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THE ROLE OF FAMILY AND KINDERGARTEN
IN THE CHILD'S SOCIALIZATION PROCESS

.. Introduction

"15th OMEP Congress chose as the subject of its sessions a

verj general phrase "In the greatest bemefit of the child"

meaﬂing the whole set of problems concerning the child from
birth to school entrance. In this period of 1ife in our ciy-
ilization everything that concerns the child is formed as a

. result of influences exerted by several institutions, i.e.

tamily, health and social services, creche, kindergarten,
the local and neighbouring community in which the family hap-~

- oens to live and ir the case of some children - the orphanage.

'Théichild's life and his problems depend, therefore, to a con-

sidérable extent on the way the above mentioned institutions

* view their tasks, the way their functions are formulated by

law, custom and tradition, their supplies and professional

qualifications to perform tasks in the field of education and

care. In the present paper two of these institutichs will be
. di{scussed, i.e. the family and. the kindergarten, as they are
‘&efiﬁitely the most important in the educational process. To
. be more precise, the aubdect of this paper is the role of

4
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family and kindergartea in the process of the child’s social-

-

If you consult the "Intsrnational Encyclopaedia of the Social
Soiences" (lc!illan 1968, vol.14, pPp.534-551), you will eas-
ily find out how many different meanings the term “gocial~-
ization" has and what & variety of phenomena and prqceaaea
are referred to through this term by representatives of many
paychological, anthropological and'aociological schools.
Since there is no use to engage in complex definitional con-
sideratiohs, let us agree for tha purpoaea'of the present
puper that socialization embraces processes in the child’s
development through which the ipcividnual learns to partici-
pate in the 1ife of the cormunity, acguires gkills to behave
in a group, %o properly react’ to other people’s behaviour,
to el*cit deairable reactions to his own behaviour, to c?m-
municate and to behave according to cubtoms and cultural
patterns. Thus, I do not differentiate between the socisliza-
tion process and the "culturation™ process meant as the in-
groduction of the child to the culture of the society in
which 2t is supposed to functicn. To put it briefly, social-
ization is, in my upderstanding o the term, nothing else
than a transTormatior of the newly-born child’s organism in-

to a human persc:l.

As I have alrnady stated, socialization is a complex process
which takea place under the inaluence of many forms of the
adult community life, peer groups and, first of all, insti-
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'tﬁtionu appointed by tho.iooioty and state to stoer the pro-
cess and provide it with contents desirable from the point
of view of the gociety’s intw est a8 well as from that of
‘the child who is to fnration in this society’s life. Assump-

' -tion is here made th~: <«h- optimum development of the child’s

_personality, his individuality and ability to creatively
8olve problems he will face in his adult life is a part of .
tho optimum socialization process and that the oreative hu-

- man paraonality (irrespective of its definition) develops

through interactions with a variety of social groupa and
through wide participation in a variety of cultural patterns.
VOut of & number of symptoms revealing the ocourrsnce of the
socialization process I will disouss gome seleocted ones

which can be found in the family and in the kindergarten.

Pamily and kindergarten

Educators tend to comnsider the family education of the child
as a “natural process" or “natural education”, i.e. one that
happens spontaneously without being steered by pedagogical
considerations. Bducation proper, according to them, that is
the prboesa of child’s formatibn through systematically ap-
plied methods geared to a well defined educational ideal
atarta from the moment the ohild is subjected to 1nf1uenoea
ot profoaaional teachers (educators) funotioning on the man-
date of the ;golo society. In various aocietiea aoknowledgu@
rights and competencies of parents runs aooorﬂing to varioua
patterns, In many ccuntries the offioial educational dootrine
aoknowledgea the basic right of parenta to decide on the edu-
3
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cation of their children and allows their inape&tion of the
educational process in kindergarten and school. In other
oountriéa there is a silent agree;ent on the superiority of
tne professional teacher. The thesis T would like to set
forth in my paper is very simply, probably even banal. What

I believe is that the optimum solution of children’s problems
in the kind rgarten period requires that parepta he the first
teachers of their children, have certain pedagogical prepara-
tion for this task in'the‘field of the theory of inatruotion, .
prepare the child to enter kindergarten as the institution
inéluded in the acﬁqol system and provide the child with the
best preparation possible in this part 6f the socialization
process which is their own responsibility. Therefore, we ought
to work for the coordination of family, kindergarten and
school education. In this respect the over-all educational
concept of the kindergarten is veIxy important, especially in
these aocieéiea where it has already become a common form of
gatting children ready for school instruction, as it has hap-
pened in poland. I also believe that parents ought to know
what forms oi education are applied in kindergartens so as to

carry out their educational activity avoiding a strong turn

when the child enters the xindergarten.

My thesis 1ls based on a simple fact that even in the earliest
period of life, i.e. by the age of three, the child engages

in a very intense learning process in the course of which he

_acquires numerous skills which can decide on his kihdergaiten,

4 Vv
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!aéhool and life success. Without rupeating what can be found

in manuals of developmental psychology, I would only like to
repeat that in ths prekindergarten period the child acquires
rud;menta of his mothertongue, the notional apparatus to

identify his own self objects and people from his surounding,

assimilates behavioural patterns and learns to interpret

‘other people’s behaviour, acquires basic concepts of right

and wrong, learrs basics of hygiene, to put‘it briefly -~ his
peraonélity undergoes serious modifications (synthetically
presented by Teresa Szustrowa in "Oswiata i Wychowanie" 1977,

12). This is usually a spontaneous process, as not many par-

‘ents are able to steer early socialization processes in a

~goal-oriented way. No wonder, kindergarten educators tend to

think the educational process proper is not initiated before
the child enters the kindergarten system. '

I also believe that family education which forms the basis
for both k;ndergarten and scho;i education should - to a cer-
tain extent - be geared to what happens in the kindergarten.
Educational concepts of the kindergarten should, therafore,
be explained to parents. That is, eithef kindergarten educa-

tors ought to somehow continue the family education, or par-

ents ought to get tlieir child ready for the kindergarten ed-
ucational process. Otherwise, the passage from the family to
the kindergarten will become a serious érisis in the child’s
life which is unavoidable yhenevef methods applied in the two
1na£i;utions diffef too strikingly. Some of the educational

5
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‘'sociologists are of an opinion that several kinds o: orisis
oocur in the human life span as, fqr instance, passage from
the family to the school system, entering the profession and
retirement. But if we want to steer the ohild's eduocation so
as tu ensure his "greatest benefit" - the oooperation of fam-

ily end the kindergarten is an elementary requirement.

We can assume that there is a natural division of labour as
between the family and the kindergarten, that it is desira-
ble to preserve tne family individuality, that differenceﬁ
between family and kindergarten influences are desirable be-
cause tley faoilitate enriohing the children’s personalities.
It may be so, but on the othef hand we are aware of the fact
that the lack of coordination in the influence exerted by the
two institutions leads to tragedy and distortion of the
child’s psyche. The answer then lies in the full utilization
of capabilities and differences baiween the two institutions'
carried out without the tragedy «f the kindergarten child. In
such coordination planned and goal-oriented concept of the
kindergartén, its methods and organization are extremelx :

significant.

. Kindergartens in Poland

I am yure, par?ioipenta of the Congress will have a ohanoe
to get acquainted with the Polish kindergartens and their
ectivity, their histcry and transformations, sc in the pre-
sent paper I will provide.no more than condense 1nfofmation

of the conoept and role of the kindergarten in the process

6 9
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67 the child’s socialization. Historioally speaking, the Pol-
‘ ;ah kindergartens sprung from the so-salled infant-schools,
&he institutions of educational care bearing a philantropic
?haracter. In the next etage institutions appeared which were
ﬁaged on ??bebel.gazﬂens and Montessori'’s infant-schools, both
ﬁith a clear educational theory underlying their activity. In
_ ithe inter-war period the process of kindergarten-formstiou
yaa initiated within the‘framea_of the educat}onal system.

. ?he Act of 1932 laid the legnl foundation foxr the preschoocl
§ducation development: In the =choclyear 1939/3% Poland had
5506 kir ‘ergartens embracing 74 800 children. During the
World War IX kindergartens which managed to survive became

an element of fight for the national existence, perforted
their tutelar funotion resoueing children irom hunger, from
the danger of death and from denationealization.

In tke People’s Poland the effort of the educational author-
ity in the period immediately after the liberation was ori-
ented toward &sasisting children affected by the war, improving
the living standard and caring for child:en in the destroysed
oouﬁtry. Prewar kindergartens were rebuilt and new ones con-
stxucted. At the end of 1945 the kindergarten system embraced
138 ¢00 childf;;: During the successive Yyears the network of
kindergartens increases but at the same time ¥he educational
soncepts of their activity is being worked out accompanied by
kindergarten teacher training, curriculum constructior and
'ﬁodification, research basis establishment and the creation

of suppementary educational forms as, for instance, kinder-
7
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P

-garten groups funotioning in the primary schools and the _

.fwhat-afo—callod kindergarten centres. In 1970 kindergertens
embraced 500 000 children and the #indergarten cenirea -
109 000 children. Since 1972 %lw adncational authorities
lave been engaged in a Bystewtt. s incroase of the kindergar-:
ten system, in linking kinc sxgurtes and school education and‘
in stressing educational and instructional functions of the
preschool iustitutions alongoide with the tutelar omes. At
prea;nt 95 per cent of the six-year-clds attend kindergartes
for no less than 18 hours a week. All the children have &
chance to attend the kindergartem for one year preceding
their school start at the age of 7. They are aubjepted to
medical and psychological examinetions there and in case of
need - directed to specialis*s. After such one-year care for
the,child, the' kindergarten personnel transmits their obser-
vation to teachers of the primary school which the child
will enter and with which a given kindergarten rogularly co-

operates.

The Polish kindergarten is designed for four age groups of
children.between the age of 3 and 7. Present.y all the six-
~year-olds have been embraced by the kindergarten system
~‘(95%). About 50% of five-year-olds and about 25 per cent of
three-- and fauréiear-olds attend some kind of & kindergartea.
Younger children usually receive family care with some aid
provided by health service and social welfare 1nqtitutions.

;Plana of the educational authorities state that by the year

AT
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- . . .
11980 the whole population of five-year-olds and half of the
‘.population of three- and four-year-olds will be embraced by

the kindergarten system. The new curricula for the kindergar-

'ten teacher training colleges have glaso been effeoted so far,

'accordins to which raieing profeaeional qualifications of

'teachere is being carried out. This particular trend is based
on research resulis which reveal that preschool ourricula are
more easily adaptable to natural processes ef the child’s
.psychic growte.than'mo;e formalized sohool curricula. There-
fore, 1t seems better to prolong the child’'s kindergartea

~education and start school instruccion at the age of 7, if

only the kindergarten is treated as un educatiopal institu-
tion and not merely as the institution of care. It can be
stated, that in this sense the kindergarten is considered
to be the basis of the Polish educational system. Before I

~ discuss the role of the kiqdergarten in the socialization

process according to the Polish edﬁcational concept I would
like to extend on the processes which take place in the fam-
ily in the stage proceding the kindergarfen education.

Socialization of the child in the family

Let me start with a personal declaration. I do not share the
opinion of those educators who considering the education in
the family to be a "natural kind of sducation" assume con-

sciously or silently its inferiority to the education in the
school system, the kindergarten system included. Contrarily,

to my mind, it is in the family that the basis is formed of

9
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hfjtho whole process Of aucialization. It is here that certain
F{‘phenomena are shapod +nat decide the futuro behaviour of an
individual and that cannot be ohanged in tha ooursa of the
" kindergarten or sohool education. I also think that the du-

. rability of behavioural patterns scquired in the family is -

"foonaidorably atronger than that acquiréd lster in school.
ﬁn.Tho family socializes the ohild and introduoea him to real
'i'lifo throush participation in the life of parents, brothers
and siators. participation in houaohold aotivities and in

-faloving real 1i£e problems. Education in the kindergarten -

“or in aohool oonaists in solving play-type aituations first,
verbal and "school-type® problems later, while all of them

are at best a good imitation of real situations.

It should also be stressed that for the whole period of sohool
. education and for many types of the educational content life
in the family is a kind o! teat of what has been acquired in
sokool. The problem is to steer the eduoational and social-~
igation process in the family so that parents are provided
with lmowledge andAakills to consciously fulfil their instrve-

" . tional functions. - . _——

I would like to draw your attahtion to a certain classifica-

tion of the human knowledge and the process of its acouisi-

tion by the human being. In greatest simplificatior and ocon-

donsation one can say that each of us in oertain fields of

life has at his diaposal tha common kmowledge aoquired un-

systematically through the family, readings or conversations.
10



rnrihii:fiﬂ'adrcdin fields of life we have at our disposal
Vthn loiontific knowledge acquired first of all im school.
Ar@nally. in othor fiolda we dispose of the practical knowl-

v‘odge acqairad in the course of profoaaional or sooial aoctiv-~
{1ty. Hover mind the details now, lot us only notice the sig-.
nifioanoa of the ‘ common knowledge 1n our everyday life. Thii
r 18 the type of knowledge transmitted by parents to their
f%7}ohildron. This is the knowledge of community coexistenoce,
?i%ouatoms, ‘ways of behaviour in everyday situations, moral
" knowledge, Xnowledge of household problems aud of the life
f}iatylo in verious social groups. Tha% is the r*ope of xnowl-
“f;.dg. which is extremely important but whick 15 not the sub-
"gdsot of the school instruction in spite of ita aignifioanco
;fdr_the proper sooial functioning. The child entering kin-
dergarten has already acquired a oonsiderablo~aoope of this
Q,anowledge which forms the baaié of éyatomatio hoquisitlon
pbrtaihing tblaoientifio knowledge. Thelaeoond important
field of the family eduéatioh is the child’s introduction
into the world of values, teaching him the oritoria for eval-
‘uation, evaluation principles concerning his own self, other
people, objects and events. Learning process in this field
'is very long and in faoct lasts for the. whole of the human
’ life, but it is in the early ochildhood that the foundations
areé laid for its future course. The family education witp
r@gard to values can be purely verbal wh@n parents speak to
the child of what is right and what is wrong, but what is
muoh more important are examples of actual adult behaviour,
1
14
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'-attompta'tb imitate their activities, immediate participation

in activity, work and life of the grown-ups. There is no room

.there for discrepancies as between the educational ideal ver-

‘bally trensmitted a1d the principles of actual behaviour, as

the.chiid acquires principles in the course of action. This

" real, actual life style and way of life in the family which

fo:léct priuciples guiding the human behaviour are basis of
the child’s knowledge pertaining to principles of the commu-

‘nity life. The significance of the family influence is re-
" vealed most conspicuously in morally endangered families when

.the child exposed to the influence of the family environment

accepts paenumena deQiated from the norm as the norm itself.

‘ I vwould like to stress one more aspect of the socialization

process which takes place in the family and namely the acqui-
sition of attitudinal patterns; The child in his earliest pe-
riod learns to decode attitudég’of others, read intentioyns
from the tone of voice, movements, gestures, facial eipréa-
sions and ways of reacting in various situations. Thus, eve-
rything that we later in the community life consider to be
the skill and ability to sympathize W1§h the attitudes of
other people and what we call empathy,lintuition, ability to
pnderatand feelinéa and ways of thinking presented by other
people is being formed as Barly as in the preschool period

in the family envirenment. Immediate participation in iha
life of the family, its activities, troubles, problems, hopes,
Joys and successes helps the child to form significant ele-

15
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'ments of socialization which make 1t possible for him to fime-
‘tion in the kindergarten, in school in the institution of

employment and in all the fields of the sociel life.

This enumeration, however, superficious and simplified, poinis

-to the aigﬁifioance of the child’s socialization in the fam-

ily environment and shows what ‘We have to take into consider-

ation when the child enters kindergarten.

Socialization of the chiid in the kind::y: rien

The passage from the family to the kindargarten is a consid-
erable change in the child’s life and ocan become a serious
orisis when the child is introduced into the situation where
his knowledge acquired in the family and sufficient to solve
family problems proves insufficient tc solve his troubles
connected with the functioning in the kindergarten. The child
passes from family life to participation in peer groups in
which his status proves completely diffarept, he enters the
organized coursa of activities whers parenis are replaced by
a professional educator for ﬁhom the child is Just one mem-

ber of a big group.

Passage to the kindergarten is very diffarent acoording to
the class membership of the farnily from which the pasaage is
made, according to its life style, attitude toward the chil'ﬁ'

dren, but in the present paper we are intareated in the moat
general problems only which are in a certain acopa gimilar l

in all kinds of circumstances. The Polish programmatic and

: 13
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g]oﬁéaniiafidnii cbhdopf o6f the kindergartenrih'éwﬁie of this
possibility so it tries to link 1ts tutelar, instructional
and educational functions in an -integrated system of eguca;
$ional influenoce. %'he tutelar function oonsists in continuing
Vto pertorm'tasks_regularly performed by the parents, here,
hoiq;er, beoome rioher and richer as functions of thia.kind
are linked with instruotional activities and with-the guld-
ance of the child’s development aocording to principles
worked out by the developmental psyohology and the preschool
- pedagogy. Care for the child whiohguaed to be the only task
of the kindergarten when it was th] institution designed to
provide care for the ohild during the parents’ professional
.work or during their illness is ngyﬁaubjected to instruc-
tional funotions pertaining to knowledge that is no longer
‘oommon but scientific knowledge and the sooialization process
1taelf beconas regulated according to guidelines springing
from the eduocational ideal accepted within the frames of the
vPoliah educational system. Instructional functions of the
Polish kindbrgarfen have been considerably modified in the
recent time. Kindergartens should obviously oontinue the

' teaching of skills indispensable in the everyday life, skills
that the child has already scquired in his family, but the
supervised participation in é big group forms in this field
'a number of quite new possibilities for the steering of the
socialization process. Participationvin the organized play,
initiated on the oonsoious 1nitiatije of the educator, opens
more ohanoes for new ways of inatrqctiqn.pertaining to aoc;§1

Ty
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écooﬁération, functioning in a group,-possibilitieé to commu-

'nicéte, understanding organization and cooperation principles

' than does spontaneous participation in the life and work of

the family.

0n the same example we can sasily demonstrate a new perspec-

tive on social relations that the child acquires in the kin-
‘dergarten which is completely different from the family per-
apective in the way that the communiiy life is governed by
the imperaonal order based on principles functioning irres-
pective of psrental decisions which are liable to changes,
while here the objective course of affaire has to be fol-
lowed, so the child must be aubjecfed to its requirements.
To put it otherwise, the ﬁrofeaaional educator introduces
the child to the rhythm of objective crganization first re-
vealed in organized pléya with the set of unchangeable rules

for each and later in the common activity end work. The kin-

. dergarten teacher, therefore, functions as a'repreaentafive,

of the new social order, different from that acqepted in the
family, of the order which regulates behaviour of the whole

. kindergarten group and represents that governing the whole

society. In this way it is in the kindergartem that the child
discovers the organized society, the formal and objective
order, the social reality which cannot be changed through
whims or simple manipulations sufficient to modify parental

decisions.

Instruotional functions. are now given considerable attention

15 1 t‘



" 4n the Polish kindergarten. In the reform of the school sys-

 tem which is to. take place in Poland the kindergarten is sup-

‘ posed to eliminate difterencea in the la#wel of school readi-
ness for the childien of all typee of'theAaeciai environment.
Its task. is also to introduce the child to basic elements of
.the achool ¥nowledge 8o as to facilitate the learning process
‘ in the early primary school stage. Thus, kindergartena ere
included in the uniform school system and become its funda—
mental part. That is why the draft of the reform containa
statements about the nation-wide promotion of kindergarien
eduaation and that is why kindergarten curriculum becomes a
component of the whole set of the educational curricula. But
kindergerten teaching processes function without formal lea-
sons, without divisions into school classes, without rigid
distinctions of the learning and leisure time, beceuse here
the education i carried out through play and the child’s
spontaneous activity. Research carried out in the kindergar-
ten demonstrates that books for children can play & very im~
portant part in the course of the kindergarten education,
that going through coloured books with nice illustrations, -
reading aloud and which appeals to the children’s emotional
experiences are all activities shaping the intellectual
sphere of the young child. Mathematicians point out that )
possibilities are open to inutroduce new methematics to the
kindergarten, as ‘t is not at Bll excluded to teach catego-
‘rles of mathematical thinking through pley aud in this man-

ner to prepare children for the systematic learning process
16
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‘7 the primery school. Mathematioiens (Zofia Krygowska in:
‘:!“Oéwiata i Wyohowanie", 12) givo strong emphasis to the sig-
'_nificanoe of the early introduction of the child to the world
"‘of thin‘king through vabstract models in various problem situ-

. %ationl“

j{ijStroaaing 1nsfructional and educational functions stronger

“5:than it used to happen in the yaara before leada automatic-

ﬁ ’slly to statements of the increasing aignificanoe asoribed
\:to kindergarten taachar training ard to research aotivity

| 5*or1entad toward problems of the kindergarten pedagogy.

Huga«effort has been undortaken in Poland to provide quali-
#1ed personnel for the kindergarten education. In all the
voivodahipa systems of kindergarten teacher training have
baan esta.bliahedg Teachers ere trained in kindergarten edu-
cation colleges in a six-yuer cycle besed on the eight-year
primary school and in e two-year oycle based on the four-year
secondary school. Alongride with day studies, extramiral and
evening studies have been established and extended. A consid-
erable number of ﬁ;;ﬁtiaing kindergarten teachers started
theif in-tervice academic studies whiok is a phenomenon wel-
come by the educational authorities. In!tha ocourse of the
tancher training it is stressed that taacha*a ought to be able
to provide manysided educational influence for the child, i.e.
they ought to care for their health, atebr teaching and edu-
cational procesgses, prepare children for social life, impart
 moral principles, form technical skills and introduce to the
17
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‘world of aesthetic values. The teachers who are alreadf om-
ploysd in kin&ergnrtoqn have been embraced by the in-service
training donnected with the change of the kindergarten func-
tions and its having become part of the national school system.

P;gb;bns to be solved

Several conclusions can be drawn from the above review of se-
- lected problems comnected with the socielization processes
in the family and in the kindergarten. Some of them I wouldl
like to present in the final part of my paper. The first con-
clusion pertains to the mutual complementarity of family and
kindergartsn functions in the process of introducing the
child to the community life and in the course of his person-
ality formation. When translated into the language of praxis
the conclusion calls for a number of activities that should
be initiated in this field. First of all it seems that par-
ents as the first teachers in the child’s life should receive
-.in the school system snd then in some from of the permanent
education system - elements of pedagogical knowledge that
would increase the efficiency and value of their instruction-
al activities. This problem has been posed many times and in
consequence the Pol sh schooling like school systems in many
other countries has already introduced elements of knowledge
for the future parents into the secondary school curriculum.
These are, however, no mere than just the beginnings.

The problem has several aspects. On the one hand, the ques-
tion is of the pdrents’ ability to steer 'Ehe;lr child’s devel-
18



'ropment, care for his health, provido him with knowledge in-
’dispensable for the social functioning so that the family
.foducation could become 'something more than & sponteneoua..
JTnatural process and come ‘closer to more systematic instruc-
" tional processes. On the other hand, however, the question
is of the parents’ becoming kindsrgarten, primary and second-
7f5&7 teachers’ partners in guiding the systematic eduocational
aproceaa}‘Mhny'reaearehora'point out to a decrease in the ef-
l ficiency and value of numeroua.aohool systems in the contem-
 porary world aad see the possibility to counteract this un-
1.¢ee1rable trendgthrough a closer cooperation with the family
en% other educational institutions functioning in the soci-
ety wifh the main line of the schcol system. In-the social-
ization process such a cooperation is completely . indispensa-
ble. The kindergarten cannot tunction properly ignoring what
' has been attained in this field by the family and cannot
start the educational process from scretch, negleciing what
the family haa been doing for the former years without bring-
ing about considerable dammges in the child’s psyche.

Both psychologicel and sociological researches demonstrate
that socialization is a coantinuous process cumilating influ-
ences of many 1h§titutiona and forms of the community life
in which the child participates and that harmony and comple-
mentarity of these influences is er important factor in the
child's development. In the kindergartsn history a trend can
be noticed which in a very simplified way cen be demonstrated
ea a transformation of the kindergarten family into the first
19 '
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jﬁar of school instruction. The point is in preserving a num-
b;r ¢f elements characteristic of the family education so
that no conflicts are brought about between the systems of
family values and the systems of Qctivitiea resulting from

the necessities of school instruotion.

This requires huge efforts in the field of kindergarten teach-
er training. Kindergagten educators ought to possas=ss knowl-
edge of aocializatidn processes in the family, tie knowledge
of families which send their children to the kindergarten,
they ought to unlerstand mechanisms of family educationm,

even if they themselves are not parents. This, howevar, re-
quires aid provided for the teachers by the research activity
on the family and kindergarten education, research which, to
my mind, is not yet fully developed. And here comes my final
conclusion pertaining to the growthiof such ressarch on the

comparative international scale.
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