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ABSTRACT

—_— £l $

Historically:American librarians°were educated by

.practical methods As the twentieth century progressed

academic training became the primary method of educatlng

librarians In the late 1960's the need for balance bet een

-theory and practice in library education started a movement

toward the renewal of technical education to supplement the

existing scholarly approach to library education. Practi-

«cal work experience, as yet; has not been incorporated

Widely into formalized cooperative programs—£

or—Lkibrary

science, but continued agitation and proposed work-study

.programs Will hopefully, return balance to the education

of librarians.
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B .~ CHAPTER I . ¥

. THE PROBLEM -
T . Introduction " . \ , K
. Sincevthefinception of libraries, the nature of | v

N

lihraryVSCiente has demanded training for its oersonnel.

e e e e o——

hach successive year 1ncreases the complex1ty of llbrary

educatlom and llbrarlans are expected to brlng to the

t \ JEO VR
d1sc1p11ne greater SklllS and knowledge than ever before

[Su— - v

Along w1th the profess1on s evolutlon, there has been an

volutlon of cr1ter1a and currlculum for the educatlon of .

>

t

; ‘ llbrarlans, but practlce work -once the ultlmate in llbrary

"

E«_v\\.

1 ' -.eduoatiQn. has,been~relegatéd"a'lesser role by the advancee_

1 -ment of‘graduate edycation. .Technical experience, however,

A~
"

-

is still an 1mportant aspect of llbrary education and - K

e llbrary schools should prov1de adequate practlcal train-.

Y

ing as well_as'seholarship.
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* Problem
“ - Should pract1ca1 experlence be 1ntegrated into the
o R formalleducatlonal program in graduate schools of 11brary
n\. scienoe? If so,'what should the nature of that experlence

‘s

be in order to make it the best possible educational

_experience? : ' Lo . o A

Methodology B L .- - o

“To research the proposed problem 1t was flrst

'_neressary to examine library~ 11terature pertalnlng“to the”f"“”“5

9 i .

hlstorlcal development of 11brary educatlon as a modern

u sc1ence<} Gatherlng data that dealt spec1f1ca11y w1th the }
. & ' !

. decline of practical tra1n1ng narrowed the h1stor1ca1

ERY
(I LS

ponent’ of formal 11brary educatlon.ﬂ It was found that a

relevant work study program- could not be establlshed w1th-
@ .

out di flculty and so data man1fest1ng that d11emma was .- o

1nc1ud d. . | th"' P | T“ - , - o ;. ;

_ The nature of the study demanded that the general ‘“,' ‘

L _ characteristics of existing and proposed work-study programs”!:

I . o F

~—
4
o
]
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for 11brary educatlon be determlned The deveIopment of an '

Y . 4 P
t v ry

-~ 1dea1 work- study program based on' trarnlng lnethods seemed

. . . v - - ¢. . @
. . .

~ plaus1b1e, but des1gnhng .a general program, functlonal at

‘* e "

any. of the’ Amerlcan L1brary Assoc1atloh accredlted 11brary
” tac .- T 4 - e oH

-schools,lcould only be based on, ahalysrs o'f ex1st1ng”obJec- <
: L

tive and subjectlve«proposals; Ftom the avallable 1nforma- «
' i ] < FAREE
- tlon 1t was necessary to cons1der and ana1yze~the various SIS

options anl\then focus the best 1deas 1nto an educatlonal

-4(

dprogram that m1ght be workable and benef1c1a1 to the PO .
~pract1ca1 tra1n1ng of graduate 11brary students. w_,rflﬂf .3
N Q . R // LRt .'»J.t S Tl _!.:,A. PR
F1na11y all essentlal/knowledge galned through the =,
/”// { L3 .
/’ - : "; N R
_IW;MW-A;~v-study was complled and rev1ewed in order to make recommendr s
T BN : . : p ,
ations "and design a proposed'progrhm/us1ng workrstudy,asu 2 A
o . . . . s -, ‘. . . |4 y’.,i
. . - SR o T
an educational tool. = ' SR ST
. o SRR ‘ o e RS
: Delimitations n -t

*This study concerned itself,with'practical training‘

for 11brar;ansh1p in the Unlted SLates. ft attemptethof
’gather pertlnent materlals. It did not concern 1tse1f with',
a comparatlve study of geographlcal 11brary educatron;'
although thlS wrlter read11y admlts that advanced countries
Co like Great Brltalnlhave varylng methods and technlques,
‘ﬁ;" .7 | :,which'o ten. rnclude pract1ca1 experlence, for the educatlon

[

& - of newllibrarlans;
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e

yto the concept “of work study, and in fact are manlfesta-'

“tlons of work study. Th1s study Wwill giean as much useful

Just as work-study is unrestricted in its.
development geographlcally,‘nelther is lt restr1cted by the
breadth of its’ apbllcatlon in the Un1ted States, both in

R . ' o
libraries andilibrary Schools. Internships3 practicums,

and’ 1n serv1ce tra1n1ng pr&grams are all closely related e

@

. \"\‘

¥

o
-

knowledge Trom these three trarnlng pro edures as poss1ble,;-

]

‘ibut w1ll not study them speclflcally _ .

(e

¢ (‘ There are’ many spec1al programs that have ‘been.

—

des gited for teachlng the, vocatlonal SklllS of’ labrary.

[

scienceu‘ Generally, these have not been 1ncluded SlnceTI
11brary sc1ence 1s also becomlng a hlghly spec1allzed fleld

‘increasing amounts of 1nformatlon 1n-med1cal school

. @

sc1ence, archlves, and other forms of llbraries are avall-
\

able.. Th1s study wlll not attempt to cover. the many

aspects of special training, for it would merely burden

‘the- task already proposed. | o . -

Th1s study w1ll not attempt to gather uny stat1s~

v ' ’

- tical data to pruve its problem statement As-mentloned f

earlrer, 1t dea s with the subJectlve and- obJect;ve

‘materials of various llbrary llterature, the' purpose of

the literature search being the description of the demise,

renewal,‘and need for structured work-study in3today's



. 11bra1y educatlon The problem is the development of'a

proposed work- study program that would be ben°r1c1a1 to

‘“\ formal library education.

l ' - ' ‘

Def1n1tlons T o . Lo
| SN . : o

. / o ﬁ‘ Work study, as descr1bed by the Bowker Annual,; is

®

/ : — the process whereln a. 11brary accepts as a member of its
full t1me staff a student 11brar1an or formal tralnee wrth

-

P " the understandlng that the person will work, on and complete
-Q- ‘a degree within a glven period of t1me %' ThlS 1s not a
== iﬁi¢~sattsfactory def1n1tlon for this study, however for it-——oommions
o - will-use the term'work-studyiln‘aﬂbroader context. ¢ ’
| .One_aspeCt of work;study,‘and.perhapsithe mos*:
| - ] sophisticated, is the intornship. *The Jtern intern is )
| | usually used to describé a-full professional_experience.

after a11 course work has been completed' ‘but prior'to

-

graduatlon and involves all” phases of a 11brary asqlgn-

ment from theory to app11catlon Ivternshlps are included-
in this study because of the1r pr2sent aff111atlon w1th

e the accredlted 11brary schools espec1a11y the Un1vers1ty
of Texas and th Un1vers1ty of Wlscons1n They are also

s

1ncYuded because much of what is, done durlng the 1nternsh1p

—-—— L e

-wp -

c - ‘ mlght poss1bly be done in parallel w1th the academ1c train-

1ng of theystudent.- Internships are usually v1ewed as

'.f“;-g.‘ : 1The Bowker Annual, 1964 (New York: ~R. R: Bowker .
A - . Company, T964) pp. 217-19. . f S S |

/ - <
;
/
/o : e : :
o '/ N . K [ N N t N
/ o . .
toL . .
. ®

o/

. v -



~were, of the educational process.

- ' o .6
-~ s ° t

extensions of tie graduate school: a prolOnging,;as.it

-

a

Practlcum another term which is often used to refer
to work- study, is of llmlted duratlon involves less prepara-

tion, " but demandS“the'usage of the-llbrarypln order to -
@ : 2

develop practical llbrary skllls 'Practicum'in most instances

refers to the practlcal appllcatlon of knowledge dur1ng a

1 -~
profe531onal educatlon sequence ©

/ e

Many students who gain practfcal work experience - ,

in the llbrary are not 1nvolved in any organized educatlonal

A _—

’

AN

tra1n1ng process. They contract with- the llbrary to: do a

Spec1f1c Job. Such p051tlons arexusually ‘sub profe331onal

- and explolt the student's tlme and talent | These students

‘are the key to this study," and should be con31dered as the -

justification for advanclng a proposed work-study program

_Other concepts that concern themselves with .

' practrcal educatlon are apprent1cesh1ps, tra1n1ng programs,

Al

e’
andwxnfseIVLce'tralnlng These are more elementary than

»

internships,and practicums'and are de51gned,.generally, as
b . : . '

* terminal educationlprogramsffor para-professionals} ¢

. Work- study,.as defined fO(\PhlS paper, describes

-

the pract1ca1 ediicational act1v1t1es of the graduate student

enrolted’ in a f1fth -year, llbrary and 1nformatlon science

| program who is worklng toward therMaster of L1brary SClenCe~

" ¢
X

. 1John O Hempstead, 'Internship and Practlcal Appli-
‘cation in Educating School Library Personnel,' Journail of -
Education for Librarianship 12: (Fall l97l):'ll77

»
~
[+ X

-



. LN - " ' ;‘ - : . 7
g?ggg}.;degree (MLS) - Hevis‘ectively seekiﬁé the degree”and'is not
_emplgyed by any-library in a normal work week .Rather, his

\3
work experlence is subordlnate to his status as a graduate -

- ‘ ,,student Even though the work experlence is subordlua e,'the.
practlcal experlehce ln thlS ideal situation is a vital part‘.
~of the 11brary school's educat10na1 program For this
projeet? thenq work-study represents the theofy of an
irternship taught dﬁring the time seQUence.usualiy reserved

for the more limited practicum.

-

©

vo

G

i
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.CHAPTER II o N

LS

-

S THE DECLINE OF WORK-STUDY

<

During the nineﬁeedﬁh century there was very little
demand for trained librarianhs. . Neither_washtheré anyvneéd
for éstablishéd lib}éry schobls.* Melvil Dewey'wanted to

traln new 11brar1ans pract_cally, but w1thout the ‘burden"

_ of apprentlceshlp Although hlS early 1deas along thlS

-t

line were not given serious con51deratlon, by 1887 He had

\

'fopened the first' school for 11brar1ans, the School of
Libfary Economy at Columbia College, and'hié curficulum“ T
was technlcally orlented, empha81z1ng the day -to-day. rou-

<.

© tines of the llbrary.1

'A?ter'Dewéy's[ihi;ial failuye at ‘Columbia,

'.ao¢ording to_Gerald Bramley,>the’school was.removed to

hAIbapy.ffThege thenschool began to-.concentrate " ., ., .

R lSarah K. Vann, Tralntng,for lerarlanshlp before
1923 (Chlcago American Library Association, 1961), pp. 22-,
- 2935 Carl M. White, The Origins of the American Library
’ School (New Yo;k - Scarecrow Press, 1961).. ‘
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attentlon on the more theoretlcal aSpects of 11brar1an-
1

ship

w0

lerary schools establlshed after 1890 d1d not

R IR

follow thls new trend lmmedlately, however for they d. ’fh-w“f“f
. l :
1m1tated‘Dewey s earller pract1ca1 formula for educatlng

librarians: ' . - : . o ] |
' ‘ ' i ‘e s T . . . L . . R ’ o
Dewey s prellmlnary introduction of organlzeo

~ 0 .

schoollng d1d start a trend that led away from practlcal
.,.“Q: LR ’1 “‘j:fsr

V-education | In 1893 a Conference of Librarians watheldeln

— . * - )

ThOs in attendance were struggllng Wlth the - SR

dlfferences between orofess1ona1 and pract1ca1 educatlon

It was frnally proposed that fe_.?' - « i o ES
}_l “ The schools of 11brar1ansh1p should be

e attached to the universities. ' : i

T 2. .College graduation should be the educat10na1 ’ i

T requ1rement*for~adm1ss1on to the, schools.

n“n_i 3. An examining board glth clearlv deflned f**"anﬁ;»;~
‘ authorltv should be set up. .

<

. The first: two negulatlons set the stage for the

further upgradlng and profess1ona11zatlon of 11brarv educa-
|k-

tlon but even though the proposals suggested a more pro-
: L

fes310na1 approach most’ llbrarj schools retarned their

.

-practical curriculum. In 1911uA1v1n Johnson survoyed

| | ; : o :

* -

1. ¢ - 5

Gerald Bramby, A Hlstory of L1brary Educatlon K
(London‘l Clive Blngley, 1969) p. 80. ’
’ 2 ' . . ) !}l -

‘Ibid.

|
o
1
i
!
L
|
P
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munlclpal publlc 11brar1es for the Carnegle Corporatlon 1 T

The Carnegle Corporat;on had spent flfty six mllllon dollart

“~-5v~’. on 11brary bulldlngs and—now Johnson recommended somethlng

-

fi".f. . be ‘done about the staffs worklng in the 11brarres. :He‘. -t’..
| recommended that flnanclal ass1stance be given to. ochools
of . 11brar1ansh1p and that schorarshlps be awarded to 11brary
- 3 . students; Th1s report.gave 11brary schools the rncentrve
= | to.examine their educational prbcedures; This study also'”f*i
\i 1ed to the W1111amson Report Wthh st1uck 11brar1ansh1p.
| 11ke a-"thunderbolt."? | "::.:?. . ’f'f':¥<" ,
&1111amson s - study was also financed b& the -'f}“—_;”f“

S . ‘Carnegie Corporation. Ihey~retained_him speclflcally,to s

1nvest1gate 11brary tra1n1ng programs. ‘His compieted

"

gf;:Tt;:;A}, report attacked the c1er1ca1 1out1nes tHat composed the ~

T T T T e . e e ' b
training of librarians. - i T T e

v

- ThlS study made sharp distinctions between profes-
sional and sub-professional or clerical 11brary tasks.
Williamson*complainednthat lihrary schools were trying7to

educate bothfgroups#;g the_same classes and in the same way.

. 1 N * ==L : . v .
> 8

He proposed that a bachelor'sfdegree\be required as "o

the minimum general education needed for success ful

I

‘1Vann,.Training for Librariénship, pp. 169-71.

)

'2Bramby, Library Educatgon, p. 83.




professional library work of any kind."! He advocated that
t(gqodrgeneral education be the most essential part of train-
ing for. Iibrarianship'and'that training'in library tech-

- . .

nlques could not by 1tself make aJSuccessful librarian.

He advocated that 11brary technlques ‘could be presented from

— 7 7 the point of.view,of”principles and-policies, and that .

expert technlcal knowledge was as v1tal to the profe531onal

: . e )
as. extén51ve book knowledge and organization and admlnls-

tration.

R o ADuring those yeafs,\in spite of Williamson's'

- | admonltlons and the growing trénd towaxﬁs academia,

.11

ey e s

e T

llbrary educatlon was Stlll belng taught as: a ba51c sklll

- 'skill.' As 1ate as the depression,»accordlng~to John Hamp-

stead;gpraetical training was Elayinggan important'role'in

e 11brary educatlon.

_ It

During the depre331on whlch resulted in a scarc1ty of
jobs, educational internship (often at no pay) became
an important part of professional in-service education
and in.some: 1nstances was the only means of entering

the profession.

S -~

In regard to the actuality of praetical'training for

librarianshio;_and the fact that ". .. . early schools were

lcharles . Williamson, Training for Library
Service (New York: Merrymount Press, 1923), p. 5.

2
p. 117.

Hempstead, "Educating Schiool Library Personnel,"

o'w-!

P_"‘




. responSible for the reJection of library education s

dedicated to praCtical‘work as ‘a neCessary.component'of

Practical training could not withstand the pressures of

: College Librarz, published in l932 that technical excel-rf -

<_practical ‘training did not allow- the librarian to realize N

R R
N
*e

S 12

every program, . . . as the century progressed . -.. . this’

pioneer preoccupation came under strong criticism. - .'."l ' a'//

H

academicians to insert a scholarly cnrriculum in the

organized library schools, and s bsequently training pro--

»;grams were replaced by’ unapplied education

~

One of the persons who seems to be partially P

L AT b . . ‘h

-mechanical skLlls was William M Randall He wrote in The

RO ER R T

Ience was not enough because the profess10nal librarian

- '
w il

emphaSized the aspects of his trainingQin hii work and v _
! . ,z-. L . ¥

r

his full potential Continuing, Randall pOinted‘out that -

library schools realize this. 'It‘is evidenced by

a

the - increaSing "emphasis in their curricula on other than = .

2‘.

~a

technical aspects of"theiprofession.

Randall's writings were extremely influential,'and

lLaurel A. GrotZinger "The Status of Practicum in

Graduate Library Schools,' Journal of Education for
Librarianship,II (Spring l97l) - 332.

2William M. Randall, The College Library,(Chicago,
American Library Association and the University of Chicago

- Press, '1932), p. 55.
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hrs aggress1ve assaults agaihst techn1cal educatlon were - —

L.,

w1sely supplanted by rerommendatlons for a new breed of
'llbrarian;"rHe reasoned that a.l1brar1an w1th\adequate
facademic training with only the.basics°could "ol J'serve
._the.purposes of a college better than a man w1th a maximum

of technlcal tra1n1ng who is def1c1ent in scholarsh1p

Randall S study was wr1tten thh the college"' 5
llbrarlan in mlnd but .the concepts he advocated penetrated

. the educatlon of l1brar1ans, .as . facultles hurr:ed to update
4 . ""s‘:""~ .

their curricula. Academlc qualvflcatlons became the

S~ criteria forhleadershipiand adVancement to important posi-

:E€tions, and though Randall maintained that staff members,;l

— "' . should be well tra1ned in llbrary processes, llbrary schools

o

“a

met the newer requlrements, dependlng heav1ly on.abstractlons

Another factor that led to “the reduction of”practl-”"“"_———

>

"cal tra1n1ng, a contempbrary movement to the wrltlngs of
S fRandall was the establlshment of the Board of Educatron
5 ) . "

/
for Elbrarlanshlp. Though thlS brought~some standardlzatlon

-

to’ the educatlon of llbrarlans it also was " - . respon-=, o

~. . sible for much of the confus1on concern1ng the proper con-

~ e own

tent of the preprofess1onal professional, ‘and graduate-

»

l1bid., p. 58.




profess1onal currlculum
The found1ng of the Un1vers1ty of Chlcago Graduate
L1brary School in l925 also took llbrary educatlon further .

away from practlcal tra1n1ng Th1s school whlch drew its

N "f'
faculty members from a varlety of profess1ons and whlch
. o . .
based 1ts currlculum on research using the sc1ent1f1c method

became the example for the design ‘of all graduate schools ﬂ“

that came into existence follow1ng 1925 2. ° .0,..w'ﬁ .i\

LB

; o S Most llbrary school currlcula of today s moderh ~ "
/o ~ .
,/ ; graduate school or1g1nated in the Un1versrty of Chlcago, '

_’Williamson's Report the work of’ the Board of Educatlon rand

the writings of Randall. The'first"three_were sponsored by : b\_

Ky

: the Carnegle Corporatlon All argued for;the improved

'status of the llbrarlan, "but they all tended. to descrlbe the'"‘““”f

neeas of the lrurarlan from the academlc pornt of vlew
5 They wanted sophlstlcat’on and acceptance for the professronv
though it was not a scholarly profess1on, but rather a.

technical professron. Even'though cons1derable technlcal

~ 1Lou1s Round Wllson, Educatlon and Librarles _ S
Selected Papers by Louis Round Wilson~(New York: Shoestrlng
-Press, 1966. .

2C Edward. Carroll The Profess1onallzatlon of
Education for L1brar1anshrp,(Metuchen N.M. Scarecrow
Press, 1970), ‘pp. 152-154; Wilson, Educatlon and L1brar1es,
p 259; Bramby, lerary Educatlon, p. 87. :
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T - tasks remained to be.routinely handled, Williamson, Randall,
e “\\ i R o . » Ny . ? L
f?qﬂd;gthe:s like themMconVinCingly'removedhlibrary science
/ el T e R o e |
from the technical world and placed it in the academic world.
' ' o Tl o . -
The movement toward.academia was successful in .
forcing the practical expression 9€£Iib§?¥X education into
o ’ P o V . . : .. i '. —':}2! ".x ,:;i»’)gx?:'-:‘. D\ T o .
¢ . oblivion. - Sam Neill, lamenting %§p¢ﬁe§ﬁced state of ‘techni-
\\ cal education and the disappea¥§?c§}of the Bachelor degree )
-~ of Libfaty Science, ¢omménted théﬁ; - A o ‘_ B
[ . . the MLS degree granting schools are struggling to
T .. be "graduate," and therefore striving mightily to cut . :
ore-all technical/clerical aspects-out of the curriculum. . %
‘ - .~ This move into the, realm of theéory, design, "and research
-~ - (if that defirnes "graduate") is being held back because
there is nowhere for students entering library school to
becomé  acquainted with the fundamental objecdts and '
processes of librarianshjip--the primary sources of _
o . action upon which the concepti_and principles of a e
- j - graduate .study must be built.- ' : :
ff_.~_uiwﬂm‘ww.,f;.'.A study done by_Rbthstein analyzed the -ALA accredited
" 'schools' catalogs for the loss of practical work experience.
He fouild that: =
Ten schools EZSZEer cént] still made field work.'a
requirement for all students in the first-professional
- degree program;. however almost all of those schools
T Lwerel. prepared to waive the requirement for stu-
. dents who -Lhadl: already had considerable library
- experience. . - , .
? T lSam D. Neill, :"Practice or Principle: The Elimina-
tion of Library Schools—as Training Grounds," British
“ ' _Columbia Library Quarterly 34 (April.1971): 32, N
- . . \ : . . o )
ZSamuel Rothsteif, "A Forgotteh Issue: Practice
Work in“American Library Education;i~quoted in L. E.- Bond, e
Library Education: * An International Survey (Urbana: Uni- . )
- versity Graduate Schoel of Library Science, 1968), p. 214. )
EMC CN < - f - E . . - . .
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Thls study waslsupersededhby_a Western_Michigan University
© hstudy by-Laurel protzinger. Her‘Study, a.lengthy question-ﬁ
| ‘naire, was di'vide-d' into'four_ sections which asked .

. . . about the status of f1eld experience in graduate
curricula, the credit’ offered the kind of experiences
, : _ involved, the amount of time necessary in order to
5\\\\“ - . complete the assignment, etc.; also .. . . three -
_ © .questions . . . attempted to establish the basis for.
. including“a field experlence in a graduate program.1

-~

ReplLes to the questlonnalre 1nd1cated a general

Sf;\\, reJectlon of f1eld experlence. Twenty e1ght,$ut of forty-
- . .- ‘.\\.. . v . ; w . .

. - . two\schgols 66. 7 percent of the respondents, d1d not havej
S any7form of\fleld experlence'ln thearlgraduate curr1cula.

. g
N - \ ,

The remaining one thlfa\identlfled vary1ng degrees of f1eld

~

. e ' '/! \ - ' ’
- experience. Fourteen months later another\guesfionnalre was '

forwarded. Cuttlng’away the questlons added to the study .
R \
deallng w1th practlcum dESlghed for school cert*ficatron— ’

N N

P4

; Laurel Grotzlnger found that graduate schools w1thout practl-

,_..f,.

cum had‘jumped to 79 percent, a 12.5 percent increase.
i o o N N e -
' "Under these circumstances, it would'appear that practicum
- B : . : S ¢ ‘ Co
has been rejected. . . 2 0 o

"“-\r BRI

\ - Though this movement away from work study has its’
-'statistlcal and historical roots,. Jack Dalton explains a ' -~

modern viewpoint: -

e
i

ip. 333, |
'VZIbid5 p, 337. | g ] | --. o

Grotzinger, "Practicum-in Graduate;Library.Schools,ﬁ




~4

Given the short time in scheol -and "the .very important’’
.fact that large numbers of olr students were already
working in libraries_at sub-professional jobs, it came
‘to be. felt that. 1nstead of parallel experlence--class
and’ workroom--we mlght very profitably use our limited
time in class. today knowing that beginning tomorrow they
would, for the most part get very little but the work-
. room. N . : :

L
2.

_If~the student, upon graduation,'is going to spend much of

his time in the workroom then-lt seems approprlate to ask

Why not educate him for_the workroom? The empha31s_on

theory elfminates the'student's.chances to eXperience the’
‘11brarv, preveutlng h1m from obtalnlng practlcal apollca-
tion: for the lessons being taught by the academlc mlnded
faculty.; Iu this 1nstance_the sub-profe§31ona1 experrehoe.
eould haue transferred into.the paraliel'experience.

. ’What’is the future of practical trainfng'iu the
graduate school of 11brary sc1ence7 Has" it been ellmlnated

1

entirely? Hlstorlcally, 11brary educatlon evolved'Very

rapldly. It is st111 changlng - Guy Lyle, commentlng on

&

the changlng 11brary world and rts\ lmpllcatlons on 11brary

e
> N -
“\-(

Most library pracﬁaces of thlS era have their orlgln

in yesterdays_they are\changlng and they will continue-

to change because éollege libraries must adapt their = =
. functlons to a ct ricu%um that is 1tse1f ever in the_;._

1Ibid., p. 338.

: 2Guy R. Lyle, The Administration of the Colleg4
Library (Ne@ﬁybrk: H. W. WllSOH, 941), p 6.

tc
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g
Will these ongorng changes lnclude the reappearance'

-of practlcal work experlence as- part of the formal education?
- No one knows,mbutﬁa-cadre—ofil1brar1ans is worklng to~rev1ve : .
WOrkfstudy'at_the graduate school level; . These librarians

seek a balanced curriculum based on technique. the'learning

of SklllS, theory, the acquisition of knowledge, and values,
.service, £6 library patrons. 1 If trends for restoration of
Tpractlcal 11brary tra1n1ng lndlcated in the next chapter.
“contlnue and if a mllestone work 11kc Wllllamson s report

v

' glves the movement added 1mpetus-_a rev1va1 of work experl—

ence to ‘parallel ex1st1ng academlc educatlon could become

< A

<t/,///a/new ‘historical 1andmark in l;brarlanshlp and’ could be a

//{ factor in future educatlonal processes “for 11brar1ans
xﬁ 1Lecture by Maur‘ce P. Marchant Brlgham Young:
‘?1 Un1vers1ty, ‘Provo, Utah October 1973.
: l‘ :
- \\._‘- * ¢
. - - Tk < < *
o
- R -
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'A.\ ] ‘j .

— ~

T T ' THE REVIVAL |

s :,‘_ .
Future changes in library;education will prbbably

include the ipcrease‘of teehnigal education. ;The American f
Library Association's Executive Bogrd established & commis-

sion in 1962 to considef a uatiOniﬂ pian'forplrhrary educa-

i

i

tion. 1In 1967 the commission pub}lshed the concept that . .

.11brar1ansh1p wasApaSSLng throug? consrderable change,
ﬂ“maklng eariier patterus of llbraLv educatlon obsolete.‘_The'

. / - :l ‘ :

very appearance of the technologlcal revolutlon, it insisted,
: i
- demands new‘thought about"the %%ﬁd and number of 1ibrarians

e

—_

- to be'educated,nabcutnthe infuhx of new Specialties, and
about the development of new curriculal 'Specifically, the
;o ! . . !
f- : - : g . ) .
commission questioned the i?portance of.a general education . .-

PRI

és a requirement for admissﬁon‘to 1ibrary school. It was .
- ' v1gorous in its support of/the replacement of technical
- . - /
training in the framework/of professronal educatlon and

i '
asked that the ‘pProblem of refresher courses and 1ntern-

f o’

H
4l
—

i

pS
V)




' 1
ShlPS be resolved 1mmed1ately. L

- This report by a regulated commission of the Amerl-

can, L1brary Assoc1atlon reveals the depth to wh1ch revltal—

C

1zed,pract1ca1 tra1n1ng courses for llbrarlans has pene-

&

. trated the thlnklng of-professronal llbrarlans.

In response to the American Library Assobiationfs_
commission on .a National Plan for Library Education and in

response to the 1ncreaS1ng need for sk‘lied llbrarlans,f

there has been a_gromlngldemand by llbrarlans from all levels

- for the return to technlcal tralnlng as a segment of formal
-, , library education. Kéith Cottam, a former faculty member

"at Brigham Young Universicy, studied ".. . . the question

of;appropriatewand“adéguateﬁgreparation'for'profepsional

_praotice."z' In resolving his questions about the training

Py

uofﬁnew librarians, Cottam asked, ''Can a person really learn

by reading of thé experiences of otners;vor, must he, :

P “.himself, learn through his own experiences, mistakes -«and
T = /,/—’_\_ i

accomplishments?'™ Cottam was not alone in his contern,

S

. 1"Amerlcan Library Association's.Commission on a

Natlonal Plan for Library Education: Report from the ) :
Commission," ALA Bulletin 61 (Aprll 1967): : ‘

-419-22. .

KEIth M. Cottam, "Cooperatlve Education for -
lerarlanshlp Theory into Practice," Journal of Educatien
for Librarianship 10 (Fall 1969) 97.

I

: 31bid. g o
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. | | | | ) |
' &

for Grot21nger Whose.stndy has already been mentioned,

found that ”.f. . in the 1970 s amld the many questions

’J,_/
e

> i —

; f“”"“_*‘ralsed about the relevance of contemporary 11brary educa-

S

tlon, there appears to be a revival of" Interest in- the use'
}%ﬁ B of fleld\exper;ences. nl Interestlngly, an .older study
disclosed that a ". . . trend in graduate programs indicated

an increasing proportiCn of students’engaged‘in work-study

2 T

programs.'“— %

Renewed interest has been the result of a growing
N - ‘f . N ¢ °

discomfort with the ptesent education system.

In spite of struggles to prove otherwise, educatiomal
preparation for-librarianship generally :ue8 not pro-
vide the potentlai librarian with the adaptatility
neceenary to mee: the revolutlonary changes in society
and {ndividuals that may affzct professicnal objectives.
" The field of 11brar7ansh1p cannot ask to be recognized
as a full-{ledged profession until our. educatibnal
patterns turn out librarians who can see needs, set -

- .goals, and act gccordlngly on the basis of knowledge
and experience. »

. A . | ) - s
Pl : .

Continuing, Cottamvpointed to the difficulties of'adeﬁuately

- - - training professional 1ibrarians, especially through practi-

cal work experience. -

. Grotzrnger. "Practicum in Graduate Library .
Schools," p. 332. : \ : :

) ‘ ' ) . . 2 - : ETY
25arah R. Reed, "lerary Education-in Flux," North

Carollna lerarlan 22 (Sprlng 1964) 79..

A

. 3Cottam, "Cooperatlve Educatlon p%'97,

(A

=
[
it

~

n
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3 . Skill in attalnlng profe5510na1 ébJectlves is the -
T A e unique contribution of«practlcal experience, buc L ~
R ’ belng so.it 1is probably the mest. 111u31ve educatlonaT\\\
: sl :

need to achleve.». . . .Most assuredly, “the lncorpora-.
oo 8 _tlon of. cooperatlve educatlon programs into:the curris
o ., ' culum for. librarianship would lead to beginning profes-

sionals who ¢an readlly 1ntegrate theory. into
practicé. ,

But‘returhrhg to the discontent that is erupting

E 'Tt_.“ N : . \ L.
. « . among librarians,”David ‘Watking wrote in ""Back to Funda-

mentals,” "I am suspicious of the quality of the library

' o school training of the new librarian who is quick to
. '?f'dissociate himself from che. ideas of the 'librarian of . .

. the past LA R

ThlS allenatlon from the practlcal asﬁécts of "

]

-11brary sc1encé goes even further accq;dlng to Watklns._

P

He werit sp far as to place blame. A -.‘"f

. -
.

. J The emphasrs on the master's degree has brought with

o - it an A.L.A. recommendation of the appointment "of

L : full-time teachers in the library schools. This. is

Lo " desirable, but these teachers must have_ had sound.

o - experience on which to base their _teaching. One hears

: a frequent complaint from library school- Students that-
some Of their instructors were either totally inexperi-
enced in library work or inexperienced in the area in

- : ‘ . which they were teachlng. For. the most part “this

L -produces an over-theoretical approach to the 1ibrary.3

o -

libid., p, 100. - IR

<

. ' 2Dav1d Watkins, "Back to Fundamentals," Journal of
Educatlon for lerarlanshlp 6 (Summer 1965)

- o

- -

- . 31bid.,. p. 88. p—
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",fpndoubtedly‘a_gulf ekists between teaching -abstract

. 2 v“n corncepts and. the 1earningrof‘practical skills., Cottam
. ‘”summarizey that theuoverall.situationfseémedrfb-PQée a:
'.q‘,_‘l‘, : L

crisis oftdual respons1b111ty--a crisis between the academlc

,?;¥Pjﬂ ‘ world and}the on-the-job world ofvthe professron.

| . .
Such A crisis, however, never really emerges.. “What -
does emerge.. is" a general-failure on the part of the
academlc world in its attempt to prov1de adequately

- for the educatlonal needs of the asplrlng librarian.

. s

iy

N

5-52fv;_ bhn Hempstead made an observatlon about the

|
proBlems ‘f practlcal work experlence and thelr relatlon

- .
e ‘

a
S-:

'_;i uo the. labor market.A He-remarked "In tlmes of teacher

|

'_shortage,‘lnternshlps ‘tend to. fall by the ways1de in: educa-

:’.\’5:".‘: . . I
' n2

| . . ]

e tion, whlle they 1ncrease in tlmes of teacher abundance.
It is qulte pmobable that llbrary education . and llbrarlan-

. «

i- ship’ havewreached a tlme of abundance, and that the renewal

ot |

' of lnterest and demand for practlcal tralnlng is related to

\ .

that occurrenCe. ‘Hempstead does not see the tlghtenlng of °

e the job market as a bad s1tuatlon however.- Insteadhhe‘

\ v

,'views theisituation as a good tlme “to upgrade the educa-

tlonal process for lrbrarlans ’He/advocates.a more uniform

0 . i

control over the educatlonal and tralnlng prdcess by the

] . o - .
- lCottam, "Cooperatlve Educatlon, ‘p. 99.

1
1 - ‘ PR
{%Hempstead "Educatlng School lerary Personnel," '~

e

po
_q .

<
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prbfeSsion a control that mlght result in greater

professionalism. ''This appears to&be an excellent_time

to consider Upgradinggzhe content of professional education’
.- for . . . 1ibrarians._"1 o o . f-':f .

o~

‘One of the reasons that this irsistence for improved

et =

o

o

ion, through practical experience and training, seems

-wto'be‘expanding“iSV-

{ : - % - the attltude toward -the professron whlch lS" ‘o
i~ < . . characteristic of some, library school graduates of
N -ﬂ‘ ~© today. They are little prepared to fit themselves
Lo S into ‘existing jobs in a large library,-and I suspect, = ¢
' " - éven in a medium-sized or small -library. - They are ' :
frequently impatient with detail  and are unwilling
to~sett1e down to learring the dayzto-day tasks whlch

LA S keep-a’ 11brary in operatlon | _ "

-

*

.j' o a These graduates have JUSt compleLed a very conJectural
| B e ]

i S "educatlon and perhaps have been led to belleve their ‘first
| ' ~

entry lnto the profess10n w111 be at a rank equ1va1ent to
ﬁ? . their. educatlon .Few are ‘aware the educatlonxthey hayeﬁ

Fr-e—se ., . received prepares them for a second or th1rd Job not the

e basic- dayfto day tasks of the flrst JOb Admlnlstrators
b\ s T L"'\" . - s
‘ have come to recognlze the need for addltlonal tralnlng or . .
L » - ot

IR o orlentation for the new graduate when’ they hlre him at an.

- _v._

- 'Q."a"

'entryllevel “and sd they“prepare the new employee for the =

o ’ .
- - . . oo .
. . . y -

" task’at havd, - .

| Lipia. . -

2Watkins,".'Back'_to_Fundamentals'_," p. 87. o .

e ~

T S S .
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' the var;ous processes whlch go to make up the llbrary

- worK in librarles . . ..ptshed the dlstlnctlon too far."

' enter the'fieldu

@

The call for work-study arises, then;*whenrone

=4 ‘

.reallzes a person cannot bﬂcome a truly able llbrarlan or

J-admlnlstrator w1thout some f1rsthand/knowledge of the

library proceSses'he will be called upon to direct and to

,‘_

. _coordinate; Work -study, lnternshlps, or- f1rst/year Job-

' tralnlng are necessary, Watkins contends, before the opera-

"

'_tions ... of a llbrary can . . . be comprehended from

l

'above, unless there has been some reallstlc contact w1th

nl

One mlght ask what thlS has to do w1th practlcal tralnlng

at the graduafte4school level. Only th,l,\,s: .facultles in

-”dabbllng w1th currlcula have "... ..in stressing the’ need

: . ¥ :
to. separate the profess1cnal from the clerlcal aspects of

2

1%

-

o i.r : '_ ) . - . v ‘
The. result is the reneWed demand for internships ‘and

practical work training'for-library students béfore they

i o

There will always be those theoreticians who pro-

'test'teaching the}mechanical skills of library science by

arguing'". . . that professional librarians must have

%Watkins,."Back tofFundamEntals," P. 87. -
21bid. T T

e
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'rellef from clerical dutles whenever and wherever

. *l , .
lpossible; ;But.lett ing Dav1d Watklns complete hlS
D argument i
T belleve, however, that llbrarlans must know and
understand the clerical processes ‘which are -part of
_ the work which they . supervise- and that this separa-
. tion, should not be pushed to the polnt of absurdlty.

‘ 'l

oo ~ An analytlcal study by Anna C. Hall at the Unlver- o

. }f. : 31ty of" Plttsburg has some engr0331ng StatLSthS that polnt

V.
further to ﬁhe need of extended learnlng experlences for

o

| graduate stude\ts ' She determlned that:

. e . of the 83 behavioral obJectlves (necessary) ‘to
public serV1ces librarians practicing in large public
libraries, only 20 could reasonably be eXpected to be .
“»-.taught effectively, . at: the levels of development -
j "‘needed on job, in a one year master's program. Many.
of these SklllS, while important for the jeb, were not
,covered in the profe531onal educatlon sequence.

c.

~ The | skills: referred to are’ often the most ba31c.
‘%o have mastered:durlng;graduate-school. The very funda-
R . mentals of library sc1ence--catalog1ng, reference, and

blbllography--have been sacrlflced to the advancement of

e scholarsh;pe s,

s | _1Ibid . L | o |
ZIbld : - - . - ool . » _l:.,:__ ?.7':1“ -“:Ie T

3Anna C Hall, Selected Educatlonal ObJectlves for
Public Service lerarlans A Taxonomic Approach (Pittsburg:
University of Pittsburg, 1968), quoted in Hempstead ""Educat-
..lng School Library Personnel," p. 119.

3()

o

Thesé “are the skills: that one would expect the new llbrarlan 3
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e e

~

A '.. . . . The reductlon'in emphasis on the basic library
o subJects of c¢ataloging, bibliography, and reference.
0fthe turee——eatalogrngrseemscto_hayersuffered most. : .

R § understand that in most schools only a basic one
. ' semester course is' required. Bibliography also tends
" _to slip into the area of electives. I make a practice
‘of asking new graduates of library schools whom I must
‘interview from time to time whether or not they feel '
, competent, on the basis of their: courses, qO catalog
e a book "The answer is almost. lnvarlably 'no."

lerarlanshlp, at its ba31c levels, lS such a

lfg'flﬂ”igmechanical skill that one can only ponder the_;ntellectual
- 4o . . L v v
' empha31s S0 VlSlble in the graduate schools.
. . In a practlcal fleld such as 1ibrary sclence,
the"teachlng of_ prlnclples or theory when dissgciated -
from practlce usually results 1n a sterlle pedgiogy.

Peter Gellatlx presented such an expresslve tlrade -

e /

.agalnSt‘the present educatlonal system that to lgnore hlS
' JC“"L,arguments would be to av01d the demand for lmproved tralnlng

e on all levels, '_academlc as well as practlcal. Accordlng-
to Gellatly, ‘ L ot

JORP nowhere ‘to my knowledge is any real attentlon
“given in’ ‘the. schools to the actual acqu;rlng of books o
and serials. There are courses galore on what is
rather oddly called “'book selection,' but not a whisper
, S on acquisitions work. 'T have to admit, although I do -
% ¢ it 'with shamefacedness, that, until 1 arrived in my

e first library, I had never -even heard of Stechert-

Hafner-or Collet's.or Harrassowitz. Nor did T know
. ‘anything about multrplﬁ*forms or IBM purchasing and -
_bookkeeplng arrangements, or about any. number of

[P

- . 1Watki.ns, "Back’to_Fundamentals,"ip. 87;

'
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. other matters that were soonngmﬁékécupumy ‘time. No
‘one bothered men! ioning beforehand, for instance, that
it was necessary sometimes to spend years .looking for
- . a certaln_book, .or that serials have a tendency_ to
E " . - combine, split,.recombine, change thelr title, thelr
. frequency, their content and format, to suspend .and
resume publlcatlon, and to misbehave. generally. Nor
~did anyone bother discussing the .uses of agents, ‘methods -
" of checking in serials, the sort of equipment used-in = °
-acquis1tlons work, the kind of recolds kept, the neel
. for blbllographlc verification of orders, the handllng
-of gifts and exchanges, the keeplng track of blllS .and "

« payments, and so on.: . ) : _ . H

Obv1ously Gellatly dld not receive practlcal SklllS

?

classroonl educatlon. But cont1nu1ng,.-

2]

»O supplement h1s

There were books to consult but llttle time for such
e extracurrlcular research, and little encouragement in
L it .from one's teachers," who were busy putting together :
- - lists of book-selection. aids for their students to @
‘ ' commit to memory, hammerlng away at the rules of" ‘cata-
loging, as given in. the red .and green books , ‘and - .
' talking. about such: lofty matters as_ the planning of ’ :
ce ] new buildings, the bringing together of small llbrarles
' into regional groups and the preéparation of budget 0
proposals--all important, no doubt, but scarcely for

- " 'the beginning 11brar1an, who has other thlngs on his =

mlnd

N - . ¢ :
E i ° -

P  with this scathing\

Y

indigtment resounding in the

. . reader's mind, is‘it necessa togargue-further;,belaboring-

. . K N ) . . - . 5 - ’ . %
the issue by stating that: ". .»\,a'program,of‘formal'study
_ , R |

in library school,is-not“a complete preparation for L
lpeter Gellatiy, "What's Wrong: ‘with Lihrary'Educa- o
tlon,"AJournal of Education for lerarlansh;p,6 (Summer ' E&
1965): 85-86. - - N '
21bid. - S

. : ' ’
|
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"'professional-library service. It must be supplemented

w1th practlcal work experlence. 1 ~ The experlence may occur

-y —

——-rr—m—“fbefore*or after~11brary—school~»but~1t"seems the 1dea1

«

TR ’ ’s1tuatlon would prov1de ".. . a cooperatlve,arrangement of
B R S v c | ) . p .
- formal educatlon and pract1ca1 experrence at . the same time.“?

- N
S

" By comb1n1ng the assets and resources of the un1vers1ty

. i‘. .. .
-

I

llbrary and the graduate school of 11brary sc1ence,‘emerg1ng

'-[profess10na1s would be more competent and 11brar1ansh1p
S i )
.Ienhanced by the development of ! superlor edué‘.atlona'I and
) r N [ o N

ER tralnlng system. = . ' L f' y’ A

"Surely, there is a marked dlfference in the kind.and

. degree of skill required for the various profes31ons,

. but should there be such a dispari y between other-
profess10ns and 11brar1ansh1p concerning the relation-
ship of practical instruction to the’ rest of the

 education curriculum? Perhaps only a general lnqulry )
into- the, practlcal instruction component of profess1ona1
educatlon .as it relates to 11brar1ansh1p, including. its

o - philosophy, objectives, content. and arrangements which
=== 7" - " may bind it to the over-all organizational structure of

. o education for 11brar1ansh1p could" answer this questlon

n ' ' _adequately 3 _ , - :

Cottam's argument for the 1nc1us10n of practlcal

training is certainly‘a guestlon'about therfallure of

-

S

present theoretical library education. Undoubtedly,

,1Cottam; "Recruitment," p. 46.

kY

21pid. o

3Cottam;'"Cooperative Education,".p. 98.

c
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. the professional knowledge, attltudes,'and a3

skills required for the performance of professional

. functions, should be a product of a total educational .
- 'program, and their developniént -is;very questlonable.
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. . CHAPTER IV °

THE DILEMMA
. : ) ) '~ {}

Renewed commltment to practlcal experlence is not

Y

P without opp051tlon; Many adm1n1strators have found the : e

e person,_hlmself is much more 1mportanL to success 1n a

. ———— o

career than the detalls of the educatlon rece1v;d while’ 'I'-W-ff*;‘
R N - : e
e attend1ng schdol Not that 11brary schools ‘are unnecessary,'

for a good 11brar1an ". .'can learn more in one year,in a

11brary school about the ba51c tenets of the professlon o
el ; % ] A

ﬂ;__ o than in twenty vears on the Job nl Others argue that the

o

“tradition establlshed in. this century of a rlgld authorlta~l

bR

tive classroom approach prov1des enough opportun1t1es. As

- pressure bullds to increase classroom contentothls opinion

-

is eas1er to ratlonallze."

C, i A great deal of contlrct has been developlng between,
the old and new methods of educatlon.. "Practice work has -

o

" come $omehow to stand’ for oppoSLtion to theory and the

1”lerary Educatlon What's. Mlssing7” Journal of
Educatlon for Librarianship 5 (Fall 1964) . ¢

. e - v
~ v,_ . Pumnat . . . . . R

4
§
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At
<

’-

i;;; - persistent pursuit'of%American 1ibrary eddcation has beenfto'

f1nd a,currlculum .that’ would empha31ze and embody theory.

The confllct goes beyond the struggle between concepts,

however¢ The - strlfe appears between the two concerned o
o groups who control 11brary and 1nformatlon sc1ence, the .-

1‘ o theor1sts and the pract1tloners. . N

. One might’ naturally expect ‘there to be a mutaal frlend-
) ship.and compatablllty of interests between the univer- .
sity’ 11brary and the library {school. Unfortunatery all
_ of the evidence seems to 1ndﬂgate that there is a ‘real.
el ‘1ack of such mutual friendship and' that, indeed, often
= 77 there is greater antagonism and confliect between. the S
unlverSLty library and the library school than there is.
' betweerl the_university and an other un1t of the.-
~iun1vers1ty.

- £

° *

L4
5

‘. :

.'school. The faculty would 11ke to be conductlng rcsearch
TR  and diScussing'abstractions, but they re faced by the prac-
S . " ' A . L

_ticalities of practice work.> 'Similahly, the ‘¢hasm of
e s Rothsteln, "A Forgotten Issue, \p. '

. T -"‘.'x, .
R K

s1ty lerary and the Graduate School of
Journal of Educatlon for L1brar1ansh1p 9 (Sprlng 1969):

L

- 306.

isNeitl, "Practice;or Prlnclple,
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_contention is' deepened by the competitors' high expectations

. of" each other. o i o / ~

From the avallable 1i erature, thJ admlnlstrator

v',

of the lihrary apparently.has'conjured-up more’.complaints
3 . against'the.facﬁlf§‘than th. facnlty has agai'ét the admins
| iStrator-practitioner; "To egin with, the f %ggty»can do
nothlng rlght., They are i ept ln their tea7hing methods;

-5

They are unable to produc 1ntelng1bie ‘coxx

a-Worklng.Wlth staff membefs.: Faculty resea ch falls short

_of containing-validity T usefulneSs for

i
J-. f’l 3

;llbrary SCLEHC° colle_tlon is another p01nt of 1rr1tatlon.

/
/

that«the admlnlstrat on is unable to r solve w1th the ,

1.

/.. ‘ faculty.A Staff members ‘are frequentl called upon to teach
classes in the gr% uate school The derCtOI of the 11brary=
school however, sually asks at thﬁ last moment. To add

g‘urther anury, he llbrary school/pays the staffer an

-
ot . =

unfalr proportipn of h1s normal sélary.1 Wlth these factors
in mind it is‘easy to nnderstand the tensions and frustra;"
,“ »tlons that ex1st w1th1n ‘the llbrary and the llbrary school
.'-1 fﬁ . If it ended here, work- sE”dy.mlght possloly have the

'chance to reenter the educatlonal system w1thout dlfflculty,

4 .
[ .

- p.?:_ < ._. . l__ .. ’ C ’7
~ Istevens, "Continuing Conflict," pp. 310-12.
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/ _but there are other factors which complicate the matter.
S To begin with, the administrétor‘is not happy.with the

p— ¥

f o 1ibfary;étudent f§r he’is_extrémely rough onrlibrafywl
B ;/ -~ -  materials. In a semse, the library student is the worst.

‘f/,; _ library'user. In relation to this, the student'is usually .
. ugsét-with his s#pervisbr. Another item which irritates

. o . ‘ ] . ‘ / . L * . ) ‘: Iy : - » . . :. . ) A

e ~ ** administrators,ef college libraries is the concept, whether

”

v
weakest stude?té off .on ‘the library for part-time jobs. .

r.

.o "~ true or false, that ﬁhe library school usually foiéts its
(, N ) . . . I . L i i . .
) .

¢ .

- In many schools anstudent cahnét WQrk.as‘a-part-time_Studgnp_

) _uhléss‘ﬁ%dis;iﬁ need;of“financial assistance. Often_thesé
studentvgmployges’ére foreigners,’ahdfthey_bring their own -

speciai problems fo'thé_libfary scene.l .

Randall ade an .interesting comment about student
- assistants; a comment which carries some -impact in regard
) AR . Lo .
- to today!s—iibrary school work-study programs. He said,

In too many'of the”colleges visited, the_positions for

students in library appear<to be considered &s a kind
of scholarship to be aWa:EZEZEp needy persons.. This .
" award is often made by the refistrar or the dean,

. without consultation with the librarian. The result is

that very often students -entirely unfitted for thg
tasks involved are given the positions available.®

| _1'Ibifd. . o
o _ 2.___1;2
: y

3 -

Ran ali, TﬁefCollege Library, bl_é&;

it T g
iy a d

] ] e e TN
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SR Students themselves are gederally frustrated about
L their ‘education. - . Academic. training guarantees that the -

o - i F
“w? . . ; N . .

' graduate will emerge ''. ~‘“Tlong "ot khowledge, short on
) . . g g.' .

. _— 1 S. e f
experience and sk;ll{"-" Effective courses have not . heen-

!presented to studehts'te eficourage any hope for the improve- -~

ment of °~ library education'in’the future? The major3

~

‘o ds‘ complalnts come from students who work whlle attendlng e e

¢
. hl
* W

‘- h»i . school and from those who have part1c1pated in 1nLernsh1ps >

Te

and practlcum programs.- Clerlcal tasks are“delegated ‘to

- Ld

n

the ét dent and he rarely is glven the opportunlty to 1earn

-

PPN

< -

anyth'ng leew1se he 1s seldom glven.hls choice of posltlon

 the - 11bréry 35 "At the" best, the lnterest of the stu-

JUNSREAN . - [

withi

C~ e
. il -

to his interest in -his studles. 4'

-
. »
t

TR studpnt ‘assistant . . . be expected to fill the need for

%/ addiltional full-time staff members." w o .

Neitber shbuld the "._. .

n

1Cottam, "Cooperatlve Educatlon,'-p. 997 =

‘ )
. 2Hempstead "Educatlng School lerary Personnef“7 P

_p. 126 - Y

_ _ - L 3ﬁ; S. Berkner, "Two lerary WOrk Study Programs

;f:;zlf-‘ 'in the Boston: Area,“ College and Research Libraries 28

g . (March 1967): 126.

Randall The - Gollege leragz, P. 65— >_~

5Ibld : . {

v
.
; . o

e
.
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:klnd of superfrcralrty 1n the tra1n1ng, lf not the person-

e 9

[}

- One final point of dissatisfaé¢tion arises from the
P ~ EEEE A C ' -~ e

P ’ e N

*,;cemployerv6f7the~new graduate\student.f His complaints

ey
-

lnvarlably deal with the lnablllty of the recent graduate

.\

to - cope w1th the w0r1d of work“ Interestlngly, " .;.—thls“

3

: allty, of the new recrult encourages dark thoughts in the

nl

'mlnd of the practlclng 11brar1an. ~Such graduates, accordF

&

”lng'to Cottam, P rely solely on academlc preparatlon

’

,in Order to'achieﬁe hoped for?competence . . :"2 - This

11brary student w111 know a lot butﬂw111 be unable to func-

s . g

.- tion well as a profess10na1 ". e”. w1thout addltlonal

g

v

lntensrve tralnlng on the’ JObw"S The problem, then, deals

w;th work study or teacher tralnlng, the term ofren Lsed

-

r1n educatlon in reference to practlce work for students,

;a

~3Just 11ke educatlon, ]1brarv scrence at one t1me used -

e

| practgcal tralnlng methods, the standards were- taught

% { . -

exp11c1t1y, and ”When an employer h1red ‘someone w1th the
a Er ' YT

bas1cs, he Lknew] what\he [wasl gettlng Wh°n he h1res that

. "*‘ s s
v . i ._.\.

exalted master s degree student he s not qulte sure..4

'1Watkins, ""Back to Fundamentais,"‘p,,Béa

Cottam, ""Cooperative Educationgﬂﬁ‘f

L

3Ibld j L _ . ;

A,

Y

-

ﬁ 4Nelll "Practlce or Pr1ncrp1e,- p 34. | _'jd

40 o« w0 T
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N © . ‘ ' THE NATURE OF WORK STUDY
.Library literature has, over the years,;cited
numerous teports concern].ng work Study and tralhee programs.—,-.-~
. l :
proposals for 1ntended programs, and artlcles about in--
- ‘service.'training. In most. of the llterature, however, "L
: - = . [ s

" hard facts of recrultment, and the‘flnanc1a1 support for the ..

. e
-

. library degree overshadow the aspects of_proﬁessional educa-

:! ' S .
. tion.‘ The critical relationship between theory and practice_
. ‘is passed over llghtly."% If structural ractlcal tralnlng
) | g _
was used, as 1t was in 1923 when Williamson remarked that all
|
SRR .;. library schools supplement their classroom 1ns*ruc-
L ' tion given in the form of lectures, readings, d1scuss1on~
T problems, seminars, etc., by bringing students -into €on-
LT tact ‘in one way or-another with some phase of actual
llbrary work,< _ .- :
X . . | R ' . . . R ) o
' then it would be a simpler task to trace and outline the
..T . L3 . ) ; : . : T : .
% 'presend status of work-study. This 4is not the case, however,
::"-"5*~ L ,% 1Cottam, "Cooperatlve Educatlon, p.-98.
) o0 el o
E I 2WLlllamsor\, Tra1n1ng for lerary Serv1ce, P 53.
bt . | T - . ) -
PRy . " » i - 4 ) M \\ - .
- i ‘ . . ‘: . e
e ‘ ‘ '
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‘A . .

and the reconstruction of the philosophy;_objectives,

LA - ' : ~ i
gy, T - N P
el .

‘content, "and'arrangements; along with the compiaints~and

T
ES

'proposals of work-study becomes a laborious. task" that will, DA

kundoubtedly, rlval the efforts of work study s proponents

.

to organlze and fac111tate meanlngful programs
To begln w1th, it 1s entlrely plau31b1e tQ_expect

that education and praotlgaI'experlence could be enhanced

- greatly if: , . \\ o T .
The university library . [served] as the laboratory
~for the students and aculty of the libMary -school. ¥
It Ewould] provide a training ground for the students;
be available for practical investigation by both students
and faculty; set a.good example of how an academic °

library should be. run; ind supply the tools of the trade oﬁ
for the 11brary school. 4

| Not only must LPe library prov1de the workshop for the

_practlcal tra1n1ng of students, it must also support the

~

._development-of a strong faculty It can do thlS extremely

et

well in the area of.academic librarianship and by maklng

its staff members available for use in the teaching program),

"especially in highly specialized areas. 1f a meaningful and

. - . R } . ‘ .
comprehensive library program werc fashioned and -made

: r availahie to students by the university library and the
'library school, many of the problems of dissension mentioned

< [N -

- in chapter four would be eliminated. o -

Stevens, “Continuing'Conflict," p. 308.

-

aT_T—
T g
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’ It'iécnow.quite“eyideﬁtbthat the probleﬁg of'librafy

/

. scienee, in relation to work-study,‘ate .numerous,. and that
e thepiappeaf from a variety.of.eources.lslt would well;eerve. P
‘both parties-withipnthe‘eame institution te coordipate their
efforts in>Qfder to overcome'difficqlties and'idcrease
e oo | mutual'benefits.1 Williamson saw*tﬁe problem in 1923, It

‘was failure then, as it is now, of pfoviding a field work

program consistent with éraduate edugati@nal standards.

Goldstein advocated S ¢

A carefully plannedvfleld'work program, using to the
fullest campus and community library resources, could
form the first step in a sequence of foundation hours-
or other units of instruction. Such field work would
not be demonstrations only, or student assistance .at
various desks only, or any other single act1v1ty whigch’
can be found in many present applications. It would
_be carefully prepared and practiced orientations--talks,
visits, slide presentations, etc.--whose authors and '
presenters are protem'members of library school
faculties, and whose work is carefully planned in - *
advance with specific obJectlves in mind. '

-

»This'is an ambitious program, but qne-that could be
carried out if the library schocl wanted to, and if it could
cooperate with its counterpart,lthedlibrary'itself. The

education of a nveliBfaggan can be complex and can involve

libid. - .

17
- CH. Goldsteln, "Addltlona1 Course for Library
chhools°” Journal of Education for lerarlanshlp 6 (Summer
1°bS)
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time consumption that few administrators are willing to
w ~ accept. N
Certainly quality library educa;ibn is the s

responsibility of practitioner and educator alike.
.. Cooperative educatioh programs can. foster a.flexib1é _
" partnership for_learning, a partnership which is able
. ) S L e " te
. to respond to thé demands of a meaningful education =
“%ith an integration of theory and practice.

-~

ly‘ An efﬁectiye méthod»the'lib;arj échéol might employ-fo;

the futqfe benefit of students in this regard would be@the~}

retention of a graddﬁﬁe faculty which recognizes mh@“%%ﬁue

“of several approachés-to 1£brarianship and its'probleﬁsi

. especially the ". . . historical-bibliographical-
philosophidalrand the b‘ehaviofal."2 They would havg‘ahother.
R . * o . \ "
. ) » . . ‘ . r'._...A:.. AN N
asset, this faculty, the ability to ", . . relate thef:i
. 5 . :

courses to changes in ‘society." As Lyle pronounced almost

thifty years.égg, N

. . In the increasing complexity of gducatidnal -
processes. and institutions, it is® apparent that

.really important factors involved 'in college

[}

-

Cotﬁam,‘"QooperativeaEdupapion," p. 101. T

‘21, p. Bergen, "Educating Librarians for Century

21," Journal of Education for Librarianship 4 (Summer 1963):
47. . — = o

. e -
+z - . - : )

31bid..

14
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programs are the quality of the 1nstructlona1 staff

and- their ability io work tog°ther toward the chmon
goal of educatlon o

’

In some manner the education of librarians must be

wrought through the ‘resources and cooperatlon of student,

.

teacher, classroom, and practlcal experlence. These
elements must be brought into interaction so that the
purposes and: goals ‘of the profession mlght be advanced

. Cottam' s 1dea1 program, though he recognlzes the value _of ————

'pre and post tra1n1ng, would occur as a cooperatlve arrange-

2

ment during the formal education process. F1na11y, the

test of a cooperatlve effort needs to be 1mp1emented It
should be programmed to’ benefit student, faculty, and
.Eo employer. It might, in the words of Goldsteln,'
. . become the best means to bring together, and thus
minimize, the age and gulf between the supposedly

theoretical training at the-graduate 'level and the = .

immediate need for appllcatlon of skllls at the working
level.3 = . . o o :

One proposal for the improvement of 1ibrary educa-

tion that advances the concept of cooperative education.

programs, referring to cooperation between the 1ibrary_ e

1Lyle,_I‘he-Administration_of.the College Library,

p. 18.
2Cottam, "Cooperative'Education," p. 98.

£t . ) 3Goldstein, "Additional Course,' p. 53.

=
o
(¥ |
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e ‘school and  the library, between the library school and
. various university departments, and finally between the .

'1ibrary‘school and libraries in the surroqndingfcommunity,

- - . . . e

<

was designed by Cottam: ~° . ° : ¢
1. To have greater impetus, cooperative education
programs- should be brought into the mainstream of
education for. 11brar1ansh1p Unfortunately most | .
- programs now are marg1na1 1ncons1stent, and optlonal
. i including an’ 1n51g_;f1caat—namber—of students preparlng
_________—————«—to‘bEEom’~Tibrar1ans.

2. 1f they are to be: successful as a factor in
education for librarianship, such programs must be
‘designed as cooperative endeavors between a. 11brary
school and the various 11brar1es in the community.
Positions~are not intended in any way to replace
already established librarians, ‘but on the other hand,
those in practice should recelve;gradually increased
responsibility as well as commensurate monetary
remuneration. - -

3. . Cooperative, educatlon programs must prov1de
carefu11y p1anned and meanlngiul training and super--
vision by competent librarians. Without .such adequate
control, the experience can-be meaningless, can degen-
erate into an apprentice s1tuatlon&\and will not lead
to profess1ona1 growth : =

4. Since the primary obllgatlon of libraries is
with the clients they serve, not to the 1nd1v1duals in
practice, people in the practice positions must accept
responsibility based on academic preparation- and high
quallty instruction by superv1s1ng 11brar1ans.

Just exactly what the 1dea1 work-study’ system would

be like is a matter of speeulation. . Since few ALA.schools

e

1Cottam; "Cooperative Education,' p. 101.

LA pOs

- are energetically pursuing standard{zédﬁﬁrograms and since
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only a hanggplfOf 1ibrariaﬁs are proposiﬁg outlines for

future work-study Rraining*ﬁ?ograms,-theﬁ the major charac- N
. .’ . . . e . ' . . . - ‘\' ’ o
" teristics of the proposals must be observed to determine the

} : o value of the items presented. The ideal program;will iﬁclude '

a system-of cooperativé education, so vital to the a;eé of.’”
.- work-study, and éﬁghasiggd_inwthese_paées—eariier7-0nﬁthé=—;‘—"“'f
job experience should be well planned and well controlled, ' . i

and any'who wanted to pértiéipate would "be given the oppor-

- tunity. Certainl§ it_shou1dybe expeéted by student and
faculty alike, that some ". .4; minimum ambuﬁﬁ qf'employmeﬁt
.and minimum standard of performance b% part of the reduire-

=

ments for a graduate degree in library science.™ Ssuch an

“ideal program

... should require that a student's employment be

related to some phase of the area of study in which ;

he is engaged, e.g., public libraries, academic - s
~‘libraries, schnol libraries;:special librarjes, etc.,

' and that it be diversified in order to afford a .
spread of experience. Further, it should require that
employment responsibility increase in difficulty as a.
student progresses through his school curriculum, and
in general the working experience should parallel as

_closely as ‘possible ‘a student's progress through the
academic phases_of his education within a given
period of time.“ ' :

I

libid., p. 99.

21bid. . | ' :
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T A”_ o Goldsteln has similar ideas about making"the.worK

'-.whlch many.graduate students take part in while astending

- - | i

( )
school relate to thelr educatlon Slnce most 11 rary

jobs are controlled by the 11brary 1tself and arl of a

R men1a1 nature, Goldste1n advocates .
/ —‘M ! )

’ The work would be a krﬁd‘of fleld experlence brought
within the framework of the classroom of the7lecture
“hall, and thus it would be equalized exgerlence (but
not at the hand dirtying level) for the'entite stu-
dent -body. Its control would rest with the 11brary
" school faculty, and its execution could be a- broaden-
ing experience all around

-

~ When should this add1t10na1 burden be applled to the student -

t

“and to the faculty7 How long should 1t last and who should '
be'inCluded? Will it all be work- study or. w111 it have '
-workshops and other.presentatlons7

It probably should begln 1mmed1ate1y in - the f1rsr term

- and continue throughout the academic year. ‘It should
be required in return for limited credit, and no one-

" should be excused unless he possesses the equivalent
presentatlon eyperlence Work experience alone, of
whatever depth,ef duratlon,should not entitle students
to exemption from this course. The first term presen- .
tations should stress the. 1nst1tutlona1 aspects of
‘11brar1ansh1p and mass media, 11brar1ansh1p and book
production and distribution, problems of social
organization and 1nst1tutlona11zed forms of social

activity, etc. Its basic content would be the con-

“tent familiar to, and used daily by, iubJect specral-
ists in soc1a1 sciences and the arts.

'1Goldstein, "additional Course,' p. 53.

21bid., pp. 124-25.
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' other concept within library 'science. Just the

',a551gnment. A contract is drawn up, a determlned 1ower

) - —4:_“—/’,-, - . . . ' ]
- Common among the reasoqfwfor"US1ng.them is the insurance

A position of employment§w1th full. responslblllty for the o

‘_WorEudtudy kas many.faeete.. The theory behind this

'practical education process can be as confounding as any

-fdifferent types of work=-study can be overWhelning. As

. stated 1n this paper when the deflnltlons were made, the °

wrlter favors the use of the work process occurrlng at the
_same'time as .classrobm attendance. Unfortunately, however,

internships have received inuch more attention. They have
N 3 . .

conceﬁts and- theories that are influential, affecting work-'

étudy considerably, .and internships are apparently becoming o

. -

more common as practicums disappear.

There are many reasons. and purposes for internships.i

I -

\Y
- e

. o ‘ . . B . . . *
they give a profession that the induction offthe new profes-

’ ]

-SLonal will be smooth and effectlve.1 The 1ntern is glvtn >~

ot

salary is pald and staff status’ is given, along with the =
-3

_chance -to make deCLS;ons and be wholly involved w1th the

(S

worklngs of the library. and its ‘staff; all this become° T

part of the 1ntern s 11fe. Most .internships are served in

1Hempstead; "Internship,” p. 120.

LR



_positions_similar t9 the one that thé_graduaté'hopes to . fill

upon graduation{ .The.Usua1 time allotted for internships

L

follows immediately after a1l course work has been completed, - -

but prior tOfgfaduatibn. They generaily last from nine

. _gﬁnths to a year. ® One great .thing abdut‘internships that

f'work~study cannoﬁ-match, and p;qbablg,Will never be able to

“match, “is the Eutonomy of the student in his job. _Practicums
-j-énd work-study both require close superQisidn. Bqth.are-

-~

’ [ee . ' S R . :
o buillding experiences, whereas the internship involves a

persqn.WHo:has domp}éted all of his library classwork, and

ﬁhd has a beﬁter understénding of his_surréundings.l
Thethive:sity ofATexas iﬁcbrporated aﬁ internéhip. .

program to .give their-g}aduate$*CCnfidence and tb giYe thé;

pdﬁlichconfidenZe in the'éﬁiliﬁies,ofvt&e gf;&uate: .They

félt.". . . the iibféry schdol student is in need of invqiveé
. ) ment in practiéalﬁwérk experience_un&er superﬁisiqﬁabefore
“ he attempts to become an independeﬁt practi;ionér;"z
) o - _ Qné‘other phenomenon dealing wiﬁh*ihterﬁsﬁips is

. vital to designing a meaningful program*dﬁ\WOrk-study;_it

is called rotationu There are two kinds of-rotation

Linid., pp. 124-25. |
o R 2Texds University, Graduate échool of Library
: "Science, The Library Internship Program Maintained for
Students in the University of Texas Graduate School of
Library Science (Austin: University Qf Texas, 1963).
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\!W' .

in internships. The first is the "straight internship."
o S - ¢ e N v L e
The intern contracts with the ‘library to do a.normal

1ibra¥y job.® His whole work experience is centered around

. BN . - .

- a r

‘that pgsition. This program develops:a speciai&st.

R

The second method is referred to as a "rotation'
.. { . . i . . .

.program, and requires the studeht_pg work at various library

\ sks. This method produces the general_practitionér;l.

_ regular opportunity to gain experience in
more than'one department during internship. A few
interns have held two different positions during
their internships usually because their original
assignments were unsatisfactory and they demanded a
' change.2 N _ o

Certainly- the proble@ 6f*crgating a work-study

:progfam of any merit,\g ﬁrqgram that will be accepted by

students, faculty, supeiﬁ@sofs, and administrators, will be

. \
'a huge task. But librarians should look to the demands of"

" the future, trying the available programs and attempting to
-~ - . A ‘

. lHempst;ead, "Internship," p. 125.

o . ZBerkner, "Two Library WpfkeSéudy Programs," .
- . -p. 127, - - ; 0

[ . —
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design new ones for the betterment’of 1ibraryﬁeducation.

Proposals must be .given every conslderatlon and programs

.‘

'of other professlons mus t be examlned and copled if neces-

NN
T ——"

-sary. lerary science is an educatlonal process in a state
of flux. It must be. permltted to cover the needs and

demands of the 1abor market and at the same tlme educate

c

._the student. . L

:

by



. " . CHAPTER VI
THE PROPOSED PROGRAM

S o S IRV
Introductlon ST . ' —

Examlnatlon of the historical development of llbrary

.

educatlon in chapter two revealed that llbrarlans of the

past were- educated by practlcal methods Today’ s llbrarlan,

however is generally educated without formallzed work tra1n-
ing.. L1brar1ans eoucated in the modern - system often f1nd 1t
'd1ff1cult to- adopt their educatlon to their new p051t10ns
when enterlng the llbrary profess1on and have d1ff1culty
'establlshlng a d1alogue w1th experlenced librarians.

Work experlence can acqualnt the student w1th the
tasks and problems he w1ll face in the actual worklng situa-
tion. Th1s tralnlng period can be coordlnated to parallel w.

~ - o

his general educatlon Comblnlng the best characterlstlcs

-

of both learnlng\systems, the student will be able to relate
practical tra1n1ng to his graduate educatlon thereby produc-'
ing capable new llbrarlan: and at the ‘same time establish-
ing a meanlngful educational process for llbrarlanshlp
L1brar1ans, for the. most part recognlze that

.education.and.training are. separate processes at present.

They fail, except’for thosz few in the vanguard of today's
49
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pract1ca1 tra1n1ng moxement “to recognlze that when one
system prevalls the - other is negleoted and. ‘that this

‘neglect is hurtlﬁg.llbrarlanshlp ssumlng that the two-d
~systems can. be combined and that thenr coordlnatlon w111
result in lmproved library educatlon for new 11bra*1ans

this paper w111 attempt to desrgn a Droyram that w111 allow )
. the educatlonar and- tra1n1ng processes to be used ln a 51ng1ed
'educatlonal scheme called work-study ) \'

Work study, the merging of practlcal tra1n1ng and
academlc education, can be ass1m11ated into a proposed
program for graduate schools by stat1ng the obJectlves of-
the tralnlng programn‘examlnlng ex1st1ng practltal programs
. anhd ldentlfylng lmportant aspects that relate to the pro-

" posal, relatlng practlcal tra1n1ng té the 11brarj through -

program de»l opment and patterned work experlence, andfl

l'%flnally, by out11n1ng guldellnes for llbrarles, facultles,

'students, supervlsors. and coordlnators;b’" ‘ ‘

Advantages and Benefits

L"\ ~ . ) . - . . 0 ’ . ) .
~In 1961 a study. written by Wilson and Lyons ocut-
lined the advantagss of work-study programs in higher

t

education.' fhe list- of advantages is apparent when directed’
at Iihrary‘educatLQn: But pract1ca1 work experlence can
only be as valuable as_the knowledge transmitted to the
student, and one should consider thelimportaneé of the

student when viewing;tﬁe work of Lydns and Wilson. They

R

-«
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sald dhat by’ coordlnatlng work experlence w1th the campus

lfeducatrdgal program, th(ory and practice aremore closely”
related and students find greaterwmeanlng in the1r studles
They statea further the coordlnatron of workxand study
rncreases student met ration.- As students see connectlons'.

}k~between ‘the Jobs they hold and the thlngs they are learnlng

on,campus, greater 1nterest in academrc work . develops For
“ many students work experlence contrrbutes to a greater sense:

g 1of.respon81brllty for the1r ‘own efforts, greater dependence

/‘—‘ .

.upen their own Judgments and- 'a corr»"pondlng development of
)

,y'hv /{ maturlty It allows for the development 8f poise. and .con--.

; =
= Sotczoy

e

f*depce in.. the student as’ he establlshes a relatlonshlp
v

.ﬁ betw en academlc school work and work that cannot be taught E

56 R

ln tPe classroom- Because the work experlences 1nvolve f

sLudents 1n relatlons w1th,other workers who come from a w1de
Eivariety of backgrounds, and because success 1n these jobs

" |
req 1res constructrve relatlonshlps wrth colleagues, ‘most

..,‘\‘_.—-

" students in cooperatlve educat10n~develop greater under-

.-»g“ stahdrng4of¥e€her+peeple—and~greater skllls in human rela-

\

‘ ‘tloF. : Partlcularly important in this connectlon is- the 7
I .j‘ S . .

. value from the contacts made with adults in’ a var1ety of

\\ T

J_:SLquatlons, tuus helprng to break down ‘the segregatlon of

L'{college studénts 1nto a wholly adolescent communlty S

<

'mﬁ Cooperatrve educatlon helps markedly to orient
S
5tudents to the world of work Most college students are’

coPcernéd about thelr future\llfe work . They want to know

, l
S [ . . oy
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more about the range of occupatlons-éyallable to them and
‘"the potentlals and llmltatrons of these fields. They want

’~tp know about "the nuallflcatlons demanded and their own

fltness for them. Cooperatlve educatlon Furn1shes students

w1th opportunrtles for explorlng their own abilities. 1n‘

v

connectlon thh real JObS and they find a direct means of

- .,.\ no

galnlng vocatlonal lnformatlon and vocatlonal guldance not
' only in. the occupatlonxln WnlCh they are- employed but in a°

number cf r“lated fields as well They uave a chance to test

Lo - ’ -

thelr own aptltudes more. fully than is normally posslble on

the non- cooperatlve campus. Furthermore, 1n many programs,
- -students are able to understand and apprec1ate the mean1ng

.of work to ‘the 1nd‘v1dual ‘and the functlon of occupatlon in

P -

prov1d1ng the w1de rauge of goods and’ serv1ces Wthh are char-

acterlstlc of the economy. - . B

il

T From the standp01nt of the nation w1th its. increas-

s)'

u.1ng need for well educated people in sc1ence, englneerlng,

—:bus1ness, the professrons, ‘etc., as well as from the stand-

'p01nt of 1nd1v1dual self reallzatlonrmcooperat1ve~educatron—;___+_;

“ 'has an 1mportant value in making h1gher educatlon poss1ble
| and attractlve to many young people who would not otherw1se
go to-colleget The earnlngs of the students whlle on the

S ' ..:jobfhave enahled many tofattend college who could hot
.4f1nance Ehelr educatlon by -any other means. ‘; . .

As work programs are planned and developed and as

_the students rotate from classes to work and back to classesw

-,

’?\-

56
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‘utd work and back to classes again, theffaculty is-better able

-to keep in touch wlth bu31ness, 1ndustry, the profes31ons,
Agovernmental agencLes, and 1n this 1nstance,_the 118rary

staff. In many colleges and universities 1nfofﬁatlon

galned through these contacts is used in plannlng the

currlculum and in. teachlng, thereby contr1but1ng educa-‘
A tlonal "1ta11ty I | o
Beneflts of the work experlence program to the
'llbrary student w1ll have tanglble and intanglble charac-

T ,.-'terlstlcs : The essence of the graduate ‘zchool educatlon
,w1ll be reflected in: comblnlng classroom educatlon with
-pract1cal tra1n1ng so the.graduatlng student has the best
feducatlon to meet hlS future needs In the educatlon of-
lllbrarlansg.lt should be explained 1t is not thlS program s
purpose to’ produce -echnicians only, but to glVe experlence
‘and an overv1ew of the many tasks of the_libra_y_ |

] - -
. - - . N - Y
& o : - . .

/ . T

] Problems of Work- Study

) B . o

S . ll. Students in most studles comp1a1ned that they

f_” had had. 1nadequate superv1s10n Nelther the college nor.

“the superv1sor attempt to coord1nate superv;s1on, often'

-~

giving confllctlng adv1ce
’ 2. Relatlonshlps between college courses and the

/ e work- experlence 1s usually not s1gn1f1cant This tends to

[ -

;jmake the work - experience less meanlngful _“?-‘

7

Toreae.

LlEdward H. Lyons and James W. Wilson, Work Study
College Programs (New York: Harper & Brothers 1961), PP-
6-8. : 4 : :

o : ,.j )f'..-h_g_;_A o ; N 5771
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3.. Conflicts exist between.work.schedules and
class schedules. |
4. .Students are usually,concerned ahout the wages

' they can.acquire at other jbbs. The iibrarieSvtend to pay

e L."{T-N: B

: s11ght wages for the work recelved
5. Student placement 1s a maJor area of confllct
o Students insist, they are capable of more advanced tasks
Supervisors are'oftenwunsatrsfied with the work of the
vxustudentk'~A skillfuljcoordinator‘couid resolve many cfE

these differences.”

The ProOram S ObJeCthES - ‘ -l o

~The obJectlves of a work-study program for the
graduate school of library sc1ence should prov1de an oppor-'v

tunity for: quallfled men and women to ‘secure . a well rounded

educatlon and related on-the-job tra1n1ng 1ead1ng to a career -]‘"

Q"ln the 11brary professlon. It should prov1de 11brar1es w1th

~

3 _ | -tra1ned personnel" fo enEry-level p*ofess10na1 jobs who,

"~ with further experlence or educatlon may quallfy for ad-'

' _vanced 1;brary pos1t1 ns.’
The Program .-

i

e .. 1. The student w11l commence a program of alterna-
“tive work and. school perlods durlr7 the flrst semester of

'fenrollment in the graduate program of 11brary sc1ence
2. He.will pursue the basic course of. study,_w1th
required classes correspond1ng_w1th the ass1gnments each

semester. o

S e
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‘3. Hewill attenddschool lpreferably,'on a full-
. time baSlS, but may be enrolléd as a. part tlme student
BN 4. To successfully complete the work study
o - .zprogram, the student must complete three semesters of
'ladvanclng practlcal training.

5. A fourth semester may be added 1f the student
des1res to extend h1s class andwwork experlence
% 6. Those who enter graduate school, but w1sh not to.
, - part1c1pate 1n the. work study program will not be forced. :;w
The benefits of this llbrary expexlence should be: explalned
‘to the new student 'and he: should be encouraged to 1mprove.
hlS educatlon with, practical tralnlng\
o - 7. Work hours for the formal work-study program
'iwould vary from elght to twelve hours a week
| 8. The student who needs addltlonal flnances may
. contract w1th the llbrary to fill pos1t10ns not fllled by
llbrary students involved in the work study program This - -
]ob may not exceed ten hours a week ' B R _ S
} . 9. The student w1ll.rotate llbrary tasks each
semes er.’ Wlthln the semester he may rotate aga1n if the,
gradua e school feels that such steps are necessary to the -

, >
Astudent s growth

ws. 10, The “irst semester w1ll train the student 1n the

[,

3

" basic tasks of the llbrary The student w1ll part1c1pate “»;;'

A)

‘.and observe c1rculatlon procedures, shalv1ng, b1bliograph1c

searcheslwblndery;methods, etc,' ThlS rotatlon w1ll move the




. e

student from statlon to statlon very rapldly 'Classes cor-.
respondlng to th1s perlod will be technlcal serv1ces, intro-
dugtion toﬁlibrary sc1ence, acqulsltlons, etc.

1. The gecond semester the student w1l1 rotate to

‘a spec1allzed pos1t1bn This training experlence should

reflect his undergraduate degree or future interest. He -

‘may elect to remain in the unlverSLty llbrary using it as

[

the laboratory or he may move’ 1nto a pUbllC, speclal or

\

school llbrary Classes reflectlng thlS experlence will be

reference,'cataloglng, soclal sclenees, sc1ence humanltles,

etc. o . . : Y . -

lef The third semester in the program the student

"

will rotate to a research p031tlon or to another area of

4 } N

interest. The research may apply toward hlS prOJect or' _»’
thesis. Research assignments w1ll be d1rected by llbrary

'school faculty members The research may be. done -for" the

u A

faculty member 1f it has been authorlzed Librarians‘and

llbrary admlnlstrators may request a student to do llbrary

.

oriented research. The graduate sthoent can also be

requested to do. research for a faculty.member from another

cor

dlscfbline or by a staff member: He might<ab~research for

/ ! *
one of the cooperatlno outs;de’lrbrarles All-of this

-~research must be llbrary orlented and equlvalent to the

talents'df a profess1onal'l}brar1an. All programs of
research are subject to review and acceptance by the
_graduate dean and the coordinator. -,

't

60
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-'13. A fourth semester may be taken as an optional’

s . ' 7 : - . ..' . .
experience, and the student may request permission to experi-
ence another area of specialization or another research

projrct.

14, To fac111tate the above program, the graduate

o

_school should attempt to regulate its adm1ss1on procedures'

~semesterv This will allow a balanced level of students

P . '-_
%) ~ o —

in the program as outllned

.80 that a predetermlned number of students enter each

J 1.

for edch semester. , ‘
R . . /'Q E’i‘ . ’
15.: 'The program could be 1mplemented within. oﬁe

-year by regulatlng adm1ttance, startlng each enterlng

class athevel one, the flrst semester and advanc1ng them

]
ke 4

IF:IGS. The graduate school will recrult a broader

‘range -of students.. ThlSqW 1i help:balance the professirc

and, at the same time,'fill the library's ‘varied areas of -

specialization. \\ - . ' ’

7. One of the important aspects of the program

o will- be the comp1et10n of wrltten reports by the students

A3

and,the superv1sors
’ 18. aculty members will not be compensated for
thelr part1c1pat10n in the work—study program.

s

f-19. Superv1sors w111 be compencated for the1r
role in the program ‘
20. rStudents w111 be compensated for the1r work

It has been suggested that\payment be on-a graduated scale.

RS



ijtandard wage 11m1ts would be paid to the student . dorng bas1c

tasks dur%hg the first semester becond semester spec1alxza-
L,

tlons will be rewarded with 1ncreascd compensatlon Tﬁe 3

th1rd semester will be a m1n1ma1 advancement fdr'both [

\
v

specialization ‘and research A fourtn semester work experl-
ence w:]1 be rewarded accordlng to the work- study reports

A student s.capabilities and past performance w111 deterélne

~

<

_:%‘f' - advancement on the pay_scale.'f ‘ - - \
PR s . . . . . . . . ° .

‘Administrating the Program S . ' \
. _ _ \
l.‘ The work Study coordlnator 1s respons1b1e for \.

. the admlnlstratlon of the educatlonal program, whereas on- Vo
.the- Jop tralnlng is under the dlrectlon of the superv1sor I

'The coord;nator will coord1nate the program and recommend

" such. changes as may be necessary to 1nsure 1ts effect1ve-

~ l

ness and continued success Inter- affectrng dec1s1ons will \
be made by the library and the school when necessary
o h 4 _'2.' In order. that a formal work study program be s

developed each department part1c1pat1ng in the program .

;--should prepare a sequence of behav10ra1 obJectlves for ‘the R

v _ ‘ 1‘-student s educatlonal beneflt The department ShOUld also

‘dev1se a method of: evaluatlon to measure the program s

effectlveness

L. i e

K

R4 e

3. Whlle working in the. department -the. student

| w111 be under d1rect superv1s1on of the superv1sor of that

department who 1is respons1b1e to prov1de adequate tralnlng

/ - .t
—— “"—’—and experlence for the student el

r

"2 ..




4. A progress’repbrt and'performance evaluation will
- -be obtalned from the superv1sor after the first two weeks- and

‘“”

m/'.' at the end of each work perlod .Thls'flnal performance L

'evaluatlon-w111 have a letter grade assizred as to. the

'quality.of work done. . ThlS grade should conform to the

/ .

——

-school's grading system. Ass1gnment of credic for work- study

is optional.
5. The student wiIldwrite avcritique prior‘to the
end of each\work period, 1nd1cat1ng his reactlon to the
tra1n1ng he has recelved and’ 11st1ng h1s recommendatlons
for 1mprovement d B i
6. At the end of the work- study program the student
w111 have a personal 1ntcrv1ew with the. coordlnator the
superv1sor, and a faculty member They w111 dlSCUSS his
. progress in the tra1n1ng program and attempt to flnd areas

.
.

of lmprovement for the program-

'4

7. Cop1es of the crltnque will be given to, each

member ThlS cr1t1que and the student reports will be the,

has-l.s-of-_.recommendat.ronsu.written for the student S- placement

flle.

Work Trarnlng,Evaluatlon

@

Systems that rate the student are de31gned to, help :
the superv1sor to recogn1ze and acknowledge abilltles and

performances of a superlor nature They also can 1dent1fy

el

yﬁthe student' who is not performlng adequately The student




——— oL

v

should he,eyaluateu by only those‘superv1sors who are
famllla; with his }erformance The dlSCUSSlon of ratlngn
should be a part of the educatlonal process, and either
the'superv1sor or the 11brary coordlnator should work out a

plan w1th the 1nd1v1dua1 being rated to help him perform

more. effect1Ve1y as a result of- the evaluatlon

Eratemey o

4

A

,
. wrass .
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» 'CHAPTER VII ./

SUMMARY AND CONCLUSIONS
// The purpose and intent. of this paper was to design

a work study program for a graduate program of llblary
sclence . Before that could be done. 1t was necessary ‘to

show the hlstorlcal decllne of practlca1 tralnlng in’ 11brary

- education It was also necessary to search llbrary lltera-

Tture to f1nd‘reasons for - renewed 1nterest in pract1cal o
-tralnlng for llbrary students F1nally,‘ex1st1ng and
_proposed work—study programs were examlned to determlne li

" there was: any meanlngful and subetantial arrangement from

wh1ch material mlght ‘be collected to produce an 1mproved

/
/

‘Conclusions B N N e

program, ) : o AR ' )

Based on the offerlngs -of the programs stud*wd and
- the. 1nterest of those llbrarlans who expressed themselves s
on- the subJect of work study, it was “this wrlter s oplnlon

that work-study has the potent1al to 1mprove the educatlona1°

Tv

ﬂﬂprocess for llbrarlans A well coord1nated work-study

—

. program, one that ‘has* the full support of the graduate

“:school of llbrary sclence and'the part1c1pat1ng 11brar1es,_

.'¢61-"
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w111 produce new lﬁbrarlans who are fully prepared to enter

the 1abor market and who will function better once they are

on the JOb

o

In splte of the great problems 1nvolved in coordinat-

: ing programs 1nv01V1ng tne llbrary and the graduate student

T

of - 11brary sc1ence, there seems to be definlte trends to
renew and expand programs ef work experlence in the llbrary

)'

_ school. At present the Amerlq%n lerary Assoc1at10n has
beenusrow in fundlng new experamental programs and research
but the work belng done by several 1nd1V1dual 1nst1tut;;ns—

P 1s encouraglng It .is belleved by this wr1ter that more

emphas1s w11L be plac}d on work study programs in the

future, and that a proposed Hrogram such as thlS will glve
o

[}

.add1t10na1 strength to the overall movement.

~ =

o
Recomméndatlons e S

- 1

”1\ W1thout a cooperatlve effort by the 11brary

staff 11brary admlnlstrators, and the 11brary school
L faculty—‘a useful work study program cannot be 1nst1gated
.' . 2. Judgment should be exerc1sed in selectlng work
'assrgnments that are relevant to and in harmony w1th the
A t student '8 educatlonal obJectlves
\;f.' r o 3. Counsellng should be utlllZEd to: prevent
o o students from 1031ng 1nterest in the cooperatlve program
ﬁi;ﬁ%_i . h b4 Coordlnators of - ‘the program should seek feed-
v “ :back.throu hpthe des1gned,channels. |
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_ / 5. The work study program should not become a-
burden/to the student The - 11brary school should try to ’

produce a marketable product in the 1east amount of tlme
Work study and c1assroom 1nstructlon snould be

4

: ’vij‘ 6-
coordlnated to make the tota1 experlence meanlngrul to the
student. - .
®

Suggestlons for Further Study
It is’ suggested that more study be conducted

/

.o
A
).,w

. T S . -

R 1;
whlch relates to the crlterla for selectlng coordinators
It is a1so suggested that more study be conducted

for - the program

. .. | 2.3

into. the ava11ab111ty of funds for the proposed'program

. 3.' Studies sh uld be made as to student reaction
to thelr present work- 1tuatlon and ‘their des1re,_1f any,

for a more formallzed work study program
Research 1nto ava11ab1e library training

| g
courses and- re1ated programs out81de the f1e1d of 11brary

. science should be conducted .to help improve the overa11

tra1n1ng experience.
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