors ot the community
with a 9Qod community relations program behind it. Also, the community 6elat:ons effort will do
much to increase the awareness of student career-related problems wath.n the community. ‘

¥

~ »

1

There are three audiences to which community relations should be directed. First, there are
the community based individuals who are involved in the career guidance program itseif. They will
need motlvatfonal help_ to kee;3 i?ie;r spirits from sagging and their levei of activity high. Second,
the schoo! as‘a whole Wil! need*to know abo t #he program’s intentions, benefits, and procedures.
Mot important, commiunity relations | incyea areness on the part of the ultimate consumer—the
student—ghat a guidance program exists and is student-centered. Third, the commumity-at-large will
gain an understanding and support the program. Parents are an important sector of the community.
Through community relations they may be sehsitized to the career choice dilemmas students face.
Local busqess and !abor organizations may also become more aware of career development problems.

\ \J
Establishment of favorable opmlons where none exists, such as in the begmmng of the program,

is a key task of community relations. Once a good opinion of the program is established, 1t must be
maintained by periodically brmglng‘the program, ty the attention of the public. ’

Development of Community Relations
2 2 ]

Community relations is an integral p’art of the comprehensive career guidance program. It ts
suggested that the Program Planning Committee coordinate the community relatlons effort. In fact,
a special committee devoted to this effort might be formed.

"Oh no, another committee!’’; you say, recognizing the difficulty of getting good attendance
at committee meetings, particularly in rural areas. "People are too busy to participate.” ‘

( 1
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COORDINATION MODEL INTEGRATED
WITH QVERALL PROGRAM PLANNING CYC
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Maybe that is true to an extent. HOwever, the very nature of career guadance practically mans;,
dates sorme forum for community participation. /" . 7 | -
« The comguttee ltself should be broadly representative of your communityw In selecting mem- -
bers, you might want to use the followmg list*of catedories: . . . j
. R ' ,
1. Students {not just your straight A pupils, not just those on studgnt council) v ;"
. . . of
co r . LA
2. Parents IR . : : ‘
. Pl . an » l" ‘, » "
3. School staff (do'n’t forget non-certified personne!) . . . .
4, Representatwes of vafious vocational groupings, e. g farmmg, retail trades, publlc; service;
and similar groups . ) 9 Y . , -
N ' . '
* 5. Representatives of social or civic'groups, e:g., churches, agricuttural co-ops, Lions, Rotarys
Kiwanis groups, senior cittzens, etc. )
. ) A} . - . “
6. Representafiives of various political, trade union, and government groups ’ -

'
. - -

~ 7. Other'community representatives

" .

Once the list has been determined (fifteen-twenty hames\ personal contact should be rri%tle
Each prospective committee appointee shoutd be presented with the following:

v
- - N

1. The purpose of the community relations committee and what fupction the mdmduai Z

/ would have gn the committee .
»

2. A basic dutline of the commumty relations commiftee’s meeting schedule .
v o~ : *

3. Theintended outcome of the committee in general terms, e.g., to solve the placement
and related career problems of our student® through commumty involvement
LA L

4.  Theindividual's tercﬁ of service, e.g.; six months, nine months

After the appointees have been confirmed, the coordinator should select one of the school
staff appointees as facmta;or who might or might not serve as committee chairperson. The facili-
tator should be given necessary release time to carry-out his/her leadership and coordination respon-
sibilities. The amount of release time will vary from district to district and will depend on facters
such as the person’s major responsibilities, funds, and the scope of the problem to ti addressed. p!

Realistic time should be allowed to carry out the assignment.

-

. v . o
: The next step is the initial meeting of the community relations committee. The following list
is a suggested agenda outline for the meeting: e

]

1., Anoverview of the School Career Guidance Program and Plans N

2. Anoverview of the need for commt}nity r.elstions within the Career Guidance Program

»

3. Election/selection of chairperson (The fa il r mayffbe the chairperson.) a
. ] .
. L]
- 13 ,
¢
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The chanrperson should then lead a discussion for th% purpose\of determlnnng a workable list
‘of needs which could be met through an effective communnty relatnons effort : ‘.

-
- .

- .
One 5uggested\\rocedure for ‘arriving at this.list is a brainstorming session. Let commnttee mem-
_ bers throw oyt thelr immediate concerns regarding the district’s shortl*:o’mongs or needs and have one
. person record them ‘on a chalkboard. The need areas may be stated iz a varlety of ways— "our dis
‘ trict doeSn t prebare students adequately for entering the ]ob market “our chaldren never go on kY
field trips.” - . N ' “y

. . - .

" Phe chanrperson should Iead the brainstorming in SuCh' a way as to generate a dlverse list of
~needs. The brainstorming session should Iast long enough to generate needs hawever, it wnlfgeneraHy )
. not exceed one- -half hour. SR i A R

! v

Needs.might include the following: . . BN Ty - .

. 1.V To inform the community of.available school programs and school/student needs. )
2. To provide in-service training fof all our teachers relative to community relations.

. v '

Once needs have been identified, it is suggested that the c’Ommunnty relations committee prior
e mze therh. Guven the volunteer nature of the group, prioritizing needs is impprtant to determme
g in what area the group should concentrate its efforts.

~t
A

s

.

To pnormze needs, hand out sheets of paper and a pencil to each committee member and ask
them to number down the left hand side of the paper. 1,2, 3, etc. to the.number of needs defuned

J Then sk them to assign a rating from 1 to 5 for each need 1 would signify little |mportance'
3 would snéamfy some importance; and 5 would signify major importance. .

.
1
v, .

Héve the members harid in the.r papers and have the chalrperson total the point asslgnments for
' each need to arrrve at the hlghest pr|or|ty need(s). - - -

Once the committee has prlontlzed its list of problems, the group will split into $maller’ "thnnk -
ing’’ groups to concentrate on developing goals for the chosen problem areagSuppose the committee
agreed to focus on p/acement as a problem area which'could be addressed through community rela-
tions efforts. The smaller "“thinking” grougs,mlght ‘discuss appropriate goals in the placement realm.
Hopefully, each small group will decide which of its goals might be most workable initially in a eom-

munity relations campaign. - ‘ v

When the ’ thlnklng groups have bratnstormed fOr approximately tHirty minutes, they should
reconvene and choose the goal(s) on which to begin. . .

)
~

-

In choosnng, one strategy mtght be to salect a goal, which one or more of the smaller groups
had considered ''most workable,” and to devote the full attention of the committee to developing
more specific objectives whieh could be presehted to the school staff. .-

-

- e

Communicating with the Public

The community relations committee needs to censader at aII tnmes areas of information that
dre |mportant to the pubhc A variety of strategiés should be used to communicate this information.
By varying the strategies, a larger segment of the public'can be kept mformed on a continuing basis.

.
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§ome ideas for what should be commumcated and strategies for commumcatmg them are presented .
in Figure 4. ooy . .
- " ' - r ., ~
* ‘ : . ‘ . g
. . FIGURE 4 /
3 . . .
. { INFORMATION'OF IMPORTANCE TO-PUBLIC’
A ‘ f * V - f
’ 1. Accomplishments of Program — ~ staff * News Releases
. — students - ¢, Radio, TV
> — community, | . ’

4,
5.
1
6.
N .
7.
)
»
N
¥
O
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Aruitoxt provided by Eic:

Goals of Program

.

’ «

Needs — funds, materials, human resources,
mvolvement of commuhlty

>
¥

Problems in Implementing Progrem *

{ -

.

v

‘

Progress Reports on Program— posmve

and negative

L

LI -
Human Interest—student, staff,

community member

® Advisory Groups
o NeWwsletters

e Speakers: PTA — Service Groups

e PersanakContact
‘o
o Surveys

e Speakers

e sPersonal Contact —

Industry
o News Releases

‘® Advisory Groups -

L

Business, Labor,

-

’

® Board and Admiristration Contacted

.by Facilitator
* News Releases
o Speakers

° Advfsory Groups and Facilitator Report
to Board, Administration, Staff and

., Public

f

-

° Radlo and TV Spots
e Speakers: PTA, Servaée Groups etc._

o Newslstters
® News Releases

. ® Advisory Groups and Facilitator

® Periodic or Final Formal Reports to.
Board, Admmlstratlon and Public

o All of Above
* Any Additional

* News Releases

e Radio, TV
o Newsletters
' Handbills
e Speakers
o Posters °

>

b
o All of Above

.

.
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- The basjc way to reach the majority of the community is through the lacal mass media—news-
* paper, radi0, and television. Basic rules to follow when writing a news release follow. The first para. <
¢ ‘ graph or “lead”’ should answer the all-important “Who,"” “What,"~“When, " '"Where,” "Why,'" and

" ) "How" questions, The remainder of the news story should elaborate on these basic }acts usjng pro-
gressively less important information. This news- wntmg techmque is known as t_g mverted pyram»d"
I style. & & . ¢ .
. U WHO—WHAT-WHEN . o
< T WHERE-WHY—HOW . . .
M . v . N .\l n. - "
- . ‘ IMPORTANT - -
, ’ . DETAILS e
L MISC. . ’
, -/ INFO, - )

- )
The local newspaper should be contacted for specific guidelinges for submitting copy to that
paper. Often ySu can use a phato with a'caption line to tell your news story in the best way. A
picture is worth a thousand words.”” Contact your newspagers well in advance to learn the proper
progedure for submitting pictures. Memorize and reSpeé/deadImes for submitting materials. Turn
in copy early, if at all possﬁJie . > .

N

»

In submitting TV spot announcements, furnish stations wath a 10-second spot (21-25 words)
a 20-second spot (45-50 words}, and a 60-second spot (145 150 words) so the program and news
dwrectors can choose which one to use. Include visuals sych as pictures, posters or slides. Other
visual matenafs such as displays can be used on inteqview’ pl’ograms Y

e ) - .
", - . J

Forradio spotannouncements include a 305econd spot (75 words) and a 60- segpnd spotA150

’ words). » R

¢

>

* ‘ AR ) . ~ .
Members of the community relations committee may be called upon to make presentations to
, a variety of groups, both in and outside the school. To savé time and work, this committee should
,// have a standdrd presentation which can be slightly modified for each group.

A list of other means of Ec;mmunication is presentéd below. -
. 1. School Newspaper y L. 6, -Su‘ggestion' Box
' 2. School Public Address System 7. Bulletin Boards
3. Staff Memos g Li;)rary Displays
4e  Open House‘s? ) s . ' 9. Information Brochures )
’ 5. S;;eakers’ Bureaus -10. Reports. ‘
) * Commun/ty Relatidns in Action - ] '\ ’
) . Community relations sells the program and generates support To do its work effectively, the

« community relations committee should develop a plan of action including a timetable. Below is a

. N . . \ . .
o " t
. R
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list of events when it is imperative that some type of community relations work be done using tipe'
many strategies available.

\
»

. 1. The Introduction of the Caréer Guidance Program — This is the tamg when;2 he committee
should generate as much publicity as possible to get basuc informatn across and to form

a good opinion of the program. N .
) . ‘ ' . ¢’
: 2. Announcement of Career Guidance Program P/annmg Committee Membership — A news
release and photo would be helpful. )
Y . . .

knowgwhat is occurring and why. As results are summarrzed and needs are klentified,

' 3. . Neecj?ssessment - When the school is colIectung information, the cbmmunity should
they should be shared with the community.

N

. . : . Y , :
4.  Objective Deve/opment — The important fact to.transmit is that, the program staff has .-
defined student problems at an understandable level and has adentnfred ways and means
-of overcomlng‘needs ’ .

1.

5. Resource Assessment — The intentibh is to make the community aware that the school
is assessing and organrzrng community resources.
6. Pfogram /mp/ementat/on — During the deveIopment and amplementatlon peraod there ¥
should be progress reports on items of interést to the public. - | . :
7. Program Evaldation — The communrty should be one of the audiences which receives
evaluation results. Such results will promote communlty understanding and support.

. Effective community relations is particularly important in the first year of career guidance pro-
gram development As programs become establistted, there is a tendency to overlook the-need for
contrnued community relations. Therefore, it is recommendec{ that plans for ongoing community
relations are constantly in the minds of prpgram planners. -

‘ [ . ‘{
Community Invofvement Procedures o

(S e

1

Community involvement is essential to the school’s career guidance program. Many dlfferent

types of activities are aimed at bitnging community members into direct contact with the students,

staff, and school. Communnty involvement consists of three major groups of activities. The first-
' group inciudes those that brmg community members into the school. The second group includes
those which help increasé school personnel participation in the community. The third category in- .~
cludes strategies for using the school in the interest of meeting coimmunity needs. ¢ -

Increased communrty anvoIVement is beneficial not only to students by providing greater re-
sources, but also to tt}e community in providing greater service by the school. L~ v

.

.2 Commum'ty Participation in the School {

There are many ways of using community members in the school. Community partft?ipation
in the school can serve a variety of purposes. One major purpose for community involvement is to
bring community resource persons into the ciassroom for improviding and enhancrng the instruc-
tional process. ’ v .

=

-
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One approach isto focus inon a particutar theme. For example; the theme, ‘Life in the Old
« Days,”’ provides a basic topic for total school involvement. Working within this framework, local

resource people are invited to the classrooms to.share collections of memorabilia and antiques. They
could also demonstrate skills of pioneer living and relate these to.present ocgcupations and modes of
- life. ! L - - X . o .
. Using this strategy, interest is generated within.the community. It provides a vehicle for the
entire ©ommunity to be involved. The older members of the community are made to feel especially
useful bechuse of their knowledge in this area. This type of experience provides students with an
) increased understanding of alternative life styles, as well as the changes that have oocurred over a
pqnod of time in various occupations. Th‘e«\entire school cdn coop%rate in this activity to bring in
a greater wealth of resources. A second approa'qj may involve an individual teacher using an indi-
vidual resource person in a particular subject-matter area or classroom activity® e

Some ideas fdr resource people in elementary, secongdary, and postsecondary schools follow.
. Ttys hist is only suggested and in no way i1s meant to be C mprehensive. The'situation and imagina-
’ tion of the Lo_cal teacher will suggest many more as that individual examines local resources.
v ° '
.. Parents and other family members are amoﬁg the richest resources for elefmentary school stu-
dents. Younger childrer*very much enjoy the attentiof they receive as a result gf their families|
involvement. Some means of capitalizing upon these children’s enjoyment might be:

>, 1. -parents sharing occupational or leisure-time skills (demonstration of simple crafts, e.g.,
y knitting and Garpentry) . : '
™ . . ~
2. parent-organized and operated énrichment programs ¥OFe small'rural school district .
used a collection of art prints that were presented to the class by parents. Each class-
room was allowed to keep the art prints for a orig-month period following the initial
r . presentation. During this month the teacher, was™able to use the prints for creative *
writing, history, art appreciation, etc.) . .
3. presentations related to trhvel and other cultures (movies, slides, ethhic clothing, etc.)
. - " » s
4.  older family members sharing ther life experiences (talks, (%;nonstraﬁons, photo albums,
etc.) ' v ’
‘ P oo - . 2 :
5." ingoduction to various jobs found in the community by various family members de_
" # scribing and/or demonstrating jobs ¢ .
Other resource persofinel from a variety of sources will be of invaluable help to the‘elementacy :
teacher 1n promoting career awareness among younger chijdren. Presentations may be obtained )

)

. .from any of the following organizations: e ] ~

1. . Natural Resource Agencies l Q .
s . _ o Forestry Service ~

: « Soil Conservation Service _ : A\l L - ,
. ¢ State-and Local Parks - :

2. Service Agencies -




e American Career Society ) -

e Red Cross .
¢ Humane Society

L . >
3. Law Enforcement Agencies . .
¢ Police : S
¢ Sheriff ) ;
¢ Highway Patrol ’ - a
. e Fire Department o co
o Federal Bureau of Investigation ’ . .
4, ~Citizen Groups ’ )
. e League of Women Voters. R T
e Common Cause - s o '
* o Amerigar Civil Liberties Ynion N i
o Garden Bigbs =
o Consumer jon Groups ' . M
T e Lodges and Fraterna ps . )
e American Légion ;
[ ]

Daughters/Sons of the American Revolution

. P

Many of these agencies have already prepared special presentations suited to elementary school
students. Some examples are presentations by the Red Cross on basic first aid and specially prepared
materials available from several telephone companies for interpersonal skill development.

Parental involvement at secondary and possibly even postsecondary levels may still provide use-
_ ful input. However older students are lesgreceptive to having their parents come to the classroom.
Teachers may have to identify community resources through means other than the students in their
own glasses. At the postsecondary level,-parents may sxmply not be available because of geographic
separftion. The use of resource personnel in the higher grades presents sofhe additional problems.
The resource person may not be available during the hours that teachers have their classes scheduled.
Other problems such as reluctance of lay people to address an older audience may also be present.
The arrangements for using community resources, therefore, frequently requires greater detail in
planning and coordination with the resource person. Some suggestions for using resource persons in
secondary and postseoendarv set;ings‘follow: ¥ -
1.~ Foreign students may be available from local universities or churches and may be brought

into the clas%{oom forunderstandmg d;fferent Cultures.

«

2. Driver educatlon teachers may WISh to mvute’ﬁt\rolmen judges, highway constrpéfon and

, maintenance engineers, auto mechanics, etc. N
s ’
her public and private agencies and organizations in the community which could well become
involved are: . . ] M
f ?
1.+ Utility Companies TS ‘

s

- e electric

® gas .
' 3 telephone




‘2. Communication Agencies ) -

o. local newspapers  ~ ’
o Jocal television and radio stations

‘ 3. Service Agencies , ; ' -
] S | L .

planned parenthood ) a .

governmental health agencies N ot
dental clinics

speech and hearing clinics =

® & & O

4.  Government Officials

K

® mayor - : ’ .
® judge

® city Qouncul P .
The above listed suggestions are important in helpmg in the identification of talent that enriches the
school’s unstructlonal programs .

There are some considerations that the e of resource speakers in the classroom wifl requrre/
The key point in the decision to involve a commumty resource person is whether of not it will help
in achieving the career guidance objéctive. Resource persons provide a mean?of bringing the world
of work into the classroom. 5

Sometimes a personal appearance by the resource person is not feasible for all classes in which
%t;e teacher may desire one. An alternative is to use recordings of presentations made by resou¥ce
rsons who have spoken to other classes< .. L

A Iocal community directory provides one of the best sources of information for selecting an
appropriate resoyrce person. Another is the yellow pages of the telephone directory. Care should
be taken, however, to avoid the overuse of any particular individual who has agreed to serve as a
resource person. Also, a person who has agreed-to serve hut is not used may lose interest. In arurfh
school district, the use of resource persons can be relatively easily coordinated. One suggested tech
nique is simply to post the day and time of the ccmmunity resource presentatuon ona staff' calendar
so that all staff members W|1| be aware of the presentation.

X

v

If at all possible, a planning.meeting or telephone interview should bé set up between the teash !
er and the resource person. This meeting will enable the teacher to get background information on
the rgsource person as well as to provide the resource person with the obje¢tives to be achieved.
. . \' C), * .
Related classroom activities should be scheduled prior to the visitor’s arrival. Or(e‘student A

. .should be selected to serve as a host or hostess to introduce the speaker to the class. This student

should also make certain that the visitor has assistance for bringing in any needel materials or equip-

ment.. B ‘J *

The resource person’s visit should always be followed up by a thank yau note as soon as pos-
s:ble after the presentation. If the person has no objectaons the teacher may Wish to furnish appro-
pfiate information to the community relations committee so that publicity can be generated. The
kinds of basic publicity information needed are indicated earlner in this chapter under Community
Relatians Procedures

R

-
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Community members can be brought into the school to provide various other services. Some
sliggestions follow. .This list is in no way complete, but it can be expanded to suit locaI needs™
1. Tutoring (In many cases community: members are-able to provide this form of assistance.
Commumty members will have to be provided with some training to perform effectnvely )

. . ~

lerary a|des s

o

3. 'Drivers or chaperones for field trbpg_—" .

4. Providing instruction in areas not offered in the regular curriculum .
5. Luncheqn, study-hal! and playground aides

- 6.7 Assisting in the administration of various fé&fv’and other instruments {achievement, pref-
) erence, surveys, vision) .

7. Room mothers §(Freqﬁently one or two parents volunteer to agsist each individual class-
room teacher throughout the school year.)

8.  Athletic activities ' !

9. Minor repairs and maintenance .

»
Another strategy for bringing about cgmmunity-school involvement is the use of a small group
of interested individuals to help solve a specific problem. Parents and other interested individuals

" can serve on advisory coyncils for program planning or be involved in work groups. Some tasks in

which these work groups can assist would be in the development of & comprehensive career guidance
program inefuding }

L
1. Needs identification L// .
L
2.  Objective developmente . .
3. Resource identificatiorrand assessment .

»
4.  Strategy development (e.g., community relations, classroom activities)
' .

. ' ~ .
o s

5.  Evaluation 7
" //’l T
6, Staff develogment’, ) -

S/ p
Comrfiunity participation in the school’s program is brought about in other ways. For instance,

.

parent teacher conferences are used to develop a better understanding of each student by the teacher.

At the same time the parent is informed about various school activities. All too often teacher? use
parent teacher conferences only as.an attempt to deal with what'they perceive as student problems.
A tremendous opportunity exists, however, for a two-way communication process.

Additionally, community members are willing to contribute at special events in many ways.
This is often the case when community members are not able to provide support on an ongoing
basis becuse of limited time. Community interest, is likely to be especially high because of the

o : g
K .31 ~
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large number of individuals involved and the novelty of the event. A few suggested types of events
in which relati;@ly.large segments of the community may become involved are.
A

~

1. Career Days ’ . - - R
2. School Fairs . Lo

* . 3., Dramatic Productions "N _ :
4. Job Fairs o ‘ e

5. Leisure Time Fairs_ ' < / '
v M .

Because of the broad nature of these events, the public may\beco/me involved on a variety of
levels. For example, for a Career Day an advisory committee member ‘may be involved in planning,
some emEloyers may be actively giving a presentatign, and many ?arents may simply be in the audi
ence. ' N

. . . 1
School Participation in the Community ) Y .

The school classroom can provade only a limited pgt of the educational experiences necessary

‘to meet students career development needs. Increased participation in the community will provide

new learning experiences for students and school staff. One method for extending educational ex-
periences into the community is the field trip.
] ® J
Field tnps are planned activities that take students and other school personnel to an out-of-
school locatlon. The field trip should be designed with specific ed&.ucatlonal purposes in mind.
% '] f

Depending on the career development objectives to be mét, the age or maturity of the students,

and the nature of the chosen location, a field trip may involve small groups of students, a class, or
the total scyool. Itis important to note that the same resource can be visited with different groups

to reach difierent outcomes. An exam'ple is provided in Figure 5.
.

.

Real life situations in the communily often provide additional motivation and are stimulating
to both staff and students. Many activities in the classroom become more relevant following a com-
munity field trip. Effectively-using field trips requires considerable ﬁlannmg effopt These consider
ations in€lude the following steps:

A

1. Obtaining administrative approval * - .

%‘ Arranging for tranSportatton * ’
4 -

C{ Obtaining parental permission .

4, Makmg contact.with chosen locations to help personnel jn working with students

5.  Arranging for chaperbones - ) ' s :
6. ,Confirming date and time with hosting resource site - ‘/
. 22 -

~
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w POSSIBILITIES FOR THE USE OF A SUPERMARKET :

AS A CAREER EDUCATION FIELD TRIP

¥ . )

Elementary § -
1. To define the roles of people who work in a supermarket

€y
2. To determine the importance of the supermarket to the community .
A A
3. To demonstrate concepts in consumer education (how to find Srticles in the supermarket,
“tomparison of brands, reading labels, packaging, nutrition)

3

. . .
_ 4. To determine the personal and educational-qualifications necessary for various super-
! market jobs
5.  To determine the sousce of products in the supermarket and the jobs involved in produc-
| tion and distribution - ' .
6.  To determine community attituffes toward various jobs (values clarification)
( 4

! : : -
.

- , . . \
1. To determine the attractive and unattractive features of various supermarket occupations

[y

Secondary

2. To estimate consumer cost (unit pricing, profit margin and operational costs)

3.  To demonstrate concepts of consumer education (cost and quality comparison, adver-
: tisingtechniques) ' .
v, i .

4.  To-explore space, lighting, and design features used in construction p
L J

Se

5. To compare a chain grocery with a.small locally-owned grocery {competition, price
structyre, produets offered, jobs\avgilable, wo;king conditions, community acceptance,
marketing practices) - .

W

——

6. :i'o know health standards and laws affecting operation .




3 Omr—

. N ¥
7.0 Preparing class for the trip which includes rules of conduct and safety R

8. Collecting money for any expenses to be covered

After prehmmary arrangements are completed, the_time immediately preceding the fnehﬂ'np
gives an opportunity to complete the follow&rfg

‘ -~

1. Recording the r;ames of all participants and informing th(administration of participants

-

4 -

2. Using trave! time to the site for additional last-minute preparation .
al . . \
Immediately following the field trip is an opportunity to the following:

’

1. Discuss, the experience and prepare for class discussion T

2.  Underscore important outcomes of the experience for the participants thtough further

discussion 3

3. Express appreciation of the entlre group to chaperones (

In deciding on a field trip it is important to realnze the wealth of possibilities that exists in most

rural areas. Some suggestions are included to help spark the generation of further possibilities.

1. Studios of Local Artisans 4. Mines and Wélls
e pottery > . ® coal
® cabinet maker -~ ® strip, deep .
® glass blowers ® jron
® weavers - ® salt
- * oil ,
- 2. Local Historical Sites
5. Local Businesses ) J
® brick furnaces . 4
e company towns & grocers
. ® canal locks ® supermarkets
o {rdian mounds ® dry cleaners .
® cemeteries ® newspapers
e dump sites o florists
e fisheries e greenhouses
e wagon trails® e veterinary clinics
. ® restaurants
: 3. Farm dperations X e lumber mills
AN e beauty salon, barber sh0p
‘ o dairy e banks »
i ® sheep shearing .o doctor, dentist, Iawofflces
® grain elevators
e cotton gins 6. Larger Metropolitan Areas
e truck gardening ' o -
e State House
® museums
® libraries
¥ .
24
34 !
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Larger Metrt#politan Areas (contd.) 9. Local Institutions
b # \ ' .
® 200$ . .-, o' higher education
® stores : e hospifals v
e prisons
Governmental Offices and Meetings e churches
. ® synagogues
® police statiop ) ’ ® nursing homes p
® fire station
® city council meetings .
® township trustee meetings 10.  State and City Parks, etc.
® public health office
® social security office ® caves '
® internal revenue office # nature trails '
® courts ® ranger station
Y o fire and lookout tower
Utility Companies 4 o weather observatiorr$tations
. . o light houses -

® telephone ® beaches
® gas -
® ¢lectric . .
® water
M -

S

Some other strategies for involving students and staff in the commumty to enhance career
guidance follow:

1.

City Govemment Day — Students assume the roles of local officials on a designated day
each year. This experience provides them with the epportunity to learn first-hand many
of the responSIbllmes and dutnes of these officials. The sharing of these experiences in
the classroom will contnbute to the knowledge gamed by all class miembers of municipal
service occupations.

Hands-on Experience for Students and Teachers in Work Settings — Students may gain
this kind of experience through formal programs, such as cooperative vocational educa-
tion'programs or occupational exploration, if available. They may also obtain this expe-
rience through part- time jobs, apprenticeships, or informal experiences arranged by the
teachers. Staff may gain these experiences through school-initiated programs possibly
arranged through a workshop. They may also initiate their own employment during the
summer months in various work settings. Sometimes, one-day work experience programs
can be arranged with local busmesses and mduqy. The Chamber of Commerce §"a good

source to contact.
’ . /

Rural-Urban Student Exchange —, An excellent technigue for initiating this strategy would
be a rural-urban pen pal club. The teacher, community relations committee facilitator, 'or
school administrator in a rural school could arrange with an urban school to promote this
undertaking. The desired outcome would be for rural and urban students to visit each
other’s communities in order to expand the experiences of both groups.
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} Using the School and School Groups for Community Benefit : ?

4 -
The schookshould not be an isolated area of the community’ that is only open or used during
school hours. There are manyRuseful possibilities for building or property use after school is over
each day or during the summer* Some community uses of the school follow:

19

1. Holiday Celebrations 5. Dances P
’ 2. Fire F"revention Education 6. Banquets
3. Community Education Programs 7. Athletic Events
) 4, Civic Meetings . . ( ‘ - . o

Another useful method for extending educational experientes into the cqmmunity is by en-
. couraging school groups to serve the community. This service may consist of many different types
of activities, as follow:

1. Community Beautification Projects 3. Student Exhibits
' e picking up litter or trash. e window displays
- ® painting e art exhibits ,
) ¢ ® repairs ~ ' ® posters )
e planting i .
e cutting weeds and grass 4. Volunteer Service Programs
[ J N

decorating for special occasions
. hospital aides

child care services

tutoring :

public opinion potling

assisting in emergency situations

2. Entertainment )

3
A

® puppet shows
e plays and musical presentations for
' pre-schooiers, hospitals, nursing ,
homes, etc. !

The preceding possible uses of the school and sehool groups illustrate that community involve-
ment 1s not only ‘‘what cag the community do for the school?’’; but also ““what can the school do

. for the community?”’, Co nity Involvement is a large undertaking that should befmutually ad-
- Nliantagews. Involving the scPipol and school groups in community service will benefit both the in-

ructional program and the community relations effort. |n addition, the groups served, e.g., elderly,

ill, pre-schoolers, will derive benefits from services othérwise not available.
»

- -

— - 3

s
-




CHAPTER IV

s

EVALUATING COMMUNITY RELATIONS
AND INVOLVEMENT IN THE RURAL SCHOOL

At the outset, the person or persons responsible for community relations and involvement needs
to know why the program should be evaluated. The following points and questions provide sufficient
rationale:

, . $ .
1. There is a need to khow If the goals of the program are being met.

® Are we communicating the ideas intended?

® s.there an area which is not understood? (if certain areas are weak or misinterpreted,
planners need to know.) . '

® Dd the support and enthusiasm decrease in some area? (if so, planners need to know

why.)
¢ \‘N

2. There is a need to know which methods and/or activities are most-effective. .

® Do certain activities ""turn people off” or antagonize them? \Q .
® Do some activities generate considerable enthusiasm?. (if so, it is important to know
which ones.) :
! .

-3.  There isa need to know if support for the program has increased.

® Following certain activities, has support for the program increased? (it is important
to know which activities gained support.) ‘

® What adjustment of activities can be made on the basis of support? (It is important
to know which ones can be adjusted.) '

Evaluation must be accomplished within realistic time budgets. Some specific concerns follow.

®  What instruments may be used? (A suggested sample questionhaire is shown on pp. 29-
38.

3

®  What evaluative criteria may be used? (Goals and objectives form the basis for the cri-
teria. Behavioral objectives will make for quite specific criteria. Some goals and objec-
tives are |isted.) . . ‘

&  Who may help in this effort? (Consisten,f: with g"ood educational practice, students in
certain classes may. well provide aWn@ at various points or even take responsibility
for the entire evaléative effort. Figure 9 on page 44 and the indicated list of student
involvement on page 54 will provide many hints on the use of student help at critical

e points in the evaluation process. Figures 7 and 8 on pp. 42-43 will provide help in
training effective student interviewers.) . -
\ . 27 .
[ ] Fy //‘
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Aruitoxt provided by Eic:

-

. " N o 1

Evaluation makes the school accountable for its actions as well as serving as a basis for justify-
ing, abandoning, or modifying such actions. Without proper evaluation, accountability ts impossible.
The school i1s not able to justify efforts and expenses unless there are some means of providing ac-
countabifity. .

Another purpose that evaluation serves is as a basis {for further development or improv‘emént of
the community relations and involvemenyt efforts. Evaluation results serve as a guide for b{inging '
about these improvements. There are several critical times during the development &t which evalua-
tien helps to determine the progress being made. The evaluation results will aid in further planning.

P ¢ VIt

Involvement of community members and/or organizations in the evaluation effort tends to
strengthen the bond of school-community dooperation and adds increased support for the'school’s
career guidance program. Community input also spreads the responsibility for program success.

-~ - r -

. ;

Goals for Evaluating the Community Relations and Involvement Efforts , ] t%i .
4 .

e based on the goals established for the effort being evalu- f’,"""
serve to guide the community relations and involvemé&ht
N 11 are condensed here to provide a basic framework for

Any well-planned evalfiation mus
ated. There are numerous
efforts The many goals indi
structuring the evaluation.

AN 4

1. To gain increased support for the school’s curriculum with specific focus and attention
on its career guidance program .

2. To gain increased understanding of the school’s curriculum with specific focus and at-
tention on its career guidance program ,

3. To provide a better understanding of the needs of the school and the youth of the com-
munity

4. To increase the quality and quantiw'of community member participation in the school
program and especially it career guidance activities '

.

5. To promote increased involvement by school personnel in community activities

Behavioral objectives directly tied to the specific community relations and involvement effort
being evaluated, should normally be deyeloped for each of the above goals, e.g., an objective for
goal 4—""The school will carry out, during the coming year, at least two special events to demon-

(strate student accomplishrents in career education. At least 20 percent of the students will have
one parent attend.”” This will significantly simplify the evaluation data although the instrument may
become longer.

Because of these factors, the reader is simply reminded of the desirab¥jty of developing be-
havioral objectives. Evaluators are referred to the handbook Behavioral Objettives for further help,

The foliowing Sample Questionnaire provides suggested questions for each of the five listed
goals. This sample is included to demonstrate how each program goal could be evaluated through
the use of several specific questions. The questionnaire is much mote comprehensive than any
school may want to use, so it Is suggested that only priority items be selected and used.

.

™
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SAMPLE QUESTIONNAIRE

v
.

-«

GOAL NO. 1.

To gam increased support for the school’s curriculum with specific focus and attention on its _
. Career Guidance Program - - -

1. . Did you vote for the last levy?

Yes No

«Comments ' ’ -

2. Wilt you¥ote for the Ie\;y coming up in (September)?

/"i-,,\ ‘ * N
“Yes ) No . ) - ’
N . \
Comments - - \

3. Would'you support salary increases for school employees?

Yes No : "’ Y -

Comments
~ Py . i LY
“w—
4. Would you vote for a bond issue — 4 . e
To build a new building? ( -
Yes . No
_ o .
Comments ' IR
To build an addition or remodel the existing structure?
Yes T No ' . .
Comments
5. Did \Sou attend the last PTA meeting? “ ’ )
Yes - ' No ' ) . .

Comments ’ }




10.

1.

12.

“13.

¥ ‘. -
f
. 5
! . 7 .
Did,you atténd the last Bobdl of Education meeting? » S -
Yes ‘No - s "
Comments
Did you-attend the last (athletic) or (band boosters) meeting?
Yes 7 NG . ) L a
- . - ,
Comments _ - ) .
) - g
Have you visited your child’s class this segneﬁe'?without having ben called?
. © ’
Yes No
Comments y . i ' v
Have you visited a school on a conference or visitors’ day? ‘ '
Yes 5 No . ’ ~
— P b ' - . o~ . - - .
Comments )
/ ' P
Have you attended any of the following student presentations or functions?
athletic event Yes No - .
musical presentation Yes No ’
| E— PR 4
dramatic production Yes No -
Comments
Have you been a volunteer in the school 1n any way? .
. L]
Yes ) No - ’ @ .o . .
Comments R ”
a4 ~

Have you had any other contact with-the school in any way?

+ . . '

Yes No

———

Comments

ts your school providing you with enough information about different areas of its work?

) . -

Yes * No ) ) -~

Comments - ' S \ i

30
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. 7 / TS~
. 14. Would you be v'villing, in some way, to share y/bur wacation and leisure time with the students
in your area? - ‘ .

b ’

Yes ® ~ No

- . Comments -

15. Should busjness persons and other commumty members ceme mto the classroom to conduct a
program about .their jobs and/or leisure time?
. -

Yes No .

;
——

b 4
. Cb‘anents\A . ' _ A
. . ) . . : . T \
16. Would you,serve on a career education advisory committee in your community? ‘

Yes + No ' -

v

Comments

< T >

17 Do the actnvntles that the school provndes in the communm/ for students help them to under-
PN /stand themselves others, and the community in which they live?

-
~ -~
-~

Yes " _No

‘
0y

Comments _

8. . Are you aware of the opportumtnes the school prpvades its students in dd to gain special

job-related skills? . i -
. * N
Yes No
- 1] . )
¢ . - . M ¥
- Comments 2 . \
a ?
- q L]
» /‘\ ’ '
- GOAL NO. 2 ~ ) (
T = - - .o W~

To gain increased understandingﬁfﬁ school’s curriculum with specific focus and attention
on its career guidapce program

- .
v . L
-

[}

- B -

‘

1. Has%gur school provided you with enough information concermng the following agctivities

) in order for you to make a_decision to become mvo!ved?
“e PTA _ - Yes ' | No
. aqvisery'counci!' .  Yes ¢ - No .
. e athletic (band booster) - - Yes ~No !

Py




R r ‘
Q - ¢ .-
~ , ®
. ‘ , / -
% . ¢
¢  other org}inization(s) in school Yes No _, \.,
/ . '
.~ Comments
» . 7 B
2. Would you participate in a workshop to learn more about the following?
-~ . . ) ~—
St e  world of work Yes ~ No ” ’
= o , - \ﬁ . . V4 N " "
’ e  ungraded schools  * SRR Nb. . o7
®  special programs to help” < o
L individual needs S Yes No ) 0 ]
<o . - v 4 {
L. Comments .
) o s \
3. * Would you be willing to volunteer for any of the following? (check as many as desired)
T o/ Cufgteria aide : - / Y o No » ’
SN ra 3‘? 1 e _ .
- e  study hall monitor * Yes - No
- , ‘. L
e _ playground aide - ‘ Yes ) No ~
= s S I et
SRt o  |unch room dgsy Yes f- No
> e  teacher’s aide (correct papers, '
- help in classroom etc.) - * No ~
- ] L - — . ‘é
. . v
® t N Y ‘ Y No
- o &) o . E— — A
. asﬂ?{m fleld trips ‘v .. VYes . 'No = d
o . - . - ’
‘ o teach miRi-course . Yes \ No : \ !
- Comments ‘ ’) )
' - ’ N - ’ ¢ 4 )] & /
GOAL NO. 3 - ] ‘1 N
- ,/ ! , ! \\\\ ! * s
To provide a better urfc‘jerstanding of the n'éeds'gf t”hp school and the youth of the commu'ni/t\/
A -‘----; - & i - eme
—~ - ’
1. Do you feél your school has provaded enough information for you to understand the nege\ds of
,’\\ the children in your community in the following areas? - A
- " \ ’ . . " W
. e  health Yes No N
h N ~ ‘ ) . , ~ . ~ . N \
® social . . : @  Yes -, » No_" ]




® . academic _ . Yes No # \
™ . ‘ . h
®  work-related areas Yes No
«
» Comments
- ' Y

2. If you answered no to‘one or more of the above, what would you suggest to make it easier

for you to become involved in meeting these needs?

Comments, . '

»

. " .

»

3 On the basis 6f commufiications from your school, do you feelsthe school 1s meeting the needs ~\.C___|

\of the c{i’};; in your community in the following areas?

*
#

@ health Yes
4 v -
. social ) Y.es
. ) . #
®  academic - Yes

—

-> oy
. \;@m\:isk—related areas TN Yes
- ents ‘ } i el

\
No _.
No
No

o

4. * Of the methods,of providing you with informa‘tié‘rf/ which of the following do you feel are

. mostsuitable? List in order of preference (1—highest, 7—lagast).

- v

®  personal interview
LY

, vy
¢« e guestionnaire =
;e L -
¢ phonesurvey 3 ‘ : .

¢  regular meetings called by organizations

— -

L

special meetings
Y

-~ &  newspaper feedback ballots

hangbills )

ey,

’
[




5. Has the ?hool s dttempts to communicate With the commumty (needs, actwmes successes,
. plans, etC.) proved valuable to you? N :
g Yes No
v
COmmentS * N ™ ’ ) ) ,_‘ U A]
- N
i z
- \ .
GOAL NG» 4 . -

’

i To increase the qualgty and quantity of community member part/C/pat/on in the school pragram
and especially its career ghidance activities. .
\7 . 4

J U SN PREREP SR VAN SRS P PO P P P YRR SRR eI E L L LI LE R it

1. Has the information prquvided you this year dealing with the school’s career guudance prograrn
Ied to greater personal interest in future school participatieni

Yes No—

oﬁ —. v - ‘
q - H 2

Comments

. ‘\ 2. Has the information prqvided you led to greater understanding of the reason for and ways of
participating in the school’s efforts?

Yes . No .
VI
Comments

3. Has the information prowded you led to greater realization of the benefnts of ingreased com-
muniity participation in school affairs$

r‘Yes % . No ’ * iﬁ R \

Comments @

4. Has the information provided you led to greater |nvc?f@ment of your friends and associates

in schoot¥areer guiddhce activities? 4 ~
Yes - No ) )
Comments

5. What are some of the current reasons that may keep yo{: from volunteerin{j more time to your

school? (check all those that apply.) ..
N %
e Lack of time * . ) .
t . —
e  Family responsibilities_ . v . B !
~ . B ’ . -

. Lack of information
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ERIC

Aruitoxt provided by Eic:

.

\ B S N
®  Thirlk others are better qualified . / ’
e  Feel education is job of educator? . . . .
e  Schdol staff un.willing" tc; Iiste? to my ideas Vs
e Do notknow school staff ) ‘
° Transportat;on : .

®  School doesn’t want my help

6. What factors might help encourage more community participation in school affirs? (Check
two that are most important,)

e  School needs seem to fit my qualifications

° Volunteer work can be scheduled around
my other responsibilities .

‘e Information about how | can help
. 7:“ S \&: _ . -
° Recog,{ition given to volunteers ™

e  Transportation ;.)rovi'ded

-

° Other

"

7 What are sorne of the<ways in whieh you feel community members could assist 1n the school’s
career guidance program? (Check as many as seern appropriate:) .

-

‘e Field trﬂgs coordination \\

¢ -° L -
L] Orf-the-ja?b experience . - .
0‘ Advisory group} )
+ &  Planning ' .. .

®  Helping teachers ¥

Serving as resource person N\
e  Donating materials - :
& Providing job information
- - ra
e  Providing community information
e  Providing advice to students .
: »
- N 35
\ ' 45 -
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Helping develop school policy
e Helping develop guidance prograrh objectives
e  Developing curriculum
. Provid'ing equiprr;eft and tools
e  Furnishing books, pamphlets, etc. ' o .
e  Providing job reqt_li‘r’ement information . '
] Providing manpower information
e  Providing adviCe on‘ facility use , v
. s, Providing exploratory experience
. P'rovidmg work experience for staff
. Providing tutorial help ‘
. e  Providing placement assistance.

3

L Providing feedback on performance or school

’

e  Helping in student recognition programs

P e  Helping with in-service programs

e  Other

Of all the above items, please underline at least two in which you would participate if asked.

< .
« ° \ ¥ \
GOAL NO.5 . ‘

To promote increased involvement by schob/ personnel in comr'nunity activities.

""""" " i ¥ """""'“"" k“

1. Do you feel your school personnel are sufficiently involved in the affairs of your community?

.

' e ' teachers Yes . = No
° administrators Yes No ~
) ~e  students Yes No

Comments




2.

L4 teachers _ .

- -
- - - - -
- .- - - _

Indicate some ways you feel your school’ s personnel should be involved in the affasrs of your
community. - .

- -
~

\
. administrators
8
. students -

\

‘ ‘ . . .
What steps should\be taken to improve schodl personnel involvement in community affairs?

B o

i

- - - B v . - .
Have you been involved with school personnét who were participating+n nonschool, as well
as school-related, community functions?

e

Yes No

_—

Comments

What are some of the ways in which you feel educatlonal staff could partucupate in assisting
community representatives to meet their needs? (Check as many as seem appropriate.)

e  Giving advice eeaLgovérnment officials

e  Giving advice to business and industf'ial leaders
e  Providing in-sgrvice for community leaders

e  Explaining school programs . ~

e I|dentifying Iokcral community problems 4 .
e  Speakingto commurﬂ’y groups

o  Arranging fof school visits

®  Promoting effectiveness in community involvement

¢  Serving as a local government official / {

. Other -

37
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What are some of the current reasons that may keep faculty from being more involved in as-
sisting in resolving community and s@ff needs? (Check two that are most critical.)

. Lack of administration support .

e  Negative attitude of colleagues

e  Previous unguccessful experience Q -
. Y - ‘
e  Lack of time
+
e  Other .
What factors might help encourage more faculty and staff participation in community affairs?
{Check two that are most important.) - -
e - Recognition ~ .
. Support of administration

e Ability to see value in results

e  Understanding of community needs

¥

L Community representatives initiating request for help

Other __~
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}'echniques for Collecting Data

-
[}

Once you have determined What it is that you want to evaluate (goals), the next logical task is
deciding how you will collect the information. There are numerous techniques that may be used to
gather information. Six methods for collecting information follow:

1. Interviews .

2. Questionnaire Survey . \ %

3. Phone Survey ) . at
4,  Regular and Special Meetings of Community Organizations r

5. Newspaper Feedback'Ballots

6. Handbills v

Interviews
There are several ways of collecting evaluation information through interviews. The foilowing .
suggests two major ways along with ideas for the approach%gg.gﬁight use for each.

[
A

1. Personal Interview

N Face-to-face . B
3 - - 2
on the street . .
at community gatherings

doer-to-door b :
2.‘ Telephone

° Random group ) -

’

e  Selected special group

.
L}

No matter which technigue you use, the personal approach and contact are important. These
. demonstrate your commitment to get personal opinion and ideas from the community. Personal
approach and contact show that community opinions and-ideas are valued.

In both approaches, you might want to consider how to strdcture the questions and how ° -
opinions should be collected. While there are several ways of structuring gsestions for interviews,
two will be addressed here as follows: .

1. Open-Ended Interviews — This type consists of a set of questions which give the inter-

views direction, but still allows for freedom of response. It allows the interviewer a
chance to clarify the questions and be certain the answers are understood. Cautions in
using this approach are that the interviewer may load the questions by reacting or by
a tone of voice that sways the respondent one way or another. A more important dis-
advantage is that it becomes more difficult to tabulate data in this form for later-use.

4
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’ 2. Structw”é&/nter;/ews — Structure provides the advantage of limitihg the choice of pos-
sible answers. For example, a yes - no or Likert type scale (54 3 2 1) may be used. It
is possible to record the answers in a more systematic and objective manner. These data
are, thetefore, much easier to tabulate and analyze. In most cases respendents tend to
answer in ways that they perceive will gratify the pergon asking the questions. This fac-
tor needs to be considered in preparing for the interview. Sample questions for struc-
tured and open-ended approaches to evaluation are shown in Figure 6. Helpful hints for".
conducting an interview are presented in Figure 7. Suggested instructions to guide the
personal interviewer in punctuality, self-introduction, etc. are provided in Figure 8.

*

’

Questionnaires

The major advantage to using a questionnaire is that a large number of items may be evaluated
__at thesame time and in a concise, structured manner. A well-constructed questionnaire will yield
" data which are readily tabulated and analyzed. It probably will not be necessary to uge the face-to-
face technique in all situations. Questionnaises may be d|str|buted by mail or left in public places
to be picked up at random and answered by interested parties. * Questionnaires are usually the basis
for most other techniques used in information gathering. A sample questionnaire was provided in
the section discussing goals for evaluation. This questionnaire may be used to guide the evaluation
of any ongoing community relations/involvement effort. A local community may use this instru-

" ment as presented or modify it to suit its special needs.

Figure 9 illustrates the various publics from which information is desired. In addition, it sug-
gests the three best techniques for collecting information from each of these groups. The manner
in which4nformation might be gathered is also indicated. For example, in dealing with parents it
is suggested that a personal interview by the student is the best approach (1B). Another suggested
means for obtaining data from parents l\i a structured questionnaire (2A).

Suggested considerations for some of the publics follow These should be kept in mind. when
\ constructing the questionnaire.

. 1. Parents — This group will probably be the easiest to contact because of their d|rect con-
cern with the school

A »

2[ Business, Government and City Employees — Because these people are busy in their jobs
and free time is probabfy fimited, questionnaires should be concise, to the point, and
limited to a few important questions directly worded.

. . . \

» 3.  Media — |f you plan to use the media to gather information, be surg of what information
is sought and tailor your questions to gain as much favorable publicity as possible. A
poorly constructed questionnaire can result in bad publicity and negative public opinion.

4. Administration, Staff and Faculty — These are your team! Get as much input from them
as possible. More questiops and those of an open-ended nature are suggested for this

3 group.
. Phone Surveys

Phone surveys are most appropriate when a small amount of data needs to be gathered quickly .

or when assistance is in short supply.” It is important that care be used in making a phone survey.
Points to be considered include v

— i

~ / 40
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+ | FIGURES,

SAMPLE QUESTIONS FOR THE STRUCTURED

AND OPEN-ENDED APPROACHES TO EVALUATION

—

I.  Structured

1g In my opinion,
many teachers are
currently making
effective use of
the community
resources made
available.

I, Structured

1. | feel that the
- school attempts ~
to communicate
current events,
needs and plans.

.

Strongly Dis-
Agree Agree agree
@
Effec- Ade- Not
tively quately E ffectively
€
41 )

e

51

Il Open-Ended
¢

1. In which way do
you feel teachers
could.improve
upon the use of
‘community re-
sources made

- available?

Il.  Open-Ended

1. How do you feel
the school can
better use the
newspaper to

4 communicate
wjth the com-
munity?




At
—

.

1.

V.

. introduce purpdse of interview.

v FIGURE 7

INTERVIEWING—HELPFUL HINTS -

]

Preparation

. Make appointment. .
e  Select quiet, comfortable place.
e  Dress appropriately for the setting.

e  Attempt to go to interviewee for interview/

Opening

e  State who is sponsoring the interview.

e Identify why and how the interviewee was selected.

. Assure interviewee of confidentiality of answers. ‘)
: S~ .

Approaches to Interviewing

.

. Be neutral.

Do not load questions.
Do not show your pfersonal,bias.

Avoid any negative or positive reactions to responses.

Avoid baiting the interviewee.

e  Be encouraging. ‘ .

Continue to emphasize importance of interview.

Continue to emphasize importance of answers.
—

.

Structured Interviews

. Explain meth/ods to be used.

Read each statement. Interviewer circles the given response.

\/.

Ask all questions in the given order.

e Get clarification of responses if necessary.
?

e  Read all statements matter of factly.

e  Follow insfructions carefully:

-t




FIGURE 8 O

SUGGESTED INSTRUCTIONS
FOR PERSONAL INTERVIEWER

Directions

Be on time! Remember your general jinterviewing instructions.

' ‘ . Introduce yourself and yo'ur purpose. L)
- .
*  Administer questionnaire. i
*  Thank the respondent, _ \
~ -~ - )
Suggested intry Stateinent
( . "Good morning {afternoon, evening). As I have already explained to you by {phone, mail,

etc.), you have been chosen at random to express your attitudes and feelings regarding the school’s
community relations effort and the effects of increased community participation in school affairs

this year.”’ .

4
-~ - . . ~
- ¢
"I will read severa) statements to yqyJ(fter each one, please tell me how you feel about the .

statement.”’ .

i
K P
.
A =

1] - -~

"Please be assured that all information will remain strictly confidential. Your feelings are
valued highly by the staff, and they will aid in our attempts to prepare our students for the worid
of work and life in general.”’




FIGURE 9

COMMUNITY RELATIONS AND INVOLVEMENT EVALUATION
(The Who and Ho®s of Data Collection)
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. . . N i o . . ’ -
1. Avoid times when peOpIe)re likely to be eating, preparing a meal, or too late at night, etc. .
o 2. Keep the conversation short (three-five minutes). . T :
« 1 - .
. 3. Speak clearly and gon,qise'ly and be willing to listen. =~ ° ' T T ) -
» -~ - . N ﬁ [ -

4. Explain carefully why you are calling.

5.  All information should be treated as confrdentnal unless mtervrewees are asked for per-’
Jnission to ?uote them. -

+

Steps for con‘ﬁucting a phone survey foIIow:

1. Plan very carefully, in advance. Structure your interview completely including a concise
(vritten eXplanatron of the purpose of your call. . »

2. Sefect your questions carefully. Base questions on a specific theme. Arrange questions
- in & logical sequence. Keep questions short. They should require short responses which
can be noted as you go. . ’
,‘ 3. Study your |nstrument well so that you can use it almost from memory. However, it
should be foIIowed item by item durrng the calls. » ,
= 4, Ask if thereisa better time to call if it appears the person called does not want to talk

"
or is "pressed. . _ s

5. Note responses and make certain all are properly recorded befgre pr%ding with the
next call. - Ty 7

¢ -
.

Regular/Special Meetings of Community Organizations o

Community, special interest, and labor groups and other organizations of this type (see list of
target groups, Chapter II) may best be contacted for collecting evaluation data at either regular or
special meetings. Regufar meetings are meetings which are held at a regularly soheduled time and
- place. Special meetings are catied for a special purpose. .- .
A presentatron planned by the Program Plannrng Committee is an ‘effective means of gaining
inforgnation from organization members concerning the effectiveness of the community relations/
involvement efforts. Comments from all participants should be welcomed and noted. The resuits
of such informal discussions can be very useful in modifying the commumty relations and involve-
ment strategies for the coming year. d
o
Feedback from discussions will help to determrne how effective the school’s community rela-
tions/involvement have been. Input by these community members will also give them a personal
stake in future program plans. Suggested procedures for preparing and conductrng a presentation
are presented in Figure 10. <
: Newspéper Feedb'ack Ballots
‘K - .
The Usé of the newspaper feedback ballot will enable the school to contact a broad population,
sample. It is not qrdinarily used to gather a great amount of information, but it can be used to find

out if members of the community have Been well ihnformed about a specific concern.
\

* v
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FIGURE 10 .
PRESENTATIONS FOR REGULAR/SPECIAL
- MEETINGS OF COMMUNITY ORGANIZATIONS -
P ( Proceduy ' ™
resentatjon Procedues .
' O - ’
1.  Be sure the room is equipped with whatever aids are needed by t
making the presentation. If this is a regular meeting, this will need to
be done i§ adviice through the person in charge of the meeting. *

]

2. Prior to the start of the program, check to see that there is prop .
power for the equipment and that papers, charts, etc. are properly ’ <
organized. Thus, the presentation can be made with a minimum of
confusion or delay. If this is a part of a regular meeting, verify the
exact time allotted and when the presentation is to start. Be sure
to stay within the allotted time frame. 5

3. Prior to the presentation, introduction of speakers (if used) and an
explanation of the purpose of attending the rr}eeting should be made.

»

4. Handouts (if appropriate) should be given to audiences as they enter.

5. The presentation must be well planned and organizegﬁ it is to elicit T
the desired information and give a,positive image of the community
relations and involvement effort.
} 1

Newspapers, school newsletters, and community organization newsletters may carry the feed-
back ballot. In releasing a newspaper ballot you should include who, what, when, where and why."
Other considg¥ations for any good news release, as discussed in Chapter ], are also of prime impor-
tance 1n composing the return coupon.. Figure 11 is a sample feedback ballot to show a suggested
format. " ‘ > ;

’

Handbills

Handbills are not ordinarily used to gather information. They are used primarily to disseminate
information (small amounts) to a wide and diverse segment of the poptGlation. For example, at a
horse show, placing advertisements of upcoming horse shows under the windshield wipers of every
car 1n the parking lot as well as undér the windshield wipers of every vehicle pulling a horse trailer
insures the-sponsors of thesg events that all interested persons wili get this information,

It 1s not unreasonable to draw the conclusion that a handbill could successfully be used to solicit
information from any given audience or any given receivers of the handbills. All members of a given
community are, by their Jocation, part of the.community relations/involvement efforts. Therefore,
it 1s suggested that information be of a general nature if this method is used. Make every effort 1o
facilitate the response to the questions asked on a handbijll, e.g., provide a convenient place where

5
e , |
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FIGURE 11\ . )

gl{
. '~ 'SAMPLE NEWSPAPER FEEDBACK BALLOTAND LEAD - =~ -

/ . - P 4
. - - ) - :

Career Guidance Listed as Top Priority for 1977

T

-

= School is participating in a new educational

a

program entitled Career Guidance. We would like you tofill in and return the feedback

ballot below by {date) . You may return these to one of the following places
’ , or where s}udents will be stationed to :
; .
collect these coupons, or mail it to the follo‘wing address ’
] . ’
’ -

Please tear off and return
4

.......................................................................................................................................................

— FEEDBACK BALLOT -

2

‘ Please check one:  Parent . Non-Parent Student

Please check or comment on the foliowing: -

1. Do‘you feel the sshool is doing a good job of edu'catmg children?

Yes No ) e

4

Comments

* »

2. Are you aware of the opportunities the school provndes its students in order to gain
spectal job-related skills?

—

Yes No _
Comments - - N i
3. \;Vo'uld you volunteer to come to y\ r school to give a short presen‘tation on your
career? "
" Yes No )
‘Comments "i{’:?

If yes, would you provide your name, topic, and phone in the blanks below.
.

) | 7 58




the response could be deposited, and clearly mark the container in which the responses are to be
deposit&i. There are three major limitations for using this technique in obtaining data:

1. Percentage of returns on the handbill method are bound to be low. r
2.  Length of questioris must be quite short and to the point. .
3. Only a few pointed questions ¢an be used.

Figure 11, with’some added artwork,}lso serves as an example of this kind of h'andbill. -

Analyzing and Presenting Evaluation Data ‘ -

There are many different ways in which data can be analyzed. In a structured instrument, a
frequency distribution 1s effective. A median and/or mean will then provide summary information.
For some audiences, the percentage of responses in various categories might be‘important. Analyz-
ing responses to open-ended instruments requires more time and effort. The only effective means
of dealing with thus information s to review all information given by the respondents to attempt to
establish a trend among responses. Similar comments may then be reduced to a frequency distribu-
tion for reporting results. ) -

Y

<

* - -; [ i . - ™ .o = o’ ) & - 4
After data are analyzed, the interpretation and reporting of resufts will depend, to a great ex-

tent, upon the audience for which the interpretation is intended. In any situation, the results shoufd

be presented as clearly and concise}y as possible. The use of visual aids, e.g., charts, graphs and trans-
parencies, make the presentation more meaningful. In the use of v75u$ied/s¢he amount of informa-

_tion presented in any chart or graph should be limited so that the message to be delivered is clear to

the audience receiving it. -

Another major consideration is the ability to report evaluation results objectively if the overall
effort is to be improved. Results of the community reiations and involvement evaluation are only a
part of comprehensive career guidance program. |Tis, therefore, essential that a report is pre-
sented to the Program Planning Committee for its information and guidance in future programming
efforts. -
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) CHAPTER V

APPLICATION—COMMUNITY RELATIONS/INVOLVEMENT

o GREEN VALLEY, IOWA 3

-

Green Valley, lowa, is an imaginary township of 2,438 residents situated forty miles from Des
Moines. Graduates of the Green Valley High School are fortunate in that the township’s three ma-
jor industries émploy most who do not go into farming. Green Valley is located in @ predominantly

, agricultural region. The major products are beef, pork, corn and milk. '

In this small community we have several churches and civic groups including youth organiza-
tions such as the 4-H Club and Future Farmers of Amerjca. The community also has two elemen-
tary schools, one junior high school, and one senior high s¢chool. )

Recent efforts have been made 1o éstablish a compreHensive career guidange program in the
‘distrct. A Program Planning Cormmittee has been appofinted by the Board of Education based on
recommendations submitted by Brian Margin, Program Coordinator. Populations represented on
this committee are staff, students and community members.

—— e -

’ - L]

In order to assure the success of the career guidance program, a wide-ranging community rela-
tions and involvement effort was deemed essential. Begause of the importance of this undertaking,
Brian Martin agreed to provide leadership for a newly estabtished Community Relations and Involve-
ment Committee. - -

-

. , .- - \
The materials which follow are presented as exhibits of essential elements concerning the com-
munity relayjons and involvement effort. They may be used as prototypes by local school districts
in similar effprts. .

-




FIGURE 12

LIST OF EX‘.HIBITS—APPLICE'ION SAMPLES

4

: . o
Exhibit A - initial ;\ctivities of the Cemmu‘nity. Relations/lrl\volven{ent Committé.e |
Exhibit B ~"—  Public Service Radio or TV/Announcemént g
; Exhibit (; — Agenda fo; Comm:nity Open;House -
xhibitD —  Procedures for Announ;:ing Green Valley Career Day " ’ :
Exhibit E — Letter of Invitation for Green Valley Caree:Day
. ExhibitF - Care:ar Day Agenda %
Exhibit G —  Letter of Thanks for Green Valley Career Day S -~
: _ ' -
Exhtbit H — Commumty‘Resourc‘e Person Visits White Birch Elementary School ~ i
Exhibit| — Thank You Letter to Community Ris’c\yme Speaker
ExhibitJ —  Green Valley Commu'nity Phone Survey

L]
]

Exhibit K — ' Green Valley Handbill for Evaluating Community Relations Efforts

. Exhibit L — Presentation Structure for Regular/Special Meetings of Community
-Organizations -

: ¥ . 6‘ N — :
Exhibit M .- —  News Release for Green Va//e;} Gazette .

- -

- —

x
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EXHIBIT A

INITIAL ACTIVITIES OF THE COMMUNITY
RELATIONS/INVOLVEMENT COMMITTEE

/

Communi t"y'Re/at/'ons and Involverment Committee

Facilitator — ¢ Brian Martin

Members

Timothy La Salle
Hermione Hoffman
Rev. Jerry Powell
Vito'Marsrl_Jtti_ -
Frank Jackson
Donna Appleton
Sandra Blankerfsh |l;;:
Mary Rockford
Jane Adams

Trudy White .
Cora Beile Brc;oks
A. Orley Johnson
Edward Banik
George Arnett
Susan O’Connell

Subcommittees —

1. Program Visi'Eation — Five ?én
months. )
2. T.eacher Orientation — Five members, Chairp
3.
4,

Coordinator Career Guidaﬂnce Program
Moqel Dairy -
Friedman Freight
Baptist Church
Studgn't Council
Agriculture |
Counselor
Social Studies
Elementary Principal

English Teacher® «

Business Education Teacher

4-H Club, Green Valley.Women's Club
Johnson Motors

Parent—State Employment Seryice

Parent

Parent—Township Trustee

bers, Chairperson—Frank Jackson, Timing—first three
) ) /
erson—T rudy White, Timing—first semester..

o

Community Liaison — Five members, Chairperson—A. Orley Johnson, Timing—ongoing.
3 , &Y " 9

Evaluation and Feedback - Three members, Chai}person—Brian Martin, Timing—ongoing.
. ! N




>~ ’ - “
5. Student Involvement — Five members, Chairperson—Vito Marsutti, Timing—ongoing.
- ki
Goals
™~ <

1. To obtain support of gommunity, staff, students and government agencies for a place-
: ment program in Green Valley, lowa.

2. To provide career counseling by a variety of persons and organizations to secondary
* students.

3. To provide career awareness, using school and community resources to elementary
students.
» T - . -

4. To provide employability counseling and skills to clienfs of the placemer_ft proéfam.,
* 5. Td provide opportunities to junior high school students for Qareer exploratmnm the
community.

Prioritizing
[ 4

In discussion and study of student and*community needs, the committee chose as a primary
goal, placement. Employability counseling and junior high school career exploration were additional
.goals which might be impacted Upon as secondary priorities,

~ ———

Planning for Implementation
»

-

The committee met and after a report by the orientation committee it was decided to start
with Staff Orientation. This effort will be followed by various activities involving commumty
members and organizations. _ ) .

Sfaff Orientation Activities . T
First meeting of staff — Brian Martin
f 1. - Tools for Use ‘ . -

e~ Resylts of survey of student and community needs

surce handbook—developed by Green Valley Staff
y form for staff reaction and specific interests
e  Sign-up form for staff -

e Agenda ‘

‘o Outline of overdll planning for the placément program




’ S
2. Methods "
x Large and small group presentation

‘e Brainstorming « . "

e . Completion of forms—small group activities

. .
3. Expected outcomes ‘

®  Staff agreement |

A }
e  Staff cOmmitments
” =
e  Staff action plans -
\?m dditional support activitie for implementing the placement program in Green Valley wyfe deter-
ned. / . A,

®

Program Visitation . : .
- > !
Frank Jackson and his committee will investigate possible visitation sites, choﬁg}hree, and
make onsite visits. They will arrange for representatives of onésite to visit Green. Valley and make
a presentation at the second staff orientation meeting. Community business people, other govem -
ment agencies, and parents will be invited to attend as well, )

Community Liaison .

4

‘ ) N -
News releases to the Green Valley Gazette, a newslettet’tova'r“ents, posters in the commuynity,
radio spots, student speakers, etc. will be mohjlized by the community liaison committee to shake

the community aware of the placementeffogt

"y

i - “e 3- . .
4 Brian Martin and A. Orley Johnson will begin to undertake job development and to start a job
file. Students needing placement in occupations, either part-time or full-time, will be identified.

< Commumty persons will be contacted to work with placement clients to give them simulated
experience in gettmg a 1ob

1. Interviews (mock) , D

.2.  Completing job applications ) o

* ’ .
3.  Social security and W-2 form completion | ‘ -
4. Appropriate dress .
5. Attitudes toward work T N . .

. N N a ' ¢ # -~
! < ® ‘punctuality . e absenteeism’ -
) ® cooperation with fellow workers o willingness to work LIy

} " and supervisors, oo




&

~ .
Student Involvement ‘ . B ,
Vito Marsutty, *ommuttee, and the student council will organize this effort. They will make
assignments with the advice and assistance of appropriate teachers and administrators.
I
Activities . ’ Class involved
- Advertisingposters . . . . . . . . . . . . . .. . . . Art . i
Studentspeakers . . . T . . . . . . . . « . « . . . . . Endlish, Speech and -
’ . - Social Studies
< .
Cdhductingsurveys . . . . . . .\ - - + - - ... . . . - Social Studies
{ndustry contacts for materials . . . . . . . . . . . . . . English, Business
s Career opportunities in other countries and ) o
with other ethnicgroups . . . . . . . . . . . . . . .. Foreign Language

Contact with other agencfes—private, local,

3 state, and federal government . . . . . . . . . . . . . . English, Social Studies and
. . M . Occupational Education
" Student demonstration . . . . [ Occupational Education,
- - Art, Dramatics
‘ Student gUIdES . . . . . T e e e e e e Student‘Coun'cil
! Proces’s survdy results . . . . . . . o .4 . .. .. . Mathand Science
0 -
Interpreting survey results <~ . . . . . . . . . . ,. . . . . Social Studies
—‘7(—M4’|nq graphics of survey results. . . . . . . . . . . . . . ArtandScience
,\Ime/wi/ng. . .. e .. ... ...... . Busness Education
Clerical sefvices - - e . Business Education
" Handbill production . . . . . . . . . . ... .. . -Artand Industrial Arts
. . Handbill distribution . ' . . . . . . . . . . . . . . . . Student Council Affiliates
General promotion at games, plays, paradés, etc.. . . : . . . . Music and Band
' Yo
Evaluation and Feedback T )

Brian Martin and husggmmuttee will be responsible for organizing these efforts. They will use
\ the appropriate class resources as shown above. Volunteers from staff, students, and community
will also be recruited to gjd in evaluation.

ERIC . 65
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When using the above example on television, one should consider having available for stdtion use a

’

Your Green Valley School District is in its first ysar of a comprehensive Career
Guidance Program. Are you aware of this? The stuqdents in Miss Sylvia Smith’s
tenth grade class are standing by at the Green Valley High School, phone 486-

3655. Please call between 9:00 a.m, and 3:00 p.m. today if you are a community-
minded person. These students including John Corn, Jim Wheatfield and Martha

Vinel, are conducting a poll totry to make your schools a better place to learn.

Career Guidance is important. Your thoughts and‘tﬂeas are needed, NOW. Call
486-3655. By answering the questions these students have to ask, you can help
make our schools better.

-

3" x 5" colored slide or other visual aids to illustrate the issue being presented.

Slide Example:

.

H " YbUR'scHOOL caRES N~

¢

Green Valley students and educators are interested
in your concerns and ideas on how éducation can
better prepare its youth for their future roles in the
community. 0 -

- YOU CAN BRING ABOUT CHANGE 5 ]

"Please call 486-3655 S

’
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N ) EXHIBIT C ‘ e

. AGENDA FOR COMMUNITY OPEN HOUSE ’ o

.""Future Careers’
Green Valley Senior High School i

\_-

~\

Front Hallway
Cafeteria
Gym

7:00 - 7,15 p.m. Coffee and Cookies
- ArrEisplay of Student Work
‘Physical Education Student Demonstrations

‘ 7:15-7:30 p.m. Welcome . x, Gym
David Perkins, Prmmpal :
Description of Green Valley High School
Career Training Efforts -
Brian Martin, Counselof—~——— /= - . __
Overyiew 6f Open House . -
Vito Marsutti, Student Council L :

Student Displays and Defnonst;ations

7:30 — 8:00 p.m. Child Development h | . ° ,r Room 132
‘ Demonstration with one-five year olds

Wood Working and Carpentry Room 115
Demonstration of equipment :

Display of studeng projects < '

Office Practice S Room 156 ' {
Demonstration of typing,.shorthand and

. ;“/okkeeping SK/I“L”“'#M ~
8:00 — 8:30 pr Auto Mechanics Room 117

Demonstration of equupment

-

P Food Preparation. Room 134°
Tour of focds taberatory ™
Slide show of food preparation programs \ s

Occupational Education~ Room 149 -~
Student-made video-tape of mock ‘
job interviews

-

S 3

8:30 — 9:00 p.m. English and Speech - st * Room.127

_ Display of student public relations .
materials .. ) ‘ . i
-~ -, i -
Social Studies “ - Room 144

Description of student employment ' )
survey of recent graduates )
Question/Answer session . N )

) Mathematics B - Room 139

" Demonstration of student computer i 4
. o usage skills i in processing survew data ’
¥ ) ‘
rd
56




N . EXHIBIT D ' -

- PROCEDURES FOR ANNOUNCING
; GREEN VALLEY CAREER DAY

B

154

'Staff should receive flyers in their mail boxes in advance explaining ,

i upcoming Career Day L ) .

2. The student body should be notified through the, publlc address

. system and school newspaper, /

é . /

An advance news release to\l e local papers, TV and radio station$
might enhance the Career Day opularity with community, parents
; ' ' students, and participating career befsons.

. N3

. © )

’

gram and special events such as a C{reer Day.

by

4, A news media follow- up is @ must for continued support of the pro-
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' T ‘ /‘J ‘ EXHIBITE ‘ : ' 1
\ : E
; - ‘ LETTER OF INVITATION ~ '
‘ o FOR GREEN VALLEY CAREER DAY .
’ N f

. Green Valley Junior-Senior High School
v "o . ' Route 2 -

. ) . Green Valley, lowa )
h ] . - '
/ . . Date .
‘ - Inside . , .
~ Address . * C 2
. . ~
- De ‘ ) ; . ' ’ ) ‘ - -
pesby S N
Green Valley Junior;Senior High Schools are planning a Career Day for students in grades 7
through 12. The date of this program wjll be v , at the school, .
. Yo.u are invited to attend as a conﬁfl:ant in the field of - . The program ) ‘ ‘
will startat Q.OQ‘a.m., preceded by a cdffee and orientation for consuMants at 8:40 in the cafeteria. .

We piah to havé you meet with four groups of at least twenty students for about an hour each. You
might consider bringing some descriptive materials td pass out to students, spending about twenty-
five - thirty minutes in describing your ofgtpatian—its characteristics, good points, problems, rate

-of pay, etc. The remaining time would be spent with questions and answers. .
We plan to have you as our guest at lunch on that day. We sincerely hope that you can partic-
ipate in this effort to help our students become more aware of career possibilities in our communhy.
J \ Please complete the affached consultant’s form and return it in the post-paid envelope. /
‘Sincerely, ’
/
7
1 ! -
- . ° o, Brian Martin
. Ca ¢ Coordinatos
...... e , .
¢ ; - ‘  PLEASE FILLOUT AND RETURN - / ,
. % ' ‘ . : . .
~ NAME ) P
- . , B . 3

- OCCUPATION __~ " 2 . =
» . ‘ ' ' s
| will/will not be ablg to act as-a consultant at the Career Day on . at8:40 a.m. !

. ) « Signed
1 o~ - Z

’ NS " ’ hand . |
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d EXHIBIT F¢ -
CAREER DAY AGENDA -
} 4
s Welcome to our.annual Career Day. Th|s year our school has foqr career areas represented

the Military, Agrigulture, Busine§s and Office, and Community Professionals. Each homeroom
will have the dpportunity to meet with each of tjﬁfour groups. . Below is the day’s- schedule.

PIWW it cIoser ' ' . .
. ' ->

. . Meeting - Homerooms ’
Time Session Room " Attending Session
8:40 — 9:00 Coffee Cafeteria - Career Consultants
9:00 — 10:00 | Agriculture ) 10 Ms. Adams, Mr. Houston
Military 13 "~ Mr. Malorie, Mrs, Jones.
Business and 6 * Mr, Duff, Mr. Frober
/f Office ‘ ot )
= Community . 20 Ms. White, Ms. Smith .
. Professionals . , . ) ) .
10:15 - 11116 | Agriculture” . = 10 . 4 Ms. White, Ms, Spftth’
L Military 13 B § Ms. Adams Mr. Houstort
Business and - b . Mr. Malone Mrs."Jones - -
Office . b + T . '
’ Community |- 20 - Mr. Duff, Mr. Frober ,
Professionals . . -
11:15-12:00 | LUNCH = Cafeteria Al d
12:15— 1:15° | Agriculture 10 . Mr. Duff, Mr. Frober
‘ Military . : 13 .. Ms. White, Ms. Sriiith
Businessand | 6 Ms. A/dams, Mr. Houston -
" Office . ' ' .
Community . . 20 Ms. Malone Mrs. Jones i
! : Professionals  |. / 5
1:30 = 2:30 Agrieulture B 10 " Mr. Malone, Mrs. \Jones,’—,
é Military B 13 -~ Ms, Duff, Mr. Frobety,
, Business and . b Ms. White, Ms. Smith
] r Office *
Community 20 ¥ Ms. Adams, Mr. Houston
Professionals
R . b
. 2:40 — 3:00° Report to Homeroorns and Complete Evaluation of Day's Activities
P 3 % :
\ 3:00 —Qlemnsgal '
- ~. | ‘
59 - -
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EXHIBITG
- " LETTEROF TﬁANKS FOR
GREEN VALLEY CAREER DAY ~

Route 2
= “ Green Valley,Nowa

. Date

Inside
Address

Dear

On behalf of the students and staff at Green Valley Junior-Senior High Schools, | wish to
extend my heartfelt thanks for your contribution to our Career Day, held on
The students enjoyed the program greatly.

_ All of the consultants were most knowledgeable and provided a great deal of-important career
information. We expect to use these experiences throughout the year in our classes, *

|
We hope that we may call upon you for further help in the future Thank you agam for taking
time from your busy schedule to help our students.

’ P

Sincerely,

W

Briszn Martin - .
Coordinator )

-}




EXHIBIT H . -

. * [
COMMUNITY RESOURCE PERSON VISITS (
WHITE BIRCH ELBMENTARY SCHOOL >

Ms. Vila McDaniels had been working on%nguage arts unit involving the newspaper with her
sixth grade class. After working oh developing'€fitical reading and writing skills, Ms. McDaniels de-

cided to have the class study the production of a newspaper and the related occupations. She de- T
cided to invite a reporter from_the local paper to visit her classroom. '

- K The Green Valley Ga{ene, presented a natural place to start. Ms. McDaniels contacted-the
Gazette's editor who suggestéd his ace reporter, Ms. Mary Anne Flournoy. Co

Timeand date for the visit were established. The teacher talked to Ms. Flournoy by telephone - .
and described some of the topics she wanted covered. She asked if audiovisgal equipment or any
special materials would be needed.

In her class, Ms. McDaniels appointed a student “host’’ to meet Ms. Flournoy and escourt her
to the classroom. The students had been told of Ms. Flournoy’s coming visit and were given time
to write questions concerning her job and the production of the newspaper. ,

Tim Hill, the student "host,”” met Ms. Flournoy at the school office, escorted her to the class-
room, and introduced her to the class. Ms. Flournoy shared copies of stories she had written with
the students. She also showed them eXamples of teletype copy, printing plates, and other materials
used in printing a newspaper. After answering studefft questions about,the newspaper, Ms. Flournoy
described the training needed.to become a reporter. As a result of Ms. Flournoy's visit, the class de-
cided to visit the Gazette. ) .

-




'EXHIIBITD

S i ‘\ THANK YOU LETTER
- .TO COMMUNITY RESOURCE SPEAKER

@ R ) v ' »
Dear Ms. Flournoy: - .

- ’\ . R \ - .

"Our class really enjoyed your visit. We learned many interesting things about working fora -
newspaper. W%are going Yo start our own classroom newspaper, I‘ am the editor, and other kids
will be reporters, spectal feature writers, sports writers and illustrators. We got this idea from your
visit, . o _
Thank you again for coming. We will mait you our first issue as soon as it comes "off the
press,” . ' .
“Thank you,
- v
: ) : Mrs. McCaniel’s
. Sixth Grade Class i
v ? , '
. - 0 = * -
X H . ,
£l o -“" '
\ L3
| ) C
. "
‘b ’ . » A




Y . EXHIBITJ

GREEN VALLEY COMMUNITY PHONE SURVEY

. RS
(Topic: Evaluation of Goals of Community Relations)
3 - 7 (,

Hello, | am George Arnett, a member of the Community Relations and Involvement Committee gf«
" the Green Valley Schools. | am calling to check how well your schodls keep the people of the com-
munity informed. Will you please answer a few questions? ) .

. ' (

+ 1. Have you attended any of the tast four school meetirtgs? -

Open House Yes - No .
Boésfers Yes ‘ No '
-PTA Yes " No
Other . " Yes - Nc;' ’
Comments ’ . ‘ L, )
5 - g “

2. How often did you visit your school during the past year? .

- -

Purpose of visits: a.

4 b hd . Y
v 1% 4
t ' B = p
‘ /

3.  Onthepbasis of information received from your school, do you feel the sghools are meeting
the needs of stfidents in preparing for a satisfying life? L -
Yes No -
¢ . T .
If yes, commaents: -

¢ 1fno, comments:

-

4,  How have you been irivolved in your school’s activities in the past two years?
L.

Assistant Teacher - - ’ Comrhittee )
A Assist Teachers ‘ Planning. .. -
Speaker .. _~_ " "N\ Other . .
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EXHIBIT K

A

- * H
GREEN VALLEY HANDBILL FOR '
EVALUATING COMMUNITY RELATIONS EFFORTS “a

4
"YOUR SCHOOL NEEDS TO KNOW !

Please, as a member of this community, answer the following questions and drop this in the
bright yellow box next to the Green Valley Drwe In Bank on the way out of the parkinglot..

These questions are being asked by the members of the Community Relatlons and Involvement
Commuttee for the Career Guidance Program of Green Valley Elementary and Secondary Schools to |
help the staff plan for a continuation of the program started in September 1976. .

Through the feedback you have received from any method:

-

¥, 1. Are you aware of the school’s attempts to relaté classroom subject matter to the roles
students might assume in the community? {Examples: work leisure, community

leadership, family, consumer, etc.) - el
1 . -
b > Ve Ny
7 Yes Y No
) ” - ]
s 2. Are you aware of the objectives and activities of your school’s Career Guidance Program? .
Yes t - No . *
3. re you aware of the opportunities the school provides its students in orderto gain
' specaa| job-related skills? .
Yes No é‘
.. 4. If the answers to any of the above were NO please suggest ways you feel the school )
- could better tell you about these things. ¢

u




“EXHIBITL )

PRESENTATION STRUCTURE FOR
REGULAR/SPECIAL MEETINGS OF COMMUNITY ORGANIZATIONS

Perose' o o ' r

, The purpose of this presentation is to gain information fromt members of the Green Valley ' .
Kiwanis Club concerning the effectiveness of the community relations/involvement effort.

[ -
Introduction L
You are leaders in businesses of this community: Assuch you can provide valuable assistance

% in evaluatmg the effectiveness of the efforts of the schoo! to communicate information to you by
variou& means concerning school activities. . -

Presentation . . -

We'would like to take a few moments to discuss the community relations and community in-
volvement gfforts of the schools in Green Valley. During the discussion concerning the various
means of conveying information to the community, we welcome your comments, questions, and
particularly, solicit your indication of how effective these methods have been. The recorder will
note your responses. Note, however, that they will be kept anonymous. The results of the discus-
sion will give us information needed to modify our community relations and involvement efforts
for the coming year. . bl

L

You have been handed a list of a number of efforts used to disseminate school information to
the community of Green Valley. Please consider each item as it is discussed and be prepared to in-
dicate whether or not you were aware this took place and how effective you feel it was. Please com-
ment concerning which method you feel is most effective in our community.

[

-September ’
An advisory council was formed, using people from the school and the community, to advuse .
schools in the development of a career guidance program. '
¢
| was aware of this ) . - ]
Effectiveness rating 1 5 (5 best) / -
~’~\
Telephone contacts were made to various agencnes and civic leaders to create interest and sup-
port of programs. /

| was aware of this
Vs
Effectiveness rating 1- 5

&




» -
- < ' A
v R o N (
- R
October . ; . 1
~ .k _
Surveys were made by,students through personal interviews with parents, senior citizens and
' ciyic agencies.  * - . :
' | was aware of this J - [
-~ % / e - )
. ]
! Effectiveness rating.1-5 .

* Surveys were made by questionnaires sent to representatives of the community.

| was aware of this _ i
A Y
- Effectiveness rating 1-5 | N
' v _—
- ) . . . . .
A fall festival was sponsored by the parent-teacher organization.
| was aware of this . )
. Effectiveness rating 1- 5 e : - :
’, 1 - * - - 1
. October - November .

Local resource people were called in for meetings to discuss a particular area of interest.

| was aware of this . { {
Ka °  Effectiveness rating 1- 5 ]
November

N
a

Communication agencies sent representatives to the school as resource people.

| was aware of this

-

_ Effectivenessrating 1- 5

December

+

) \ ‘
A city-rural pen pal exchange was started by students. .

- | was aware of this

~

- Effectiveness rating 1-5

> ’




February

A Career Day was held to provide students with information concerning various careers.
’ .

- | was aware of this .
: ‘Effectivenessrating 1- 5 .
March ' ( ' ’ . )
Personnel from varlous agencies such as forestry division, soil conservation, state park service, ’
) etc. visited classes. ,
' <y | was aware of this ) ' »
< e _ i ° ~
T EffectiVeness rating 1 - 5 : - & - - )

A placement action committee was formed.

| was aware of this . ,
Effectiveness rating 1-5 , ) =
R p =
% -
-Students of various clubs used a Saturday to go into the community to clean up the park.
. ~

| was dwareof

is
- . . * l‘ N % ~

vt

Effectiveness rating 1- 5 «
April Lt

A parent fix- up day was held where volunteer parents came in to assist jn mamtenance r‘)eeds
at the schools. ' . *' _ '

. . -

! L was aware of this . Lo

>

L
. Effectiveness rating 1- 6 i
; April - May o . . ) N "_'
- ’ \
Faeld tnps were taken by sydents to various places - @
3 | was aware‘ of this h ) R

) : .

Effectiveness. Tating1- 6 ’ ’ ) )




3
Ongping
Parent-teacher conferenc;es were held each ménth, ‘
. |, was a’ware of this
Effectiveness rating 1 -5
. Psirent aidgs assisted at' school fhroughout the year. .
- | was aware of this | ’
‘ . Effectiveness rating 1-5 , W

, Foreign students were brought in to discuss their cultures with classes.

' was aware of this

.Effectiveness rating1-5 -

Several news releases appeated during the year in various media.

\r

| was aware-of this - 7

£

. Effectiveness rating 1-5

] -
y ) ‘
%W
, -
g
. ‘ . »
'i
\‘ i
.Y 68
S £ :
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: ' EXHIBITM .
NEWS RELEASE
,- FOR THE GREEN VALLEY G<7XZE‘TTE e
— For immediate Release e
. g* . "Career Development Enters Second Year’.

»

Green Valley School District has just completed a milestone in an excifing new aspect of edu-
cation. Students in kmdergarten through twelfth grades have gone a thousand places. They have
heard 300 speakers ‘And these places are right here in the community. The speakers were you.
Miss Martha Greenbottom’s t grade class was all inattendance at the veterinary hospital last
Tuesday and, watched while Johnny Sweetcorn’s pet pedigreed poodie gave birth to seven hittle
pedigreed poodles. Silas Astronaut, son of the valley’s largest farmer, visited the senior class last
month, only twelve days after returning from the United States’ first attempt to, place a manned
space vehicle on the planet Mars.

e {

Are you aware of Green Valley School’s’ program of Career Guidance? If you are.not aware,
would you like information? Would you be willing to participate in program development for the
coming year? Green Valley is now asking for your help. in order to keep ydu better informed and
to make next year more successful, call 486-3655 any evening this week. If you will leave your
name and address, two or more members of the speech class will come to visit you at a convenient
time to ask some questions which will assist your school in continuingwith a bigger and better
career guidance program in the schoof year 1977.

- ”
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_ tusalized processes and products generated as a result of this project. 16dividuals representing educators, students,
into fifteen review teams across the states of Michigan, Wisconsin, and tho. The
following indjviduals gave freely of therr time and competencies over a year’s period to increase the effectnreness of‘our

f

=~ .

' ’

Ve

[ J N , .
' ) - .
14 ’
’ ! o~ ' 13 . '
CREDIBILITY REVIEW PANEL MWBERS o -

This rural school career guidance project represénts an effort to buidd updrr the unique strengths of the rural setting

and tc overcome the prublems. faced by educators, parents, employers, and students 1A rural schools and conmunities.

- *

The use of local uredibulity review panels was designed to provide an assessment of the relevance and feasibility of the

“parents, agd employers were organiz

efforts.

MICHIGAN

Kenneth Groh, Administratur, Powers
Dennis Stanek, Admunistiator, Rapid River
Bill Wininger, Administrator, Republic ¢
Dave ‘Callinett,, Administrator, Repubiic
Peter RAgOB),AdmmASUatO( White Pine

" EarY Eiiafon, *reacher, Ghampion .
Dave Morin, Teacher, White Pine

Ray Pomroy, Counselor, Laurium

Barbara Stébler Counselor, Hubbeit -
Johp Peterson, Counselor, Gladstone
Charles Kathoefer, Counselor, Stephenson
Bonnie Hansen, Counsegjor, Powers
Michael Meldrum, Counselor, Marquette
kenneth C Ivig, CounselB:r,Whote Pine

_ .David Hooker, Student, Ahmeek

—Matt-Armsan-Student,-Gladstone  ~

* Thereta Lepthien, §tudent, Escanaba

Kenth Johnson, Student, Renubhcn
* Reata Mayo-

e,r-—_
ki

~Ahita Niemi, §tudent Repubnc

«

Craig L. Kinnunen, Student, White Pune
Cynthia Mayfield, Student, White Pine

Edith Jeriich, Community Rep., Laurlum
Roy Swanéon, Community Rep., Escanaba
Lois Miron, Co'mmumty Rep.* Republic
Ben Mykkanefi, Community Rep., Republic
Susan Bekkala, Community Rep. J¥hite Pine
Dafe Hanes, Community Rep., Calumet

. Capt Robért Hartman, Community Rep.,
Gladstone

. .
-

Spec.al thanks is extended o the toilowing
Gareer Educat:on Planning District (CEPD)
coordinators who proyided much igader
ship and coordination fo the matertal, review

process.
¢

Thomas Pierson Marquette -
Aiger Infermediate Schuol Distiict

Paul Kimball - Copper Country
Antermediate School District”

W. Leroy Liimakka - Gogebic Ontonagon
Intermediate School District

ivah Ryan & KarfArko - Delta-Schoolcraft
Intermediate School District
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OHIO ' ’
. /
Edward Pogu&, Admnistrator, Portsmouth\*'
Wiiliam Mann, Administrator, Heborn
Hagar Sphriock, Adminsstrator, Wheelersburg‘
Rdy Tearney, Admunsstrator, Fremont
Gerald Snyder, Admimistrator, Chillicothe
Everett Park, Adminsstrator, Chiliicothe
Helenh Snydaer, Adminsstrator, Waverly
Daroid Frg‘g';ns, Admintstrator, Montpeher
_ Stanley Miller, Administrator, @larksburg
Max Knisley, Admnntstrator,éil_hcothe
Carl Fogle, Administrator, Na
Tony Zuppe. Administrator, Athiance
Kenneth Schppan, Teacher, Canton f
Mary Lou Wachtel, Teacher, Massition
Milton Miller, Teacher, Navarre
John Smith, Counselor, Canton
Robegt Mason, Counselor, Granwille
Joyce\Windnagle, Counsetor, Defiance
i A an.. n,Counsglor, Batnbndge
gﬁs ﬁg’{. Eou'\lelm Westolsi titley:
Wesley Snydér, Student Canal Fultonr
Daitas Chaffin, Student, Chilticothe
Jim Hoover, Student, Napoleon .
Jilr Decker, Stuéent, Sherwood
Kim Bgrto'n, Student, Portsmouth
Dudley Nichols, Student, Portsmouth
Vance Holter, Student, Johnstown
Carolyn Ford, Student, Johnstown
Paula Morgan, Student, Chillicothe
; Wade Golay, Community Rep., Canal Fuiton
Mable Alley, Cammunity Rep., Londonberry
Merl Bauman, Community Rep., Napoleon
Waham Hali, Community Rep., Wheeiggsburg
Lena Rowe, Community Rep., Portsmouth
Janet Evarett, Community Rep., Johnstown
Lioyd Bixi¢r, Community Rep., Newark

v

Pam Whaley, LCommunity Rep., Wauseonh
Chailes Knapp, Community Rep., Chillicothe
3
. /7
N ¥
+ N .o

WISCONSIN
’
Ted Kakalsouras, Administrator, Bangor ,
Fred Ponschok, Administrator, Shawano . ,
Al Szepi, Administrator, LaFarge
Eugene Hawkinson, Administrator, Belmont
Jim Wall, Administrator, Plattéville .
Alan Beeler, Admenistrator, Johnson Creek .
Theresa Worachek, Administrator, Reedsville
Jim Romskag, Teacher West Satem
James Leavitt, Teacher Belmont
Margo Thiede, Teacher, Platteville *
Leona Chadwick, Teacher, F1, Atkinson 8
Grant Mattes, Teacher, Reedsville
Susan Zimmerman, Counselor, Onalaska .
Theda Gill, Counselor, Platteville
“Terry Van Himbergen, Counselor, Johnson Creek
Larry Qison, Counselor, Reedsville
Charlotte Buckbee, Counselor, Shawano ,
Kewin Berg, Student, Bangor i
o Euen Hesselberg, Student, Sparta
op, Studegt, Belmont
‘Hon Vo |gtb.h Student,B lx'nonkt'Q Ve
Theresa Smeh‘er,StudBt}t, Watertown
Mitch Winter, Studant, Johnson Creek .
Kathy Welch, Student, Reedsville
Tim Wenzel, Studen?, Repdsville
‘?Steven Broder, Student, Shawano
Steve Darm, Student, Shawano -
Juanita Rasch, Student, Shawano
Charlotte Hoffmann, Parent, Ban
Shirley Heins, Parent, Belmont
Mr. & Mrs. William Daley, Parents, Greenleaf
Lloyd Niedfeldt, Community Rep., Bangor
Joseph Kiein, Community Rep., Cuba City K
Helen Krause, Community Rep., Johnson Creek !
Betty Lemberger, Communiity Rep., Wh:telaw
William Becker, Commynity Rep., Shawano
J. A, Kasten, Community Rep., Shawano
Charles Marohl,‘ComI:nu nity Rep., Shawano
13
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Rural America Series: - -
- .
. Career Guidante Program Su'pport Infogmation Documents , 4 *
State of the Art Review ~ ' N S ¢
Life Role Developmept Model
Career Guidance Resources _
Career Guidancez?gpgram Process Handbooks
. Planning and Implementation =~ ‘ - - -
P Career Development Needs Assessment
> ) y -
Behavioral Objectives - L &
" Resource Assessment ) ) ’
— . o / - ?

»

. Deciding via Evaluation -__ _ . _ R e

. "% Career Guidance and Counseling for Groups and Individuals Handbooks - . -

Career Counseling in the Rural School . . -
' €

_Desk Ref;erence: Facilitating Career Counseli'ng and Placement

i A#n Individualized Approac

o Career Counseling and Caregr
" Placement _—

P} v
L3

.

~ #™  Tyansitional Career Placément in the Rural School
) ) : .

. Career Guidance Practices

Career Guidance Program Support Functions Handbooks ‘ )

A

v

. Staff Development . .

. Community Relations and:Involvement * -

-

&pral Community Perspectives toward Career Development . - =~ —

]

4
[

N ¢y . e s . . .t . ) .
\{or ordering information (individual and quantity prices) and/or in-service training technical
assistance, contact: . .o :

. » v '
The Center for Vocational Education
CVE Publications

*

\  j~— +  The Ohio State University . ‘ I R |
\ j//w . 1960 Kenny Road ™ - * . oo :
. .. Columbus, Ohio 43210 . . |
o ' //“(614) 486-3655 > o v
) . 4 . . .
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SAMPLE QUESTIONNAIRE

v
.

- *

GOAL NO. 1.

To gam increased support for the school’s curriculum. with specific focus and attention on its _

. Career Guidance Program ~ - - . -
""""""" i",
1. . Did you vote for the last levy? : ’ ' '
Yes No
«Comments
2. Wilt you¥ote for the levy coming up in (September)? '
_,4"‘1\ ’ . - Y ,
“Yes 1 No - .
M Y
Comments - ’ v
3. Would'you support salary increases for school employees?
N Yes No : " ) T ;
Comments
I Py R * sy -
4. Would you vote for a bond issue ~ ¢ -
To build a new building? \ -
Yes . No
_ . )
Comments C .
To build an addition or remodel the existing structure? .
Yes T No i 7 .
Comments
5. Did \sou attend the last PTA meeting? “ ’ .
Yes o No ’ ' 3 .

Comments




