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ART IN AMERICAN SCHOOLS

BLAIR: I'm Wendy Blair.

 MERROW: I'm John Merrow, and hero are some of the people you'll be

meeting in this hour as OPTICONS 1IN EDUCATION focuses on purople who think

the arts should play a bigger part in our lives.

we're living in very remerkable times. But it's alsp a rime
when people are searching for a definition ~f their lives. Where often
they find the "Dating 'Game" mentality. the selling mentality. The arts
deal with the emotions and imajination of man.

We shouldn't b» a nation of *satchers, but a naticn of doers as
well. 1It's "do-it-yourself,” which means "sing~-it-yourself," "dance-it-
yourself.” "put-on-the-plays-yourselt.”

All of the stories that we're going to do far you néw are written
by people just like you.

Anybody whe tlays the v10lin bauly will break his back to go

‘and ‘see lsaac Stuerr nerform it well.

STUDENT: "A poem is to me in my heart
a special thina like sadness
or happiness.
As soon as ! get an idea -
snap-crackle-pop!
You can't guess
“I'm a spinning top!”

We need you to help us alert people that we need a revolution in
our attitude toward education!

BLAIR: I talked to visitors to The Hational Gallery here in Washington.
They came from all over the country and all over the world, but one ll-year

. old boy from Indiana summed up the problem we seem to have in America with
_the arts. I asked him what he saw at The Mational Gallery.

_STUDENT: * Well, 1 don't know. It was just u whole lot of patntings and

E' stuff. I don't know. I ain't much of an art fiend nmyself.

" BLAIR: ‘tell me why not.
/! 'STUDENT: I don't know. 1 don't ilike art.

~ BLAIR: That's a perfectly good thing to feel. Tell me wny.

STUDENT: I don't know. I don't even know what it means.
BLAIR: Have vsu had any lessons or anything insakemsd about it?

STUDENT: Yeah. 1'm pretty good at just making paper stuff. But nothing
else. I can't pa nt or draw or nothing.

=8
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BLAIR: How do you know?

STUDENT: Because I tried. And I cin't do it very good. 1 like planes
and stuff better.

MERROW: I guess I probably felt that way as a boy, too. Schools leave
us with the impression that art is painting we "ouyht" to louok at, or
symphonies we "ought" to listen to.

BLAIR: And we think of art as something done only by geniuses. Art
means perfection and brilliant innovation.

MERROW : But there are people who say that art should be a part of every-
one's lives.

BLAIR: Tet, Our country with its puritan work ethic relegates the arts
to the back seat. Certainly, less important than the stock market and
national defense.

MERROW: And fine art is always it »3f step with most people. For example,
listen to this piece of music by .. stav Mahler written in the 19th Century,

a part of his Third Symphony. Whe, his works premiered, .they were denounced
as sterile. trivial and immoderate. Now, they'r: consid. red art. .

BLAIR: Mahler's "hird has achieved acceptance as art, but what about
this sonata by 20th Century compcser John Cage? Do you think it's
beautiful? s it art?

MEPROW: It's hard to get any two people to agree about what art is.
BLAIR: I asked visitors to The National Gallery their opinion of

contemporary art.

WELL, WHAT ABOUT MODERN ART?

VISITOK: I guess it's all right. Some of it was interest.ng. Some of it
wigr ‘¢ r2ally interesting to me - it didn't even luok 'ike art, and it was
ver,; famour. :

BLAIR: Like vhat?

JISITOR: ¥Yo ' 's the one?

CHILD: Picasso.

VISTTOR: Picasso.

BLAIR: Why doesn't that look like art?

VISITOR: I dunno. It's so ibstract, some of it.

VISITOR: W~ come from ruch different backgrounds. He hasn't been exposed
to the arts in growing up, and I have.

BLALR: Do you miss them?

(o R
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VISITOR: You don't miss something you don't know about.

VISITOR: To me, beauty is something that one has to have to appreciate life,
to find something good in life. I work at the Library of Congress,-and I
walk sometimes at lunchtime, and come and look at maybe two rooms at a time,
and that fills my day.

BLAIR: You've juSt come out cf The National Gallery, and I'm wondering
what your teelings are ahout the place of art {n our lives.

VISITOR: I gqot turned off to art at a very early age because we had an art
class and I was graded on what 1 did, and I wasn't a very good artjist. So,
I got turned off to even trying anythind, and I'm just now starting to

think, "wWell, maybe I'll get into photography, and do some photography.”

BLAIR: what scrt of art education would you like to see in schoocls?
VISITOR: - Well, I think they should have just a little bit more. 1It's
always put in the back, and if they could jring it up with the rest of the
reading, writing and arithmetic . . .

BLAIPR: why do you think it is put in the background?

VISITOR: Obviously, the people in charge don't think it's important in
America anyway. It just doesn't fit in with the scheme of things.

* k&

MERROW : The point of all this is that you won't f:nd :iany voters or
politicians willing to spend money on the arts.
“

BLAIR: But a brand new study says that we can have more art &nd better

-art which involves our children without spending that much money.

MERROW: In most schools, art is an extra, a luxury. Certainly, second
to things like football.

BLAIR: And it's often unconnected to activities in the rest of the

school day. Art classes are a kind of reprieve, a "fun-time" between
spelling and arithmetic.

A VISIT TC AN ART CLASS IN OYSTER SCHOOL

MERROW: Reporter David Selvin visited Carol Hoffman's art class at tne
Oyster School in Washington, D. C.

HOFFMAN: She just pours her heart and soul into it.

SELVIN: A lot of them are doing the same picture you did on the board.

HOFFMAN: They are. -+i ¢ . they do. Yeah. Some of them do.
"SELVIN: They make - - srs, all of them.

HOFFMAN: Well, it's no . want them to imitate. It's that I know

that some of them . . . i.Ke, she is very afraid to do things on her own.
She's at least trying i.. She's doing it. And taey know that they're to

k]
B .



O

ERIC

Aruitoxt provided by Eic:

use their own colors, and they can branch ofi from what [ did. So, they're
not . . . I used to say that they absolutely couldn't do what I was doing,
but then I found that some of them Just sat there, and just cried.

SELVIN: Dc you like painting?

STUDENT: Yeah. And when 1 grow up, I want to ¢ to a real artists' school.

SELVIN: Do you know any fameous artists?  Have you ever heard of Picasso
or Gauyin?

STUDENT : Panlo Picasso. 'That's wy nome - Pable!

SELVIN: Do yoeu think vou're coing to become a tarcus art.=zc?  Just
palnting pilcrures of bicyc.es?

.

STUDENT: T think su. But 1 don't know yet. N
STUDENT: What are vou all talking about?

SELVIN: Art.,

STUDENT: Oh, art. 'You krow why [ draw so good now? Becouse ['ve been

practicing.
SELVIN: Really? Do you practice at home?
STUDENT: Yeah. “ftar Trek" and things like that.

HOFFMAN: We have all kinds of problems, don't we? My hands are dirty!

SELVIN: 1s Alex? It looks fike you're painting vourself

instedd .

ALEX: No. ['m 1ot painting myselr!  The brush just s.ops getting paint
on me.

SELVIN: What are those brown spots up in the clouds?

ALEX: %o, that's the cleud's marksy. M
CELVINY 2h, I see. [s that a clond there?
ALEX: Teah. And the cloud's making rain.

HOFFMAN: Now. You'ro getting louder and wilder, and now I'm seeing some
people who have stopped painting entirely in order to carry on a conversa-
tion. Remember. Art 1s a finc line of enjoyment between the playground
and school. .I know you forget. 1It's hard sometimes to remember, but
there's a different kind of fun -~ [ didn't say, "Unfreeze." 1It's a
different kind of fun - netween playground fun and the art room fun.
Remember that. Ricardo, Victor, Fablo, remember that. Okay.

SELVIN: I should have worn my work clothes.

HOFFMAN: I should have warned you. I'm so sorry I didn't. I thought of
that a little while aqo. ['m surprisw! you're not filthy!



SELVIN: Somehow, I managed to slide thre_jh.

HOFFMAN: Yes. But it's not over Yet. Maria, that is good. You really,
really put beautiful, becautiful colors together. ['m so pleased with that.
You've learned a lot. You really have. Those bricks turned out beautifully.
Excellent work. That's good!

MERROW : Reporter David Selvin at Carol Hoffman's art class at the Oyster
School in Washington, D. C. In that school, there i< one art teacher for
346 students, and each student gets one art class per wecek. That may not
sound like much, but art ecucators say that's typical.

*« o«

THE MAGIC CARPET pPLAY COMPANY

BLAIR: But there are uschools trying to offer as many kinds of artistic
experience as possible, and artists are organizing to help them do it.

MERROW : “Tha Magic Carpet Play Company" is based in San Francisco, but
spends most of its time traveling around the country visiting schools.

BLAIR: The players call their technique "creative dramatics," and the
idea is to teach kids about theater by using their natural desire to play
and their imagination. The players ask the kids ro write the script by
imagining what happens next in the story the pliyers are acting out.

PLAYER: I1'd like to tell vou guys thet we are called "The Magic Carpet
Play Company."”

CHILD: Where's Your magic carpet?

PLAYER: where's our magic carpet? Right here. .
MERROW: Here's what hoppenced when The Magic Carpet Play Company visited
an elementary schocl in Fargo, North Dakota.

PLAYER: See that? <ou let him do this? (Laughter)

S5, when they got back . . . all the cther leprcchauns were pleascd
that she cculd stay. And live there happily ever after.

{"The Players" sing a rollicking “Happily Ever After.")

PLAYER: 1 always look fcr a unique idea, something that is very special
to the individual author that has written it - either a feeling, an idea,
something that will transcend his individual school, his individual
geographic place, and will communicate with children everywhere. In terms
of the theacter, the television is so fast, the image changes every five
seconds. 1t ig, T think, limiting the concentration of children to five
second blocks, and so it's very difficult for them to relate to anything,
a book, a story, sitting in the classroom, practicing mut.ic, whatever,
longer than in those short blocks. And, particularly, when they come to
the theater, our theater is designed to move so fast that we can compete
with that habit that kids get inte - that of, seeiny a new image on the

5
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screen every five seconds. And [ think that this is at least hampering

the creativity of children because it doesn't give the imagination time
enough to develop a new idea - rather than an imitative idea of something
they'vc seen. But if they could stay with it for ten seconds, maybe some-
thing unique to their own person, their own spirit would develop.—- And that’
what I would like to see happen from their writings. That's why we try to
do this thing. :

PLAYER: Would you guys like to see something that was written by people
just like vou?

KIDS: Yeeesssss!

PLAYER: All right. On your mark.- All of the stories that we're going to
do for you now are written by people just like you. We didn't change one
single word of any of these stories.

PLAYERS: Once upon a time, thlirc was 2 little pig . .
And the little pig had no friends
Not one!
2“he little pic said to the cow,
"Oh, Mrs. Cow, will you play with me?"
And-she said, "N-0 spells 'Ne.'"
So, he said, "Oh, Mrs. Hen . . ."
*Yesss?2?"
“Will You play with me?"
And she said, "No!"
50, he gave up and sat down.

And he thought, "Why are they like that?
1 do not like it."
And he said, "I did try to be like them. -
oh, [ give up. I'm not going to be clean
like them anymore.
I'm joing to be me!"

S0, n=2 took a imud bath!

And they all wanted to play with Lim,
And they all said, °
"I like ycu. You're youl!"

And he had all the friends l.» wanted!

And they lived happily =ver after!
{(Moooo, Baaaahhhh, Cockle-donile-dsn!)

PLAYER: The majority of stories we've performed, Jim has screened, and
he has a very yood feeling for the scul of a child. And most of our stories
have that basic element of feeling.

PLAYER: aAnd we try through doing our stories, hopefully, to ¢¢ sack to

the school and have the child see his-own work, and put 2 little confidence
in his own life that he, himself, has something to say, and it not only can
be enjoyed by him, and he can be proud of what he has to say and what he
feels and thinke, but that other people will enjoy and respect what lLe feels

CHILD: I liked most of the animals. They'd walk around ond do . . .
each person would do abcut five of the animals, and they would express
theirselves well.
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CHILD: I liked the animals, too, because they imitated ‘em, and they
really know how to act good.

MERRQOW: That report on "The Magic Carpet Play Company® fror Bl Siumrring
of Station KCCM, Morehead, Minnesota.

* % *
BLAIR: The most ambitious programs try to otffer as many di.

of art experience as possible - usina poetry, dancc. musis and painting to
stimulate students and broacen their general kaowledge.

MERROW: The:re have been argumenis over the place of ar” in the school ever
since 19th Century reformer Horaee Mann first prcuoiea drawing classes back
in l§44. He got the idea from schools in Europ:. are he believed that
drawing should be taught as a form of writing that -eould ultimately help
students write better - that is, more legibly.

BLATIR: That sort of practical approach pursists. Art is worthwhile as
lung as it helps teach the hasics -= reading, writing and math.

MERROW : and there are a lot of prople who believe that art is a frill!

That too Wmuch €rphasis on art in school is a waste of time and money.

BLAIR: But some of our Founding Fathers hoped that one day art would
become an integral part of society.

DAVID ROCKEFELLER, JR. OM ART IN THE SCHOULS

ROCKEFELLER. You probably remember what Jjohn Adams wrote long ago:

"1 must study politics and war so that my sons pay
have liberty to study mathematics and philosophy, commerce
and agriculture in order to give their children a right
to stud painting, po-try, music, architecture. "

BLAIR: Thirty-five year old Davicd Rockefeller, Jr,, son of David and
nephew of Nelson, assembled a panel of 25 American artistg, scientists, N
government and busiiess leaders. The panel hag just issued ity repert -

"coming To Our Senses.”

MERROW: The report's major point is.that art - defined broadly to include
dance and other performing arts, and all the visual arts =- ought to be as ~
basic to the curriculum as mathematics, writing and history. "arts," the
panel says, "awaken our senses and improve the quality of our lives."

BLAIR: NPR's Susan Stomberg, Co-host of "All Things Considered," asked
pawid Pockefeller, Jr., why he wants arts tc become a basic part of the
curriculum when schools are having such problems teaching the basic skills
of reading and writing.

LOCKEFELLER: Well, that's a fundamental guestion, and I think we answered
that in two ways. We say that the arts are basic to education, if you
consider the whole man. Secondly, the arts, the panel feels, are very
important tools of all learning. For example, theater games, the use of

-
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theater in the teazwir- o ', stery.  The use of music in the teaching of
mathematics. There irc many. Ubviously, poetry and verbal skills are in
the same category.

There are many tie-ins that we just don't recoqnize. And, when
we talk about t . Taree R’s, I think that concept is too, too narrow. I
think in many ways it includes the arts, if you see them as vehicles of
education.

STAMBERG: But can you specifically Give me an example of a way in which
you can use painting to help my six-year old son learn how to read?

ROCKEFELLER: All learning is very complex, and I don't think there is a
direct, easy relationship between painting and reading skills. ~“t's much
more, really, between music ~ which has a left~right component, and verbal
reading skills. But what painting does, with a good art teacher, among
other things, is to enliven the child to the visual world around him or
her. And to enliven that person perhaps tn the general environment, to
the ‘architecture of the city in which that child lives.

50, there aren't co.nections betwaen everything and everything
else. That's what I'm trying to say. But there are many, many connections
which are very powerful, but the arts are tools, as buttresses, of learning.

STAMBERG: There is an attitude, though, in the public that arts are a
kind of frill, are "Rockefeller” kind of sturf. You know, for the leisured
and moneyed class which has the time not to have to make a buck everyday.

ROCKEFELLER: I think that's an old attitude, if you look at the popula=-
tions of people who are going to concerts, and going to the theater, still
to films, of course, and not only sitting at home and watching television.
We’'re very hopeful about the audience aspect of the arts, and I don't
think it's any class of people primarily who is attending the arts, and
the Louis Harris survey recently s.ow this. So, I think already the
democratizaticn of the audience has occurred. The real question (o me is
whether we’re going to take the leap, and say the arts are also important
as learning.

BLAIR: David Rockefeller, Jr., organizer and Chairman of the panel,

Arts, Education and Americans, ralking with NPR's Susan Stamberq. The

panel's report, “Coming To Our Senses," is available in paperback. "he
publisher is McGraw-~Hill.

MERROW: The Rockefeller Panel says that the arts appear to be flourishing.
For instance, the number of professional orchestras doubled between 1965
and 1975. And, in that same decade, the number of professional, resident
dance companies increased seven-fold. And the number of professional
theaters quadrupled.

BLAIR: But the Rockefeller Panel asserts that art education - meaning
arts in public schools -~ is struggling for its life. We want art, the
panel sa‘s, but we haven’t realized yet that we need it.

MERROW: But are the arts being cut out of schools? Are art teachers
losing their jobs left and right® The Rockefeller Panel examined closely
sixteen school districts in four states.

BLAIR: But there are 16,000 school districts in all.

8
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MERROW: Cynics have suggested that the Rockefeller Panel began with a
sot of sonclusions about art ir schools, and, so, didn't really need the
survey. And, in fact, the conventional wisdom is that art is secondary, o
frill in the schools.

DR. SOHMN MAHLMANN
NATIONAL ARTS EDUCATION ASSOCIATION -

BLAIR: But what are the facts?
Association, the art teachers' profc

asked the National Art Education
ional organization.

MAHLMANN: That's a ¢ifficult questien. Again, if it's based on statistics,
and whether vou wish to know i!f there are rpure art teachers or fower art
teachers, [ can't give you the answer to it. We den't have those fiqures.,

BLAIR: tn fact, the tatienal Art Education Asscciaticn was hard pressed
to 3ay haw many art teachers there are.  The Executive Direector, Dr. John
Mahlmann, d1d estimare that only 29 of all teachers are arrt teachers.

MERRQOW: dohlmanr said that he knew of large cuts in several cities. He
cited New York City and Seatrtle as examples. But he'd also heard that in
other cities, some cuts were being rastored. Ve'll hear more from him
latev Iin the program.

BLAIR: So, we're left with an odd situation. A prestiyious and expensive
panel saying that arts really aren't being given their due in the schools.
despite the fact that nobody really knows the overall picture - that isg,

how much money overall is being spent on arts in schools, what is being
neglected or where budgets are beilng slashed.

A REPORT FROM THREE STATES

MERROW : It's not easy to jet information. We tried by calling State

Art Directors in sSouth Carolina, Ohio and Florida.

BLAIR: Basically, we learned that they don't have a clear picture either.
MERROW: In South Carclina, for example, the Director was able to tell us

the approximate numbter of kids taking art in school, and the number of art
teachers. In both cases, by the way, the numbers have increased over the
past few years. But the State Art Director didn't know how much money
South Carolina spends on art in its schools.

BLAIR: We learned even less when we called Ohio, where the State Art
Director said he didn't have overall numbers ot art teachers, students or
classes. He said, "If you want to know that, vou'll have to call each
district!"”

MERROW: Apparently, when it comes to spending money for painting, music
and dance, local school districts are firmly in control. The state doesn't
always keep figures.

BLAIR: Florida, however, did have a dollar figure -- 22¢ per pupil.

It's a piddling sum, the State Art Director told us. And he's right!
™wenty-two cents per child when a box of crayons costs about 65¢.

9
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MERROW: He would like Florida to spend more - at least nine times that
amount. And his problem is not hostility toward art in school. The
problem iz money in general. There's just not enough of it.

BLAIR: We hear that a lot. Art is the last to get money, and the first
to lose it when times are tough. Wwe can't prove it's true or false. Nobody
really knows.

* kN

MERROW: Right now, you're listening to OPTIONS IN EDUCATION. And we're
zalking about "Art In Our Schools.” And we're gcing to visit several
schools in North Dakota, Minnesota, Delaware, “Wisconzipn, California,
Massachusetts, Missouri, and Washington, D. C.

COLUMBIA, MISSOURI SLASHES ITS ARTS BUDGET

BLAIR: Money is the issue in Columbia, Missouri, where the elemzntary
school music program faces cutbacks in the fall. The State has come up

with some extra money, but the School Bzzrd will have to 4ccide what programs
will get it. And music will have to compete with Health Services and
Athletics. Dave Irwin reports.

(A student plays “Won't You Come Home Bill Bailey"” - sort of.)

IRWIN: The sound of an elementary school student learning to play the
saxaphone. He's a fifth grader, one of almost 900 students attending a
summer instructional music program in Columbia, at one of the city's two
high schools. This aspiring Boots Randolph hopes to continue his musical
training in the fall, but, like many school districts in the country, the
Columbia district faced financial uncertainty this year.

Because of the Columbia School District's uncertainty on funding,
they failed to uphold the contracts of, among others, two non-tenured music
teachers. If the two teaching positions were not to be retained, the music
program underway this summer would not be continued in the fall.

Music instructor Steve Scott's contract was withheid.

SCOTT: Music is just as important and just as needed a program to the
students involved than athletics, drama, or Speech, art. Music, really,
should need no other justification than the fact that it's music, ani it
offers the siudents to take part in it:; something that they can get nowhere
else.

IRWIN: Many parents of these music students agree with Scott, and was
the only group to actively protest any cutbacks in educational programs.
One of those parents, Vestala 2Zetnick says, "If the fall clementary program
is eliminated, the entire music program will suffer.”

ZETNICK: The way I feel most affected is that my four children were all
able to have the advantage of the marvelous instrumental program, and 1
just feel very sorry that the children coming up won't have the same
opportunity.

N
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IRWIN: Mrs. Zetnick joins several hundred other parents in signing a

. peti<ion protesting cuts in the music program. Music instructor Phil wood
has been teaching in the Columbia School System for 13 years, and he agreed
..that dropping two music instructors is a step in the wrong direction. He

~ says that the elementary school program gives a student vital, early

" instruction.,

. WOOD: In order to have an instrumental music student as well prepagred
_-as Mr. Patterson and myself now get them in high school, all cf the mugic
staff strongly feels that we would need a daily beginning program, i€ we
' were forced to start in the 7th grade.

- TRWIN: Sharing vood's view on the importance of early musical instruction
is University of Missouri Associate Professor of Music Charles Nick.

NICK: ‘ihe quality of performance and sensitivity of the musician wjll

. rot be the level that we have today, if we prolona study until the secondary
level. They're just not the musician that they .ould have been if they had
started at an earlier level.

IRWIN: How do the students themselves feel about a delayed musical
" training. One 6th grader in the Columbia nusic pragriam, Brad Hicks,
typifies the views of many.

3 HICKS: I probably have quit because I wouldn't be ready for the 7th

: grade band. I wouldn't be ready to play with them. T wouldn't be godd
enough because all of the rest of the players would be experienced - the
8th and 9th graders. And if they didn't have it, then, some of the other kids
like my little brothers and sisters wouldn't have a chance to Jo it,

; IRWIN: One suggested‘alternative tc continue the elementary school music

. . program with limited school district funds is to encourage youngsters and

'+ " their parents to sign up for private instruction. But one teacher says

A t?at this would make music a luxury, something only the more affluent could
afford.

i, BLAIR: That repdrt from Dave Irwin ¢f Member Station KBIA, Columbia,
.. Missouri.
D * x K

ST. PAUL'S "ARTS AWARENESS" PROJECT

MERROW: Even where there aren't budget problems, the school night not be

able to afford a full-time art teacher, but tlizre are other ways. For

example, Minnesota, which has a reputation for strong support of the arts,
i,. 1is experimenting with some other approaches. First, Rachel Kranz reports
7. on an "Arts Awareness® project in St. Paul,

TEACHER: Does that painting make you think of anything special, or does
it look like anything to you?

i CHILD: A face or something. '

,TEACHER: Why do you think it looks like a face, a mask?

77i..KﬁANZ: Those are the sounds of youngsters learning about art. Teachers
in the "Arts Awareness” program try not to tell the students what the v
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'‘painting means. lnstead, tp€y ask the children how they feel about the
painting or a piece of sculpture, or they involve them in exercises to

help them find out how they feel, fThe Museum's Director of Education,

Jan Swearer, talked about tp€ 9oals of the program.

SVWLARER: One is to reinfopc€ the child's image of himself as a creator.
As you know, most of us losé that confidence that it takes to be able to
create anything very early in lig=z, ‘The other goal is to heighten their
senses of seeing, hearing, their sense of touch, of body movement, to
really open up all the pathdAys to enjoying the world. We take that from
the artist's work into the r=al world. and in the schools we talk about
where do you see line in you® room, Oor in your clothing. And, in a sense,
we're making judgments aboyt line and coler and form a'l the time as we
’ Jive., But better to be awaf€ Of them than pot to be aware of them. And
to enjoy them more fully by Peing avare of them.

KRANZ: Museum Director gf Edycation Jan swearer. The students aren't
just supposed to look at art-+ The thre€-hour prcgram at the Museum
includes studio time to dra?w or gaint. The Muscun has college students toO
design "environments,” larg? sculptures that the students can walk in and
_out of, SO that the kids c3n be part of the art, and the program teachers
try to get the children to eXpross their fealings about the art through
movement. Jan Swearer led 2 group of children in an exercise based on a
painting called "Seascape.*

CHILD: well, maybe it tg0k him like a week or something. Some days he
was happy, and then he pajpted certain kinds of happy lines, and some days
he was mad, and he really ?ruﬁsed down hard.

SWEAREP: Let's sec if we ¢dn take that in a sculptural torm? Who would
like to be the waves coming this way with me? Okay, Diana, and David. )
Would you like to come, top? And wonld you and you like to be the waves
coming the cther way. Let’'s try it with sound, too.

CHXLD; We saw this painring and we were trying o get the feelina of

the painting.

KRANZ And what wa: the feeling that you got?

CHILD: An explosive fee)ding, Exciting.

KRANZ: How ¢1¢ vou get that feeling?

CHILD: By lines and shap€s, .gifferent kinds of lines and shapes.

KRANZ: Didd you like it?

CHILD: feah.

KRANZ: Think you learned sonething?

CHILD: Yeah.

KRANZ : What did you le,rn?

CHILD: Thar lines can «ake ¢ lot of different kinds nf feelings,
" ”
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{Dance Class pemongtration in a Student-Built "Environment")

CHILD: I learned almost everything 1 didn't kncw about lines. I didn't
think lines weXe anything until today.

. KRANZ: Do yOu ljke looking at pictures and sculptures better now that

you've done this?
CHILD: Yeah.

KRANZ: The Sounds of children talking ab¢ Vearnine at. ¢ art at
the Minnesota Museym of Art's *Arts Awareness” ¥ g m.  [°'R nacnel Kranz.

: MARK VINZ, POET
NEa'S _GUFT_OF PORTRY_TO THE MOREHEAD, MINNESOTA SCHOOLS

VINZ: ['¢d like you to write about what you think a poem is. Or
another title ~- Hgw TO Make A\ Poem. ’

MERROW: That's Poet Mark Vinz talking with students at the Riverside and
Sabin Elementary 3chools in Morehead, Minnesota. Vinz was able to meet
with those studentg because of the "Artists in $chools Program,” funded by
The Natjional Endowment fcr the Arts.

BLAIR: The National Endowment now spends about $4 million a year to put
nearly 2,500 pocts, dancers, painters and filmmakers into schools for
several days @ wteg. It isn't just to teach kids how to st'ulnt or dance,
but to give them g5 idea of what artists Jdo, and what their lives are like.

VINZ: Yeah. Apd you Said, "Peotry is easy as peanut-butter." Could
you do another onhe to Go wWith that™ “Poetry is es hard as . . . . what?"
CHILD: Lepon dreps. .

VINZ: Lemon droeps !/

CHILD: Hayd ag work.

CHILD: Oh, 1 thought about different thinas. Like, before 1 hated

poetry, Now, tt's vkay to me.

CHILD: Bafore 1 couldn't see any fun in it, but nou that I've started
doing it, it's reaqlly fun.

SIEMERING: DO yoyu thing of things when you're out away from school some-
times that yoY want toO write down?

CHILD: Lixe playiny around the rocks up there, our private fort, and
you see lots Of thinys that you think about, and you can write about them.

SIEMERING: what go you find as the impression kids have uf pocts before
you come in?

VINZ: 1 suppoge the main problem is wit: some of the boys. Sissy!
And sometimes the first guestion I get aske is, "Do you do any sports?”
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N If I say "
Sl a total thing,
down barriers, it's getting them to write and working with them a little
bit on their writing.
best thing that can happen.
it's fun to use your imagination.

VINZ:

CHILD:

S1EMEF ING

CHILD:

CHILD:

VINT:
you very

BLAIR:

1 Moorhead,

MERROW:
grate has
Arts.

BLAIR:
a school.
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mavh and

yes, I used to play basketball®, that makes it O.K. But it':

it's just fostering that interest in pocvtry, its's breaxing
For the initial exposure to poetry, that's tne
It's fun, it's fun to write about yourself,
[t's the beginning of everythip~.

Now, do you think you could do something like that? Not

necessarily on a pair of socks, but on semething very common and everyday.

Ode To My Toez:

Qde to my toes,

1s they look like a hose.

Without my toes,

whenever my sneakers come untied,
my toes curl up

and keep them on my feet.

Without my ious,

I couldn't run,
1 would just sit
on my bun.

: Do you enjoy writing poems”

Yes. because then you can say what you really feal like.

A Poem Is:

i poem is laughter, uadness

maybe even scmething that was found
caveyr the rainhow.

pcems can have feelings,

srrong or weak.

vaybs sometimns poens can be furny

er make you mad,

maybe even cry.

poems are wonderful.

P'm really glad that T eould ke in this class all week. Thank

I'11 see you soun.

foct Mark vinz, talking with
Minnesota.

Aill sicmering of Station KOCM,

T.J. GOETTING
AN_ARCHITECT It THE SCHOOLS OF DELAWARE

There's hn Attist in the Schools preogram in every state.
to matcn the

Fach
amonnt provided by the National Fndowment for the

When Dnl¢warc got its money, it decided to put an architecu intc
Lianne Hansen, of Station WUy, in pthiladelphia, talked to

14
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nrchicect'T.J. Goetting

.

 GOETTING: This woman from the sMational Endowment called me. 1 got so

enthusiastic about what she was talking about, because it was the only v
other person that 1'd ever heard that thought about architecture in

terms of environments that kids were in and that teachers could use to

help them to want to learn.

HANSEN: It was that phone call that saved T.J. Goetting from designing
sky-scrapers and propelled him iatc the position of architect in residence
at the Renniny Middle school, in Middletown, Delaware.

HRANSEN: T.J., was familiar with the play-while-you-learn cuncept, having
numerous public schowl playdyrounds out of pieces of junk. But hc was not
quite prepared fcr the classroom when he asked what it was he was supposed
to do, he was told “ido what you want". But within the social structure of

a school that's not so easy. He was told that in order to develop a rapport
with the kids, he should net become identified as a teacher. And because the
school year was alraeady eight weeks old when he arrived, he felt doubly
alienated. Finally, one of the newer teachers, out of desperation, asked
him to help her. His foct was in the door.

GOETTING: 1t started out when ! went in the classroom, ! said " well, what
don't you like aboat your classroom?"” There were sort of mumbles. That's
not the way You ask a question. ¢o then ! asked them what they'd like

to do with the classroom and in unison, they said *burn it down". So I
decided, well, we'll start from there. You need to do a lot of fast think-
ing. You're sitting there with all these kids and you wing it quizkly.

So I decided: O.K., that's what they want to do, I don't want to discourage
them from saying things like that. So I sa14"0.K. Everything out of the
room and let's burn it down". With yreat glee, they whisked all the desks
outside, anti took the things off the blackboard. Then they came back in
with these empty looks on their faces, like "well, now what?". And I
said"well, you know what happens when you burn 2 school down, it's made

out of concrete, and bricks. 1t doesn’t burn down, you just burn stuff
{nside of i*". So here we aré, how are ve going to start over? They had
211 these empty looks, they just didn't know what that meant.

So then I started to feed them with : "well, what didn't you
like about it?* “Now that it's Jone, what don't you want to bring back
in". They were asking themselves very intelligent questions like "why
is it so hot in here?” , which is the way archite:ts think about things,

HANSEN: But T.J.'s Ppurpose was not to get the kids to think like
architects, but to show them that they can manipulate their own environment
in order to make it serve them bLetter. It was decided unanimously that
because of time and resources, it would be best to paint the room. The
class then listed their favorite colors, voted, and chase the top seven.

A supergraphic design was worked out and a model of the classroom built.
Finally, the paint brushes wera put to the wall. For T.J., the biggest
difficulty was breaking down the kids' notion that there is a prescibed
way of doing things.

GOETTING: Two days before we started it, they were still asking "Are they

really going to let us to this? And 1 felt that what should happen is
that the kids should say * well, who cares what someone else thinks about
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it". “Right now, what do I think about it? what do I want to do?"

If they're willing to ask that question and find out that they wanted

to do something that someone else didn't want them to do, then they would
say, "well, what would someone else think if I paint the window?" And
then I want them to say, "If they don't like what I decided I wanted to
do, can I fix it and call it a mistake?” And 1 think that's what they
really learn to do in that classroom. They're having a good time painting
and they were having a good time sort of putting together a funny place
to have classes in. But the work they were doing on their own was --
"Hey, you know, we did this. We discovered this all ourselves. We put
it in all ourselves. And we've donc some thinqgs that people don't
ordinarily do here."

HANSEN : The final result is a blue room with white clouds on tne ceiling
and multi-colored, circular rainbows and sunbursts adorning the walls and
windows. T. J. has said what he hoped his kids learned from this
experience, but what do they vhink they learned?

STUDENT: Learned to look at the unobvious, and lock at different things
so that you don't see everything the way they‘re supposed to be se:n-

STUDENT: It pu:s your mind to work. And makes you think. wWe've learned
to arque constructively instead of just blah, you know?

STUDENT: And you get to show your ideas more instead of just, like, your
teacher just civing you all the ideas, and you don't get to Say what you
feel.

STUDENT: We're nct just léarning subjects = we're using them.

STUDENT: Yeah, yeah, that's right.

HANSEN: For Natimnal Public Radio, this is Lianne Hlansen

* xR ¥

LORIN HOLLANDER, CONYMRT PIANIST

MERROW: Those artissts in those schools were there because of “The
Artists in Schools Program." The Rockefeller lManel on Arts, Educuation
and Americans says that children in school Jdon't have encugh experiences
like that. Most people would prfobabl!y agree *hat ar: can ke fun, but
Rockefeller Panel members bel_.eve it can also be a broad learning
experience to serve children throughout their lives. Concert Pianist,
and Panel member, ftorin Hollander s,
with our emotions.”

i3

s, "art cun help us all cope better

HCL LANDE Yeu know, we're iiving in very remarkable times. It's a time
when sc c is learning a great deal. Irtuition is given more creodit.

B4t it's alson a time when people are searching fcr delinition of their
lives. Wwhere otten they find the “Datirg Game" mentality, the selling
menrtality, the experience of the art i playing musical instrumernts, dancing
with each other -~ is th expevience of people sharing emotion. Our

society has not deale with =he gquestion of now human beings deal with .
emotion. Our childroa somehow have learned to be ashamed of theve feelings
passion, fear, terror of death, love, a need, gentleness, tonderness.
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We have made a terrible mistake in relegating the arts to a

'second status. We ail feel this way. We need you to help us alert people

;hat we need a revolution in our attitude toward education in this country.

MERROW : Concert Pianist, and Rockefeller Panel member, Lorin Hollander
says, "We need a revolution in our attitudes toward art education.”
Anuther Rockefeller Panel member, Former U. §. Comnissioner of Educat:ion
Francis Keppel, argues that art actually teaches Jdiscipline. I asked
Keppel if schools, with their interest 1n cont:cl, order, discipline.
aren't at odds with art, which unleash creativity.

FHANCIS KEPPEL
FORMER U. 2. COMMISIICNAR OF EDUCATION

KEPPEL: I don't think so. To begin with, [ think you have somewhat over-
stated rthe exvenr ro which schools are there for the purpese of creating
order and discipline. And [ think you also, frankly, misstate the role of
discipline in the arts, which is very considerable if it's well done. 1
mean, discapline rully comparcivle t¢ any other scientific or humanistic

" discipline.

BLAIR: Former U. . Camruassioner of Educstion Francis Keppel.

MERROW: That ardument thar art requires discipline is likely to appeal
to educators. Especially today when “"back to basics" is a popuiar cry.
The Rockefeller Panel ~ven went so far as to surniest that there's a
correlation - that's not nocessary cause and effoct, but an.associaticen -
between rising test scoves and increased, improved art programs. In
Oakland, California, three schools are¢ attempting te 1ntedrate art into
the whole curriculum. Students therfe are learning to read at an average
of twice the normal rata. Jay Balteroure reports.

OAKLAND, ZALIFORNIA'S "ARTs ALTE

IRTIVE_SCHOOLE™

BALTEZORE: FPor the past scven years, the oakland, California Pubklic Schools
have experieaced some success 1n incorporatinn arts with the learning
process. There ara nearly 2350 students in the "Arts Alternative Schools.”
Arts Magnet, which cowvers urades K- 3; Moss-Wood for 4th through 6th
graders: and, Renaissance schools ror those from ;th through 12th grades.
There are no bells signaling the starty of class, or roprimands for

those students who don't make it to class right on time. Involvement from
parents is not only requested but required for any student to be able to
attend the schools. The student with the parent must take the initiative
to request admission to the school. If the child is at the 4th grade level
or higher, he cor she must be evalua:ed by some teachers or parents to see
if the child has the creative interest. And there's a bit of a waiting
list. But the children who get in aren't Oakland's most elite students.
They come from nearly every part of the city and from all types of back-
grounds. Stan Cohen, an advisor to the schools, says arts are not just
peripheral to the curriculum, but an essential part of it.

COHEN: That takes the form of such courses as art and science, math and

art, art through history. Pupils with potential that had not been realized’
found themselves in fertile soil, and grew more rapidly.

BALTEZORE: In the Arts Magnet School, children can be doing just about
anything. what kinds of things do you write in your journal?
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STUDENT: Stories.

BALTEZORE: What kind of stories?

STUDENT: Any kind.

BALTEZORE: What do you learn from it?

STUDENT: How to write. And we learn how to draw beautiful pictures.

BALTEZORE: On this particular day, students in the Moss-Wood school,

that i3 the fourth and sixth graders, were on a three-dav camping trip.
But Renaissance, the high school, was in session, and many of the students
were taking tests - the results of which, in the recent past, have shown
that the students are reading and comprehending at a much higher level than
their peers in traditional programs. Officials for the Oakland Public
Schools agree the arrs programs has been successful, but they're not
committing themselves to further expansion right now. The program costs
about $250,000 a year, most of which comes from local tax revenue. But
the Arts Magnet School is attracting some money from outside institutions,
particularly the California Arts Council, and school officials are looking
for that kind of support to expand the program in the future. For OPTIONS
IN BEDUCATION, I'm Jay Baltezore in Oakland, California.

THE ANISA MODEL

BLAIR: The idea of using art as a tool to help students learn the hasics
will probably catch on. Researchers at the University of Massachusetts
School of Education have developed “The AN1SA Model,” in which arts

become an ossential part of classroom work for youngd students. Tom Looker
went to an ANISA Kindergarten class in Amherst, Massachusetts.

JORDAN: I'm going te do something. Whatever 1 do ! want you to do after
me. You remember how we do "Echo?” Listen rto it first. Then you do it.

(Following is a Demonstration of Sound Gome.)

JORDAN : Much of competrence Jdepends on the seeming connection among things.
And it is precisely here that the traditional public school fails because
the kid sets everything disconnected. Not very many mathematicians

teaching in schoel see the connention between math and musie. Nor will the
mathema:tician and musician get together and provide an integrated experience
for the child except in our system.

Life -omes whcle. And in a piece. And integrated. And
beautiful. And not just chopped up into dry bits that don‘t connect.

LOOKER: Dan Jordan, Director of the ANISA'vroject. Jordan and his
colleagues believe tnat the arts can be used to teach everything from
reading to relativity. There are weighty theoretical reasons behind this
belief ranging from the philasophy of Alfred North Whitehead to the
psychology of Jean Piaget. But the most obvious justification for
strongly integrating the arts into an educational curriculum is that art
activities make learning fun. Again, Director Dan Jordan.
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JORDAN: There are about 15 million functionally illiterate young people
in American schools today. And our experience over the last fifteen years
in working in public schools indicates that many of those children are
disabled readers because they found the experience painful. Now, our
approach, which makes it joyful - that just by itself over the long haul -
ought to reimove an enormous percentage ot those disabilities.

LOOXER: At a kindergarten class, the Wildwood School in Amherst, Larry
McCullough, a research associate at ANISA, uses music and pootyy to
develop pre-reading skills.

MCCULLOUGH: The research has shown that children who can rhyme and who
can recognize rhymes easily have a much easier time in the initial stages
of reading. Children - even in the crib - will use their language and
their sounds rhythmically, and if poetry is uvsing rhythmic eclements of
speech, even . . . la-da~da-da~dahhh-dahhh . . . is the basis of poetry
and the basis of music. :

LOORER: But in the ANISA curriculum, art is used to teach more than just
pre-reading skills. Hrre's how S-year olds learn geometry. The teacher
again is Larry McCullough.

L 4

McCULLOUGH: Okay. 1['m going to give everybody a rope. Untie it first.
Now, the neat thing about these is if you put your body inside of it,

you can make shapes. 3o, I'd like you to stand inside of it, and see what
kinds of shapes You can make. -

LOOKER: Director Dan Jordan explained what was doing on.

JORDAN: One thing we would do, and have done, is to combine movement

and dance and music with understanding triangularity. By involving the
child in moving his body inside an elastic band which he shapes by putting
it between his feet, and running it up over his head. So that he makes
‘three sides. And no matter how he moves, if he keeps three points of
contact with the elastic band, he'll always have a triangle. If you have
a mirror in the room, then he can seae tha“ the triangularity emerging,

and if you would put on the music, as we would do, and have him dance
around with his legs stiff =-- call it a "Triangle Dance” if you like --
then he ccmes to understan:d that geometric shape very easily, and it's
very difficult for a child to forgev what a triangle is if he's heen one.

McCULLOUGH: You can use feet and arms and hands and heads.
CHILD: 1'11 use my head and my feaet.

McCULLOUGH: Do you think you coulc move all around the room and keep the
triangle - always keep it a triangle?

- .{And the kiis do a fantastic "Trianqle Dance.®)

LOORER; Art activities are integraﬁed into all aspects of the ANISA
science curriculum. Physics is linked-with music, and from an early age,

'L‘kidg beqin_go.loarn-doncepts'which ban Jordan says lead eventually to

Einstein's theory of relativity. -

JORDAN : A range of pitch is a scale - simply as a sequence of relation-
ships, which is what relativity refers to. So that one note of a certain
pitch is higher than another, but in relationship to another pitch it will
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be lower. So, we introduce to the child the classification system that

. enables him to understand relativity of pitch. We don't wait until he's
in the 8th grade, you know, or in college, and then you start talking
about Einstein and The General Theory of Relativity. The basic notions of
relativity - vibration, frequency and all those things - very early. So,
it's just a part of you by the time you're ready for that.

LOOKER: The ANISA Model has only recently been tried out in schools.
Initial results look favorable. ¢Children taking standardized tests after
three years of an ANISA program show marked superiority in basic skills
to non-ANISA children. But ANISA is bound to raise controversy. Not the
ieast in its basic assumption that art - in fact, concepts of beauty
itself - should be used to teach children order and discipline. ANISA
will be tested more widely in the future. So, the next time vou hear a
kindergarten class singing what secms to be a simple rhyming sonqg, don't
se fooled. 1If they're ANISA kids, they're well on their way to under-
standing E=MC2. .

McCULLOUGH & KIDS:

vhere do you work a'Gail'a’?
1 work to deliver the mail‘'a,
where do you work a'larry?
! wor¥ to help people marry.

Nikiddy, boon-yah, boon-yah.
Nididdy, boon-yah, boon-vah.

LOCKER: in atherst, Massachusettz, for OPTIONS [N FDUCATION, this i1s

Tom Lowker.

! CTH MCCORMALCF
ARTE AFFEC NDALTISEM & VIOL

MERROW : The kocks:eller Panel uiso raised the possibility that more art
miaghs mean 5 candalism and vicisace.  There's no data yet. Only a hint,
Fanel memper Blizabueth Mefionrmack, former Fresident of Manhattanville

aboat *hat.

Are you trying o vinl o gneak thio arts recomnen-tation by the
American public via appealin: Lo 0dr anterests 1n riging test scores and
raduced vandalign?

MOUDRMACK: Well, I don't thirk it's beyond us to try to sneak something by
you, put I othink we know that you're not qoing to let 1t be snuck by you,
1% they say. As a mazter cf tacr, we Jdon't really know, and neither does
anyone else, whether or not arts in the schools would increase reading
scores, ancd would decrease vandalism.,  We just don't know that. On the
othar hanc, many people say that the way to find it out is by researcn,

. applied research. A& project in this or that school - and find out, whether
.1n fact, if the arts are pit 1n the'schoolt, reading will improve and
vindatism decrease. In my opanion, res-sar should be done. We necd
research, but one vescarch. team can nreve ore thing,” wand another rescarch
team will prove another thing. You start with an assumption, and it really

20

43

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

isn't hard to find the data to prove whatever Your assumption is. So, that
#hile research can be used, in my opinion, the only way we'll really know
if there is a correlation, is if we try it. In my opinion, there is a #
correlation because when a child doesn't read, or when a child is &« vandal,
usually the refusal to do one thing, and the doing of another, is a kind of
protest, an expression of anger ajainst society, and children love the
arts, and perhaps if the arts are in the schools, they'1l become hagpier
chiidren, that are reading children, and not vandals.

<

MERROW : Rockefeller Parel member Elizabeth McCormack. She now works for
the Rockefeller Brothers Fand.

BLAIR: Well, now wou've heard about half a dozen or so school arts

programs, but we still don’'t know the real state of art in public schools

nationwide. The conventional view is that it's pretty bad = underfunded,
_and just an atter-thouyght.

MESROW: on the uther hand, there is scads of evidence that Americans are
geing to more arzistic events than ever - plays, concerts, movies and
museums. J0O, we must be doing someching right!

BLAIR: Maybe we‘re already coming to our senses?

MERROW: The Natiunal Art Education Association puts the responsibility

for imp.oving art education on the shoulders of art teachers everywhere.
They shduld go out into the community and teach the people how important
art is, according to Executive Director John Mahlmann.

MORE WITH DR. JOH:I MAHLMANN

MAHLMANN: I don't think art teachers shuuld sit back and eXpect cveryone
else to do their work for them -- that is, to defend their discipline. ivs
worth in the schools and so forth. That's their job. The math teachers
are doing that. The science teachers are doina that. The art teachkers
ahould do 1t as well - so that they do drum up the support and business.
If they don't stick up for the arts program in the schools, who will?

MERROW: bDr. John Mahimann, Executive Director of the National Art
Education Asscciation.

Material for this program on "ATts in American Schools" came in
part from Jay Fitts, wWHl, Madison, Wisconsin; Bill Siemering, KCCM,
Morehead, Minnesota; Rachel Kranz, KSJIN, Minneapolis; David Irwin, KBIA,
Columbia, Miszouri; Lianne Han en, WUHY, philadelphia; Tom Locker in
Amherst, Massachusctts: .Jay #altezore in 0akland, California and Susan
Stamberd and David Selvin in Washington.

BLAIR: 1f you'd like a tramscript of this program - "Art in American

__Schools™ =~ write National Public Radio - Education, Washington, D.C. 21036.
. Be sure to ask for Program #93. fTransa:ipts are 50¢. And cassettes are

-~available for $5.00.

. MERROW: . OPTIONS IN EDUCATION is‘a co-productior of National Public Radio

and the Institute for Educational Leadership of the George Washington
University,
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BLAIR: Principal support comes to us from the National Institute of
Education. ’

MERROW : Additional {wunds are provided by Carnegie Corporation of New
York and the Corporation for Public Broadcasting.

BLAIR: GPTIONS IN EDUCATION is produced by Jo Ellyn Rackleff and John
Merrow. The Assistant Producer is Katiarine Ferguson. Technical Assistanc
is provided by Bob Knock.

MERROW : I'm John Merrow.

BLAIR: I'm Wendy Blair. And this is NPR - National public Radio.

MUSIC CREDITS:

“Danse Pour Katia® by Armand Bournonville - Performed by James Pellerite,
Flute, and Ashley Miller, Piano -~ Golde. Crest. Records, RE-7010.

Coming to Our Senses: The Significance of the Arts for American
Education, The Arts, Bducation and Americans Panel (the Rockefeller
Commission.) -- McGraw-Hill Book Company 1977



