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Chapter 1

THE PROGRAM

This program was designed to provide continuity of instruction in

reading and mathematics for eligible pregnant school age girls and, for

a portion of that population, bilingual English-Spanish instruction for

the same purpose.

Students were selected for participation in the corrective reading

and corrective mathematics programs on the basis of their being at least

two years retarded in reading and/or mathematics as meauree, in grade

equivalents on thq Metropoiitan Achievement Test (4AT) or t California

Achievement Test (CAT). Students who received instruction within the

Bilingual Component were those to whcm English was a second language and

who had served two or more years below grade level in reading and/or

mathematics on the MAT ard below achievement levels comparable to two-year

retardation on the tests in Spanish.

The school population was composed of pregnant girls who were in

attendance during the regular school year at one of the six fecilitiLs

for pregnant girls in New York City. Two of the facilities also housed a

Bilingual Component. Approximately 900 pregnant secondary school age

students participated during the school year, 750 in corrective reading

and mathematics and 150 in bilingual instruction. There were about 300

in grades seven, eight, and nine and 600 in grades ten, eleven, and twelve.

Five of the facilities were day schools; the sixth, which was new to the

program this year, consisted df six institutional sites located in the Bronx,

Brooklyn, and Manhattan. The program was under the supervision of the

Office of Special Education.

Student activities in the area of corrective reading were cevoted



to developing reading in the content areas. In addition, the pfogram

was designed to foster independence in the use of word-attack and com-

prehension skills. Through diagnostic testing, using the Individual

Pupil nonitoring System (IPMS) in reading, student needs were assessed;

spectfic treatment was recommended on the basis of IPMS results and from

pupil-teacher, teacher-teacher, and teacher-guidance counselor conferences.

Students engaged in such activities as working with reading exercises to

improve word-attack and comprehension skills and reading for enjoyment.

In some facilities Project Think was central to the prescriptive phase

of the program, whereas in others EDL materials and equipment were

featured; some sites did not emphasize any one particular commercial

material. In all facilities, teache:-made and/or collected materials

were used, especially in the institutional facility.

A similar diagnostic-prescriptive approach was implemented in

mathematics using the IPM..5 in mathematics. Student activities were

devoted to the development of basic skills, drills for the reinforcement

of concepts, exploration of mathematics laboratory materials, practice

in problem solving, and practice and reinforcement of skills in consumer

mathematics. Where possible, calculators, comptometers, and other business

machines 77ere used in the program.-

To improve reading skills in English and Spanish and mathematics

skills, students in the 3ilingual Component received instruction in read-

ing, mathematics, social studies, and clerical and office skills in

Spanish and English.

Each participant attended a facility five days a week, five hours a

day, from 9 A.M. to'3 P.M. during the academic school year. A preF;nant

student remained at a particular facility through delivery, scrle r2turninf;

to a regular school before the end of the school year. Thus, students



participated in the program at a facility for varying periods of time. In

five schools (911, 921..:(, 93IK, 932K, and 94IQ) students received weekly

a minimum of five instructional periods in corrective reading and five

instructional periods in corrective mathematics. In P-912M pupils received

approximately one period each week.for corrective reading and one period

each week for corrective mathematics. :rime spent in bilingual instruction

varied according to pupil needs which were diagnosed by teachers on the

basis of the AT and the Prueba de Lectura.

Cne corrective reading teacher was assigned to each facility except

for ?-911M and P-932K where two reading teachers were employed. One

corrective mathematics teacher was assigned to each facility except for

?-93IK where tWO educaticnal assistants were employA. Except for P-911M,

each teacher worked with an educaticnal assistant. In P-9311( three

educational assistants worked with the tax levy mathematics teacher to

implement the program in corrective mathematics. Supportive services

consisted'of a guidance counselor and social worker in each day facility.

P-912M had only the services of cne guidance counselor. One school

psychologist served all facilities. In P-911M a parent programessistant

was emplcyed in the corrective reading program to perform such duties as

assisting students with homework assignments in reading, visiting homer6

encouraging regular attendance alA participation in schooL activities;- and

serving as a liaison with parents, school, and ccmmtlity. A teacher and

paraproftssional were employed in each Bilingual uoc.F..lent.

In each facility classes in corrective reading and corrective

mathematics were small: in most cases there were no more than ten students

in each class: in some cases the teacher-pupil ratio was as low as 1:3. :Me

Bilingual Component had classes of similar size.



Chapter II

EVALUATIVE PROCEDURES

As stated in the evaluation design, the evaluation objectives were

given as:

1. "Evaluation Objective 01: To determine if, as a result of

participation in the program, 70 percent of the pupils master.

instructional objectives in reading and mathematics which

prior to the program they did not master at the rate of one

objective for each subject per month of instruction (maximum

of six)."

2. "Evaluation Objective 02: To determine, as a result of

participation in the program, the extent to which pupils

demonstrate mastery of instructional objectives."

3. "Evaluation Objective 03: To determine whether, as result

of participation in the program of Bilingual Instruction in

reading, the reading grade of the non-English speaking preg-

nant students in both English and Spanish will show a

statistically significant difference between the pretest

scores and the posttest scores."

"Evaluation Objective 04: To dorrmine whether, as a result

of participation in the program of Bilingual Instruction in

mathematics, the. mathematics grade of the non-English speaking

pregnant students will show a statistically significant differ-

ence between the pretest scores and the posttest scores."

5. "Evaluation Objective 05: To determine the extent to which

the program, as actually carried out, coincided with the

program as described in the Project Proposal."

The extent to which the first two objectives were accomplished was

determined by analyzing results from the two diagnostic-prescriptive. tests,

IPMS in reading and mathematics. The MAT or CAT grade equivalent scores,

given at the time of entry to the school, were used to determine in which

of the levels of the two tests a student should begin.

The testing programs for both reading and mathematics were similar

and somewhat complex, involving
substantial clerical work on the part of

teachers. For example, teachers first used the student's MAT scare to

determine ':hat level of the IP:1S the student should receive. The student
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then was assigned a specific level of the UNS to determine the objectives

that the student needed to work on for improvement in reading or mathematics.

The tests wer,2 administered individually, in,small groups, and, in some

instances, to whole classes periodically throughout the school year ai

pupils entered a facility. Test items were scored and results were re-

corded on an individual profile sheet, provided by the test publisher,

that indicated which of the test publisher's objectives a student had

mastered and which she'had failed to master. There were five or ten items

for each instructional objective in IPMS, de?ending upon test level. A

student was considered to have demonstrated mastery of the objective if she

correctly answered three of the five or eight of the ten items.

The teacher nest recorded the results of this pretesting on class

evaluation records, a separate sheet for each UM'S level; that contained

the names of all the students in the class and the list of instructional

objectives. The specific objectives in corrective reading and corrective

mathematics are in the Appendi%. Teachers recorded an "N" on the class

evaluation record for a particular instructional objective if the student

did not show mastery and recorded an "Y:' where the student did show mastery.

After completing part or all of the entry testing, students were

assigned work relating to the test publisher's instructional objectives

for which they had not achieved mastery. Teachers and teaching aides worked

individually with the student until the teacher believed that the student

had a firm grasp of the instructional objective. At that time, the teacher

or teaching aide administered the "mastery" or posttest, again individually

or in small groups. The mastery or posttests were parallel forms of the

pretest. Tf the student showed mastery of the instructional objectives on

0
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this testing, the teacher entered an "M" next to the 'N" on the ap'propriate

evaluation record to indicate that the student had received instruction and

mastered the objective. If the student failed on the second testing, she

was.assigned more work and tested a third time. This proceswas repeated

as often as necessary.

The main limitation of the tests used in t he evaluation was that

they were designed for elementary school children and were being used with

junior and senior high school aged girls. For example, a student could be

in grade 10 and have a reading grade equivalent score of 8.0 which would

qualify her for the corrective reading program; yet there would be no

appropriate level of IPMS for that student, as the EPHS reading tests cover

only grades 1 through 6. This was a minor problem in IPMS math since those

tests cover grades 1 throuh 8.

At the end of May, class evaluation records were collected and sent

to the evaluator for data analysis. The analytic procedure consisted of

nbtaining a number of distributions including: (a) the distribution of

students failing to adhieve mastery prior to instruction and not receiving

sufficient instruction to achieve.mastery; (b) the distribution of students

achieving mastery prior to instruction; (c) the distributon of student

mastery resulting from instruction; (d) the distribution of the number of

objectives mastered after instruction; and (e) the distribution of the per-

centage of students achieving various levels of mastery.

The MAT in reading and the Prueba de Lectura were administered for

Evaluation Objective 3. Objective #4 was assessed with the MAT in mathe-

matics. These tests were administered whenever girls entered the program.

Posttests were administered Just pricr to delivery if possible, after

delivery if the student returned to the facility, or in Pre- and post-
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test scores as well s months in the program were entered on class evalua-

tion records which were sent to the evaluator at the end of May. Data

collected üt the 3ilingual Component were subjected to t tests for

correlated rnans.

The .:esults for the analysis of data for each of the evaluation

objecttves .are presented in the next chapter.

The discrepancy analysis specified in Objective 5 was accomplished

the evaluator through site visits to each of the program schools. A

checklist was developed from the Program Proposal that included all of the

.essential program components. During the interviews conducted on site,

school personnel were asked whether the program components had arrived in

a timely fashion and whether the appropriate components were functioning

properly. A copy of the !hecklist appears in the Appendix.



Chapter III

FINDINGS

The first evaluation objective was to determine if, as a result of

participation in the program, 70 percent of the pupils mastered at least

one instructional.objective which prior to the program they had,not

mastered dtthe rate of one objective per month of instruction (maximum of

six). The number of instructional objectives for which students failed to

show mastery on the pretest and subsequently demonstrated mastery on the

posttest was determined for each student in read!-ng and mathematics. The

diStribution of the number of objectives mastered as a result of instruction

in relation to number of months in the program appears in Table I and

Table 2.

TADLE 1

DISTRIBUTION OF THE NUMDER OF INSTRUCTIONAL OBJECTIVES

MASTERED AFTER rNSTRUCTICN IN READING

Number of Months in Program

Total Less than 1 - 3 4 - 6 7 - 9

No.Instrue-
tional
Cljectives
Y.astered

(N=667)
No. CI

IQ

1 month

(N =18)

NO. 7,

(N=23.:

:!(:). 7

(N=312)
No. %

(N=55)

no. %

10 or more 5 0.7 - 1 0.4 4 1.3

9 22 3.3 3 1.1 7 2.2 12 21.8

8 41 6.2 7 2.5 30 9.6 4 7.3

7 62 9.3 - 19 6.7 40 12.3 3 5.5

6 73 10.9 - 33 11.7 37 11.9 3 5.5

5 60 9.0 - 25 8.9 28 9.0 7 12.7

4 73 10.9 - 32 11.3 31 9.9 10 13.2

3 65 9.8 1 5.6 33 11.7 25 9.0 6 10.9

/ 62 9.3 3 15.6 29 10.3 24 7.7 6 10.9

, 74 11.1 1 5.6 41 14.5 30 9.5 2 3.5

0 130 19.5 13 72.2 59 20.9 56 13.0 2 3.6
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TA3LE 2

DISTRI3UTION OF THE NUMBER OF INSTRUCTIONAL OBJECTIVES
MASTERED AFTER INSTRUCTION IN MATILW.TICS

No.Instruc-
tional
Objectives
Mastered

Total.

(N=641)

No. %

Less than
1 month
(N =

No.

Number of onths in Program

7 - 9

(N= 42)

No. w
,.

51)

%

1 - 3

. (N=263)

NO. %

4 - 6

(N=280)
No. %

10 or more 2 00.4 - 2 00.7

9 3 00.5 1 00.4 2 00.7 -

3 1 00.2 1 00.4

7 6 00.9 2 00.7 4 1.4

13 2.3 5 2.2 3 2.9 4 9.5

5 47 7.3 13 6.7 21 7.5 8 19.0

L. 80 12.5 / 3.9 26 9.7 42 15.0 10 23.9

3 124 19.3 4 7.3 50 18.6 62 21.2 c
.., 19.0

2 144 22.5 4 7.3 61 22.3 76 27,1 3 7.1

1 121 13.8 7 13.7 61 22.8 43 17.1 5 12.0

0 95 14.3 34 66.3 42 15.7 15 5.: 4 9.5

The data in the tables show that the first evaluation objective waa not

achieved in either reading or mathemaLics. Although more than SO% of the stu-

dents achieved mastery in at least one instructional objective that had not

been mastered prior to instruction, the rate of mastery was below that proposed.

The median numbel: of months in the program was four, whereas the median number

of oojectives mastered in reading was.four and in mathematics, two. About 507

of the students in reading mastered four or more instructional objectives,

but only about 25% of the students in mathematics mastered four or more in-

structional objectives.

The firs.t two tables also show the difference in the number of students

in reading and mathematics. Thirty,six more students were tested in reading
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than in mathematics. This difference was due, according to counselors,

teachers, and teachers-in-charge, to needs of students in meeting graduation

requirements. Hany had completed the mathematics requirement for graduation

and needed other subjects.

The second evaluation objective was to determine, as a result of parti-

cipation in the program, the extent to which students demonstrated mastery

of the instructional objectives. This was approached through four analyses.

First, the extent that students had mastered the instructional objectives

prior to the program was determined. Second, the number of instructional

cbjactiees each individual failed on the pretest was determined. These

analyses were followed by determining the eetent to which students mastered

aoh oZ the objectives, and finally by determining the level of mastery F.or

each student.

Table 3 gives the distribution of student mastery of the instructional

objectives prior to instruction. The "percentage of mastery or instructicnal .

objectives" column numbers were determined by finding the proportion of the

instruccional objectives on which a student showed mastery on the pretest.

The table indicates that almost 40% of students in reeding demonstrated

mastery on the pretest for less than 257, of the objectives. In mathematics,

lass than 2C:e of ehe students demcnstrated mastery on 257, or less of the

objectives. These data indicate that more difficult levels of the criterion-

referenced tests shou1:1 be administered, especially tn mathematics.
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V.:3LE 3

DISTRISUTION OF PUPIL :LASTER': OF INSTRUCTIONAL OBJECTIVES

PRIOR TO INSTRUCTION

Percentage of :,:astery

of Instructional Oblectives

Reading
(N = 667)

No. of Punils Percent

MothemAties
(N = 641)

No. of Pupils Perrnt

Over 75% 94 14.1 91 14.2

51 - 75 142 21.3 228 33.6

26 -50 176 26.4 206 32.1

0 - 25 255 33.2 116 13.1

Table 4 gives the distribution of the number of objectives failed on

the 7Tetest far which the student was not posotested during the program.

Absence and delivery of baby were the main reasons reported by teachers for

student failure to take a posttest. In reading, about half of the studt2.nts

were posttested and, in mathematics, a majority of the students were post-

tested - i.e., they had indicated taking posttests, which is recorded as

zero objectives not posttested in Table 4.

TABLE 4

DISTRIBUTION OF PUPIL NON-MASTERY ON PRE-TEST AND
POST-T7ST FOLLOW-UP

N....mber of Instructional
Obiectives Not Posttasted

Reading
= 667)

1(-). of Pupils Percent

:.lathematics

CN = (41)
No. of Pupi/s Percent

3 and more 23 3.4 5 0.3

7 7 1.1 4 0.6

6 23 2,4 °(-1 1.2

5 20 4.5 16 2.5

4 33 3.2 13 2.3

3 52 7.3 33 5.9

,)
...

63 9.5 50 7.3

1 77 11.5 77
,

0 320 40.0 400
1

None tau7ht 37 5.6 .23 3.9



Table 5 shows the distribution of the number of objectives failed an

the pretest for which the student did not achieve mastery during the program.

The table shows that a substantial number of the students in reading and

mathematics had demonstrated mastery on each objective for which they were

tested by the end of the program (61.6% and 74.87,, respectively) -

they had not indicated failure in any objectives at the end of the year, which

is reccrded as zero apjectives failed in Table 5.

TABLE 5

DISTRIBUTION OF PUPIL NON-MASTERY ON PRE-TEST AND

NOT SHOWING MASTERY ON POST-TEST FOLLOW-UP

Number of. Instructional
Objectives Failed

Reading
(N = 667)

No. of 2uoils Percent

Mathematics
= 641)

No. of Pupils Percent

] and more 1 0.2 -

7 2 0.3 -

3 9 1.3 -

5 13 2.0 6 0.9

4 23 3.4 15 2.3

3 44 6.6 10 1.6

2
44 6.6 27 L.2

1 83 12.4 12.3

0 411 61.6 4:: 743

None taught 37 5.6 25 3.9

Table 6 shows the ratio wad percentage of students who mastered each

instructional objective as a re3u1t al: instruction in reading. Yor e;:ample,

the table sho7is that 455 students failed the pretest for objective 2203 and

311 of t'nem or 68.37, later achieved mastery on the objective. Among the other

212 students in the program, either they were not tested on objective 2203 or

they had demonstrated mastery on the pretest and do not appear in the ta!:le.
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Table 7, which can be interpreted exactly as Table 6, gives the same results

with mathematics objectives.

TABLE 6

DISTRIBUTION OF PUPIL MASTERY BY INSTRUCTIONAL OBJECTIVE

AS A RESUIT OF INSTRUCTION IN READING

Instructional Objective

#Punils Achieving_Marterv Percent of
MasteryRatio of ,

F.Tuoils Attemnting Mastery

Structural Ana/ysis

2203 311/455 63.4

2204 295/408 72.3

2205 241/340 70.9

Vocabulary

2301 21I)/233 77.9'

2304 193/233 E-)3.8

2305 194/352 55.1

Comprellension

2402 129/255 50.6

2403 137/340 40.3

2404 137/297 56.2

2405 137/306 61.1

2406 253/352 71.9

2408 130/322 404
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TA3LE 7

DISTRIBUTION OF STUDENT 11ASTERY 3Y INSTRUCTIONAL OBJECTIVE

AS A aESULT OF INSTRUCTION IN MATNa.INTICS

Instructional Objective

-Students Achievinz Masterv Percent of
:.lastervRatioof ,-70tudents Attempting '..!asterv

Numbers and Operations

1101 212/256 82.8

1103 147/260 56.5

1107 95/109 57.2

1133 106/133 79.7

1109 147/202 72.5

1110 154/241 63.9

1113 212/276 76.8

1118 82/151 54.3

Xeasurement

1304 13/43 30.2

1305 1.%3/197 72.5

1306 80/130 61.3

Problem Solving

1901 137/299 45.3

In reading, objective achievement was consistently high in structural

analysis and vocabulary; approximately 701 of those failing an objective on

the pretest later showed mastery on the posttests in these areas e;:cept for

2305, word meaning, where somewhat more than 501 showed mastery after in-

struction. The results for.reading comprehension were somewhat less success-

ful. On only one of the six objectives did the attainment of student mastery

exceed 737.. Hc...7ever, cn only two objecti':es -4as the percentaf-:e of students

attaining mastery under 507-
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Most of the tnstructional objectives in mathematics were confined to

simple operations -- viz, addition, subtraction, multiplication, and

division'. Of the eight objectives that were tasted in numbers and operations,

none attained, lass than 507, student mastery as a re.sult of instruction; per-

formance ran:red from over 30Z to about 907, mastery. In the other areas

tested, student mastery did not fare quite as well as it did for numbers and

operations. Student mastery as a result" of instruction ranged between

approximately 30% and 707, in measurement and just under 507. in problem

solving. it should be emphasized that not every student was tested and

instructed on every instructional objective. An attempt was made to individ-

ualize instruction by assigning students ork in only those areas that pretests

had indicated weaknesses.

Cna of the be:;t ways of indicating the extant to which students achieve

mastery of instructional objectives as a result of instruction in the program

is to examine the students' percentage level of mastery. Percentage level

of mastery simply means the proportion of 7he objectives a student fails on

the pretest that she later demonstrates mastery on the posttest. For example,

if a student failed 10 objectives on the pretent and, as a-result of in-

struction, demonstrated mastery on seven of those objectives, her level of

mastery would be 70. Table 3 shows the distribution of the percentage level

of mastery of instructional objectives that were taught in the program. The

table shows three substantial clusters for each area. There is a large

portion (153 in reading, 230 in mathematics) of students who mastered every

objective for which they received instruction. Mere is a smaller cluster

of students in each area who failed to master any objectives (92 in reading,

74 in mathematics). The third cluster is concentrated between 417, and

in .radin7; and '::et-feen in mathematics. :!edian pertents
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of mastery were in the 617. to 707, interval in reading and in the 71% to 307.

interval in mathematics.

TABLE 8

DISTRIBUTION OF PERCENTAGE LEVEL OF MASTERY OF
INSTRUCTIONAL OBJECTIVES THAT WERE TAUGHT

Percentage Level of
Mastery* No.

Reading
(N = 667)

of Students Percent

Mathematics
(N = 641)

No. of Students Percent

91 - 100 158 : 23.7 280 43.7

81 - 90 40 6.0 U. 1.7

71 - SO 75 11.1 50 7.3

61 - 70 70 10.5 44 6.9

51 - 60 47 7.0 34 5.3

41 - 50 73 11.7 63 9.3

31 - 40 36 5.4 32 4.9

21 - 30 ^1L 3.1 15 2.3

11 - 20 13 2.0 13 2.0

0 - 10 92 13.3 74 11.7

Ncne taught 37 5.6 25 3.9

rnta evel of mastery = (0 objectives achieved)/(4 objectives attempted).

The third evaluation objective was to determine whether, as a result of

participation in the program of Bilingual Instruction in reading, the reading

grade of tnon-English speaking pregnant students in both English and

Spanish showed a statistically significant difference between the pretest

scores and the posttest scores.

Analyses of obtained data --7ere not undertaken for mIa forms since

encessiye absence :ind deliry of baby resulted in fc!wer than 30 students per

time span. The findings reported below are based on test scores of all
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:,tudents, regardless of time spent in the program.

Several levels of the Prueba de Lecture were used for testing reading

in Spanish. Only for Leyel 4 were numbers adequate for statistical analysis.

There waS a statistically significant difference between pre- and posttest

scores in Spanish reading amang students tested with Level_ 4. However, this

difference consisted of less than one question answered correctly.

In English reading, using the MAT, statistically significant differ-

ences were also obtained. Among junior high school girls, this was a

three-month difference in grade equivalents and among senior high school

girls, sp?ro:f.imately an eight-mcnth difference in grade equivalents.

data are reported In Ta'lle 9.

TA3LE 9

DIFF-2.7=C2S 73ETWEEN PRE- AND POSMSTr.:c
RIADING IN SPANISH AND EN(ILISTI

Prneba de Lecture, Level 4

ci

SD6

.:113 Level Secondary Sc:-Icol Level

.37 .51

.33 .99

40

:4AT - aeadin

.77

SOd .47 .70

17 20

2.39*

*
** < .01
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The fourth evaluation objective was to determine whether, as a result

of participation in the program of Dilingual instruction in mathematics,

the mathematics grade of the non-English speaking pregnant students showed

a statistically significant difference between the pretest scores and the

posttest scores. As was the case with the previous evaluation objective,

this one was also attained statistically. Girls at the junior high school

level increased their grade equivalent by five months, and girls at the

senior high school level increased their grade equivalent by si months.

See Table 10.

SD4

T:..312, 10

DIT711.-1:;CES :::E77.TEEN PRE- An POSTTESTIG

1.13 LeIrel Secondary School tevel

.51

.54 .58

34 55

5.42** 7.611':*

p .2 .01

The fifth evaluation objective was to determine the e=ent to which

the program, as act-eally carried out, corresponded with the program as

described In the proposal for the project. The result's; of this discrepancy

analysis, accumulated from observations and interviews with principals,

teachers, social workers, and guidance counselors while on-site indicated

that generally the pro;ram as carried cut coincided with the proram as

described in the pronosal. :10st difficulties in 2.mplementation were due to

shortases of mater'.ils and turnover in staf4. However, pro;ram personnel

were able to aLlpn th?7nselves sr their prlcti,-r2s to nttn!n the prc,77c,r
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implementation of the program. noreover, preplanned training was generally

adapted to meet the needs of new staff. The.diagnostic-prescriptive approach

in reading and mathematics was delayed at the beginning of the program due

to the late arrival of the diagnostic testing materials. IPMS reading and

mathematics materials had not been delivered to sites in September;

therefore, diagnostic testing was not begun until October. At same sites

certain levels were not available throughout the year.

The adequacy of materials and supplies varied among the sites. At

some facilities, there was a lack of library books; at others, instructional

materials, especially parts of the Think program, were inadequate. Although

scmewhat dissatisfied with the materials that are available, the 3ilingual

teachers reported they had enough for instruction; they also used a great

many materials which they had desiened themselves. Several schools reported

a need for more equipment, such as tachistoscopes for reading instruction,

cassette players, and calculators, and moneys for the repair of equipment.

At the institutional sites, both inetructignal materials and equipnent were

inadequate. F-912M had been given only its shaee of the materials/equipment

1Yudget fer this year without any extra funds to supply each of the six sites.

As a result, teachers had to carry materials with them. Equipment vas

generally not available.

The unexpected high cost of IPMS necessitated the sharine of test

packages among sites. Some schools did not obtain the levels needed until

February or later and had to adapt the diagnostic procedures. Not all

schools had cross-reference booklets to simplify the prescriptive process.

However, by February, teachers were experienced in diagnostic-prescriptive

ay:preaches and had oreanized their materials aceordine to IES objectives.

The layoffs throuehout the school system caused ehanees in instrUctional

and-supportive staff at every site. All the guidance counselors in this
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program were new this year, the last assigned in February. At one school, the

guidance counselor assigned by Central absented herself, thereby

tying up the position for the year. Corrective reading and mathematics

teachers were also newly assigned, necessitating intensive retraining.

Not all training was conducted through the coordinator's office, but was

offered independently by each school for its own staff.

During the Site ViSit3, it.was observed that corrective reading and

mathematics inst:uction was mostly individually oriented. Zech student

had her awn folder to retain her work and achievement records. In most

of the reading cla: s-ob'served, students were working on individual assf,:;n

lenta in workbooks, skill kits, teacher-made mate:Aals, or using cassette

recorders or filmstrips. Sc-.1e students were reading books. Tn the mathe-

matics rocm, students were observed working individually in workbooks,

teacher-prepared materials, and with manipulative materials. In some centers,

all ouo;la.work,,d ind4v;dually on identical e,ssignments at the same time.

Calculators and other equipment were used minimally because there were not

suffictent moneys in the budget to repatr broken machines or purchase new

002$. Tn both rooms, teachers and paraprofessionals generally worked with

one nr two students at a ttme. Corrective reading and mathematics teachers

discussed student needs and progress with other staff meMbers, 3ilingual

instruction tended to be mostly group oriented, following the traditional

teaching approach, rather than having an individual instruction approach;

however, groups were small, consisting of fewer than ten students.

ne social workers and guidance counselors were a significant part

of the program. They facilitated the academic and social adjustment of

the students, such that they could attend, function, and learn in the class-

room. Their work included conferences with students and their parents.

Social workers organized and arranr,ed meetings, and helped stud_IntS with

medical appointments and child care. Guidance counselors worked primarily
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on program scheduling, study and work edules. They organized educational

and vocational programs to motivate tbe girls to continue their education.

They acted as liaisons with the students' school of origin. They worbed

closely and cooperated with the social worker to provide vital services Cor

the girls' personal and academic development.

The quality of facilities varied from school to school. P-9111 and

P-921X are excellent sites for the program. P-941Q is located very close

to an elevated subway line. Several times each period classrooms are wracked

with the rumbling of a train passing by which hampers grout) instruction.

owever, tbe teachers have developed highly individualized instructional

prorams in reading and mathematics which compensate for this problem co

some extent. p-932K alz;o has a noise problem frcm a nearby train, but to a

much lesser de;;ree. At this site, most rooms are too small, even for in-

struction of only five .pupils at a time. P-931:: is a very small facility.

The corrective reading lab is in a corridor leading to t'40 classrooms and

the social worker's office. The institutional sites of P-912:4 vary from

adequate instructional space to corners of rooms; the Sites lack adequate

storage facilities for corrective reading and mathematics materials and

equipment.

Ahsence is a si7nificant problem in the program. Many girls are absent

from school because of illnes, scheduled doctor's visits for check-ups, and

caring for .heir baby after Lt Ls born. Provisions to citigate the effects

of absence and to reduce absence have been undertaken. Homework pacbc.:t.,;

are mailed to girls with stamped, pre-addressed envelopes included for return.

Social workers have been succesL:u1 in arranging medical appointments for

girls so that they may attend part of the school day. They have zlso had

some success in arranging coverage.for babies so that girls may attend school

after deliv,.ry. At scme facilities, girls are allowed to bring their kabv to
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school; in cases where tn:.ints were with their mothers in class, there was

no disruption of activities. Providing day-care facilities and attendants could

certainly increase :,cudent.aitendance after delivery. Significant rnductien

of pre-delivery absence cannot be effected since much absence is due co

hospitalization and treatment requiring bed rest. An individualized, self-

correcting instrt:ctional program requiring teacher input only periodically

would give girls the opportunity to continue their education during pregnancy,

even when they cannot attend school regularly.

The corrective reading and mathematics programs at P-9l2 were planned

as weekly sessions. However, having six sites prevented teachers from

serving at each shelcer 01-13 day per week. The program was changed to two

days approximately .evey two weeks to provide intensive diagnosis and

instruction followed by practice for reinforcement. The first day was

generally devoted to testing and instruction; during the second day the

teacher continued instruct7ion on ne same objective, answ:lng cuestions

and chockin;; to see that .21Y-2nt understood the work, Two :4eeha later

testing for mast.ry occurred, followed by Further instruction, if necessary.

is procedure was thought to permit greater continuity than the cinal.

After two months of experimentation, teachers found that pupil turnover

as 7.reater than 507, during a two week interval and that remaininn pupils

frequently required re-orientation to the remediation program. The original

plan was therefore re-introduced; corrective reading and mathematics

teachers went to a different shelter each day, '..eturning to the same site

every seventh school day.

The corrective reading, corrective mathematics, and bilingual pro-

-rams were designed for pregnant girls who had no handicaps. Howe,7er,

acme of the day centers had pregnant girls enrolled in thn program who !Jere

physically handicapped, emotionally disturbed, or mentally retarded. :Jost

sf7 t:1,7,4.:1.3 in one school !Tare originally referred from clasas for 1:ocially



maladjusted; scme were found to 'ee mentally retarded as well.

Funds =Jere not bud::eted for trips.

aeccmmendations frnm the last prior study were: (1) im.provement of

tha physical plant at P-94lQ; (2) expansion of the equipment budget;

(3)
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change of test for the 3iLingual CCmponent; (4) an additional bilingual

teacher; (5) expansion of medical facilities; (6) provision of day-ieare

Heavy curtains and extension of the existing air circulation system

were to have been installed at P-941Q. Lack of funds prevented this work

os well as the purchase of extra equipment and te addition of the bilinsuel

t2her. The3e recommendations relating to medical and davcare facilities

could not 1;e imnl2mented thzoueh Title I funds. lowever, most facilities

%ad a nurse available at least on a part-time :)3:34_3: at P-131K n nurne was

embloyed fulltime throuh Project Teen-Aid. At some facilities, st-2dent-s

w,.re able to br4h7,, the;r infant to school.

aesearch into achieement tests for the ilingal csmponent shewed

LI:at Prueba de Lectura was the 'rest a-ailabla instrument. .The :.f.AT in

mathematics was used to determine mathematics achievement Instead of 7.he

InterAmerican Test uAed in the prior rr.7gram staff would

ih to introd=a a .-lia..:nostic-prescriptive app-,:ceeh in the 7ilin7t:al Com-

p--,nt; hcwever, SE.J reulations do not 7ermit usine availa'lle tests in

:;panish al criterion--eferenced tests.
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B39nd an analvsts of test results .snd stte visits, it ..as determined

that the program provided a vital service to pregnant school age girls who

were two or more years retarded in reading and/or mathematics and to those

in the Bilingual Component. Mf.lre than 3C% of the students in reading and

mathematics achieved mastery in at least one instructional objective, figures

that were below the program goal of 7G% ec',ieving mastery in one instructional

cbjctive per month of instruction. .iany student; had mastered a significant

number of objectives prior to instruction, and some teachers administered

nelatively few obje,:tive tests to their students. Zxcessive absence and

delivery of baby were additional explanations given by teacher.). Readin

instruction was most effective in structural analysis and vocabulary, and

somewhat less effective in reading comprehension. In mathematics, objective

achievement was most prominent in numbers and operations. At the program's

ccnclusion, more than 6O% of the studentrz in -re:.din and more than 7G% of

tbe students in mathematics bad achieved mastery on all objectives for which

thT: had previously faild. 7n the Bilingual component, statistically

si.-.nificant increases in reading and mathematics were obtained.

A discrepancy analysis indicated that there could have been serious

problems associated with staffing and lack of sufficient materials and equip-

ment as well as late arrival of diasnostic materials. The effectiveness of

staff was responsible for program successes despite adverse conditions'.

It is strongly recommended that the program be continued.

2.: I
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Recommendations

1. A larger Eacility should be obtained for 2-931K, rooms ,;hould be

enlargd at 2-932K, and proviously sumested improvements should be im-

plemented at P-941Q. The institutional facilities should be furnished

with storage cabinets and bookcases.

2. Since 1.7.1.3 costs exceed $500, more than $100 should be budneted

per site for test materials,

3. Funds should be included in the budget for additional reading

and mathematics materials, partic.ularly 4or P-912M. Each shelter should

be provided with library books and a basic reading program to implement

prescriptions.

4 l'he equipment budet should be e:,:panded so as to include funds

for additional tachistolopes, tassatte players, calculators, and moneys

for the repair of broken equipment. Each shelter should have at least

cne casaette player and calculator.

5. SoPcial provision should be made for handicapped 7,irls.

5. :lore appropriate evaluation instrumentszhould be selected and/or

developed for the 3ilin;ua1 component. If Prueba Lecture i3 used a,gain,

levels other than Level 4 should 1:e select2,:.

7. For P-912:1 and pregnant 71.ris who are absent for periods of one

Neek or more, self-correcting instructional materials should be acquired

in order to provide continuity in instruction. A paraprofessional should

be assigned the responsibility of distributing and collecting materiels,

follow-up, and mastery testinz.

8. TO provide remediation in reading and mathematics to girls in

P-912:1, two teachers should be employed in corractive readins; and corrective

4

mathematics, respectively. If it is not possible to increase personnel, a

schedule should be adopted so that three sites receive the services of the

4:1



corrective ren7Ains teacher for one semester, while the other three

receive the service of the corrective mathematics teacher. At the end

of tha fall s;I:meter, the teachers should change sites. In this way an

intensive remedial program may be undertaken that will provide for greater

ccntiauity in the education of girls in the shelters. In addition, fewer

materials would be required.

9. Training sessions for professional and paraprofessional staff

should be ongoing, with sesRions scheduled in the fall and spring of the

school ysar. Methods for selecting appropriate levels of IPMS in readLng

and manamaLica should be a topic in an early workshop. Teachers in 17-912M

should provided with regular opportunities for professional interchan';e

which cannot be done. within the e:.:iscing schedule.

:iealth and guidance materials, with emphasis on child care,

need to be integrated more thoroughly into the programs. Although seme

teachers did use health and guidance materials in their instruction, n

attempt shouid be made to e%pand this activity more thoroughly.
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corrective reading teachers

corrective math teachers

guidance counselor

social worker

DISCREPANCY CHECKLIST

-r
911M 921X 931K

_

school psychologist

uducatinnal assistants (r)
(m)

parent'program

STAFF TRAINING
Oct

Dec
March

932K 941Q 912M

ACTIVITIES
meetings with subject teachers

(r)

(m)

meetings with g.c., s.w.

(m)

meetings with parents
(r) 4-

staff conferences

(m)
para training

(r) .

(m)

FRE-QIJENCY OF.STUT ENT ATTENDANCE
_ _ _

redding
math

TRIPS

other trips
#
where

=

';?//

4.4.1X

ti



Planning long-range in-
' s.tsUctional_program
Criterion scores cn file

test
Student independent reading

911M 921x 931K 932K 941Q 912M
. _

reading exercises

use IPMS levels:

EDL materials: audex,
projector

cassette tape recorder

Tv ,
movie screen ;

autoharps
_

overhead projector
-4-

softwear

tachistoeoppes

vocabulary lists - subject teach.

MATH
Criterion scores on file

test

4.
i

use IPMS levels:

Madison math lab

cuisinere rods

calculator

comptometer

Imp punch

consumer math

drill texts
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13. Criterion Referenced Test CR11Results.

ln the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for thore

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please plovide data for each test

used and each level tested. Use additional sheets if necessary.
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in thc table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duraiion. Use the Instructional Mastery
codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Ilse additional sheets if necessary.
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in the table below,,enter the requested information about criterion referenced test re,alts

us'A to evaluate the effectiveness of programs In reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.
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Passinlalling

5
6 0 8 1 6 0 0 2

2

3

/

0_,

0

5

2

U-M

H II
9

.... ______

2 4 0 ,
11 11

, ,,, .

2 4 0 4
11 11

.

2

2 4 0 5
II H 8 4 1. 3

2 4 0 6
II II

10

2 4 0 8
It II

11

2 2 0 3

,----------,

II 39 49 2 21'

2 2 0 4
II II 23 58 38 20

2 2 0 5
II II

29 59 38 21

._

2 3 0 1
ti 11

35 39 32 7



13. Criterion Referenced Test CRT)Results.

in the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for tlyse skills which the program attempted to improve, Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code7

Irtruc-

Lionel

Mastery

Code

Publisher Level

4

Pretest Posttest

No, of Pupils No. of

Pupils

from

Col. (2)

Passing

27

Nc., of

Pupils

from

Col. (2)

Failing

16

Passing Failing

GL_O
30 43

6 0 8 1 6 0 3 2 3 0 4 11-1.1

2 3 0 5 "
a

28 57 21 36

4 0
.

2 "
a

9 36 26 10

2 4 0 3 "

.

If
16 45 10 35

..

2 4 0 4 "
11 26 43 27 16

2 4 0 5 "
a

19 42 27 15

/ 0 6 "
11

92 51 23 28

---

4 0 3 "
a

14 51 13 38

2 - 0 3 " 5 34 89 70 19

[

2 2 0 4 " " 47 75 68 7

2 2 0 5 "
11

5) 66 52 14



13. Cr i ter on Ref erenced Teft CRT) Results,

lo the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics;
particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

Instruc-

tional

Mastery

Code

Publisher Level

Pretest Posttest

No. of Pupils No. of No. of

PupilS

from

Col. (2)

Failing

Passing Failing

Pupils

from

Col. (2)

Passing1

6 0 8 1 6 0 0 2 3 0 1 11-M 5 59 54 47 7

2 3 0 4 "
11

59 53 43---2
7r----

10

2 3 0 5 "
If

41 67 42 25

2 4 0 2 "
11 17

58 27 31

2 4 0
11 11

19 81 40 41

2 4 0 4 "
II

45 65 36 29

2 4 0 5 "
11

..il 67 42 25

t---

2 , 0 6 "
fl

37 73 61 12

2 4 0 8 "
11

34 68 29 39

2 2 0 3 " 6 50 133 107 26

,
2

0 / it 11

70 126 96 30



13. Criterion Referenced Test CaResUlts.

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics;
particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

Instruc.

tional

Mastery

Code

Publisher Level

Pretest Posttest

No. of Pupils

Failing

No. of

Pupils

from

Col. (2)

Passing

58

.No. of

Pupils

from

Col. (2)

Failing

13

Pasoing

11)

115

(2)

71
6 0 8 1 6 0 0 2 2 0 5 H-M 6

2 3 0 1
II 11

86 87 71 16

2 3 0 4
11 11

87 83 61 22

2 3 0 5
It ft

71 104 73 31

. t 0 2
II II

43 72

,

39 33

2 4 0 3
11 II

61 101 54 47

2 4 0 4
11 11

91 77 47 30

2 4 0 5
u u

81 81 53

,

28

2 4 0 6
u u

77 97 84 13

2 4 0 8
I, 11

86 77 47 30

_

1



13. Criterion Referenced Test CRinesults.

In the table beiow, enter the requested information about criterion referenced test results

used to evaluate the effectiv A of programs in reading and mathematics; particularly for those

of less than 60 hours durati, Use the Instructional Mastery
codes appended to this form

for those skills which - program attempted to improve. Please provide data for each test

used and each level tested. ,Idiltional sheets if necessary,

Component

Code

instruc.

tional

Nstery

Code

Publisher Level

Pretest Posttest

No. of Pupils N. of No. of

Pupils

from

Col. (2)

Failin,

Passing Failing

Pupils

from

CPI, (2)

Passin:1 2

I9 1 5 0 0

1111

1

I

0

0

to4ton-Miffl n 2 3
. .

11
- 2 2 ..

11
1 2 2

1 0 8
11

2 1 .

1 0
11 11

-

Ill"
2 III

2

u II

:

.

1 1
11 11

.11 u
"

lit

h

II

II

11111

'

r

II II 1111 r
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13, CrIteriA 'Referenced Test CRI)Results.

In the table below, enter the requested information about criterion referenced best results

used to evaluate the effectiveness of programs in reading and mathematics; particulsrly for those

of less than 60 hours duration, Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please proVide data for each test

used and each level tested. Use addltlonal sheets if necessary.

6 0

Component

9

Code

Instruc.

tional

. Mastery

Code

Publisher Level

Pretest Posttest

No. of Pupils No. of No. of

Pupils

from

Col.'.(2)

Failiq

2.,

Passing Failing

Pupils

from

Col. (2)

(1) (2) Passing

1 5 0 0 1 9 0 1 Hou.hton-Mifi la 2 1 2

1 1 0 1 " 3 12 13

/

11

1 1 0 3 "
11 5

20 9 11

1 1 0 7 " " 21 4 4 -

1 1 0 8 " " 13 12 ,i°
2

1 1 0 9 "
11 18 14 4

1 1 1 0 "
11 2

23 12 . 11

1 1 1 3 " " 11 14 12

1 1 1 8 "
11 12 2 10

1 3 0 4 "
11 7

8

13 0 5 "
u 8

16 11 5



13. Criterion Referenced Test CR1)Resu1ts.

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading anduthematics;
particularly for those

of less than 60 hurs duration. 'Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

........:...,---,-------,--------

6 0

Componeot

9

Code

1 5 0 0

Instruc-

1

tional

Mastery

Code

3 0 6ITihton4iifflil

.

Publisher Level

3

Pretest Posttest

No. of Pupils No. of No. of

Pupils

from

Col. (2)

Failin

14

Passing Failing

Pupils

from

Col. (2)

Pass ing

9

(11

2

(2)

23

1 9 n 1 n
n

3 22 11 11

1 1 0 1 " 4 50 52 18 14

1 1 0 1 "
It

5 42 17 10

1 1 0 7 " " 79 22 17

----

..1. 1 1 8 " " 67 29 22 7

1 1 0 9 " " 39 27 13 14

1 1 1 0 " " 22 41 21 20

1 1 1 3 " " 26 50 36 14

1 1 1 8 "
H

6 31 17 14

1 3 0 4 "
H

3 in 3 13

r:!)
6U



13. Criterion Referenced Test CRWesulLs,

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each Lest

u,sed and each level tested. Use additional sheets if necessary.

......,.......,_________

6 0

Component

9

Code

1 5 0 0

Instruc.

1

tional

Mastery

Code

3 0 5

.......

Publisher Level

Pretest Posttest

No. of Pupils No. of

Pupils

from

Col. (2)

Passing

25

No. of

Pupils

from

Col. (2)

Failing

12

Passing Failing

(1)

Nour,hton-MiffliJ 4 41

...12)

37

1 3 0 " " 20 20 10 10

1 9 0 1 o
" 18 49 15 34

1 1 0 1 " 5 33 17 14 3

1 1 0 3 "
11

7 39 22 17

1 1 0 7 " " 55 11 8 3

1 1 0 8 " " 54 11 10 1

1 1 0 9 " "

-.

36 13 11 2

1 1 1 0 29 19 14 5

1 1 1 3 " " 15 32 20 12

r1118 "
If

1 14 7 7



13. Criterion Referenced Test CRI1Results.

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for thosi

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each tot

used and each level tested. Use additional sheets if necessary.

ft...,

6 0

Component

9

Ddo

1

Instruc-

tionfl

Meistqv

Code

Publisher Level

5

1,.. Pfelt!!A

No. 01'

Posttest

Pupils No. of No. of

Pupils

from

Col. (2)

Failing

12 .

Passing

71.71-727

1

lailing

Pupils

from

Col. (2)

Passing

214
5 0 C I, 3 0 4 ioughion-Miffti

1 3 0 ,y5 "
II

21 22 18

1 ..i 0 6 "
11

14 16 12

1 9 0 1 "
n

7 31 1' 16'

1 1 0 1 " 6 7 5 4 1

1 1 0
11 n

1

,

1 1 0 7 "
II

11 1 - 1

1 1 0 8 "
n

10 2

1 1 0 9 "
11

8 1 1 -

1 1 1 0 "
n

8
. - .

1 1 1 3 "
n

1 5 4 1



13'. Criterion Referenced Test CRI)Results.

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading ac.d mathematics;
particularly for thcse

of lass than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

Instruc-

tional

Mastery

Code

Publisher Level

Pretest Posttest

No. of Pu ils No, of No i o

Pupils

from

Col. (2)

Failinii

1

Passing Failing

Pupils

from

Col. (2)

Passing(1) (2)

5
6

----......

0 9

.-r--

1 5 0 0 1

1

1

3

1

0

1111110ton-Hiff1i

u

6

II

1

4

4

1 3 0 5 "
II

5 1 1 -

1 3 0
u II

5 1 1 -.

1 9 0
11 11

1 1 0
li

-----,

7 2 1 1
.

1 1 0
II II . . .

---,--

1107 II . . .

,

1 1 0 "
II . . .

-...,

1 1 0
u II

2 1 1 -

.____. ,...._

1 1 1
II II

2 1 1 -



13. Criterion Reier2aced Test CRTIResults,

In the tat.e below, enter the request2d information about criterion referenced test results

used to evaluate P.he effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional tfastery codes appended to this form

for those Fkills which the program attempted to improve. Please provfde data for each test

used and each level tested...Use addftional sheets if necessary.

Component

Code

Instruc-

tional

Mastery

C,.)de

Publisher Level

Pretest Posttest

No. of Pupils No. of No. of

Pupils

from

Col. (2)

-

Passing Failing

Pupils

from

Col. (2)

Passi11.2211h1.111
(2)

6 0 9 1 5 0 0 1 1 1 3 loughton4fiffli 7 I 1

1 1 1 8 "
11

. I I
.

1 3 0 4
11

II . . .

1 3 0 5 "
II

I - .

1 3 0
II II

1 - - -

1901. "
II .

6 0 9 1 6 00110 1 " 2 3 3 3 .

---7

/-1-- 1

-----7

1 \l,

0 3

0 7

"
il

1

"
II

2 4 4 -

1 1 0 8 "
11

2 4

1 1 0
II II

- 5 4



13. Criterion Referenced Test CRI1Results,

In the ta0e below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and
mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested,
Use additional sheets If necessary.

Component

Code

lnstruc-

tional

Mastery

Code

Publisher Level

Pmtest Posttest

No, nf Pupils No. of No. of

Pupils

fran

Col, (2)

Failing

Passing Failing

Pupils

from

Col. (2)

Li) 2 Passing

6 0 9 1 6 0 0 1 1 1 0 Houghton-Mifflin

11

2

11

.

-

5

6

3

6 -1113

1118 u

1 3 0
11 11 . . .

,

1 3 0
If If .

---.

J. 3 0 6 4 2 2

1 9 0
u

r

u
- 6

1 1 0
11 3 7 4 3

1 1 0 3
u 1 10 4

1 1 0
If II

10 1 1
.

-
1 1 Q

u 11

8 3 3 -



13. Criterion Referenced Test CRTfliesults.

In the table below; enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours hration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

lnstruc-

tional

Mastery

Code

Publisher Level

Posttest

.
No. of Pu ils No. of No. of

Pupils

from

Col. (2)

Failing

4

Passing Failing

Pupils

from

Col. (2)

Passink.

2

0 (2)

0 IN 0 1 1 0 9 lou'liton-Miff i 6 6

1 1 1 0 111111
9

4 III
1 1 3

85

3

111111

4
2 -

III

9 6

6 MEI
" 4

2 9

MEI
71 60 11

1
2

1
77

III

III

3

III 7

"

H

" 27 35 25 10

107 26 25 1 ,



13. Criterion Referenced Test CR11Result8,

In the table below, enter the requested information about criterion referenced test results

used to'evaluate the effectiveness of programs in reading and mathematics;
particularly for those

of less than 60 hours duration. 'Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to imprave. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

.

Instruc-

tional

Mastery

Code

Publisher Level

Pretest Posttest

No. of

Pupils

from

Col. (2)

Failing

5

No. of Pupils No. of

Passing Failing

Pupils

from

Col. (2)

(1) (2)

25

Passing

20
6 0 9 1 6 0 0 1 1 0 8 floughton-Mifflio 4 104

1 1 0 9 " " 72 50 39 11

1 1 1 0 " " 51 56 38 18

1 1 1 3 " " 37 81 64 17

I 1 1 8 " " 13 32 17 15

1 3 0 4 " " 14 13 1 12

1 3 0 5 " " 66 42 30 12

1 3 0 6 " " 23 27 14 13

1 9 0 1 " " 35 67 27 40

1 1 0 1 " 5 70 50 43

1 1 0 3 " " 41 78 51 25

r
I 0



13. Criterion Referenced Test CdResUlts.

In the table below, enter the requested information about criterion referaced test results

used to evaluate the effectiveness of programs in reading and
mathematics; particularly for those,

of less than 60 hours duration. Use the Instructienal Mastery codes appende6 to this form

for those skills which the program attempted to improve. Please provide data for each test

used and each level tested. Use additional sheets if necessary.

Component

Code

Instruc-

.tional

Mastery

Code

Publisher Level

Prere Posttest

No. of PuAls No. of

Pupils

from

Col. (2)

Passin&

No, of

Pupils

.from

'Col. (2)

Failing

Passing Failing

1

130

_12)

.33 30 3

6 0

I

9

III

1

I
111

Nil 1 0

1

i

7

8

Houghton-Miffl n 5

" " 118 34 I/

68 59 42 17
"

45 69 45 24
"

48
c,
, 1 41 14

1 1

III

3 " "

5 9 1111
1 1

19 6 1 5

.....

11 "

S II 11 53
57 41 16

25 22 3

III III : :

11

16 60 32 28u "

1 1 0
11

6 34 37 37 5

p. 7
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13. Criterion Referenced Test CR1)ReSu1ts.

ln ihe table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for (hose

of less than 60 hours duration. Use the Instructional l'bstery
codes appended to this form

for those skills which the program attempted to Improve. Please provide data for each test

used and each level.tested. Use additional sheets if necessary.

Component

Code

Instruc.

tional

Hastery

Code

Publisher Level

Pretest Posttest

No. of Pupils No. of

Pupils

from

Col. (2)

Passin:

No. of

Pupils

from

Col. (2)

Failin:

Passing Failing

1 2

6 0 9 1 6 0 0 1 111111

1 0

3

7

tolrbtonmlii fflil

"

6

"

,

12 18

4
.

9

3

9

1.

III

34

,

1 1 1 0 "
11

9 14

1 1
u u

9 16 14 2

11 15 11 4

3 '0
ti 17 5 3

3

3

9

0

0

6

11 32 9

28 3
. 3Ell

15 27 13' 14



13. Criterion Referenced Test CIMResults.

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those'skills which the program attempted to improve. Please provide data for each teSt

used and each level tested. Use additional sheets if necessary.

---..:------------i------.----r-------

6 0

Component

9

Code

1 6 0 0

Instruc-

1

tional

Mastery

Code

1 0 1

Publisher LeVel

7

Pretest Posttest

No. of Pupils No. of Nu. of

Pupils

from

Col, (2)

Failing

.

Passing Failing

Pupils

from

Col. (2)

Passing

3

(1)

13

(2)

3Houghton-Rifflm

1 1 0 3 "
II

5

1 1 0 7 " " 15 1 1
.

1 1 0 8 ". " 15 1 -

1 1 0 9 " " 12 4 -

1 1 1 0 " " 14 1
.

1 1 1 3 "
11

,

2 10 10 -

1 1 1 8 "
If

1 11 10 1

1 3 0 4 "
il

6 6
__

1 3 0 5 " " 12 - - -

1 3 0 6 "
It 9 3 3 .



13. Criterion Referenced Test 14MM:su1ts.

in the table below, enter the requested Information about criterion referenced test result's

used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to Improve. Please rovide data for each test

used.and each level tested. Use additionll sheets if necessary.

-"4....A..
6 0

Component

Y
9

Code

1 6

Instruc-

tional

Mastery

Code

"7"-"'"--

Publisher Level

Pretest Posttest

No. of Puyils

Foiling

No. of

Pupils

from

Col'. (2)

Passing

9

No. of

Pupils

from

Col. (2)

FailinD

6

Passing

(l)

-

(2)

150 0 1 9 0 1 Homhton-Miffl n 7

1 1 0 1
II 8 8 m

1 1 0 3
11 u

2

-------i

1 1 -

1 1 0 7
u u - - ..

,----.
1 1 0 8

u u
3 . - -

1 1 0
H II

3 . . -

1 1 1 0
11 11

.

3
.

.
.

. .

1 1 1 3
11 u

1 1 1 8
i! 11

1 -

1 3 0 4
u 11

2 1
.

1 3 0 5
11 I,

2 1 1 -

81



13. Criterion Referenced Test CR1)Resu1ts,

In the table below, enter the requested information about criterion referenced test results

used to evaluate the effectiveness of programs in reading and mathematics; particUlarly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve. Please provide data for each test,

used and each level tested. Use addidonal.sheets if necessary.

----.....-.........---------

6 0

Component

9

Code

1 6 0 0

Instruc-

dons!

Mastery

Code

Publisher Level

8

Pretest Posttest

No, of Pupils No, of No,.L,f

Pupils

from

Col, (2)

Failing

.

Passing Failing

Pupils

from

Col, (2)

(1)

3

(D

.

Passing

.

1 3 0, b Hft4liton-MiffIln

1 9 0 1
il

ii

I

,

2 2 -

,

,

.

....._



OFFICE OF EDUCATIOUAL
EVALUATIOU - DATA LOSS FORM

(attach to MIR, item (/30) Function 1/09-61689

In this table enter all Data Loss information.
Between MIR, item #30 and this form, all participants

in each actiyity must be accounted for. The component and Activity codes used in completion of item #30

should be used here so that the two tables match. See definitions bela/ table for further ':ostructions.

Component

Code

Activity

Code

(1)

Group

I.D.

(2)

Test

Used

(3)

Total

N

(4) ,

Number-

Tested/

AnalyzedvAr

Participants

Not

N

(5)

Tested/

(6)

Reasons why students were not tested,

tested, were not analyzed

or if

Number/

leasoll
%

6 0 8 1 5 7 2 0 15

icm8htal

lifflin

IPMS

221 213 8 3.6

0010.

Delayed arrival of tests

%

Excessive absence
7

6 0 8 1

,

6 7 2 0 16 " 517 454 63 12.2 Delayed arrival of tests 35

Excessive absence
28

6 0 9 1 5 7 - 0 15 " 224 220 4 1.8 Delayed arrival of teats

6 0 9 1 6 7 2 0 16 " 439 421 13 4.1 Delayed arrival of tests 18

(1) Identify the participants by specific grade level
(e.g., grade 3, grade 9). Where several grades are combined,

enter the last two digits of the component code.

(2) Identify the teat used and year of publication (MAT-70, SDAT-74, etc.).

(3) Number of participants in the activity.

(4) Number of participants
included in the pre And posttest calculations found on item#30.

(5) Number and percent of participants not
tested and/or not Analyzed on 1tem#30.

(6) Specify all reasons why students were not tested and/or analyzed. For each reason specified, provide a separate

number count. If any further documentation is available, please attach to this form. If further space ill

needWto apecify,and
explain data row), attach

additional pages to this form.

86
3/75
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Table 12 Components with small number of eligible participants, (Replaces Table 29 ( . 1974-75 MIR)

If the district lauded a ,,,Lopct in which the total number of pupils treated by any compo:,ent code

stnuned to 30 or less, plc.se use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give comp/etc test information on each pupil as Indicated

in the table. Defore am)leting this form, road all foott.otes. Attach additional. sheets if necessary.

Component

Code

Activity

Code

Test

Used

li

Form Level Grade

Level

Achievement.

Ptetest

Ach evement

Pnittest
C

Number of

Contact

flours 3/

Screening

Test g

Pre Post Pre Post Date Stand,rd

b..0.:Ore 2/

Date Standard

['Score 2/

Test.

1/

Date Standard

Score 2/

6 7

1

]

1 5 0 0 7 2 0 a CES DES 4. 4 15 4/76 2.1 5/76 2.3 1 d 4/76 e

" CES DES 4 4 4/76 1.2 5/76 1,3 I. d 4/76

CES DES 4 4 ' 4/76 0 5/76 0 1 d 4/76
,

CES DES 4 4 4/76 2.8 5/76 3.0 1 d 4/i,

CES DES 4 4 9/75 2.1 11/75 2.3 2 d 9/75

CES DES 4 4 9/75 2.4 11/7_ 2.4 2 d 9/75

41

CES

CES

DES 4 4 ' 3/76 1.L )176 2.2 2 d 3/76

'

DES 4 4 4/76 1.3 5/:' 1.6
.
L

2

d

d

4/76
.

,

CES DES 4 4 3/76 1.5 5/76 2.5 1 3176

Identify test used and year of publication (I1Aa-58 reading; CAT-70 r .11, ,t ),

poblisher's Standard Score. (See publisher's manual). Scaled scores are also.accep.able.

Enter the total number of contact hours that this individual received la supplementary services from

this f;Inding source,

(!;ame as ill above). The screening test is the test that was emplrved to ert ,blish eligibill,y duriog

'he needs assessment/planning phase of the proje'.:t.

ll'ueba De Lecture

Standard scores are unavailable; raw score reported

Number of months in program

NYC Language Assessment Battery

Teacher assessment and score taken as indicatOr of need,Jor bilingual iLat Ttit-41

0.,

1



Table 12 Components with small number of eligible participants;
(ftetIlaees Table 29 of 1974-75 MIR)

if the district funded a project in whlcb the lnlal number of pupils treated by any component code

stumped to 30 or less, please use the,followlng table. Do not identifyfach pupil by name; assign

each pupil a permanent sUdent number, and give
complete test informatImi OH each pupil as indicaled

in the table. Before completing this form, read all footnotes. Attach add'tienal sheets if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

V

a

Form Level Grade

Level

Achievement

Pretest

Hhievement

Postteq Number of

Contact

Hours 3/.

1

Screening

Test IV

Pre

CES

Post

DES

Pre

4

Post Date Standard

bScore!../

Dale

5/76

StaHarud

IALELI.L

1.4

Test

I/

d

Date Standard

Score 2/

10 6 6 7 1 5 0 0 / 2 0 4 15 4/76 1.2 4/76 e

11 DES CES 1. I 3/76 21.3 5/76 24.0 1

,

3/76 "

12
-1-

13 6 6 7 1 6

DES CES 11/75 23.6 1/76 26.0 1

,,

11/75 .

0 0 7 2 0 a CES DES 4 4 16 10/75 3.5 11/75 3.7 1 10/75 k

14

.

I . ,
,

10/75 3.8 11/75 3.8 1

t

10/75

15 , ' . ' 10/75 3.3 11/75 3.3 1 10/75 '

16
. 4

, h

10/75 3.3 12/75 3.5 2

t,

10/75

17
,

s

9/75 1.8 11/75 2.4 1 9/75

18

-,

_t

.

3/76 2.3 5/76 2.5 2 3/76

1/ Identify test used and year of publication (tivr-58 reading; CAT-70 math, etc).

2/ Vuhlklier's Standard Score. (See publisherts manual). Scaled scores are also acceptable.

71/ Eder Ow Lotal number of contact hours that. this individual received in supplementary services from

this funding sourer,

4/ (Same as 111 above). The screening test Is the test that was employed Co establish 'eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lectura

b. Standard scores are unavailable; raw score reported

c. Number of months in program

d. NYC Language Assessment Battery

e. Teacher assessmut and score taken as indicator of need for billigual Inauicthn



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MLR)

If tho district funded a project in wItich the total number of pupils treated by any component code

=iced to 30 or less, please use the following table. Do not identify each pupil by name;. assign

erh pupil a permanent student number, and give complete test information un each pupil as indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

1/

Form

Post

Level Crade_

Level

Achievenent

Pretest

Achievement

Posttest

c

Number of

Contact

Nours 1,/

Screening

Test !V

Pre Pre Post Date Standard

bScoreP

Date Standard

bScoreV

Test

1/

d

Dale

4/76

Standard

Sem 2/

19 6 6 7 1 6 0 0 7 2 0 a CES DES 4 4 16

-
4/76 2.3 5/76 2.5 1

20 ,

4 ,
10/75 3.0 11/75 3,2 1 10/75

1

21

22

4

,

4 ,

.

.

10/75 2.8 11/75 3.1 1 10/75

. .
.

9/75 2.4 11/75 3,0 2 9/75

23
,

, .

9/75 2,2 11/75 2,6 2 9/75 ,

24

.
.

9/75 2.0 11/75 2.5 2 9/75

25 . 9/75 2,9 10/75 3.1 1 9/75

l

26

27

.

, 3 3

,

3/76 13.7 5/76 22.7 1 3/76

. DES CES I I 11/75 14/6 1/76 19.6 1 11/75 '

1/ Identify test used and year of publication (MAT-56 reading, CAT-70 math, etc).

721 ..kblisher's Slaudard Score, (See publisher's manual). Scaled scores are also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as #1 above), The screening test is the test that was employed io establish eligibility during

the needs assessment/planning phase of the project.

a, Prueba pe Lecture

b. Standard scores are unavailable; raw score reported

c. Number of months in program

d. NYC Language Assessment Battery

e. Teacher aasesament and score taken aa indicator of need for bilingual instruction

LL'



Table 12 Components with small number of eligible participants.
(Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total numbh of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete
test information on each pupil as indicated

in the table. Before completing this form, read all footnotes'. Attach additional sheets if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

1)

Form Level Glade

Achievement

Pretest

Achievement

Posttest Number of

Contact

liours 2,1

3

Screening

Test Zl/

Pre Pmt Pre Post 12vel Date Standard

6Score2/

Date Standard

bScore2/

2.6

Test

1/

d

Date

2/76

Standard

Score 2/

e28

29

6 6 7 1 5 0 0 7 2 0 CES DES 4 4 15 2/76

1

2.0 5/76

I

,

,

2/76 2.2 5/76 2.2 3 2/76

30

,

11/75 3.0 2/76 3.3 3 11/75

31

. .

' , 11/75 2,2 2/76 2.5 3 11/75

32 .

,

--,.

10/75 1.5 1/76 2.7 3 10/75 '

33 DES CES 1 1 2/76 6.3 5/76 183 3 2/76 ,

34 , 2 2

,

2/76 9.3 5/76 18.7 3 2/76 '

35 6 6 7 1 6 0 0 7 2 0 a CES DES 4 4 16 2/76 1.4 5/76 1.8 3 2/76 '

36
.

2/76 1.8 5/76 2.2 , 3 2/76 1

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

Publisher's Standard Score. ,(See publisher's manual). Scaled scores are also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening Lest is the test that was employed to establish eligibility during

the needs asses!,Ant/planning phase of the project.

a. Prueba De Lecturli

b. Standard scores are unavailable; raw score reported

C. NOmber of mouthp in program

d. NYC Language Assessment Battery

e. Teacher iassessmentand score taken as indicator of need for bilingual instruction



Table 12 Components with small number of eligible patticipants. (Replaces Table 29 of 1974-75 MIR)

lAhe district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as Indicated

in trie table. Before completing this form, read all footnotes. Attach additional sheets If necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c.

Numbei of

Conlact

flours 1)

Screening

Test Z1/

Pre Post Pre Post Level Date Standard

bScore2/

Date

5/76

Standard

bScore2/

1.3

Test

1/

d

Date

2/76

Standard

Score 2/

e
37 6 6 7 1 6 0 0 7 2 0 a CES DES 4 4 16 1/76 1.0

38

1-

,

%

10/75 1.8 1/76 2.3 r 3 10/75

.

39

.

1 i .

9/75-\I2.5 12/75 24 3 9/75

40 ,
k

-----

1

2/76 2.4 5/76 5.7 2/76

41

1

' 10/75 1.9 1/76 2.5 3 1017

AIN

42 6 6 7 1 5 0 0 7 2 0

1 1

15 10/75 2.4 2/76 2.7 4 : 10/75 '

43 , I 10/75 1:6 2/76 2.0 4 ' 10/75

44
_... --

' 10/75 1.8 2/76 2.2 4 10/7

45 3 9/75 8.0 1/76 17.3 4 90

1/ Identify teL used and year of publication (MAT-58 reading; CAT-70 math, etc).

Publisher's Standard Score. (See publisher's manual). Scaled scOres are also acceptable.

3/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as. #1. above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lecture

b. Standard scores are unayailable; raw score reported

c. Number of 'months in pr-ogram

d. NYC Language Assessment Battery

e. Teacher assessment and score taken as indicator of need for bilingual instruction

9 ii



Table 12 CoMponents with small 'number of eligible participants. (Replace& Table 29 of 1974-75 MIR)

If the district funded a project in which the tutal number of pupils treated by any component code

sunned to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent ttudent number, and give complete test information on each pupil AS indicated

in .the table, Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

JJ

a

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

Hours ) /

4

Screening

Test 'N

Pre

CES

Post

DES

Pre

3

Post

3

Level

15

Date

12/75

Standard

t) Score 21

19.7

Date

4/76

Standard

1 Score 2/

25,7

Test

1/

d

Date

12/75

Standard

Score 2/

e
46 6 6 7 1 5 0 0 7 2 0

47 6 6 7 1 6 0 0 7 2 0
.

16 10/75 1.9 2/76 2.5 4 10/75

48
.

10175 2.1 2/76 2.5 4 10/75 .

49
,

10/75 1.9 2/76 2.7 10/75

50 4

t -.----

,

9/75 2.3 1/76 2.5 9/75 k

51
-, ,

4

10/75 2.5 2/76 2.5 4 10/75

52
,

10/75 2.0 2/76 2.3 4 10/75

53
4

1

.

10/75 1.8 2/76 2.1 4 10/75

54 , ., 4
,

h '

10/75 0 2/76 1.8 4 10/75

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

2/ publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable.

7l1 Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as fil above). The screening Lest is the test that was employed to establish eligibility during

the needs assessmeni/planning, phase of the project.

a. Prueba De Lectura 4
b. Standard scores are unavailable; raw score reported

c. Number of months in program

d. NYC Language Assessment Battery

e. Teacher assessment and score taken as indicator of need for bilingual instruction

98



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

lf the district funded a project in which the total number of pupils treated by any component code

summed to 30, or less, please use the following table. Do not identify each qpil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

in the table. Before completing this form, read all footnotes. Atta,': arditional sheets If necessary.

Pupil

#

Component

Code

Activity

Code

Tert

Used

V

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

flours 11

4

Screening

Test 9
Pre

CES

Post

DES

Pre

4

Post

4

Level

16

Date

10/75

Standard

bScore2/

1.9

Date

2/76

Standard

bScoreil

2,4

Test

1/

d

Date

10/7!

Standard

!,core 2/

e
55 6 6 7 1 600 . 7 2 0

56
.

1

10/75 1.4 2/76 2,2 4 10/7!

./`

10/75 2.3 2/76

.

2.5

,

4

,

10/7

58
. , .

10/75, 0 2/76 1.5 4 10/7.

59
.

,

.

,

.

10/75 2.2 2/76 2.4 4

.

10/7

60

.

,

9/75 3,5 1/76 3.6 4

.

9/7

61
.

.
,

' 10/75 3.1 2/76 3,3 4 10/7

62 .
,

10/75 3.2 2/76 3.5 4 10/7

63 ,

.

.

.

10/75 2.5 2/76 3,0 4 10/7

1/ Identify test used and year of publication (MAT-5B reading; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publisher's manual). S caled scores are also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lecture

b. Standard scores are unavailable; raw score reported

c. Number of months in program

d. NYC lAnguage Assessment Battery

e. Teacher assessment and score taken 88 indicator of need for bilingual instruction

10 0
10 1



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 Milt)

if the district funded a project in which the iotal,number of puptls treated by any component code

summed to 30 or less, please use the following table. DO not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

in the table, Defore completing this form, read all footnotes. Attach additional sheets if' necessary.

Pupil

fi

Component

Code

Activity

Code

Test

Used

1/

Form Level Grade

Achiavement

Pretest

Achievement

Posttest
C

Number of

Contact

Hours li

Screening

Test !V

Pre Post Pre Post Level Date Standard

1,Score2/

Date Standard

13Score2/

Test

1/

Date Standard

Score 2/

64 6 7 1 6 1 ) 7 2 0 a CES DES 4 4 16 10/75 2.1 2/76 2,6 4 d 10/75

65
q

, 1

10/75 .1.8 2/76 2,3 4 10/75

,

66
,

1 .

' 10/75 2.1 2/76 2.7 4 10775 .

67
i

DES CES 3 3 9/75 21,3 1/76 26.3" 4 9/75

68 q

,

,

.
9/75 26.7 1/76 39.0 9175 ,

69 6 6 7 1 5 0 0 7 2 0 , CES DES 4 4 15 12/75 2,2 5/76 2.2 5 . 12/75

70 , , . . ,

12/75 1.0 5/76 2.0 5 ' 12175 %

71

--

,
,

9/75 2,1 2/76 2.1 5 9/75 '

72
.

.
u 0

9/75 2.2 2/76 2.5 5 . 9/75

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publisheris manual). Scaled scores are also acceptable.

1/ Enter the total number of contact honrs that this individual received in supplementary services from

this funding source.

4/ (Same as fil ,above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lecture

b. Steard scores are unavailable; raw score reported

c. Number of months in program

d. NYC Language Assessment Battery

e. Teacher assessment and score taken as indicator of need for bilingual instruction

1 0



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component flcle

stained to 30 or less, pleae use the following,table. Bo not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

in the table. Before completing this form, read all footnotes, Attach additional sheets if. necessary.

Pupil

1

Component

Code

Activity

Code

Test

Used

1/

Form Level Grade

Achievement

Pretest

Achievement

. Posttest

c

Number of

Contact

Hours 1,1

Scree:Imig

Teq :1
Pre Post Pre Post Level Date Standard

bScoreY

Date Standard

bScore21

Test

1/

Date ,standard

Score 2/

73 6 6 7 1 5 0 0 7 2 0 a CES DES 4 4 15 9/75 2.7 2/76 2.8 5 d 9;15 e

74
_-, , . 9/75 2/76 1.3

1

75
, " 9/75 2.2 2/76 2.0 5

,

,

76
.

9/75 2,4

.

2/76 2 8 5

,

,

.

77

--

, .

.

1

.

9/7 1,5 2/76 2.0 5

78
, 1

,

.

9/7 2.8 2/76 2.9 5

.

,

79 1

9 7 1.3 2/76 1.8

80 ,

9175 2.1 2/76 2.1

81
'

10/71 2.5 3/76 2,8 5 10/75

1/ identify test used and year of publication (MAT-58 nading; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable,
.

I/ Eater the total number of contact hours that thts individual received in supplementary services from

this funding source.

4/ (SAme as. #1 above). The screening test Ls the test that was employed to establish eligibility during

thL needs assessment/planning phase of the project.

a, Prate De Lectura

b. Stanord scores are unavailable; raw score reported

c. Number ,f months in program

d, NYC Language Assessment Battery

e. Teacher assessment and score taken 88 indicator of need for bilingual instruction



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 H1R)

If the district funded a project in which the total number of pupils treated by any component code
summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated
in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary,

Pupil

#

82 6

Component

Code

6

Activity Test

Code Used

!II

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c.

Number a:if

Contact

flours 3

Screening

Test !I
Pre

DES

Post

CES

Pre Post Level

15

Date

9 75

Standard

Score2

Date Standard

hScore2/

Test

1/

Date Standard

Score 21

11 6 2 76 18.3 9 75

83

84

6 6

II

11

11111 a' 1111111

II Ill

11111

16

111111

III

9/75

9/7

9/75

1,7 2176 2.1 5 9/75

1,8 2/76 2.3 5 9175

2.4 2/76 2,6

,

9/75

::

II

II

II

1

.

1111111111

III

12/7

9/7

1,5 5/76 2.3 12/75

2.4 2/76 9/75

88
III

**

1V7 19.7 5/76 27,0 ,

12/75

1111111111 3
12/75 20.7 5/76 26,7 12/75

:: II II 111111 IIIIIDES III 3 3 9/7 23.3 2/76 34,0
,

9/75

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc),

2/ publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable._

1/ Enter the total number of contact hours that this individual received in supplementary services from
this funding source.

4/ (Snme as #1 above). The screening test is the test that was employed to establish eligibility during

the needi assessment/planning phase of the project.

a. Prueba U, lecture

b..Standard scores are unavailable; raw score reported

c. Number of months in program.

d. NYC Language Assessment Battery

e. Teacher assessment and score taken as indicatoruf'need for bilingual instruction

106 107



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a'project le which the total number of pupils treated by any component code

sunned to 30 or less, please use the following table. DO not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

ln the table, Before completing this form, read all footnotes, Attach additional sheets if necessary,

Pupil

#

Component

Code

Activity

7

Code

2 0

Test

Used

J.L.

a

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

flours li

Screening

Test

Pre

DES

Post

CES

Pre

"____

1

Post Level Date Standard

.. Score_

Date Standard

bScoreli

Test

1/

Date Standard

Score 2/

91 6 6 7 1 6 0 0 1 16 12/7 11.6 5/76 22.6 5 d 12/75 e

92
,

CES DES 3

4

3

4

,

15

12/7

11/7

19,7

1.2

5/76

5/76

27.0

1.4

5

6

h 12/7. I

93 6 6 7 1 5 0 0 7 2 0 a CES DES
1117

k

94
, --.

1 .k I 1

11/7 2.5 5/76 2.5 6 11/7
1

95 6 6 7 6 0 0 7 2 0 ' 16 11/7 2.2 5176 2,7 6 Ill

,

96
, ,--. -,

,

" 11/7 1.8 5/76 2.4 11/7'

,

97
4

100' 2,8 4/76 3.1 6 10/ 5

9j6

99

7 1 5 0 0 7 2 0
1 .

15 10/7 1.5 5/76 1.6 10/71,

-

0,

. 10/7 2.3 5/76 2.8 7 10/ 5

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

2/ publisher's Standard Score, (See publisher's manual). Scaled scores are also acceptable.

3/ Enter the total number of contact hours that this individnal received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lecture

b. Standard scores are unavailable; raw score reported

c. Number of months in program

d. NYC language Assessment Battery

e. Teacher assessment and score taken as indicator of need for bilingual instruction

10'd
I Di



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information On each pupil as indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Com2onent

Code

Activity

Code

Test

Used

/

Form Level Grade

Leyel

Achievement

Pretest

Achievement

Posttest

C

Number of

Contact

Hours 3

Screening

Tes'2V .

Pre Post Pre Post Date Standard

bscordl
Date Standard

bScore 1/

Test

1/

Date Standaxd

Score 2/

100 6 7 1 5 3 1 7 2 0 8 CES DES 4 5 16/75 1,5 5/76 2.3 7 d 1017!) c

101 1

10/7 1,3 5/76 2.4 7

102
, .

' 10/7 1.0 5/76 2.0
.

103
. l

1017 1,5 5/76 2.0 7

104 6 6 7 1 6 0 0 7 2 , ,

16 10/7 2.0 5/76 2.9 7

105

.

. " 10/7 2.1 5/76 2.9 7
,

106 . ' ' 10/7 2.0 5/76 2.4
,

107 .
,

, 10/7 3.0

2.8

5/7610 7

5.761111 7

,

103
.

4 10/7
.

1/ Identify test used and year of publication (MAT-58 reading; CAT-10 math, etc).

2/ Publisher's Standard Score. ( See publisher's manual). Scaled scores are also acceptable.

'1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source'.

4/ (Slime as ill above).- 1he screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lectura

b. Standard Scores are unavailable; raw score reported

c. Number of months in program

d. NYC Unguage Assessment Battery

e. Teacher assessment and score taken 8S indicator of need for bilingual instrnction

110 in



Table 12 Compontnts with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

lf the district funded A project in which the total number of pupils treated by any component code

smiled to 30 or less, please use the following table. Do not identify each pupii by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

In the table, Before completing this form, read all footnotes, Attach additional Sheets If necessary.

Pupil

#

Compcnent

Code

Activity

Code

Test

Used

1./

a

Form Level Grade

Achievement

Pretest

Achievement

Hottest.

c

Number of

Contact

Hours 1/

1

Screening '

Test ly

Pre

CES

Post

DES

Pre

4

Post

4

Level

16

Date

10/75

Standard

b score 2/

2.0

Date

5/76

Standard

bscore 2/

2,8

Test

1/

d

Date

10175

Standard

Score 2/

,

e
109 6 6 7 1 6 0 0 7 2 0

110 g

d 1

10/7 2.0 5/76 2.7 7

111

-,

,-

_______

1

10/75 1.9 5/76 2.5 7

112 10/75 1,9 5176 2.4 1

113

,

' 10/75 1.7 5/76 2.5 7

114
,

' ' 10/75 2,2 5/76 2.6 7 '

115 ''-'1 DES CES 2 2

,

10/15 10,0 5176 14.0 7 '

116 6 6 7 1 5 0

--

0 7 2 0 CES DES 4 4 15 9175 2,1 5/76 2.0 8 . 9/75

117 6 6 7 1 6 0 0 7 2 0 ' '

J

16 9/75 2.5 5/76 2.9 8 . 9/75
r

1/ Identify t.est used and year of publication (MAT-58 reading; CAT-70 math, etc),

2/ Publisher's Standard Score, (See publisher's manual). Scaled scores are also acceptable.
.

1/ Entet the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

a. Prueba De Lecture

b. Standard scores are unavailable; raw acore reported

C. Number of months in program

d. NYC Language Assessment Battery

e. Teacher assessment and score taken as indicator of need for bilingual instruction

1.12



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component
CO::.!

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent studdht number, and give complete test information on each pupil as indicated

in the table. before completing this form, read all footnotes. Attach additional sheets if necessary.

4.

Pupil

#

Component

Code

Activity

Code

Test

Used

ii

Form Level Grade

Achievement

Ptttest

Achievement

Posttest

c

Number of

Contact

Hours 1/

Screening

ATest !V
.

Pre Post Pre

-------

Post Level Date Standard

Score 2/

Date Standard

Scorel/

Test

1/

Date Standard

Score 2/

11 6 6 61 Lil 0 7 a 0

Mat7C

Read N G Int_

. .

Int

,

15

.

1/7

4f7t

4,9

3.9

5/76 5.6

4.2

1 d

I,

3/76

4/7

e
,

.

,

133

18 6 6 6 1 6 0 0 7 2 0 ' G 11 16 317b 5 8 517 5.8 2
,

3/7
,

26 R G Adv Adv "

h

1,8 4 3,4 1 3/7

27 - ,

F 11/7) 6.9 1/7f 7.1 1 ' 11/7

28 6 6 6 1 5 0 0 7 2 0 G II Int Int 15 2/76 4.6 5/7f 5.0 3 4 2/7

,

29 . . ,

q 4.5 4.9 '

.
,

33
II G ' . " . 3,4 4 4.1

..

34
,

. . , . , . 3.8
4.0

'

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

72./ Publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable.

I/ Enter the total number of contact hours that this individual received in supplementary services from_

thts funding source.

41 (Same as #1 above). The screening Lest is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. VIT IAD

e. Teacher assessment and score taken 48 indicator of need for bilingual instruction

115



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 HIR)

If the district Conde& a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

it

Component

Code

Activity

Code

Test

Used

1/

Nat'l(

Read

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

Hours 2,/

3

Screening

Test ly/

Pre

11

Post

C

Pre

Adv

Post

Adv

Level

15

Date

2/76

Standard

Score2/

7.8

Date

5/76

Standard

Score2/

8.0

Test

1/

d

Date

2/76

Standard

Score 2/

e
128 6 6 6 1 5 0 0 7 2 0

129
..... __________ ,

,

Int Int 15 2/76 6.2 5/76 6.7 3 ' 2/76 .

44 ,

\ 1

15 10175 5.7 2/76 6.5 4 10/7

67 6 6 6 1 6 0 0 7 2 0 4 H F Adv Adv 16 9/75 6,4 1/76 6.7 A ' 9/75 '

49 C 11 Int Int 16 10/75 6.9 2/76 7.9
" 10/75

53 , ii 15 1 6,2 7: ' 10/75

61

p..--.
' 4 16 .1 8,4 9,8 I.

I 10/75

72 6 6 6 1 5 0 0 7 2 0
,

h ' 15 9/75 3,8 2/76 4.8 5 9/75

82
11 C . i 15 3,8 4 4.0 q ' ,

6

Identify test used and year of publication (NAT-58 reading; CAT-70 math,

Publisher's Standard Score. (See publisher's manua)). Scaled scores are

Enter the total number of contact hours that this individual received in

this funding source.

(Shme as #1 above). The screening test is the test that was employed to

the needs assessment/planning phase of the project.

c. Number of months in program

d. NYC LAB

e. Teacher assessment and score taken as indicator of need for bilingual ihstruction

etc).

also acceptable.

supplementary services from

establish eligibility during

116 117



Table 12 Components with small number of eligible participants. (ROacea Table 29 of 1974-75 MIR)

If 'the district funded a project in which the total number of pupils created by any component code

sunned to 30 or less, please use the following table, Do not identify each pupil hy name; assign

each pupil a permanent student Number, and give complete test: information on each pupil aS indicated

in the. table, Before completing this form, read,all footnotes. Attach additional sheets if necessary.

Pupil

#

Component

Code

6 1 5 0 0

Activity

--,

7

C! ',

2 0

Test

Used

11

M at70

Read

FOrm Level Grade

Achievement

Pretest

Achievement

Posttest Number of

Contact

5

Screening

Test /1
Pre

H

Post

0

Pre

Int

Post

Int

Level

15

Date

10/75

Standard

Score21

4,2

Date

3/76

Standard

Score .2_/11,

5.3

Test

d

Date

.

10/75

Standard

126 6 6

130
__----

i .

9/7 6.6 2176 74
y

9/75 q

131
,

0
., 4.5

a

4.5
I

,

119

92

6 6 6 1 6 0 0 7 2 0 A H l Adv Adv 12/75 9.0

6.2

5/76 9,6

k

12/75

t

I P
,

' 6,9 if

96 6 6 6 1 6 0 0 7 2 0 G H Int Int 16 11/75 5.3 5/76 6,0 6 . 11/75 '

124 ,
11 C Adv Adv 9/75 4.1 3/76 4.2 9175

127 6 6 6 1 5 0 0 7 2 0

,

' Int Int 15 10/75 7.3 5/76 6.6 7 10/75 (

132'
. , 9/75 5.3 4176 5,4 . 9/75 ,

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publisherls manual). Scaled scores are also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding silurce.

4/ (Same as #1 above). The screening test Is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. hriC IAD

e, Teacher assessment and score taken as indicator of need for bil1nuaI instruction

e



Table 12 Components with small number.of eligible participants. (Replaces Table 29.of 1974-75 MIR)

lf the district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give 'complete test information on each pupil as indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary,

Pupil

#

99

104

109

110

Component

6 6

6 6

Code

6

6

1 5

1 6

0

0

0

0

Activity Test

Used

Tat

Read

Form Level Grade

Level

Achievement

Pretest

Achievement

'Posttest

.c .

Number of

Screening

Tert IY
Code

111 2

111 2

0

0

Pre Post

H

Pre

Int

Post Date Standard

Score31

Date Standard

ScoreV

Contact

Hours 31

Test

1/.

Date Standard

Score 2/

Int '15 10/75 2.8 5/76 3.1

..

7 d 10/75

'

1

16 4 5,0 6.9

..

.r -

.

h 1
%

7,1 7,6

f....^
y

4

4.2 ' 4.6 .
. P

121
. h C Adv A v h

-1

10/75

-'-'-'7--"

5,5 4 5.3 .
d, i

115

118

1

1
,

.

,

4, .. 4, ' 4,8 5.9

H F Adv Adv ' 9/75 12.4 5/76 12.4 7 , 9175

125

11111

H Int

III Int

Int

Int

10/75 3.4 5/76 3.8 4 4 10/75 '

117
I 9/75 7,3 5/76 9,8 8 , 05

,

1/ Identify test used and year of publication (MAT-50 reading; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publisher's manual), Scaled scores are also acceptable.
1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Sac as #1 above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project,

c. Number of months in program

d. NYC LAB

e. Teacher assessment and score taken as indicator of need for bilingual instruction

120 121



Table Components with small number of eligiule participants. (Replaces Table 29 of 1974-75 MIA)

If the district (tided a project in which the total number of pupils treated by any component code

summed to 30 or iess, piense use the following table, Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated

in the table, Before completimg this form, read all footnotes. Attach additional sheets if necessary,

Pupil

---,

Component

Code

Activity

7

Code

2 0

Test

Used

)../

Hat7)

Read

Torm Level Grade

Achievement

Pretest

Achievement

Poottest

c

Number of

.Contact

2

2

Screening

Test 9
Pre

N

Post

Q

G

Pre

Adv

Int

Post

Adv

Int

Level

16

15

Date

9/75

9/75

Standard

Score 2/

4.6

_,1,2_1101.

6.6

Date

5/76

5/76

Standard

Seoul/19E3j

J.

6,1

7.6

Test

1/

Date

9/75_L___

1/25

3/76

Standard

Score 2/

1

'

123 6 6 6 1 6 0 0

5 6 6 8 1 5 0 0 7 2 0

lat7D

lath F

9
, , " 3/76

10
4/76 6.6 5/76 7 6 1 4/7. *

11°
.

3/76 4.9 506 5.6 1 ' 317. '

13 6 6 8 1 6 0 0 7 2 0 " '. 16 10/75 6.3 11/75 6.7 l 10/7

122
,

. .

1

3176 5.2 5/76 5.6
' 3/7.

26
1 ,

' 3/76 2.5 5/76 4,9 3/7.
.

27

.

11175 5.9 1176 6,0

,..

1 11/7 '

1/ Identify test used and year of publication (NAT-58 reading; CAT-70 math, etc).

"i/ Publisher's Standard Score, (See publisher's manual). Scaled scores are also acceptable.

3/ Enter the total number of contact hours that f.his individual received iu supplementary services from

this funding source,

4/ (Same will above). The screening test is the test that Was employed to establish eligibility during

the needs assessment/planning phase of the project.

t. Number of months in program

d. NYC LAB

a. Teacher assessment and score taken as indicator of need for bilingual instruction

122



Table 12 Comphents with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

lf the dis`rict funded a project in which the total number of pupils treated by any component Code

summed to 30 or less, please use the following table. Do got identify each pupil by name; assign

each pupil a permanent student number, and givecomplete test information on each pupil as indicated

in the table. Before completin bis form, 'read all footnotes, Attach additional sheets if necessary.

Pupil

#

Dmponent

Code

Activity

Code

Test

Used

.Form Level Grade

Level

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

y

1

Screening

Test 1j/

Pre Post Pre Post Date Standard

Score21

Date

11/75

Standard

Score2j_llours

4 7

Test

11.

d

Date

10/75

Standard -.,

Score

.

14 6 6 8 1 6 0 0 7 2 0

ist C

lath F G Int Int 16 10/75 4:2

15
.4

g
s

.
1

3.9
t ,

4.6

,16
s

1

" 10/75 t' 5.2 12/75 5.5

,

2 10/75

17
_..,

1
.

/k

9/75 2.9 11/75 3.7 1

,

9/75

20
s

'

s

10/75 6,5 11/75 7.5 1

,

10/75

22

28 6 6 8 1 5 0 0

k 9/75 4,5 11/75 4.8 2 9/75

7 2 0
ss

i

, 2/76 15.7 5/76 6.2 2/76

29 o

11
s

1
,1 3.5 4 5.1

30 ,

s 11/75 6.2 12/76 7.1 11/15

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc),

2/ Publisher's Standard Score, (See publisher's manual). Scaled scores are also acceptable.

If Enter the total number of contact hours thatfOis individual received in supplementary services from

this funding source.

4/ (Sue as 111 above), The screening test is the test that, was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Numberof months in program

d. NYC LAB

e:,Teacher assessment and score taken aa indicator of need for bilingual instruction

12,1



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

lf the district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table, Po not identify each pupil by namel' assign

each pupil a permanent student number, and give complete test information on 'each pupil as indicated

in the table, before completing this form, read all footnotes. Attach additional sheets,if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

....L.

Math

Form Level Grade[

Level

Achievement

Pretest

Achievement

Posttest Number of

Contact

Hours 2i

3

Screening

Test IV

Pre

F

Post

G

Pre Post Date Standard

Score2/

Date Standard

Scordi

Test

1/

d

Date'

11175

Standard

Score 2/

e
31 6 6 5 3 3 7 2

iiat70

0 Int Int 15 11175 3,2 2/76 4,1

33

,4

,

. ( ' 2/76 4.3 5/76 4,5 2/76

t

34 , .

,

2/76 4.8 5/76 5.6 , 2/76 °

128
,

I
,

,

2/76 6.7 5/76 7.1

129 , . 1 6,0 6,7

,

.

1 ,

35 6 6 8 1 6 0 0 7 2 0 '
6 '' 16 ' 5.9 6.1 , k

1

36 . 1 , . , , 4,7 4,9

38
1

V 1

.

,

10/75 4,2 1/76 4.1 10/75 '.

40 '

,

,
, .

. 2/76 6,5 5/76 7.5 u 2/76 .

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

2/ publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

Ihis funding source.

4/ (Same as fil above). The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. NYC TAB

e. Teacher assessment and score taken windicator of need for bilingual instruction



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

lf the district funded a woject in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a perment student number, and give complete test information on each pupil as indicated
in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Componeut

Code

Activity

Code

Test

Used

11

iat70

Hath

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

'Hours 2)

4

$creening

Test .11
Pre

F

Post

G

Pre

Int

Post

mut

Level

15

Date

10/75

Standard

Score1

4.3

Date

2/76

Standard

ScoreV

4.4

TeL

I/

d

Date

10/75

Standard

Score 2/

42 6 6 3 l 5 ) 1 7 2 0

43
10/75 4.8

.

2/76 4.9 4 5 "

44
....,

.
.

' 10/75 4.8 2/76 5.5

.

67 6 8 1 6 0 0 7 2 0
.

k

16 9/75 5.7 1/76 6.7 4

k

9/75

.

63
.

10/75 5.4 2/76 6.3 4 10/75

64
I I

.

. 10/75 7.1 2/76 8.2 4 10/75

.

65
. .

' 10175 5.2 2/76 6.1 4 10/75

66 ,

10/75 5.1 2/46 5.9 ,

47 . 1
k

10/75-

,,---,
5.4 , 2/76 5,,9 4 10/75

1/ Identify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

21 Publisher's Standard Score. (See publisher's manual). Scaled scores are also acceptable.

l/ Enter the total number of contact hours that thls individual received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening test Is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. NYC LAB

e. Teacher assessmAnt and score taken as indicator of need for bilingual instruction

1 28



ile 12 Components with small number of eligible participants. (Replaces Table 29 of 074-75 MIR)

[ the district funded a project in which the total number of pupils treated by any component code
mined to 30 or less, please use the following table. Du not identify each pupil by name; assign
lch pupil a permanent student number, and give complete test information on each pupil as indicated
n the table. Before completing this form, reed all footnotes. Attach additional sheets if necessary.

ponent

:ode

Activity

Code

Test

Used

11

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

Hours li
4

Screening

Test g
Pre Post Pre Post Level Date Standard

Score2/

Date Standard

Score:2./

3.6

Test

1/

d

Date

10/75

Standard

Score 2/_

e
1 6 0 0 7 2 0

Mat7C

:lath F C Int int 16 10/75 3.4 2/76

0 1 1

5.7 t 6.4 , 1

.
.

,

5.3
.

5.5
.

1

d
,

.

6.9 J 7.3 . k J

5.4 . 5.5
, i

7.4 7.8 k

1 1

6.1 5.9 4
l

k

.

6.3 6.1
6

,
4.3. 4.4 ,

ntify test, used and year of publication (MAT-58 reading; CAT-70 math, etc).

Usher's Standard Score. (See publisher's manual). Scaled scores are also acceptable.
the Loral number of contact hours that this individual received in supplementary services from

3 funding source.

ne as #1 above). The screening test is the test that was employed to establish eligibility during

needs assessment/planning phase of the project.
,er of months in program

LAB

:her assessment and score taken au indicator of need for bilingual inatruction

I 3,



rable 12 Components with small number of eligible participaats. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component Ode
mimed to 30 or less, please use the following table. Do not identify each pupil by name; assign

each pupil a permanent student number, and give complete test information on each pupil as indicated
in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

omponent

Code

Activity

Code

Test

Used

1./

Mat70

Math

Form Level Grade

Achievement

Pretest

Achievement

Posttest

c

Number of

Contact

Hours lj

4

5

Screening

Test IV
Pre

F

Post

G

Pre

Tnt

4

Post

_Int_

t

Level

16

15

Date

10/75

9/75

Standard

Score2/

7 k

4.6

Date

2/76

2/76

Standard

Score2/

9 9

5.6

Test
1

Date

tni7,

9/7!

Standard

Score 2/

i

8 1 6 0 0 7 2 0

0 0 7 2 0

1
I

1 . .

10/75 3.6 3/76 1.8
.

10/75 '

,

9/75 6.0 6.4 9/75 '.

u
1

, 5.2 5.6
..

.

, e
h

15 12/75 5.3 5/76 6.2 5 12/75 '

. .

9/75 4.2 2/76 4.5 . 9/75

..._

,

4.2 3,7
g

..

4.6 5.2 4
\

(
.

ientify test used and year of publication (MAT-58 reading; CAT-70 mat),, etc).

iblisher's Standard Score. (See publisher's manual). Scaled scores are also acceptIlie.

lier the total number of contact hours that this individual received in supplementary'services from

lis funding source.

;tune as ill above). The screening te.g.L..is the test that was employed to establish e1igib4ity during

se needs assessment/planning phase of the project.

maber of months in program

(C LAB'

!Licher assessment and score taken asAndielator of need for bilingual instruction

13,3



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1914-75 MIR)

If the district funded a project in which the total number of pupils created by any component code

sunned to 30 or less, please use the following table. Do not identify each pupil by name; aSsign

each pupil a permanent student number, and give complete test information On each pupil as indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

1/

Form Level Grade

Achievement

Pretest

Achievement

Posttest Number of

Contact

li

5

Screening

Test IV

Pre Post Pte Post Level Date Standard

Score2/

Date

2/76

Standard

ScoreV,Hours

4,1

Test

1/

d

Date

9/75

Standard

Score 2/

79 6 6 8 1 5 0 0 7 2 0

Asti('

Math F C Int. Int. 15 9/75 3.2

80
mormanwri

83 6

/..

..

' 9/75 2.1 2/76 3.2
II if

6 8 1 6 0 0
M

% '
16 4.1 " 4,3

o

1.

1 1

84
,

. 1 .. ,

2.6 3,3
q

______

b 0

85 .,

i 4 5.6 , 6,1 ,

h

86
.

N
( i

12/75 4.9 5/76 5.3 12/75 .

87 . ,
%

9/75 6,1 2/76 6.9 . 9/75

119
,

.

,

' 12/75 6.7 5/76 7.1 .
12/75

92
' ..

I,
6.0 h 8.0

1/ identify test used and year of publication (RAT-SB reading; CAT-1U math, etc).

2/ Publisher's Standard Score. (See publisher's manual). Scaled scores arc also acceptable.

1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

41 (Same as ill above). The screening test is the lest that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number ofomonths tn prograM

d. NYC LAB

e, Teacher assessment and score taken as indicator of need for bilingual instruction

13



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, -1,use use the following table. Do not identify each pupil by name; assign
each pupil a permaneh stedent number, and give complete test information an each pupil as indicated

in the table, ilefore completing this form, read all footnotes. Attach additional sheets if necessary.

Pupil

#

Component

Code,

---,---

Activity

Code

Test

Used

li

Form Level Grade

Achievement

Pietest

Achievement

Posttest Number of

Contact

6

6creening

Test IV
Pre Post Pre Post Level Date Standard

Score2/

Date

5176

Standard

Score2/11ours_li

4,8

Test

1/

d

Date

11/75

Standard

Score 2/

,

e

93 6 6 8 1 5 0 0 7 2

,

0

11st7C
WI F C Int Int 15 11/75 4,1

96 6 6 8 1 6 0 0 7 2 0 , . .
. 16 4 4,5 ' 4.6 ''

4
4

1

124
.

.

.

9175 4,9 3/76 ..6 11

4

9/75 .

97
. I

.

10175 6,1 4/76 7,1 4 10/75 '

98 6 6 8 . 1 5 0 0 7 2 0 ,

.

.

.

15 10/75 3,9 5176 3.8 7

..

99
. .

. , q

3,8 q 4.6

100
. . k

1
4,7

1

5.1
. 1

101 , 4 . .

' 3,9 4 4.1 . '
1,

103 .

.
.

0
4 4,8

k

4,1 ' 1

1/ Identify test used and year of publication (MAT-58 rea,ding; CAT-70 math, etc).

2/ Publisher's Standard Score. (See publlsher's manual). Scaled scores are also acceptable._

1/ Enter the total number of contact huurs that this individual receivetin supplementary services from

this funding source.

4/ (nme ns fil above), The screening test is the test that was employed to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. NYC LAB

e. Teacher assessment and score taken as indicator of need for bilingual instruction

I3()
137



!bre 12 Components with small number oC eligible participants. (Replaces Table 29 of 1974-75 MIR)

f the district funded a project in which the total number of pupils treated by any component code
mmmed !;) 30 or less, please use the following table. Do not identify each pupil by name; assign

!ach pupil a permanent student number, and give complete test information on each pupil as indicated
.n the table. Before completing this form, read all footnotes. Attach additional sheets if necessary.

mponent

Code

Activity

Code

Test

Used

Form Level Grade

Achievement

Pretest

Achievement

Posttest Number of

Contact

Hours 3 j

Screening

Test g
Pre Post. Pre Post Level Date Standard

Score2/

Date Standard

Score2/

Test

1/

DaO Standard

Score 2/

8 1 5 0 0 7 2 0

Mat70'

Math P C Int Int 15 10175

.

7:5 5/7f 7 8 7 a 10/75

. 1 t

\

1 9/75 4.3 4/71 3.0 7 9/75 '

8 1 6 0 0 7 2 0 ,
1

16 1'0175 5.1 5171 5.6 , 10/75

. .
1

4 10/fl 5.7 5/71 6.4 10/75 .

m
I

' 9175 9.8 5/71 10.4 q 9/75
k

, 1
10/7 4.6 5/76 4.2 . 10/75 '

I I
.,

6.0 6.4

,
..

5.4
. ,

. .
3.1 3.2

. .

rntify test used and year of publication (MAT-58 reading; CAT-70 math, etc).

rlisher's Standard Score. (See publisher's manual). Scaledbscores are also acceptable.
.er the total number of contact hours that this individual received in supplementary services from

funding source. .10m6

me as #1 above). 111, screening test is the test that was ilmployed to establish eligibility duriog

needs'assessment/planning phase of (she project.

ber of months tn.program

LAB .

cher assesamant and score taken as indicator of need for bilingual instruction

1 3 9



Table 12 Components with small number of eligible participants. (Replaces Table 29 of 1974-75 MIR)

If the district funded a project in which the total number of pupils treated by any component code

summed to 30 or less, please use the following table, Do not identify each pupil by name; assign

each pupil a permanent student numl)er, and give complete test information on each pupil AS indicated

in the table. Before completing this form, read all footnotes. Attach additional sheets iinecessary.

Pupil

#

Component

Code

Activity

Code

Test

Used

Form Level Grade

Achievement

Pretest

Achievement

Posttest Number of

Contact

Screening

Test 9
Pre Post Pre Post Level Date Standard

Score2/

Date Standard

Scorelhours

Test

1/

Date Standard

Score 2/

107 6 6 8 1 6 0 0 7 2 0

I, t

Math F G Int Int 16 10/75 5.2 5/76 5.7

_3/

7 d

,

10/75 e

108 1

f

t
,

.

3:7 ' 4,9

110 'I.

, t . ,

4.5 " 5.1
14

m
,

.

, 111

-4..

;

r

1

1

1

' 6.8 ' 7.2

112
. ,

.

t

,

' 1 5.1 ' 6,8 '

A

,

.

114
, 1

.

,

.

ll '

4.5 " 5.6

116 6 6 8 1 5 0 0 7 2 0

1

. , '
' 15 9/75 3.1 4

.

4.3 8
' 9/75 %

123 6 6 8 1 6 0 0 7 2 0 .

.

l I ' 16 9/75 3,1 . 4,0

120

.................
1 1

.

. .

5,7 A 5,3
4

1

I

1/ -identify test used and year of publication (MAT-58 reading;-CAT-70 math, etc),

2/ publisher's Standard Score, (See publisher's manual). Scaled scores are also acceptable.
1/ Enter the total number of contact hours that this individual received in supplementary services from

this funding source.

4/ (Same as #1 above). The screening test is the test that was#emploved to establish eligibility during

the needs assessment/planning phase of the project.

c. Number of months in program

d. NYC LAB

e, Teacher assessment and score taken as indicator of need for bilingual instruction

140
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4

OFFICE OF EDUCATIONAL EVALUATION - DATA LOSS FORM

(attach to MIR, item 00), Function #

In,thia table enter all Data Loss information. Between MIR,,item 030 and this form, all participants

in each activity must be accounted for. The component and activity codes used in completion of item 030

should be used here 80 that the Owo tables match. See definitions belar table for further listructions,

Component

Code

Activity

Code

(1)

Croup

LA,

(2)

Tent

Used

(3)

Total

N

(4)

Number

Testedl

Analyzedr

(5)

Participants

Not Tested/

Anal zed

(6)

Reasons why students wen: not tested, or if

tested, were not analyzed,

leason

Number/

9

N I %

6 6 7 1 5 7 ' 0 15 a 64 47 17 26.6

, absence ,

delivery of baby

6 6 7 1 6 7 2 0 16 a 92 70

17

20

22

47

72

23.9

73.4

78.3

absence 5
,

delivery of baby & subsequent

44tehe g

absence

17

31

6 6 6 1 5 7 2 0 15

16

Mat70

Read 64

Hat70

Read 92

delivery of baby & subsequent

disdharge

absence

16

51

6 6 6 1 -6 7 2 0 delivery of baby& subsequent

cfracharge

absence

21

17

6 6 8 1 5 7 2 0 15

Nat70

Math 64 34 30 46,9 delivery of baby & subsequent 13

(1) Identify the participants by specific g:ndc level (e.g grade 3, grade 9). Where several grade(' are combined,

enter the last two digits of the component code.

(2) Identify the test used and year of publication (10-70, SDAT-74, etc.).

(3) Number of participlhts in the activity, -

(4) Number of participants included in the pre and posttest calculations found on item030.

(S) Number And percent of participants nDt tested Knd/or not analyzed on item#30.

(6) Specify all reasons why atudenta were not tested and/or analyzed. For each reason specified, provide a separate

number count, If any further documentation is available, please attach to this form. If further space is

needed to specify and explain data loss, attach additional pages to this form,

a ?rube de Lecture

142

143
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OFFICE OF EDUCWIONAL EVALUATION - DATA LOSS FORM

(attach to MIR, item #30) Function #

In this table enter all Data Loss information, Between MIR, item 030 nod this form, all participants

in each activity muat be accounted for. The component and activity codes used in completion of item #30

ohould be used here so that the two tables match. See definitions below table for further listructioos,

Component

Code

Activity

Code

(1)

Croup

I.D,

(2)

Test

lined

(3)

Total

N

(4)

Number

Tested/

Analyzek.

(5)

Participants

Not Tested/

Anal zed

(6)

Reaeons why students were not teoted,

tested, were not nnalyzed

or if

Number/

eaeonN
I

%

6 6 8 1 6 7 2 0 16 Mat 7C 92

Math

55 37 40,2 absence

delivery of baby & subsequent 20

discharge
.

----

--
.

.

(1) Identify the perticipante by specific grade ievel (e.g., grade 3, grade 9), Oure several grades are combined,

enter the last two uigits of the component code,

(2) Identif/ the test used and year of publication (vr-70, SEAT-74, elc.).

(3) Number of participants in die activity.

(4) Number of participants included in the'pre and posttest calculations found on item130,

(5) Number and percent of participants not tested and/or not anniyzed on 1tem#30.

(6) Specify all rations why students were not teated and/or analyzed. For each reason specified, provide a separate

number count, If any further documentation ie available, please attach to this form. If further apace ig

needed to specify and explain data loss, attach additional pageo to thin ,iorm.

141
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CGRRECTIVE READING, CORRECTIVE 1.!AT1EMATICS AND
BILINGUAL INSTRUCTION OF PREGNANT sc:Accm AGE GIRLS

ABST2ACT

The corrective reading, corrective mathematics, and Bilingual programs

for pregnant school age girls was aimed at providing continuity of instruction

pregnant girls who %,re at least t..,7o years behind their grade level in

grade equivalent test scores. The corrective reading and corrective mathe-

matics program used a diagnostic/prescriptive approach to instruction. The

program te\used for diagnosis and mastery testing were used for program

evaluation. In the Bilingual Component, Prueba de Lecture, and MAT's in

reading and mathematics were administered.

Five distributions were obtained from the diagnostic/prescriptive test

results reported by classroom teachers, which formed the core of the evalua-

tion results. Analysis of the classroom testing data indicated that more

than 307, of the students in readillg and mathematics achieved mastery in at

least one instructional objective, .igurss that were below the program goal

of 707. achieving mastery in ons ti.ltructional objective per month of in-

struction. Further analysis shsw,A ',hal: many students had mastered a signifi-

cant number of objectives prior to instruction, and that some teachers admin-

istered relattzly few objective tests to their students. Excessive absence

and delivery of baby were explanations given by teachers. Analysis of

student objective achievement by objective indicated that reading instruction

was most effective in structural analysis and vocabulary, and Somewhat less

effective in 7:e,iding compreension. In mathematics, objective achievement

was most prminemr in nuabers and operations. At the program's conclusion,

more than 60 7. of the students in reading and more than 707, of the students

in mathematics had achieved mastery on all objectives for which they hod

failed.

1 4 u



In the 3ilingual ccmponent, statistically aignificant increases in

reading and mathematics were obtained.

A discrepancy analysis indicated that there could have been serious

problems assoclAt?d with staffing and lack of sufficient materials and

equipment as well as late arrival of diagnostic materials. The effective-

ness of staff was responsible for program successes despite adverse conditions.

14



tr.

LIST OF OBjECTIVES

READING MialEEMATICS

Structural Analyses Numbers, Operations and Aoplications

Word Endings Ordering of Numbers

Prefixes, Suffixes, Affixes Number Sentences

Syllabication Exponential Notation

Vocabulary Fractions

Synonyms Addition

Antonyms Subtraction

Word Meanings Multiplication

Comprehensi,m Division

Classifying neasurement

Inferences, Cause or Effect Temperature

-Facts and Details Moretary System

Following Directions Time and Date

Main Ideas Problem Solving

Drawing Conclusions Analysis of Problems

cf 6


