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Material in Social #2 (13.: 43, to top of page 4 ), Social #3

(p. .49'to midd:le of page 51), and,Socia'l #6 (p: 75 to top

4 .

page 79) has been xeproddced froM Shure,!M. B. anti Spivack,G.-

A Mental Health Program for Kindergarten Children: Trainibg

Script. Philadelphial Department Of Mental Health Sciences,

Hahnemann Compunity Mental Health/Mpntal Retardts!on Center,'

1974. 'This alsd includes portions of the training script for .

four-year olds originally developedAy Shure and Spivaa and

.
published in SpivaCk, G. and Shurei.M. B. Social Adjustthent

in 'you4 Children: Sam Francisco: Jossey-Hass, Inc., 1974.

Material In (p. 35-40), Social. #4 (p. 56-5-7), Social

e

(p. 64-68), Social #7 (p. 92-95) and Socials #8-19 (p, 99-119)

are adapted from the same works. Although goals and materials
4

contained in So'cial lessOns 8-19 were adapted, several changes
4

Are made in the technique, e.g. modeling with "copyreat" and

use of cue picturesowhich represent a departure from the

philosophy of the ariginal.authors.

Material 'on the above mentioned pages was.reproduced or

adapted Wfth permission of the autho.rs and publisher and
-

shall not be reproduced without their permission.

Development of this man:ual was s,upported in..part by a

Career Research Development Award No. MK2-47 356 from the

'National In'stitUte of MentW1,Health and a grant No. NEG 003-

0029 from the Naiional Institute of Education.
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From our studies of cognittve functioning in young
aggressive boys,\ (Camp,.Impulsiv/iy, verbal mediationand
r s one .inhibition in-young eggriseive boys, in prepdra7:

tione 14 Camp't, bimet-,) van poorninCk, & Dahlem.,. Verbal

abi young*sggressive boys,4submitted-for.pnblinA7
t.i.oitg.7.,13, ) we haVg arrived at .tile,,f7ollowihg charActeriAa-
tion., .1:nomparison with' normal boys their verbal develOp-
oifent44.A'asinally adequate but'they Lail to use these
abiliittireto'think'through and plan solntions to problems
unleas specifically'requ'ested to do so. Theetalk a aot,
even.when.the task toes not.Specifically,or ostensibly c.alL_.

ior it, but the majority of their verbil outpnt is I.M,Mature,
.self-stimulatory and often irrelevant to the task it hand.:r4

Consequently it serves no useful purpoSe in problem solving-,.

Asa'xesult-they haVe more difficulty on'tasks which do not
explicitky call for verbal planning and resonins,-(e.g.
complex. mazes) but wh8ch cannot be solVed'withouX it. This

was most evident in nonverbal test situations bui could.
@lac) be enconntered,in verbal tasks which require. blonkirsig
of the first assoniStion prompted and reasoning 4o a so1.0.-:

tion (e.g. more diffinult ite"ms in reasoning by analogY)
...Even when the rules of the game call for blOckinr the fir,st
'stimulated response they have more difficulty perforoing
this.inhibition playing the Simon Say@ game).Their
natural inclination is to respond rapidly, but when:lpeci-
fically instructed to verbalize overtly before reipomding
th'ey may aclaeve response-inhibition more readily thin
normals. .liowever, w4n, merely whispering self-instrnotionf.
they are inconsistent in achieving, 'response inhibitiOle

. They have difficulty with sequential memory, and readi

--- achievement is 'depressed% Table 1 summarizes these...;!,

characteristics.
.

. Table 1
°. '.-.

Cognitive characteristics of Young giessivd---Boy.4,'
.,

Adequateverbal abilit .

Impulsivek - fast T ponder
Inconsistent irarfbition of firiat response
Private speefh immature and voluble
DecreaSeeeffect of covert comMands
High--threshold for verbal mediation_

..---15-oar relding.
. Poor sequential memory

.

The "Think Aloud," Rrogram was design0 to attack.th.e
'417pToblems dentioned above. Impulsivity, lailure to iniki'iit;.

*. .

tA---
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first redponses threshold_fsx use of verbal
mediational activity in problem solving were initially
oonceptualized as the, key problems. To this was added
the idea that slowing down, developing response inhibition
and achieving facility with verbal mediation might-- not be
enough. Some children might still have problems because
.of inability to stay with a plan, or because of a limited.
'repertory of alternatii.reAdeas.to use.in a given situation
and inAility to evaluate outcomes. Further, after initial
pilot work with the program, we recognized that immatuie

'a chatter,thight actively prevent the Child from using, serif
verbaltzation productively.' And finally we realized.that
transfer of effects from the training.session to life
dituations might not occur Without specific training
directed toward transfer.
.

With thes --densiderations in mind, we 'designed a
program wit the following objectives: 1) .sloT../ down,

2) inhikffirst associations, 3) increase verbal mediation,
4) ijobfbit impfature, irrelevs-nt speech1.5) increas'e'xepeT- -

11toxy Of alternative responses, 6) increase skill in/staying
.----WithOa plan and evaluating outcomes., and /) transfer to

dittlatIons..

r)

. .

v

7he:first.three of th4se objctives are appioach'ed
initially threugh overt verl)alization, reheardal, self-
instiuction.And d.Valuaticin before,.during,andaiter,a
task.. 'Gradually, as overt self-inatructir'n beComes.effi-
cieni in helping the ohild to sloW.nown,4to blOck his
first impulde.and to verbalize his plan, e Idarns to
'fade the verbalization to a djvert level.

Inhibition of immature, irreleirant speeOh and.beha ior
is sought initially through heightening the chird4s aw e-
ness of his silliness by,introducing a signal for an in-.
compa.,tible activity. The eventual expectation is that the
chird Will begin to apply tb.,. signal on his own and produc-

. tive self-verbalization will eventually take over.

Incieasing.the.child's.Tepertory of resPonses is
accomplished thxough modeling of effective 'thinking stra-
tegics, through modeling ways of copingrwith frustration
and disappointment, througt! use of provocative situations
and questions, and through emphasis on thinking of several
different solutions, plans and possible consequences.

To increade skill in following a plan and evaluating
outcomes, ongoing reminders and evaluation of different

7t.
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aspects of performance are included in verbalization
training, along T...!.i.th recognition.of the relationships
between actioqs ind.consequences. Several games also
introduce-feelings and fairness as-important to evalua-
tion of outcome.

OD

Training for transfer to real life situations has
been attempted through trying to provoke behavior and
reactions in the training sessions which common19 occur
in the classroom so that ways ol.using the training in
real life contexts can be "tried-out". Such reactions
and behavior are elicited by 1) including two children
-in the training sessions to provide.the naturql stimulus
of other children, 2) .use of provocative queskions and
situations, and '3) dramatic-enactment by the teacher of
an individual child's reaction pattern, especially his
aggressive reaction to frustration. Transfer is ttienr-
approcached through 1) strgss on cooperation between the
chiliren and use of self-verbalizatio4 to achieve this,
1) stimulating empathetic responses,. 3) providing cog-
nitive strategies for coping with feelings as part qf
dramatic outbursts, 4) open cliscussions of Other situa-
tions in which "Think Aloud" strategies may 4es-helpful,
and 5) simply connecting activity in the training program
with the classroom liy.indicating,that the regular teacher
requested work on the activity.

And finaLly, many iinys apPear to be aCtively
resistant to systematic use of verbal mediation rather
than mereLy having a high threshold for/arousal. Con-
sequpopy dramatic stasing, game formae and props have
been used liberally to sustain attention and improve
'motivation when performing is difficult.

, -

T.he tasks presented to the children invoave both.
impersonal oognitive problems_such ..as puzzles, mazes,
- copying designs, and interpersonal problem situations.
The.manual was prepared for use in 1/2 hoUr daily sessions
over a ,....;riod...of eight weeks and each day's materfals
are designed to fit within-that time 'perind.

The program 4nfo1ds by.first ufhing the "copy cat
gatheion very simPle cognitive tasks to engage We-child
in Teacting to all features of tile modeling (s.peech an4
adtion).. "Copy cat" is then.used, to introduce the child
to the fOux'steps in dealing with a probltm 1) tdentifying
the problem,.2) developing.a.plan, 3) monitoring perfor '

mance and 4) evaluating performance,and outcome. Then
"copy cat" is faded aird cue ca'rds standing for .each step

iv,
.



are introduce8 to signal the 'child to verbalize both the
question (e.g. What is my problem?) and the,answer flor

himself. In the meantime,. cognitive tasks.are increasing
in difficulp and the child is encoura'ged 'to think of

mare than ane plah.'before proceeding with'a task. As the
becomesiCdjusted to."thinking.out joud" -in a syste-

matic fashion.(0r earlier Af the natural accasion arisaa),
interpersonal situations are broached. The first social

games prepare for.dealing with interpersonal problems
through exercises in identifyint emotions-,'determinin&
antecedents to am emotion, sOnsidering what ,might happen

.,next iNvarious situations, and evaluatihg fairness nf
outcomes. Cooperation in dealini with the impersonal
cognitive tasks ik also being stressed.

Sessions then proceea with a mixture of impersonal
and interpersonal problems with increas4pg difficulty,

complexity and.emphasis on hAding seyeral things'in mind
at one time.

We have been fortunate to have the personal. assistance

.of Donald,H. MeichenlAum in development of this prograk.

His work with Goodman.(Training impulsive children- to talk
7-rdthemselves: ./V means of developing self7control. Journil

of Abnormal Psychology, 1970, 77, 1.15-126) vas the principle

model for dur approach to eaaching children to "think-but

loud" in tackling.new problem's. Additional ideas were
obtained from other publicaiioms af Meichenbaum and from

-papers, by Palkes; Stewart', & Freedman (iseepr'pvementin maze
'performanse of hyperactive boys awe function of verbal
training procedureS\:: Journal of Special Education', 1972,,

5, 337-342) and Bornacein & Quevillon (The effects of'al
self-intructional naTkage wirh overactivepreachool' boys.

Jdurntl of Anplied Behkavioral Analysis, ir press).

We-have leaned heavily on, the work of Myrna Shure and

George Srivack_kfor an approach to.inter0ersonal problems

and repertoxy aeveropment\in general. .Persnnal consultation.
from Myrna Shure was af greacasSi&t,ance. As alreadl,

indicated% Shure & Spivack haVe generously allowed us _to

use much of their material directly or in adaptation.
In seNeralAtfetances, notably in introducing the Social
Lessons intio ,r 8-19 (pages 83-103), we have depaLted
from rhe1r:t4hpique by using cognieive modeling and la*
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using c.ue picturesto classify fesponses. Although the
goals of the proirams are.similar, i.e. ,thinking of dif- .

ferent ideas, Shure an$147-ivack tr-y, to guide the. child
,toWard development of Wis own ideas without suggestin.g
specific solutions. Thus our ise of their materials is

-virtually opposite to theirs.
-

The: following, colleaguds assisted ix revielng,
critiquing and providing new ideasfor meeting particular
°problems: Gaston E. Blom,'Fiedexick Hebert, Linda H. Reed,
Margo Simmons, and William J. Van Doorninck. And finally,

4 wd are indebted to.the Denver Public Schoo,ls for their
continued support and assistance and,p.articularly to.
D'orothy Major, Walter Oliver, and Frnk Roberts, whose
insistence on the impracticalitY of usimg an individual
programin schools opened our eyes..,ta'the advantageS of
having, children work together.

Bonnie W. Camp
Mary Ann Simmons B,ash I

NOvember 1975,

4

a

A

4



t

Ie4.of Content's.

DAY 1: Copy ,Cit - .say & do
Following, Directions
Free coloring

DAY 2: Copy Cat
Introduction to Thinking.Out Loud - Coloring Shapes

/, %1Introduction to'Cue Pictured
,,-:

.
6

DAY 31 'Review of Cue Pictures & COloridg, S rategy
Puzzle Strategy Introduced

4'''
. ...

. .
DAY 4: Review of Cue lictures

.Review of Puzzle Strategy
Dog Puzzle

:$- PMA K-1
,(In'troduction-Su/gested Dialogue tor Coppera.tion

)
.',. to

DAY 5: ,PMA .
Aliditory-Association Ltstening task with -props

Cat LdOk-- 3

DAY JDete-ctiveicpftes
Social #1 id*ntifying E'Motions

7

DAY,7: Why-BecauSe
Auditcrry AssociatioO Task Spuun, Cat - 3'

DO 8: Why-itecause
4.

l'imon Says thinking Out Loud Form
Independent Puzzles

DAY 9.; Social #4 --Emotional Causality "David Was Mae
)-

PMA - appropriate-grade level

DAY 10: Social #5 - 'What Might Happen Next? - s Anybody Listening?
PMA
Mazes

DAY 11: Social #6 -.Is rka Good Idea and Begin ing Consequences
.Auditory Association ,Task - Coat73, Luok-3,
Independent trails & matching figures.

DAV 12: 'Indutivelh.Reas'oninlg Pay .1

Auditory Ass,ociation Task - Coat-30kLooj-3
Independent trails & matchinX,figures
Partner Maze - Who WV*1 Get to Mars First

DAY 13: Soc:ial #7 - FairnesS
Inductive Reasoning - Day 2
Red Riding Hood Maze

1.
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;. MATERIALS

o

(Teachermust provide capitalized tems.)

...DAY 1 - page

TAPE DISPENSER
PAM
SCISSORS Have on tableywithin
1 blox of colored pencila-- f children's view'
SMALL BOX
MANILA FOLDER

LARGECARTON - under or beside teacher's chair.
1calertdar
l'weather pictures page
1 Following 'Directions Recording Form
3 free.eolpring pictures

,DAY 2 - page

3 pages shapes for coloring
1 box colored pencils..
4 cue pictures

DAy 3 - page

4 cue pictures - in view on table.
2 Owl puzzlesp+ 2 flannel boards ,

.14 'to

DAY
*
4 - page ,

4 cue.pictutes - in view on table..
comoleted flannsii. Owl Puzzle from Day 3

1 Dog puzzle + fliainel board
3 PMA K-1 page 10

DAY 5 - page

3 PMA K-1 page-TO .from Day 4
1.Auditory Association Listening Task tap
1 Auditory Association Listening Recordi

2 Auditory Association apot cards
2 Hand-made Mickey Mouse ears
TAPE RECORDER

.> viii

Forms: Cat-2
Loak-3

4



MATERIALS.

(Teacher must prride capitalized iteme.)

DAY 6 page

1 Indian,boy detective picture
1 Chick detective picture

4 Understanding Our Feelings;-

Set One: Smiling girl
'Sad boy
Crying girl

,or Laughing boy With girl-
. 1 Pensive young lady .

Sad boy
Father with.son

DAY

Set Tr: Boy with dog:
Peppive boy
Mad boy .

Laughing man
..Angry lady
Sad glrl *
Mothe .with baby

1 Identifying Emotions.Recording Form
A KEY OR A PENIN

\

7 Pa..1.5%1/

of

Girl in Rain photogtaph
.
Girl Falling off Bike photograph
2 Mickey Mouse ears

1, Auditory Association Listeiiing Task T6
2 Auditory Association Listening Recording oon

at-,3

2 Auditory Association Listening,spot Cards f D y 5

..

TAPE RECORDER

DAY 8 page.

1 Dilly, the Dragon puppet
Simon Says: thinking out loud chart

2 hand recording cards
3-trial' Races-40g Form for each child

l'Train puzzle + Dog I and 041 puziles) set out on a
work table.

;
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MATERIALS
.

.(Teacher must providelCapitilized items.)

- page

vo,
David Was Mad!.- From Sounds of a Powwdw 74ill Martin, Jr..
PMA - Vppropriate form for.grade 1el4e1 K;li(page

or 2-4 (pages
STIFF MARKER

7 4

.`12...q. 10 - page

Is Anybody tirtentng? -.Wayne Carley
3 pUppet'faces .. ,

'. '1 Adult Trail Pait i 1 - 25
. 2.Trai1s Part A Spimple

Traiis 1 -15-. .-

2 Fido piCture mazes
A Red Riding Hood, pytture.maze
42 Puddle picture mazes
1 Box Col'Ored pencils

er,

DA/ pae
,

Children and the Law.f12, 47;446.
Science TheMes 2- .#7

Safety:.Themes #12, 411 ,

1 AuditorY, Association Lists: coat 3

look 3A

I mickey mouie ears
.1 Auditory Association spot card

.TAPE ftECOADER

_.70etective and Trail folders

DAY -12 - 04gM-

InduCtive Reasoning Recording Form
I Auditory Association Lists: coat = 3

look - 3
1 Macey Mouse ears

. 1 Auditory Association spof card
TAPE RECORDER
Detective and Trail: folderice.,
Partner Mate ;- Mars
ColoredPencils

1:3
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MATERIALS

(Teacher.must provide capitalized items.)

DAY 13 - page

7 RosenzWeig pictures.
Dragon & Wolf puppets

11
1 Inductive Reasonidg Recording Form from Day 12

1 Trail Making Part B
2 Trails 1A -.G8
2 Red Riding Hood mazes

-1.



UNSCHEDULED. MATERIALS

These materials should be coupled with social lessons

8.- 19 pp. as suits the children's needs.

'THINK ALOUD MAZES -*page

Maies

-

ColOrea'Pencils

TA Mazes ie.tording Form

RAVEN MATRICES page

6
Coloured Progreisive Matrices book

OPAQUE COVER SHEET

Children's Progressive Matrices Answer Sheet

STENCIL DESIGN - page

Stencla Design Cards

Stei*il Design Recording Form

AUDITORY INCONGRUITIES - page

Small Dog picture

Auditory Incongruities Recording Form

Cue Pictures

AUDITORY INHIBITION, page

Spot card

Auditory Inhibition Recording Form

TAPE RECORDER and tape

Cue,piotures

15



DAY 1

1 COpy Cat

The copy cat game is introduced at the outset of

the program to encourage verbalization and imitatiorld

of the teacher's words and gestures. Continue the

copy cat game as long as necessary to develop minimal

fluency In repeating teacher's words verbatim.

2 Following Directions

These commands progress to complex chains of pre-

positional phrases typical of classroom instructtons.

The children's performance on these commands will give

us a baseline to judge fyture progress.

3 yree Coloring

This.task is included to help relax the children

atnd.to give us an example of thelWhildren's coloring
.A4

ability. We will then be able tip interpret if thinking

out loud on the coloring shapes task alters their

approach to coloring.

16-



DAY'l Time 20 25 minutes.

Emphasis on thinking out loud cOmfortahly, low.cognitive dOmands.

Tea*her:
.7;

Copy Cat Introduction

WE'RE GOING TO DO SOI,iE SPECIAL.THINGS TOGETHER. WHO HAS PLAYED
'THE GAME COPY CAT? CAN SOME3ODY,WHO HNS PLAYED COPY CAT TELL US
HOW YOU PLAY THE GAME. (If child can't 'remember the rules or
explains only part of the game; fill in details.) .4'ES, YOU

RAVE TO SAY WHAT I SAY AND DO (point finger) WHA; I DO. LET'S
PLAY coPy,CAT.* (If kids don't .echo.you, repeae.)
'LET'S PLAY COPY CAT.* YOU HAVE TO SAY WHAT I SAY. AND DO-WHAT,
-I DO.* IF I. POINT MY FI-NcER (point finger)* YOU HAVE to POINT

;WOURS.* .IF I STAMP MY ro* .(stampjoot ','*) YOU HA.E TO STAMP
iOURS.* YOU ARE GOOD COPY4CATS.* OH, COME ON...* STOP COPYING
ME.* (Hands on hips.)* HOW;.,CAN I.GET You TO STOP?* I.NEED

SIGNAL.* (Give "safe". sign and explain tht'W,i.11 be th.e
signal to stop 'copying.) SOMETIMES IT .NAKES PEOPLE 'MAD, WHEN
-YOU PLAY COPY CAT. WE 'NEED TO FIND OUTIF ITS ALRIGHT .WITH1-
OUR PRIENDS IF W.F. COPY WHAT. THEY SAY AND. DO. :10:-E'LL USiii THIS.

SIGNAL SO YOU KNOW.WHEN..TO STOP -COPYING WHAT 'f'SAY,ANDorp04-.
SHOW ME THE SIGNALTHAT MEANSIJ STOP COPI'INGA WHAT WILt YOU DO
WHEN I (give signal)?- WE'LL PLAY COPkY CAT ON'I,OTS,OF DIFFERENT
DAYS. IT WILL-BE-VERY .F.TORTA7NT Fr.OR YOU TO1SAY WHAT. I- SAY
AND TO DO WHAT I DO. .

FOLLOWING DIRECTIONS

Teacher': ACJW WE'RE GOING TO'PLAY ANOTHER:KIND oF GAE. I CALL IT
'(,)FOLLOWING DIRECTIONS. I'M GOING TO ASK YOHTO DO SOME THINGS.
'YOU LISTEN VERY CAREFULLY FOR YOUR NAME AND DO JUST WHAT I SAY.,
2nd child's name, YOU TELL ME IF 1st child's-name DOES JUST WHAT
I TOLD HIM WHEN IT IS HIS TURN. 1st child's name, YOU TELL ME
IF 2nd child's naMe DOES JUST WHAT I TOLD HIMON HIS TURN. (Give

Following Directions one at atime. Require child to d° just
what you asked. If he errs on a direction and "judge" does not
catch it say, THAT'S NOT QUITE WHAT I ASKED. LISTEN AGAIN AND
DO JUST WHAT I ASK. Record performance on Following Directions
form, page 5

Teacher: (To Child 1), CLOSE THE DOOR, PLEASE.

Child 1:
401

Teacher,: (Look to 26Z:child for approval. , Record-both children's
responses on Following Directions Recording Fbrm.)

*Children copy statement.

1 7



Teacher: To.Child 1,) SIT DOWN IN THE BIGGER CHAIR (AT THE TABL

.Child 1:.

Jeacher: : (To Child'2,) PLEAS, E THIS CALEi4DAR .TO THE WALL.
(Have a tape dispenser and a.bottle of paste on 'table.)0

GiOld 2: 7

.

Teacher: 'child 1, PUT A BLAC ON # SI CE TODAY IS /CHE

OF (H kfbox of colored
pencils on table next :to'tape-d

Child 1:
_

11eacher: THANK-11511:Na4 TURN AND LOOK'AT ME.

Child 1:

Teacher: WHAT DAY' 'IN JANUARY IS TODAY?

Child 1:

;le

(Note: Child 2 may impulsively respond here. Stop
and say,-WHOSE PROBLEM IS THIS? WHAT
ARE YOU SUPPOSED TO DO?)

Teacher: GOOD., U MAY SIT DOWN AGAIN.

Child 1:
4

Teacher: IT'S SOMETIMES.FUN TO KEEF-A WEATHER CHART SONIE
-REMEMBER WHAT KIND OFMEATHER'WE HAD EACH.pAY. I HAVE
A SHEET OF PICTURES THAT SHOW US DIFFERENT KINDS or
WEATHER. (Han&Child 2 strip of Pictures.) 2nd child,
CUT OUT THE PICTURE THAT TELLS US rr's A SUNNY DAY.

Child 2:

Teacher: (Look to 1st child for apiiroval and record children's
responses on Recording Form.)

Teachet: 'mTANK YOU. (To Ch4dtC) CUT OUT AND HAND ME THE
WINDY DAY PICTURE..1

°
Child /:

Teadtier: CrO Childr.,) POINT TO THE PICTURE YOU WOULD.USE ON A
.:4-' RAINY DAY.

1 -..,

Child 2:

Teacher: (To Child 2,) WHAT KIND OF DAYS DO THE OTHER PICTURES
TELL US ABOUT?

Child 2:

3



Teacher:-

';11:r:,7".,,e....vw

0001

'GOOD. NOW, 1st chIld\,.(OUT OUT AND) PASTE THE PICTURWN.TIH:
CAIAMPAR FOR TODAY TH T WILL SgOW-US WHAT THE WEATHER t EIKE
(WHEN YOU CAME TO SCH9 L/AT LUNCHTIME TODAY).

Child 1: .
.

Teacher: GOOD, SO THA1!, EP A WEATHER cluurr,
.

\ .

..

Teacher:
, LET'S PUT SOIV OF stfig4-1,INGS AWAY. 2nd child, PLEASE GET THE
BOX THAT'S UNDER MY diAIR AND PUT IT ON THE TABLE AND OPEN IT UP.

.444
.

.

Vild

.Teacher: lst child, PUT ALLITHE STICKY $T0FF AND THE SCISSORS IN TUE
SMALL BOX AU PUT THE SMA14. gd'': IN THE BIG'BOX..

. Child
7

: Teacher: '2nd Child, PUT THE WEATHER PICTURES IN THE BRNN FOLDER 4 PUT
6 THE BROWN FOLDER IN THE BIG BOX. .' .

l
1,

4
. 1 ' iS

Child

it)

T'acher: 2nd child, CLOSE TUE BOX 'POE ME AND PLT IT ON THE (CHAIR, TIRLE)
U'NDERNENTH V COAT.

Chi d 2,

Teache : GOOD WORK. WE'RE GOING TO BEGIN WORKING.ON LOTS OF SPECIAL
iPROBLEMS TOMORROW. AND WE'LL WORK EACH DAY AT THIS T'IME FOR
ABOUT'25 MINUTES.. I'LL WANT YOU TO DO ALL THE THINGS I ASK
YOU JUSTTHE.WAY j SHOW.WV TO DO THEM. THAT'S WHY WE PRACTICD
FOLLOWING DIRECTIONS.TODAY: YOU?DID FVERYTH1NG JUST THHWAY I
ASKED YOU TO. ANDYOU WERE BOTH'REAL GOOD COPY'CATS.

FREE COLORINC:

Teacher: THE LAST:THING I WAWT yor TO DO TODAY IS TO CHOOSE A PICTURE TO
CLOR JUST THE WAY \IOU WA%7T.TO.,AND. WHEN YOU FINISH I'LL-ASK yor
EACH TO TELL ME A LITTLE' ABOUT TH'E PICTURE. (Show children thrce
pictures to select from. It children select the sa7re 'picçure to
color say, I.ONLY HAVE ONE PICTURELIKE THAT. WHAT WOULD F A FAIR
WAY Tti DECIDE WHOCAN'COLOR IT!,)

Children:
16.

, ,

Teacher: (Atter one child fintshes coloring say,) TELL ME A STORY ABO!rr '1:uUR
PICTURE. (Write pn back 'Of Daily Ev.9:11.ation form the gist of

child's "story" or description.)
4 '

ChiAd:

Teacher: (Repeat with other child.)
Te4cher: WE'YE. DONE THREE THINGS TODAY. LET'S S IF Y01. REMEMBER Ali,

1

1

THREE THINGS'WE:DID:

ChiIdren:

19



Direciions:

N

5

FOLLOWING DIRECTIONS

Check (v/.) under-appropriate child if performance
correct and wherever judge. agrees with per;41=-

kance..

. ,Child 1 Chi10' 2
Judge

Agreement.

1.

.to 4,

Close the door'
. -

2..

.

'.Sit down in-th-e bigger chair
I

1. Tape this calendar vo the wall'
.

4. Put.a black, X:on # since

/

.today ts the ' ' of .January
4 1--

5. Turn and look at:me.
,

7 ,

/
6.

8

What day in January is today?
,

,

, / 0 4
T. Sit down .again. -

,-

AO
8. Cut ou,4 the picture that tells / .

us it's a sunny day. , i

9. Cut out and hand me the .

/ Xek 1
,wAndy day picture .

.

0.
. .

Point to the_picture you
.

/

.

wou,1410te'on.:a rainy day. .

I. Wha t." 4 't AltiO A4Idays do the other
: pictured eAl us. about? .,

//
4 .

.

2. (Cut odt ,and)e paste ;the picture .

.

/.

61

on the calendar for 'today, that
will show us Vat the'weather
was like...

I. Get the boox that's under my

4

I

,

.

chair'and put it on the
table and open it ur: '

4.

.

Put all sticky stuff and the'
.

4

:

tscissors in the small box and
put the small box in the big box.

-.' Put the weather pi,ctures in

.

il,,

the brown folder and put the
.

brown folder in the big box. -

. .

6:

.

..

-Close%the box and put ition
6 _

g

the chair underneath my coat.
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DAY 2

Copy Cat

(

-

.The Co.p.7 Cat game is rIaved o

verbatim repetition _t.)f the tk,:acher's

skill' will faclitate the t:ninking out loud p-rote s

introduced,in colo'ring shapes.

Cue pictures,

io .gui4e the ch2;ldreu in how t think aboUt a.

6

tir problem, 1.,.`e introduce pictures thrt re::lind' the c.hildren

of the questions they ask and Answer wHile)they

out loud about a task. Pictures of a oear constructini:,

a .bird house help cue the 'children in.t;) the questions:

1) '0;liatsliemy. problem? 2) t:iow can d,o it? 3) Am I

using my plan? and 4) How did I do? hope the ima.ge

of the-Ie'ar-w.ill facilitate the recall of what to.

think out loud:

2

.4
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'DAY 2 - Titne 6-25 Minutes

'COPY CAT

-. Teacher: "LET'S FLAY COPY CAT AGAIN. REMEMBER YOU'HAVE TO.SAY.WHAT I.
SAY AND DO WHAT I DO. IF I POINT MY FINGER YOU POINT. YOUR
FINGER.* (Continue with Copy Cat emphasizing DO WHAT I DO
with gestures.)

Children:

Teacher: GOOD. TODAY I'M GOING TO SUOW you A NEW WAY1OF DOING A
PROBLEM. I CALL IT THINKING OUT Loup, WHAT.Db I.CALL IT?

Children:

Teacher:

Teacher:

WE'LL START WITH A REAL EASY PROBLEM: YOU PROBABLYWOULD NOT
THINK OF IT AS A PROBLEM.- BUT WE'RE GOING TO PRETEND IT IS
LIKE A R4OBLEM WE HAVE TO SOLVE. LATER ON WE WILL DO LOTS
HARDER PROVLEMS AND THEN THIS THINKING OUT LOUD WILL REALLY
HELP. TO TEACH-YOU TO THINK OUT LOUD WE'LL USE OUR COPY CAT
GAME. YOU WILL BE THE COPY CATS AND'YOU MUST SAY AND DO
JUST WHAT I SAY AND DO.

COLORING SHAPES

(Giye 'children and yourself the paper Of.sh#Pes to be'
colored. Select the circle with a fat 'border first.)
WE EACIPHAVE A PAPER WITH SOME SHAPES ON'IT. THE PROBLEM
childrees classroom teacher'-s name GAVE.US-IS TO COLOR
'THIS SHAPE' THE BEST WE CAN WITHOUT GOING,OUTSIDE THELINES.
PICK A COLORED PENCIL AND I'LL PICK ONE.

'461$1.dren:

111
Teacher: LET'S LEARN TO THINK OUT LOUD TO HELP US DO THIS PAPER.

REMEMBAR YOU MUST COPY WHAT I SAY AND DO. LET'S TRY rf,

Teacher: '(WithoutePutting pencil to paper.)
Q. OK. WHAT,IS MY PROBLEM?*

A. I AM SUPPOSED TO COLOR THIS CIRCLE WITHOW, GOING
OUTSIDE THE LINES.*

HOW CAN I DO IT?*

A. I'LL GO SLOWLY.* I'LL BE CAREFUL.* I'LL OUTLINE THE
CIRCLE FIRST. THEN I CAN GO FASTER IN THE MIDDLE.*
OK, HERE I GO.* (Begin Coloring.)

(Note: Children may become so intent on coloring that
they fail to copy. ReMind them as often as
necessary, WHERE'S MY COPY CAT?)



cher":'. Q.. AM I USING- MY PLAN*

A. YE:-L 4'M 4KING A FRAME. AROUND j:eHE OUTSI6E.*: I'M GOING'
SLOWL,Y.* NOW I CAN '(:0 FASTER IN THE MIDDLE. (Cros's line
boundary.), 000PS,2I WENT TOO FAST.* I WENT 017SIDE. THE
LINO. THAT'S OK. I'LL-B,E, MORE CAREFUL.* :I'LL GO SLOWER.*
THERCI DID TT.*

Q. HOW'DID I DO?*

A. I TR I r..'D ILA7RD 1 WENT S.LOWLY . I usTALT.,.. STAY h:D, .1 MS IDE TIlE
LIV'S ,.': THAT MAKES ME FEEL GOOD.-',-

Te.acher : GOOD , YOU WEN I'. GOOD copy CATS .AND I LLARNED

S IT .7:1 GOOD IDEA To COLOT: FAST :

. .

_Children:

Teacher: WHY,

SCHTUING. .

Teacher: . I COULD COLOR FAST. (Addrqss leas t. verbal child,) WHAT'S
ANOTHER WAY 1- .COULD COLOR?

.A'CUE P ICTURES

Teacher: OK. SOMETIMES PICTURES HELP US REII.:MBER. WHAT WE PANE TQ SAY
AND.DO.' MAYEy'E THESE PICTURES-ALL HELP YOtr-REIYE:VER THE (XIS-
TIONS WE ASK OURSELVES WHEN WE.THINK OUT LOUD. (Have fourile
pictures ready to present on-their respective question.)

.-Naeher: DO YOU R F.,::1F2.!B ER 7.-EliE;TWO OUE4FT IONS WE ASK OUR SEIXES-AYD 'ANSWZ

BEFORE WE START? (Show cue pictUre

Children:

Teacher: (if children hesitate; .Viffer immediately) WHAT'SM: PROBLEM?
`1.0U BE COPY CATS. SAY WHAT I SAY. WHAT'S NT PROBLEM?*

. Teacher's name WANTED ME TO COLOR A SHAPE WITHOUT .GOIN(;
OUTSIDE THE LINES.*

-Teacher: - (Show ciie picture z2) HOW CAN I DO I'LL GO'.

Teacher:

SLOWLY.* I'LL BE CAREFUL.*

WHILE WE. DO OUR WORK, WE ASK 0(3E:SELVES, (Show cue picture
AM I USING NY PLAN?* YES. I'LL GO SLOWLY,* RE CAREFUL,*
STAY INSIDE THE LINES.*

,Te3.cher: WHEN WE FINISH OUR'WORK, WE LOOK AT puR PAPER AND ASK (Show-
et.le picture ift4)HOW DID I DO:* I USED :-1Y PLAN* I UAS GOOD:'

AT THINKING OUT LOUD.* TRIED TO STAY INSIDE THE LINES.*



, -

Teacher: GOOD,,YOU ARESUPER COPY CATS. NOW LET'S SEE IF THE PICTURES
HELp YOU REMEMBER THE QUESTIONS. (Show cue psicture #1.) WHAT'S
THE TIRST QUESTION WE ASK OURSELVES BEFORE WE START?

Childen:

_TeaCher: GO0b. AND THE NEXT QUESTION? (Show .cye.Picture #2.)

Children:

Teacher: (If children'hesitate, help them immedintely.)
GOOD.- WHILE WE'RE WORKING:b.WHAT DO WE RAVE TO REMIND
OURSELVES? (Show cue picture #3.)

Teacher: GOOD. AND,WHEN WE FINISH OUR JOB, WHAT DO WE ASK OURSELVES?
(Show.cue.picture #4.)

Chilcfren:

,

feaCher: -;SThink out loud...on anotper shape 4.th thinner border
:mhile..pitldren copy you as above. Paint to-cue pictures as .

ytot*e them. Try a-different-plan this time.to decide
which strategy you prefer. WHAVS MY PLAN? I'LL GO SL(W.

THIS TIME I'LL START IN THE MIDDLE. I'LL MAKE A LITTLE CIRCLE

BIGGER AND'BIGGER. AM I USING MY PLAN? YES BUT IT'S HARD-.

I'LL DO BETTER IF I MAKE A FRAME FIRST.)

Teacher: LET'S SEE IF. YOU'BOtH CAN THINK OUT LOUD'ON THE NEXT PROBLEM.
THE PICTORES WILL HELP YOU REMEMBER THE QUESTIONS TO ASK
.YOURSELF: -YOU SAY THE UESTION AND ANSWER IT.

Teacher: (Point to thinnest-bord red triangle,) YOUR PROBLEM IS TO.COLOR
THIS SHAPE WITHOUT GOIb bUTSIDE THE LINES. WHAT'S THE FIRST
QUESTION WE ASK ouRsEiyEs BEFORE WE START? (Show cue picture

#1.)

4Children:

Teachtr: GOOD. (dhenever necessary remind children to say
question and help them to answer it. At

appropriate time during task,l'introducd each successive'question
by pointing to cue. picture. 'When children complete task and
questions, ask theM if they Can remember the first question we
always ask Ourselves befnre%w ;... start a job. If one child was
slow.to pick up spontaneous verbalizing, do another shape in
the same manner with him with teacher acting as copy cat,
repeating whatevel child.says.)

-Teacher: GOOD WORK. WHEN NE COLOR WE THINK OUT LOUD TO REMIND OURSELVES
TO GO SLOW, BE CAREFUL, ANWSTAY INSIDE THE LINEW*HAT DO WE
REMIND OURSELVES,TO DO WHEN WE COLOR?

Children:



I 1Q

eacher: YES. 'IS IT .A GQ0D IDEA OR NOA,A GOOD IDEA TO COLOR FAST?

.0

CTeacher.: WHAT NIGHT HAPPEN NEXT IT WE COLOR FAST':

Children:.

Teacher.: SO WPAT'S A DIFFERENT WAY WE COULD COLOR SO '0.'E

(rereat. response):

Children:

4



DAY 3

7

Tellinea child.he is very good.at.doing something

,is more poWerful than telling his teacher the child is

very- good. Tell the children cOnsistently before they

begin a puzzle task that they "are very good at doing

puzzles".

'
i ?

2-, The children often persever on the coloring plan.
.

They, consider it-the only answer to,HOW CAN I DO IT?

-:',.'-'4;:, .4,ki' A'
.'

. 4.,

oestablish early on dui

Cific str

etai.i4st-

3

1

blem requires

To ontWet HOW CAN I DO IT?

er the given problem.

The teacher models an impulsive action then copes

with het own impulsivity. These incidents provide

models for slowing down and thinking of an alternative.

a

9 ti

41k
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Oil tdren,,:

".beacher . ..ifELF-E.. DID WE, DO

.! F.,pi:pFmyou. THOUGHT

12

.Y.ESTERDA.WE-4,1FUI. -QUESTIONS WE ASK OURSELVES WHEN WE
le'S';SECWHICILQUESTIONS YOU CAN REMEMBER.

SE:EcIF^!ritE "PfCTURES'.11,ELT YOU ROMER THEM. (Point to eath

!
..pdtpie Vrie10 oil those they do not4fecall:)

/
,,0" c

, ,

'
14.7

YESTERDAY? CAN YOU REMEMBER WHAT:
OUT LOUD ON?

.WT,rS'.OUR PLAN TO-HELP US COLOR BETTER?

(:GO-4.0-wbe-"c4r'eful, stiy inside the lines, color,
efUlly_Arntind 'the' edge.pri.tst.)

. -
TeaCher:

cue

;p0.04:.'1,ET'S:j]EARd..TO:I/HINONJT Loup, TO HELP 'US DO ANOTHER kItID

.:,OFfrkOBLtM.YOU_BOT.14'..AREIIERY GOOD AT DOING ZUZZLES. .S0 LET'S
,J,orTfigstPu.Z.nt PJUES-WGETHER JUST THE, RIGHT WAY SO THEY MAKE

WE:%L:NEEDAIY:tONK OF A DIFFERENT PLAN TO HELP US
spvT3 THE.PUZZLE. -

;.T.Iii:1Q1( Tug NIST PIECE Al\C'fOb BE THE COPY, CATS,WHILE I

THINk.4DT:,I.OUD. THEN 1st dhiiesname GETS TO PICK THE NEXT
PIECP,.4$D..2n&thild't"A"ND,HT-WILL COPY WHAT YOU SAL ,k

THEN IT*ILL BE,;2.nd ^chilei-TON'Tb FICK A PIECE. WHO WILL BE
' THE 06PY' CATLWEILEM;;;NiviiM:AT-;.L60b?

,

a:A .

Ghildrear:

'.!reaCHer:

'Children":

Teacher:

Teacher:,

Teacher:

'WILL 'PICK THE NEXT PIECE, AND WHCLWILL COPY ME?
t

GOOD, LET'S TRY'IT. YOU ARE THE COPY CATS FIRST
SAY WHAT T SAY AND DO WHAT I DO.

(Covef owTpu'zzlepieces while saying)

Q.

A.

Q.

YOU MUST

OK WRAT'S MY PROBLEM?*. (Point to appropriate cUe picture.),

HAVE, TO PUT.THESE +PIECES. TOGETHER THE RIGHT WAY'!TO
t:IAKE A PICTURE.*-

HOW CAN I:DOsIT?* (Point to.appropriate cüé pidture.).7,'

A. 'I'LL LOOK AT ALL THE PIEQES.',CAREFULLY.* I'LL LOOK AT COLORS

0 AND LINES AND SHAPES AND FOR PIECES / KNOW- "(Uncover

piees.) .0K, HERE I GO.* I'M LOOKINC AT ALL THE PIECES.*
LET ME. FIND.ONE:TRAT :LOOKS LIKE SOMETHING I KNOW.*

OH HERE. THIS LOOKS LIKZ A FOOT.* 'A YOOT IS USUALLY AT THE
BOTTOM SOI'LL PUT IT DOW HERE:*

I
e .

,e
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Teacher: NOW, 1st child, YOU PIC* A PIECE AND.WE'LL COPY YOU. (let

.child pick a piece cueing him to look for a piece he knows.)
-

Child 1: **

Child 2: **

3 Teacher: (Impulsively)' THIS ONE.* OH, $LOW DOWN.* I DON'T KNOW WHAT
THAT PIECE IS.* I COULD PICK THAT PIECE, BUT I WOULDN"T KNOW
WHERE TO PUT rr.* WHAT'S A DIFFERENT PIECE I COULD CHOOSE?*

Teacher: Q. AM I USING MY PLAN?* (Point to cue picture #3.)*

A. I'M LOOKING AT THE COLOR.* I'M PUTTING THESE PIECES
TOGETHER BECAUSE THEY HAVE THE SAME COLOR.*

Teacher: NOW,.1st child PICK A PIECE AND WE'LL COPY YOU. (Point to

cue picture #3 to try to elicit third questOn from child,)

Child 1:

Child 2:

Teacher:

Child 1:

Child 2:

**

* *

HERE IS THIS PART* TH EYE.* ,(Inverting part of eye) HOW

DOES THIS GO?* I COUD1PUT rr LIKE THIS BUT THOSE COLORS DON'T
MATCH.* WHAT'S A .DIFF ENT WAY I.COULD PUT THIS PIECE?* -(Turn

eye piecd tioproper position.). YES THAT!**'09),IDEA.* NOW

THE:ZRAYS GOPTOGETHER.* (Use a comparab mpnoUgbe according

to Pleces-that remain.)

**

* *

Teacher: (After lasqpuzzle piecd is placed.)

Q. HOW DID WE DO?*. (Point to Cue picture #4.)*

A. WE WORKED'HARD.*: THAT MAKE§ US FEEL GOOD.* WE LOOKED AT
COLORS AND LINES AND SHAPES AND FOR PIECES WE KNEW.* WE .

PUT THE PIECES TOGETHER SO THEY MAKE AN OWL.* WeWERE GOOD/
NOT VERY GOOD COPY CATS.*

Teacher: IS IT A GOOD IDEA TO TRY ONE PIECE ON ALL DIFFERENT SIDES?

Children:

Teacher: WHY?

Children:
,

:

1

**indicates teacher ar one child.shOuld copy statement.

2 8
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Teacher: (Mix up, then cover puzz)e pieces. Give each child his own
owl puzzle.with flannel !board.) OK, EACH OF Yr)ll TRY TO PUT THI.S

PUZZLE TOGETHER BY YOURSELF. WHAT PLAN WILL HEL1 YOU PUT THESE
PUZZLE PIECES TOGETHER JUST THE RIGHT WAY?

Children:
Or

Teacher: LOOK AT THE PICTURES TO HELP YOU REMEMBER THE QUESTIONS YOU
NEED TO 'ASK YOURSELF. YOU ANSWER THE QUESTIONS. LET ME

. HEAR YOU THINK.OUT LOUD.

Children:

Teacher: (Assist children whenever necessary. with Solution dues as they
think out loud independently - col*, lines, shapes, familiarity.
Encourtage thinking out loud: WHAT DO WE ASK WHILE WE DO OUR

, WORK? - WHAT DO WE ASK WHEN WE FINISH On PROBLEM? - After
puzzi-e-14.ave been compJeted, say) WE WORKED ON A NEW PROBLEM TO
TODAY. WHAT HAVE WE DONE TO HELP US ON BOTH' OUR PROBLEMS?

Children:

Teacher: RIGHT, WE WILL THINK OUT LOUD TO HELP US ON IOTS OF PROBLEMS

Teacher: WRAT,01S OUR PLAN TO HELP rs PUT PUZZLES TOGETHER? WHAT CAN WE
LOOK AT TO HELP US: (Prompt when necessary with look.at all

NL the pieces carefull}; and.for pieces I know, and look at color,
and linikand shapes.)

Children:



DAY 4

1 5

11,

The childken are told that their'classroom teacher Wants them toput

t1E-, puzzle together. Using the classroom teacher's name is an attempt to

help elicit transfer to the children's classroom work.

The teacher impulsively grabs a piece and then copes, asking the

children if she can have a turn. The slowing down gives the teacher time to

recognize an error in her thinking and Wle then considers an alternative.

3 Find the Twins Irom Children's Fun Puzzles Magazine

.The strategy for finding two identical pictures from a group of

patures is introduded to provide thethild concrete details to use in his

thinking about a problem. The thinking out loud necessarily slows down

the child's responses and requires him to consider all alternatives.

What to think about is readily available through the concrete details of

the pictures.

4 The teacher says that working hard makes her feel good. The idea of

trying hard, despite the outcome, needs to become a satisfying experience

for the children.

5 One child is asked to Plan what he could do while the other child

works on a problem. This plan helps the child recall that he has a problem

of.his own while others work on,assigned tasks.

4
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DAY 4

Teacher: WHO REMEMBERS WHAT WE DID TOGETHER YESTERDAY?

Children:

Teacher: YOU ARE GETTING VERY GOOD AT THINKING OUT LOUD. WE WILL KEEP
PRACTICING THINKING OUT LOUD SO IT WILL HELP YOU WHEN YOU DO
PROBLEMS. WHAT QUESTIONS DO THESE PICTURES HELP YOU REMEMBER TO
ASK YOURSELF WHEN YOU THINK OUT LOUD?.:(Alternately address
children while pointing to 4 due pictures, helping them
when necessary to recall one form of the questions.)

. Children:

-Teacher: YESTERDAY OUR PROBLEM WAS TO PUT AN OWL PUZZLE TOGETHER.
(Show completed Owl puzzle on flannel board.) YOU ARE VERY GOOD
AT PUTTIUG PUZZLES TOGETHER. WHAT WAS OUR PLAN TO DO,THE OWL
PUZZLE? A1AT DID WE LOOK AT TO HELP US PUT THE PIECES TOGETHER
JUST THE RIGHT WAY? (Look at all the pieces carefully and look
for Rieces I know, and look at color and lines.and shapes.
Fill in any clues the dhildren may omit and haye children
repeqt them.)

Children:

Teacher: 'THAT'S WHAT WE REMIND OURSELVES WHEN WE PUT A PUZZLE TOGETHER.
(To least verbal child,) TELL ME AGAIN WHAT WE THINK OUT LOUD
TO HELP US PUT A PUZZLE TOGETHER..

Child:

Teacher: GOOD. (Present dog puzzle:, Have it ready but Covered.)
YOU HAVE ANOTHER PUZZLE'PROkLEM TODAY BECAUSE. you ARE VERY

GOOD AT FIXING PUZZLES. (Tf children.are capable of cooperating
and successfully completing puzzle alone, use tollowing set up.
However, if children need your help, complete dog puzzle tn
same manner as owl. Encouage much verbalization.)
Te4cher's name WANTS YOU TO*PUT THE PIECES TOGETHER' BY YOURSELF,
THE RIGHT WAY SO THEY MAKE A PICTURE.

'Children:

2nd child's:. name, 'YOU PICK THE FIRST PIECE TODAY AND WE WILL
COPY WHAT YOU 8AY.. THEN 1st child WILL PICK -A PIECE AND WHO
WILL ,COPY WHAT HE SAYS?

Teacher: YOU CAN TAKE TUTiNS JUST LIKE'WE'DID ON THE OWL YESTERDAY,,,

tftkeTeadhei7.., (PTe s are covered uhile saying to 2nd child,) DO YOU
REMEMBER THE FIRST TWO QUESTIONS WE ALWAYS ASK OURSELVES
BEFORE WE START? (Point to cue picture #1 if necessary.)

im

3 1
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Child: (Q. Whatis my problem? (or What am I,supposed to.do? **)

-

(A;I have ,to put these pieces together the right 7..c..iray'eo they

make a pictute.**)

Teacher: (Point to cue picture #2'tA necessary.

Child: (Q. How can I do it?**)

(A. I'll look at all the pieces,,carefully and I'11 look for
pieces I know and I'll look at colors and lines and shapes.**

4 I'll work slawly to find how the pieces -go together.**)

Teacher: (Uncover pieces.)

Child 2: **

Chiid 1:

Child 2: **

Teacher: (Point to cue picture #3.)

Child 1: * *
w

Teacher: I WANT TO DO A PIECE. (Grab a piece, saying) I KNOW WHERE THIS

GOES. WAIT (putting piece down). (Both children's names),

MAY I PUT IN THIS PIECE?.

Children:

Teacher: WAIT, THOSE COLORS DON'T GO TOGETHER. WHAT'S;A DIFFERENT

WAY I COULD TRY THIS PIECE? (Introduce strategy of trying all

different edges aghinst'another piece. Take i good look at

each juxtaposition, checking color match.)

Child 2: **

Child 1: **

Child 2: **

Child 1: **

Teacher: (If necessary, point to cue picture #4.)

Children: .

Teacher: YOU WORK TOGETHER NICELY.. YOU ARE VERY COOPERATIVE...

WHAT DO I MEAN BY COOPERATIVE?

Children:

I.

-



_

Teacher: ,EYES. U'TAKE TURNS AND YOU WORK HARD ON TkI PROBLEMS teacher's
name G VES YOU. AND WE LEARNED A' NEW PLAN SOR FIXING PUZZLES. IS

IT A GO D IDEA TO TRY A PIECE ON ALL DIFFERENT EDGES.TO FIND HOW '

Children:

-
, THE COL RS GO TOGETHER?.

:. 11.

Teacher: NOW WE RAVEANOTHER PROBLEM. WHAT DO WE DO-TO HELP US WITH OUR
PROBLEMS?

Children:

Teacher: TODAY OUR PROBLEM ION FIND THE TWINS. ((Ise' chick picture.)

WHAT ARE TWINS?

Children:

1.

Teacher: YES, TWINS ARE TWO,PEOPLE OR THINGS THAT LOOK EXACTLY ALIKE.. YOU
HAVE TWO.EARS; ARE THEY TWINS?

Children:

Tea

Chi

Tea

her,: TELL ME SOMETHING ELSE THAT ARE TWINS.

dren:'

her: TWINS MEAN HOW MANY THINGS?

Teachet± (ShouL,picture briefly.) MY PROBLEM IS TO FIND ANp CIRCLE THE
TWINS. HOW MANY PICTURES SHOULD I CIRCLE!

Chil ren:

18.

Teac er: YOU BE COPY CATS- WHAT [S MY PROBLEM? I HAVE TO FIND AND CIRCLE
THE TWINS. -AND I HAVE TO THINK OUT LOUD. HOW CAN I DO IT? I'LL
LOOK CAREFULLY AT EACH PICTVRE. HERE I O. (Reveal 2 pictures at
once-rariitily.) .AM I USING.,MY PLAN? YES, :I'M. IOOKING'CAREFULLY,
BUT THEY* ALL LOOK AILIKE TO ME. (Cpver Pi.Ctures;) I.GUESS I NEED
A NEW pLAN TO HELP ME FIND THE TWINS. (Give Stop Copy Cat signal.).
HOW'CAN I DO THIS PROBLEM SO I CAN FIND THE TWAS?

1

Children:

,

Teacher: ..(Try children!s:plans or'add I'LL SAY WIUT EACH PICTURE LOOKS LIKE.
I'LL LOOK AT THE HEAD, THE TAIL, THE HAT, AND THE WING.) IOW i'm
READY..(Etc.) (Verbalize details of each picture but circle 1. and
3 before looking at all.the pictures.) THESE ARE TWINS. THEY HAVE
CIRCLESX)N THEIR HATS, BLACK WINGS-, BLACK TAILS,

. OANO, THEIR TAILS
ARE NOT EXACTLY ALIKE. ,tTH/STAILAAS A STRAIGHT LINE BUT #3's LINE'
IS A ZIGZAG. HOW DID I DO? 'I USED MY PLAN AND I WAS GOOD AT THINKING
OUT 1.:00.-BUT I FORGOT TO LOOK AT AIL THE PICTURES. (Ask each child
to thinkout loud while they anaine of the remaining pidtures.
Copy whatthey say. Then have thWAInve they found the twins.

Teacher: HOW DID 1 DO? -1 TRIED'HARD, THAT MAKEt E FEEL GOOD. AND I LEARNED

A NEW PLAN. IS IT.A GOOD:IDEA OR NOT A GOODIDEA TO IOOK AT ALL THE
PICTURES BEFORE YOU'CIRCLE TWINS?

Children:' 3



Teacher: I)M GOING TO GIVE YOU EACH YOUR OWN PROBLEM. YOU.ARE SUPPOSED TO
FIND AND CIRCLE THE TWINS IOD THINK OUT LOUD. HOW MANY PICTURES
WILL YOU CIRCLE?

Children:

Teacher: lst child TRY THE NEXT ONE. WHAT WILL YOU- DO TO/HELP YOU WITH:

THIS PROBLEM?

Child 1:

5 Teacher: 2nd c ild, WHAT COULD YOU DO WHILE lst child bOES .HIS PROBLEr

Child (Copy him, wait, listen, judge.)

Teacher:. THAT'S,AN IDEA. 014. lst child, THINK OUT LOUD TO FIND THE TWINS ON'

THIS hGE. (Show pictures briefly. Then turn it over while he
thinks out loud on first two questions.)

19

Child 1:

Teacher:

Child 1:

(If child begins to mark twins before.looking at all the pictures,
ask) HOW MANY PICTURES DID YOUR PLAN SAY TO CHECK BEFORE.YOU MARK
THE TWINS?

Teacher: (If cbild omits evaluation at.end of task, prompt by pointing to

cue picture #4.).
Child 1:
Teacher: WHOSE TURN IS IT NOW?

Children:

Teacher: 1.at child AND I WILL BE COPy CATS WHiLE YOU THINK OUT LOUD.

Child 2:

Teacher: GOOD WORK.'' (Keeping next worksheetcovered,) NOW BOTH OF YOU CAN
TRY THE'NEXT PROBLEM BY YOURSELVEg.' WHAT DO WE DO TO HELP US WITH

OUR PROBLEMS?

Cltildren:

Teacher:

'Children:

Teacher:

Children:

7= WORKED. HARD ON TWO DIFFERENT PROBLEMS TODAY. WHAT DID WE DO THE

SAME ON BOTH'pROBLEMS?

YES, WE THOUGHT.OUT LOUD. AND WHAT IS OUR PLAN FOR FINDING 111E

TWINS?



DAY 5

The teacher models evaluation of good part-s Of her.

,performance and pdOr parts. 4:hildren need to recognize
..,

that even if the e!I'd resii.lt', 'of :Work is inac,cylrate, 'parts

20

of their performance can be'goad; thinking out loud,

using my.PTan, 'trying h-ard.

2. Auditbry Association

have prepared sever.al iists of words, some with..

phonetically similar word.s. (look, luck, -lake, lock) and

some with .-semantically similar wdrds (cat., d0 g4 mouse,

ChaseY. .The children are as ke4 to lightTy slap .a card

with a pink spot on it each time the.y hear a speci.fied

word. Research has suggcste'd that younger children

would tend to maLe err rs 'of rosponsu on phonetically'

simi lar words wi.iereas oldor chi id.ren s erraTs would

tend toward .w!,rds of imi 1r :;.eaning, sflugges -that

introducing a.,:;)Lr.,t.c'sv to 1r;t1sjvO boy's Co

remind theMsel!-e thei t'` problem will dec..rea.6t'lleir's
errors given frequent practice.. Hopefully: the 'atte,nt.i.pn

required fOr these auditory tasks will give th'e chifdren

:practice 4t at e'en d iu. to cl as rOdu instructiqns. and

responding to th.o.e

-
'eValuates booth g.6-04 and poor

aSpect,s_. formant e.
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DAY 5

Teacher: WHAT PROBLEMS DID YOU THINK OUT LOUD ON LAST TIME WE WORKED TOGETHER?

Children

Teather:

Children:'

Teacher::

Children:

Teacher,:

Teacher:

YES, YOU/WE PUT PUZAE PIECES TOGETHER:TO MAKE A' PICTURE AND THEN WE
FOUND THE TWINS (Show exaiiple from YesterClay). LET'S-FIND MORE

TWINS. HOW MANN THINGS MAKE..TWINS?'

WHAT PLANS DO WE USE TO HELP US FIND TWINS?,

I'LL:TRY THE FIRST PROBLEM (lemonade glasses).

. WHAT IS-MY PROBLEM?

I HAVE TO FIND AND CIRCLE 7HE 2 TWINS,
"(LoOk at worksheet, brieflf then turn-it civer.)

HOW CAN I bo

Childr,en:

Teacher: ,

Child:

Teacher

A. I'LL LOOK CAREFULLY AT THE GLAS$ES AND STRAWS AND LEMONS.
AND HOW MANY PICTURES SHOULD I LOOK AT BEFORE I MARK ANY?'

(Label and compare each'detail crOssing.out each:picture Which could
not be a twin.) AM I USING MY PLAN? YES, I'M LOOKING CAREFULLY AT
EACH DEtAIL. :THIS IS HARD:. .THREE.PICTTES LOOK ALIKE TO ME. '

(Continue analysis until finding the twins. Accegt children's'help.) .

Q. HOW DID I DO?

A. , I WAS REALLY GOOD AT THINKING OUT LOUD..4AND I WENT SLOWLY TO
. CHECK EACH DETAIL. I COTAD HAVE 2.11ARKED THESE'PICTURES (non-

twins) BUT WHAT WOULD HAVE HAPPENED NEXT,'

(Bri-cly shOwTeach child his own neWproblem.) YOUR TURN. !YOUR .

PROBLEM IS TO FIND AND FIRCLE THE`TWINS AND TO THINR:OUT,UOUD. ,

(Upon completion; praiee their thinking out 1.91.4)

Teacher:

AUDITORY ASSOCIATION LISTENING TASK -- First presentation

YOU THINK YOU CAN BE REAL GOOD LISTENERS TODAY? I WANT YOU TO HAVE

BIG EARS THAT CAN HEAR JUST WHAT I SAY. HOW'ABOUT IF YOD WEAR THESE.'7,

BIG EARS. NOW YOU HAVE EARS LIKE MICKEY MOUSE AND WE KNOW MICKEY . g

MOUSE IS A GOOD LISTpNER. WE HAVE A NEW PR011tql TODAY. USE YOUR

EARS SO YOU KNOW WHAT TO DO. I'M GOING TO PLAY A LIST OF WORDS THAT

I SAID INTO THE TAPE RiComm. I WILL TELL YOU ONE OF THE WORDS 1 4
%

8 6
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SAID AND IsW.1kNT YOU Ti) LISTEN VERY CAREFULLY SO YOU CAN HIT4THIS
SPOT, LIKE THIS (demonstrate), EACH TIME YOU HEAR THAT WORD.

:(Allow practice hittIn.spot.) THE PROBLEM IS TO .11IT .THE SPOT

. EACH TIME., YOU. HEAR.: THE WORD I TF,LL -YOU TO LISTEN *FOR'. 'LET ME STIOW

YOU HOW IT WORKS:: THINKING OUT LOUD WILL.HELP MY- BIM..
Teacher.:. Q. OKrWHATS MY PROBLEM?

Children:

A. TO.cher's name WANTS ME TO HIT Tpf: SPOT EACH TIME HEAR
THE WORD SPOON.

Q. HOW SHOULD I DO IT,"!'

A. CU LISTEN CAREFULLY TO THE.WORDS AND I 'LL RI:MINIFMSELF
TO MT THE SPOT EVERY TIME I HEAR THE WORD SPOON. 'IS IT

A GOOD IDEA TO TALK.:LOITD WHEN WE ARE 'LISTENING CAREFULLY?

.. .

Teacher : OK. I'LL QUIETLY REMI'ND MYELF TO HIT ON SPOON..:, ERE''I "CO. I ' M

GOING TO HIT THE SPOT EVERY TI:IE I HEAR THE WORD SPOON, (Play ,

Spoon. Assnciation.Jist. Quietly, whisyer SPOON after hearing a word
and shake head no it it doesn't match the recorded word.. Makv error
as by hitting on the word roon hecause of racting before. refIe'Cting.

H.ReCognize error, app'ear flustered, ,aud hit nn nextnons'poon word
aS well. Then corTose :Ispmr.-;elf.),'

. 'reacher q. now .111) 'I DO?

A. I STARTED prT GOOD. I WAS LISTENING CAREULLY. THEN I WENT TOO'
FAST AND FORGOT To REMI.!\TD :1YS El. F To HIT THE SPCYr T ON SPOON,
IS IT A (OOD IDEA -OR NOT A ',T:).0I) IDEA TO RE'.,:ITND VOUI:SELF WHAT

W(IRD. To HIT-.0N! ,

Chitdrn:

Teacher:. wwyr I-HHT HApt-P:: TV'

HTT

Teacher: (Arrange boys h'aCk-to hack-at side of tal;e_ recorder'.

front where you can see hoth'..b.oys' hands.:and cards.

to'

;.Tape recorder

Teache

3't
41

u be in



Teacher:. OK, USE THOSE BIG EAR$:,TO.HELP you BE A GOOD LISTENER.
Teacher's name WANTS vp'To HIT THE SPOTEVERY TIME YOU
HEAR THE WORD CAT.

Teacher: WHAT ARE YOU SUPPOSED TO DO?

Children:

Teacher: (Rrompt children to ask and answer next question by
.20x1X/ng to cue picture #2 if necessary. Then play

''tat47'Association List- Record responses on Auditory

ASSociation Recording/Sheet. Prompt chi;dren alternately
to astOind answet-18* question by looking at them and
Waiting if they do not offer 4t spontaneously.)

4y,,i0t1.)CAN YOU .BE-GOODLiSTENERS FOR THE WORD LOOK? HIT THE'
SPOT EACH TIME YOU HEAR THE WORD LOOK. (Proceed as

A above.)

Chtldren:

Teacher: IS IT A GOOD IDEA OR NOT A GOOD IDEA SOMETIMES TO
QUIETLY REMIND OURSELVES WHAT WE ARE SUPPOSED TO DO,

Child:

. Teacher: WHY?

Child:

cv

38

2 3



DAY 6

24

The idea-of fairne'ss is introdu'ced in a real situa-'

tion. It is pursued on Day 13 through pictured situations..

2 The detective pictures introduce -a more complex

3

matching-identical-pictures task. The. array of pictures

is greater and the details more'subtle.

1de tifying Emotions

The first social lesson helps the children to

determine how the teacher feels by s'e-eing or hearing her.
-;

V

Then they are asked to decide'which picitures show people

who feel the same and people whofeel, Aifferent. Gradually

ithe

children are asked to con(tde-rpeople's feelings in

response to their actions. *ExaMples: Now will your teacher

feel when you show her these;hard papers you did? How would

the girl feV if you hit her? How will i feel if you won't

do'the slecial,..papers I brough:.0 for you.,
) .

: This is the first of seven.preli-AiWary lessons which
C.. i

de';.relop a stluence of-responses the ch'ildren Will use to .

.e' 47 4.... . :,7 P .

' edeal 04,1i'VP'Cial prOblems.' These prejimlna.ry 1eS'son5-Are
. 41.;

.
,

digf44ted ..va , giye the chi'l(3 rfs,n both linguistic AAtid concep7.
;:;;;;.7::;;;; ::

-tual tooTs they will ilbeed to work through moreVAlAvOlex
,

\ .;,f.A.:1,, -,
pictu1/4A social situatfons.
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=14.,

Teacher:. 'WHAT1ROBLEMS DID THINKING OUTI.OUD HELP US SOLVE YESTERDAY?

Children:

Teacher: TODAY,I WANT YOO TO BE DETECTIVES. WHAT DOES A DETECTIVE DO?

Children:

Teacher: (Yes,) HE TRIW TO FIND, CLUES THAT WILL HELP HIM SOLVE A CASE

OR A PROBLEM. LET'S POT ON OUR DETECTIVE'HATS. (Pantomime
6putting on a detective hat.)

Teacher: REMEMBER HOW YESTERDAY WE FOUND TITTWO,PICTURESMHAT LOOKED
JUST THE SAME? TObAY I WANI YOU TO.FIND ONE,PACTURE TRAT IS
DIFFERENT FROM ALL THE OTHERS. .(Show Iildian.boy depecciv.e

picture.) WHb WANTS TO TR1' THE FIRST ONE? ,

*

Children: ,%t

111114

Teacher: (If bqth want to go first ask) WHAT 'MOULD .13-,4. AY TO

IF

DECIDE WHO GOES FIRST,
(Note: Child I started on last task..-

49, t.;;...*

Children: .".

2 Teacher: (After decidAng who goes first,) W A eIRCLE

AROUND THE MILAN BOY THAT DOES NOT,B ONG TO THIS TRIBE AND

PROVE'THAT HnOESN'T BELONG. (Turpkpaper over while child

verbalizes on first two questions him'think of details

requiring attention: Clothes, face%) r

Child:

Teacher: (When child finds solution, ask him to review bhe clues that
prove he his ound the Indian boy that does pot belong to the'

tribe.) 4

Child:

Teacher:

Child:

(ro other child,) DETECTIVE child's nem*, LET'S SEE IF YOU CAN

SOLVE A CASE. DRAW A CIRCLE AROUND THE CHICK THAT'DOES NOT
BELONG TO THIS MOTHER HEN, AND GIVE CLUESTHAT PROVE 1T'DOESN'T

BELONG. (Proceed as above:)

3 SOCIAL #1 - IDENTIFYING EMOTIONS

Teacher: (Lay out first four Understanding Our Feelings pictures. Look

at back of pictures for label - Set One or Set Two'. Set One

4
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references precede slash marks. Set Two references follow
slash marks%)

Teacher: (eoiat.to #1 - smiling person.) IS. THISGIRL/BOY SMILING?

Ohildren:,,

lf
Teacher: YES, (pod head,) THIS GIRL/BOY IS SMILING. (PoiRt

to #2 - sad boy.) IS THIS BOY.SMILING?

.."z

Children:
-..

Teacher:,

Children:

,

NO,'THI* BOY 15 NOT SMILING. NOW, BOTH OF YOUTOINT TO A
PICTURE OF A BOY WHO. IS NOT SMILING.

Teacher: RIGHT, THIS BOY IS-NOT SMILING.' NOW, POf',NT TO A -CHILD WHO IS
CRYINOMAD.

Children:
7te

Teacher: SHOW ME A NOWHO IS NOT CRYING/NOT MAD.

Chirdren:

Teacher: (Point to crying girl.). IF 'MIS GIRL IS CRYING, THEN SHE IS
NOT LAUGHING./ (Point to,mad boy.) IF THIS BOY IS FROWNING,
-TPEN HE IS NOT. LAUGHING.

Teacher:

.Child:

Teacher:

Teacher:

(Point to 1aughing bby7man.) IF THIS-BOY/MAN IS LAUGHING,
THEN HE IS NOT

.

-

(PCint. to crying girl.). TnS GIRL IS CRYING. SHE PROBABLY
FEELS sATJ.,,f/. .(Ptiint to madbov,.) . THIS BOY IS FROWNING.
UE RROBABLY'FEELS

°(Pot to sAilkng-girl/boy.)
SHE/HE PROBAALY FEELS HAPPY.

THIS GIRL/BOY IS SMILING.

Teachers. IF THIS GIRL/BOEELS HAPPY-, AND THIS GIRL/BOY FEELS SAD/MAD
(point ;) respenive picturesi THEN THEY DO NOT FEEL THE SANE
WAY. MREY FEEL,DIFFERENT WAYS.

.

Children:

, Teacher: (If child Ive.interreet res'Ponse4, pursue.answer by saying
CAN you MA. HAPPY.FACEr, LErS SEE A -SAD FACE.).

Teacher. (Point to crying girl and smiling girl/mad boy and smiling boy.)
DO THEY HAVE THE SANE TEELINGS OR DO THEy HAVE DIFFERENT FEELINGS?

;



Children:

2.7

Teacher: ,YES, HAVE DIFFERENT FEELINGS. THEY DO NOT FEEL THE
'SAME

Teacher:

Children:

TeaCtler: .

Teacher:

Children:

Teacher:

Teacher:

Children:

Teacher:

Teacher:

.Children:

Teacher:

Teacher:

Children:

c Teacher:

(139

la

FEE

to sOiling girl and laughing boy/smiling boy and
man.) DO THESE CHILDREJLPEOPLE HAVE THE SAME
OR DO THEY HAVE DIFFEA NT FEELINGS?

YES, THEY BOTH ARE SMILING. THEY PROBABLY FEEL THE SAME WAY.

(Pointing to laughing boy/man.) IF THIS BOY/MAN IS LAUGHING,
THEN IS HE FEELING HAPPY OR IS HE FEELING SAD?

YES, HE IS PROBABLY FEELING HAPPY.

(Hold penny in hand.) IS THIS A PENNY?

HOW CAN YOU TELL/ YOU CAN SEE IT WITH YOUR . ,(Poine
to eyes to get childrenep verbalize eyes.)

OW, CLOSE YOUR EYES. (Point to an object.) WHAT IS THIS,
(instruct children to keep eyes closed) A PENCIL OR A KEY?

YOU CAN'T BE SURE BECAUSE YOU.CANNOT SEE WITH YOUR EYES CLOSED.

NOW OPEN YOUR EYES. 'NOW TELL ME WHAT THIS IS.

HOW CAN YOU TELL? YOU CAN SEE WITH.YOUR

Teacher:,. WBAT CAN WE DO WITH OUR EYES?

Children:
,

Teacher: CAN YOU SEE WITH YOUR EYES tLOgED?

Children:.

Teacher: CAN WE SEE WITH OUR EARS?

Chi+iren:



Teacher: NO, WE CANN&F SEE WIlp OUR EARS. WHAT CAN WE DO WITH OUR EARS?

Children:

teacher: YES, WE CAN HEAR WITH OUR EARS.

Teacher: I AM LAUGHING. (Demonstrate) AM I .HAPPY OR AM I SAD?

Children:

Teacher: HOW.GAN YOU,'TELL I AM HAPPY?

Children:
40

Teacher: (If resAnse, is 6you're laughing", ask) HOW CANYOU TELL I't:1
LAUGHING? DID YOU SEE ME WITH YOUR EF.S?

Children:

Teacher: D1D*YOU HEAR ME WITH YOUR EARS?

Children:

Teache.5t. YES, YOU CAN TELL TWO WAYS THAT I A1.1 IIAPPY: YOU CAN SEE ME
IjiUGHING AND YOU CAN HEAR ME LAUGHING,

Teacher: LET'S PRETEND I CANNOT HEAR YOU (plug eafs), I CAN ONL .TE
YOU. WHAT wouLp YO' DO,SO L KNOW YOU'RE HAPPY? SHOW E.

(Prompt-for two dif:rent responses.) -

Children:

Teacher.: YES, I CAN TELL YOU ARE HAPPYYOU ARE SMILING, etc...

, Teacher: WHAT WOULD YOU DO TO SHOW :TE.,YOU'RE SAD? REMEMBER I CAN ONLY
SEE YOU. (Prompt for two different responses.)

Children:

Teacher: I CAN TELL YOU ARE SAD BECAUS!--, YOU ARE CRYING, etc.

Teacher: ..WHiAT WOULD YOU,DO TO SHOW ME YOU'RE ANGRY?, (PrompI fOr
two 'responses.)

a

Children:
.

Teacher: OH YES, I CAN TELL ILY YOUR FACE YOU ARE ANGRY. YCHi ARE SCOWLING.

Teacher: GOOD,:NO-TLET'S 1):.:TEND I ANNOT.SEE YOU. (Cover eyes.) -

I CAN ONLY HEAR YOU. HOW WOULD YOU LET ME KNOW YOU'RE TIAPPY7

Children:

A
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Teacher: (When children produce audille responses, say) .YESsI CAN TELL
YOU'RE HAPPY. I CAN HEAR YOU LAUGHING.

Teacher: HOW WOULD I KNOW YOU'RE SAD IF I CAN ONLY HEAR YOU?

Childr'en:

Teacher: (Any attempt
recognition,
YOU CRYING.
f.

Teacher:_ yow WOULD I
-"If children'

ask them lo

Children:

at audible sobbing br sJfling deserves empathetic
such as..) YOU MUST BE UNHAPPY OR SAD. I CAN HEAR
VERY GOOD.

KNOW YOU'RE ANGRY? (Recognize as above.
cannot sound angry, give demonstration and
try it.) .

Teapher: (L'ay out 3-additional:pictures:, #5, #6, and #7.)

Teacher:* 1st child, POINT TO TWO PEOPLE WHO FEEL THE SAME WAY. (Record
appropriateness cf child's respdnse on Identifying 'auctions

. Recording Form; p. 31)

Child"e.;
,

Teacher: HOW DO THEY NEEL?

Obild 1:

Teacher: HOW CAN YOU TELL? 'GAN YOU HEAR-THE:1W= YOUR EARS?

Child 1:

TeaEher: HOW CAN YOU TELL THEY ARE HAPPY/SAD?

Child 1:

Teacher: yEs, YOU CAN SEE THEM WITH YOUR EYES; 2nd child,'YOU POINT TO

TWO PEOPLE WHO FEEL DIFFERENT WAYS. (Record.)

OD,

i4P

+

Child 2:

Teacher: HOW DO THEY FEEL?

Child 2:

Teacher: HOW CAN YOU TELL THEY ARE HAPPY (SAD)?

Child 2:

Teacher: 1st child, POINT TO SOMEONE WHO DOES NOT FEEL THE SAME AS THIS,
CHILD. (Point to crying girl/mad boy.) (Record.) .

hild 1:



Teacner: 2nd child, WHO FEELS THE SAME AS THIS i.iAN/DADy? (Point to
smiling boy with father/baby with mother.) (Recordi).

Child 2:

30

TeadherH- (Continue with. questioning in.Recoi-ding Form order by identifying
different pictures, and reCord .appropriateness of children'S
responses..)

t

Teachex: WE HAVE:TWO DIFFERENT WAYS TO ./(10W 144 SOMEONE'FEELS. WE CAN
(1)oint t& eyes) ',."; OR WE CAN (Pdint to ears if
necessary)... IF A PEAON.IS SCOWLING, IS HE MAD OR HAPPY?

4 *

Children':

4

6

1

47*''

--



Names

Date

IDENTIFY.ING. EMOTIONS RECORDIN.G FORM

School

Teacher

Directions: Question alternately Child 1 and Child 2. Check (I)
appropriate column ,and record arty verbal response
of children.

Child 1 -- aMe Cor-
rect

Not
Cot-
rect Verbalizations

.

. .

Who feel ths same

.

,

Not.the same as this

'

Different froM this
-.6

%.

.

.Ar:

_

. .

.

Two boys who feel the same .4

The, same as this

-

-

Child 2 - NaMe

.

_
'

Cor-
rect

Not
Cor-
rect ° Verbalizati45ns

Who feels different
,

.

The same as this
.

_

.

.

Different from this

,

.

.

.

.

,

Two children who feel different

.

'
.

-,

_

N4 ahe same as this
.

i



.
DAY 7

1 Social #2-

32

The Why-liecauSe,game develops rhe identification

100 :

*

e ions.then extends the inquiro Su sing causet

for. those emotion, The childrer are..ask o think of

many different causes for the emotion depicted. Finally

4 they develop a list of things another child could do to

create a appy feeling in 'a ,sad girl.

-

Auditory Association &presehtation

The complexity Of-41,4'inflbition task is increased.
1 ,

The children first leak'n tn respond by 'hitting the spot
-

card on Spoon. Immetely.after learning the Spoon

response, the children are told on the next trial noC to

hit on Spoon but to hit the spot every time they hear a
7

Word thet names somethiqg we use in eating (khife, fork/

bowl) . The strategydeveloped for the Auditory AssociAtion

1st presentation presumably will aid the children in con-

trolling impulsive_responses-on this auditory task. If

they indeed do control such responses on this type of task,

'then we know they are capable of self-control.

4



DAY 7

SOCIAL 02 - Why-Because (Use Girl in Rain photograph.)

3 3

Teacher: HOW DO YOU THINK THIS GIRL FEELS? (Give choice "Happy" or/In-Sir

if necessarM ,

Children:

Teacher: HOW CAN YOU TELL?'

Children:

Teachei:'' (If "she is smiling".is given; ask
ING -- WE CAN (Point to eyes).-

HOW CAN YOU TELL SHE'S.SMIL-

Teacher: WHY IS THIS GIRL (fiappy if given; sad, if given),

Child:
.4'. .

Teacher: THIS GIRL MIGHT BE HAPPY (SAD) BECAUSE (supply child's yesponse)..
(4rite down and number all responses on back of Daily Evaluation

Form.)

Teacher: THE IDEA OF THIS GAME IS TO THINK OF LOTS OF REASONS WHY THIS GIRL
MIGHT BE HAPPY (SAD). I'MIASNG TO WRITE THEM De4N SO WE CAN
SEE HOW MANY DIFFERENT BECAUSB'S WE CAN THINK 0 SHE MIGHT

BE HAPPY (SAD) BECAUSE (su.,. child's first r:s.onse). OR

WHAT IS A DIFFERENT BECAUSE,1____?
.4

Child:

NOTE: (It is important wherryou as
you repeat the first chfId's
NOW THE IDEA OF TgE:GAME IST
this way, a chilaldoes not,
knows it is Oar .t

offer one of

'tor a "different b ause" that
swer and say, THAT eGHT BE WHY.
THINK OF LOTS OF BEIN SE S. In

k his answer was incorr but
f 'the children have few responses,

ow them to build from there.)

.

Girl Falli^- Off Bike phOiciiiii
- _ -=

HOW IS THIS GIRL-fETIANHal44.,or:sad, if necessary.)
f

Teacher:

Children:

Teacher:

Childreh:

HOW CAN YOU TELL? (If.:"the..-is:ctying" is given, ask,)' HU.1

CAN YOU TELL SHE IS:CRYING--Wt:CAr6oint to eyes). CAN WE

HEAR HER CRYING? :7 *

Teacher: NO, WE CAN ONLY SEE IIER



.

Teacher: WHY ISS

Teacher:

E. SAD.,

WHY DID,SHE FALL OFF BER TRICYCLE? 'BECAUSE
(wait for Child's response).

Teacher: .JTHAT'StINE BECAUSE. (Write down and number all repponses on
back'of Dailg Evaluation,Form.) LET'S THINK OF LOTS-0 DIFFERENT
BECAUSE'S. WHAT'S A DIFFERENT BECAUSE?. ,

3 4

Children:

Teacher:.

Children:

Teacher:

(?o.int.to_boy-f:in pictilre ) WHAT CA4THIS BOY DO QR SAY TO MAKE
HER FEEL 'HAPPY?

/.7

THAT'S .ONE THING HE COULD SAY/DO, WHAT'S ,SOMETHING DIFFERENT
HE COULD DO OR.SAY? LET'S THINK OF LOTSOF WAYS THAT HE CAN
AELP HER FEEL-BETTER.J (List and number do's and say's.)

9 AUDITORY ASSOCIATIONLISTENING TASK.

Teacher:,

' Children:

Teacher:

. .

(Hand childrenilickey'Mouse ears.) ;FMEMBER WHAT THESE EARS
HELP YOU TO DO?

iser- .

2nd presentation

YES, YOU NEb.TO BE GOOD LISTENERS WHEN YOU WEAR THESE EARS.
A COUPLE DVS AGO I ASKED YOU .TO""-LISTEN CAREFULLY TO TAPE
RECORDED WORDS SO YOU COULD BIT THE SPOT ON THE WORD
teacher's name ASKED. TODAY teacher's name WANTS.YOU TO HIT,
THE SPOT EVERY TIME YOU HEAR THE WORD SPOON. WHAT WIRD ARE

. YOU GOING TO HIT THE SPOT ON?

oint to cue,pictore'..#1 to elicit initial verbalizations

b

Teacher:

Children:

Teacher:

Prompt 2nd child'With cue. picture #2 if necessary.)

(Play Spoon Association list and record children's errors on
appropriate recording sheets.)

(If children.do not spontaneously verbalize final'question,
point to cue picture #4 flor each child's independent verbalizat
tions.)

4 9 -)



Children:

,

Teacher.: VOW I kkM GOING TO.CHANGE4POUR PROBLEM A LITTLE. T.HIS TIMEI.150-

.NOrMANT YOU TO HIT THE-SPOT WHEN vu HEAR THE WORD SPOON. It.

DO WANT YOU TO;HIT THE SPOT ON ANY QTHER WORD THAT NAMES SOME-
THING WE USE IN EATING. 'LET'S',HAVE lstychild DO-THIS'PROBLEM
ALONE. WHAT ARE YOU SUPPOSED TO DO?

-Child
4

Teacher:

Children:

Teacher:

reacher:

'Child 1:

Teacher:

Children:

GOOD. WHAT ARE SOME WORD'S THAT NAME SO WE: UglE IN EATING?'

(Give clues if necessary such as, WE EAT CEREAL FROM A.; ,

to be sure the child can identify the three.items included on
the list.)'

2nd child, YOU BE THE JUDGE. WHEN lsi child FINISHES YOU..:4LL
US HOW YOU-THINK HE DID., (Prompt firSt ch-ild to verbalize '

first two answers to Cui"questions.- Then replay Spoon Associat
tion list; recording ChiAd.!a_eirors onk-appropriate recording
sheet. Continue as ab047..::After final question, if child.glas
recogni4d an error and:N:misinot rehearsing, ask IS IT A'GOOD
-IDEA Ole'NOT A GOOD Ipti.40KmIND OURSELVES QUIETLY WHAT WE ARE
SUPPOSED TO DO?) 144'tS,

WilAT MIGHT HAPPEN NEXT IF WE DON T REMIND OURSELVES WHAT WORD

TO HIT ON? Y1:

Teacher: .(To 2nd.child;) HOW DO:YOU THINK HE DID?

Child 2:

Teacher:

Children:

Teacher:

Teacher:

Child 2:

Teacher:

.. .. 1

-4.'''A
THE NEXT PRON .BEM FOR OTH Ot You.. IS TO, HIT T4E4SPOT EEH T

YOU HEAR THE,WORD CAT. (Signal children4ta do pretas
.4

ve

izing.)
4

...

. - ....r4.-f-'^ 6 ..11

1 '. ...,.,,...

c.-

..

-:-:,(Play Cat Assoc:iaCionjist -S. -Cdntinue as above.)-4

II

NOW i WANT TO CHANGE THIS PROBLEM FOR -2nd child. -DO g
fulk-THE SPOT pN CAT THIS-tIME. DO HIT THE SPOT ON EVEAY-

THAT'NAMES AN-ANIMAL. .(Signal for Pre -ttsk verbiltzattoh.

:

eN-7"7
(To lst child,) 14HAT COULD YOU DO WIWI
PROBLEM? .

_



Child 1:

jo

Teacher: (Repeat Cat Association list-3. Continue as above.)
_

Teacher': ;V IsTI-A GOOD IDEA43.R NOT A COOD IDEA'TaTALK LOUDLX WHEN WE
NEED .TO LISTEN CAREFUtLY1

-

Children: .1te

Teacher:' WHY IS IT NOT' A qpial IDEA?

Children:

.

5 .
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DAY 8

S'ocial #3

40'

Why-Aecause #24ntroduces more practi'ge developing

multiple antecedents.4t9 a consequence.

Simon Says

The Simon Says tame popes one of the more difficult

in-hibilion tasks at the 5-7 age by asking the-child, to

inhibit motor_response% to certain verbar^commands and

-not to others..:Thinking out loud is. introduged as.a

strategyto increase the child'P response

time to ihink b,efoxe agting.

time so he.has



3 8 ,

SOCIAL #3 - Why-BecaUse-(.2) with Dragon Puppet', Dilly

'(Teacher manipulates:and talks ior Dilly.) I'M DILLY THE DRAGON.
I CAME TO'PLAY THEWHY-BECAUSE GAME. LET ME SHOW YOU HOWTO PLAY.
FIRST I'LL PLAY WITH .(PRA's naMe).

Dilly: (PPA's name), I'M VERY. TIRED,

Teacher: WHY?'

.Dilly:' BECAUSE I FORGOT TO TAKE WisNAP.

14
Dilly: CFacing children) NOW I'M GOING TO PLAY 4ITH YOU.

SOMETHING, YOU ASK, WHY? LET1_S TRY IT.

.1. -Dilly:. I'M VERY HUNGRY; NOW ASK WHY.
_

Children: Why?

WHEN I SAY

Dilly VERY GOOD. 'NW WHY TIME I SAY SOMETHING.

Dilly: I'M VERY HUNGRt.

children: Why?

Dilly': A BECAUSE I HAVEN'T HAD MY LUNCH.
6,

Dilly: I LIKE GOINGJO SCHOOL.

Children Why?

Dilly: ,BECAUSE TEE CHILDREN ARE MY FRIENDS.

- 44
Dilly: I CAN'T SING TODAY.

.0hildien: Wh0;.:

Dilly BECAUSE MY THROAT HURTS.

Dilly: NOW LET'S CHANGE THE GAMEN! I'M GtiNG TO ASK YOU WHY AND YOU MAKE.
UP-THE BECAUSE. .NOW 'LISTEN, I'LL TRY IT'W1TH PPA's name. FIRST..
.(Manipulpate Dilly as required.) ey

Dilly: '(To PPA) I AM GOING TO THE STORE. I AM GOING TO WALK. I AM NOT
GOING TO TAKE THE BUS. CAN YOU GUESS WHY I'M GOING TOYAtK?

,

Teachet: BECAUSE YOUR FRIEND IS WALKING TO THE STORE AND YOU WANT TO WALK
WITH YOUR FRIEND.

I.
Dilly: MAiBE. CiN YOU THINK OF A DIFFERENT BECAUSE?



2

Teacher:

Dilly:

39 (

BECAUSE rr's A NICE DAY OUT.:

(ro children) SEE, THERE IS MORE THAN ONE BECAUSE. NCW LET'S

PLAY TOGETHER.

Dilly: JOHNNY WON'T COME TO MY HOUSE AND PLAY WITH ME TODAY. WHY WON'T
JOHNNY COME TO-MY HOUSE AND PLAY WITH ME TODAY? DO YOUgi-VE A .

BECAUSE,

Child:

Teacher:

Teacher:'

Dilly:

Children:'

° Dilly:

Children:

Teacher:

Teachet:

Children:

Teacher:

Children:

IfitBE JOHNNY WON'T COME BECAUSE (repeat response).
numbeeall of children!s responses on back of Daily

Form.) WHAT IS A DIFFERENT BECAUSE,

(Lila and
Evaluation

MAYBE jOHVNY WON'T COME BECAUSE.(repeat 2nd response). (Cohtinue

with open questioning until children run out of responses. If

children have few or no responses, encourage them With WHAT ELSE .

MIGHT KEEP JOHNNY AT HIS HOUSE? or WHY ELSE DOESN'T HEWANT TO ,
COME TO MY1HOUSE? As children rim but of responses,'supply.some

for them:)ak

LET'S PLAY .THIS GAME'AGAIN. .I LIKE BIRTHDAY PARTIES. CAW-YOU'-

GUESS WHY I LIKE BIRTHDAY PARTIES?

VERY GOOD. MAYBE I LIKE BIRTHDAY PARTIES BECAUSE (repeat child's
response). (Lisi and number all of children's responses.), NOW
LET'S THINK OF A DIFFERENT BECAUSE. I LIKE BIRTHDAY PARTIES

BECAUSE .. (fet children respond. Supply some of Yodr own ,

responses if children are limited.)

$

r

(After ideas run out) VERY GOOD. WHY DO'I LIKE BIRTH)AY PARTIES?
MAYBE IT'S BECAUSE-(repeat first answer),OR BECAUSE (repeat second

answer), etc... YOU THOUGHT OF, Lop OF DIFFERENT-BECAUSE'S.

SIMON SAYS (SS)

WHO WOULD'LIKE TO BE FIRST TO PLAY A GAME WITH ME?

I NEED ONE BOY-AT A TIME. WHAT WOULD BE A FAIR WAY TO_DO IT?



C
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Teacher:
4

(Terchi .Selec.ted'to 'play SS,..Say). SINCE YOU ARE VERY GOOD
.

AT FuZZL .9, teacher's name WANTS OU TO4PuT THIS.PUZZLE TOGETHER
,WHILE 1st chiLd'AND I Puy xins GAME., AF YOU HAVE TIME YOITCAN
'WORK:'01. THESE.;.0TRER:PUZZLES.yOUWE'DONE BEFORE THEN IT WILL BE
YOUR TURN. TO: PtAY iiE GAAE. 'WHAT IS:YOUR PL&N-FORFUTTING PUZZLE

40

PIECES.TOGETHER?

/Child:

. Teadher: . (To SS child) WE ARE GOING TO'FLA/ A GAME I KNOW YOU HUE FLAYED.
-

BEFORE. BUT I'M,GOING TO CHANGE THE GAME AAATTLE BECAUSE WE'RE

. GOING TO DO THE SAME THING IN THIS GAME THAT !.4E'VE 1DONE TO HELF
US ON ALL THE OTHER PROBLEMS. WHAT DO WE DO TO HELP US DO OUR
WORK BETTER?' -,

Child:

Teacher:

yr .

YES, THINKING OUT LOUD HELPS us DO BETTER.. LEVS DO SOME EXERCISES
TOGETHER FIRST. (Present FraCtice ExerciSes frbm Chart., TbUcH
YOPR NOSE; STAMP YOUR FEET, WAVE YOUR FUND, TOUCH YOUR TUMMY,

.

ARMS UP, TOUCH YOUR KNEE PUT YOUR HANDS O'N'YOUR HEAD; STEP FORWARD,
STEP BACK, tom' THE FLOOR.)

eacher: GOOD. NOW LET'S PLAY THE GAME. WE'RE COIW TO FLAY SIMON SAYS.
-Da YOU REMEMBER THAT GAME?.

Child:.

Te4pher: REMEMBER IN THE GAME I'LLHDOALL THE EXERCISES. SOMETMAS IOU
ARE TO DO THEM WITH ME AND'SOMETW YOU ARE NOT. AF I SAY
'SIMON SAYS',.YOU DO THEM. IF I./lbf 4AY ''simoN SAYS', YOU
DON'T DO THEM. WHEN Will YOU DO 411-1v OcIsE?

.

0;121(1:
110%

Tea.chet: GOOD. BUT REMEMBER' Wli"IN WE LAY THE CAME I WANT y044U TO TeN'r'. OUT
WUD. THIS IS HOW WE IHINK UT LOUD4i1!EN WE PLAY47MON SAYS-,
AFTER I TELL YOU 'SIMON SAYS! )..ib'SCYILTHING, YOU SAY 'SIMON SAYS
DO IT' AND THEN DO TT. WHAT WILL YOU AV:AND DO?

Child:.

rt-
.

Teacher: WHEN SVnON DOESN'T TELL. WU $0 DO THE EXEi'f!kSE, SAY 'S'IMON DIDN'T
SAY, SO I WON'T' AND THEN DON'T4D0 IT. WHAT WHEN
SIMON DOESN'e.TELL you TO DO. LT?

Chtld: ,-
A -'.

4 ON
,.

Teacher: (Be sure child can repfradue phrase 'Simon didn't say, so T won't'
OT an equivalent.) COON LET'S TRY SOME FOR PRACTICE. WHAT

.WOULDo-YOU SAY AND DO Ill. SAY 'SIMON SAYS CLAP YOUR HANDS'?

. (InstrucOon Trials4from.charthere the child is required ta
ndicate,what he would.say and to do.it. Prompt with WHAT wouLp.
yOU SAY? .if necettary.)

a
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Child: l.
Teacher: _WHAT WOULD YOU SKY AND DO IF I ONLY SAY 'CLAP YOUR HANDS'?

(rhe child should say 'Simon didn't say so I uton't' and not
',clap. If he errs, the absence of the "Simon Sdys"'cue is pointed
out and the third Instruction Trial is given. Instruction Trials
are given only until child performs correctly on a starred (*)
trial without help. Correct performance includes verbalizing
betore actiag..)

Child:'

Teacher:

Child:

GOOD. WHAT WILL YOU SAY AND DO IF SIMON DOESN'T TELL YOU TO DO
THE EXERCISE?

Teacher:. GOOD. YOU'RE Ft/I.:OWING DIRECTIONS_VERY WELL. LET'S.TRY THE GkKE .4

OR NEW WAY. I'M GOING TO TRY.TO MAKE YOU GOOF! LET'S sEp IP
tUt.NKING OUT LOUD App you. (Present Simon Says, really hamming
it up! Record resPetilks on hand card. Later transfer theM to:
prOgressive Recording FOrm on SS Thinking Out Loud.)-

Recording: On each item that the child perforMS an action, mark a "+".
On each .iteM that a child does not perform an action,' mark ad
"0". Where the child begins to initiate an action, indicate
with a check in the Incipient actpn column. Where the child
thinks out.loud, indicate with a check in the Verbalize coluMn.
To record error score, count "O's" in Performance column and
"+'s" and incipient actions in N.P. column.

Alternative: [if child refusew-to play or responds betteT when he gives ,

rather than follows directions, allow him to tell you (after .

your commands) "Simon'uq#,44iyit, so you do it", or "Simon
didn't say, so don't do,trbr you might play like he's the
teacher and you're the stent that never learned how to play
Simon Says.] A

Teacher: (Look at other chiles puzzle so you can record his performance
on Master.Sheet. Then switch children.)

4

S.

.4!
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"400 *

The Tmotionaq VW1isality lesson offers more Pr.actice
-a

Aetermining p ossible ante.cedegnts to a b y 's emotion from
a

4'
a picture in a story,* Th,en reading the story shows that,

0 .

9.0pveil tbe,boy didn't know what caused his ang.er: 711.e4Must.

yap
0.

fejt ma The lio'rd "scowling".is introduced to dtvcrib

a jila,,d person.

42

First-graders are encoueaged to begin fading verbali-

to:a covert level. Fading should be lotfoduced vnly

if the childr.en are using thinking out loud effectively t

4
guile their pexformance.,

The ieacher

'to hee owreerror

and finishes the task.

models-frustration and'anger in response'

then Mbdels 'coping with those feelings

a

a o

t
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DAY 9,

SOCIAL #4 - Emotionat Causality

(Use Bill Martin's story "David Was Mad" p. 210 from Sounds of a Powwo
and picture pages 216-217.)

Teacher:

4),

Chilci en:

.,

1 Teacher:

Children:

Teacher:

Children:

Tea* :

Children:

Teacher:

Children:

Teacher:

ChildNen:

Teacher:

(Show picture page.,_216-217.) HOW IS THIS BOY UELING?,
(Point to David,

HOW CAN YOU TELL?

THIS BOY MIGHT BE MAD (SAD) BECAUSE (Wait for
children's.responses). -

HE MIGHT BE MAD (SAD) BECAUSE (repeat children's responses).
(List and number all responses on back of Daily Evaluation Form.).
THE IDEA OF'THIS GAME IS TO THINK OF LOTS OF DIFFERENT BECAUSE'S.
WHAT'S A DIFFERENT BECAUSE?

(Continue in this manner. If.the children 4o, not give the idea
that the oiher'children in the picture-might have made him mad
(sad) say, MAYBE ONE OF THESE CHILDREN DID SOMETHING TO MAKEHIM
FEEL-MAD (SAD). LET'S THINK OF LOTS OF DIPFERENT THINGS THEY
MIGHT HAVE DONE TO MAKE THE BOY FEEL MAD (SAD).

THAT''S ONE THING HE/THEY MIGHT HAVE DONE. HE/THEY MIG NAVE
.(repeat child's iasponie) OR HE/THEY MIGHT HAVE

,

NOW WE HAVE TWO THINGS HE/THEY MIGHT HAVE DONE TO pAKE THIS BOY
MAD (SAD). LET'STHINK OF ALL THE THINGS WE dAti. AContinue as
above.)

, WHAT IS SOMETHING THIS BOY MIGHT HAVE SAID TO THIS
BOY (David) TO MAKE H1M MAD (SA))?

40



Child:

4 4

Teacheri THAT'0S ONE THING HE MIGHT RAVE SAID. , WHAT.IS SOME-
THING.DIFFERENT HE MIGHT HAVE SAID?

Child:

Teacher: NOW WE RAVE TWO THINGS HE MIGHT HAVE SAID. (Repeat responses.)
AND . WHAT IS A THIRD

(show 3 fingers) THING HE MIGHT HAVE SAID? (Continue as before.)

Children:

Teacher: (Read story bo boys. At end, turn back to picture on'pages
216-217. Ask boys if the children did make David mad, Thqn
look at preceding pictures, asking how each person (Grandma;
cat, sister, teacher) could tell David was mad, i.e., see', hear,
feel.. Review ward "scowling": IS A' SCOWLING PERSON SAD OR. MAD?)

PMA - appropriate form for grade.level of each child.

Teacher: (For PMA K-1, ask Which child remembers his plan for this kind
of problem. One chtId can act as model while other evaluaL,,.;
completeness of plan.)

Teacher: YOU ARE GETTING BETTER AT-THINKING OUT LOUD ON THIS PROBLEM.
AS WE GET BETTER, WE CAN START THINKING MORE QUIETLY TO OURSELVES -
LIKE A WHfSPER. TRY TO THINK QUIETLY IN A WHISPER - ON THESE
PROBLEMS. (Provide brief whispering model on completed item.
Then allow 1st graders to continue independently. Work at
children's sides on your own 'material, occasionally muttering to
yourself what it is you're snppbsed to do.)

. ,

Teacner: -(Introduce PMA 2-4 to any 2nd graders, saying) WE HAVE WORKED ON
SOME PROBLEMS WHERE WE RAD TO FIND PICTURES THAT LOOK THE SAME
OR LOOK DIFFERENT. HERE'S A NEW PROBLEM. 'WE HAVE TO DRAW A CIRCLE
AROUND THE TWO PICTURES IN THLS ROW THAT LOOK JUST ALIKE. I'LL
TRY THE FIRST ONE. '(S15 - hoid a marker under S15 pictures.)
YOU BE COPY CATS.

Teacher: Q. WHAT AM I SUPPOSED TO DO?*

A. I'M SUPPOSED TO DRAW A CIRCLE AROUND THE TWO PICTURES IN TUIS
ROW THAT LOOK JUST ALIKE.*

Q.

-

WHAT IS MY PLAN FOR THIS KIND OF PROBLEM?*

A. I'LL LOOK AT EACH PICTURE CAREFULLY.* I'LL LOOK AT ALL FOM
PICTURES TO SEE WHICH TWO LOOK EXACTLY ALIKE.* .I'LL THIN&
OUT LOUD.*

5 t
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Teacher: HERE I GO.* (Use-marker to expose only lirst picture in row.)
THIS DESIGN IS ALL BLACK ON TOP AND WHITE ON THE BOTTOM.* LET
ME LOOK AT THE NEXT DESIGN.* (Reveal second picture in row.)
NOPE, THIS ISN'T THESAME.* ,IT'S BLACK ON THE RIGHT SIDE, NOT
ACROSS THE TOP.* OK.' KEEP GOING.* I AM SUPPOSED TO FIND THE
TWO PICTURES THAT'LOOK JUST ALIKE.* (Reveal third picture in
ANDIW.). THIS ONE'S BLACK ON THE RIGHT SIDE TOO.* rr LOOK JUST
LIKE THIS OM* (Hold finger on 2nd picture in row.) I'LL
HOLD MY FINGERS ON THESE TWO* WHILE I CHECK OUT THE LAST PICTURE.*
(Reveal fourth pictusre in row.5 THIS DESIGN.IS ALL BLACK IN THE
Mr)DLE AND WHITE ON THE SIDES.* THIS ONE DOESN'T LOOK LIKE ANY
OF THE OTHERS.* SO THESE TWO ARE.THE SAME* -r BLACK ON THE
RIGHT HALF* AND:WHITE ON THE LEFT HALF.t, I'LL DRAW A CIRCLE
AROUND THESE TWO.*

. Teacher: Q. HOW DID I DO?*

A. I WAS REALLY GOOD AT THINKING OUT LOUD* AND I LOOKED CARE-
FULLY AT ALL FOUR PICTURES.*

Teacher: , YOU TRY THINKING Old LOUD ON THE NEXT ONE. (Reveal

S16 row to child.) REMEMBER, YOUR PROBLEM IS TO FIND THE TWO
PICTURES IN THE ROW THAT LOOK EXACTLY ALIKE: (Point to cue

picture #1 to start child on task.)

Child:
-

Teacher: (When child completes S16 ask,),IS TT A GOOD IDEA OR NOT A GOOD
,'IDEA TO LOOK AT ALL FOUR PICTURES IN A ROW BEFORE YOU'DRAW A

,111

Child:
Pr

Teacher: WHAT MIGHT HAPPEN NEXT IF YOU DON'T CHECK ALL FOUR PICTURfS?

Child:

Teacher: (Expose row S17. To other child; if'both'aA'2nd graders)
FIND THE TWO ELEPHANTS THAT LOOK JUST ALIKE. (Point to cue
picture #1 t'o start the verbalization process.)

Child:

Teacher: WE'RE GOOD AT THIS. I'LL TRY THE NEXT ONE. (Expose row 1.)

I'M SUPPOSED TO FIND THE TWO PlkTURES IN THIS kow THAT LOOK JUST
ALit. I'LL LOOK CAREFULLY AT ALL FOUR PICTURES BEFORE I DRAW

ciA LRCLE. OK.

Teacher: (Cover all but first picture in row.) THIS PICTURE HAS A BLACK
DOOR ON THE LEFT (point to side of picture). IT HAS 1, 2, 3

WHITE TRIANGLES. AT THE TOP OF THE TRIANGLES IT HAS A BLACK
STRIPE, TUN A WHITE STRIPE, THEN ANOTHER BLACK STRIPE. OK.

I'LL LOOK AT THE NEXT PICTURE:

Teacher: (Reveal second picture in row.) NOPE THIS DOESWT LOOK THE SAME.
THIS BLACK DOOR IS ON THE RIGHT SIDE HERE. LET ME SEE. IT HAS

1, 2 WHITE TRIANGLES. I'M USING MY PLAN: LOOK AT THE NEXT
PICTURE. 6
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Teacher: (Reveal third picture in row.) THIS ONE HAS TWO W.HITE TRIANGLES.
TOO. LET ME SEE IF THESE TWO ARE THE SAME. .(Hold fingers on
second and third pictures while comparing.) IT HAS A'BLACK-..

STRIPE, THEN ATTE, THEN BLACK ABOVE THE TRIANGLES. HEY WAIT.
THE BLACK DOOR IS ON THE WRONG SIDE. SO THESE TWO ARE NOT
EXACTLY ALIKE. I BETTER CHECK OUT THE LAST PICTURE. yu THESE
TWO ARE THE SAME. I'LL DRAW A CALE AROUND THEM. (ark 3rd
and 4th pictures.)

'Teacher: Q. HOW DID I DO?

_

A. I WAS GOOD AT THINKING-OUT LOUD AND REMINDING MYSELF WHAT I
HAD TO DO.

I

(If child catches error, say) I WAS NOT GOOD AT LOOKING
CAREFULLY AT ALL FOUR PICTURES.

A. (If child has not caught error, say) I LOOKED CAREFULLY AT
ALL FOUR PICTURES. WAIT! (Throw down pencil or.coyer
face - whichever Child does in response to difficulty.)
I DID IT WRONG. THIS ONE-HAS 3 WHITE TRIANGLES. I WAS,
NOT GOOD ATUOKIF CAREFULLY. (Pout before regaining calm.)
MAYBE I CAN STILL FIND THE TWO THAT LOOK ALIKE. I'LL BE MORE
CAREFUL. (Pointingto first picture,) THIS ONE ms 3
WHTTE TRIANGLES LIKE THIS. AND IT HAS A BLACK D0a ON THE
LEFT. BLACK, WHITE, BLACK STRIPES...SO' THESE TWO ARE ALIKE.

NOW If FEEL BETTER, I WAS WRONG AT FIRST BECAUSE I DIDN'T USE
ALL OF'MY PLAN. BUT I WORKED HARDER AND FOtND THE TWO THAT WERE
JUST ALIKE. THAT MAKES ME FEEL GOOD.

Teacher: (i1lov2nd graders to continue alone, quietly verbalizing through .

items 2 and 3 or as far as time permits. Insist on complete
verbalizations: the children quickly become more fluent on this
task.)

(Note: It works well° to follow up the Cext day, with more PMA.
jf a child is fluent on the task and the verbalization,
you soon might ,introdme individually Raven Children's
Progressive Matrices described under indiviCivalized
presentations.)

V



DAY 10

1 Social #5

;0.

'What Might Happen Nextfr, ."re'qui.res, t'h:e children to

develop consequences to a ,,b,tty g;dcflons in the, story

Anybody Listening? l'hentheyfr'are °J,tided to'idevelop ton-

47

sequence'i for pdppet childrpir who were. not listening when
their teacher save dire.ctions :to the clas.s .

2 M aze1s*

Mazes are aften apyroached-by .children 'as,

peTOR.tual task. Complex' triaz; however, cannot

4442,04.1VV-erbal mediatibn:,.,So we introduce thinkk'ng
.10 ,./elementary tra:il. T.4here the planning ahe*4..,

strategy necessarily srqws- down the children. The eyes

fingej are- trained to .scan -ah'ead before allowing the

and'

pgencll

'



DAY 10

1 SOCIAL #5 - What Might Happen Next?.

4 8

Techer: (Read Is Anybody Listening?, a story by Wayne Carley, 1971,
Garrard Publishing Company, asking the following questions in
approfiriate places:)

End Page 13: WAS MELVIN'S MOTHER LISTENING? .

HOW DO YOU KNOW SHE WAS NIX LISTENING?

End Page 18 WHAT MrGHT HAPPN NEXT IF THE BOY RUNS AND DOES
NOT TIE HIS SHOELACE?

End Page 22: MOULD IT HAVE BEEN A GOOD IDEA FOR BILLY TO LISTEN
TO MELVIN? WHY?

End Page 27: WAS MR. JONES LISTENING TO MELVIN?
HOW DO YOU KNOW HE WAS NOT LISTENING?

Erid Page 31: WAS' MR. JONES LISTENING?
,HOW UAN YOU TELL?

Page 32: WHY WAS MELVIN SURPRISED?

End Page 35: WAS IT A GOOD IDEA FOR MELVIN TO SAY "YOU RUN
SLOWER THAN A BABY" TO BILLY?
WHAT MIGHT HAPPEN NEXT?

End-Page 38: WAS MELViN'S MOTHER LISTENING?

End of Story: WHAT DID MELVIN LEARN TODAY?
WAS IT A GOOD IDEA FOR MOTHER TO SEND MELVIN TO
HIS ROOM WHY":

Teacher: LET'S MAKE UP A STORY TOGETHER. (Use puppet faces. Give
children Harry and (;eorge/Georgeanne.) WE'LL PRETEND teacher's
name WAS GIVING DIRECTIONS ABOUT WHAT HARRY AND GEORGE WERE
SUPPOSED TO DO. 'BUT !WRY AND GEORGE WERE TALKING WITEN THE
TEACHER WAS TELLING TUE CLASS WIJAT TO DO.

Teacher: WHAT MIGHT HAPPEN NEXT IN THIS STORY IF HARRY AND GEORGE ARE
TALKING i;;HILE THEITEACHER IS GIVING DIRECTIONS?

Children:

Teacher: THEN WHAT MI(;HT HAPPEN NEXT? (Ask what happens next --4iiiining -
untAg4pproftiate to introduce,) child's name,) HOW MIGHT-flARR/:
FEEL ilt-Mrse orle of his 'what hauens next') ((;ive,choice
happy,-or mad,-if necessary.)

Child:



Teacher: HE MIGHT 'PEEL MAD. HOW CAN I FIND 0
'responses as "You cduld ask him a You t
If necessary, model a mad face and ask i
you feel. HOW CAN YOU TEtL? -

CAN YOU'FIND OUT 0 I'M MAD OR SAD? '

UT.

I

.

eell tow 7)
YBE- I'M'SAD.- HOW

Teacher:. (If child says he's happy and it's an inappropriqcp eiporiae4
ask why he's hapfy. IL happy is an appropt!iate 11100onsei.jcIllow

above dialoguesof HE MIGHT FEEL'HAPPY. HOW-CAN rYTND'(UTr).

Teacher: WHY WOULD HARRY FEEL 'MAD (SAD)?. BECAUSE

Children:

Teacher: WE KNOW THAT HARRY AND GEORGE WOULD FEEL MAD (SAD). LET'S
"MAKE UP WHAT HAPPENS NEXT IN THE STORY.- WHAT MIGHT HARRY AND
GEORGE DO NEXT? REMEMBER THE TEACHER(ust-child's response).
WHAT MIGHT THEY DO NEXT?

Children:.

Teacher:

Child:

Children:

'

THAT'S ONE THING THEY MIGHT DO: (repeat.respohat).. (LiA Ail
responses.) IF SHE THEY MIGHT. OR THEY
MIGHT' DO SOMETHING ELSE. THEY ARE MAD. WHAT ELSE MIGHT THEY

,

DO,

(Note: It is possible that a chiid wi1,10ia1n" here. lip might

say in response.to, e.g. teacher telling:him i0i3e,quiet, "He'll .

thfow his' paper on'the.floor", then "She:'.1.1 yell at him". "She'll

yell at him" is in direct respotise to his throwing aper on tht
floor not to the original act of/the teacher telling him 'to be,

quiet, the story. root. Do not ltist chaini4 respOnses. If chain-

ing occurs, remind child of original act--ixtbry'root-- id to

re:75nd to. Then ask, WHAT ELSE.MIGHT HARRY AND Gt9. DO?)

Teacher: YES, THEY MIGHT DO THAT. NOW WE HAVE TWO THINGS THAT MIGHT HAPPEN,
OR

Teasher: WHAT MIGHT THEY SAY IF THE TEACHER
questioning, e.g. THEY MIGHT SAY . OR

PMA ef,

(Avpeat line oL'

Teacher: (Have children ctimplete the next 2 or 3 PMA.items fromyesttrday

paper. Demand verbalization for second-gradera,,qaiet verbalization, ,4

for first-graders.)
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MAZES

-

..

.Teacheri I HAVE A NEW PROBLEM FOR US TODAY. WE ARE COIN! TO 'MAKE TRAILS.
'os

Is.

WHAT IS A TRAIL?
A 'I.'

IVA'4

t: YES, IT I LIKE A SMALLOQAD WHERE MOTORCYCLES CAN GO OR WHEIIE
.. PEOPLE CAN IHKE. XOW.Adel,t Trail Making Part A.) THE_PROBLEM

,

C***"----\., .1 . ' -"f:Y
IS TO DRAWA TRAIL MOM X TO,#2 TO #3 AND SO ON f4ITHOUT LIFTING

-.0f :-

1
° a- '. VI YOUR'PENCIL FROM TH*TAY _. I'LL TRY THE FIRST Olif,.. YOUABE

COPY,CATS.' ..

.

A

h,.,,,' ...°;(.,.. ,.. , . .

:-: TeaC a'tetle ooking at 'task but before picking Up pencil.). 4

'n e% ,' ..,
4

' 1111e .1. 1-

.. i., 0 ., . _J.,

Q. OK. WHAT AM I SUPPOSED TO DO?*
A. I ICED TOaRAW' A TRAIL TO EACH NUMBER IN ORDER* LIKE 1,

; 2, 3, 4* WITHOUT LIFTING MY PENCIL FROM5HE PAPER:*

,..T.O.acher: A. I'VE GOT,A MAX* BEFORE DRAW A LINE, I'LL FIND THE NEXT
NUMBER I HAVE TO GO TO.* THAT.'S HOW THINYING OUT LOUD WILL
HELCME.* I COULD GO FAST BUT I MIGHT,MAKE A MISTAKE. SO'
I'LL GO.SLOW.*

Teache
"1.

: HERE I GO.* (Pic.k *pencil.f HERE'S #1 -- THAT'S WHERE I
START.* NOW MY PLAN -7 I'LL.FIND #2.* GOOD, HERE IT IS*
(hold finger on #2 and draw line to it). #3 YEP.* GOOD,
I'M GOING SLOW AND I'M pLANNINGAHEAD.* (While looking for #4
lift pencil off of paper. If children don't catch you; say)

.00PS.* I'M SUPPOSED,TO KEEP MY PENCIL ON THE PAPER.* 'THAT'S .

KIND OF HARD.* BETTER REMIND MYSELF KEEP MY PENCIL ON THE
PAPER.*. (Holding pencil on paper) OK, NOW WHERE DO I GO?*
I'M AT #3 SO I BETTER FIND 14.* YEP.* (From #4 go directly to
#6 without planning. Whce,ecNgnize error, ,f.eign nadness and

.

slam pencil on desk.) DiD IT WRONG.* 1 DIDN'T PLAN AHEAD.*
.I CAN'T EVEN Oa THIS.* (Pout, in manner typical of boys, then;

. calm yourself.) WELL I JUST WENT TOO FAST.* I KNEV.I'D MAKE
MISTAKE IF,I WENT TOO FAST.*. IF I 5LOW DOWN I CAN DO ALL RIGHT*
(Place pencil back at #4.)'

A. OK, NOW I'M .USING MY PLAN:* LOOKING AHEAD.* THERE'S #5 --
THAT'S WHERE I NEgD TO iRev* I FEEL BETTER NOW -- I'M DOING
GOOD.* AFTER 5 COMES 6.*` GOOD.* AND THXT'S mgw WE DO THIS .0
TRAIL- I'LL LET, YOU HAVE A TURN

tpl.

Teacher:' Q. HOW DID I DO?*

4v

A. . I GOT 'KIND OF MAD, BUT THEN I SLOWED DOWN.* I DID BETTER
WHEN I PLANNED AHEAD.* I WASN'T VERY GOOD AT KEEPING MY
PENCIL ON THE PAPER.* -

Teacher: YOUL.TRJtIAKING A TRAIL., (Hand children Trail Making Part A Sample
bvt '6.-riOaper over alter brief exposure. Point to cue picture #1

4
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40'

if necessary to initiate verbalizations. If children wan't to
silently verbalize while paper is overturned, that should be
sufficient. When mazes become harder, overt verbalizations will
be required.)

Teacher: (Hand children Trail 1-15.) HERE'S A PROBLEM,WITH NUMBERS.
WHAT'FLAN WILL HELP, YOU DO THIS PROBLEM? 4

Children: 4. *
'4';

4 4,
teacher: IS IT A GOOD IDEA TO GO FAST ON THIS PROBLEM?

40 -

Children:

Teacher: (After self-evaluation, hind children Fido Trail.) .NOW I
HAVE,A DIFFERENT PROBLEM FOR YOU. THIS TIME I WANT YOU TO
DRAW A TRAIL BUT THE NUMBERS WON'T TELL YOU WHERE TO GO. I'LL
GIVE YOU A PICTURE OF A DOG, HIS NAME IS FIDO. HE IS TRYING
TO GET ACROSS THE STREET WITHOUT BEING HIT BY A'.'CAR. Teacher'

Children:

name WANTS YOU TQ FIND A TRAIL ACROSS THE STREET FOR HIM.
(Provide no reminders of thinkihg out loud. See if children
talk spontaneously. Place pencil on table beside paper.)

Teacher: (Show Little Red 'Riding Hood maze.) NOW IT'S MY TURN.
Teacher's name WANTS ME.TO GET LITTLE RED RIDING HOOD TO HER
GRANDMOTHER'S HOUSE WITHOUT GETTING TRAPPED BY THE WOLF AND
WITHOUT STEPpING ON ANY PLANTS, AND I CAN'T LIFT MY PENCIL
FROM THE PAPER. .

0

Teacher: I'VE GOT A rrEw PLAN. I WILL LOOK AHEAD WITH MY EYES AND FINGERS
TO FIND THE BEST TRAIL FOR HER. I'LL HAVE TQ GO SLOW SO I DON'T
GET CAUGHT..

Teacher: THIS IS ONE WAY SHE COULD O. (Trace witirWinger idto wolf
trap plus along branches off of it.) NOPE, THIS,WAY.

TRAPPED. (7) - (Eye trace south route from Red Ridin4p4od.)
YES2,,I CAN GO THIS WAY. (Set pencil to paper.) GO SLOW 'CAUSE
I CAN'T STEP ON ANY PLANTS. (Slowly finger trace backwards
from house.) I HAVE TO 'GET TO THE HOUSE, RIGHT? GOOD. I CAN

GO THIS WAY. (Cut through tree leaf in haste.) OH I,KNEW THAT
WCULD HAPPEN IF I WENT FAST. NOW I MADE A MISTAKE AND I WAS
DOING SO GOOD AT PLANNING AHEAD. (Calm self.) I'LL JUST HAVE

TO BE MORE CAREFUL. NOW I'M DOING BETTER.

Teacher: ,..+DONE. I WAS GOOD AT PLANNING AHEAD WITH MY FINGER AND EYES.
I LEARNED I CAN PLAN FROM THE BEGINnING OR FROM THE END. BUT

I'VE GOT TO REMIND MY,SELF TO SLOW DOWN. I DON'T LIKE MYSELF
WHEN I GO TOO FAST.

Teacher: (Hand children Puddle maze.)- YOU ARE SUPPOSED 'TO GET MARTHA TO \

SCHOOL WITHOUT STEPPING IN ANY PUDDLES: DON'T LIFT YOUR PENCILS

FROM THE PAPER. IS IT A'GOOD IDEA TO PLO AHEAD FROM THE BEGINNING
OR THE END?

.

ti
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RED. RIDING HOOD'S PAM
;

=mmeourienvirmImuurimmil
Find a path to Grandmother's. Do not step on any plants.



3v_

Children:

Teacher: (Turn papers over and ,poiint toAcue91}tcture #1.)

Children: /
Teacher: (At. end of eask). WHAT NEW P1AN ;CAN HELP US ON THESE PROBLEMS?

Children:
.

Teacher: ' IS i GOOD IDEA.TO PLAN AHEAD WITIFYOUR FINGER AND EYES WHEN
YOU DO A TRAIL?

Children:,

Teachei: 7 "

Children:

4

eq?

Ai?
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DAY 11

4

5 44

A

Is It a-Good Idea? r,equires ihe children to judge

thepprop.riateness of a p..ketuTed action. T.hev-are

asked to think of ajternaiive respons-es to inappropriate

actions.,
. w

One child isgiven problem,s, to verk 'on indeiTendently.

The teacher clin evalCace if the chiSd can stay on-task

while working alone and if he thinks out loud on. fami'liar

problems.

-69 \
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SOCIAL #6-

Teacher:

Children:

s

Teacher:

Children:

Teacher:'

Children:
-

Teacher

Children:

Teacher:

Chfld:

Teacher:

Children:

Teacher:

Children:

Teacher:.

Children:

Teacher:

Children:

Teacher:.
.

-Is It a Good Idea and,Beginning Conseq
(Use pictlures #12, #7,43.C4ildren and
Sofene Themei 2, and,picturelit#12 and

ThIS GAME IS CALLED IS IT A GOOD.IDEA?
and the Law--girls with cat.) v/HAT IS

5 5

U6nces.
.

the Law, Picture.#7
11 Safety Themes.)

(Show picture #12 Children
THIS,,CHILD DOING? - ,

YES, SHE IS PULLING TEE4ICAT'S TAIL. HOW DO YbU THINK THE CAT ;"'MIGHT FEEL IF SHE PULLS HIS TAIL?
"))

..r .14*

(Note; If a chp.d-sata, "Happy", a'ek why. He may ha4e alogical thoughtl6e.g. "He thinks she's playing( With hie.)

(If mad or sad givelp) WHY IS THE CAT MAD (SAD)? BECAUSE.A,....,

Iv

IS PULLIe A CAT'S TAIL A.GOOD IDEA OKWT A GOOD IDEA?4

....,(If not a good idea-is given) WHY IS PULLING A CATI-S,'TAIL NOT40 ''GOOD IDEA? BECAUSE (If no4esponse,.ask..WHAT MGM'. HAPPEN
,..-

NEXT? If still no rtsponse, ask WHAT,MIGHT THE CAT tO.NEXT WHEN ''
.
THE LITTI.; GIRL PULLS HIS TAIL,'

. ?_ 4.
..

2(If- at might bite is given), IF THE CAT BITES THeGIRL, HOW,MIGHT THE LITTLE GIRL FEEL? HAPPY OR SAD?

-_YES, SHE MIGHT FEEL SAD. WHAT IS SOMEHING DIFFERENT THE.GIRL,COULD DO, WITH THE CAT?

(Show #7 Children and the Law--boys in~front of swings) WHEREARE THESE BOYS'PLAYING? (Paint to swings.)

IS'THAT A GOOD PAACE FOR THWBOYS TO PLAY OR NOT A GOOD PLACE?°Jo.

4;
,A4HT IS TEAT NQT A GOOD PLACE,? BECAUSE(If child hesitates, ask WHAT MfGHT HAPPEN NEXT IF'THE.BOYS.

PLAY IN FRONT OF THE SWING?)



4.

A

Child:

Teacher

Child:

Teacher :
. 4

Child:

(If cr,irts' might kick them "is giv.n ask , Other child, HOW DO YOU
4HF. BOYS M Ill FEEI 'IV THE OIRLS TP11:!1' SAD?

00,!-

tiioys FHA. SAD':

t

Telcher: _WHERE IS A DT EN ,:,.-r LACE :TUL. 1,O1:, t,OL,I.D F LA..* ,
a

Ch il 4.en : 10.
* . ail, fli.

A
Teacher : LS how ',!, 7 f. rcHI ;<-41t..:Ic Themes 2

TIII.S.WY

Children:

Tt,acher:

Chl1dren:

I S TIL1T A

h 61:;

1.

Teacher:It DoI'S 'lr TA.i FS H :Pi

(Mild: 6J.

Teacher,*

Child

Teacher :

L.111.thren:

.! .

Teacher F'

-0

K show -='12.- E!

.J[AT i THS

S rJ A C 7;0,: A 0

4,
NAT IS :

teacher: 711- is :-.er.

Id:

/.'

,

wATA: ThE

,

Teacher : .5;;;7 DID ':n7 C

43:7-"C7-: Tn'*,
TtlE17-1_ 711.::

Children:

Teacher: WHAT !71. HAPPE:!, N:I'.".T?



.Children:

, Teacher: 'ILOW WILL THE qpi. FEEL THEN,

Child:

r-

57

Teacher: (Show #11 from SAfety Themes - boy usinstools.) WHAT IS THIS
, BOY DOING? (Try to get children to saylaelp watching the man
use tools)

Children:.

Teacher:, IS IT A GOOD LDEA OR NOT A GOOD IDEA FOR THE'BOY TO WATCH THE MAN

Children:

USE THE TOOLS BEFORE HE USES THEM HIMSELF?

Teacher: WHY.IS IT A GOOD IDEA FOR HIM TO WATCH FIRST? BECAUSE'
, IF HE DOES NOT WATCH FIRST AND USES THE TOOLS BEFORE -

HE KNOWS HOW, WHAT MIGHT HAPPEN NEXT?

Child:

Teacher: IF THE BOY HURTS HIMSELF, HOW MIGHT HE FEEL?

Child:

Teacher:- (Shaw picture #3 Children.andthe Law - boys at trash can.)
WHAT ARE THESE BOYS DOING?

.

Children:

Teacher: IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR THE BOYS TO THR#THEIR
WRAPPERS IN THE TRASH CAN?

Children:

Teacher: WHAT MIGHT HAWN NEXT, , IF THEY THROW THEIR TRASH ON

Child:

Teacher: *(lt dialogue includes police and the law,- follaw with) WHY IS
IT AGAINST THE LAW TO LITTER?

THE SIDEWALK?

. AUDITORY ASSOCIATION

Teacher; (Show auditory taik spot and offer one pair
WHO WANTS TO DO GOOD LISTENING TODAY?

4 4 7

Child;

of earst saying)



0 Teacher:

Child:

Teacher:

Child:

Teacher: OR YOU MAY ..flOOS!'. A TRAIL PROBLEM. WHAT 15 A TRAIL:

5 8

(To other child,) YOU MAY WORK AT YOUR OWN TABLE. YOU MAY CHOOirs;
A PROBLM FROM ONE OF THE TWO FOLDEkS. ONE FOLDER. IS DETECTIV171
PROBLEMS;'THE OTHER IS TRAIL PROBLEMS. WHAT ARE YO1 PO.SED 10
DO ON DETECTIVE PROBLEMS? .

. '''

YES.. ON THESE PROBLEOS YOU ARE SUPPOSED TO coLOR-oNLy THE TWO
PICTURES THAT LOOK JUST ALIKE. THE COLORED PENCILS ARE ON
TABLE. ult,vr Is TOUR DFEECTIVE PROBLEM?

Child:

.Teacher: WHAT IS yot7R PLAN FOR FIN:)INC. A TRAIL:

Child:

T,eacher: (Take .1se trail and ask child where his trail 'should end.-
'Indica:', that he Oy ohlo o throucJi the gates to 02t to the
cheese. Theft 'ask,) WILVT ARE YOU SUPPOSq) TO DO ON THIS
PROBLEM?

Child:

Teacher:

Teacher:

Child:

Teacher

Child:

Teacher:

Child:

Teacher:

GOOD. O CHOOSE THE PROBLEMS YOU WAC TO THI::P. OUT LOUD ON. -

(Provide colored.pencils only, so poor :)la: moon a Trail cannot'
he erased.)

Auditor--; Association LiteninY Task 3

kTo "Liste;:in" chi1d, TO7A," teacher's name WANTS YOU TO HIT
THE SPOT'EA('H. ITM.E HEArl'THE.WORJ .COAT. REMEP, HOW YOU
HIT THE SPOT:

OK. WHAT ARE YOU SUPPOSED Tp DO:

(Encounai4e for Nhat's r-:.v plan", af necessar:: 1.efore startir4

Coat-3 As.sociation List. Record child's errors on appr6priate.
Recordim: Sheet:),

THIS TIME, DO NE)T HIT ON COAT BUT. DO ON ANY. OTHER WORD THAT
NAMES SOMETHING THAT BOYS OR (:;IRLS (1!': WEAR. ,TRY.T) :THINK OF
WOAS YOU MIGHT HA'VE TO HIT ON., (Do ndt ask child t(3 verbaliie
his ideas, but Vait'for.standiard cue questic.Ins.
Coat 3 AssociAtiOn.List:)

. R

e-
r-.7.

.



Child:

Teaqher:

Teacter:

59

(If child fails to respond on dress consistently, call error to
his attention and repeat second part of Osk.)

THIS TIME YOU ARE SUPPOSED TO STRIKE THE SPOT EVERY TIME YOU
HEAR THE WORD LOOK. YOU'LL HAVE TO LISTEN CAREFULLY BECAUSE
SOME OTHER WORDS SOUND A LCT LIKE LOOK. WHAT PLAN WILL HELP
YOU REMEMBER WHAT WORD TO STRIKE THE SPOT ON?

Child:

Teacher: (Play Look - 3 Auditory Association List.)

Child:

Teacher:

Child:

Teacher:

Teache

Child:

-Teacher":

Child:

THIS TIME DO NOT HIT ON LOOK. DO HIT ON ANY OTHER WORD THAT
TELLS SOMETHING WE DO WITH OUR EYES. LET'S THINK OF SOME .

DIFFERENT THINGS WE CAN DO WITH OUR EYES. WHAT'S ONE THING YOU ed=>
MIGHT HAVE TO STRIKE THE SPOT ON?

WE.CAN (repeat child's response) WITH OUR EiES. WHAT'S SOME-
THING DIFFERENT WE CAN DO? (Repeat thus until child includes
stare, peel, iglu.. Help him as necessary.)

DO YOU REMEMBER WHAT YOUR PROBLEM.IS THIS TIME?

a

Replay.Lonk - 3 Auditory Association List.)

4.

r.

Teacher: (Following self-evaluation by .child, i-e. "How did I do?", ask)
HOW DOES THAT MAKE YOU tEEL?

- Child:

Teacher:

Child:
-

DID PLANNING AMEAD.(i.e.'iredicting poslible-stlmulus words)
, -HELP YOU ON THIS PROBLEM?

j

k

Note.: fgecord on liaster Sheet tasks independent child coMpletes;:'
!-Fithro hete on introduce-at least one Audltory Assoc'laion 04,

eafth Week.

* *
: . .

.

:1 4
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DAY 12
1

1 Inductive Reasoning

,
Inductive Reasoning is a cOmplex auditory-task

requiring 'the children tothink quietly to review.the

-
problem and to consider many alternati.ves beor r.e

'42.)

. .

sponding., If they react too quickly'they claY'ove'rrook.;',
_

a distinguishing clue. More.vlus..ive clues at'e presented

as the children become adept, at reca1ling,aa4 wor.kin'g

with a string of clues. This task,miglit.Ye consi,dere

a sophisticated following directicins task. .

have the children come skrice Dav?

. 7rig7 .

A :partner maze ittrodc..e..s. the'cor-dDetit.idn 'azid

-

/ :

.* 1

.

:elements so common in_ cLasz.beim, wotic: -: Dea.jg.A., 1,,,i.t11.. ,
q, i : .. 1

sp.untan
- . . .

contingent frusLr'ation

soCial situ iaton..

,

rravides:a

1:



1 INDUCTIVE MASONING

Teacher: LET'S PUT' ON OUR DETECTIVE HATS TODAY. (Pretena. t
hat.) WHAT DOES A DETECTIVE.DO?

Children:

Teacher: YES, A DETECTIVE TRIES TO FIND CLUES SO HE CAN SOLVE A
Teacher's name GAVE US THREE CLUES AND SHE WANTS US T

.THE PROBLEM. LET ME SHOW YOU HOW A DETECTIVE WOULD S
DON'T-HELP ME AND I'LL TRY TO SOLVE IT MYSELF. .Tea
WANTS' TO KNCI'W WHAT IS ROUND, WHITE AND COLD?

,Teacher:

OK; WHAT IS MY PROBLEM?

. I° HAVE 'TO FIGURE OUT WHAT IS ROUND

Q. ifelow CAN 1130 IT?

WHITE AND

A. 1.1-LL HAVE TO FIGURE OUT SOME THINGS THAT ARE R
OR COLD. I'LL PROVE MY ANSWERNPA'S 'ALL THREks,_

cOULD
ISN'T COLD
BE WIND&
WORKING ,228
TViErVIR.1

vt EA

IT BE?'. A BALL IS ROUIt AND ,CQULD 'BE WHITE.'
USUALLY-. PROBABLY Nal A BALL: A ria

uLp.j.E. W ITE, BUT USUALLY ISN'T COLD:::::-
CAUS , SO OF THE .CLUES AREN'T' ALWAYS

oikwHAtilIS WHITE"AND COLD FIRST,`,-i,
WHITE 4N1) .,C0LD, BUT IT ISN

SNC44 ,INTO- A SNOWBALL IT'S WHIT4Ybi.tpACK
'ZHAT 1.11SIT IT': ' sNow4A.u. A SNCFei

kkg.TE;, ArakCOLD.

.e
s 'TU.ING, OtT LciOD, EALLY LPED ME:. I BIDIVt E.- ANY WRONG

*GUESSf S I -DID- A 1iARD .PROBLIM. THAT MAKES_ Mi FEEL GOOD.

AiR ti TA vE
3

OK WOU TAKE NS BE NG, E D E I .
YOU TAD& OUT LOUD

, CAN
A44.THOE.C1414

TONKING uF..
oui

..; 5
DETECTIVE
GROCERIE

2.-(liont- to c* yi
quOeL.incld)tiOn of

'
'-

qnTE YOU teacher ' s
. OUT JUST..uxAT

'OUT IF HE 'WANTS-

°
WHAT IS. BROWN, IS

WHAT ' S THE"' FIRST,
re #1.to initiaté v

cue .940tion.#2.)
. -

E OF PIPER AND fg USED
STIO N YOU Ask YOURSELF?:
lizations.

. AboWli of Inductive Reasoning problemS as seems app_ro-
..pFi*Xetcril n's leifels. Record responses uaing.
imati417,e'W7rectording form under Day 1 presentation. -Regd.

.'clirldteeto "pfove"- their answers each time before you .kc
thej TOsii0sed. Ask other children if they accept the .antwer.

; , 4
4 .;
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If child errs., inqiiire about his response in terms of the clue
it does not fit.)

Teacher: ARE WE GOOD DETECTIVES?

Children:

Teacher: HOW DOES THAT MAKE YOU FEEL?

Children:

Teacher: WE'LL TRY MORE OF. THESE ON ANOTH'ER.DAY.

Teacher: WHOSE TURN IS'IT TO BE THE GOOD LISTENER TODAY?

Children:

6.>

Teacher: (To other child,) YOU MAY WORK AT YOUR OWN TABLE TODAY. CHOOSE
A PROBLEM FROM THE DETECTIVE FOLDER OR THE TRAIL FOLDER. WHAT
TWO PICTURES ONLY SHOULD YOU COLOR IF.YOU CHOOSE A DETECTIVE
PROBLEM?

Child:
'76 .

Teacher: GOOD. DO YOU HAVE A PLAN FOR FINDING A TRAIL? (Provfde co-lored

Rencils no erasers at work table.)

Te4cher:

,

Teacher:

Ctiildren:

(To "Listening" child, present same COAT, LOOK sequence from
Day 11.)

\I

'

(Bring children back together foriPartner Maze, "Who Will Get ,to
Mars First?".) THE LAST THING TODAY IS A MAZE YOU WILL DO

44:7-TOGETHR. A MAZE IS THE SAME KIND OF PROBLEM AS A TRAIL. (Give,:

maze copies.) AT BLAST OFF EACH OF YOU MUST GUIDE YOUR.
ROCKET BETWEEN.THE STARS TO GET TO MARS. IF YOU BUMP INTO A STAR
YOU MUST GO BACK AND START AGAIN. (Turn papers over and wait
for pre-merbalization.

4.,;ote: Record on Master Sheet tasks inclepenent child completes.



INDUCTIVE REASONING QUESTIONS

EASY

1. WHAT IS BROWN, IS MADE OF PAPER, AND IS USED TO CARRY
GROCERIES? (bag)

2. ',WHAT IS ROUND, MADE OF RUBBER, AND BOUNCES? (ball)

3.' WHAT IS ROIIND, FLOATS? IN THE AIR, AND CAN BE POPPED
BY A PIN? ()allaon)

4. WHAT IS LONG, IS MADE-OF WOOD, AND IS USED TO HIT
BASEBALLS? (hat)

5. WEAT IS YELLOW, GROWS ON TREES,AND IS EATEN BY MONKEYS?
(banana)

63

6. WHAT IS STRIPED YELLOW, BUZZES, AND.STINGS? bee)

7. WHAT HAS TWO WHEELS, A SEAT, AND CAN BE RIDDEN? (bicycle)

8. WHAT HAS.A BEAK, FEATHERS, AND SINGS? (bird)

9. WHAT IS FURRY, HAS LONG EARS, AND HOPS? (rabbit)

10. WHAT IS BIG, YELLOW, AND TAKES SOME CHILDREN TO SCHOOL? (bus)

11. WHAT IS ROUND:HA* HANDS, AND GOES TICK, TOCK? (clock)

12. WHAT IS BIG, GRAY, AND HAS A LONG TRUNK? (elephant)

13, WHAT GOES IN A sokwL, IS CRUNCHY, AND IS EATEN FOR BREAKFAST?
(cereal)

14. WHAT IS BIG., HAS MANY ROOMS, AND IS A PLACE TO LEARN* (school)

15. WHAT IS WHITE, CAN BE POURED, AND IS A FOOD TO.DRINK? (milk)

16. WHAT IS BIG, RUNS ON A TRACK, AND HAS A WHISTLE'? (train)

17. WHAT IS MADE OF METAL, HAS POINTS, AND IS USED FOR EATING?
(fork)

.18. WHAT IS KNITTED, WORN IN WINTER, AND KEEPS HANDS WARM?
(mittehs; gloves)

19, WHAT IS GLASS OR PLASTIC, HAS A RUBBER TOP, AND HOLDS A
BABY'S DRINK? (baby battle)

204 WHAT,I'S GREEV, GROWS IN SUMMER, AND COVERS A YARD? (grass)



EASY/INTERMEDIATE

1. WHAT IS LONG, IS.USUALLY MADE OF.U.ATHER, AND IS WO#V
AROUND YOUR WAIST? (belt)

'WHAT IS SQUAltE, HAS PAGES, AND TELLS A STORY? (b,ctok)

3. WHAT IS MADE-OF BRICK, IS or; THE ROOF OF A. HOUSE, AND
HAS SMOKE INSIDE IT? (chimney)

4.- WHAT HAS A HANDLE, A,HEAD, AND POUNDS NAILS? -(Wammer)

5. WHAT IS ROUND, S-OMETIMES MADE ;OF" METAL, AND HoLn SCRAPS?
(wastebasket)

:..

6. WHAT COMES IN A BOX-, HAS MANY COLORS, ANDMARKS ON PAPER?
(crayons, pencils)

.

7. WHAT IS TALL, HAS MANY STEPS, A:\iD IS liSINW:k PALNTER?
(ladder)

8. WHAT IS DRIVEN, :,1AKES A LOT OF NOISE, 'AND HAS CANS DUMPED,
INTO'IT? .(gabage/trash truck)

9. WHAT',IS SLANTED, SLIPPERY, AND IS FOUND'ON A PI.A`IGROUt:D3
'(slide)

1.0. WHAT CAN BE LOOKED THROUGH, BROKEN, AND IS 1T HE WALL OF
A HOUSE. QR A BUILDING?. (win'dow

INTERMDIATE . - ,

I WHAT IS ROUND, RED'ON THE OUTS'DE, AD SWEET?-
(apple, candy)

WHAT IS BIG,. FURRY, AND LIKES.HONEY? ..(bear)

3. WHAT TRAVELS IN WATER, hAS A-SAIL, AND-IS PUSHED BY THE
WIND? (boatl

4. Wi-LAT IS WORN ON YOUR FEET; IS MADE ONLY OF RUBBER,. AND
KEEPS FEET DRY AND WARM?I (boots)

5. WHAT IS,LONG, BRISTLY ON THE END, AND IS USEDtff CLEAN
I'f-CE FLOOR? (btoor0

WHAT IS SQUAR.E., HAS BARS ALL AROUND:IT:, A!:D <EPS IN
WILD ANIMALS? (s'age)

* 7. -WHAI".IS, SQUARE, WOODEN, AND IS .WHEV'A'STUDERT SITS IN
CLASS? (desk, chair)

8 WHAT IS CLQTHING, S WORN ON A FOOT; AND IS MADE ONLY
OF CLOTH? (sock)

64
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9. WHAT IS STRAIGHT, HAS NUMBERS AND LINES ON IT,"ANt IS
4USED TO,MEASURE? (ruler,-ya'.rdstick)

10. WHAT HOLDS MONEY AND SMALL CARDS, AND IS CARRIED IN A
MAN'S POCKET? billfold)

11. WHAT HAS MANY STAMPS", IS A BUILDING,AND HAS MANY LETTERS?
(post office)

12. WHAT Ig 4 PERSON WHO HELPS MANYOTHER PEOPLE, AND WHO
GROWS°FOOD? (f.armer)

13. WHAT IS A PIECE OF FURNIT E

CUR (rocking.chsir)
IN, AND HAS

14. WHAT-GROWS, HAS AN ORANGE ROOT, AND IS EATEN BY RABBITS?
(carrot),

DIFFICULT

%

1. WHAT IS POINTED AT ONE END, HAS'FEATHERS, AND WAS USED'
'ITO KILL BUFFALO LONG AGO? (arrow)

'1 WHAT IS LONG, IS MADE OF METAL, AND °HELPS MAKE A CLEAR .

TV PICTURE? (antenna, aerial)

3. !- WHAT' IS SMALL,-RED, AND BUILDS HILLS OF4CD? (ant)
n

4. WHAT IS ,LONG, AND WIDE, AND CROSSES ABOVE A RIVER (badge)

5. OF :A. it'''':'WHA.T IS SMALL, ROOD, AND IS FOAD ON THE FRONT
MAN'S SHIRT? (b4ttons) .

..

41.0m
. -

6. WHAT IS LONG, WOODEN, AND'IS USED BY'AN OLD MAN 'DO HELP
. w

A

1HIM WALK? (cane) A

w

7. WHAT IS GREA44, HOPS:AND.CROAKS? (frog;
/ ,

13. WHAT IS A TOOL, rs STRAIGHT-WITH A HANDLE, AND TURNS
.:. A SMALL ?PIECE OF METAL INTO A HOLE

_ .(screwdriver)
' 4

f9.. 'WHAT HAS COtOR, IS LIQUID, AND CAN BE PUT'ON PAPER OR
WALLS? (paint)

WHAT HAS Ef.LEGS, CRAW1yANYWHERE, AND"SCARED MISS MUFFET?
(sp.ider) ,

ii
.

.

,.. lilt' t.KAT IS MADE OF..PAPER'-' USED AT MEALS', AND CLEANS HANDS
A.NIY-FACES? ' .(napkin)

.

ATTACHED, .ii-lib CAN HAVE-12. WHAT FLIES IN THE- AIR, HAS'e.. STRING
MANY SHAPES? (kite, ba11e40)
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66
INDUCTIVE REASONING ..RECORDING FORM

Directions:

Scho'ol

Record child's initials for each correct answer und6r
appropriate day .of presentation. 1.,,ist initials with
guesse4- words as-errors under apprWriate -day of
presentation.

5,
2

Date

EASY
.11

Day 1

Corr. Guess
Dav 2 ..- Day

Corr. Guess Corr.
3 Day4

Gues.s Corr. Guess

1. Paper bag'
T

!

i

77 T
t

1

.

') ball .

..1.

I

.

.

3. balloon .
1

.

4. bat
.

.

1

.
.

.

,

. .

5.

,

banana

_1_ 4--
.

I

.

o. bee

.
.

,

. .

t

1 >
.

,

bicycle
1

S. bird c

-..

...L._.

--.

,

.
.

rabbit

10. Vs

11. clocW

. elephant

13. cereal 711

14. school

711.1.k

4
train I.

-.17.4fork

1. mitten,e-.

1. b'aby botjle
P

20. g_ras's

4



Names

INDUCTIVE REASONING RECOAING FORM

,School -

67

Date
Day 1 Day.2p,. Day. 3 .. Day5 4.EASY/INTERMDIATFSS Corr. Guess COir..Guels'.CorT.ItCuckas Corr. GueSs.

.

1 .1..
1. belt

1

t

1 --
.,

2. "'book ,

1

.

L
.

, ...
,3. 'chimney .

.

...,
,

4. .hammer
1

1
-,

1

,5. wastebasket
...

.

,
.

I .6. crayons,pencils

7. ladder
i

o,

.
.8. garbage truck .

.
,

..
t.

I.

9. 'slide.

10. window
,

_.

INT1DIATE
1 .1 -

.

...o
.I. pla, candy_

1:
.

1

..2.- bear
.

.4, -,-.1,-: :A :. ..
0

Z. 0
40,

3. sailboat
...-.

'4 --.: .
. - .

, ,,s .4. boots .

---W.% r - ,
.

fl, -.ir5. broom
,

v
6.. cage -

,

1
, ..

,.
1 1

.. .

.task, rhair
_

_..
.

8. iOck
1

rerler," ' . I.
. -.

yardsyick: , ,
.

1wallt,-. .'. .

.

.

.

10:_billfold ,
. '

1
- . `Pr 14 ..post office,

.
.

11. mailbO
.

x
I

I. .
1

i
......i

.

, .

12. faTmex 1
.,.

s`. ...,
.13 roCking chafr

- 14...

1 .-.r, .
,14_ carrot

I

. q
..-.,
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INDUCTIVE REASONING RECORDING -FORM

ScNoor
.

.

68

. .

Date

. ,
, r

J/
-

- . Day 1

DIFFICULT orr. .Guess
Day 2

'Corr. Gt.thess

(
Day 3 Day 4

Corr. Guess ()Jr. G

....- t .,.. e.....°,7--.-
.',..t'

.. .

4., ....(.,... ..,
. .,ant'e tf n t , ag r i.a I.

I

.

..
r:.

.,

ant 4... .. ,.....
.

, ..._ I

di.W

: .

....7

,, ..7r
. ,

..

r
: ,-... 4..

4" 1; :); 4.

.

... . 4;Y
'611i:tons

' 4 4
.

..

,. .,.. ,
. ......

1 '' ' 4

.
..,.-
. .

,..N..
4

.+-

.1

I

.6..!
-:.

.c ari.e 4 J

7. freg
......,.* I.: ..,_',011,,i.

...e;c0......i"'
., .

L. .

-g.'.
.....

s -ci-ewdriver. .
1

. ,

. i

9. paint
.

1

,

.
I

10:
.

's pider I

i
i.- .

/
11.

"
napkin I

. '.
.

___...-
.

10
" '

1...,...
,.

.

,

4

41+,



.
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4,

DAY. 13

'Sncial #7:

.4

41.

4 4'
,'The Fairness lesson reqntves.the children to

; .

1.
ivaluate the jnstice^ of an act ln a .picttied situation

and to develop alternatives for unfair ects.

2 We try to 'elicit in these small:Sessions behaViors

it. similar to those that occur 'in a crowded cldssrnom.

0

000fiering a puppet to one child %.0.11-)undoubtdly provoke

a negative response from the other child.- This negative

behavinr can be.handled using the tandard social phrases:

"Would it bLe fair:,-..;.." "HoW do you make us

'--11

_ _ . . .
,

it .a good idea...," "What's d dif_fe-ren-t- thing you epiiild

do...," ox "What---tiiht%appen next'?".

etrt

) .

lb

V'

'11/

4..



!";;,";;,

1

4zt.

DAY:13

Te'acker:.

Teacher:
-
.t

Children:

Teacher:

Children:

Teacher:

Children:

Teacher:

Children:

Teacher:

Children:

...Teacher:

:Child:,

4*.

TeaCher:

Teacher:

Children:

a 4

:SOCIAL Fairness Ose monnted Rosenzweig P-F pictures 6d
Dragon & Welf puppets 00

4

TODAY WE ARE GOINPG-TO TALf(fABOWr FAIRNESS. LET'S LOOK AT THIS
PICTURE. (Show RU #1 scobter.)

THIS BOY TOOK THE GIRL'S $COOTER AWAY FROM HER. WAS THAT A
FAIR THING FOR HIM TO DO?

WHY NUT"!

WHAI IS THE PROBLEM? WHAT DOES THE BOy WANT TO DO?,

a

4,4

WHAT couLD HE SAY OR DO THAT WOULD BE FAII: SO HE CAN RIDE THE
SCOOTER?

Wilt WOULD THAT BE FAIR? 'a

HOW DOES TflE GIRL FEEL,, least v.erbal

q.

LET'S.PRET,END THAT ne child's name HAS WALLY (hand Wolf pupp.et
to less demaning -child. This action will,no doubt provoke a
spontaneous-soCial situation thaptuldbe dealt with.) AND.
I HAVE,DILLY. YOU HAVE TH;S TOt al,T DILLY WANTS. .S0 DILLY
GRABS. IT.: (Use Dilly togr.4b at Wally.)s.IS.THAT,FAIR?.

Iv

j

TeaCher:.40,WflY NOT?.

?tdren:,

.Teacer: WHAT DOES D.IL Y WANT?.,

L!...
-)

t-



7 1

Children:

ircher: (Hand Dilly'te non-involved child.)
, TELL-DILLY SOME-

THING HE COULD DO OR SA'Y TO°WALLY THAT WOULD BE FAIR.

Child:

.4Teacher: (Put puppets away.) LET'S LooK AT ANOTHER P4CTURE. (*ow RPF
#2 - boys with toy soldiers.) PiETEND THIS BOYPETEI'HAS
FOUR SOLDIERS AND THIS BOY, JACK, HAS TWO SOLDIERS AND A CANNON.
JiRETEND THAT PET4R WANTS THE CANNON. IS IT FAIR FOR firm TO TAKE
' IT AWAY FROM THE OTHER BOY?

Children: .

' '

Teacher: (If no attAfen) , WHAT DOES PETER WANT?

...-1
.Child: . .

Teacher: WHAT\ WOULD IV A FAIR THING HE COULD DO OR SAY?

Children:

Teacher:

Children:

Teacher;

Childreri:

(Show,RPF:#3.- father buying doll'for girl.) ATHER SAYS,
ISALLY'LL klYTHAT DOLL FOR YOU SINCE YOU W E MY.HELPER
TODAY.'\,IS THAT A FAIRTHING.FOR FATHER TO AY?,

\') .

\

(If yes) WHY? (If ,child.Saye. 1.0.1.Snot faplisk WHy? and*.
WHAT WOULD BE A FAIR *MING FOO*TO SAWRA?)

,.
.

.

Tea,cher: HOW'DOES SALLY PEEL WHEN F.ATIOR BUYS-VERi THE 'kis\I

Children:

' Teacher: HOW DOES FATHER FEEL WHE1EMAKES 'SALLY (HAPPY)?

b,

Teache liOca RPF.#4. -4ittle girl w,ith ball .rUns to. Mother.) THE'BIC
7GiRVWAS PLAYING WITH THE BALL WHEN HER LITTLE SISTER TOOK IT..'*Z°
AND RAN TO MOTHER. MOTHER SAYS,...!LET HER FLAY WITH rr BECAbSE
SHE .IS LITTLE'. ,rs THAT A FAIR THING FOR MOTHER TO SAYT (If
Children are still' distractedby'presence of puPpets, address
'them through, puppets, to answer the questions, i.e. WALLki.IS
THAT A FAIR THING"FORMOTHER TO SAY?).

Children.

pg,

Teache : (If no) Wtly 1$9,T?

t

. 4 .



= 1

Children

;Teacher: WHAT WOULD BE AlFAIR THINC FOR MOTHER TO SAY?

=Chil/firen:

72

. -
-.0
A .

. Teacher: (Show RPF #.5&girl on swing. Point to girl On sWiing,) 'I'M
GOIk TO 1:E§FTHE SWING ALL AFTEVOON.' IS THAT A FAIR'THING
FOR LOUISE TO SAY?- , ", '

.0.- ''

Children:

;

Teacher: SHOW DOES:HER PRIEND FEW'

lo

,.ChiLdren:

0

Teacher: WHAT IS SOMETHINc,' DIFFERENT LOUTS6CO'ULD'SAY OR DO THAT.WOULD
BE FAIR?

A7.

e

Teacher: HOW WOULD HER FRIEND' FEEL IF LOUISE'repeat one child's response)?:.
4

*Children: .

P .
4. #

Teat.her: LET'S LOOK AT THE 'LAST PTC11W. (Show RPF "6 -. b,!,'S srciaing.
apples.) TliES 3 BOYS WERE STE*ING APPIA4BUT4W.TY0JIM GOT
CAUCHT. TS IT FAIR FOR .1B1 BLAKE TO ToUNISH .113,7

'1

Children:

Tacher:

Teacher:

Children

Teacher:

Children:

4
1

(If no) 'Tglitiq WOULD BE FAIR A
(If yes) WHY IS!'iT FkIR FOR' HIM TCPUNISU.JIM?

04

. ,

HOW DOES MR. hr4AKE FEEL? ikk

itt

.4

0

4
.

HE MIGHT'FEEL3(releat ctild't response). WHY?
4'

.0;

INDUCTIVE REASONING

Teacher: REMEMBER4YESTERDAY I GAVE YOU THRT1 CLUES TO HELP YOU FIGURFOUT
SOMETHING. teacher's 'flame WAS THINKING .0F? r

Teacher: WHAT RAT DO WE PUT ON,(mimic snugglifig into'8etectiq hat) 'IT/
2 HELP us SOLVE teaCher's name'sPROBLDMS (Help chitdren recall

word ''deteative".)

,
a



Children:,

7 3

Teacher: YES., A DETECTIVE CHECKS OUT C4UES TO, HELP HIM SOLVE A PROBLEM:
GIVE YOU THREE CLUES., WHAT IS VOUR PliAN TO FIGURE OUT

WHAT teacher's rime IS THINKING OP .
7

Children:

Teacher: (Present at least three Eas, items and filen move°/ailikt I for 4
four more items,as is appropriate toeach child'i,"perfotMA:rapt,oto,,
leVel. Require child lo prove only t at easSioaci eaW :1-trx

intermediate lev.els and i4n event of err . Ask other 'child
judge theyanswer. Record responses on Inductive Reasoning
Recording Form ftom Day l24 jinder Day 2. dolumn. IndiOate daie
'of presentation at top of column.)

st4
-

Teacher: (Show Red Riding liciod maze.) LET.'S TRY A TRALS
WORD FOR TRA4? .-.

MAZES:,

Children:

Teacher: I PLANNED A WAY FOR,RED RIDING HOOD TO GETITO:p
HOUSE THE OTHER DAYiWITHOUT GETTING TRAPPEDPArND4W#
ON. ANY FLOWERS. NsID. I REMINDED MYSELF NOT. TFIEIFT;141/

;FROM THE PAPER.. DO YOU REMEMBER MY PLAN?
' "t+;

Children:

IS ANOpER

Teacher:

Children:
_

Teaeh'er:

.
(If children fail to include planq g irom beginning or:. enlirpoi ""e.-

maze, ask) IS IT A GOOD IDEA SOMET'IMES*TO Pthm FR1.401g
END?

, .

YOU MELp. REI? RIDING HOOIS
*maze.)

4t 4 .

me !k7f4ap./
4.* vli

iVe eAc .EN,s1efir.4 a Rsis,Riding Ho
. . . 4

' I

: s.4



..

1.

. .
,

, ,
4 I. -,-, ,.

Since aggressive bbys dki Dr impulsi.vel ;An impev.'soif4l,
a * ..Lognitiv,e, tasks', we would expect.,,5:interpers n 1-45r"oblegi ..,:.

Si't.U-ations to be even more provont.4.,v-e of tvidetlicie. t'se",,'','do, the first thing that comes ta. mind. Shuee' and tpivak,.
f

. have .sh6w,n at aggressive children may
,L'it,the 'abil..it3/.. to think of alterna'ii-ve way.t of .respondinil,

t.h. al4so' iseird.eittrici..n;t':
a

, T u s .. even ..isf they ref rain f rom react4.ng im 14.1siv.ely , their. ,
... I?; .`' "; reipe,rupixe, of :pos's ib le sOlutions m.ar S,til, mit *reit .:.; . 4-

.dti..fity to 'reSpond in, a so c'ill'y ,'a roprikekl!'4` ag,hipgt ., -., ; .:'
6,

pr-ttripup soci,..al lesson5 have, diredted at tent t o, MI6 0 'fi-
* ..lifrids o4 tAh trip. p,eop-le . cons ide r In 'evAluattri gi. in t/tpfs.con'S/-, 4

-..., k.ituation$, Ce; g.:--fee'l:ing's", fairneSs , ikonseptio:nc'es 4. vThe
4.' ' . dt,104'win'g; ,Scci'l -prob 1.e:ms' f r am S,hute and adpitikAle:k. oa re .4'. .

($.

(
es,igned:';o_help t:be :child to exp.and his rePerVire .00$.-ways

kloo.'csope wit4 comm.o.,p interpersonal A i tuat i-ont3,,x0,, cotssig*et '
4.eye4l p.oss.iblr.,O.ns,equences tcr each solut.ioft,;,..Antd:',fi,nlitI'.

4",t0'.61,,allititO ..th. lippfoifriateness of each so lkitlac 6:140egli .1,
;44' aconEtd,e'r,i;ng .t7rferdesir:ab11ity of its conseqt.ences .

'-- ; fit At., 4,..

.? ilvpersOnal problems, each -0t.:Elle
,prbb Leta's, is ,.,presente'd. in the 'Think Aloud", f rario./:t #.,4.. .

r4 o e1ph.a.si,ze Lhe '.iMpb rtanee of develop ing seVb ?at1
at eACh' steo, 5cvea1 ; 1 eSsons de.al on1 tth de'vt nt,
sc1uion s.- and s eye rail. deal only, w i th c on s e uenc-es ob ogre,
the two ate cpmbined:

a

.6 ei.
We suggeSt *. that, a set of th rA16. or f nuif probJL b

pz-eseAted each. '.7eek -in cambinattbn.ith ,.ttie more. dialpIcaull
coillitive tasks-. may determine whi.ch cognitive, tasks;
to include, based oh each child.'s needs. Tie hiid,r ;are more tesponSive to the social situations. if .tf'iey

R,:.'alternatel3 .presented at the beginning of th.e- day!'and a.t the latter f part of a day. .



4 :

SQ4OTTON$ SET.

49-410 and:#11 are all part of a Solilti:o0..s.'

t the Set
ait

1

,...1404eiYyfblem:7'-.11,1X-splutuions. that fOcus onthe

'c)Cepted§rbout-evaluatio#,:. -E.aCh salUtion

.!:'an4,44TV:RecOr4 eadh "idea
,-:

,5ocial-
; ,,,:. lb .1,- 4v :: ik

, ,... ..o$.:

46 .
reis.ponae.categaries - ask:, :tell 5.0vone,

.4v f

g...101,, ...c.

,

0;,Vis4c., uillt., shate, wait - are .introduced;to

7 Ph
V .t-.:3.1A:441fiVrecall:of respOnse repert.Otey:

. ik, , - ,x.Ailw,A r .

.

c 4
e'.'Sodial problem shauld,be::presente4 per day:,..

i'1141.)191444 e:dialogue.prescribed.,fOrcial #8
'',:1::,::", Ot;

&I,q'ileiTalf.zed to pribblem$ #1O and011.

''

;'-...

and #9 should

CAMENDED SOCIAL SET1'

::::.!.
=-3.4 (.:.P p. c i a L. Problem #8 - Boy wants girl t 6 let him feed th0

r ,.. -

.1FY

46ocial Problem #9 , Gitl wantsto sit on Mother's lap:

::.4. .;' : baby is sitting thete now.
:,,.-":::.;::-.'...,-, of.

., .., Soci.al Problem. # - Girl want. to use sdissors that
.. 71;

,

4 : .' .,...

%hamsters.

boy is using.

Social Problem #11 - Friend flies you an airplane in class, but

7(5

4

flying airplanes is against the rules.

0 r

Poy on the playground calls y.ou a ndrile.4

0 r

i3roblem moie responsive to chlldren's

common situations.

A minimum of three Solutions problems should be presented to
4

the children;
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Social #8 (Use Social Development picture, #12 - -Helping Pets) /10

Teacher:. WE HAVE A NEW KIN)OF PROBLEM TODAY. (Show picture kridtoint; to
respective childre. .-) THIS BOY WAN'TS .THE GIRL TO LET HIM FEED.,-
THE HAMSTERS, WHAT DOES HE WANT HER TO DO?

. Child.ren: 11/01

e

teacher: ' MY PROBLEM IS TO THINK OF. SOMETHING HE, CAN DO SO HE CAN GET .A
CHANCE TO FEED THE.HANSTERS. I'LL WRITE DOWN ALL THE TifINGS' I.
THINK OF FOR THE BOY TO DO SO HE C.ETS A CHANGE. 4'

Teacher: YOUR PRORLEM IS TO BF.; COPY CATS. YOU copy iv" THE THINGS
THINK OF FOR THE BOY TO DO. WHAT ARE YOU SUpPOSED TO; DO?

''
Children:

p.

Teacher: Q. OK; WHAT'S MY PROBLEM?*

Teadkr:

A. I AM SUPPOSED TO THINKoy SONETHTN(: THIS
CAN GET .A CHANCE TO FEED .THE HAMSTERS.*

Q. WIIA7T'S MY PLAN7*

,

I;oy CAN DO SO HE

A. I CAN'T TIIM OF A GOOD PLAN., I 'LI, .H':;T -HAVE TO TRY HARD

TO THINK OF LoTS OF DIFFERENT THINGS HE c(rm) DO.

Teacher: OK. ONE THING,FOR ,c;URE,* HE COULD ASK ULR IF HE COULD FEED
THEM.* THAT'S...ONE (List and number all doing responses.)
I NEED TO HINK OF LOTS OF DIFFERENT WAYS THIS BOY.)CAN GET THE
GIRL TO LET HIn FEED THE HAMSTERS.* HE COULD GRAB' THE FOOD Fg91

4pHER AND FAD THEM_ THAVS ANOTHER THING HE COULD DO. NOW I

HAVEvTWO DIFFERENT IDEAS* (shw,./.finers). HE COULD ASK HER OR
HE COULD GRAB THE F006.*

o,

Teacher: LET'S Si'7.E. HE COULD GIVE SOMETHING.* HE COULD GI4 THE.
SOME TOTATO CHIPS IF SHE WILL0LET HIM FEED TH1E HAMSTERg.*

4.

. YEAH, BUT :slAYBE SHE DOESN'T 11,1KE POTATO chtlis.* HIPCO HE 0,

FIND-OUT IF SHE LIKES .POTATO CHIPS?* HE COULD ASK HER:*
.

SUE WOULD NOT. LIKE POTATO CHIPS, WHAT IS sSOMETHING p '5ER 04%
COULD DO TO GET TO FEED THE.HAMSTERS?* HUM, ARE THL AT SdHOOL3*
IF THEY ARE, HE COULD TELLAPE1WEACHER.* ' THAT'S AN
NOW .I'VE GOT FOUR DIFFERENT THINGS THE BOY QOULD DO.
REALLY DOINC' GOOD.*: (Reviewing. List of responses, wp.Y0 -HE COULD
ASK HER,* OR HE COULD GRAB THP AI'm FOOD FROM HER,* OR HE COULD GIVE. .

dlIER SOMETHING SHE LIKES,* OR Me COULD TELL SbMEBODY THE TEACHER.*
-

Teacher:, . I THOUGHT OF LOTS OF DIFFERENT THINGS HE COULD DO.* THXT MADipME
TIRO. ,HOW DID YOU DO? .,

;
Children:

Teacher: YES, YOU WiRE VERY GOOD COlt Cgi'S NOW IT'S YOUR TURN TO THINK

4,



OF'LOTS OF DIF
FEED THE

categorize
give, trade,
social-cue pic
give few respon
show.respective

7 7

ENT THINGS THE $0Y COULD SAY TO GET A CHANCE

MSTERS. (Elicit preliminary verbalization.g. Then
ach of children's respons:es bytype - ask, tell,

rick, hurt, share, wait and present appropriate
re. List and number all?, responses. I children

you might contribute one bt two, but do hots,

cue

Childreq:

Teacher.:

pictures for yout Adeas.).

0

THAT'S HARD.TO THINICOF IOTS OF DIFFERENT IDEAS. HOW DID WE DO?

1

' Childrli:

Teac er: HOWDOES,THAT MA/g YOU FEEL?

Children:

t r--4-

7

N,

aft

t



Review Social #8, then Social #9.

Teacher:

' Children:

Teacher:

Children:

Teucher:

(Use. Social Development picture #12 Hetping Pets, and My
ComMunity picture :W. - A 'Picl,Lic in the ga'rk)

(Show Social Deyelopruent picture i12 -.Helping Pets.)
YESTERDAY WE DID A" NEW KIND OF PROBLEM. ,(Show pictize.

'WHAT. WAS OUR PROBLM7

78

YES WE WORKED HARDp THINK OF LOTS OF DIFFERENT THINGS THIS
BOY COULD DO OR SAY SO HE WOULD GET A.CMANCE TQ FEED THE
HAMSTERS. WHAT IS ONE THING THL BOY C6bLD.DO?

(Repeat children's answer and show appropriate social-cue
pictUre.), THAT'S 04 THING HE 'COULD DQ: HE COULD.(categorize
resPonse.) WHAT IS SOMETHING DIFFERENT THEII0Y. COULIYDO OR SAY?
.(Contanue thus untichildren recall or give new ideas .up to
five Ltsponses. Show social-cue picure for each response
categOry.):.

Children:

Teacher: THESE PICTURES CAN' HELP 11--;. MAKE A PLAN. 'TO, Si.*!ETHINC: WE
WANT, WHAT CAN WE PLAN .TO DO OR SAY? (Point to pictAres to
elitit response categories.) ;

Teacher: (Show My Communitypicture #6 A Picnic in the Park. Put
away social-cue pictures!)

Teacher:

Children:

:teacher:

Children:

.

HERE'.8 A tNEW PROBLEM teadier's name SETT FOR YOU. THIS GIRL .

WANTS',T0- SIT ON HER MOTHER'S LAP. WHAT DOES.THIS GIRL WANT
TO DO?-

e:

AS
y

BUT WHAT'S THE PROBLEM? (WHOCAN:T SHE ITAN HER MOTHER'S
LAP?)

Teacher: A WHAT PLAN WILL HEL1.-Y011 THINK'OF LOTS OF DIFFERENT THINGS TlIE
GIRL COULD DO OR SAY TO CET.WHAT SHE WANTS?

Children:

Teacher:. WfiAT:S ONE IDEA?

Children:
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'Teacher: THAT'S ONE THING ,SHE COULD DO. (List and nlber,all responses.)
SHE COULD .(cate orize res onse b class - sk tell ive hurt,
or tr.ick: -.For any new response category, present appropriate
sOciak7cue:Iiicture.)

'

Teacher: Teacher's name WANTS YON TO:THINK OF LI S,OF.DIFFERENT fDEAS.
THE. GIRL COULD (re eatchildren's first Tes onse), OR'

-

Children:

Teacher: THAT'S ANOTHER.IDEA.. (Oonti e its above, contributing youown
re'sponse Oen children'are imited.) 4

(Note..: If .childm egi:4 'Co enumerate, ,Le. giving a9mething -
.

,

"give himande-,'"give him ice-cream", "gi,,ye him potato
ichipA" saIVTNOCE-CREAM_AND.CANDY AND'POTATO CHIPS
ARE.ALL GIVINGAOMETHING. HAT'S AN LDEAL THAT IS
DIF*ENT FROM7WVING SOMETHING? ..

I) . . ,

Proceed as above fOr enumeration of telling someone
"tell hissMOther", "tell his lather".)

0

'

Teacher: (At end of task,) HOW DID YOU DO?

Children:

'I!eacher: DID. YOU TRY HARD TO TH1NX OF LOTS OF DIFFERENT IDEAS?
0

Teacher: HOW DOES THAT MAKE YOU FEEL?

Children:

',R!'
1.V,

a

;,



SOcial #10 v.
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(Use Safety picture #10 Handling Sharp Objects.)

Teacher:

.Chifdren:.

'Teacher: 'WE NEED TO THINK OF. ..1-.; THE DIFFEREN't hINGS THIS GI.R.L COULD .

SAY OR DO SO SHE WILL GETACHANCE TO USE THE ,SCISSORS., WHAT
ARE WE SUPPOSED TO DO?'

(Show Safety picture #10) '6.A.PROB,LEM IN THIS PICTVRE.'
I

THIS GIRL WANTS TO USE THOS 5ORS BUT THE' BOY WON'T LET, HER,
WHAT is THE PROBLEM IN THLS PICTURE?

A

Children:

!'; '
Teacher: WHAT'S OLTR .PLAN FOR TRYING TO GE't SOMETHING WE WANT?

'

Children:

Teacher: (Try to elicit a" few basic categories. OrR PLAN IS TO OASK,,'
GIVE SOETHING , TRICK HIM, HURT HIM, OR TELL SOMEONE, etc.)
'WHAT'S ONE \THING THE GIRL COULD DO ;To GT A 'CILCE TO USE THE

Chi1.(11ren:

SC I SSoRS?

,!
r . 1

Teacher: THAT '-; ONE, IDEA. SHE COULD (rep6at chi IdrQn'3 res12n:i) ,

. .

1.,ist and rulinher al 1 responses . ) WHAT' S SOMETII1N(; DI FFE1ZEN1
:. SHE COULD DO OR SAY.TO GET TO llSE THE SCISSoRS:

Children':"

Teacher:, NOW WE HAVE .Two IDEAS GOULD OR SHL
OF LOTS OF DTFFER ENT THINqS THE GIRL COULD SAY OR

DO SO SHE CAN USE THE SCISSORS.. (Continue as on Social :;';i and

Teacher: iWheri children *i.7. all solutions a ,ilable to them, point to
. .

4.,cue.'picture. 4 to elicit silf-evalrytin question.)
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. r

Social #11'- Friend flies you an airplane in..class, butbflyinvairplanes

.
is against the rules. A

6

Teacher:. TObAY teacher's name GAVE US A NEW PROBLEM: LET'S PRETEND A

FRIEND. FLIES YOU A PAPER AIRPLANE INt-CLASS, BUT FLYING AIRPLANES,

IS VAINST THE, RULES: WHAT IS THE PhBbEM?

Chifdren:

. .(teacher': - WE, ARE SUPPOSED TO THINe4 LOTS OF DIFFERENT THINGS YOU COULD

TO OR SAY IF OUR FRIEND FLIES YOU AN -ATRPIANE IN CLAS.S.
WHAT'S Y PIAN?

Children:

Teacher; WHAT'S ONE IDEA? °N.

Children: .11

6

. 6

Teacher: (Continue with social questioning as on previOus lessons. When,

children give. all solutions availaOte to Oath, point to slie
picture #4 to elicit self-evaluaton qetestion.)

Children:

Teacher: LOOK AT ALL .THE DIFFERENT IDEAS YOU THOUGHT OF titAT YOU.COULD

DO OR SAY, ,

..44

c;-46'.

IRK'
01.,1

a.

.I
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CONSEQUENCES,SET

c.5 8 2

Social #12, #13, #14 an'd 15 are all'part of a.Consequences,.

Set. The i tent of tY4s Set is..td extend the Solutions Set to

?
include prdiction of poss.ible t'ongequences to prdp:osed golutions.

to a prob em.

.A r -exploration

co nsequence problem.

rau Itiple solut,ioms Lo'a

.,

of People',s feelingiis Tre* :the ftrstA-

r;

Them, the children are ag.W$ked for
. 14

* t,:4.rob1em. At the 't aeuet's ais-
,

cretion, a chj_ld is asked 'Io.name consewences to, a solution

he ;offe red. It is, re'commendeAthatthe teacher not seek conse-

quences- for more than two solutions

each s'olution ana consequence.

The compl(te dialogug 'p,re.scttbed:

per social pronem. Record

generalized to problems #13,. #1,4, amd #

RECOMMENDED CONSEOUENCES'

Social Prob;km Ni.Ckey wants co play with Lucy

or "Social #12 should be

and child, :() he pushe's Lucy.

SoC al/PriobleM #13 Boy wants Sister/Brother t o look at his

toy truck-, but she/he is watching televis

ocial Problem #14 Boy,wants baby to stop crying.

-Social Problem #15 Your friend chases you in the hall,"-but

running in the'hall!i is against the rules

A minimum of three Consequences problems shouid be presented

to the children.



8 3

Social #12. Re-exploration of feelings and.emotions. (Use snapshots of
child: l) pulling chair out from, another. student, 2) cutting.,
in lunch line, 3) grabbing toy from another student,
4) sharing.candy With three of IOur'children.)

Teacher:- .(Show child pulling chair out from another student. Point to

'fallen child.) HOW DOES THIS CHILD FEEL, -

Children:

Teacher:

Teacher:

Children:

SHE"MIGHT FEEL .(repeat, children'S response ). HopCCAN you TELL?

YES, repeat Children's respdhse). 'CAN WE HEAR HER?

v

Teacher: NO la CAN'T HEAR HER. WHAT HELPS US KNOW SHE ISMAD/SAD?
(Point,to eyes if necessary.)

Children:
C.

H

Teacher: YES, WE CAN SEE HER WITH OUR EYES. (Place picture on table.

Show child cutting in line. Point to chiy behind cutting child.)

HOW DOES THIS CHILD FEEL?

Children:

Teacher: HE MIGHT FEEL . HOW CAN YOU TELL?

.

Children:

Teacher: DOES HE FEEL THE SAME OR DIFFERZNT THAN THISwCHILD FEELS?
(Point to fallen child in previcius picture.)

Children:

Teacher: (Place cutting picture on table and,present child grabbing toy.
Point to child who loat-toy.) HOW DOES Ht FEEL?

Children:

Teacher: HE MIGHT FEEL MAD/SAD. (Point to ttacker. ) HOW DOES HE FEEL

SINCE HE MADE HIS FRIEND FEEL

Children:

Teacher: HOW CAN YOU TELL?

Child4ren:

Teacher: ,
(Place grabbing. picture on table and present sI-arin picture.

Point to one child who receives candy.) HCW DOES S1E FEEL?



4 .

Children:
.

6
.Teacher: HOW CAN'YOU IELL?,

8 4

chIldren:

Teacher:,.1, (Pa,int to child who was leftout.f nom DOES HIS CHILD FEEL?
. .

.-
Children:.

Y6ac.her:

Children:

Teachei':.

Chi'ldren:

Teacher:.

Children:

Teacher.:

Children:

'Teacher.:

Children:

Teacher:

Mickey:,

TeaCher:

S1t8' MI G,HT FEEL . HOW CAN YOU TELL?'

of candy.) HIMCDOES SHE FEE

/ . .

r"..' I

SHE MIGIIT FEEL' WHY MIGHT SHE.1 FEEL

cr

-(Place picture on table. oint, to attacker in first pictureland
giver in last piciLre.) DO.THESE TWO CHIIDREN FEEL THE SAME.WAY
OR NOT THE SAME Wi'?

(Pursue children'Sresponse with,) HOW DO THEY FkEL? and
WHY DO THEY FEEL THAT WAY?

V''

(Present a face puppet to each.a.ild. 'keyo io given

'a.pretend truck Keep one face pupRet--Lucy.) LET I S PRETEND
ANDY/ANDX,EA AND LUCY ARE PLAYING TOGETHE,' MICKEY SEES ,US'AND
WANTS US TO LET Hin PLAY WITH US. MICKEY;WHAT DO YOU WANT?

SO- LET'S PRETEND MICKEY PUSHES LUCY. 'THAT'S ONE THTNG MICKEY .v
CAN DO. THAT'S ffuRTING IUCY. (Show 'resPective social-cue

picture.) I'M GOING TO WRITP. THAT OVER HERE. (Write it on the
left side of qiehMiddle line on back of badly EvaluatFon form.)'

Teacher: NOW LISTEN 'CAREFULLY. OUR PROBLEM IS TO THINK OF WHAT MIGHT .

HAPPEN NEkT IF MICKEY PUSHES LUCY. _

Teacher: WHAT IS OUR PROI3LEM?

t
Chi/dren:

Teacher: Q. WHAT's" OUR VLAN?

A. I KNCW A PLAN, FiR THIS PROBLEM. ME/CAN THINK OF WHiT LUCY
MIGHT DO NEXT'.4THEN WE CAN THINK F ALL THE THLS LUCY
MIGHT SAY AFTEWMICKEy PUSHES HER.

. :I

,..,

. 'i
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1

Teacher: OK. WHAT'S-ONE THING THAT MIGHT HAPPEN NEXT IF MICKE PUSHES
LUCY?

Children:

Teacher: (Record each consequence.response to ihe right of fine on paper.)
A

CONSEQUEKCESSOLUTIONS,

Micke; pushes Lucy: (Children's conseque&e.).
Lucy might cry.

Teacher: OR IF MICKEY PUSHES HER, LUCY MIGHT CRY. (Record second ,

consequence to right of line and draw arrows from solution,t,o

cqnsequences,while repeating,) IF MICKEY PUSHES LUCY (repeat
children's:consequence) OR SHE MIGHT CRY. WE'RE USING OUR PLAN.'

WE THOUGHT OF WHAT SHE MIGHT DO. OK WHAT COULD 5.1-ELSAY?

Children:

Teacher: (Record third consequence response to right of line and draw

arrow from saution.) OR SHE COULD SAY "IF WE CAN USE YOUR

TRUCK YOU CAN PLAY WITH US." (Record fourth response with

arrow from solution.)

SOLUTIONS CONSEQUENCES

Mickey pushes Lucy (Children's Consequence.)
Lucy' might cry.

(Children's conseqeence.)
wiT74; can use your truck,
yOU can playwith us,"

,Are

Teacher: ',GOOD. WE THOUGHT OF FOUR THINGS THATI,UCY4IGHT DO OR 'my

NEXT IF MICKEY PUSHES HER.

Teacher: (To "Andy/Andrea",) WHAT DOES MICKEY WANT?

Andy:

Teacher: /S IT A GOOD IDEA OR NOT A GOOD IDEA FOR MICKEY TO PUSH LUCY?

Children:

Teacher: WHY IS IT A GOOD IDEA/NOT A GOOD IDEA?

Children:

Teacher: MICKEY COULD,PUSH LUCY. (To "Mickey",) WHAT'S SOMETpING

DIFFERENT YOU COULD DO SO YOU COULD PLAY WITH ANDYANDREA AND

LUCY?

Mickey:

ois

°4



A

!!!t!',i 5'".thg-10 Children:

a

Teacher:

Andy:

" 86

YOU MIGITE (re eat chiles res onse). :(41-low rbspeCtive sbckal-
cue picture. Record solu ion'response to left of line.)
(To "AndY/Andrea",) WHAT UGHT HAPPEN NEXT IF MICKEY ?

.0

Teacher: TH4T'S ONE THINC THAT 'MI HT. HAPPEN ' (Record each conae-
quence rdponse to right with arroi0 Cl'a.--WHAT ELSE MIGHT HAPPEN

thildren:,

NEXT. IF ?

Teacher.: IP (re aat ohildren s s lution), (tepeat0c4nsequenc ne) OR
(repeat consequence two . IS IT A GOOD SWA OR N11 A GOOD
IDEA (re eat children's s'olution)?

;

Te acher: (To "ARdy/Andrea",) Hi MIGHT. Man FiEE IF "(repeat one of
his consequences)? .

Andy:

Teacher: ,(To "Andy",) HOW MIGHT you FEEL IF YOU MAKE MICKEY FEEL GOOD/BAD?

t.

Andy:

Teacher:

Children:

"Teachpr:

Children:

HOW MIGHT MICKEY FEEL IF (releat a differE1A consequence)?
n

q

HOW MI(;HT LUCY FEtL IF SHE MA:KES MI6AY.FEEL SAD/MAD?

0

SOCIAL #13 (Use two finger puppets, Freddie & Allfn
of t.v. and a dra ing.)

r

Teacher:

Fredd ie :

(To Child 2,) YOU B
YOU'RE WATCHING T.V
DRAWING. (To Child

1

A,

with 'A picture,

FREDDIE'S BROTHER i TUR ALICE.
BUT FREDIAE WANTS Y.611 JAK. AT HIS
1,) WHAT IS FREDDIEVR ,EM?

Teacher: YES. YOU WANT ALLO/ALICE TO LOOK AT OUR pRAWING. (To Freddie,)
WHAT'S ONE THING Y U COULD DO OR.SAY TO C,E5T\LLEN/ALICE TO LOOK
AT YOUR DRAWING?

Freddie:

leacher: (Continue eliciti g solutions until ono* lsconducive to generating
consequences. Affter 1isti41g conseqOene0i:as children if that

--solution was a good idea-or not a/good Vea. 'List consequences
for at. least 2 solutions and ask:for evagladation of each of these
solutions.)



SOLUTIONS-MSEQUENCES PAIRING SET

Socisl Problems #16, #17, #I8 and #19 are part of a

.Solutions-ConsequenceS Pairing Set. The inteht of the Set i

to guide the chlldren to think successively of i/"Solution, then

its consequence.

The pairing of each solution with One consequence .proceeds

through.eacti social problem with the childrehclx0sponsible for

independently weighing alt6rnatiVes.

r

The complete .dialOgue prescribed' for Social #16 should be

generalized to problems #17, #18.and #19.

RECO.Mgi;DED SOLUTIONS-CONSEQUENCES. PAIRING SET

Social Problem #16 - In gym you get the old bean bag

J.t.F. the bean bag,toss:

Social Pro6lem #17 - Boy .tries to cut in line in ront

of you St the .drinking.fountain.

Social Pronem #18 - Girl grabs your frl nd's paper;

he tells you to ge/it back.

Social Problem #19 Friend is talking when teaCher gives

directions for math paper.

OR

- aeadher asks a student to pass out work-

books, but he dgesn't do it when shkasks.

A minimum of three.Solutions-Consequences problems should be

presented to the chird.



UNSCHEDULED .MATERIALS

These materials can be .used.to .best advantage in

-

indivi'dual presentations. After the first -ten days of

training, if one child is absent the other Child could

be introduced to any of the following materials. On

oth#r days while one child works independently from

the Trails or petective folders, the teacher can preseRt

anyof ehesedtasks to the other child. In fact, a

setting where one child is woriing closely w.ith the

---tm-achexol-t4m pr.ovides the-condittons for using The

-Cooperation Dialogue.-

For Mazes, Stencils, and Raven tasks present to

ea,ch -child only those items of appropriate difficulty

on which,he can effectively, use his Tfiink.Aloud

strategies. tccuracy is.secondarl to his choice and

use of an appropriate solution method.

1 0
,

89
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THINK ALOUD MAZES 'Firstday presentation

(Only colored pencils without erasers should-be available to
the. chil4ren;)

Teacher: WE HAVE WORKED ON TRAILS WHEN WE CONNECTED NUMBERS AND. WHEN WE
LOOKED AT pICTURES. (Showexamples of pteyiously completed-
mazes-as from Day 10 lesson.) TObAY WE HAVE 4 NEW TRAIL PROBLEM.
(Show TA Maze 1.), I NEED TO GET THIS MOUSE TO.THE CHEESE'DOWN

HERE (point to exit) WITHOUT LIFTING MY PENCIL-FROM-6ff, PAPER.

'Teacher:

T a ler:

. Teacher:

Q. WHAT'S MY PLAN?

A. WHEN I DO A TRAIL, THE PLA:,/ THAT WORKS IS TO.PLAN AHEAD WITH
. MY EYES AND MY FINGER. ON THIS TRAIL I'LL LOOK FQR'OPEN

I.CAN'T GO"THROUGH ANY WALLS, AND I CAN'T LIFT MY
PENCIL FROM THE PAPER.

OK. (Hold pencil beside paper,) ,1, BOTH al, THESE. DOORS ARE
OPEN, BUT I'D GET STUCK IF I WENT THIS WAY/itrace with fini;er
to.dead end), (Pencil in correc,t_Ratil. to Y.)_ .), NOW.WHICH WAY?.
(Finger. .trace north thrOugh firSt,passageway.) NO THIS WAY IS
BLOCKEk (Pencil incarreet pth to cris .) 'LEFT IS A DEAD 0.ND,
SO I HAVE TO.G0 DHIS WAY. (Pencil in correct path to j4-.) .) . .

UM. (Lift penCil.while cogitating.) OOPS.. I'm GOOD AT PLANNING
AHEAD, BUT I FORGOT TO RE4I-D MYSELFJO KEEP MY. PENCIL ON.THE
PAPER., PK. I'SEE HOW TO GET OUT. ,(1cncil to. (!T) .) LET ME
MAKE SURE. (Finger trace options.) '1EP. THIS HAIL ISN'T
BLOCKED.

Q. HOW DID I DO?

A. I.;41.S GOODTAT PLANNING AHEAD WITH :'1Y EYES ANT) FINGER BUT

I'VE''COT TO QUIETLY REMIND MYSELF TO KEEP .MY PE*CIL bN THE
PAPER . ,or-

TeaCher:.; (Give each c hi l TA Maze 2.) YOP.TRY Tilts ONE. YOU ARE TO
START HERE (point to GO) AND GET OUT HERE (point to exit).

f-(Withhofd col'.1Ded penci)s so children do preliminar verbalizing.).

tGhildren: .

Teacher:

Children:

(As time permits, llow chijdren to try up 'to two:TA :!azes st',
the ir own level.. (2i i 1 dren need nct iork o the same maze s
taneous 1 y .

t-

r
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THINK ALOUD MAZES - Further presentations

Teacher: (Model TA Maze 5 in same mannei as.you presented Maze 1. Then
allow children to do 6 alone. Be sure children begin to
recognize where,they fail to plan ahead. Do not pfesent more
than 3 mazes on any one 'day.)

-

Teacher: (whin5y-ciu feel you have reached a difficuit leve l for a child,

do th maze. Be a'frustrated model and ask fo,i children's
help in planning ahead. Mode short-diStanct=planning so children
do not lose sight of what their planning showed them. Dramatize
stopping outside maze Pdoor ways" before turning down a "hall".
On more difficult mazes, ask-if Rlanning from the epd Might help
on hard problems.)

(Note: TA Mazes which you model and those that childien do not
perform perfectly on should be reintroduced as appro-

.priate.)

91

Wt. 'TA MAZE 1 0

a

In modeling procedure, stop at esch numbered
"4.

doorw#y to consider options.
I.

(

A.



RAVEN MATRICES.- First day presentatidn

92

/

(Note:. Before beginning Raven Matrices, instruct hild. Ln the use of
Answer Sheet so that h'e can record-his own responseS.on his
Answer Sheet.)

e Teacher: (Open Raven Book to A1.) SEE. THIS PICTURE (pointing to large

,

upper. figure). IT HAD A PIECE CUT OUT OUT OF IT. (Pointing
to 6 Choices,) ALL OF THESE PIECES ARE THE RIGHT SHAPE, BUT
ONLY ONE PIEtE. liAS,N RIGHT DESIGN. I HAVE TO FIND THE PIECE
THAT WAS CUT OUT. (Cover lower 6choices with Raper.)--

:

Teacher: Q. WHAT IS MY PRORA?
. .

' /

A. I HAVE TO FIND THE PIECE THAll WAS CUT '0U'T OF HERE (potnting .

to blank); ,.
4.

Q WHAT ' S MY PLAN? A
e ,...

. ,

Child:

A. FIRST I'LL DECIDE JUST- WHAT' THE ;.USSINd' PIECE SHOULD 100K
LIKE. '(To child,) WHAT SHOULD' I DO FIRST? ,

V
.

°

1 . THal ,r.LL OOK AT ALL 6' PICTURES-TO st.'IND THE ONE TliAT WILL
LOOK JUS,T RIGHT. (T6 chkild,J),YHAT'S THE SECOND PART OF :',IY
PLAN'?

Child:

Teacher: 6 (With 6 choices still covered. OK. THE. MISSING PIECE WLEL BE rtr
, MOSTLY ',REEN BUT IT WILL RAVE SOME DASHES GOING THROUGH IT.
SOME DASHES (TO ACROSS LiKE THIS (indicflte -.T1th inger) AND SOME

/V,IT)GO UP DOWN. NOW I KNOW, WHhT THE. SSINC, PIEOE SHOULD LOOK
LIKE; OH NO; .I FORaiT THE NEXT PART 'OF Y PLAN? (Th chi ld,)

WILT. YOU HELP ME': WIL T stfonb I DO. NEVI'?
4

)

Child:

A'

Teacher: (Uncover top tow of choices. ).-.. THATAS IT, I NEED TQ: LOOK AT;;LL
j6THE PICTURES TO FINI) THE' 0' THAT LOOKS JUST RICHT. (LoOking

at #l) THIS ISN'T THE, SAME THE BLACK LINES ARE TOO FAT.
(#2). THIS ONE Dots:N/p1' 'HAVE ANY BLAQK LINES SO THAT CAN'T 7

BE IT. (#3) NOPE,,' THIS IS ALL WRONG - IT DOESN'T EVEN HAVEr.ANY
GREEN:s TUncove-t, bottom row choice.s.) (#r) THIS PIECE
dkEEN WITH.BLACK DASEkS.. I THINK THIS I ITN I'LL HOLD Mf
FINGER ON IT .71iILE I kRECK OUT THE OTHER' PfECES. I'M DOING
REALZELL; IAl.....;00KING AT ALL THE .PICT1ES. (#/5) NOPE, THIS
HAS!,4rBIG FAT X. (#6) THIS LOOK RIGHT.. IT'S GREEN AND 'HAS
THOWLINES GOING ACROSS AND UP AND 0048% . (With:fingexs pretend
to place #6 in large figure.) BUT IF I puf THIS OliE IN, THERE'S
'STILL SOME MISSING. SO #i,,-,MUST BE IT. LET ME CHECK. (With

fingers pretend to place in large figure:) Yft, THAT LOOKS
. JUST RIGHT.



Teacher:"

Child: -

9 3

HOW DID

A. I FIGURED OCT A GOOD PLAN. FIRST I DECVED WHAT THE MISSING
PIECE. LOOKS LIKE. (To child,) THEN WHAT DID I DO?

v

Teacher: YES,,THEN I LOOKED AT ALL SIX PICTURES! YCC ARE VERY GOOD AT
DOING PUZZLES. .THIS IS LIKE A PUZZLE. SEE IF THE PLAN WORKS
FOR YOU. (Show child A4.) WHAT IS YOUR PRODLEM7

Teacher: WHAT IS %ME FIRST PART OF YOUR PLAN? (Cover the 6 choices.)

Child:

Teacher: (Encourage child t6go ahey and ecide what the missing piece
. looks like if he doesn't do so 'spontaneously. Then ask,) WHAT

IS THE SECOND PART OF YOUR PLAN? WHAT SHOULD YOU DO NEXT1°

Child:

Teacher:

Childt

Teacher:

(At gpd of task, poinf
enough to provoke self
TELL ME.HOW TO DO THIS
DO?

to cue picture #4 if your look isn't
evaluation.. Turn to A5.) OK. YOU
ONE. (To child,) WHAT AM I.SUPPOSED TO

,

r.

(Have child givVplan.directions but you do the thinkipg otit/

loud.)

Teacher: (Upon completion of A , have child db A6 independentlY.)

as.



RAVEN MATRICES Second rlay presentat,,i.on.

-Teacher: It(Show A6.). DQ YOU REMEMBER. WHAT THIS PROBLEM WAS?
4

Teacher: .W1IAT WAS YOUR PLAN TO HELP YOU'SOLVE THE PROBLEM?,

Child:

. -
Teacher: (Turn to.A7, covering b choices for him.) TRY THIS ONE. SEE '

../IF YOUR PLAN STILL WORKS.-

Child: .10

Teacher: (-If -child is c6Trect with -av I DON'.T.t.SEE .IT

THINK.IT TS. (See itc4itl.cicaii .prov wh his anSwer
is torrect.)

7

Child:

Teacher:

Child:

Teachpr:

. .

Teacher:

Child:

. .
.

. -., .
.

.

(Turn to As, withoutycovering. choices.. Ii .thild omits firft'
.s.tep odetermining wliat the missing piece lo.oksAike., ask):
AREN'T YOU FORGETTING .PART OF YOUR PLA:;?

-

°

(If child errs-, s

.(Explain why. See i

DON'T THINK TIC\T ONFy LOOKS' JUST RIGHT.
eaq find cot-tett choice,)

WOdLD'YOU LIKE TO Do ONF. 1OP E Y YOYRSELF nR WOULD You Fru TO'
TEEL Ni.:,c.1111AT TO D07. (TtIK

4

ther:- (Do Ay according to child's choice.)

-RAVEN NAIRICES F Further presentations

(Note: Finish section A ag you see fit. Ali and Al2 are
partitularly. hard Loichildren. Perhaps if, you care

to attempt them it wo41d bt best to work,it -)ut with

, teaM work.)

Section AB'

;.

'Teacher: 1 Pointing from left to right across top then across.
' ottom °to 'each of three patterns .and space to. be While

cOvering diloices.) YOU SEF.HOW THTS.ONE GOES - THIS AND THIS,
THIS AND WHAT. WILE THIq PIECE LOOK LIKE?
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Teacher:

Teacher:

A

Teacher:

6
9 5

2

IT WILL LOOK JUST'LIKE TA ONE NEXT TO IT.. ri.wIL4 BE YELLOW
WITH 2 YELTAN STRIPES AtROSS'ANIY-2.YEI...LOW STRIPES UP AND DOWN:

GOOD. I'MIUSING kc.PLAN..fIXNOW.WATTHE PIECE WILL LOOK LIKE.
LET -ME SEE WHICH.PIECE:IT'IS. -(Unbover choices.) (#1) NOPE,
THIS ONE,HAS:TWMANY'STRIPESGOING UP AlaybOWN. (#2) THIS LOOKS
A LITTLE LIKEII PUT.JT potsWx HAVE 2 STRIPES AcROSS. (#3) NOPE
NO UP AND-.DOWNNSTRIPES,;,, (#4.) OK..,THIS.ONE IS yguow WITH JUST
THE:.-SAla STRIPES. TWHO40 MY FINGER ON THIS WHILE I,LOOK AT
THE LAST:P.ICTURES. .#.5),14OPE;-TOO MUCH.ORANGE..-(#6)2NO FAY,,
THIS ORANGE IS A DIAMOND, NOT STRIPES. :0K. I GOT,IT." #4 I'LL
WRITE MY ANSWER BY 1 rN"THIS COLUMN:).

0

HOW DID I DO?

I REMEMBERED.MY
WOULD LOOK LIKE

PLAN. FIRST
AND I LOOKED

,

Teacher: - (Turn to AB 2) ,YOU TRY THIS ONE
_

'Child:'

. Teacher:

Child:

Teacher:

Ch4.1d:

-TeitCher:

ANSWER?

(Coyer chaicea.)

*

I FIGURED OUT WHAT THE PICTURE
AT ALL' MY CHOICES. ,

. WHERE WILL YOU MARK YOUR

cIurn. to AB. 3 but doet cover choices. See if child remembers
tb6th:Pnrts of plan.)

(Turn to AB 4 and cover choice-N). OH BOY, THIS ONE LOOKS HARD.
LET'S SEE IF WE'CAN HELP kiwi.' OTHER. (Point to.each piece
left to"right, across top and:across bottom.) THIS AND.THIS,
THIS AND - WHAT WILL.THIS PIECE-LpoK LIKE? .-(Pause so child

can contribute if he is able.)-,

Teacher: LET'S PRETEND WE SQUISH ALL TASE PIECES TOGETHER SO THEY MAKE
ONE PICTURE. OK. WHAT DESIGN WILL THE BLACK LINES MAKE?

Child:

Teacher:

Chiith-

Teacher:-

Child:

OK. liELL iiHAT DOES THE MISSING PIECE LOOK LIKE? THAT'S THE
FIRST PART OF OUR PLAN.

WE KNOW WHAT THE MISSING WECE LOOKS LIKE. NOW WHAT DO WE-DO'
NEXT:

())
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. 4
Teacher: - I'LL CHECK THE FIRST PICTUU. (Reveal #L), YEAH, THIS ONE

LOOKS RIGHT LET ME CHECK.:. (Pretend Arp pick up piece and place
i. -A.

it in space.) WHAT DO YOUTOINK? WILL THAT PIECE FINH THE
PICTURE? :cr

Child:

Teacher: .(Continue as appropriatel to child's choice.) YOU CHECK THE
'NEXT PICTURE. (Proceed alternately through picture choices.)

-Child:

Teacher: (Cue for self-evaluation .and answer if child doesn't offer.)

.Child:

Teacfler: kAllcm child to try AB 5 and 6 independently. Help only with'
verbalivations, not with solution. Accept child's responses.)

Suggestions: Model #9. Choose an incorrect response o
or #11 "if child correctly responds so that ht mu t
defend his answer. Attempt #12 together if you believe
it appropriate: #12 is extremely difficult.

°(Note: Child should be able to attempt items iol Section B
\,,

.

with little prompting. Proceed as far as you see fit
-

but accept vihtever answers child offers.)

7:Cs,
;NA.,



CHILDREN'S PROGRESSIVE MATRICE'S

Answer Sheet

,NAME Date

Ab

* 1 * 1 1

2 2

3 3 3

4 *4 4

*5 5

6 6

7

8 8

9 9 9

10 10 10

11 11 11

12 12 12

Total Total Total

Notes:

*Modeled
1 1 1

Total

;97
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STENCIL DES14-1N. - First day presentation

Teacher: '(Begin laying out 18 colored-stencilS.) Teacher's name GAVE
US A NEW PROBLEM. YOU ARE VERY GOOD AT PUZZLES AND THIS PROBLEM
IS A LOT LIKE A PUZZLE. WE NEED-TO MAKE DESIGNS BY COMBINING
JUST THE RIGHT CARDS FROM HERE. LET ME SHOW YOU HOW IT WORKS.
YOU BE COPY CATS SO YOU LEARN A PLAN FOR SOLVING THIS PROBLEM.

Teacher: (Showing design card #3.)

Q. WHAT IS MY PROBLEM?*

A. I HAVE TO PUT THE CARDS TOGETHER THAT WILL MAKE A DESIGN
THAT LOOKS'JUST LIKE THIS,*

Q. WHAT'S MY PLAN?*

A. I'LL LOOK AT COLOR AND SHAPE.*. FIRST I'LL PICK ALL THE
CARDS OF THE COLORS I,NEED.* LET ME SEE. (Pointing to
respective colors on design card.) 'I NEED BLACK AND WHIM*
(Begin gathering all bl'ack soli& and stencd.1 cards and then
white ones, stockpiling them in front of y.on. Use both
hands to gather cards.) 'I'VE GOT THE RIGHT COLORS.*

Teacher: Q. AM I USING MY PLAN?

Teacher:

A YES. I LOOKED AT THE COLOR.* NOW I'M LOOKING AT THE
SHAPES.* (Sort through white cards.). I DON'T NEED.A
CIRCLE.SHAPE.* I CAN PUT THIS CARD. BACK.* (Replace card in
any posdtion among the unused stencil ciards.). I DON'T.NEED
A DIAMOND SHAPE EITHER.* (Replace dt among unused .stencil
cards.)- A WRITE SQUARF.?* NOPE. (Replace it.) I GUESS
THIS PLAIN WHITE ONE IS, THE ONE I NEED.* IT'S THE ONLY
ONE LEFT.* (Sort through black stLncil cards. Place solid
black card on top of selected White card.) IF I USED, THIS
'BLACK CARD, YOU COULDN'T SEE ANY WHITE,* (Replace black
card.) I'THINK I NEED THIS BLACK:SQUARE.* IT LOOKS LIKE .

.THE EDGE OF THE DESIGN.* (Place on top of solid white card.)
THIS IS KIND OF FUN.* I'M LOOKINC AT ALL THE CARDS.*
(Take correct black stencil.) .YEAH, THIS. ONE HAS AN X IN
THE MIDDLE.* (Place on top of blaCk square/solid White
sequence.) YEAH, I DID WHAT-I WAS,SUPPOSED TO.* I MADE
THIS DESIGN.* (Comparing two designs,) NO, MY TRIANGLES ARE,
BLACK, BUT THESE ARE WHITE.* OH NO, I MADE A MISTAKE.*
I BETTER TRY SOMETHING DIFFERENT.* (Try .last blatk sencil,)
NO THIS HAS A PLUS SIGN.* THAT'S, NOT RIGHT.* (RepLace it
among other unused stencils.) WHAT-AM I DOING WRONG?*
(Remove black square.) OH NOW I GOT IT.* I ONLY NEEDED
TWO CARDS.*

.H01. DID I DO?*

A. MY PLAN WORKED.* I GOT ALL THE BLACK AND WHITE CARDS TOGETHER.*

*Indicates statement children should copy.



4

Teacher:

Children:

99

THEN I PICKED THE SHPES I NEEDED.* I WORKED HARD.* I PUT.- ,

TWO TOGETHER JUST RIGHT SO THEY MADE THIS'DESIGN.* Teacheris

name WILL_BE HAPPY.*

(Replace all cards from your problem) and present Sample Design .

to one child and #2 to dther'ohild.); YOUR TURN. YOU PUT THE

CARDS TOGETHER THAT WILL MAKE A DESTGN JUST LIKE THIS. (Prompt

earfor questions #1 and #2.1 children-of plan to look at

colors and shapes, if ncess .)

Teacher: (If time, allow each'child to do !2 Stencils by himself while

thinking opt loud:. Record results on Stencil Design Recording

Form.)
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STENCIL DESIGN Second ddy presentation

eacher- (Laying out stencil cards.) 'REMEMBER THIS PUZZLE PROBLEM AND
YOUR. PLA?

Children:,

Teacher: (Show 2A,Stencil Design to one child.) PUT-THE CARDS TOGETHER
THAT°:WIf.4 *AKE A DESIGN THAT LOOKS JUST LIt:E THIS. (Prompt for

'rbalizatiogs..,)
4IF A L.

child:

Teacher: (To.'.o.ther Child,)cYOU BE THE JUDCE. SEE JF flE USE HIS PLAN.

Child:

Teaciler: .(Show 2B Stencil Design to 2 chiId.). YOU TRY THIS 0:;E.

Teacher: NOW IT'S MY . (Show desin Card

Q. WIIAT IS Y 'PROBLEM?-

A2., I HAVE TO FIND THE CARDS TilAT 14ILL CO TOGETUER TO MAKE A
DESIGN. THAT LOOKS LIKE THIS.

her: Q. WHAT S MY i`PLA*

A. I'LL GET ALL T14E WHITES', BLUES, AND REDS. (Stockp"ile

'cards in front'of you.) NOW WHAT.SHAPES DO I NEED?.

Teacher: .LET ME THINK. I'm FIGURUG OUII A NEW PLAN FoR. THIS HARDER
PROBLEM. (To children,) WHAT COLOR IS IN THE MIDDLE OF THIS
DESIGN? (Hold finger in middle.)

Children:

Teacher: YES, PT IS WHITE. SO, A WHITE CARD WILL BE ON THE BOTTOM.
(Sorting through white cards.) NONE OF THESE ii4yE ANY COLOR

WTHE MIDDLE. I NEED WHITE RIGHT IN THE MIDDLE. I GUESS I
??Iilg115'THIS CARD ON THE BOTTOM. (Select solid white ,card and

replace others among unused stencil.s..) (To children,) IS THE
COLOR IN THE MIDDLE GOING TO .BE THE-TOP CARD OR THE BOTTOM CARD?

Aildren:

.\Teacher: YES. IT IS THE BOTTOM CARD. -AND THE NEXT COLOR ON THE DESIGN
WILL BE THE NEXT CARD. (To children,) WPAT IS THE NEXT COLOR
IN THE DESIGN? .

Childrenr
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Teacher: OK, I HAVE TWO BLUE CARDS TO CHOOSE FROM. .Select solid blue
and place on top of selected white card.) IF I PUT REIS CARD
ON TOP, I CAN'T SEE THE WHITE. THIS CAN'T BE IT. (Replace Solid
blue and try correct blue stencil on top of selected white.)
YES. THAT'S RIGHT. THIS BLUE CARD MAKES A WHITE X LIKE ON THE
DESIGN. (To children,) NOW WHAT'S THE NEXT COLOR I NEED?

Children:

Teacher: YES. I'M REMEMBERING MY NEW PLAN. THE COLORIp THE MIDDLE IS
THE BOTTOM CARD. NOW RED IS ON THE OUTSIDE OF THE DESIGN
(point to edge of card). (To children,) WILL RED BE THE TOP
OR BOTTOM CARD?'

Children:

Teacher:

Children:

YES, THE COLOR ON THE OUTSIDE WILL BE THE TOP CARD. WHICH CARD
;.0

WILL THE OUTSIDE COLOR BE?

Teacher: WHICH CARD WILL THE MIDDLE COLOR BE?. (Point to white.)

Children:

Teacher: OK. A RED CARD WILL BE ON TOP. (Trying solid red card.)
. THIS CAN'T BE rr, THE BLUE AND WHITE WOULDN'T SHOW. (Looking
at o9r noncorrect red stencil.but without.:trying it.) THIS
SURE IS NOT THE RIGHT SHAPE. I DON'T NEED A PUS FOR THIS
DESIGN.. (Picking up octagonal red stencil.) THIS HAS TO BE IT'.

:IT IS.JUST TRE RIGHT SHAPE.

Teacher: Q. HOW DID I bin

Children:

Teacher:

s -

Children:

A. I THOUGHT OF A REALLY GOOD PLAN FOR THESE HARD PROBLEMS.
I GOT THE COLORS I NEEDED. THEN I LOOKED AT THE SHAPES.
THEN I FIGPRED OUT THE MIDDLE COLOR IS THE BOTTOM CARD AND
Xlooking at child) WHICH CARD IS THE OUTSIDE COLOR?

YES.... SO WE'VE GOT TWO REALLY GOOD PLANS FOR DOING THESE PROBLEMS.
4s;DW YOU TRy ONE. (Give each child 3-card design, #5 and #3A.)
I WONDER IF YOU CAN REMEMBER MY NEW PLAN.

Teacher: (After children gather all colors of cards they need, ask) NOW
WHATecIS. THE PLAN THAT WILL HELP YOU KNOW WHICH COLOR GOES ON THE
BOTTOM?

Children:

Teacher: WHICH COLOR SHOULD YOU LOOK FOR__FIRST?

;



Children:

Teacher: (After children have completed task,) WHICH CARD WILL THE
OUTSIDE COLOR BE?

Children:

Teacher: HOW DID WE DO ON THESE PROBLEMS?, -

Children:

Teacher: HOW DOES THAT MAKE YOU FEEje?

Children:

10 2
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STENCIL'DSIGN , Third day Presentation

sr'

10 3

Teacher: WE FIGURED OUT TWO PLANS FOR SOLVING THESE EROBLEMS. WHICH PZAN
"CAN YOU REMEMBER,

Child:

Teacher: (D* othex child,) CAN YOU REMEMBER THE OTHER PLAN?

1 0

TVacher:. .(Sh6w design #8.) LET'S MAKE THIS DESIGN TOGETHER. 4HAT ARE WE
SUPPOSED TO DO? '

.Children:

Teacher:

,Children:

-

Teacher: , YOU PICK THE WHITE'CARD THAT GOES ON THE BOTTOM. (If necessary
use Cooperation.Strategy.)

f

(Begin gatheringyhite, blue, and 'red cards. Children will'
probably help.) NOW LET'S USE PLAN 2. WHAT COLOR IS IN THE
MIDDLE ON THIS DESIGN?

-

.

Teacher: THE NEXT COLOR AFTER WHITE IS ..1.4T's CHECK THE BLUES.
(Children will probably begin to take over, and your verba).izationi
can fade.)

Children:

Teacher: (Aftee red card is placed, say) WE ARE REALLY WORiqHARD.
OUR PLAN IS HELPING US ON THIS HARD PROBLEM: NOW WHAT COLOR
GOES ON THE TOP? (Begin identifying shapes of white cards
.until square shape is located.) HERE IS THE WHITE ONE: (Place

it.ontOp.) WAIT. THAT DOESN'T LOOK QUITE THE SAME. (rwist
square around to diamond position.) THAT LOOKS,RIGHT BUT THE,
EDGES DON'T MATCH. (Leave shite stencils sfiread'oUt so children
can see correct one.) NOW WE'VE GOT IT.
%

Teacher: ' HOW DID WE DO?

Children: , p

,

Teacher: OUR PLANS REALLY WORK. NOW YOU TR somg BY YOURSELVES. CAN
THINKING OUT LOUb HELP YOU ON THE HARD,DESIGN

Children:'
'

Teacher: -(Give each child a design.)

Children:

Teacher:. YOU ARE GETTING VERY GOOD AT USING THE PLANS. (Hand each child

- another design card.)
. .

a,

(Note: On succeeding days, allaw'children to work on designs at their

own pace and level. No more 'modeling should be necessary.

Wbrking togethef on hard desigs44ll be beneficial.)
i



,,

Design

Directions:

Trial 1

Date Corr. NI'

.104
*

STENCIL DESIGN °RECORDING FOR,M
. .

Indicate wi.th a check (:i%) in corr.. coluim_successful
independent cOmpletion of an item.. Indicate A.n error
with a dash.(-) in N. Corr. .column. -

DAign
% Trial 2'

"r. Date'Corr. N.,Cotr
Trial 1'

1

Trial. 2
Date Gorr.N.Corr. Date Cci.rr..N.

r
I.

*S.

1

1 0

11

*3

A

1

9F

4

5

;

7 r a

9

4

3A

3C

3D

3E

3F

?

12

13

14

118



OEM,

4 4

iyUDITORY INCONGRUITIES - Firit day presentation

1.05

Tea6er: ' SOME WORDS GO TOGETHER ANDMAKE SENSE. OTHER WORDS DON'T,MAKE

SENSE TOGETHER. LET'S SEE SOME WORDS THAT DO GO TOGETHER.
DO DOGN, EAT?

Child:

Teadher: YES,.THOSE WORDS MAKE SENSE TOGETHER... DO DOGS RPN?

Child:

Teacher: YES, THEY GO TOGETHER AND MAkE SENSE. DO DOGS READ?

: Child:

Teather: 'NO, DOGS CAN'T READ. ,THOSE WORDS,DON'T MAKEZENSE. LET'S DO

IT A DIFFERENT WAY *I'M GOING TO SHOW YOU g PICTURE. THEN I'LL

r. SAY THREE WORDS. YOtil COPY,THE THREE WORDS: "THEN TELL ME THE

ONE THAT DQES NOT MAKE SENSE WITH THE PICTURES WHAT, TWO THINGS .

ARE YOU SUPPOSED TO DO?
,

,..11:,..,,*
.

,

Teacher: WHAT'S YOUR PLAN? (See if chitti 4:uti/offer'"I'll listen care-

fully", as this is an auditory44jkitkattle to offer glan,
ask WOULD IT BE A GOOD IDEA OR NOT A G006 IDEA TO TALK WHILE

Child:

I SAY THE WORDS? WHY?) -

'Teacher: HERE WE GO. (ShgE picLreof dog.) EAT, READ, RUN. (0 child
doesn't repfat wIRds immediately, saY) SAY THE WORDS.

Child:

Teacher: WHICH woipp DOESN'T MAKE SENSE WITH THIS PICTURE?

Child:

Teacher: (Record child's response on Auditory Incongruities-Recording

dorm.) LET'S PROVE IT. DOES,A DOG EAT?

Child:

Teacher: DOES A DOG REAf?

Child:

Teacher: DOES A DOG RUN?

Child:

Teacher: HOW DID YOU DO?

Child:
9

11.



*T.edcher: LET'S TRY SOME,MORE. THIS TIME I WON'T SHOW YOU A PICTURE.
INSTEAD I:10. SAY A WORD API you MAKE A PICTURE IN YOUR HE4D.
AM, I GOING TO SHOW.YOU A.PICTURE THIS TIME?

Teacher: AFTER OU GET A PICTURE IN YOUR HEAD OF MY WORD, I'LL SAY TWO
.t MORE WORDS. .YOU COPY THE WORDS ANi) THEN TELL 1:1E WHICH ONE

DOES NOT MAKE SENSE. (Wait for pre-verbalization.)

Child: I

Teacher: LET'S'TRY IT. CHAIR HAVE A PICTURE OF A CRAIR iN YOUR MIND?

Child:
n

-Teacher:- Record all of child's responses on Auditory
Incongi-uities Recordi.ngo'rt:1.)

Teacher I:ET'19.PROVE. IT._:,CAN A CHAIR:SIT? OR. CAN WE SIT ON A. CHAIR?

eacher
/AI?'

CAN.A CHAIR WEAR A DRESS7'

:reacher: SO WE PROVED IT. A DRESS DOE9N'T MAKE SENSE WITH CHAIR - THOSE
,.TWO WORDS DON'T GO TOGETHER. READY FOR SOME MORE? :

'

Teacher: BELL:

Child:

?Pause.) GET A :PICTURE IN "/TOUR HEAD.

Teacher: . RING LAUGH.

Child:

Teacher: (Require child to complete task InC1udin4fproving answer before
giving next.i.em.) HAIR - WHAT, PiCTURE,DO YOU HAVE IN YOUR HEAD?

Child:

)!Ic
Teacher: $EE:-CURL. .:6equire child to:complete°tAsk.)

Child:

Teacher:.-, CLOTHES. (Pause.) WEAR

Child:



1 0 7

Teacher: LET'S TRY SOKEIARDER ONES. I'LL SAY A WORD AND I'LL GIVE YOU
TIME TO GET A PICTURE OF IT IN'YOUR RIND. THEN I'LL SAY, THREE
WORDS. YOU COPYTHE THREE;VORDS AND TELL ME WHICH ONE DOES NOT
MAKE SESE. THEil PROVE IT. (Look at child foryreliminary
verbali ations, promptirk as required.)

Child:

Teacher: CORN - GOT THE PICTURE?

Child:

Teacher: ENT - RUN - GROW
4

1

Child:

Teacher: BOTTLE. (pause. ) RAIN -.BREA 7 POUR .

Child:

Teacher: MOUTH. (Pause. ) SMILE - FIND , YAWN.

Child:

St

leaCherli. ROhN. (Pause.) SING -.FLY - PAINT'

4-,

Child: =

, , .

Teacher: HOW DID YOU b0? DID YOUR PLAN WORK? (polAi to cue,picture #4.)
_

Child:

Teacher:- WE'LL TRY MORE OF THESE ON ANOTHER DAY.

1 2 1



AUDITORY INCONdUITIES '-. Further 615r4entat'ions

.
,.,.

,

Tea er.:' 'YESTERDAY/ONANDTHER DAY I:ASKED YOU TO BE A00D LISTENER.
I SAID A WORD 'THAT YO6 MADE INTO A PICTURE IN NOUR HE.A.D.

-
THEN WHAT HAPPENED NEKT?-

..

Chi :

Te cher: (If chilci %Zan't reca/T, say) NEXT SAID TWO OR THREE WORDS
THAT YOU COPIED. THEN WU TOLD ME ,WHICH'WORD DID NOI.NAKt

. .

SENSE.W{T}1 THE WORD.YOU:H4-IN YOUR HEAD.''LET'S.TRY SOME TODAY.

,
WHAT ARE YOU SUPPOSED:PO DO? .

"! -

-

acher: WHAT IS YOUR-PlAN? (Heig child .arrive at a plant() quieigy
-,remind.himsellto give the worcitthat-dpes not make sense.

You mi4ht compare thi§ reminder 'to that in Auditbry Associapion

Child::

achet: (Present te0 pr9priare level of difficulty. Pause as
nlecessary tb.b 'ld iS..attempting to 'create visual image.
-Gi-7.e words 4ebond intervals. Require child to-copy-words

do no.t(require him to prove items at difficUlt level. At
er le'vels, children often offer tviei words aS incongruous.

elp them arrive at a plan for selecting the word they know
dpesn't make sense, even though they do not.know the meaning
of another word. Remind them that the problem Is to give
the word that does not make sense with the piCture.
Present as many items as the child can handle on one occasion-
For next presentation repeat any items he missed,previously
and proceed from there. Record second attemptS ogRecording

(Note: Some children rebel against always doing what you ask
and enjoy the opportunity to do th directing. There-
fore, where appropriate, ask child if he would.like
to try to make up some'questions like these, and you
solve thvitems he gimes.).
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S

. Name

AUDITORY" INCONGRUITIES RECORDING FORM

S
'

Hir40.'e9;as : (

,

),in Correct ovitiot Correct column." P : 44 incorrect response ie given , record word
ilsponse column .

:

S.t imUlUs

E'AS Y
,

DOG,

, GHAIR --

eat read run

109

Corr. NCorr. Response Date

;

CLOTHES .

dress

. 'laugh

tle e curl

. w.e'd walk

INTERMEDIATE

'\5, COiN

6. P.:OTTLE

-7% MOUTH

eat 4 run .

8. ROBIN

s in11e

sing

re5.ak

find

..To tal

grow

pour

yawn

4

f ly paint

INT .-DIFFICULT

9. RING shine , paste

Total

wear

10. BABIES

111 PAPER

12. 'RULER

crawl knit cry

burn write ask

, sing measure count

13. WIND

14. OVEN

15. TRTICX.

. 16. BLISTER

17. RACE

hoWl read b low.

sweep bake b roil' -

swerve sPeed

leap 'hurt

chew

pop

,whist le win b-ite

p.

2 .4

Total
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KUDITORY INCONGRUITrES RECORDING FORM page 2

Name

-"-School

'Directions:

DIFFICULT

18.

19.

24.,

25.

26.

neck (V) in Ca.rrect" or Not Co'rrect column,.
If incorrect response is given, recOrd word
An response column.

Corr.*NCorr. Res ons

CLOCK
.

blow Measure rotate.
lt,

.

ECHO repeat bounce
.,'

hOirt

,

:

POISON drink dance sick
,

'CATTLE meow beef raise 1.
LIB ,

,

fj_b' bed

BAT fiy swing
'41110-'i

,

dishes

PAH hit :pinch r1NrikA.''''
,

RING telephone finger
I ,

.611D.' ,

.,
-7

.SOCK wear hit angel

rotal

1

vo*.

4

Da t

.11
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'AUDITORY INHIBITION - whole task should be completed at one
sitting.

0

Teacher:. 'ON OTHER DAYS WE HAVE LISTENED TO WORDS THAT SOUND A LITTLE
ALIKE AND YOU HAD TO HIT THE SPOT WHEN YOU HEARD ONE WORD.
REMEMBER?

Children:

Teacher:

Children:

Teacher:

Children:

Teacher:

Step One

TODAY WE'LL LISTEN TO WORDS AGAIN BUT THE GAME IS A LITTLE
DIFFERENT. THIS TIME I'LL SAY FOUR WORDS, THEN I'LL PAUSE;
I'LL BE QUIET. IF YOU HEARD THE WORD BALL, HIT THE SPOT WHEN
I PAUSE. WHAT ARE YOU SUPPOSED TO DO?

REMEMBER, LISTEN TO ALL FOUR WORDS FIRST. WHEN I STOP TALKING
IF YOU HEARD THE WORD BALL HIT THE SPOT ONCE. ARE`YOU GOING

TO HIT THE SPOT RIGHT WHEN YOU HEAR THE WCRD BALL?

WHEN WILL YOUHIT THE SPOT?

*

Teacher: DO YOU HAVE A PLAN? (If not, encourage children to determine
a plan.)

Children:

Teacher:

Children:

Teacher:

Maldren:

Teacherr,

Children:

IS IT A GOOD IDEA TO HIT THE SPOT REAL HARD?

VIHAT'S A DIFFERENT WAY YOU COULD STRIKE THE SPOT?

--T'S TRY SOME FOR PRACTICE. RAT COME BALL ASK.

Teacher: i (Record children's performances on Auditory Inhibition Recording

Form.) HOW DID YOU DO? DID YOUR PLAN WORK?

Children:

Teacher: (If child failed to hit spot during
WORDS AGAIN AND Ydp COPY THE WbRDS
I DO. (Repeat word..*) DID WE SAY

IF YOU HEARS' THE woRp BALL, WIAT ARE

WHAT DO fop NEED TO REM2ND YOURSELF

1.)

pause, say I'LL SAY THE
- YOU SAY THE WORDS AFTER
THE WORD BALL?
YOU SUPPOSED TO DO?

)
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Teacher: LET'S TRY ANOTHER ONE. HAT ROLL.* PLANT-SAW. (ContinUe in
order 'through Step One items of;t Audiory Inhibition Recording
Form.)

'Children:

Step Two

Teacher: NOW WE'LL CHANGE THE GAME A LITTLE: AGAIN I'LL SAY FOUR WORDS
AND THEN PAUSE. THIS TIME YOU SHOULD.LISTEN FOR A.COLOR MAME.
WHAT KIND OF WORD SHOULD YOU LISTEN FOR?

Children:

Teacher: IF YOU HEARD A COLOR MAME, HIT THE SPOT WHEN I PAUSE. WILL YOU
HIT THE SPOT RIGHT WHEN YOU HEAR A COLOR NAME? .

Children:

Teacher: WHAT IS YOUR PROBLEM?

Child'ren:

Teacher: (Point to cue-picture #2 to elicit plan.) kRE YOU THINKING
OF SOME WORDS YOU MIGHT HIT ON?

Children:

Teacher: (Pause so perhaps children will flash color names throug.h their
minds.) HERE WE GO. ANGEL DOT BROWN DRY.

Children:

Teacher: (Record responses under Step Two items-on Recording Form:.
Continue through Step Two items. If a child begins to err,

point to cue-picture i,P3 to elicit reminders to task. At .

conclusion of task, look to children for self-evaluation.)

Teacher:

Children:

Step Three

WOW WE'LL CHANGE THE GAME AGAIN. I WILL STILL SAY IFCUR WORDS.
If ONE OF THE WORDS IS BALL ALONE, DO NOT HIT THE SPOT. IF ONE

OF THE WORDS IS A COLOR NkME ALONE, DO NOT HIT THE SPOT. IF I

SAY THE WORD BALL AND A COLOR, DO HIT THE SPOT. WHEN WILL YOU
HIT THE SPOT?

Teacher: SHOULD YOU HIT TRE SPOT IF YOU HEAR A'CO,OR NAME ONLY?

Children:

Teacher: I'LL TRY A COUPLE TO SEE HOW IT WORKS.



Teacher:

Q. WHAT'S MY PROBLEM?

1 1 3

A. I'M SUPPOSED TO HIT THE SPOT IF I HEAR BOTH THE WORD BALI,.

AND A.COLOR NAME.

Q. WHAT'S MY PLAN?

A. I'LL LISTEN TO ALL FOUR WORDS AND I'LL REMIND MYSELF TO
LISTEN FOR BALL AND A COLOR. - BOTH.

Teacher: (Play tape recorded WATCH CUT BROWN BEACH. Modeling

instructions: shake head on each non-ball, non-color, reminding
yourself with whispered cue words - BALL, COLOR. When hearing

color, whisper, OK THERE'S A COLOR. AFTER AIL FOUR WORDS, I'M
NOT SUPPOSED TO HIT ON ONLY A COLOR; HAVE TO HEAR BALL TOO. I

ONLY HEARD BROWN, SO I WON'TI HIT.)

Teacher: Q. HOW DID I DO?

A. I REALLY THOUGHT QUIETLY SO I WOULDN'T MAKE A MISTAKE. I

LISTENED CAREFULLY TO ALL THE WORDS. I WAITED FOR BALL,

BUT 'I DIDN'T HEAR BALL SO I COULD NOT HIT.

Teacher: (Play ACT BALL BR/GHT PURPLE. Follow same modeling pro-

cedures. When you hear ball say OK. I HEARD BALL; NOW A

COLOR. Shake head no on "bright" then repeat word "purple".

PURPLE IS A COLOR. I HEARD BALL AND A COLOR SO WHAT SHOULD

I DO? YES, I SHOULD HIT THE SPOT.

Teacher: I THOUGHT REALLY HARD. MY PLAN WORKED TO REMIND WESELF QUIETLY

WHAT TO LISTEN FOR. IS IT A GOOD IDEA TO TALK LOUDLY WHEN YOUR,

PROBLEM IS TO LISTEN?

Children:

Teacher: YOU TRX YOUR NEW PROBLEM. APPLE' BALL RUN BLACK.'

(Continue in order through Step Three items. If a child errs

on "silver" or "white" items, repeat them at end of list. If he

errs again, ask him to name all the colors he can. If he

inclddes white, silver, anB gold in list, repeat items. At end

of task, look to children for self-evaluation-.)

Children:

4401'

(Note: If a child likes,to take teacher's role, allow him
to make up a sequence of items and you assume rOle of

student.)

I



AUDITORY INHIBITION RECORDING FORM

.Name

Date

School

.,%

fIrr

3.

4..

5.

6.

7.

3.

5..

9.

1:14

Directions: Say words in, monitone at 1 .sec. intervalS. Record
+ if child .'hits at., '0 if he fails to hit syot

;in. white space , achitem. If '..child 'hits spot
.premat.1.1r.ely be e listening:toall 4 words
check ( /) itpulsive column. Record any verbali-
zations. Total err-orsrrors.equal.number af
O's in Pert. co.lumn and., +Ls-in NP column.

Step One Porf. NP

rat cate 'BALL ask

I

77
roll plant saw

hand bat race move -

cream BALL make drive

shake walk creek BALL

hall sew _pau'se

grease

eat

book

start

bear:-

-,

.

nail .13.ALL.

6ALE rain

Total 'Errors:

Step T o

.

lmpul-
sive VerbalizationsPer . N1'

ane1 dot
,

BROW dr y

gb BLUE ant swimming

chairs watch mail

t.v.

army

eat

.

seen frame

GRE..EN- make fire raise.

shovel GOLD Chips., run

listen blanket

answer.

gave

bank

YP,11,Wd.

GRAY

skip

shout -

shoes

tall secret

.Total Errors
. -

d'



Name

Date

School

1.

3.

4.

5.

7.

8.

AUDITORY INHIOTION RECORD,* FORM - page 2 -
,

Directions:

115

Nay words in monitonitat aec.'intervals. Record
child hits spot, 0 if he fails to hit a.p.ot

in white space by each. item. If child-hits stibt
preMnturel* 7 before listening tO all 4 wotds -
check (0 impulaive column.. Record any verbaliza-
tions.

TOtal errorsi- errorá equal number of 0's in
Perf. column and +'s,oin 41Pcolumn.

Impul-

apple

.:

BALL

, _

run BLACK'

/

/

_

friend. bag brown' super
/ '

,

..

. ,

catch otinge inside record

swallow i RED BALL under
r

SILVER. pencil divide BALL /1/

edge lick print ball / /
-

amile balloon' green close
/

/

BALL I tighten WHITE fly
/ "/6

Total Error's
.

.

40.



SUGGESTED SOCIAL DIALOGUE
Suggested Dialogue for aoperarion Training -

To b4 ..uSed.UpOn lirst. need: When one child.
helps Aher when assistance isn't requested.

.116

leacher: OH, DEAR, WE HAVE A NEW PROBLEM. WH0S4 TURN IS IT?

Ch.ildren:

Teacher:

\ .

SO WHO SHOULD BE THINKING OUT LOUD ON THIS PROBLEM?

Teacher: WAS (child's nam STUCK ON HIS PROBLEM?
f

Teacher: SOMETIMES IT iS GOOD TO HELR SOMEONE WORK ON HIS.PROBLEMS.

WHEN MIGHT IT BE A GOOD IDEA TO HELP EAH OTHER?1,'

Children:

'T.e4achdr: HOW COULD WE TELL IF SOMEONE NEEDS'HELP? HOW COULD

WE FIND OUT?

Chi1d.ren: (You.can ask hi:m. Look at his tace.)

Teaher: * IF SOMEONE DOESN'T ASK.FOR'HELP AND THEY:DO T LOOK,

-LIKE THEY NEED H'ELP, IS 'IT A.GOOD IDEA:T.0,HELP THEM?

Children":

Teacher: WHAT PLA:.,; COULD WE MAKE FOR THIS NEW PROBLEM:

WE KNOW THE ANSYEK BUT IIISN'T OUR TURN?

Ctiildran:

'Teachei: ..(Pdah, might,'t l. the follpwing direction.)

WHAT'S -MY PROBLEM?

A. I KNOW tHE ANSWER, BUT IT iSNT Y FUR\.

WHAT'S MY PLAN?

A. I'LL WAIT. AND 'LL KEEP REMINDLNG MYS.EEF

WHA MY ANSWER IS.

HOW DID I DO?

A. I WAS GOOD AT WAITING. I REMEMBERED IHE

ANSWER I THOUGHT WAS RIGHT. .
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Suggested Diafogqe for Dfscouraging.NameCalling. or Belittling

To be used whenever need arises. At least tb
, be,introduced sometime following Is *anybody
ListeranA leison.

eache0 IS IT A GOOD IDEA.4TO-1LAUGH AT PEOPLE WHEN THEY

DON'T KNOW W1ER). (TO CALL PEOPLE NAMES)?

Children::

Teacher.: WAS IT I GOOD IDEA FOR MELVIN TO MAKE FUN'OF BILLY?

Children:

Teacher: WHAT MIGHT HAiPEN NEXT (IF YOU LAUGH AT SOMEOHE)

OR (IF YOU CALL SOMEONE A NAME)?

Children:

Teacher: WHAT PLAN COULD WE MAKE. TO STOP US FROM (LAUGHING
.1

WHENSOMEONE DOESN'T KNOW THEA4ANSWER) OR (,CALLING

SOIRONE A NAME)?

Children:

Teacher:. (Plan might take the following direction.)

Q. WHAT IS THE PROBLEM?

A. I AM NOT SUPPOSED TO CALL PEOPLE A NAME

BUT f FEHL.LIKE IT NOW:

e

'WHAT S MY-PLAN?

II.LL (YAWN/SWALLOW/CLENCH MY TEETH) INSTEAD

Op AAYING NAMES.r
.

.0.

HOW DID'I,DO?

. CALL HIH;A:VAM.
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MATERIAL.S APPENDIX

118

Following are addresses ,. fol- cOmmereTally. prepared materials
.used in Think

Materials

Puzzle pictures

Owl
'Dog with bone
Train
Elephant
Dog with butterfly

Detective
-

Indian boy

pictures

Picture. M'azes

Ndo
Red Riding floo-d
Puddle
Mars

K - 1 and 2.-4

Perceptual Spe,2d lest

ManufactUrer or.Publisher

P-Lnt.with Water: Big Easy'
Fun Anfm'als

A Whi.tman BOok
estern-Tublisliing COmpany, 1-nc

Racine, 'WisconsIn

ActiCelty Fun
,'Iti.,..tman Book

We'stern Putlishing Company, Inc,
Bactne,

-

Primary Mental Abilftles
S'cience Research Associates, Inc
2.59 East ETie StrePt
Ch icag : '1.11 i noi s 60611

.. ) .

Raven Coloured Progressive MaLrices. Tho Psychological 'Corporation
1

r IT-
.7:0 Third AVQ1Itle'

Sets A, AB, .1, ..ew Yo.rk, New Ypr-,k.. 10017
-

race Arthur. Stenil Design Test The PsycLogic1 Corporation

Dragon and 'Wolf Hancl Puppets
People Finger Puppets

Familv Face Puppets

Black
White

a CI v cf*. P 1 A- y thing f3.

A Di.visoü of CBS Inc.
Prince t;)::.n.*-:;ew ,Iersey 08540

Instructo Corporation
P a a ylvan i ci

. $

19301



MATERIALS7APpENDIX,

(continued)
.

Educational Picture Sets:

119

Manufacturer or Publi4het

Dndertanding Out:FeellOgs No. 1215 Yrhe Instructo Corporation,.
Paoli, Pennsylvania 19301

,

...Children and the Lam
#3,.. 7, 12

Learning About
#5

My Community
16

safety
110 12.

Human RelatiOnships

Science T.hemes #1
#3

:Science'Themes #2
#7

.Social DeVelopment.
''#4; 12

a

David C. Coo1 Publishing Cempany'
School Prod cts Division

ginoIllinois 60120

. -,,

ROsenzweig piotoreFrustiation 'HSaul Rosenzweig
Study . . 8029.Washington AVeicue
#2, 5.,: 9,'13, 16, 21 St. Iouis, Missouri-4:63114

o

:Books

Is Anybody Listeningl
.by Wayne Carley.

Garrard 'Publishing Company
Champaign, Illinois 61820

,Soonds of a .PowwoW
byBill- Martin,

SoUnds Of Language4eaders
Holt, Rinehart and Winston, Inc.
383 Madison Avenue

'Asiew York, New. York 10017
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Materials Appendix #2

June 11, 1976
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1

'We, suggest the following materials as. subs t it ut ions f or
items previ.,(iusly inc-lude.d in the Think AlOud manual .

1. Kaleido*s cope Puz 21es No. 6010 Ideal S'choo I Supply
Oak Lawn, :Illinois 60453

substitute for Grace Arthur S

Find the Ilains
What ' s t'lle Di f fe recce

rCL besign .T6st s(04

. _

Ch i 1 dren ' s Fun Puz z les Magazine
off icial Publi cations , Inc.
545. Madison Ave,pue
New York , New 1;.q,r1; 10022

substitute for PMA K-1 and 2-4

4

3. Veri Tech Pre-,Math

pt.)

E.ducational Teaching Aids
159 WestKinzie SIreet
Chicago, Illinois 60610

subs t itute for PMA K-1 aud 2-4 °

Ue:recuiflen d tbe io 1 lowing adcli ti ona.1 material'Ti ich
at' e suitable Lox 'Think Aloud ins t_i-;u!ct.ion,:

1. Odd-man-out

. Concep t for Communi cat ion
#333

3. Puzzle Grams No. 6042

Ch ildcraf t Puct ion Co r.,p orati'ol
.20 Kilmer Roa
Edison , New Jer ey .08817

c )

Developmental Learning
7440 Natchez Avenue
i les, Illinois 60648

Ideal School Supply Company
Oak Lawin , Idlinois 604,53
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FOLLOWII,i0 DIRECTIONS

123

Direction's: yZheek ) under appropPlate child if performance
is_correct and whLreyer judge agrees wiCh perfdr-
,mance.

Y-

Child 1 Child 2
Judge

Ag-reement'
f

1.

.
Close the door

r

2. Sit doWn in ehe biggeripRair

3.
,

TaPe this carendar to the wall

4.. Put a black X on # since

,
today i the of, January.

.

5. Turn.and look at me,
.

.

/

.6.

. .

What day .1.41January is toc1ey?._ V A

7.
r?,1\

n
.

Sit dow'a -44. .//0
8:

A. .
Cut out.the picture that tells

/ , ..,,.
,/r / A

.

us it's a sunny day.

9. Cut Out and hand me the .

-%

.

/,/ lY
./ ,

/

.

. .

windy' day picture ' .

10:

1

Point to -Chepi,cture you
a

/
.

would ude on a rainy day.

11.

,

. .41i16

What*.kind of .days' dO the other
piCtu'resteli usabout.:,?

. .

//':/** /1/ ,'

', / ./.
(/

12.
v

-..'"

A . , . ..

f A., ...... :,.. .

(Cueout anirl) pasie Ae,pi:cture
.

.

,//'
.

,;

"/

7,,

,on,te!'":,..calendat for today, that
',win show us vkat'the''weather,......tr,..7-
vat.- like. ......_,_

13.

.

Get the box that's under"4
/

.

,//t

.

.

chair and p:;;,.. i. t on the

table and oren it up. '. .

,..

14..
t'Put all sticky stuff and the

.

:

.

/ i ///

/ b.scisdors he-small box arid
put the box. in the big box.

15.
1 .;.

Put thr.11:ther pict ureq in _

./

///) .

....

.

.th'e bro.* older-'and, put. the ,

brown fOraer.in ehe big bA.

16. Close the gox and put it on (///// / ,

/2/ ///6
. 4the chair underneath mrco'at..

1 37
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-14oun& 4 cue picturas
individually on cardboard

What is my 1-J.1-pit:Jan?.4?

>

How un I do

Am I my p!7a? . How did I do?
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Owl puzzle -

mount and cut in

9 pieces

%N.

,126

From "Big 1.1' Easy Paint With WaterTT copyright
1972 by Weitern Publishing Company, Inc.
Reprinted by permission.

14u



Dog I puzzle -

mount and cut
in 9 pieces

Day 4 127

av
From "Big 'n' Easy Paint With Water" copyright 1972
by Western Publishing Company, Inc.
Reprinted by permission. 141
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AUDITORY ASSOCIATI.ON RECL1RDOG SHEET 3

S'chool

Name

liate

Day

128

Di re c t ions : _Hi.t on look only..

Recording : Indicate errors vith. a ( ) . rrrors eq ua 1 numbe r 'of
che cks in each column.

Oeek

lo k

look

see

lake

luck.

look

lo ck

peek

luck

s t arc

1O.ok

peek

s tare

lo"c k

)1 ake

P luck

P NP Inc
,

E E :ip. !

s'e e

' lock

b :41. luck
Vi

peek

see

lock

4

see

lake

luck

s tare

see

t peek

; luck

lake

10 ck

look

1 lake

look

see

s tare

TOTAL
Err-
ors

look

4410 ck

('
k peek

peek

stare

see

peT?,k

ruck

lake

1

4 ' ..

lock

,
/A

A

,01 4

ics tare

o pk
-

peek'

vs tare

gijock

lake

luck

see

slake

1 4 %

4/

/ Allook

lake

24/1.

loQk /6,1

see

s tare

TOTALH
Err-

I

r ors

'I. 1



Day 3

AUDITORY ASSOCIATION RECORDINO,SHEET -
129

4.ime Name
rcite ,Date
hool

Directions: Hit on cat only'.

Itecoiding: 'Indicate errors-with a check (.1). Total errors equal number'
checks in'each column.

cute

chase

cat

cut

.mouse

dog

cat

chase

cute

cut

dog

cut

mouse

cae

dog

coat

cute

chase

mouse

cute

dog

:mouse

coat

dog

P NP
E E

911r

\verb

cut

cat

coat

mouse

chase

P NP Verb
t E

cute

at

hase

cat

cut

mo.use

dog.

cat

chase

cute

cut

dog

cut

mouse

oat

dog

coat

cute

chase

mouse

cute

a
Cut

cute-

chase

ca*

oat

420VAL'
itioks

14 3

dog

mouse

coat

dog

0



Names

Dató

.

. IDENTIFYING EMOTIONS RECORDING FOR'M

School

Teach,er

c

'Day' 6

Directions; Question alternately Child 1 and. 2 Check (1)-
..app.ropriate column .and rccord any verbal tespprise
.of children.

,

Child 1 Name
.

'Cart-
rett

NOt
Cor-
rect Verbalizations

Wlicr-feel t e saMe

, .

,

Not the same as this

Different from this
. .

Two boys who feel the same

The same as this

0

Child 2 -Name . ... Cor-
rect

Not
Car-
rect Verbalizations

. .

Who feels diffei'ent .

, .
-1

,i1 1,

4.The same

.

-
'A. t1!,

Differenelir
.

._.

Two chil.dtej-h.j.f.tdzint
.

!

Not the same .a.s,.tfil

,

qp .

.





NAME

SIMON SA'iS RI FO,RM'

GRADEL_

DATE

DATE

s'

Day 8

SCHOOL,

.2.TEACHER

SS INTRODUCTION'

Trials k ce4Yerto.
1

P-rf l'P

4.
1
2

Ikriakz4

; I 1-. , f

...)

1-T
i I..,

1
., ,1
7r -7

I.

_i_ 1"- Li
,,..,7... _

1/)

A

nor
_51 Score

SS THINKING OUT Loub

716 Crdrric

I
:AI

ISS;DikrtCULT FORM

IATE

t.

1

'



Train puzzle -

mount and .cut
in 7 pieces

Da 8

133

..o.paaammosea sowastit00ajou eassa%eessalis° aro 1 a a la la

.whama
A - maul. waas

A 0"Vra JI AI- .
/ laigaa,11190e01700110,eaurnassreasta

4 . 1, 0 n 1110'1 111,..cr0114(.14011, Oa S7.1111181.10 enats
ors ^ Is n anma.es041.C*5 ...eameeOr wady,- WI,on.111? Itsieannita0.-.0no Numaar ..*.

From 'Big 'n' Easy Paint Vith Water" copyright 1972
by West rn Publishing Company, Inc.
Reprint d by permis!ion.



7te -

End

13eiin

0

-*

Alternate Ti-ai I

Day 10 134

, .-

1 8

'1



AUDITORY-ASSOCIATbON RECORDkING.,HEET 135

Name Date
D a,tet,

Schaol Directions: Do ndt hit on look.
Do hit on anY Othe word that tells
Something we do,with our eyes.Directionsf Hit on look only.

stare

lock'

look

see

lake

.luck

Look

lOck

peek
0.

luck

stAe

look

peek

stare

lock

lake

luck

see

peek

luck

lake'

lock

look

lake

look

see

stare

TOTAL

ERRORS

see

lalee

see

lock

luck'

peek

Stare

---t-4 .)

stare

peek

lock

look

see

lake

luk

look

lock

peek

lUck

.stare

look

peek

stare

lock

lake'

luck

see

lake

see

lock,

luck

peek

stare

see

peek

luck

lake

lock

loOk

lake



,

Name
D a te
School

AUDITORY ikSOCIAT ION RECORDING SHEET,- 3

Directions: Hit on coaton1y.

coat

cute

dress

cut

cute

p t s

shoes /
/' 'dress

cat
/

Ts e S

/dres

p.ints ///
LL

c //i/ut .

dress //,/,,

shoes, ,/
11,1/

CUt
a

coat

C U t

shpes

cute

coat

cat

prIts
cat

cute

TOTAL,
ERROR

NFP erb

Date

Day 11
136

Directicii . .4 not hit on coat......
Do hi t o:, ...thy other' word that...,names
Something that .5'oys, or girls** can wear,

cat

shoes

pants

o a. t

cute

dress

c u

cute

cut

pants

hoe s

dress

cat

shoes
4

coat

dress

pants

cut

P NP Verb
E /E

_

;

/1/,
///,

0/1

/

7 /.
a.

t

dress ///*

.shoes

cut
////

coat ,

pants .

a cute /i"/

Li__..
cat

/... 1 .150 4.

dress
1

of/ 1 '
e A ...

TOTAL
ERROR:;---





Use -besinning with Social Problem #8, 137

lount and .sh
individuall

ASK TELL

GIVE,
TR*DE

WAIT

4.4?':'' I VP

01:4.

-1"

75.?'

tr.



ar

Social Cue PiAU-,tes'
.sf

13.8,

a

HURT
TFilCK

4.

0

411

re

a

4.
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AUDITORY INHIBIT/ON RECORDING FORM

Mame

Date

School

Directions:

140

Say words in monitone at 1 sec. insirvalS. Record-
+ if child hits spot; 0 if. he faill1,..o hit,spot
4n whi.te space by each item. If child hies spot
prematurely - before listening to all 4 words -
check.(V) impulsive column. itecord any verbali-
.zitions. Total errors: errors. equal number of
Is in Perf. column and +'s in NP column. '

2.

3.

4.

5.

6.

7.

1.

2.

3.

4.

6

-8.

9.

'Ste One
Impul-

Perf. NP sive Verbalizations

rat came BALL ask .

.

hat roll plafit. saw
,

,

.

hand ,-bat rade .

.

move

cream BALL make
,

drive

shake -walk creek BALL 6

hall sew pause book

.

nail :BALL grease start -1

BALL rain eat

i
.

.

l 1. bear

. To tal rossEr

Step Two

, .

Impul-
sive VerbalizationsPerf. NP

angel dot BROWN dry
,

.

go BLUE ant swimming
, .

chairs
o

watch mail army

.

seen frame t.v. eat

GREEN make. raise ,..

,

shovel GOLD

,fire

chips run

listen blanket gave GRAY
.

shoes , answer bank skip ,

call

%-"r

,secret
c

YELtOW_ shnut
---,,

.

-

. Total Errors

I

15



Name

Date

141
' :.

AUDITORY INHIBITION-RECaRDING FORM - Page.2

School

1.

2.

3.

.4.

5t.

6.

7.-

S.

Directions: Say words in monitone at 1 sec. inteivals. Record
+.if child hits spot, 0 if he fails'to hit spot
in white space by each item. /I child hfts sOot
prematuLely - before,listening to ill 4 words -.
check 6.40 impulsive column. Record any verbaliza-

,<
tions.

Total errors: errors equal number of O's in
Perf. column and +'s in NP column.

Impul-
Perf. NF sive Verbs i ation

apple BALL run BLACK.

_

friend bag brown super ,

catch- ,oranje inside record

swallow, RED BALL under .

S'ILITER pencil divide BALL'

edge lick print ball ,

smile -balloon green close .

-

,

BALL tighten WilITE fly
e

Total Zriors

S



Name

AUDITORY INCONGRUITIES RECORDINC oRm

School

Directions:

Stimulus

Check (,.') in Correct or Not Correct column.
If incorrect response is given, record word
in response column.

142

Corr. NCorr. Response

EASY.

Ex. DOG

1. CHAIR

2. BELL

3. HAIR

4. CLaTHES

eat read

INTERMEDIATE

5. CORN

6. BOTTLE

7. MOUTH

S. ROBIN

INT.-ITFICULT

9. RING

10. BABIES

11. PAPER

12. RULER

13. WIND

14 OVEN

.51J. TRUCK

16. BLISTER

17. RACE

Total

eat run grow

rain break pour

yawn

sing fly paint

shine paste wear

'cra41 knit cry

burn write ask

--a

sing measure count

howl

s'weep

swerve

leap

whistle

read blow

bake broil

sDeed chew

--------

hurt pop

bite

Tot alF;

A

Date



Ifs

Name

AUDITORY INCONGRUITIES JRECORDING FORM - page 2

School

Directions:

DIFFICULT

18.

19.

20. -

. 21 .

22 .

23.

24 .

25.

26 .

Check (4) in Correct or Not Correct column.
If incorrect response is Aiven, record word
in response column.

Corr. NCorr. Res onse

CLOCK.
..,

blow measure rotate .

ECHO

,

)lurt

-

a.ruxepeat

POISON

._bounce

drink dance sick

.
i

CATTLE
ii.

meow beef raise

LIE blait fib bed

BAT fly swing dishes

-,

PUNCH hit pinch drink .

RING telephone finger' climb,

SOCK wear hit angel

Total ,../.,./..<

143

Date
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Brown Dog II puzzle -

mpll.tpk. and cut in 11 pie.e6

4

b
/nom :1.1ti.! n :'E.,asy Paint .With Water" copyrIght

.3,:;4e4i4 *0).1ab Its hing Company:, Inc. .4
:44 v.;

15

...-:Reji,rilld ft7i.y pe,i-rilission. . .;- -



4

Stencil Designs

2 A

Olue

145 _

- children must place 2 colored stencils in the follqwing
sequences.

2 C .

3Iack

Lit

Black 4..

yellow \ Green

2E
White

2 F

,3 colored stencils required for following sequences.

3A
Gr
Slack \

Rer

3D 7

Red

313

3E

0

Green
Fr5c0L.;

3C
Whife.

F
pck

4



oft

Name
Date
School

AUDITORY ASSO I

Diiections: Hit on walk pnly.

wbek.

wake

'skip

walk.

Work

jump

'walk

Skip.

:week

work

jump

work

run

jump

wake

,week

skip

run

week

jump

run

wake

jump

G.

= 1.

& .:

-1- ,
-

,

q A, noi'itiot on vialk.
.11 a 15,-,othéK igo.rd th4t 'tells

.71t:Mhilltg -T:re do yltOlour fet: ..
.b..

.NP Ve r 15 r NP Ve.i.--b

E

skip

work

week

skip

walk

wake



.

147

AUDITORY' ASSOCIATION RECORDING SHEET .- 3

..

sName
- _ 4.

. AN
Date

Schoo/°

rectdons : Hit on ear only.
Ct.

t ear

ere

head

14

V I

.11

erb

head

air

fear

ear nose

is a i r ear

nose near

near.

g *air

near

head

eye /

1///nose 7/
r

fear
/ ;

.eye //*4

7

eye

air

ear

fear

hea

ear.

:nose

'head

tear

fear

air

Total
!Efrors

nose

eye

neer

ear'

1

1

DireCt.i'ons: Do not' hA. t on ear.

Do hit on any other word that
name6 a part of our body.

fear

iye

head

NP
E prerb

P NP
E'LE iVerb

1-..

.. e#r nosel(

/4
air ear. 4 '

nose
r

near

,

near ey-e 1 i

air air
;

head

aJr

fear

near ear

head fear

eye, head

nose fear

fear

eye
V

ear

nose

head
fr

air

','

Irrors

near

nose
/

eye-

near 7.!
ear AL 1

1

0

7,1



Name
Date
School

AdDIIORY ASSOCIATION RECORDING SLIEtT 3

Directions: Hit on tree only.

bush

leaf

true

tree

grass

tire

tea:

tree

tr-ue

leaf

tear

-bush

'tree

. Ieat

hush

t rue

t ire

t ear

r ass,.

t ire

grass

t rue

tear

ileaf

bush

,grass

leaf

tear

tCre

true

tree

tree .
/17-/L

tire

/

Verb

grass

bush
1 TOTAL
ERRORS

-Date

s

148

Directions:. Do not hit on tree.
Do hit on any other wori,that. names

.

same'thing that grows.

Verb P -NP Verb
E E

-bush

leaf /

true

tree

grass

r
tire

tear

tree X42,
`/.1

tru'c
i

leaf

tea r

bush

tree

hush,

true

tire

tear

grass.

t

grass

t rue

tear

.grass

leaf044

..tear

tire

tplbe

_

tree

t ire

tree

;rass

OFAL
RRORS

Io'

a
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