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‘ ‘are adapted from the same works. 'Although goals and materials

Aéknowledéements
‘Material in Social #2 (p. 43 -to to'p. of page 45, Social #3

(p. 49 to. midile of page 51), and Social #6 (p. 75 to top of

V
page 79) has been reproduced from Shure, M. B. and Spivack, -

.

A ﬂental.nealth Program for(Kindergarten Children: 'Training .

.

Script. Philadelphiaf Department of Mental Health Sciences,

Hahnemann Comwunity Men{al Health/Mental Reta;dation Center,.

1974. Thia also includes portions of the training script for

v te «
.
L[]

four year olds originally developed by Shure and Sp1vack and

W . published in Spivack, G. and‘Shure{_M.fg. Social Adjustment

.« . Coeee - ¢

"in YouAi Childreg. San Francisco: Jossey-Bass, Inc., 1979.

.’

Material in Social !l (p. 35-%0), Socta’l #4 (p. 56=57), "‘Social

13

N

- \Q

-.#5 (pe 64-68), Social #7 (p. 92- 95) and Socials #8 19 (p. 99-119)

o

contained in Social l€ssons 8-19 were adapted ,several changes

w%re made in the technique, e.g. modeling with 'cop&vdﬁt" and

-use'oflcue pictures,-which represent a departure from the

*

A
philosophy of the original authors. -
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B ‘ ' From our studies of cognitive functioning in young ..
'd . aggressive boys, (Camp,.Impulsivitxi -verbal mediation. and
. A responsg,inhibition in young aggregssive boys, in prepdra—

9155 Campj, Zimets, )/ van Doorninck, & Dahlem, Verbal
&8s in younﬁ _gg;essive boys,* 'submitted -for publicp-
tiow\ 1975) we have agrrived at .the . £ollowin charActeria@-
tiop. I ¢omparis0n wic normal boys their verbal develop-
menttis H%sically adequate but. they fail to use these :
abili!&@? to think ‘through and plap solutions to problems
unless specifically requtsted &0 do so. Thes °talk a i‘lot,
‘éven when the task does not specifically, ox Qstensibly ¢gall.
for it, but the majority of their verbal output 1is 1mmature,
.self-stimulatory and often irrelevant to the task at hand. ﬁ
Consequently it serves no usgful purpose in problem solving.
As.a ‘result they have mpre difficulty on ‘tasks which do not-
explicitly: call for verbal planning and reasoning. (e. g.
, complex~mazes) but which cannot be solved withoug it. This
P - was most evident in nonverbal test situations but could. "~
also be encountered in verbal tasks which require blocking
' of the first association prompted and reasoning to a solu- 7
tion (e.g. more difficult items in reasoning by analogy) '’
. Even when the rules of the game call for blocking the figst
. ‘stimulated response they have more difffculty performing

o

* ) this inhibition ¢(e.g. playing tle Simon Says game) .’ hTheir}”

natural inclination is to respond rapidly, But when. eci-
fically instructed to verbalize overtly before reéponﬂing -
th'ey may achieve response. inhibition more readily than

they are inconsistent in achieving: response inhibitiony _
They hawe difficulty with sequential memory, and reading

++» achievement 1is ‘depressed’. Table 1 summarizes these///
characteristics. - ‘ _ ////

dequate‘verbal abilit . ‘ 2 “g T
Impulsive - fast Tesponder - SR

’ ' " Inconsistent iphfbition of firse reiponse i

- e i . Private speeth immature apd voluble T W
Decreaseﬂ/effect of covert commands R
High threshold for verbal mediation _ o ?’WLE.
_~Foor redding . o o
v : //;/// Poor sequential mémory " ' TJ}g
f,/j;f’ The "Think Aloud" progtam wag designed to attack, the -
"; p#oblems ﬁentioned above. Impulsivity, .faillure to inhfhit.
3 ﬁ?f
' . g v.
41 i
. . . ] &

Lt

normals. “However, when merely whispering self- instrq@tion @g,(?

L 1 . Table 1 - . - . .
L Cognitive characteristics of Yod:gwkgi;:ssivé/noye*‘a;) 1
. ) . ) . e ety
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. first responses hndvﬁmhigh thresholdufqg use of verbal
/ mediational activity in problem solving were initially
. * conceptualized as the key problems. To this was added
a the f{dea that slowing down, developing response inhibition
. and achieving facility with verbal mediation migh€ not be
- enough. Some children might still have problems because
’ of inability to stay with a plan, or because of a limited
‘repertory of alterpgative ideas to use.in a given situation
.-4 . ¢ and inability .to evaluate outcomes. Further, after initial
pilot work with the program, we recognized that immatuge
"¢ chatter might actively prevent the child from using~se¥$
s verbalization productively. And finally we realized that
o ' transfer of effects from the training session to life
.- -situations might not occur without specific training
e directed toward transfer.

C v With thes /Eonsiderations in mind, we '‘designed a
o .~ program with“the f0110wing objectives: 1) .slow down,
) : 2) inhib first associations, 3) increase verbal mediation,
4) inhibit immature, irrelevsnt speech,-i) increase reper-
‘ %ory of alternative responses, 6) increase skill in/ staying
/Gith'a plan and evaluating outccmes, and 7) transfér to
/),u‘e sitnat.ions.- , [ , ' '

7/
/
- i

//(/ C %he first: three of thzsse ob1rctives are apptoached
initially through overt ver»alization, rehearsal, self-
instruction and evaluation before, during and\after .a
task Gradually, as overt self- instructinn becomes -ceffi- -
_cient in helping the child to slow.down,’ to leck his -

. first impulse. and to verhalize his plan, he learns to
‘fade the verbalization tg a cduvert level. a

Inhibition of immature, irrelevant speech and behayior
is sought initially through Leightening the child's awgke-
‘ness of his silliness by, introducing a signal for an in-_
compatible activity,. The eventual expectation is that the
'child will begin to apply thz signal on his own and produc-
tive self—verbalization will eventually take over.

<

. Increasing.the .child's repertory af responses is'\
'accomplished through modeling of effective ‘thinking stra-
tegies, through modeling ways of copimng with frustration
- and disappointment, through use of provocative situations
‘ ~and questions, and through emphasis on thinking of several

different solutions, plans and possible consequences.

To increase skill in following a plan and evaluating
_outcomee, ongoing reminders and evaluation” of differen't

ﬁt ’
.
.
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aspects of performance are included in verbalization
training, along with recognition of the relationships
between actions and conseéquences. Several® games also

, introduce-feelings and fairness as’ important to evalua-

. ° . tion of outcome. .

Training for transfer to real life situations has
been attempted through trying to provoke behavior and
reactions in the training sessions which commonly occur
‘in the classroom so that ways o'f, using the training in
real life contexts can be "tried-out" Such reactions

P : and behavior are elicited by 1) including two children
“in the training sessions to provide .the naturgl stimulus
of other children, 2) wuse of provocative questions and
situations, anp 3) dramatic enatctment by the teacher of"
an individual child's reaction pattern, especially his
aggressive reaction to frustration. Transfer 1is- then(~
approached through 1) stréss on cooperation between the
i’~ children and use of self-verbalization to achieve this, -
. © 2) stimulating empathetic responses, 3) providing cog-

nitive strategies for coping with feelings as part qf .

dramatic outbursts, 4) open discussions of other situa-

ticas in which "Think Aloud" strategies may bhe“helpful,
. and 5) simply connecting activity in the training program
o with the classroom by .indicating that the regular teacher
requested work on the activity.

-

'

.-

~ And finally, many hoys appear to be actively
‘resistant to systematic use of verbal mediation rather
than merely having a high threshold for, arousal. Con-
'sequently dramatic staging, game format and props have
heten' used liberally to sustain attention and improve
motivation when performing is difficule. :
The tasks presented to ‘the children involve both.

+. impersonal cognitive problems such as puzzles, mazes, ,

- copying designs, and interpersonal problem situations. _ 1
The .manual was prepared for use in % hour daily sessions
over 2 ,.riod of eight weeks and each day s materials
are designed to fit within - that time period

The program qpfolds by. first uq%ng the cz%y cat”
game ,/on very simple cognitive tasks to engage e child
in Teacting to a11 features of the modeling (speech and
adtion). "Copy cat" is then used to introduce the child

. , to the four steps in dealing with a problﬁm }) identifying

the problem,.2) developing a plan, 3) monitoring. perfor-
_vmance and 4) evaluating performance and outcome. Then
"copy cat" 1is £aded awd .cue cards standing for .each step

bl

»
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are introduced to signal the «child to verbali;e'both the
question (e.g. What is my problem?) and the answer fior
himself. In the meantime,. cognitive tasks.are increasing .
in difficulgy and the child is encouraged ‘to think of .
more than qnegplaﬂ*before ?rogeeding witb'avtask. As the
child becomes ‘@djusted to- 'thinking- out joud" ‘in a syste-
matic fashion .(or earlier if the natural occasion arises),
interpersonal situations are broached. The first social
games prepare for .dealing with interpersonal problems
through exercises in identifying emotions, ‘determining
antecedents to an,emoﬁionu céngiderihg what might happed

. Lot

.. next iﬁxvarious situations, ‘and evaluating fairness of

outcomes. Cooperation in dealing with the impersonal N
cognitive tasks i& also being stressed. '

. Sessions then proceed with a mixture of }mpersonél
and interpersonal problems with increasdipg difficqity,
complexity and-emphasis on hoiding seyeral things in mind
at one time. : 3 C ' :

We have been fortunate to héve the pérsonallassié;ance

of DonaldAH.\Meibheqkﬁum in development of this prograf.

His work with Goodman (Training impulsive children to talk

Tto themselves: . A. means of developing self-control. Journal

~ from ‘thef’i_x"'_'_ff'é%c:hpiq'ue by using cognitive modeling and by

of Abnormal Psychology, 1970, 77, 115-126) was the principle
model for our approach to teaching children to "think -out
loud" in tackling.new problems. Additional ideas were
obtained from other publications of Meichenbaum and from

“papers by Palkes, Stewart, & Freedman (%mpppvement-in maze
‘performance of hyperactive boys as a function of verbal:

training procedures, . Journal of Special Educationm, 1972,
é, 337-342) and Borgé ein & Quevillon (The effects of” a'

self-ingtructional pd@&age with overactive preschool’' boys.
Journ®l of Applied Behavioral Analysis, i§ press).

FETTTS - - B e e "‘ ¢

- . — e i ——

We -have leaned heavily on the work of Myrna Shure and
George Srivack ,for an approach to interpersonal problems
and repertolry development \in general. .Perspnal_copspltation-'
from Myrna Shure was of great'asSi§Qance} As alread¥y
indicatedy Shure & Spivack have gbnerously allowed us to
use much of their material directly or in adaptation. _.

In several “ifigtances, notably in introducing the Social
lessons numﬁmf$-8—19 (pages 83-103), we have departed

'

. ‘ : -»'.-“\..{‘ f -. . . . ff‘\‘ : ' N
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f' T using cue pictures to classify responses Although the ..
o goals of the programs are similar, i.e. thinking of dif-

ferent ideas, Shure andkgplvack try, to guide the. child
‘toward development of Wi's own ideas without suggesting ,)
> _specific solutions. Thus our qse of their materials is
virtually opposite to theirs. - M

‘ - ' 4

The, following colleagues assisted in re\iewing,
critiquing ‘and providing new ideas for meeting particular
‘problems: Gastonh E. Blom, Frederick Hebert, Linda H. Reed,
Margo Simmons, and William J. van Doorninck. And\finaﬁly,

« _ we are indebted to.the Denver Public Schools for their
- "- continued support and assistance and, particularly to.
' ' .Dorothy Major, Walser Oliver, -and Frdnk Roberts, whose

'_ insistence on the impracticality of u51ng an individual
program:in schools opened our eyes_ to-the advantages of
havtng children work together. .. ) o
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DAY
DAY

DAY

DAY

'pAY

. DAY
DAY

DAY

DAY

2:

-

11:

12: .7

13:

\
NG J"

.
i

'Review of Cue Pictuges & Coloringls rategy -
‘Puzzle Strategy Introduced. ? : N

v

Copy Cat - sey & do-.," . S .
Following D1rection5‘ﬂi : 4 '

" Free’ coloring - Ly

Y ' . .

Copy Cat’ SN ' R
Introduction to . Thinking Out Loud - Coloring Shapes

Introduction to" Cue Pictures - S

] . L}
Q

Review of Cue Bictures S _
Review of Puzzle Strategy'- v ‘

‘jDog Puzzle - _ ' o L

PMA K-1 ~ ' S D

(Introduction nggested Dialogue ﬁor Copperation Train;ng)-
. ) _°_ : ) (f !

PMA K-1 - : ‘ ' . .

Auditory- Association LLstening Task with props -

o Cat - 2; Look "= 3

A

CE . T . !

Y&K""‘ et . ’ e
Detective‘pic;ukes , ’& o PRI

. Saqcial #1 £ Ldentifying Fmotions ’ : e ' -
%M .

~ e . o : i
Social ‘#2 - Why-Because . ,
Audit&%y Association Task - Spoon, cat - 3

. Social #3 - Why-Recause N

#imon Says - Thinking Out Loud Form o : ,
Independent Puzzles - - . - o -; s

~

[N

,Soc#gl.#b f‘Emopional Causality - "pavid Was Mad"
PMA - appropriate grade level kg

Soctal #5 - What Might Happen Next? - lg\Anybody Listening?
PMA . : . o .
Mazes

Social #6.-'15 I%'a Goed Idea and‘Begin{I:; Consequennei

‘Auditory Association Task - Coat-3, Look-3.

Iadependent trails & matching figures . )
Induetiv; Reasoning - Day 1 . , B
Auditory Association Task - -Coat-3,4Look-3 -
Independent trails & matchiny figures BN
Partner Maze - Who Wﬁﬁl Get to Mars Flirst )
3 i : o
So¢ial #7 - Fairnes$ X ) :
Inductive Reasoning - Day 2 - ' ' = C N
Red Riding Hood Maze : A
. _ . vii
. . ,i‘)
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N . " ., . - MATERIALS . L
I . . ! _ﬂTeacher*muéc pfovigz capitalized icéms.) St
i CL . ' ’ o ', . '}|
. . ~DAY 1 - page . . '
: . : TAPE DISPENSER ;
y PA e ~
SCISSORS b Hare on tabledwithin
1 box of colored pencils\ - children's view"
- SMALL BOX - .
¢ MANILA FOLDER .
. : LARGE’ CARTON - under or beside teachef s chair.
l.calendar . . T~

l‘weather pictures page ‘.
1 Following Direections Recording Form
"3 free coloring pictures

- (DAY 2 - page . .o o : .
f 3 pages shapes for coloring . .

y 7 1 box colored pencilsa. .
. . ' 4 cue pictures : ' N

DAY 3 - age
P
4 cue pictures - in view on table. = = A\
+ 2 Owl puzzles,+ 2 flannel boards |, '

Yy A - : Lo .
o DAY 4 - page -« ~ .

4 cue pictures - #n view on table.

. ' . completed flanned Owl Puzzle from Day 3
1 Dog puzzle + flannel board .

3 A K-1 page 10 R

DAY 5 - page ‘ o ‘ o
" 3 PMA K-1 ptgi”TO from Day & | :
1 Audicory Association Listening Task tap \
. 1 Auditory Association Listening Recording Forms: Cat-2 -

< .o 2 Audicory Associacion spot cards

2 Hand-made Mickey Mouse ears .
TAPE RECORDER

o viii® 'i

Lodk-3 .. -



MATERIALS | . e
. t+  (Teacher must peride cap;talizéd itemSu)“
. i K B . o )
{35 . N - o "
DAY 6 - pagé £ : o o . o : -

1 Indian boy detective picture
1 Chick detective picture . "¢ ' .
Understanding OQur Feelings;" o L
Set One: Smiling girl . ' S ' :
‘sad boy N : S e
- Crying girl P o
: _or . Laughing boy with girl. e
. A Pensive young 1ady . ' . ' P
' Sad boy- o o C Ty : .
Father with’son o ) o

— . Set Two: Boy with dog’
L. Pengive boy
) " Mad bey : : : o
Laughing man ’ o - ' L
‘o _‘Angry lady o K4 _ v -
’ : Sad g$r1 Co% .
' . ‘Mothed with baby v S
1 Identifying Emotions Recording Form R . . ,
A KEY OR A PENNY - - T ' N

.. \ . . - ) , .
. ’ \ ) \ " ) | \\
DAY 7 - pagy/ o | Y v

. . )
Girl in Rain photograph

-

% .

v

Girl Falling off Bike photograph . o )
2 Mickey Mouse ears - : Lt
1 Auditory Association Listéning T4sk Tgae £t oA
2 Auditory Associatlon Listenlng Recording F;vv&,_.fooon =
. Wat-3
2 Auditory Assoc1ation Listening spot cards fr Ddy 5 3
. TAPE RECORDER . )
. . . - N
DAY 8 - page : I )
1 Dilly, the Dragon puppet .
- Simon Says: thinking out loud chart by
) . . 2 hand recording cards
.y . o .3 ~-trial Rec ng Form for each child )
1'Train puzzle + Dog I and OWl puzzles } set out on a . ¢
) o : .work table. :
¥
. S—
v \ ~ !
ix |y
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+ T ) v‘d; o . '.3? VL . lﬁ .
N o (Teacher must provide -capitaiized itéms ) (R
) | , e e
. *. DAY .9 - page o ' ‘ . R : :
4 ‘o '& . & 1] > R
‘David Was Mad! - From Sounds of a Powwow -,pill Martin, Jr..
e o - PMA - appropriate form for grade level !( 1;(page PO
~ . - , or 2-4 (pages -
: N STIFF MARKER _ . -
g * ,.', . 2 4
..+ .'Day 10 - page - e
' .. Is Anybody Listening? - Wayne Carley .
: se 3 puppet faces - _ o : .
W " " 1 Adult Trail Part A 1 - 25 ‘
B cove o " 2 Trails Part A Sa‘mple ™
= ‘ 12 Trails 1 -°15- - - o, 5 .
{ e T e "2 Fido pigture mazes w0
L gewie .1 Red Riding Hood pfcture .maze . .
- v E T " 2 Puddle picture mazes '~ - o
! .. . 1 Box colored pencils .- . .
n“ N . . - - ;‘”,- “. .\A ,.‘v o ( ' “. v‘."~ .. a .
B . _,\‘ i .=. . . i L N
L DAY-LIn- e .ot :
Te e BEETRME L L0 ad
G Children and the Law - #12 #7, #g [ .
R I Science Themes 2~ . = L :
S : _ - Safety.Themes' . #12 #11 R
o, L A 1 Auditory Association Lists: coat - 3‘
T e T Tt s look - 3
oo B . - 1 Mtckey Mouse ears )
e S 1 Auditory Association spot card
e TAPE RECORDER ~
. S ) . ~Detect;lve and Trail folders
;i DAYIZ-pag( S
. _A : 70 Inductive Reasoning Recording Form - ' .
: " 1 Auditory Association Lists: coat - 37
se ',.. ", look - 3 L
e - 1 Mickey Mouse ears e T :
. ‘1 Auditory Association spot card T ‘
' TAPE RECORDER ‘
. " Detective and Trail’ folderS'. oL N
i T . Partner Mafe - Mars’ o s .
) " Colored .Pencils L ‘
$ ’ N i T - . ' ?
e S
| L .;1 . . 1_' A . -
- ‘ = . ,'-'-“"'A 3 ~
: Y IS ‘\:ésil A




MATERIALS ‘

L 2
.

(Teacher~mu's;: provide capitalized items.)

" DAY 13 - page

R ' 7 Rosenzweig pictures.
oo : . Dragon & Wolf puppets
o ’ * 1 Inductive Reasoning Recording Form from Day 12
o, 1 Trail Making Part B
C 2 Trails 1A -G8
2 Red Riding Hood mazes

kY
k;\ . ’ . )
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N
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UNSCHEDULED. MATERIALS

-

These materials should be coupled with social lessons

8.- 19 pp. "as suits'ﬁhe children's needs.

- THINK ALOUD MAZES - ‘page
. -
Mages
SRR .
Colored\Pencils -

TA Mazes kﬁ@prding Form
R N .

KN

' RAVEN MATRICES - page . ]
Coloured Progressive Matrices book
OPAQUE COVER SHEET

& ~ Children's Progressive Matrices Amswer Sheet -

STENCIL DESIGN - page
Stencil Design Cards " ,ﬁﬁi

SteﬂEil Design Recording Form \\\\

AUDITORY INCONGRUITIES - page
‘Swall Dog picture

Auditofy Incongruities Recording Form

Cue Pictures

'AUDITCRY INHIBITION - page
.Spot card |
Auditofy Inhibition Recording Form
'1_‘APE RECORDER and tape - |

Cue_ pictures
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DAY 1
Copy Cat

The copy cat game is introduced at the outset of
. Py

the program to encourage verbalization and imitaﬁio&i
_°f the teachér's words and gestufeé. Continue the
cépy_cat‘game as long as neceséary to devélopvminimal
fluency in ;epeating teacher's words verbatim.

.

Following Directions

These commands progress to complex chains of pre-
. ) .
positional phrases typical of classroom instructions.

The children's performance on these coﬁmands will give

us a baseline to judge fyture progress.

- .Free Coloring

. This.'task is included to help relax the children

and 'to give us an example of:the§£hildren's coloring
. - : .

‘ability. We will then be able to interpret if thinking
out loud ohlthé'coloring shapes task alters their

approach to>éoloring.
T

A
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DAYYL - Timg 20 - 25 minutes.
-

Emphasis on thinking out loud c«dmfortably, low cognitive démands.

i,

Copy Cat Introduction N . : -

Teaqﬁer: Mo COING TO DO SOeE SPECIAL THINGS TOGETHER. WHO HAS PLAYED
s THL hAHL COPY CAT?” CAN SOMEBODY.WHO HAS PLAYED €QPY CAT TFLL US
_HOW YOU PLAY THE GAME. (1f child can't remember the rules or
explains only part of theée game, fill in details.) ¥YES, YoU
HAVE TO SAY WHAT I SAY AND DO (¢point finger) WHAT 1 DO. ,;f S
PLAY COPY CAT. \If kids don't echo. you, repeat )
“LET'S PLAY COPY CAT * 1OU HAVE TO \A\ WHAT I \:\1 AND DO WHAT -
I DO." IF I POINT MY FINGER (p01nt Llnger) YOU HAVE TO POINT"
wﬁFOURb IF T STAMP MY FOOT* (stamp-foot*) YOU HAVE TO STAMP
TOURS .* YOU ARE GOOD COPYCATS.* - OH, COWL ON.**  STOP COPYING
ME L (Hands on hips.)* HOW “CAN 1 CFT YOU TO :>TOP'7 1 NEED
$A SIGNAL.* (Give "safe" sign and explain that*will be the .
signal to stop Copy1ng ) SOMETIMES IT MAKES PEOPLE \mD WHEN
“YOU PLAY COPY LAI . WE NEED TO FIND OUT--IF IT,B ALRIGHT WITH:
OUR PRIENDS IF WE COPY WHAT THEY SAY AND DO. | WE'LL US THIS,
SIGNAL SO YOU KNOW WHEN.TO STUP COPYING WHAT Y* SAY ANDRDO -
SHOW ME THE SIGNAL: THAT MEANS- TG‘ STOP COP\'I’\’G . WHAT WILL YOU DO
CWHEN T (give sxgnal)? WE'LL PLAY CORY CAT ON“LOTS OF DIFFERENT
DAYS. IT WILL BE.VERY IMPORTANT BOR YOU TOZSAI VHHT I- SAY
AND' TO DO WHAT I DO.

: L ~ FOLLOWING DIRECTIONS ey

- Teacher: = ANQW WE'RE GOING TO PLAY ANOTHER' KIND OF GAME. I CALL IT
'“FOLLO'IVF'DIR:CTIO\S I'M GOING TO ASK YOU TO DO SOMFE THINGS.
‘Ol LISTEN VERY CAREFULLY FOR YOUR NAME AND DO JUST WHAT I SAY,.

2nd child's name, YOU TELL ME IF lst child's .name DOES JUST WHAT
.1 TOLD HIM WHEN IT IS HIS TURN. 1lst child's name, YOU TELL ME
IF 2nd child's name DOES JUST WHAT I TOLD HIM ON HIS TURN. (Give
Following Directions one at a time. Require child to d4v just
what you asked. 1If he errs on a direction and 'judge" does not
catch it say, THAT'S NOT QUITE WHAT I ASKED. LISTEN AGAIN AND
DO JUST WHAT I ASK. Record performance on Following Directions
forr page 5 ).

Teacher: (To Child 1), CLOSE THE DOOR, PLEASE.

child 1: - - gbw ;

Teacher: (Look to ZﬁH‘Chlld for approval. . Record both children's
responses on Follow1ng D1rect1ons Recording Form.)

k}

*Children copy statement.




Teacher: - (To Child 1,).SIT DOWN IN THE BIGGER CHAIR (AT THE TABLE).

' Child 1:

-

?Teacher: * (To Child 2,) PLEAS £ THI§ CALENDAR TO THE WALL.

: s~ " (Have a tape di_spe.nsér and a bottle of paste on 'table;)f\
f cqﬁld 2: R ‘“'.; T - .
. .o . , ’ . oo ,':]“ .
0 Teg;hqr; Child 1, PUT A BLACK; on - SI CE TODAY IS THE ’
o T OF: RY (H e box of colored
! - pencils on table next to"tape d épe’qser )

.. - child 1:

2 ... T S

Teacher: THANK-YOU. NOW TURN AND LOOK ‘AT ME.

-

child 1: .

Teacher: WHAT DAY IN JANUARY IS TODAY? .

Child 1:

(Note:  Child 2 way 1mpuléively'respond here. Stop
and say, WHOSE PROBLEM IS THIS? ) WHAT
ARE YOU SUPPOSED TO DO?) :

3 -

Teachep: GOOD.. 3

. Child 1: B : i L SO a

U MAY SIT DOWN AGAIN. ° .

Teacher: IT'S SOMETIMES FUN TO KEEP A WEATHER CHART SO "WE .-
- REMEMBER WHAT KIND OF WEATHER WE HAD EACH-DAY. T HAVE -
A SHEET OF PICTURES THAT SHOW US DIFFERENT KINDS OF
WEATHER. * (Hand Child 2 strip of pictures.) 2nd child,
" CUT OUT THE PICTURE THAT TELLS US IT'S A SUNNY DAY.

Child 2: . o 4;

Teacher: (Look to lst ch11d for approval and record children s
" responses on Recording:Form.)
Teachek¥:  THANK YOU. (To Chi}d Ld. ) CUT ouT AND HAND ME THE
: WINDY DAY PICTURE

Child 1:
. »; . ! -, Y " Q . .
Teacher:  (T6 Child 2;) POINT TO THE PICTBRE YOU WOULD. USE ON A
al RAINY DAY, ﬂ ' .
T . . \-' . * - -
Child 2:

Teacher: (To Chlld 2,) WHAT KIND OF DAYS DO THE OTHI:IR PICTURES
TELL US ABOUT?

Child 2:




Teécher:'

Child 1:
Teacher:

Teacher:

Ak

" Teacher:

child 1:
a
'Teachér:

.
B |

Child 2:°

acher:

.Ch1 d 2:‘

Teache

.

Teacher:

Children:

Teacher:.

child:

Teacher:
Teacher:

|
!

Chigdren:

* GOOD.

'ghild 2.

"2nd child,

" YOU JUST:THE
FOLLOWING DIRECTIONS TODAY.

o T T ol
. \ .- -
- .

1st chil&

o .l»..-'\ A - X a‘d."."
NOW,, “(CUT OUT AND) PASTE THE PICTURK ON  THE

PUT THE WEATHER PICTURES IN THf BROWN FOLDER \.,»,Q) PUT <,

THE BROWN FOLDER IN THE BIG BOX. - oot _5; e

2nd child, CLOSE THE BOX FOR ME AXD PUT IT OX THE (CHATR, TARLE)

UNDERNEATH \[Y coaT. = : S
o . . <

(GOOD WORK. WE'RE GOING TO BEGIN WORKING.ON LOTS OF SPECTAL

O ot P
AND WE'LL WORK EACH
T"LL WANT YOU TO DO

DAY AT THIS TIME FOR
ALL THE THINGS 1 ASK

XU TO DO THIM.  THAT'S WHY WE PRACTICED
YOUSDID EVERYTHING JUST THh WAY T
BOTH REAL GOOD COPY' CATS. '

. PROBLEMS TOMORROW.
JABOUT 25 MINUTES..
WAY T SHOW

ASKED YOU TO. AND YOU WERE

. FREE QOLORIXL
THE LAST. THING I WART %nr TO DO TODAY 13 TO CHOOSE A PICTURE TO
COLOR JUST THE WAY \OL.wxg"TO CAND, WHEXN YOU FINISH 1'LL-ASK YOU

EACH TO TELL ME A LITTLE ABQUT THE PICTYRE. (Show children three
pictures to select from. 1f children select the same picture to

coler _say, I.ONLY HAVE ONE PICTURE LIKE _TPL“«.T. WHAT WOULD BE A FAIR
WAY TO DECIDE ‘hO CA COLUR IT?) . ' ‘
oL . : .
N L '."._ ‘a . ! ) ] *
(After one child fintshes coloring say,) TELL ME A STORY ABOUT TOIR

PICTURE. h‘a‘natlon form the gist of

child's

(Write on back of Daitly
"storv'" or desgrigtion.)
L

D I .

(Repeat with other child.) : o :
YE'\"‘ DONE THREE THINGS TOD'\\ LET'S S‘ IF YOI REMEMBER ALL
THREE THINGS 'WE - DID ) e _ : c

oL _'_ 19

CALENDAR FOR TODAY THAT WILL SHOW .US WHAT THE WEATHER W%’ LIKE >
(WHEN YOU CAME 0 SCHq L/AT LUNGHT IME TODAY) , K > ‘
. A
« o o o .
GOOD, SO T “E KﬁEP A WEATHLR CHAhi
. LET'S PUT SOME OF " ,THINGS AWAY. 2ud child, PLEASE GET THE S
BOX THAT S UNDER MY CHATR AND PUT IT OX THE TA‘LP AND OPEN IT, UP. -
S 'w»# . . _ . _ *
A‘.- . " .‘ I . ”
Ist child, PUT ALL THE STICKY STUFF AND THE SCISSOKS I TUE
SMALL BOX AND PUT THE SMALL 30\ IN THE BIGBOX. £
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. . . -~ 'FOLLOWING DIRECTIONS

" ‘Directions: ‘Check (v-) undér'appropriéte child Jf performance

is correct and wherever

o ot fnance.. *
A . ]
T ’ e

e

. . ©® .
Close -the door:

...Child 1

Child- 2

judge agrees with perfot-

Judge

Apreement.
™

e

- Sit down in"Ehé b;ggér chair

.Tagé this calendar to -the wall

"Put . a bléckaben'#"
.tqgay s

sincé
the.-® ° of January. .
o e . :

/A

Turn ‘and look at’me.

iy

-8 '
in January is today?
\ e

vz

;again., g N

that

»

out the picture

--us it's a sunny day. 4

“windy " day picture

\

Cut out and hand me the

"

Point to théincture-yéu
would fie - on-"a rainy day.

_Whatjﬁ&ﬁﬂ g%;days do the

12 TN, :

ofher

" pictures tell us. about?
T —

(Cut OUtﬁahd);paSEe;the picturé;

on the calendar for today that
will show us what the'wgather

-

T
3a,

was like...

~Get the box that's under my

" chair-and put it on the

table and open it ug.

f
/

Put all sticky stuff and the

. scissors in the small box and
put the small box in the big box.

W |

Put the weather pictures in
the brown folder and put the
brown folder in the big box.

6.

“Close”the box and put it  on -~

. ‘_.'?;.

id

the chair undernmeath my coat.

it
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Aruitoxt provided by Eic:
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Y
DAY 2 °
Copy Cat .

verbatim repectition of “the

skill will fac}litéte

introduced-in coloring shapes.

N

plctures

.

Cue

LY

To guide the choldren in how te think about a
5 { < .

problem, we introduce
’ o '

of the questions they
out loud about a task.

cue

a bird house heip

1) NhatQ%Sth problem?

.
e Copyv Cat gane

6

SRR ]
. : . i L4
- .
L]
ix plaved again to dgvtlxéw '
S . -
L4 .
- . e
teacher s ords. il s
the thinking out loud process |
] .
N .

ictures tnat remind the children
p

ask and answer while Ythes

! : thhg(.,

Pictures oif a bear constructing
the children intd the gquestions:

.

2) How can I do i

using my plan? and 4) tow did 1 do? We hope the image ’
) R ) A -
of the be€ar will facilitate the recall of what teo
’ -
think out loud: - .
o
N s
A - ) . . (
-7 . > - ’
. . +
. . .
. .
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"DAY 2 - Thue ld-zs minutes

. - . . (‘_ ) : ' N . . ) .

r : " COPY CAT _ o - o
- Téacher: 'LET'S PLAY COPY CAT AGAIN. REMEMBER YOU HAVE TO SAY WHAT I. -

SAY AND DO WHAT I DO. IF I POINT MY FINGER YOU POINT YOUR
FIVGER * (Continue with Copy Cat emphas121ng DO WHAT I DO

with gestures.) e
~ [4
Children: ] ' .
o — {E .
Teacher: GOOD. TODAY I'M GOING TO SHOW YOU A NEW WAY OF DOING A .
: . PROBLEM. I CALL IT THINKING OUT LOUD. WHAT. o I .CALL IT? "f
Children: - oo -~

Teacher: WE'LL START WITH A REAL EASY PROBLEM YOU PROBABLY WOULD NOT
THINK OF IT AS A PROBLEM.- BUT WE'RE GOING TO PRETEND IT IS
LIKE A PROBLEM WE HAVE TO SOLVE. LATER ON WE WILL DO LOTS
. . HARDER PROBLEMS AND THEN THIS THINKING OUT LOUD WILL REALLY
. . : HELP. TO TEACH: YOU TO THINK OUT LOUD WE'LL USE OUR COPY CAT
+ GAME, YOU WILL BE THE COPY CATS AND “YOU MUST SAY AND QO
JUST WHAT I SAY AND DO.

.
. -

<. S , ' = COLORING SHAPES

' Teacher: (Gtge'ﬁhildren and yourself the paper éf.sh@ﬁés'to'be’
colored. Select the circle with a fat border first.)
WE EACH'HAVE A PAPER WITH SOME SHAPES ON IT. THE PROBLEM

. : ~ children"s classroom teachers name GAVE US-IS TO COLOR
i, ' -~ THIS SHAPE THE BEST WE CAN WITHOUT GOING OUTSIDE THE LINES.
= TR - PICK A COLORED PENCIL AND I'LL PICK ONE. -~
Qﬁibdren )
' e o ] . . > &
. ' Teacher:' EET'S LEARN TO THINK OUT LOUD TO HELP US DO THIS PAPER.
' REMEMBER YOU MUST COPY WHAT I SAY AND DO. LET'S TRY IT.
Teacher: . "(Withoutsputting pencil to paper.) - ‘ ’
: Q. OK. WHAT.IS MY PROBLEM?* e S <:::;_‘\\

A. 1 AM SUPPOSED TO COLOR THIS CIRCLE WITHOUT, GOING R
OUTSIDE THE LINES.*

e
0y

,Q- HOW CAN T DO IT?* S “<;;_\<; S

A. I'LL GO SLOWLY.* I'LL BE CAREFUL.* I'LL OUTLINE THE
v CIRCLE FIRST. THEN I CAN‘GO FASTER IN THE MIDDLE.*
: OK, HERE I GO.* (Begin coloring.) .- be

N

(Note: Children.may become so intent on coloring that
. ' _ they fail to COpy Remind- them as often as
necessary, WHERE'S MY COPY CAT?)




“Teacher:

.Children: ..

Teacher:
" Child:.

Teacher:

CChild:

-»-.Teacher:

"“T3acher:

Children:

A

Teacher:

L
¢ -
~ ., ~Teacher:

Teacher:

2Teggher:

ERIC

Aruitoxt provided by Eic:

“

'Unow

;=GR. SOMET I}ES PICTURES
B ﬁND'DO”
TIONS !

- (Show cue picture #2)

You BE COPY CATS.
. Teacher's name WANTED ME TO COLOR A SHAPE

‘cue picture #4), HOW DID I DO+

I USING MY PLANTS . . ' ..

0. AM

A, YES. M MRKING A FRAME AROUND JIE OUTSIDE.* 1'N GOING'

- SLOWLY % NOW T CAN GO FASTER IN TiE MIDDLE. | (Cross line
boundary.) - 000Ps, T WENT TOO FAST.* 1 WENT OUTSTDE THE
LINF.#% THAT'S OK. T'LL BE MORE CAREFUL.* ]'LL GO SLOWER.*
THERE™T DID IT.* S

Q. HOW DID I povs ' h o . :

A. 71 TRIED HARD,™ I
LINES.®  THAT MAKES ME

WENT SLOWLY. [ USUALLY STAYED, INSTDE
FEEL coon.w D S

CATS

1ov'k UEGOOD - COPY AND T LEARNED SCMETHING.
18, IT A coon IDEA_TO COLOR FAST? o -
.
WY, '
R S _ ' , : .o . )
I COULD COLQR FAST. Adcroqs least \Lr)al child,) WHAT'S

ANOTHER WAY T COULD COLOR?

CUE PICTURES _

HELP . US REMIDIBFER WHAT WIE HAVE TO SAY
MAYBE THESE PICTURES. WILL HELP YOU-REMEMBER: THE QUES-
E ASK OURSELVES WHEN WE-THINK OUT LOI'D. (Have four cue
to present on-their respective question.)

DO 1OU REMIMBER JHF'TRO QUEFITONS WE ASK OURSELVES
BEFORE WE START? * (Show cue picture #1.)

pictures ready

AND CANSWER

.

A

N I\,..l

’ L
(1f children hesitate; (ifer imwediately)
SAY WHAT I SAY. WHAT'S Y PROBLEM?
WITHOUT <GOLNG

OUTSIDE THE LINES.* -
I'LL GO

HOW CAN I DO IT?*  WILL,

"FUL .=~

SLOWLY.® 1'LL BE CARE
WHILE WE DO OUR WORK, WE ASK OU§SELYES, (Show cue picture #3)
AM I USING MY PLAN?* YES. I'LL GO SLOWLY,"* ©SE CAREFUL,*
STAY INSIDE THE LINES.* ’ -

PAPER AYD ASK (Show-
MY PLAN® 1 WAS GOOD -
INSIDE THE LINES.*

WHEN WE FINTSH OUR ‘WORK, WE LOOK AT DUR
I USE

AT THINKING OUT LOUD.* .1 TRIED TO STAY

f. N .Z-i S !: -;

&‘

THE

Y PROBLEM? -



1.2

X Teacher: GOOD,JYOU ARE ‘SUPER COPY QATSL NOW LETFS SEE IF THE PICTURES
T -~ HELP YOU REMEMBER THE QUESTIONS. (Show cue picture #1.) WHAT'S
'THE FIRST QUESTION WE ASK OURSELVES BEFORE WE START?

.8 ’ LN e

Children: - -

. _Teaéher: GOObT AND }HE NEXT QUESTION? (Show,cqe.ﬁi;ture #26)' . f_
Chiiérén: o | |
Te;cher;‘,{(lf ehildren'hes}tate, help them immediately.) | ’

. . gl - GOOD. WHILE WE'RE WORKINGMWHAT DO WE HAVE TO REMIND
' ‘ OURSELVES? (Show cue picture #3.)

Ch{ldféni?" i o " N i_‘ . ,”f", ' , .

; W L} 2 <
Se

: Teachgr:' GOOb AND WHEN WE FINISH OUR JOB, WHAT DO WE AbK OURSFLVh37
“ - (Show. cue- picture #4 ) .

Do

; Children:

Teacher: ¥

AThlnk out loud,on another shape with thinner border
_4qhildren copy you as above. Point to'cue pictures as .
u¥e them. Try a -different- plan this time to decide
which strategy you prefer. WHAT'S MY PLAN? - I'LL GO SLOW.
. THIS TIME I'LL START IN THE MIDDLE. I'LL MAKE A LITTLE CIRCLE
&@} " " BIGGER AND BIGGER. ' AM I USING MY PLAN? YES BUT IT'S HARD.
= . : 1’ LL DO BETTER IF I MAKE A FRAME ‘FIRST.)

Teacher: LET' s SEE IF YOU* BOTH CAN THINK OUT LOUD' ON THE NEXT PROBLEM,
L THE Prcrumss WiLL HELP YOU REMEMBER THE QUESTIONS TO ASK
o " - _YOURSELF. YOU SAY THE QUESTION AND ANSWER IT.
. " Teacher: (Point to thinnest-bord¢red triangle,) YOUR PROBLEM IS TO.COLOR
-+ . THIS SHAPE WITHOUT GOIMG DUTSIDE THE LINES. WHAT'S THE FIRST
QUESTION WE ASK OURSELVES BEFORE WE START? -(Show cue picture
#1.) i

;

* Children:

.
'

Teacher: GOOD. (Whenever necessary remind children to say
..1e question and help them to answer it. At
appropriate time during task, 1ntroduce each successive’ question
by pointing to cue picture. ‘When children cogplete task and
T questions, ask them if they can remember the first question we
e 0 always ask ourselves befonre .we start a job. If one child was
B ~slow.to pick up spontaneous verbalizing, do another shape in
the same manner with him with teacher acting as copy cat,
repeating whatever child.says.)

- Teacher: ~GOOD WORK. WHEN WE COLOR WE THINK -OUT LOUD TO REMIND OURSELVES
‘ TO GO SLOW, BE CAREFUL, AND STAY INSIDE THE LINES ~HHAT DO WE
REMIND OURSELVES ,TO DO WHEN WE COLOR?

=

Children:

(AW




i - TN hd - . . 1a

N - R

il
Ui

; “Meacher: Y 15 IT A GQUD IDEA OR NONA GOOD 1DEA TO COLOR FAST?

I'{‘/ _ ’a ) . - : < N
AChildren: .o )

~ .

S )
' v

(-Teache{: WHAT MIGHT HAPPEN NEXT -IF WE COLOR FAST! _ :
‘ . . - , L ' >
Children: o .. . ’

'feacher‘: SO WRAT'S A DIFFFERENT WAY Wi COULD COLOR SO Wi | "‘
' (repeat.child's response)’ )

.
- N , . . <
. . . * .' ’ -
. Children: " ‘
. . -~ .
C A €
- . ’
- . -
. .
: J
* 1 4
B
= e {
o
-
o~ N ‘ .
. S ’ .
@ ’
1]
e
. .
.
-
i R ‘
] ’ ‘
. )
-
v -—
' N L
.
— L}
(.
‘. ) s ;
)
'
- -r - -
N
N
- L 4
N
a ‘).
, [ Z )
\ “ .
-

ERIC - Lo

Aruitoxt provided by Eic:
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Telling’ a child he is very gqod_at.dbing someghing

is more poﬁe;ful than telling his teacher the child is

'_very-gqu. Tell the children Cdﬁsistencly before they

r~ .
:
I

begin a puzzle task that they "are véry good at doing
. L <

puzzles";

» n

The children often persever on the coloring pilan.

.They consider ii}the only answer to HOW CAN I DO IT?

.) ) . ._-" . SN ]

-\ o.-e Moblem requires
R -

stablish early on tha

87

To gnSwet HOW CAN I DO IT?

oller the given problem.

The teacher models an impulsivé’actioﬁ then copes

with her: own impulsivity. THese incidents provide

#

models for slowing down and thinking.of an alternative.
B &

-

C N
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~ DAY 3 | _— ,
w"./. " % ) ’1 ' -
. .,of:"'f‘f . ‘., ) 2 bf“;-'.;. R b '
o Teacher: YESTERDAX WE D QUESTIONS WE ASK OURSELVES WHEN WE

. TH&NK GUT’LOUD LET'S SEE WHICH, QUESTIONS YOU CAN REMEMBER.
=¢’c; "SEEIF "THE PYCTURESIHEUP YOU REMEMBER THEM. (Point to eath cue
“@-, v ,p1dtute and'help chxidren on those they do not;qecall_)

e /'.' - .

_. e . ) x
Childpen“ {f;f ;7 - g o S
‘ ","\"v"' ;',. “ -r rn . : """1 e ‘ '1 Lo e . an
RSP Teacher s AT, ELSE DID WE ‘DO YESTERDAY? CAN YOU REMEMBER WHAT.
SR TR ‘f:;] P&QBDEW YOU" THOUGHT OUT LOUD ON? . ;
. ' L “‘ ' -"' ! ; A y -(-_ R "’;;;‘fr." ) . . o - "//
et o) G[".Ll*dr h L AL*A :
: "‘-/ "'-'-r,.n-‘ .‘ ki - , ‘._'1,! N ’ . . P
‘-;\T,f‘rkj}Té&Chéf, _WHAT s OUR PLAN TO-HELP U3 COLOR BETTER7
. N 3 Pl N he . '“,». g
z f ;.(GO'slow be careful stay inside the lines, color. ’

efully araund Lhe edges fxrst )

0T Teachet: “toop. ver's LEARN.TO THINK DUT LOUD, TO HELP US DO ANOTHER KIND
T S ..t LOF: "PROBLEM. f»YOU BOTH' ARE" VERY GOOD AT DOING PUZZLES. -SO LET'S
o Lt PUTY THESE" PUZZLE PIECES IOGETHER JUST THE, RIGHT WAY SO THEY MAKE
. ,7i. . ‘A-PICTURE.: WE/ LT, yEED T0” THIVK OF A DIFFERENT PLAN TO HELP US
_;'soLuF THE PUZZLE T o . ,
- . Ty .
I : fI;LL PIGK THE FERST PIECE AN5§§0U BE THE COPY, CATS WHILE I | R
AR X THINK - OUT,LOUD THEN 1lst ¢hidd's mame GETS TO PICK THE NEXT
Ce ' -.©  PIECP, -AND -2nd" .ehild"s ‘dame 'AND -I WILL COPY WHAT YOU SAY,
' B -~ THEN IT'WILL BE-2nd chilf@s TURN:TO FICK A PIECE. WHO WILL BE
" THE COPY CAT WHILE HE<&HINKS OUT L@UD7 .
A VU A - . T
- . » Ghildrem: -t = .° ‘ REROT S
”,’préacHer:"‘I’WILLjPICK THE NEXT PIECE, AND WHO WILL COPY ME?
'9- 5 emes B ‘ﬂ . ) P : . ) L .
‘Chi ldr.."en“f. ) . ‘ i
. . _ . . . -
_ - »  Teacher: = GOOD, LET'S TRY IT. YOU ARE THE COPY CATS FIRST.  YOU MUST
' < %YwMTISmemDowMTIDo, N
. . .
Teacher: . (Coyé@ owl‘puzzlq pieces while saying) a
. 9. OK whAT‘s MY PROBLEM? * (Point to appropriate clie picture.)*
A. I HAVE TO PUT. THESE BIECES TOGETHER THE RIGHT WAY‘TO
P MAKE A PICTURE."
.Teacher: Q. How CAN I1-DOTIT?* (Po1nt to .appropriate cue plcture )’!
' . A. 'I'LL LOOK AT ALL THE PIECES.CAREFULLY.* I'LL LOOK AT COLORS
>+ AND LINES AND SHAPES AND FOR PIECES I KNOW. (Uncover
pieces.) .OK, HERE I GO.* I'M LOOKING AT ALL THE PIECES.*¥
s - LET ME FIND. ONE THAT Looxs LIKE ‘SOMETHING I KNOW,*
i§§$§ OH HERE. THIS LOOKS LIKE A FOOT. % A FOOT IS USUALLY AT THE
LR BOTTOM so I'LL PUT IT(DOW HERE .* ' :
B ~ . ? ) ) \," - .
X v N 20
Q . S : - ‘




N
Teacher: i!NOW 1st child, YOU PICK A PIECE‘AND WE'LL COPY YOU. (let
< child pick a piece cueing him to look for a piece he knows )

Child 1: | ‘ * .
Child 2: v % o ;:7r' .

. 3  Teacher: (Impulsively)y THIS ONE.* OH, SLOW DOWN.* I DON'T KNOW WHAT
o : THAT PIECE IS.* I COULD PICK THAT PIECE, BUT I WOULDN"T KNOW
WHERE TO PUT IT.* WHAT'S A DIFFERENT PIECE I COULD CHOOSE?*

‘Teacher: Q. AM I USING MY PLAN?* (Point to cue picture #3.)*

A. I'M LOOKING AT THE COLOR . *- I'M PUTTING THESE PIECES
TOGETHER BECAUSE THEY HAVE THE SAME COLOR.* - o .
' . IR
Teacher: NOW, lst child PICK A PIECE AND WE'LL COPY YOU (Point to *
cue picture #3 to try to elicit third ques;{pn from child.)

Child 1: ek

Child 2: D -

Teacher: HERE IS THIS PART pF THE, EYE.* (Inverting part of eye) HOW
. . DOES THIS GO?* I COULD PUT IT LIKE THIS BUT THOSE COLORS DON'T
' MATCH.* WHAT'S A DIFFERENT WAY I.COULD PUT THIS PIECE?* (Turn

eye piecd &g proper position )+ YES, THAT ’cbgp IDEA.* NOW
THE .GRAYS TOGETHER.* ' (Use a comparab}g mpnologue ,according
. to’ pieces that remain.’) . ‘ NS fnt
’;’ 'm . ‘ . : % “} -'zﬁ “-:. ‘»1"‘{";5:1
Child 1: sk : ORI
' Child 2: - *ok

Tea¢i1er: (After lastl puzzle piece is placed )

: _ Q- ‘HOW DID WE DO?* (Point to cue picture #4.)*
. .A. WE 'WORKED HARD, * THAT MAKES US FEEL GOOD * WE LOOKED AT
D COLORS AND LINES AND ‘SHAPES" AND FOR: PIECES WE KNEW.* WE .
PUT THE PIECES TOGETHER SO THEY MAKE AN OWL.* WE*WERE Goop/

NOT VERY GOOD COPY CATS. *

.

Tegchet: IS IT A GOOD IDEA TO TRY ONE PIECE ON ALL DIFFERENT SIDES’

Childfgn:

- Teacher:  WHY? °

Children} S ;g ) .“f‘

/ o ' T '
**Indicates teacher and one child should copy statement.

28
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Ieacher; (Mix up, then cover puzzle pieces. Give each child his own
. . s owl puzzle.with flannel Board.) OK, EACH OF YU TRY TO PUT THIS
. ~PUZZLE TOGETHER BY YOURSELF. WHAT PLAN WILL HELI YOU PUT THESE
' PUZZLE PIECES TOGETHER JUST THE RIGHT WAY? '
Children: : _ : : ;

Teacher: LOOK AT THE PICTURES TO HELP YOU REMEMBER THE QUESTIONS YOU
NEED TO ASK YQURSELF. YOU ANSWER THE QUESTIONS. LET ME
HEAR YOU THINK OUT LOUD. . !

Children: ;_

‘ L CNge
" Teacher: (Assist children whenevgr necessary with solution cues as they
- think out loud independently - color, lines, shapes, familiarity.
} Encourage thinking out loud: WHAT DO Wi ASK WHILE WE DO OUR

+ WORK? - WHAT DO WE ASK WHEN WE FINISH OUR PROBLEM? - AfteF
puzztegvbave been completed, say) - WE WORKED ON A NEW PROBLEM TO
TODA‘AY. WHAT HAVE WE DONE TO HELP US ON BOTH OUR PROBLEMS?

Children:

o
-

Teach,e‘r: RIGHT, WE WILL THINK OUT LOUD TO HELP US ON LOTS OF PROBLEMS.

) Teacher: WHAT @S OUR PLAN TO HELP ¢'s PUT PUZZLEs TOGETHER! WHAT CAN WE
LOOK AT TO HELP US. (Prompt when necessary with look.at all
A the pieces carefully and' for pieces I know, and look at color,
' and liné@Pand shapes.) ‘ o

ChildrenE S .

e
‘-
v
3
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« « = DAY 4 : ' ‘ o "
s . \“ v

LY

™
N

1“\\< ' The childfen are told that their classroom teacher &aﬁgs them to: put
N - i o
Qﬁg puzzle together. Using the classroom teacher's name is an attempt to

help elicit transfer to the children's classroom work.

2 ' The teacher 1ﬁbulsive1y grabs a piece and then copes, asking the

children if she can have a turn. The Qlowing down gives the teacher time to

e e ol

*

recognize an error in her thinking and She then considers an alternative.

3  Find the Twins from Children's Fun Puzzles Magazine

¢The strategy'for finding two identical pictures from a group of
) piétures is introduced to provide the“child concrete details to us?‘in‘hig
thinking about a problem. TQe.thinking out loud necessarily slows down
the child's respoaseé and_requifesAhim to consgider all alternatives.

What to think about is readily available through the concrete details of

the pictures. RS

4 The teacher says that workiné hard makes her feel good. The idea of
t;ying hard, despife the outcome, needs to become a satisfying experience

for the children. i

2

5 One child is asked to plan what he could do while the other child
works on a problem. This plan hélps the child recall that he has a problem

of -his own while others work on?assigned tasks. , '
Tos [ ‘ o A 1;%’ ’ \

3

30
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DAY & o »

Teacher: WHO REMEMBERS WHAT WE DID TOGETHER YESTERDAY?

Y *  Children: - ' . ’
: : Teacher: YOU ARE GETTING VERY GOOD AT THINKING OUT LOUD. WE WILL KEEP
. ‘ _ PRACTICING THINKING OUT LOUD SO IT WILL HELP YOU WHEN YOU DO
PROBLEMS. WHAT QUESTIONS DO THESE PICTURES HELP YOU REMEMBER TO
ASK YOURSELF WHEN YOU THINK OUT LOUD? .- (Alternately address
children while pointing to 4 due pictures, helping them
when necessary to recall one form of the questions.)

Children:

»
<

~Teacher: YESTERDAY OUR PROBLEM WAS TO PUT AN OWL PUZZLE TOGETHER. _
(Show completed owl puzzle on flannel boayd.) YOU ARE VERY GOOD
AT PUTTING PUZZLES TOGETHER. WHAT WAS OUR PLAN TO DO THE QWL
PUZZLE? WHAT DID WE LOOK AT TO HELP US PUT THE PIECES TOGETHER
JUST THE RIGHT WAY? (Look at all the pieces care{ully and look
for pieces 1 know, and look at colpr and lines and shapes
Fill in any clues the ch11dren may omit it and havc children
repegt them.)

Children: -

Teacher: THAT'S WHAT WE REMIND OURSELVES WHEN WE PUT A PUZZLE TOGETHER.,
(To least verbal child,) TELL ME AGAIN WHAT WE THINK OUT LOUD
TO HELP US PUT A PULLLE TOGETHER »

Child: | o or

Teacher: GOOD. (Present dog puzzle: Have it ready but covered.)
- YQU HAVE ANOTHER PUZZLE PROBLEM TODAY BECAUSE YOU ARE VERY

GOOD AT FIXING PUZZLES. (If children.are capable of cooperating
and successfully completing puzzle alone, use following set up.
However, if children need your help, complete Jog puzzle in
same manner as owl. FEncoufage much verbalization.) -

1 - - Teacher's name WANTS YOU TO” PUT THE PIECES TOGFTHER BY YOURSFLT

o THE RIGHT WAY SO THPY MAKE A PICTURE.

2nd child's: name, YOU PICK THE FIRST PIILP TODAY AND WE WILL

COPY WHAT YOU SAY. THEN lst child WILL PICK'A PTECE AND WHO
WILL COPY WHAT HE SAYS? ‘ b -

‘Children: .
Teacher: YOU CAN TAKE TURNS JUST LIKE WE ‘DID ON THE OWL YESTERDAY.
. v &) 4
Teacher:- (bijLes are covered while saying to 2nd child ) Do YOU -
o REMEMBER THE FIRST TWO QUESTIONS WE ALWAYS ASK OURSELVES -
BEFORE WE START? (Point to cue picture #1 if necessary.) =

. . °

e

sow



Child: (Q.i Whatﬁis'my problem7 (or What amfIvsupposed to.do? **)

<

.(A‘ "I have to put these pieces together the right way ‘S0 they
. make a picture *%)

3

Teacher: (Point to cue picture #Z*ff necessary )

Child: (Q. How can I do 1t?%%)

. v
3

(A. I'll look at all the pieces;carefully”shd I.il look for
pieces I know and I'll look at colors and 1lines and shapes *k

$§ | I'1l work slowly to find how the pieces go together *k) N #F
- Teacher: (Uﬁcover pieces.)- -. ' ‘ _‘ﬁ"j ¥
Child 2: R L o _ (
Child 1: . ;.
Child 2: e
Teacher: (Point to cue picture #3.) e < - ~':_Ji§
child 1: | T )

2 Teacher: I WANT TO DO A PIECE. .(Grab a piece, saying) I KNOW WHERE THIS
GOES.. WAIT (putting piece down). (Both children's names),
MAY T PUT IN THIS PIECE?.

Children: L o ,’--» . . :: ',31'"

. Teacher: .WAIT THOSE COLORS DON T GO TOGETHER 'WHAT'S A DIFFERENT
' . 'WAY I GOULD TRY THIS PIECE? (Introduce strategy of trying all
different edges aghinst” another piece. Take & ‘good look at

'/ , - each Juxtaposition, checking color match.)
Chilld 2. | L o : | - SR .; | ,.‘v): L
Child 1: e - R
Child 2: . ek
Child 1: _ _ « |
P ieacher; . (Tf.necessaty, poiht.to cue pictute #4,5'-”'Ffﬁ' . N .
‘Children: . . | B . o
Teachér: © YOU WORK TOGETHER NICELY.. YOU ARE VERY. COOPERATIVE |
. " WHAT DO I MEAN BY COOPERATIVE’ . X
‘ Children: v | -
I A |
o :




s . i ) S o 1’8-:'
W Teacher: i, YES. YPU'TAKE TURNS AND YOU WORK HARD ON f@% PROBLEMS teacher's
name GIVES YOU.AND WE LEARNED A NEW PLAN FOR FIXING PUZZLES. 1S
IT A GOPD IDEA TO TRY A PIECE ON ALL DIFFERENT EDGES TO. FIND HOW
- THE COLORS GO TOGETHER?, .

., Children: -
i e - )
3 , hd- the Twins e
- L '“:Ly . .
Teacher: NOW WE HAVE ‘ANOTHER PROBLEI. WHAT DO WE DO-TO HELP US WITH OUR R
'PROBLEMS? . ..
Children: T ' ) B2
Teacher:  TODAY OUR PROBLEM 1§ mo FIND THE TWINS. (Use chick picture.) N
- WHAT ARE TWINS? A S
_ AR ‘A,
Children: . - '

Teacher:  YES, TWINS ARE TWO PEOPLE OR THINGS fHAT LOOK F\ACTLY ALI}\F You .
" HAVE TWO EARS; ARE THEY TW INS?

T~éé.' her.: TELL ME SOMETHING ELSE THATl' ARE TWINS.

-

Children:’

. : ]

Teacher:  TWINS MEAN HOW MAXY THINGS? _

‘Teacheg:  (Show.picture. briefly.) MY PROBLEM 1S TO FIND AND CIR(LF THE
¢ "UTWINS. HON MANY PICTURES SHOULD T CIRCLE

-,
.

s Chil{iren: ' ‘ f ’ ' .

4
3

.. .Teacher: YOU BE COPY CATS. WHAT [S MY PROBLEM? 1 HAVE TO FIND AND CIRCLE
a THE TWINS. - AND I HAVE TO THINK OUT LOUD. HOW CAN T DO IT? I'LL
LOOK- CARIFUI LY AT FACH PICTVURE, HERE 1 50. (Reveal 2 pictures at
- once rapldly Yy AM T US]\' MY PLAN?  YES, ‘T M LOOKI\G CAREFULLY
? . oL BUT TH};Y ALL LOO}\ ALIKE TO ME. ((‘ox)er plctures Y. 1.GUESS I NEED
; ‘ ' A NEW PLAN TO HELP ME FIND THE TWINS. (Give Stop Copy Cat 31gnal )
-_HOW CAN I DO THIS PROBLEM SO I CAN FIND T}{E TWIMS"

o Chlldren: )

'Teacher (Try children s plans or add I'LL SAY WHAT LACH PICTURE LOOKS LIKE.
‘ I'LL LOOK AT THE HEAD, THE TAIL, THE HAT, AND THE WING.) NoW I'M
READY. . (Etc.) (Verbalize details of each picture but circle 1 and
3 before looking at all.the pictures.) THESE ARE TWJNS THEY HAVE
CIRCLES .ON THEIR HATS, BLACK WINGS, BLACK TAILS, = OH NO, THEIR TAILS
ARE NOT EXACTLY ALIKE. ¥THIS TAIL HAS A STRAIGHT LINL BUT #3's LINE
IS A ZIGZAG HOW DID 1 D0 I USFD MY PLAN AND I WAS GOOD AT THINKING
OUT LOUD BUT I FORGOT TO LOOK AT ALL THE PICTURES. (Ask each child
to. think out loud while they anatyze one of the remaining pictures.
. : oo ~ Copy what they say. . Then have th'” “?fve they found the twins.

4 Teacher: HOW DID I DO? .. I TRIED. HARD. THAT m&tgt}b{h FEEL GOOD. AND I LEARNED
A NEW PLAN, IS IT- A GOOD’ IDEA OR NOT A GOOD IDEA TO .LOOK AT ALL THE
PICTURES BFFORE YOU CIRCLI: TWINS ? ‘

Children: R ' . :i;i.




©

A

Teacher:

Children:

Teacherf

Child 1:

5 Teacher:

Y

'Chid fen:

Y

$

Child 2:

'Teacher:.

Childﬂl:
Teacher:
.
Child 1:
Teacher:

Child 1:
Teacher:

Children:

Teacher:

Child 2:

Teacher:

‘Icﬁjldren:

Teachef:

' Teacher:

Cchildren:

‘

'L(Copy him, wait listen, Judge )

- 3

I'M GOING TO GIVE YOU EACH YOUR OWN PROBLEM. YOU. ARE SUPPOSED TO
FIND AND CIRCLE THE TWINS. QED THINK OUT LOUD _ HOW MANY PICTURES
WILL YOU CIRCLE7

lst childI TRY THE NEXT ONE WHAT WILL YOU'DO TO HELP YOU WITH
THIS PROBLEM?

s

; . €N

- 2nd Child WHAT COULD YOU DO WHILE Ist child DOES HIS PROBLEM?

PR

THAT ' S/AN IDEA. OK; lst child THINK OUT LOUD TO FIND THE TWINS ON-
THIS PAGE." (Show pictures briefly Then turn it over while he
thinks out loud on f1rst two quest1ons ) 7 .

2

v
A

ask) HOW MANY PICTURES DID YOUR PLAN SAY TO CHECK BEFORE YOU MARK

- THE TWINS?

I3

(I1f child omits evaluation at end -of task prompt by point1ng to
cue picture #4. ) .

WHOSE TURN.IS IT NOW?

1st child AND I WILL BE COPY CATS WHILE YOU.THINK OUT LOUD.
' o . .o :

‘. v

~

GOOD WORH ' (Keeping next worksheet' covered,) NOW BOTH OF YOU CAN
TRY THE® NEXT PROBLEM BY YOURSELVEE WHAT DO‘WE DO TO HELP US WTTH

, OUR PROBLEMS’

4

AN B

. " P

"'~ WORKED HARD ON TWO DIFFERENT PROBLEMS TODAY.. WHAT DID WE DO THE

SAME ON BOTH PROBLEMS7

YES, WE THOUGHT, OUT. LOUD. AND WHAT IS OUR PLAN FOR FINDING THE
TWINS7. : - . s ' ‘

(If child begins to mark €wins before- Iodking at all the pictures,.;{

19



N DAY 5 . '~ . S - -
;;;'1‘;,53: o

, - - L

1 ‘ The teacher models evaluation of good pares of her

. performance and.poor parts.' Children need to recognize

- . _r' .lv - . '.. . . "I‘.. : . . . . .
' that even if the ¢nd regylt of work 1s inaccurate, parts
of their performance can be ‘good; thinking out loud,

“using mv.plan, “trving hard.

: ) Paad
L4

tQ

Auditory Association

- .

.

EC Wé have prepared several 'lists of words, some with.
: s ‘ A .
Phonetically similar words (look, luck, lake, ‘loek) and

. some with semantically siwilar words (cat, dogj mouse,
R ) . . L » ’ e

shitly slap 'a card

A " chase)t - The childreéen dre askKed to'li

: with a pink spot on it each time they hear a specified

o ‘ . . ' - , ——
word. Rescarch has sugpested that younger children
’ . t

S _ , ) :
would tend to make vrrors cof response on phonetically:®

similar words whereas olduer chifdren's e¢rrors would

. -
~ . . w .

~ o tend toward words of winildr seaning. oeWe suggest that
dntroducing a siratesy to izpualsive bovs to quietlys.)

N .

. : remind thenselves of their problem will decrease theit

. . L e L
‘. .. . . ' . ‘. . Y Y
errors given frequent practice. . Hopefully, the attentio

‘required for these auditory tasks will give th'e children

practice dt atfending to’ ¢lassroom . instructions and
/ - ] 2 Ll . e - .. ‘-:' BN
' responding to those directions. Co o

L . © o : : _ 3,

: . . Tt ar . g r . . . .
3 _ ”/}3& ' “tea tevaluates both-good and poor
k] g . as’p‘ect,s' o

Mt bhe

’ . - . -

¥l
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Teacher:  WHAT PROBLEMS DID YOU THINK OUT LOUD ON LAST TIME WE WORKED TOGETHER?

_ Children,.

N

- ) ’ e ) .
o Teacher f«YEs YOU/WE PUT PUZZLE PIECES TOGETHER TO MAKE A PICTURE AND THEN WE
FOUND THE TWINS (show example from yesterday) ‘LET'S: FIND MORE
TWINS. HOW MANY THINGS MAKE TWINS?
Children: %
Teacher;',,ﬁuAm PLANS DO WE' USE TO HELP US FIND TWINS?

Chlldren

s Teachen 1'LL TRY THE FIRST PROBLEM (1emonade glasses). EE

I

‘ftd,; WHAT 1s My PROBLEM?

A, I HAVE TO FIND AND CIRCLE ZHE 2 TWINS,
'(Look at worksheet‘briefl then turn’ it over ) :
. . w - . e N
" Teacher: Q.. HOW CAN 1 50 IT7 e o e R
- ' -
. , ' A. I'LL LOOK CAREFULLY AT THE GLASSES AND STRAWS AND LEMONS
© . AND HOW MANY PICTURES SHOULD I LOOK AT BEFORE I MARK ANY?:
Children: : - oy T - o Co
Teacher: , (Label and compare-ehch‘detail cfdssing~but‘éachfpicture which could
o . not. be a twin.) AM I USING MY PLAN? YES, I'M LOOKING CAREFULLY AT -
EACH DETAIL. .THIS IS HARD: .THREE PICTU;RES LOOK ALIKE TO ME. *
(Continue analysis until finding the twins. Accept children's ‘help. )
. HOW DID 1 DO? S LT -
"1 o . A, -1 WAS REALLY GOOD AT THINKING OUT LOuD. ,AND I WENT SLOWLY TO
’ : " . CHECK EACH DETAIL. I CQULD HAVE'MARKED THESE PICTURES (non- °,
“twins) BUT WHAT WOULD HAVE HAPPENED NEXT, "’ ? ) ’ T
Child: - S R o 7

o Teacher ;'(Br1~‘1y show each child his own new problem ) YOUR TURN. ‘YOUR ;.
. PROBLEM IS TO FIND AND gIRCLE THE ‘TWINS AND TO THINR OUT UOUD .
(Upon completion, praise their thinking out 1oud ) gl "

’ t

Children: ., N ,- r : --5'

2 . AUDITORY ASSOCIATION LISTENING TASK -- First presentation ..v?”ﬂ“”";

Teacher: YOU.THINK YOU CAN BE REAL GOOD LISTENERS TODAY? I WANT YOU TO HAVE

"~ BIG EARS THAT CAN HEAR JUST WHAT I SAY. HOW ABOUT IF YOO WEAR THESE, °

BIG EARS. NOW-YOU HAVE EARS LIKE MICKEY MOUSE AND WE KNOW MICKEY . "
o . MOUSE IS A GOOD LISTENER. WE HAVE A NEW PROBL:EM TODAY. .USE YOUR = '8 - -
. * EARS SO YOU KNOW WHAT TO DO. I'M GOING TO PLAY A LIST. OF WORDS THAT ¥ . -
L . I.SAID'INTO THE TAPE RECORDER. I WILL TELL YOU ONE OF THE WORDS T . '

. \

o 1 ' S oo By . Nj L fT, ¥




>

Teacher:.

Childién:

Teacher

Uhirdpun:

Teacher

Child:. .

Teacher

ERIC

A runtoxt provided by exic |

.13" ' -

Teacher:

SAID AND I WANT YOU TO LISTEN VERY'CARHFULLY”SO YOU CAN HIT;THIS':"
SPOT, LIKE THIS (demonstrate), EAGH TIME YOU HEAR THAT WORD.
(A low practice hitting spot.) - THE PROBLEM °IS TO HIT THE SPOT

N

“‘EACH TIME. YOU. HFAR THE WORD I TELL -YOU TO LISTEN FOR “*'LET ‘ME gﬁOW

YOU HOW IT WORKS! | THINKING OUT LOUD WILL HELP WE O My BEST .
= ST C e T A
Q. OKJ'WHAT'S MY PROBLEM? : e
A. .Teacher's name WANTS ME TO HIT THE SPOT EACH TIME T HEAR
THE WORD SPOON. ' ' - S :

o . . B ° . . .

Q;"uow SHOULD 1 D0 I+

CL'LI LISTEN CAREFULLY TO THh.WORDS AVD 1'LL P[ll\[)\ﬁhfLF
© TO HIT THE SPOT EVERY TIME T HEAR THi WORD SPOON. 1S 1T -
A GOOD_ IDEA TO TALK*LOUD WHEN WE ARE LISTENING CAREFULLY?

. ~,

¢

G - , R ' -
OK. I'LL QUIETLY RFIIM)W\MIF TO WIT ON $POOX.. §ﬁ"’tim. I'M
GOTNG TO HIT THE SPOT EVERY TIME T HEAR.THE i WORD spOw, (Play. ‘
spoon- Association; list . “Quietly whisper SPOON after hearing a word

‘and shake head no it it doesn’ t match the recorded word. Make error

as by hitting on the word moon becausé of réacting beford reflecting.

“‘Retoygnize error, appear flustered, -and hit on next. non#spoon word

as well. Then compose vourse)f.)

A. 1 STARTED OUT ¢OOD. T WAS LISTENING CAREFULLY. THEN 1 WENT TOO -

" FAST AND FORGOT TO REMIND MYSELF TO HIT THE SPOT J(5T ON SPOON,
SIS 1T A GOOD IDEA OR NOT A 7DOD 1DEA TO REMIND YOURSELF WHAT
WORT, TO HIT £ . o o e

- - . Lt , . “

. - . N ‘ ] N ) ) ) .
WHAT MTGUT HAPPEN HE;T'TF‘YPU'IMﬁﬁT'iﬁﬂwfﬂh SOURSELF WHAT WORD ' TO
HIT ONy . ‘ S L. .u_v o o ) e

ERY
0o

(Arrange boys back -to back-at side of tape recorder. - You be in
front where vou' can see both boys' hands and cards.

il Tape recorder

’
o
é G 7 ‘e
. ..C .
Iv l'\
Teachekl
'p_-“. -
e ? N
K i - , .
) )‘\’ . -
3o
° )
- ‘3'1 e ’ v
¢ .t e
‘oL . : ' Lo
. ) ) - T .. . . . -
s ) ‘ .
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Teacher: OK, USE THOSE BIG EARS/TO HELP YOU BE A GOOD LISTENER.
Teacher s name WANTS QU TO HIT THE SPOT 'EVERY TIME YOU
) HEAR THE WORD CAT. ’ . ’
Teacher: WHAT ARE YOU SUPPOSED TO DO? /’\ -
7 Children: ,
. . | -
. ] .
Teacher: anompt children to ask and answer next question by
L ,)poi’;ing to cue picture #2 if necessary. Then play
, . <% Association List. Record responses on.Auditory N
. . o : A930ciation Recording/Sheet. Prompt children alternately
. -, toask and answel—Tu¥t question by looking at them and
L S 'fv waiting if they do not offer it spontaneously.)
“a e
Te'geh 3'CAN vou Be*cooD LTISTENERS FOR 'm*;: WORD LOOK? HIT THE
p | SPOT EACH TIME YOU HEAR THE WORD LOOK. (Proceed as
T above.) . '
g Ch,i‘;l‘ilzjr_:en: L N S o
Teachér: IS IT A GOOD IDEA OR NOT A GOOD IDEA SOMETIMES TO " A
QUIETLY REMIND OURSELVES WHAT WE ARE SUPPOSED TO DO,
? . I
- Child: T i ]
LT o ' -
.. Teacher:  WHY? g R . v ' .
4}" - o
[] \ . @ . . .
¢ 3
: ‘ . : '
_‘;,» ' 2
‘T .
e ; . R
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a h
.
DAY 6 ‘ ) )
‘ 1 v e
N
o ‘ "The idea 0of fairness is introduced in a real situa-"
. tion. 1t is pursued on Day 13 through pictured situations.
L 4
2 The detective pictures introduce a more complex

matching-identical-pictures task. The array of pictures

is gréater and the details more subtle.

3 Ide%tifying Emotions

/

The firgst social’ lesson helps the children to

! determine hd@ theAtgaéher fefls‘ﬁﬁAs%éing o; hear;ng her .
« Then theyua;é.asked to deqide‘which{p}ggﬁres show péoéle
who feel the same and pebple.who?fecL{diff¢rent. Gradually
the children are asked to cog;'dé}¢beople’s feelings in
o response to their actions.:  Examples: How will your teacher-
. <: feel when you show her thcsc;ha;d papers vou did? How would
: ;thq‘gir¥ fé’g if.you Hitkh5r7’£éow wi3l I feel if vou won't
:‘ 5 d;féke.iﬁfcialééapcrs I_broughf‘foffyouﬂ 7 - ’-
: .o K { E - . ' -

This is tgg first of seven.preliminary lessons which
- N : LT

t . . iy

3 . ‘ ' : - : . » . ," :
devvelop a sedquence of “responses the children will. use to
s . - ) . N .
-~ : L. . B ) . . - o
ocial problems.” These preliminary lessons gare
giye the children both linguistic éand conceps,
. . & . : . 2 ,
& . R o ' . ] .
" tual too they will geed to work through more
¥ ‘.:."' 3 \’ . - . ) . ‘ /
. pictu™d social situations. * "
%
- R .
: S *
. S . . vj ") *
. ¢ . “

Aruitoxt provided by Eic:



b

Teacher:

Children:

Teacher:

‘Children:

Teacher:

\ «
-

Teacher:

Children:

Teacher:

J

Children:

Teacher:

Child:

©

Teacher:

Child:

Teacher:

Child:

Teacher:

~ (If both want to go first ask) WHAT.NOULD‘&ﬁ

. (After deciding who "goes first )

. ‘ fo’. A ! - . . .
/'WHATIPRQBLEMS DID THINKING QUT LOUD HELP US SOLVE YESTERDAY?

wn

b e s

TODAY, I WANT YOU TO BE DETECTTVES.

N

' WHAT DOES A DETECTIVE DO?

Ky )

s -

(Yes,) HE TRIES TO FIND, CLUES THAT WILL HELP HIM SOLVE A CASE
OR A PROBLEM. LET'S" PUT ON GUR DETECTIVE’HATS. (Pantomime
putting on a detective hat ) B .
REMEMBER HOW YESTERDAY WE FOUND TH
JUST THE SAME? TODAY I WANJ YOU T
DIFFERENT FROM ALL THE OTHERS.

TWO_ PICTURES'BHAT LOOKED -
FIND ONE- PICTURE THAT IS
(Show Indian. éoy detective

picture.) WHO WANTS TO TRY THE FIRST ONE’ . Lo 4

*y

A

DECIDE WHO GOES FIRST, N S ,{vﬁ'
(Ngte Child 1 started on last task Dl

IS 3

AROUND THE IAN BOY THAT DOES NOT B ONG 'TO THIS TRIBE AND
PROVE'THAT HE'DOESN'T BELONG. (Turpypaper over while child
verbalizes on first two questions.- &ﬂﬁ@p him’ think of details
requiring attention: Clothes, face’Q K

"

(when child. finds solution, ask him to review the clues that
prove he has found the Indian boy tha? does pot belong to the
tribe.)s % .

-

» X . -
(To. other child,) DETECTIVE child's name, LET'S SEE IF YOU CAN
SOLVE A CASE. DRAW A CIRCLE AROUND THE .CHICK THAT 'DOES ‘NOT
BELONG TO THIS MOTHER HEN, "AND GIVE CLUES _THAT PROVE ITJDOESN T

BELONG. (Proceed as above ) .
.. 4 . '} |
SOCIAL #1 - IDENTIFYING EMOT IONS
(Lay out first four Understanding Our Feelings pictures. Look
at back of pictures for label -'Set One or Set. Two. Set One

4y - |
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Children: . ' | "
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r

o o, references precede slash marks. Set Two references follow

slash marks:.) ~ t@ - : “
. ' = ’ '

Teacher: (roint ‘to #1 - smiling person.) IS THIS GIRL/BOY SMILING?

Children:“

Teacher: YES, (pod head,) THIS GIRL/BOY IS SMILING. (Poimt

-

to #2 - sad boy.) IS THIS BOY- SMILING?

-

 Teacher: NO, THI§ BOY IS NOT SMILING. NOW, BOTH OF YOU POINT TO A

PICTURE OF A BOY WHO IS NOT SMILING.

Children: s
Teacher:  RIGHT, THIS BOY IS' XOT SMILING.' NOW, POBENT TO A CHILD WHO IS
CRYING/MAD. N ‘

. Children: G »

Teacher: SHOW ME A 'fWHO IS NOT CRYING/XOT MAD.

qhiIdren:

Teacher: (Point to crying girl.) ’IF THIS GIRL IS CRYING, THEN SHE IS

- NOT LAUGHING./ (Point to, mad bov ) IF THIS BOY IS FROWNING,
TFE’\' HE IS \O”B LAUGHING. - .

Teacher: (Point to lauEhlng bovxwan 3 IF THIS BOY/MAN IS LAUGHING,
THEN HE IS NOT . I ’ R

. Child:

.Te§cher: ’ (P01nt to crylnz 51r1 > HIS (,IRL Is CRYING. SHE PROBABLY

>

,FEELS DAD’/ (POInt to mad 'bo‘ ) . THIS BOY I3 FROWNING.
HE PRObABLY FEELS \w U S

Teacher: ;(Pofat,cOfséil ‘glrl/boy;) THIS uIRL BOY IS‘§MILING.
SHE/HE PROBABLY FEELS HAPPY . ' -

"
”b . . . LI

Teachers  IF THIS GIRL/BOYgEEELS HAPPY, AND THIS GIRL/30Y FEELS SAD/MAD
- ’ (point to respeftive pictures) THEN THEY DO NOT FEEL THE SAME °

'tWA‘f. 'E&E‘x FEEL,DIFFE;REI‘IT WAYS. .
-.C'hildren_: g ' i . .
\'-l"ea‘cher: (1f chilci lx*e 1*1c01:feét Lesponae;-s pursue answer by saylng
CAN }'O' IA;_ HAPP'& F%Lt’ LET"S SEE A SAD FACE.) .
Teacher: - F&Poini to é}ying girl and ;miiing4;irl/mad boy and smiling Boy.)

—DO THEY HAVE THE SAME FEELINGS OR.DO THEY HAVE DIFFERENT FEELINGS?

- % ' o . .
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- Children: -

. ., Teacher: - YES, Tk

e

VE DIFFERENT FEELINGS. THEY DO NOT FEEL THE .

SAME-
_ Teacher: (P¢ to smiling girl and laughing boy/smiling boy and )
- ® * lag ¢ man.) DO THESE CHILDRE PLE HAVE THE SAME

OR DO THEY HAVE DIFFERENT FEELINGS?

 Chi1drenf b

Teaé&er: . YES, THEY BOTH ARE SMILING. THEY PROBABLY FEEtTTHE SAME WAY. -

Teacher: (Pointing to laughing boy]man.) IF THiS BOY/MAN IS LAUGHING,
THEN IS HE FEELING HAPPY OR IS HE FEELING SAD?

Childrqp:

Teacher: YES, HE IS PROBABLY FEELING HAPPY.
Teachef: (Hold penny in hand.) IS THIS'A PENNY?

' Children:

Teacher: HOW CAN YOU TELL? YOU CAN SEE IT WITH YOUR ‘. (Point’
. to eyes to get childreniép verbalize eyes.) ' N
, . _‘ 'l "_.,.‘_:

Teacher: #KW, CLOSE YOUR EYES. (Point to an object.) WHAT IS THIS,

(instruct children to keep eyes closed) A PENCIL OR A KEY?

" childrem: ¥ : | )

’ .
Teacher: YOU CAN'T BE SURE BECAUSE YOU CANNOT SEE WITH YOUR EYES CLOSED.

Teacher: NOW OPEN YOUR EYES. hOW TELL ME WHAT THIS IS.

bhildren: :
. ¢ Teacher: HOW CAN YOU TELL? YOU CAN SEE WITH'XOUR~ - ?
Teacher: v WHAT CAN WE DO WITH OUR EYES? | |
Children: _ ] \ ’ . “ -
. ¢ ! 4 t .
Teacher: CAN YOU SEE WITH YOUR EYES CLOSED? 3
-+ children:"
Teacher: CAN WE SEE WITH OUR EARS? )
Chi{drgé: - | . _ A 1i;




. F... . .
Teacher: NO, WE CANNOT SEE WIRH OUR EARS. WHAT .CAN WE DO WITH OUR EARS?

Children:

Teacher: YES, WE CAN HEAR WITH OUR FARS.
Teacheg: " "1 AM LAUGHING. (Depmonstrate) AM I'ﬁAPPY OR AM 1 SAD?

Child:en:

- Teacher:  HOW-CAN YOU TELL I AM HAPPY?

o~
-

Children: ﬂﬂ

+
Teacher: (1f resp%nse’is “you're laughing', ask) HOW CAN YOU TELL I'M
LAUGHING? DID YOU SEE ME WITH YOUR EYES?
- .

Children:

< - . - )

Teacher: DID YOU HEAR ME WITH YOUR EARS?

Children: -
, NN
. Teacher® YES, YOU CAN TELL TWQ WAYS THAT I Aﬁ HAPPY: YOU CAN SEE ME

LAUGHING AND YOU CAN HEAR ME LAUGHING.

Teacher: LET'S PRETEND I CANNOT HFAR YOU (plug eafs), I CAN ONLYESEE
: YOU. WHAT WOULD YO DO, 50 I KNOW YOU'RE HAPPY? - SHOW
(Prompt "for two dif::rent responses.) - R

Children:

Teacher: YES, I CAN TELL YOU ARF HAPPY--YOU ARE SMILING, etc...

Teacher: WHAT WOULD YOQU DO TO SHOW )EqYOU'RE SADY” REMEMBER I CAN ONLY
< SEE YOU. (Prompt for two ditfferent responses.)

~1. 2 Y -
Children: e

» o= ' N
Teacher: 1 CAN TELL YOU ARE SAD BECAUSE YOU ARE CRYING, etc.

Teacher:  WHAT WOULD YOU DO TQ SHOW ME YOU'RF ANGRYT, (Prompt for
two responses.) .
) -]

Ll A ° -

Children: .

Teacher: OH YES, I CAXN TELL %Y YSUR FACE YOU ARE ANGRY. YOU ARE SCOWLING.
Teacher:  GOOD ‘NOW-EET'S PXITEND I CANNOT.SEE YOU. (Cover eves.) .
I CAN ONLY HZAR YOU. HOW WOULD YOU LET ME KNOW YOU'RE HAPPY?

Children: : l" - L

R T o !




29

‘Téaéher:‘ (When children produce audible responses, say) . YES'I CAN TELL
L YOU RE HAPPY. I CAN HEAR' YOU LAUGHING.

| Teacher: HOW WOULD I KNOW YOU'RE SAD IF I CAN ONLY HEAR YOU?

_ Children: | | | R
.Teacher: (Any attenpt at audible sobbing T sq ffiing deserves empathetic
. . recognition, such as..) YOU MUST BE UNHAPPY OR SAD. . I CAN HEAR

t YOU CRYING. VERY GOOD. '

Teacher: ' HOW WOULD I KNOW YOU'RE ANGRY? - (&ecognize as above.
. If children cannot sound angry, give demonstration and

ask them to try it.) . - Dot

"Children:

Teacher: (Lay out 3-additjonal-pictures:. #5, #6, and #7.) _

Teacher: - lst child, POINT TO TWO PEOPLE WHO FEEL THE SAME WAY. (Record
appropriateness of child's response on Identifying Emotions
Recording Form, p. 31y - -

~

-
-

- Child ia e T S

'Teacher HOW DO THEY REEL?

hild 1: __4é5 i’ o

Teacher: HOW CAN YOU TELL? 'GAN YOU HEAR THEﬁ-WITH YOUR EARS7

~TTe

Child 1: S e o o .

Teacher: HOW CAN YOU TELL THEY ARE HAPPY/SAD?

. ~

Child 1:

Teacher: YES, YOU CAN SEE THEM WITH YOUR EYES. 2nd child,” YOU' POINT TO ~
TWO PEOPLE WHO FEEL DIFFERENT WAYS. (Record.)

Child 2: ' ‘ " N A

e

Teacher: HOW DO THEY FEEL?

.7 Child 2:

- ~

Teacher:  -HOW CAN YOU TELL THEY ARE HAPPY (SAD)?

Child 2: . __ . : | _ i

Teacher: 1st’ child POINT TO SOMEONE WHO DOES NOT FEEL THE SAME AS THIS,
CHILD. (Point to crying girl/mad boy.) (Record.) .

- .

¢hild 1:° : f *




~

30

¢ .
Teacler:  2nd child, WHO FEELS THE SAME AS THIS MAN/LADY? - (Point to ~ -
smiling boy with father/baby with mother.) (Record:), *

Child 2: \
Teacher: ° (Continue wn’.h quebtlonlng in Recordlng., Form order b\ 1dent1fy1r15
: different plctures. and record approprlateness ot chlldren s

res;.)on“ses L) g - v
Teacher{ WE HAVF TWO DIFFERENT WR\Q TO h\@iliﬁ SOMEQONE" FIFLS WE CAN

%oult to eves) %4 OR WE CAN _ (Point ‘to ears if

necessary)... IF A»PERgoNA Is scowi,.m(;, 1S HE MAD OR HAPPY?  *

. L BN . : .
e p
Children: ' Ty e
-—

=




_ S )
IDENTIFYING EMOTIONS RECORDING FORM . .

Names _ o " School

Date _- i . Teacher
.. Directions: Question alternately Child 1 and Child 2. Check (v/)
- N appropriate column and record ‘any verbal response
of children. ‘ ' B

O o B ) ot
, Childvl - .Name : . Cor- Cor- _ :
: ' rect rect Verbalizations
'Who.féel the same : . ) . . '%“'
Not- the same as this =~ . =~ = .
NN
Different from this e
: Two boys who feel the same > 0 ‘ pa)
The same as this
A e l.—‘
e ‘ - Not )
:¥.. Child 2 - Name Cor- | Cor- _
o ‘ S rect | rect | Verbalizatidns
ae st .
Who feels different
The same as this ‘ [ . f}T
Different from this 7. L, A
Two children who feel different ‘ g e .
” as this - .
, r
; . ) . 410 3 .
Q . o .o o

ERIC~ ™%~ '
A Fuiext provid ic




1 ’ Social #2-

The Why—Becauée,game develops the identifrcatxpn

=5 » _ . ‘4@?T- _ _

" of e lons then extends the ingquir¥ito su sing causes
for those emotions. ‘The %pikdrem are askeM to think of
' many different causes for the emotioniaepicted. - Finally

they develop alist of things another child could do to

©

‘create a happy feeling in 'a sad girl.

-~ -

2 Auditory Association :'2nd5presentétion

¢ '

. The complexity offﬁhﬁg.ipﬁ;bitiOn task is increased.

The children first lgéfh ﬁd ¢éspond by 'hitting the spot

card on Spoon. Imm&df;tél§~after learning the Spoon
response, the chilaren ére told on the next trial not” to
hit on Spoon but to higéthe spot every time ‘they heér a
word that names sgmeﬁh;dg we use in eating (knife, fork,/

- bowl). The étrateéy{é€;eloped for the AuditofyvAssocigtion
lst‘presentation'éfés&%abl& will aid the children i@ cﬁn:

trdlling impulsive . responses on this auditory task. If

they indeed do control such responses on this type of;task,

iy

sthen we know they are capable of self-control.

%l
o

ERIC 7 I




. DAY 7
1 ~ SOCIAL #2 - Why-Because (Use-Girl«in;Raiq photog:hph.)
Teacher: HOW. DO YOU THINK THIS GIRL FEELS? (Give choice "Happy" or PSEA"

1f necessary )
A

Children: B S e
Teacher: HOW CAN YOU TELL?" . -
Children: .

. . ’ ’ ‘ ! / ) ‘ ’ ’
... Teacher: ' (If "she is smiling" is given, ask) HOW CAN YOU TELL SHE'S .SMIL-
ING -- WE CAN (point to eyes) - . '

Teacher: WHY IS THIS GIRL (Happy if given; sad, if given), EE

Child: - -

: S e :
Teacher: - THIS GIRL MIGHT BE HAPPY (SAD) BECAUSE (supply child's résponse).
o  (Write down and number all responses on back of Daily Evaluation
+ . Form.)

Teacher: THE IDEA OF THIS GAME IS TO THINK OF -LOTS OF REASONS WHY THIS GIRL

" MIGHT BE HAPPY (SAD). 1I'M @QING TO WRITE THEM DOWN SO WE CAN

SEE HOW MANY DIFFERENT BECA E'S WE CAN THINK O SHE MIGHT

BE HAPPY (SAD) BECAUSE (gggz&y child ] f1rst r sponse) gg

WHAT IS A DIFFERENT BECAUSE -2 ‘
\,s

Child:

NOTE: (It is important whenvyou as@dor a "different because" that
you repeat the first uhild s @nswer and say, THAT WMIGHT BE WHY,

Teacher: HOW IS THIS GIRL: FEELiNG7\‘€Hap?y.or sad, if necessary )

. ‘f“("_ z-i.~. R - <
Children: oL - -;_\;f;m-; _
. ) R 7*‘\ \"_.~-~9‘ = .
Teacher: HOW CAN YOU TELL? (If "éhe“is c:ylng" is given, ask,) HOW
CAN YOU TELL SHE IS_CRYING--WE'GAN (p01nt .to eyes). CAN WE

HEAR HER CRYING7

» Childreii:

Teacher: = NO, WE CAN ONLY SEE HER CRYINé




Higy

. e
~

«  Teacher:.  WHY IS SHE SAD, . °

Child:

Teachér: WHY DID.SHE FALL OFF HER TRICYCLE') 'BECAUéE
B (walt for ch11d s response)

-

'r_" Iéachgr: ‘THAT'S .ONE BECAUSE (Write down and number all responses on
S back'of Da11y Evaluation. Form.) .LET'S THINK OF LOTS OP DIFFhRENT

" BECAUSE'S? WHAT'S A DIFFERENT BECAUSE?. - SR S
Children: :
- Teacher: . (Point-to boy-ln plcture) EV!}HAT‘CAQ‘,T‘HIS BOY DO QR SAY TO MAKE .
I;/ , HER FEEL HAPPY? . . = . G
hd Childreﬁ: S : . : I
Teacher: THAT'S ONE THING HE COULD SAY/DO. WHAT'S SOMETHING DIFFERENT _
’ HE COULD DO OR SAY? LET'S THINK OF LOTS OF WAYS THAT HE CAN S e

- fELP HER FEEL. BETTER (List and number do's and say's.)

‘ .

[AS]

‘ ‘ AUDITORY ASSOCIATION.LISTEVING TASK. - 2nd presentation .'"-f”

.?_194‘ - -

Teacher: (Hand ch11dren"%ickey Mouse ears. ) REMEMBER WHAT THESE EARS
HELP YOU TO DO? ° -
’ . : ¥ . ’ . w . v ’
* Children: - -

Teacher: YES, YOU NEED.TO BE GOOD LISTENERS WHEN YOU WEAR THESE EARS.
A COUPLE DAYS AGO I ASKED YOU TO-LISTEN CAREFULLY TO TAPE
. °  RECORDED WORDS SO YOU COULD HIT THE SPOT ON THE WORD
R T teacher's hame ASKED. TODAY tedcher's name WANTS.YOU TO HIT
N ~ THE SPOT EVERY TIME YOU HEAR THE WORD SPOON. WHAT WORD ARE .
. YOU GOING TO HIT THE SPOT ON? . .

L]

. - .0
.

“(Prompt 2nd child with cue picture #2 if necessary.)

Teacher: (Play Spoon Association list and record children's errors on -
appropriate recording sheets.)

eI

T

. Children: ° N B N
Teacher: (1f children do not sponténepusly verbalize final “question,
point to cue piQFure #4 for each child's independent verbalizak
tions.) - )

| : 49->
- ‘ - Y S




Children: G T N R R

Teacher: NOW I AM GOING TO- CHANcndﬁOUR PROBLEM A LITTLE. THIS TIME:I.DO
" 'NOT- WANT YOU T® HIT THE SPOT WHEN YOU HEAR THE WORD SPOON. I
. DO WANT YOU TO HIT THE SPOT ON ANY QTHER WORD THAT NAMES SOME-
‘ " THING WE USE IN EATING. LET'S HAVE lst ,child DO. THIS PROBLEM
ALONE. WHAT ARE YOU SUPPOSED TQ DO? ‘

“Child 17

iy

e ' S C L C e o7
Teacher:  GOOD. WHAT ARE SOME WORDS THAT NAME SOMETHIAG WE USE IN EATING?

M
-

Children: _ ' J ‘ : B oo '-835 \
Teacher: (Give clues if necessary such as, WE EAT CEREAL FROM A : .
. ' to be sure the child can 1dentify the three items 1nc1uded on \
the 11st ) .

~ “Teacher: 2nd child, YOU BE THE JUDGE. WHEN lst child FINISHES YOU. TgLL .
S "~ 'US HOW YOU THINK HE DID., (Prompt first child to verbalize ' '
: o first two answers to cug. questions " Then replay Spoon Associa® ' 4.
A T tion list, recording ehild’s errors on* “appropriate recording
o . sheet. Continue as above »“After final question, if child: has
recogniaed an error dnd was~not rehearsing, ask IS IT A 'GOOD
_ ‘~IDEA OR‘NOT A GOOD IDEA TO REMIND OURSELVES QUIETLY . WHAT WE ARE
> ... ,SUPPOSED TO DO?) “¥i&.>.
R " child 1: / K . - - > : - S

i « * Soos . S

Teacher:: WHAT MIGHT HAPPEN NEXT IF WE DON T REMIND OURSELVES WHAT WORD
TO HIT ON?- .-S

_ | ) | o | N _
Children: TS . - S » I
Teacher: (To 2nd child;) HOW DO YOU THINK HE DID? " «

 Child 2: - . ‘ e -

- T L ' 5& “ry*'
Teacher: THE NEXT PROBHFM FOR BOTH OF YOU IS TO HIT THE‘SPGT
YOU HEAR THE,WORD CAT. (Signal chxldren‘to do pre tas
izing.) g Y o
: , e o ot SR I
- fﬂChlldrené“kiJ ;l . _;_.\_ :>ﬁ }:" i: .__i9g_ji;f- o ' AL
: Ieacher:'(Z(Pfhy Cat Assodiaﬁioﬂ-list-f ConC1nue as above )
,- . €T ' " cF
' Teacher: NOW I WANT TO CHANGE THIS PROBLEM FOR 2nd child. DO N i
R - THE SPOT ON CAT THIS TIME. DO HIT THE SPOT ON EVERY. OTHAR }

' THAT NAMES AN_ANIMAL (Signal for Pre- :st verbaltzattoa )
SR 3L_

Child 2: _ ' . - f“ : -, .
- . ' -“T\ - '
g r‘ ,f.‘ ¥ .
Teacher: (To lst child,) WHAT COULD YOU DO HHILE 25d ch1§d¥ :
N PROBLEM’ ‘ . TP




‘Child 1:

Teacher:

Teécher

Children:

Teacher:

C@ildren:

30

(Repeat Cat Association list-3.. Continue as above ) B
iR 3

V IS IT A GOOD IDEA«OB NOT A GOOD IDEA 'TO TALK LOUDL) WHEN WE

. NEED TO LISTEN CAREFULLY? ;. . S
, 4
) - ‘J
WHY IS IT NOT' A GPOD 1DEA? ' o
’ ‘ o, e -
© .“" ?
. .l‘. g
. . . . X
‘..
s, )
B3
- & v
_ ot.
; ) 3 A s
*; -



- DAY 8 IR

1 o Social #3 - ’

™~

Why Because #2 éntroduces more practice developing

. .

multiple antecedents. to a consequence. ’

2 . . Simon Says . = . = -
_ s .o o

. X ’ N
« b . . . ,

_The Simon Says game poses one of the more difficult
_ inhibition tasks at the 5 7 age by asking the child to -

inhibit motor . response% to certain verbaf*commands and

not to others.. Thinking out loud is introduced as a

strategy to 1ncrease the child s response time so he has ~

L time to think beforg ecting.

4




DAY 8" . L ~ S 38 -

" J S

. ' SOCIAL #3 - Why-BecauseufZ) with Dragon Puppet, pilly

| - ;v.'f.
o - . y oo e g
Dilly: «(Teacher manipulates and talks for Dilly.) I'M DILLY THE DRAGON.
JLDilly

I CAME TO PLAY THE WHY-BECAUSE GAME. LET ME SHOW YOU HOW TO PLAY.
FIRST I'LL PLAY WITH (PPA's name). - ‘ '

| ~ Dilly!’ (PPA's éame), I'M VERY TIRED. - -,
; = Teachéé}' WHY’ ‘
‘Dilly:".  BECAUSE T FORGOT TO TAKE MY NAP. 7
| 4)1_111 (Facing children) NOW I'M GOING T(‘)‘PLA& ﬁm{ YOU. V;H_EN I SAY
|  SOMETHIXG, YOU ASK, WHY? LET'S TRY IT.
> -Dilly: I'M VERY HUNGRY. NOW ASK WHY.
Ch;ldren: why? : | N
M; VER;' coon.” Now REMEMBER 'Asx WHY . EVERY TIME I SAY SOMETHING
Lllx:b *" I'M VERY HUNGRY. . :
P . - :
. N Chi¥drip:? Why?. ’ B ' '. e
Dilly:  : « BECAUSE T HAVEN'T HAD MY LUNCH.
Diily: I LIKE coxgxcj;,‘go SCHOOL. o
Cgalaren- Why? N | |
bi~1‘1y: . .BECAUSE THE CHILDREN ARE My FRIENDS.
. .- N ) b}
Dilly: - I CAN'T SING TODAY. oo
, R ‘.
o B AChlldren: Wh;?i )
| Dllly BECAUSE MY THROAT HURTS. .
’ Dilly: NOW LET'S CHANGE THE GAMEy” I'M c%ixc TO ASK YOU WHY AND YOU MAKE
' UP.THE BECAUSE. NOW ‘LISTEN, I'LL TRY IT WITH PPA's name- FIRST..
(Manipubate Dilly as requiredr) -
Pilly: (To PPA) I AM GOING TO. THE STORE. I AM GOING TO WALK. - I AM NOT

GOIVG TO TAKE THE BUS. CAN YOU'GUESS WHY I'M GOING TO_FABK7

Teacbét:'  BECAUSE YOUR FRIEND IS WALKING TO THE STORE AND YOU WANT TO WALK

WITH YOUR FRIEND.
\ . ~

Dilly: MAYBE. CAN YOU THINK OF A DIFFERENT BECAUSE?

~

. [)
UT
20
¥

R
T,
o
R N




a S | (

» °  Teacher: BECAUSE IT'S A NICE DAY our. R ¢
" pilly: (To children) SEE, THERE IS MORE THAN ONE BECAUSE. NOW LET'S’
o PLAY TOGETHER.
. Dilly: JOHNNY WON'T COME TO MY HOUSE AND\PLAY WITH ME TODAY. WHY WON'T
— JOHNNY COME TO-MY HOUSE AND PLAY WITH ME TODAY? DO YOU HAVE A
' BECAUSE, ? :
2 S - ’ "
© ' child: - | . - e

Teacher QBE JOHNNY WON T COME BECAUSE (repeat response) . (LiEt and
. number*all of children s responses on back of Daily Evaluatlon
Form.) WHAT IS A DIFFERENT BECAUSE, -~ ?

¢ -

Child:

v T . : . "

Teacher:  MAYBE JOHNNY WON'T COME BECAUSE (repeat 2nd response). (Continue
' with open questioning until children run out of responses. If ’
children have few or no responses, encourage them With WHAT ELSE

MIGHT KEEP JOHNNY AT HIS HOUSE? or WHY ELSE DOESN'T HE WANT TO .

COME I0 MX}HQUSE? As children run out of responses, supply .some

for them.) ) .
-+ , ’ : °
Dilly: LET'S PLAY THIS GAME AGAIN. I LIKE BIRTHDAY PARTIES. CAN‘YOU‘f =
GUESS WHY I LIKE BIRTHDAY PARTTES?
Children:® :
\ . T . E * .
- pilly:  VERY GOOD. MAYBE I LIKE BIRTHDAY PARTIES BECAUSE (repeat child's ,

response). (List and number all of children's responses.). NOW
LET'S THINK OF A DIFFERENT BECAUSE. I LIKE BIRTHDKYC?ARTIES
BECAUSE .. (let children respond: Supply some of your own *

) responses if children are limited.) . .

Children: . < o , T . o A I o

- ' . s -«" i ’ R

Teacher: (After ideas run out) ' VERY GOOD. WHY DO" I LIKE BIRTHDAY PARTIES?
MAYBE IT'S BECAUSE -(repeat first answer):.OR BECAUSE (repgat 'second
answer), etc... You THOUGHT OF LOTS OF DIFFERENT BECAUSE'S.

o

2 b SIMON SAYS (SS)

2 .

\ Teacher: WHO WOULD LIKE TO BE FIRST TO PLAY A GAME WITH ME?

Children: -~ R . .

i,

Teacher: I NEED ONE BOY-AT A TIME. ,WEAT WOULD BE A FAIR WAY TO DO IT?

« Childreﬂ: . ) .
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'_';',': selected to play ss say). SINCE YOU ARE VERY GOOD
AT PUZZLE%, teacher's name WANTS YOU TO.PUT THIS PUZZLE TOGETHER
, WHILE lst child 'AND I' PLAY THIS GAME., ‘IF YOU HAVE TIME YOU CAN
'WORK ON THESE :THER PUZZLES YOU 'VE- DONE BEFORE. THEN IT WILL BE -
+" YOUR TURN TO' ~PTAY *FHE GAME. °WHAT IS-YOUR PLAN FOR PUTTING PUZZLE
" PIECES . TOGETHER" ' : - ™ ‘

» ! LA

-Child: ' S ', ’ IR

Teacher:.

P
]

\" . . » Teacher: . (To SS chlld) WE ARE GOING TO PLA3 A GAME I KNOW YOU HAVE PLAYED ¢
B ’ ' BEFORE., BUT I'M, GOING TO CHANGE THE GAME A&ITTLE BECAUSE WE'RE

. GOING TO DO THE SAME THING IN THIS GAI‘!E THAT WE VE ‘DONE TO HELP
- - : US ON ALL THE OTHER PROBLFMS WHAT DO WE DO TO !{ELP US DO OUR
- . WORK BETTBR7 c = )

Chil.t.:l .

ae-

e P ) ' R
. f

_ Teacher: YES, THINKING OUT LOUD HELPS US DO BETTER. LET"S DO S.OME EXERCISE
e - TOGETHER FIRST. - (Present Praltice Exercises from chart. « TOUCH
' YOUR NOSE, STAMP YOUR FEET, WAVE YOUR HAND, TOUCH YOUR TUMMY,
: - ARMS UP, TOUCH YOUR KNEE, PUT YOUR HANDS ON 'YOUR HEAD;, STEP pORWARD
Ve T . STEP BACK, TOUCH THE FLOOR ) ;‘, ' .

_ + Teachér: _ GOOD. NOW LET'S PLAY THE GAME. WE'RE GOING TO PLAY SIMON SAYS.

v -

s DO YOU REMEMBER THAT GAME? -
L ‘:A . B .
P . i : s o . . A
., -7+« Child: - - s < & ° R
+ i Teather: REMEMBER IN THE GAME I'LL DO ALL THE EXERCISES. SOMETT:S YOU )
i ' -ARI TO DO THEM WITH ME AND- SO*lF’TI&;&.;S YOU ARF NOT. IF 1 SAY "
R _ 'SIMON SAYS', 'YOU DO THEM. IF I. ! ek SAY "IMON bAYS » YOU
. . DON'T DO THEM. WHEN WILL YOU DO *‘I‘HE'_ MCIsE? e
a Child: - ‘&; 24
. . . . - ;«' 0y “f}, . .
Teacher: GOOD.  BUT REMEMBER WEHTN JAY THE CAME T hA’\T mb TO 'LH) WOOUT
LOUD. THIS IS HOW WL 1‘1\}\ T 1.OUD ﬂlh, WE PLAY™¥IMON SAY:
. AFTER I TELL YOU 'SIMON SAYS' Db SO IITHI‘QG YOU bA& "SIMON SAYS
DO IT',, AND THEN DO TT. WI{AT WILL YOU m.{ \ND DO’ . :
L Tox
Child:
. h “' ' ; '
- Teacher: WHEN STION DOESN TV'I‘ELL' YOU O DO THE ExritMISE, SAY STMON DIDN'T
- SAY, SO I WON'T' AND THEN DON'T®*DO IT. WHAT WILL@\‘;OUM JAY WHEN
* SIMON DOESN'T™TELL YOU TO DQ- EI? » ;,3%
Hoe o g,.*,' - : " e
Child: LT : ‘? } ’ q-g‘
. . . \ © . NS o ) .
e S : s ) 4 :
v Tea’:her: (Be sure child can reprdduge phrase 'Simon didn't say, so T won't'
~, . or an equivalent.) : (00D, 'L'ET'S TRY SOME FOR PRACTICE. WHAT _
. _WOULD=YOU SAY AND DO IF I SAY 'SIMON SAYS CLAP YOUR HANDS'?
.(Instructlon Trlals?from chart: - here the child is required te _
indicate, ~what he would .say and to do'it. Prompt with WHAT WOULD,_. O
YOU SAY? . if necef dary.) L '
. .
% € ’ » 2l
: & ' .
I . "v_
» ] [ 2
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‘ Child: = . : B - L '
' . . &
Teacher: _WHAT WOULD YOU SAY AND DO IF I ONLY SAY 'CLAP YOUR HANDS'7
(The child should say 'Simon didn't say so I won't' and not k2

vclap. If he errs, the absence of the "Simon says" cue is p pointed
out and the third Instruction Trial is given. Instruction Trials
! are given only until child performs correctly on a starred (*)
¢ trial without help. Correct performance includes verbalizing
before acting.) _ ) 2
o Child:> . R -
" . Teacher:  GOOD. wﬂﬂT WILL YOU SAY AND DO IF SIMON DOESN' T TELL YOU To DO
' THE EXERCISE? v . . . -
Child: L
4 ) C oy &

Teacher: - GOOD. YOU'RE FOLLUWING DIRECTIONS .VERY WELL. LET'S TRY THE GAME. .‘
-7 QUR NEW WAY. I'M GOING TO TRY TO MAKE YOU GOOF' LET'S SEE IF
THENKING OUT LOUD S YOU. (Present Simon Says, really hamming
. it up Record res fes on hand card. Later transfer them to
progressive Recording Form on SS Thinking Out Loud )y

: l

Recording; On each item that the child performs an action, mark a "+", | o
On each jtem that a child does not perform an action, mark an’
"0". Where the child begins to initiate an action, indicate o

with a check in the Incipient actjon column. Where the child
thinks out loud, indicate with a check in the Verbalize column.
To record error score; count "0's" in Performance column and
"4+'g" and incipient actions in N.P. column.

e ————— e mm e e e e m e e ¢ s om um r m oy e | S e = e > . - .-}
: Alternative _[:f child refuses-to pla§ or responds better when he gives ,

, rather than follows directions, allow him to tell you (after
your commands) "Simon 8&X§%¢$

,it, so you do it", or "Simon
didn't say, so don t do 3tM°0r you might play like he's the

‘teacher and you're the student that never learned how to play

Simon Saygj . s
S RS — T .
Teacher: (Look at other child!s puzzle so you can record his perforhgnce
on Master Sheet. Then switch children.) .
. : -, ;
) - ¢
® '

L.

. Ld
g , AR ' . .
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- . S The Emotional &g}‘#nsal;_ty lesson offers more practice
. .. = > ? .a- . . ’ . .
. + 7 » . - . . )
' - " idetermining possible antecedehts to a boy's emotion from :
R ) . A L
’ , F S o . . ' '
‘ a pilcture in a story.g¥ Then reading the story shows thatu .
. : KEAY TR
: ’teve,p the.boy didn't know what caused his ang'er:.,*_%,e‘_“j us t,
felt maW . The word "scowling'" is introduced to dascribe; B
a mad persan. . . ' : )l
, .
. ]
2 First-graders are encouraged to begin fading verbali-
. ) ' . . IS L )
" zation to.a covert level. Fading should be mttoduced only
L . .
: e - e
if the children are using thinking out loud effectively to”
gui?e their perfo rmance. .
) 3 The teacher models frustration and 'anger in response’
'to her owi#error then models ‘coping with those feelings .
and finishes the task. v
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DAY 9, | s
1. SOCIAL #4 - Emotional Causality
(Use Bill Martin's story "David Was Mad" p. 210 from Sounds Powwowg;‘~

and picture pages 216-217.)

-

. L
_Teacher: (Show picture pagegu216 -217.) HOW 1S THIS BOY FEELING’

HOW CAN YOU TELL? : _ S

2 ;}A

A ‘6§¥fﬁfena‘ . ' -
! Teacher: THIS BOY MIGHT BE MAD (SAD) BECAUSE o (Wait for .
° children's, reSponses)
Children:

v

Teacher: HE MIGHT BE MAD (SAD) BECAUSE (repeat children'; responses).

(List and number all responses on back of Daily Evaluation Form.) -
: THE IDEA OF THIS GAME IS TO THINK OF LOTS OF DIFFERENT BECAUSE'S.

. - ' WHAT'S A DIFFERENT BECAUSE?

Children: . o ’

4
Teacher: (Continue in this manner. If the children do, not give the idea
that the other children in the picture. might have made him mad
(sad) say, MAYBE ONE OF THESE CHILDREN DID SOMETHING TO MAKE HIM
FEEL MAD (SAD). LEI' S THINK OF LO’I'S OF DIFFERENT THINGS THEY
. MIGHT HAVE DONE TO MAKE THE BOY FEEL MAD (SAD).

Children:
Teather: 'I:HAT'.S ONE THING hHE/THEY MIGHT HAVE DONE. HE/THEY E& .HAVE L
_(repeat child's response) OR HE/THEY MIGHT HAVE
o Children: " ) ~ : o . o

]

Teacher: NOW WE HAVE TWO THINGS HE/THEY MIGHT HAVE DONE TO pAKE THIS BOY
MAD (SAD). LET'S, THINK OF ALL THE THINGS WE CAN. ~(Continue as

above.) .

-Childgen:

b Teacher: . WHAT IS SOMETHING THIS BOY MIGHT HAVE SAID TO THIS
: - BOY (David) TO MAKE HIM MAD (SAD)? . ]
| . ' b & » ) ( .
y -
o M
&




Child:

Teacher:

-

Child:

* Teacher:

Children:

Teacher:

‘

¢

”

¢ .

o

THAT'.S ONE THING HE MIGHT HAVE SAID. ., WHAT IS SOME-

THING,DIFFERENT HE MIGHT HAVE SAID?

NOW‘WE HAVE TWO THINGS HE MIGHT HAVE SAID.; (Repeat responses.)
' " AND - . . WHAT IS A THIRD
(show 3 fingers) THING HE MIGHT HAVE SAID? (Continue as before.)

B L °

S

sy

(Read story to boys. At end, turn back to picture on'pages
216-217. Ask, boys if the children did make David mad. Thgn
look at preceding pictures, asking how each person (Grandme,

cat, sister, teacher) could tell David was mad, i.e., see, hear,
feel. Review word "scowling': IS A" SCOWLENG PERSON SAD OR- MAD?)

s

PMA - appropriate form for gtade level of each child.

°

r3

Teacher:

L4
Teacher:

(For PMA K-1, ask which child remembers his plan for this kind
of problem. One child can act as model while other evaluuat.
completeness of plan.)

Y6b ARE'CETTING BETTER AT *THINKING OUT LOUD ON THIS PROBLEM,
AS WE GET BETTER, WE CAN START THINKING MORE QUIETLY TO OURSELVES -
LIKE A WHISPER. TRY TO THINK QUIETLY - IN A WHISPER - ON THESE

- PROBLEMS, (Provide brief whispering model on completed item.

Then allow lst graders to continue independently. Work at
children's sides on your own material, occasionally muttering to
yourself what it is you're supposed to do.)

Teacner:

Teacher:

4 . . . ’ >

““(Introduce PMA 2-4 to any 2nd graders, saying) WE HAVE WORKED ON

SOME PROBLEMS WHERE WE HAD TO FIND PICTURES THAT LOOK THE SAME
OR LOOK DIFFERENT. HERE'S A NEW PROBLEM. - WE HAVE TO DRAW A CIRCLE
AROUND THE TWO PICTURES IN THLS ROW THAT LOOK JUST ALIKE. I'LL
TRY THE FIRST ONE. (S15 - hold a marker under S15 pictures.)

YOU BE COPY CATS.

Q. WHAT AM I SUPPOSED TO DO7+

A. 1I'M SUPPOSED TO DRAW A CIRCLE -AROUND THE TWOU PICTURES IN THIS
* " ROW THAT LOOK JUST ALIKE.* '

Q. WHAT IS MY PLAN FOR THIS KIND OF PROBLEM?*

w ) ) . ;
A. TI'LL LOOK AT EACH PICTURE CAREFULLY.* ['LL LOOK AT ALL Fqﬂk
PICTURES TO SEE WHICH TWO LOOK EXACTLY ALIKE.* 1'LL THINK'
OUT LOUD.* ’ ' s

£




Teacher: HERE I GO.* (Use marker to expose only first picture in row.)
THIS DESIGN IS ALL BLACK ON TOP AND WHITE ON THE BOTTOM.* LET
ME LOOK AT THE NEXT DESIGN.* (Reveal second picture in row.)
NOPE, THIS ISN'T THE' SAME . * IT'S BLACK ON THE RIGHT SIDE, NOT
* ACROSS THE TOP.* OKk. KEEP GOING.* I AM SUPPOSED TO FIND THE
TWO PICTURES THAT 'LOOK JUST ALIKE.* (Reveal third picture in °
.row.) THIS ONE'S BLACK ON THE RIGHT SIDE T0O.* IT LOOK JUST
" LIKE THIS ONE.* (Hold finger on 2nd picture in row.) I'LL
HOLD MY FINGERS ON THESE TWO* WHILE I CHECK OUT THE LAST PICTURE.*
(Reveal fourth picture in row.s THIS DESIGN -IS ALL BLACK IN THE __
MIDDLE AND WHITE ON THE SIDES.* THIS ONE DOESN'T LOOK LIKE ANY < W
OF THE OTHERS.* SO THESE TWO ARE THE SAME* -- BLACK ON THE
RIGHT HALF* AND WHITE ON THE LEFT HALF.* 1I'LL DRAW A CIRCLE
AROUND THESE TWO.*

. Teacher: Q. HOW DID I DO?*

A. I WAS REALLY GOOD AT THINKING OUT LOUD* AND I LOOKED CARE -
FULLY AT ALL FOUR PICTURES.*
Teacher: , YOU TRY THINKING OUT LOUD ON THE NEXT ONE. (Reveal
: S16 row to child.) REMEMBER, YOUR PROBLEM IS TO FIND THE TWO
PICTURES IN THE ROW THAT LOOK EXACTLY ALIKE: (Point to cue
picture #l fo start child on task.) ~

. Child:  __ A ‘ : e
\ — , .
Teacher: (When child completes S16 ask,).IS IT A GOOD IDEA OR NOT A GOOD
_’IDEA TO LOOK AT ALL FOUR PICTURES IN A ROW BEFORE YOU DRAW A

CIRCLB . _ |

. _ : Y :
Teacher: WHAT MIGHT HAPPEN NEXT IF YOU DON'T CHECK ALL FOUR PICTURES?

&

Child:

Child: ' > , :

°

Teacher: (Expose row S17. To other child, 1f'both“af%‘2nd graders)
' FIND THE TWO ELEPHANTS THAT LOOK JUST ALIKE. (Point to cue
- picture #1 to start the verbalization process.)

Child:

Teacher: WE'RE GOOD AT THIS. I'LL TRY THE NEXT ONE. (Expose row 1.)
‘ I'M SUPPOSED TO FIND THE TWO PATURES IN THIS ROW THAT LOOK JUST
AL . I'LL LOOK CAREFULLY AT ALL FOUR PICTURES BEFORE I DRAW
& IRCLE. OK.
Teacher: ' (Cover all but first picture in row.) THIS PICTURE HAS A BLACK
DOOR ON THE LEFT (point to side of picture). IT HAS 1, 2, 3
WHITE TRIANGLES. AT THE TOP OF THE TRIANGLES IT HAS A BLACK
STRIPE, THEN A WHITE STRIPE, THEN ANOTHER BLACK STRIPE. Ol(.L

I'LL LOOK AT THE NEXT PICTURE. ¢

Teacher: (Reveal second picture in row.) NOPE THIS DOESN'T LOOK THE SAME.
THIS BLACK DOOR IS ON THE RIGHT SIDE HERE. LET ME SEE. IT HAS
L 1, 2 WHITE TRIANGLES. 1I'M USING MY PLAN: LOOK AT THE NEXT

PTCTURE. , G




Teacher:

*Teacher:

(&

. Téacher:

o .
NN

Teacher:

P

e,

NOW T FEEL BETTER.

,,,,’ ’ o - 46

(Reveal third picture in row.) THIS ONE HAS WO WHITE TRIANGLES
TOO. LET ME SEE IF THESE TWO ARE THE SAME. (Hold fingers on
second and third pictures while comparing.) " IT HAS A'BLACK .

STRIPE, THEN WﬁITE THEN BLACK ABOVE THE TRIANGLES. HEY WAIT.
THE BLACK DOOR IS ON THE WRONG SIDE. SO THESE TWO ARE NOT
EXACTLY ALIKE. I BETTER CHECK OUT, THE LAST PICTURE. YEP THESE
TWO ARE THE SAME. TI'LL DRAW A CIﬂ&Lh AROUND THEM. (Mark 3rd

and 4th pictures.)

Q. ‘HOW DID I DO?
¥
A. I WAS GOOD AT THINKING OUT LOUD AND REMINDING WYSELF WHAT I
HAD TO DO.

o

(If child catches error, say) I WAS NOT GOOD AT LOOKING
CAREFULLY AT ALL FOUR PICTURES

A. (If child has not caught error, say) I LOOKED CAREFULLY AT

" ALL FOUR PICTURES. WAIT. (Throw down pencil or ‘cover
face - whichever child does in response to difficulty.)

1 DID IT WRONG. THIS ONE-HAS 3 WHITE TRIANGLES. I WAS -
NOT GOOD AT “LOOKING CAREFULLY. (Pout before regaining calm.)
MAYBE I CAN STILL FIND THE TWO THAT LOOK ALIKE. I'LL BE MORE

- CAREFUL. (Pointing-to first picture,) THIS ONE HAS 3 '
WHITE TRIANGLES LIKE THIS. AND IT HAS A BLACK DOOR ON THE
LEFT. BLACK, WHITE, BLACK STRIPES...SO THESE TWO ARE ALIKE.

I WAS WRONG AT FIRST BECAUSE I DIDN'T USE
ACL OF'MY PLAN. BUT I WORKED HARDER AND FOBND THE TWO THAT WERE
JUST ALIKE. 'THAT MAKES ME FEEL GOOD.

(Allow 2nd graders to continue alone, quietly verbalizing through
items 2 and 3 or as far as time permits. Insist on complete :
verbalizations: the children quickly becorme more f{luent on this

task.)

(Note: It works well to follow up the hext day, with more PMA,
it a child is fluent on the task and the verbalization,
you soon might rintroduce individually Raven Children's
Progressive Matrices deqcrlhed under individualized
presentations.)

y o
-
-\ ”
@ G :
[ 4 2
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DAY 10 ’
1 Social #5 i
Y, . : -. o, Vil .." & ! ) -
‘What Might Happen Next .%dﬁdires thé children to
. k '_.-.._ ', . . . .
. develop consequences to a!bey é zcﬁions in the story Is o
4 ‘.r ’
Anybody Listening? Thenqthey aré gpided to develop ton-
sequences for pdppet childrgn'who were not listening when
their teacher gave directions to the class. . _ R
. T ) ' s .. T 8-
! -, T H ‘ -
A » ; . . .
2 Mazess L . ST
Mazes are often approached by chlldren ‘as a.; %;
o egdeptual task Complex Mazés, however, cannot be solved '
LT AE L R
d@ﬁﬁon;?yerbal mediatibn.fJSQ we introduce thinking out*§ 
Xip . LN :
strategy necessarilyislqus-down the children._ The eyes and .Z;'f,
) finger are’ trained to1scan ahead before .allowing the g@ncil
to move . . _; '; ‘ !
. N
T . R
. ‘ :' : .
L N “ .
3 o {: -
A L S A '
H;;ﬁﬁ o R : ) A >
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DAY 10 . ‘

.

1 SOCIAL #5 - What Might Happen Next? .
-

Teacher: (Read Is Anybody Listening?, a story by Wayne Carley, 1971, -
Garrard . Publishing Company, asklng the following questions in
appropriate places )

End Page 13: WAS MELVIN'S MOTHER LISTENING? . ¢ ©
' HOW DO YOU KNOW SHE WAS NOT LISTENING?

\e-

End Page 18: WHAT MIGHT HAPPEN NEXT IF THh BOY RUNS AND DOES
’ NOT TIE HIS SHOELACY7

. . .
End Page 22: WOULD IT HAVE BEEN A GOOD IDEA FOR BILLY TO LISTEN
A4 ' TO MELVIN? _ WHY?
End Page 27: WAS MR, JONES LISTENING TO MELVIN?
- HOW DO YOU KNOW HE WAS NOT LISTENING?
¢ . '
, Edd Page 31: WAS MR. JONES LISTENING? .
) L HOW GAN YOU TELL? .
Paye 32: WHY WAS MELVIN SURPRISED?
-~ . , »
End Page 35: WAS IT A GOOD IDEA FOR MELVIN TO SAY "YOU RUN
SLOWER THAN A BABY' TO BILLY? :
WHAT MIGHT HAPPEN NEXT?
End- Paue 38: WAS MELV%N'S MOTHER LISTENING? .
R End of Story: WHAT DID MELVIN LEARY TODAY?
WAS 1T A GOOD IDEA FOR MOTHER TO SEXND MELVIN 10
. HIS ROOM? WHY
Teacher: LET'S MAKE UP A STORY TOGETHER. (Usc puppet faces. CGive
N children llarry and Georze/Georgeannc.) WE'LL PRETEND tcacher's
- name WAS GIVING DIRECTIONS ABOUT WHAT HARRY AND GEORGE WERE

SUPPOSED TO DO. ‘BUT HARRY AND GEORGE WERE TALKING WHEN THE
- TEACHER WAS TELLINCG THE CLASS WHAT TO DO.

E Teacher:  WHAT MIGHT HAPPEN NEXT IN THIS STORY [F HARRY AND GEORGE ARE

* TALKING WHILE THE?TEACHER IS GIVING DIRECTIONS?
. . ”
Children: 4 ,
_ Teacher: THEN WHAT MIGHT HAPPEN NEXT? (Ask what hapans nesxt - @halnlhg -
. o - unt{ﬁ?&ppropriate to introduce,) child's nawe, HOW MTGHT-JARRY:
) ) : £a1-C S Aeme,
FEEL —(use ode of his 'what happtnq next'). (Give, ch01gc

happy -or Ead -if necessarv.) -

-
- . 0

child:




-

Teacher: HE MIGHT FEEL MAD. HOW CAN I FIND our?

If necessary, model a mad face and ask i“
you feel. HOW CAN YOU TELL? .
CAN YOU FIND OUT }¥ I'M MAD OR SAD? *

o e i e e

-==OR-=-

Teacher:. (If child says he's happy and it's an 1nappropri§£ -'&f

ask why he's happy. I£ happy is an appropriate onse, fqllow
above dialogue®of HE MIGHT FEEL‘HAPPY. HOW«CAN 1 FIND OUTV)
. A3 , — .

Teacher: WHY WOULD HARRY FEEL ‘MAD (SAD)?. BECAUSE

Childre

7 y . A

n:

£

Teacher: WE KNOW THAT HARRY AND GEORGE WOULD FEEL MAD (SAD). LET'S

"MAKE UP WHAT HAPPENS NEXT IN THE STORY. WHAT MIGHT HARRY AND =
GEORGE DO NEXT? REMEMBER THE TEACHER (use child s respOnse) v
' WHAT MIGHT THEY DO NEXT?

, . wed
"~ Children: ”*” , ' S
“ °';, NN T .
Teacher: THAT'S ONE THING THEY MIGHT DO: (repeat fespohse). (Lisg 411
responses.) IF SHE ' ‘4, ‘THEY MIGHT- OR THEY .
MIGHT DO $OMETHING ELSE, THEY ARE MAD. wﬁRT ELSE MIGHT THEY -
+ DO, ? . ) , -
. A
Child: ’ '

Children:

Teacher:

Teacher:

Teacher:

e

, ' é%@ 7”2-‘v"
(Note: It is possible that a chidd will "chain" here. He might
say in response to, e.g. teacher telling tim to¥ be quiet, "He'll .
thtow his paper on’the. floor", then "She'll yell at him". :'She'll
yell at him" is in direct respoﬁse to his throwing paper on the -
floor not to the original act of(the teacher telling fiim to be
quiet the story root. Do not list chainiﬁg responses If chain-
ing occurs, remind child of original act--story root-7 £
recrond to. Then ask, WHAT ELSE MIGHT HARRY AND GEQﬁ

i

'
n
sy e
T

YES, THEY MIGHT DO THAT. NOW WE HAVE TWO THINGS THAT" MIGHT HAPPEN,

OR .
. - ' ' ' B ‘1
WHAT MIGHT THEY SAY IF THE TEACHER . (7 §R€Pe§ﬁ,1193 of 7. )
questioning, e.g. THEY MIGHT SAY _: , OR ':}' Y . .Y,
. Pm & .‘ . “ "‘. i

PR e . tee .
(Have children cbmplete the next 2 or 3 PMA items from’ yesterday st,
paper. Demand verbalization for second- graders, qu1et verbalizat1on

for first-graders.) _ . : S AT e s
- : - . . ] C, > T . 7

S
N
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W2 v - .. MAZES , . .
! : v : S ‘
. h - ' . N .. ) ’ }‘:;‘..} E ok L . ‘
Teacher: 1 HAVE A NEW PROBLEM FOR US TODAY. WE ARE GOING.TO MAKE TRATLS. o
R WHAT IS A TRAIL? - A o
e ) L
N

Ed
o
-

YES, IT IS LIKE A SMALLROAD WHERE MOTORCYCLES CAN GO OR WHERE _
. PEOPLE CAN HIKE, (%‘gﬁAq‘?Lt Trail Making Part A.) THE_PROBLEM - -
* 1S TO DRAW~A TRAIL FROM #& TO-#2 TO #3 AND. SO ON WITHOUT LIFTING
. YOUR® PENCIL FROM THB;PA"‘S R. "I'LL TRY THE FIRST ONg. YOU BE

COPY ,CATS. T . A ' :

2 (ibéking at Eask but before picking up pencil.)
Q. OK. WHAT AM I SUPPOSED TO DO?* . -
A. 1 NEED TO-DRAW A TRAIL TO EACH NUMBER IN ORDER* -- LIKE 1,

+ 2, 3, 4% WITHOUT LIFTING MY PENCIL FROM fTHE PAPER:*

A. I'VE GOT A PEAN.* BEFORE # DRAW A LINE, I'LL FIND THE NEXT °
NUMBER I HAVE TO GO TO.* {THAT'S HOW THINKING OUT LOUD WILL
HELR ME.* I COULD GO FASTX BUT I MIGHT MAKE A MISTAKE SO
I'LL GO SLOW.* - N ' R

Teacher: HERE I GO.* (Pick up pencil.f HERE'S #1 -- THAT'S WHERE T
) ’ START.* NOW MY PLAN -- I'LL.FIND #2.% GOOD, HERE IT IS*
(hold finger on #2 and draw line to it). #3 -- YEP.* (OOD,
' I'M GOING SLOW AND I'M PLANNING AHEAD.* (While looking for #&
lift pencil off of paper. 1If children don't catch you, say)
'OOPS.* 1I1'M SUPPOSED TO® KEEP MYy PENCIL ON THE PAPER.* THAT'S
KIND OF HARD.* ¥ BETTER REMIND MYSELF -- KEEP MY PENCIL ON THE
. PAPER.*. (Holding pencil on paper) OK, NOW WHERE DO I GO?*
I'M AT #3 SO I BETTER FIND jg_&.* YEP.* (From #4 go directly to
. #6 without planning. When *vtecegnize error, feign madness and
. : slam pencil on desk.) I DID IT WRONG.* 1 DIDN'T PLAN AHFAD.*
' I CAN'T EVEN BQ THIS.* (Pout, in mannc¢r typical of boys, them - &
i calm yourself.) WELL T JUST WENT TOO FAST.* 1 KNEW. 1'D MAKE Ay’
o , © MISTAKE IF-T WENT TQO FAST.* IF I SLOW DOWN I CAN DO ALL RIGHT#*
.22 . ) (Place pencil back at #4.) ‘ - v
¥ ; -
Y _ ' A. OK, NOW I'M USING My PLAN:* LOOKING AHEAD.* TUERE'S #5 --
x . . ; * THAT'S WHERE I NEHKD TO - 1 FEEL BETTER NOW =-- I'M DOING i
v GOOD.* AFTER 5 COMES 6.%" GOOD.* AND THAT'S HOW WE DO THIS .-
. TRAIL.. I'LL LET. YOU HAVE A TURM NOW, . - oo -

. ) XN
' Teacher:” Q. HOW DID I DQ?* » : ‘ ;9:)
A. .1 GOT KIND OF MAD, BUT THEN I SLOWED DOWN.# I DID BETTER:

WHEN 1 PLANNED AHEAD.* 1 WASN'T VERY GOOD AT KEEPING MY
PENCIL ON THE PAPER.* - .

5 £y

<" Teacher: =~ YOU TR¥'MAKING A TRAIL.. (Hand children Trail Making Part A Sample
- T ‘ byt ‘tquxf*ﬁ‘aper over after brief exposure. Point to cue picture #1
v o R -

to




e
» 3
1f necessary to initiate verbalizations. If children want to
. silently verbalize while paper is overturned, that should be

sufficient. When mazes become harder, overt verbalizatioms will
be required.) ' ' . .

\ Teacher:  (Hand children Trail 1-15.) HERE'S A PROBLEM.WITH 'iy: NUMBERS .

. ' WHAT"PLAN WILL HELP YOU DO THIS PROBLEM? .. . ;g
Children: ' , : ' e,
' N . R ’ - ".‘v
' . BT RS Lt
*- Teacher: IS IT A €00D IDEA TO GO FAST ON THIS PROBLEM? =~ ! f”‘“ o
- o . ’ - d C
Children: ot )
T Q B & . ) .

Teacher: (After self-evaluation, hand children Fido Trail.) . NOW I
HAVE A DIFFERENT PROBLEM FOR YOU. THIS TIME I WANT YOU.TO
DRAW A TRAIL BUT THE NUMBERS WON'T TELL YOU WHERE TO GO. I LL
GIVE YQU A PICTURE OF A DOG, HIS NAME IS FIDO. HE IS TRYING 82
-TO GET ACBOSS THE STREET WITHOUT - BEING HIP BY A CAR. Teacher's
name WANTS YOU TQ FIND A TRAIL ACROSS THE STREET FOR HIM.
(Provide no reminders of thinkitg out loud. See if children
talk spontaneously. Place pencil on table beside paper.)

Y

) ~ Children: __ T, T
Teacher: (Show Little Red Riding Hood maze.) NOW IT'S MY TURN.
: Teacher's name WANTS ME TO GET LITTLE RED RIDING HOOD TO HER"
/ ’ GRANDMOTHER'S HOUSE WITHOUT GETTING TRAPPED BY THE WOLF éﬁg
, ' WITHOUT STEPPING ON ANY PLANTS, AND I CAN'T LIFT MY PENCIL
FROM THE PAPER . ;

v

»

‘Teacher: I'VE GOT A NEW PLAN I WILL LOOK AHEAD WITH MY EYES AND FINGERS
. ' TO FIND THE BEST TRAIL FOR HER. I'LL HAVE TQ GO SLOW SO I DON'T
GET. CAUGHT.
Teacher: (:) THIS IS ONE WAY SHE COULD GO. (Trace witfffinger ifto wolf
trap plus along branches off of it.) NOPE, THIS WAY..'LLAGET
TRAPPED. (Z) - (Eye trace south route from Red Riding yqod.)
- YES,, I CAN GO THIS WAY. (Set pencil to paper. ) GO SLOW 'CAUSE
i , JXN'T STEP ON ANY PLANTS. (Slowly finger trace backwards
from house.) I HAVE TO GET TO THE HOUSE, RIGHT? GOOD. I CAN
% GO THIS WAY. (Cut through tree leaf in haste ) OH I-KNEW THAT
WOULD HAPPEN IF I WENT FAST. NOW I MADE A MISTAKE AND I WAS
DOING SO GOOD AT PLANNING AHEAD. (Calm self.) I'LL JUST HAVE
TO BE MORE CAREFUL. ' NOW T'M DOING BETTER.

N
Teacher: »DONE. I WAS GOOD AT PLANNING AHEAD WITH MY FINGER AND EYES.
S I LEARNED I CAN PLAN FROM THE BEGINNING OR FROM THE END. BUT
I'VE GOT TO REMIND MYSELF TO SLOW DOWN. "I DON'T LIKE MYSELF
. WHEN I GO TOO FAST. .
Teacher: (Hand children Puddle maze.) " YOU ARE SUPPOSED ‘'TO GET MARTHA TO \
SCHOOL WITHOUT STEPPING IN ANY PUDDLES; DON'T LIFT YOUR PENCILS
v FROM THE PAPER. IS IT A'GOOD IDEA TO PLQN AHEAD FROM THE BEGINNING
o OR THE END? 5 . N . :
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Children:
Teacher:

Children:

_Teacher:

Children:

Teacher: ”

Childredﬁ

R .
Teacher:¥

Childrenﬁ

e — - ’ o . » pe

(Turn papers over and point toﬁéueﬁgécture #1.)
.. : L ' ‘ >

el

) ?);_. 4

5 CRRN

(At.end of task) WHAT NEW PLAN CAN HELP US ON THESE PROBLEMS?
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IS IT A GOOD IDEA.TO PLAN AHEAD WITH' YOUR FINGER AND EYES WHEN
YOU DO A TRAIL? . ST ) .
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1 Social #6: . S . '
- - . - . - % N . - v ;
* . ¢ s
» Is It a Good Idea? requires fhe children to judge .
t ] B b ’ . ' . °
. thesappropriateness of a pictured action. Theviare
v . B ' . ' -~ _‘\' " . ) ¢
asked to think of alternative responses to inappropriate 8
. o R A TR PO o Sl
actions., R ' o . o
: p ; o3
P -
. - _ ) .

2 Une child is ;given problems te wverk on independent!y,
L4 . ° . . . .
The teacher can evalﬁate'if,the.child can stayv on- task
' _ . while workinmg alone and if he thinks out loud on familiar

problems.
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1 SOCIAL #6--Is It a Good Idea and. Beginning Consequénces. I 0. ' )
. N T (Use pict‘:“uresl $#12, #7, #3. Children and the Law, Picture .#7 )
5 Sctence Themes 2, and'pictureaﬁ#lz and 11 safety Themes.) .
. Teacher: ~THIS GAME IS CALLED IS .IT A GOOD. IDEA? (Show picture #12 Children
> and the Law--girls with cat.) WHAT IS THIS, CHILD DOING? _
. . g r Lok
Children: = . . o ‘ S
. - o . 4..} E .
.4 . B .o v L
"~ Teacher:  YES, SHE IS PULLING THE®CAT'S TAIL. HOW DO YOU THINK THE CAT -~ s~
~ .. MIGHT FEEL IF SHE PULLS HIS TAIL? L S :
' o L % S e . & " . - e
Children: T i . > h < :
¥ . B c N L ‘ - . . ",:.. ' " - o ' R
o (Note: If a ch; ld"s&ﬁs, "Happy",  ask why. He way have a o
logical thought e.g. "He thinks ‘ghe's playing{;"'t;%iﬁh him".) B
Teacher:' (If mad or sad given) WHY IS THE CAT MAD (SAD)? BECAUSE..#.... - , .«
L ; ' a , e 'y '
Children: =+ s T SR . , -
Teacher IS PULLING A CAT'S TAIL A .GOUD IDEA OR*NOT A GOOD IDEA? LU
Children: * - et T ¥
. ) » : & : . ) . ’
Teacher: (If not a good idea .is given) WHY IS PULLING A CAT l‘S_"TAII»., NOTwt ™
'GOOD IDEA? BECAUSE...... -(If no response, ask WHAT MIGHT" HAPPEN ™
NEXT? If still no response, ask WHAT-MIGHT THE CAT Do NEXT WHEN ° .-
- THE LITTI,E* GIRL PULLS HIS TAIL, "~ - . ? g - c
» Child: . o : o .
Teacher:  (If cat might bite is given), IF THE CAT BITES THE® GIRL, HQW:
’ MIGHT THE LITTLE GIRL FEEL? HAPPY OR® SAD?' .o L
',Children: " PR ) .
- . " . .. . 4.‘? .
Teacher:  YES, SHE MIGHT FEEL SAD. WHAT I SOMELHING DIFFERENT THE GIRL . .
e : . COULD DO, WITH THE CAT? . ' oo
Chil'drgn: o ' ’
Teacher:. (Show #7 Child're.n and the Law--boys ir* front of swings) WHERE w
) ARE THESE BOYS' PLAYING? (Point to swings.) -
¢hildren: = ' '
. Teacher: TS THAT A GOOD PAACE FOR TH¥'BOYS TO PLAY OR NOT A GOOD PLACE?®
' >. . - > ‘_ . . ] . . .
' thilfldrer.l: . < & T ‘{: i -
Teacher:' —____, WHY IS THAT NQT A GOOD PLACE? BECAUSE .. .
: (If child hesitates, ask WHAT MYGHT HAPPEN NEXT IF THE BOYS X
- I”LAY IN FRQNT OF THE SWING?) o : .
. s .. s . _ : o .;Q_
St Gy o

-7

ty
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: Child: - - .

’ : . N - . N e
' _ ® Teacher: (If sirls wight kick them™is gigen ask,) other child, HOW DO YOQOU

: : CTHINK £HE BOYS MICHT

_ N . VEEL TIF THE GIRLS KTCH THEMT  HAPPY OR SAD?
?} .- S ) “j’ ) ' (R . . !
. -, . ’ .
CChitd: - »
. u , . . . ¢
s . . ; BTy e e s
- Teacher: Wik MIgH®BEIE H0vs !
: " NN [
. > . . v? > ) ¢
. : . : - R : . L
g Child: . ﬁ’ . .
» . ¢ T T . -
i . : Lo 8
3 R S [ - . ﬁ,_,\ - o T
: Tedvher: CWHERE IS A DIFRERUNT PLACE THE ROYS COULD PLAY.
. 4 . re % E
N s ’ . cﬁy B -
Childgen: L : |
v . . a@' ] g ‘ . . o k ) L
lTe%c her: * (Show-¥7 ‘trom :\‘c'it:"nc% Themes 2 - bov waterioe plants.) WHAT13
THIS BOY DOINC . . ' o
e ERES ; e :
% :
. N Children:
. .
- : -
¢ . Teacher: IS THAT A 0D IDFEA OR N A WATER Th
PisTrs ‘ 3 .
o . ‘g>~ . . -
D T - '
Chitdren: i N E % : PO
. . + ’ .
. ER ° ;
.’ -y
. -
i
Rl 3
‘,'!—.‘v '
‘9 N ?
! - -
- é
" 4 . "
PR Bl . { . ) )
Teacher™ =~ 77 L WHAT MITET PRl NENT ’
. —m— i ) PN N
Child V. . A
. A ; . . ' h
s e .
L - - L s R Yo .-
T8acher: It nadl is osiven, gaswh e ST “
» T
. . Y ' - .
. = Child: & Lt s . s
) o
* * '
-
r..3
F
. - P
. .
-
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Children: - ] ' . S "
‘ . Teacher: , “HOW WILL THE GIRL FEEL THEN, s ?
.Child:

Teacher: (Show #11 from Safety Themes - boy using tools.) WHAT IS THIS
s . BOY DOING? (Try to get children to say.-he Q watching the man
use tools.)

' Children: '
Teacher:, IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR THE BOY TO WATCH THE MAN
' USE THE TOOLS BEFORE HE USES THEM HIMSELF? Y,
Children: |
Teacher: WHY. IS IT A GOOD IDEA FOR HIM TO WATCH FIRST? BECAUSE......7 .
S : , IF HE DOE§S NOT WATCH FIRST AND USES THE TOOLS BEFORE
.. HE KNOWS HOW, WHAT MIGHT HAPPEN NEXT?
] Child:
Teacher: IF THE BOY HURTS HIMSELF, HOW MIGHT HE FEEL?
" Child: .
Teacher: (Show picture #3 Children and the Law - boys at trash can.)
WHAT ARE THESE BOYS DOING? .
.Children:
Teacher: IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR THE BOYS TO THR ® THEIR
WRAPPERS IN THE TRASH CAN? -
- Children: = . ' o ‘
: A o~ : ’
Teacher: WHAT MIGHT HARREN NEXT, ., IF THEY THROW THEIR TRASH ON
e+ s  THE SIDEWALK? . . :
Child: . . o, ) ’ )
Teacher: (}f dialogue includes police and the law,- follow with) WHY IS .
. CIT AGAINST THE LAW TO LITTER? . .
. . B . . .v‘
| ) " . AUDITORY ASSOCIATION .. | .
Aitf ‘ Sosal T R |
. » ; ' o ~.
~ Teacher, (Show auditory tagk spot and offer one pair of ears-saying)
) ., ' WHO WANTS TO DO GOOD LISTENING TODAY? T )
AP _ 7 . . - g . . .
: Child: - _ . : - ‘ . T ’ ,
. > . . i g i a0 - . . ’ .
COTE e

. '.. . . X
s (2 s, -, : T

-
()



Teacher: (To otherpchild ) YOU MAY WORK AT YOUR OWN TABLE. YOU MAY CHOOZE

A PROBLL! FROM ONE OF THE TWO FOLDERS. ONE FOLDER IS DETECTIVE
- ' PROBLEMS { THE OTHER IS TRAIL PROBL E\IS WHAT ARE \O indt EOSED 'TO
DO ON DETFLTI\[ PROBLEMS? : :

to

Child:

Teacher: YES.. ON THESE PROBLEM: YOU ARE SUPPOQSED TO (OLUR OVLY THE TWO
PICTURES THAT LOOK JUST ALIKE.® THE COLORED PENCILS ARE K_THE.
TABLE. WHAT IS TOUR DETECTIVE PROBLEM?
Iy " A . -
Child: :

+

s
s 5

Teacher: OR YOU MAY EI{OOS!’. A TRAIL PROBLEM. WIHAT [5 A TRAIL.

Child:

>

_Teacher: WHAT IS YOUR TPIAN FOR FINDING A TRAIL!

Child:

N . v . - '

Jeacher: {(Take ~.:1se trail and ask child where his trail should end.-
"Indica:. that he gfiv onlv wo throush the sates to et to the
cheese. Thel ask,) WHAT ARE YOU SUPPOsSED To DO ON THIS ’

=L AN PROBLEM? . . -

. Child:
< 4
: . - Lty
Teacher: GOOD, YOU MAY CHOOSE THE PROBLEMS YOU WAN[ 70O THIIN OUT LOUD On. -
(Provide colored.pencils only, so poor planning on a Trail cannot’
be erased.) . ..

Auditorsy Asscciation Listening Task - 3

' Teacher: (To "Listenins" child,) ToDAY teacher's name WANTS YOU TO HIT
THE SPOTYEACH TINE WD HEAR THE WORD COAT, i DRIDA TN HOW YOoU
HIT THE 3POT? ’
Child: . ‘ - .
' '¢% *
Teacher: OR. WHAT ARE YQOU SUPPOSED T DOT Hé', -y
v 4
‘ . i . .
Child: - . 2] . . .
Teacher: (Encourage for "what's ©iv plan', 1If necessarw belcre starting
Coat-3 Association List. Recoerd child's errers on dpprspriate.
¢ . . ~ - X
. _ . - Recording Sheet.) . . .
s . It - . . : L
;: - . ) _ e
Child: - ) . S RS

® . .._\;_" ‘1 T
~ ~Teacher: . THIS TIME, DO NOT HIT ON COAT BUT DO m‘ ON ANY' OTHER WORD THAT -
’ wabﬁmETN\CT&J:ﬂHSOn(INA &Q'MAR .TRY » DTHI&.M
WORDS YOU MIGHT HAVE TO HIT O, (Do 1Ut ask child té verbalize

- his ideas, but wait fer standard cue questi ans . 1hfﬁdggpla}
. Coat =~ 3 &;soc1dt10n List. ) S a3, J:.fks
: .. & o : hast' G
B e T e " ~ < I:.. ‘:
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Child:

- Teagher: (1f child fails to respond on dress consistently, call error to
' . his attention and repeat second part of. Wsk.)

Teacher: THIS TIME YOU ARE SUPPOSED TO STRIKE THE SPOT EVERY TIME YOU
HEAR THE WORD LOOK. - YOU'LL HAVE TO LISTEN CAREFULLY BECAUSE
SOME OTHER WORDS SOUND A LOT LIKE LOOK. WHAT PLAN WILL HELP
YOU REMEMBER WHAT WORD TO STRIKE THE SPOT ON?

child:

Teacher: (Play Look - 3 Auditory Association List.)

Child: - . |

) b . : E R ’
Teacher: THIS TIME DO NOT HIT ON LOOK. DO HIT ON ANY OTHER WORD THAT
= TELLS SQMETHING WE DO WITH OUR EYES. LET'S THINK OF SOME

DIFFERENT THINGS WE CAN DO WITH OUR EYFS WHAT'S ONE THING YOU

. MIGHT HAVE TO STRIKE THE SPOT ON? |
, : R : - - " N -
Child: | _, %= - |

Teacher: WE CAN (repeat child's response) WITH OUR EYES. WHAT'S SOME —
THING DIFFERENT WE CAN DO? (Repeat thus until child includes
stare, peek, gsee. Help him as necessary.)

Teacher DO YOU REMEMBER WHAT YOUR PROBLEM.IS THIS TIME? T .
- .- - =, ) .ot

"7\ Child: r )

. Teacher: * (Replay.Look - 3 Auditory Association List.)

~

Child: e Lo
. Teacher: r(Foilowinggelf-evaiuetion by.child, i.e. "How did I do?", ask)
N - HOW DOES THAT MAKE YOU FEEL? . _ - . -
. L V’"' - .
- Child:
* Teéacher: DID PLANNING &EEAD (i.e. predicting posslble stimulus words)
. < ‘ HELP YOU ON THIS PROBLEM? - =~ - .¥ . . .
o :’.’ . Tt . N . * . - fe . . . . .'[
C o Child: L S w . Cs - |
o o ) : - . ‘ : ’ T S LR B
e o Note.: ﬁiecord on Haster Sheet tasks independent cl‘uld comp].etes. )
i oo . S ~FTom here on 1ntroduee at least one Audjtory Assoclailon o4
w5 L \hst e2¢h week. - . -3 .
- ; T j ‘ Ja s . ; ] I 1 »
& - R LT A N
- .' > - < '_*- - - s& .
% A N 2 S
o b . e Y - - .
~ S T s o
v . »s <« . ) "
: . % 4
- *T': . ) — ‘. . - N »e
'~‘~ RS £ - .‘ 3 : ,{ !1 . P
’ o L " ' .
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. ¢
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, B N  _ o IR SRR ,.‘

1 Inductive Reasoning : o . . ]

. o . . THE
Inductive Reasoning'is a complex auditory. task e
. . - , : ) .\. C . I o
requiring the children tosthink quietly to.review. the % .
. S L P

problem and to consider manv alternat ives before res . .
» . = R co N ]
. . . - (_1-_

’ R . 1 .
sponding. . If they react too quickly‘they'may'ovérrook_‘

- . . Yo v

) a distinguishing clue. Mcre plusive clues dre o

»

. . . A : . Iy ‘ r
as the children become adept at recalling -and work

with a string of clues. Ta1s ‘ta fk.might-S@_cons'
. B . x ")

a sophisticated following directicns task. . How:

. . ) ¥ SR
have the children come sjince Dav ;1?7 = PRI
; . L . * '-’. - . ’
- . . s Ny ~
. . " S . ‘.v ‘

. °_ . N ' . . . ‘ - . .
s 3 x
2 A ‘partner maze ‘ihtroduces che conaetxtxcw “and
. pa : st Ry I
. o }2
‘elements so common :
L] -~
. des
& .
Ca B
RN .
' ' \
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DAY 12?_1} : ) ’ ‘y X ;l‘l B
) . 4 oo . ) .o - ~." \
1 ~ INDUCTIVE REASONING .
. ? ’ ﬁ . . ”. B ' ’ Yor .
Teacher: , LET'S PUT' ON OUR DETECTIVE HATS TODAY. (Pretend to puc*: ‘a
hat.) WHAT DOES A DETECTIVE DO?
Children: ) .
¢ Ay C : ' . ’ ’ N ‘..
D Teacher: - YES A DETECTIVE TRIES TO FIND CLUES SO HE CAN SOLVE ABHROB :
B : Teacher's name GAVE US THREE CLUES. AND SHE WANTS US TUROLVE: #
/THE PROBLEM. LET ME SHOW YOU HOW A DETECTIVE WOULD, SGRGE T
© . . ' DON'T.HELP ME AND I'LL TRY TO SOLVE IT MYSELF. :Teadhdj's
s T T WANTS TO KNOW WHAT IS ROUND, WHITE AND COLD?
- Teacher: }. OK; -WHAT IS MY PROBLEM? . .
N . . . o AT st
s A "1 HAVE “TO FIGURE ouT WHAT IS ROUND,’ WHITE AND b
Q. »--HW caN 1o Iy :
SUR ‘A, LML HAVE TO. 'FIGURE OUT SOME ) NGS THAT ARE ‘KQ e B
e T - OR cop. -1' LL RROVE MY ANSWER; {FIES “ALL THREE, CRERHRpCOMES® _
. » . 'sf M T ] ~_ »-_} = ) - " SR ] s
- TR, 9% ot
_.Tegcqer . WHAT GOULD IT BE?" A BALL IS ROUND AND COUD BE wnm-:,a;g
* ISN'T: COLD USUALLY. $¥1"S PROBABLY NOT "A BALL. A PLATREREW - .
" BES RQPND 4, COULD. BE WHITE, BUF USUALLY ISN'T COLD =5 MY FTRMFISN'T -, °
WARKING,“BECAUSE' SOME. OF THE CLUE§ AREN'T ALWAYS % T ME
; TRY“TTO’THI oﬁ;wu% IS WHITE AND COLD FIRST::MA%E WIEL |
g . BE EASEER. -SNOW 1§ WHITE AND COLD, BUT IT 1SNipSROGKD. Y WATT -~
“X%E YOy, PACK SNOW INTO A SNOWBALL' IT's WHITE, fSCR@AD ROUND. e
* 78AP MUST 'BE IT. IT'S A SNOWBALL. ~ " A~SNOWBARELEHROUND AND T
. ’%kﬂlﬁ;&wcm- S Lo

. - 3 B N .
W 5 ey, Lo
'mmtmc otm LOUD gf:tm ﬁ:wm ME: I BIDN.'I‘ BAKE‘ANY WRONG '~ =% |
S GUESSj:ZS “Ed DID A HARD PROBLEM. THAT MAKES ME FEEL GOOD. - B

tﬁhll n's levels. Record responses using ch11d' '
<X

,miti:a*l,s ggrding form under Day 1 presentation. Requi__:
Q

: o ox *YOU 'TAKE- '&ms BEING %-IE" DET@‘?‘EIVE. IR G i;}*
g 45t THREE CLUES ASD YOU THINK OUT LOUD Y EYCUR L
o %ms m‘,mxmc ér.. 1 : _HOW CAN ‘WE i
N ¢ ~' . - @ . {' R '
3 3. ’ ../.- .ﬁ_. .
WHAT TS. BR(MN Is ﬁvz OF PZ.PER AND Is '6SED " . - -
i TO ‘, ?  WHAT'S THE" FIRST STIBN YOU ASK YOURSELF?. -
R -_.(Point to ok piclure #1 to initiate vé hzatmns. Do mot = T
LT U -“;:equrrefmc'iuiiou of cue question #2.) Yol
R T ‘ Lo e
PR _ -_“.f[‘;-‘ o, ' R
S sb 'Q 1is of Inductive Reasoning problems as 'seems apgro-
'\-‘.- TN
BORE fifldgen'to "pPove" their answers each time before.you Hc .
Q o théir ’résp ge Ask other children if. they accept the answer.
MC - t" CE S 7_0 e :;_ "T:.lf".,
—— w7 N H .'.§ B -
" I , : a
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If child errs, inquire about his respamnse in terms of the clue
, it does not fit.) . : ) : .

Teacher: ARE WE GOOD DETECTIVES?

] . n

Children:

Teacher:  HOW DOES THAT MAKE YOU FEEL?

e Children: - - /fé; :
) I g RN k. N
Teacher: WE'LL TRY MORE OF THESE ON ANOTHER ‘DAY. o .
" Teacher: WHOSE TURN IS°IT TO BE THE GOOD LISTENER TODAY? *

7

-

Children: T ,

Teacher: (To other chi%d,) YOU MAY WORK AT YOUR OWN TABLE TODAY. CHOOSE
A PROBLEM FROM THE DETECTIVE FOLDER OR THE TRAIL FOLDER. WHAT
.TWO PICTURES ONLY SHOULD YOU COLOR IF "YOU CHOOSE A DETECTIVE

PROBLEM?
. ’
Child: -
LT _ . &
Teacher:  GOOD. DO YOU HAVE A PLAN FOR FINDING A TRAIL? (Provide colored
" pencils - no erasers at work table.) :
Child:
TéQCher: (To "Listening" child, present same COAT, LOOK sequence from
. Dpay 11.) ° N e
) . . | ﬁ’,!_
L e . S : s
2 Teacher: (Bring childrg9~back together for&Partner Maze, '"Who Will Get:to
‘ . ., Mars First?".)” THE LAST THING TODAY IS A MAZE YOU WILL DO A
g@? {ﬂTOGETHER. A MAZE IS THE SAME KIND OF PROBLEM AS A TRAIL. (Give .
. ~"boys maze copies.) AT BLAST OFF EACH OF YOU MUST GUIDE YOUR.
> ROCKET BETWEEN.THE STARS TO GET TO MARS. IF YOU BUMP INIO A STAR
YOU MUST GO BACK AND START AGAIN. (Turn papers over and wait
for pre-verbalization.)_ ' o :
. 4 i
Children: -
> ! A . .
. v :ﬁote: Record on Master Sheet tasks indepentlent child completes.
) gru | ' i T~
L ~
¥ * |
A . "
. T
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} . " INDUCTIVE REASONING QUESTIONS

EASY ' T SN PO

v

. 1. WHAT IS BROWN, IS MADE OF PAPER, AND IS USED TO CARRY S

. GROCERIES? (bag) )
2. WHAT IS ROUND, MADE OF RUBBER, AND BOUNCES? ~ (ball) ..
‘ 3.© WHAT IS ROUND, FLOATY IN THE AIR, AND CAN BE 'POPPED
BY A PIN? " (balloon) - -
} 5 . . > : . ‘ TN
4. WHAT IS LONG, IS MADE- OF WOOD, AND IS USED TO HIT
BASEBALLS? (bat) ' -
\
v S WHAT S Y ELLOW, GROWS—ON—PREES; AND 1S BATEN BY MONKEYSI— = o
A . (banana)- > i o . .
I ‘ : . . .
f 6. WHAT IS STRIPED YELLOW, BUZZES, AND, STINGS? - (bee)
7. WHAT HAS TWO WHEELS, A SEAT, AND CAN BE RIDDEN?  (bicycle)
8. WHAT HAS A BEAK, FEATHERS, AND SINGS? (bird)

-

9. WHAT IS FURRY, HAS LONG EARS, AND HOPS? (rabbit)

r . . e .

10. WHAT IS BIG, YELLOW, AND TAKES SOME CHILDREN TO SCHOOL? (bus)
L X : '
= 11. WHAT IS ROUND,‘H&“HANDS, AND GOES TICK, TOCK? (clock)
. 12. - WHAT ‘IS BIG, GRAY, AND HAS A LONG TRUNK? - (elephant)

13. WHAT GOES IN A BQWL, IS CRUNCHY, AND IS EATEN FOR BREAKFAST?
(cereal) : : :

.

14.. WHAT IS BIG, HAS MANY ROOMS, AND IS A PLACE TO LEARN@ (school)
15. WHAT IS WHITE, CAN BE POURED, AND IS A FOOD TO DRINK? (milk)
16. WHAT IS BIG, RUNS ON A TRACK, AND HAS A WHISTLE? (train)

17. WHAT IS MADE OF ﬂETAL, HAS PCINTS,'AND IS USED FOR EATING?
‘ (fork) ’ .

~.18. WHAT IS KNITTED, WORN IN WINTER, AND KEEPS HANDS WARM? .
: (mittens; gloves) o ' '

19. WHAT IS GLASS dR.PLASTIC, HAS A RUBBER TOP, AND HOLDS A
BABY'S DRINK? (baby bottle)

204 WHAT IS GREEN, GROWS IN SUMMER, AND COVERS A YARD?  (grass)  °

- \ *

G
4

- !
P




"EASY/INTERMEDIATE L - e T
.. I, WHAT IS LONG, IS. USUALLY MADE OF :LEATHER, AND TS WogH’
‘ N AROUND YOUR WAIST? (be 1c) . : - _
2. °WHAT IS SQUARE, HAS PAGES, AND TELLS A STORY? = (bdok)
' . oL .
3. WHAT IS MADE OF BRICK, IS ON THE ROOF OF & HOUSE, AND
: . HAS bMOkh INSIDE IT? (chimnev) S

4. WHAT HAS a HA)DLE, A HEAD, AND POUNDS NAILS? " (hammer)
f " . 4

5. WHAT IS ROUND, SOMETIMES MADE OF METAL, AND HOLDSSKRAPS?
(wastebasket) 3;"~—";?é__?\7g'b e o
6. WHAT COMES IN A BOX, HAS MANY COLORS, AND-MARKS ON PAPER?
(crayvons, pencils) : . ’ ‘L%k -
s TS - . . . . ~ ,‘.:r%‘%.«".t’ e gn
. 7. WHAT IS TALL, HAS MANY STEPS, AND 1S USED HY*3A PALNTER?
. [(ladder) )
. . . v . . .' . . - . . .
8.  WHAT LS8 DRIVEN, MAKES A LOT OF NOISE, 'AND HAS CAX§ DUMPED,
INTO IT? (gagbage/trash truck)® :
K 9. WHAT.IS SLANTED, SLIPPERY, AND IS FOUND'ON A PLAYGROUSD
(slide) r -3%, | :
10. WHAT CAN 8E LOOKED THROUGH, BROKEN, AND IS .15 THE wall OF
. A HOUSE QR A BUILDING? (window)
S INTERMEDIATE . . L
1. WdAT IS ROUND, RED oN IHE our%/;ﬁ, AND SWEET? -
. {apple, candy) e { .
- 2. WHAT IS BIG,  FURRY, AND LIKES.HONEY? . (bear)
3.. WHAT TRAVELS IN WATER, hAS A -SAIL, ASD IS PUSHED BY THE
WIND? (boat’} o T - ’
. [y . . .
4.. WHAT IS WORN ON YOUR FEET, IS MADE O\L\ OF RUBBER, AND,
 KEEPS FEET DRY AND WARM?.  (boots) ‘

5. WHAT IS LONG, BRISTLY ON THE EiD, AND IS USED %8 CLEAN

. THE FLOOR? (broom) o
. S _ 4 o -
6+ WHAT IS SQUAREZ, HAS BARS ALL AROUND: IT, AXD KEEPS "IN - - .

. .+ WILD ANIMALS? (cage) S e
"‘ . . - ‘ . SIS ' )
' a 7. "WHAT IS SQUARE, WOODEXN, AND IS uﬁﬁgz’A STUDE®T SITS .Iu
CLASS? . (desx Lnaxr)

8. WHAT IS CLQTHING, I'S WORYN ON A FOOT} AND IS MADE ONLY
OF CLOTH? (sock) ~ : { ¢

) - g ' ' TR




- Lo . :l:‘ . 6 5
~ h
.

.NHAT IS STRAIGHT, HAS NUMBERS AND LINES ON IT, %AVD IS
USED TO MEASURE? (ruler, yardstick) X
. .
: - . e
WHAT HOLDS MONEY AND SMALL CARDS, AND IS CARRIED IN A
MAN'S POCKET’ (qa?\et, billfold)

WHAT HAS. MANY STAMPS; IS A BUILDING, AND HAS MANY LETTERS?
(post office) : )

WHAT IS, 4 PERSON WHO HELPS MANYzQTHER PEOPLE, AND WHO -
GROWS FOOD’ (farmer)  , b

a

WHAT ISVA‘PIECE OF FURNITURE, CAN BE SAT IN, AND HAS
_CURVED" : “(rocking. chair) : " 4

! ’ ' . ' . . J . :
WHAT -GROWS, HAS AN ORANGE ROOT, AND IS EATEN BY RABBITS?
(carrot). S » : ‘

™

\

DIFFICULT & . : ~

WHAT IS POINTED AT ONE END, HAS FEATHERS, AND WAS USED
“T0 KILL BUFFALO LONG AGO? “(arrow) . -
‘VTWHAT 1s LONG ‘IS MADE OF METAL, AND HELPS MAKE A CLEAR
TV PICTURE? (antenna, aerial) ‘ .

. WHAT IS SMKLL;«RED, AND BUILDS HILLS OF'.kND° (ant)

a o

WHAT IS .LONG, AND WIDE, AND CROSSES ABOVE A RIVER (bnfdge)

WHAT IS SMALL, ROYND, AND IS Fou&n ON THE FRONT oF A§~“

MAN'S SHIRT? (b ttons) : . t
v €’; i ,.3,\--

WHAT IS’LONG WOODEN AND IS USED BY AN OLD MAN TO HELP-
HIM WALK? (cane)

_WHAI»IS:C§E£ﬁ, HOPS, AND CROAKS? ‘- (frog)

. . _ . /7
WHAT IS A TOOL, IS STRAIGHT:-WITH A HANDLE, AND TURNS
A SMALL PIECE OF METAL INTO A HOLE’ ‘{screwdriver)

WHAT HAS COLOR IS LIQUID AND CAN BE PUT ‘ON PAPER OR
WALLS? (paint) ’ : .

. WHAT HAS 8 LEGS, cmwmjf ANYWHERE, AND SCARED MISS MUFFET?

(spider) i . < )
, . ) . ; e \
":quT IS MADE OF .PAPERjwIS USED AT MEALS, AND CLEANS HANDS
zAVD FACES? (napkin) o

-
.

.- Te M

WHAT FLIES IN. "THE AIR, HASEA STRING ATTACHED, ‘AND CAV HAVE-
. MANY SHAPES? (kite, balldhn)

~

N o]

. o - »
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INDUCTIVE REASONING RECORDING FORM o
v . 2" .
Names School = . -
Directions: Record child's initials for each correct answer undér
: appropriate day of presentation. List initials with
guesseéd words as -errors under apprypriaote day of '
presentation. ‘ : -t o .
. 5 ‘
. ° .- : /
't.- . . . -
Date ™~ : ‘ TR
. ! Dayv 1 Dav 2 . Dav 3 Dav .4
e LASY WCorr. Guess  Corr. Guess Corr. Guess . Corr. Guess
- T _ ,
. - T ]
. ' i X ' i :
. 1. Paper bag : ;| FIER: |
2.  ball ? T _ N
3. balloen ) - . ‘
= — R
) 4.  bat ; L B > _ )
>. banana ! ° .
. M + -
! b .
. [ bee . ; . i .
T T - : PR , T PR S e —
7. bicvcle ' i i
. T T : -
. ) . i |
81 bird s . . .‘ i
T Ny L D ) L)
. rabbit j I D t H
. . 7
/ . ! &
: 10. hys o . e
) . . o ! - -
- * >
. .11, cleeR - . *
,‘ N , . F3 » . . :
12. elephant . : - K
. < 3 e iy
. ’ . ' . £ .
o N LA -
13. cergeal o . Yo
N RSLE . > 4 * N N
. . ST : - \ <
N ' . 5 |
14. -school LT L, - -/ —t_ e Ty !
e _ i 7 A '
i5. milk . . ® : \\. A
= ‘
= ¥ '- —jni
~ ) . ) . ] . s . . - i
1§. mitteng, ‘ ' - - - : .
% ' N i . : ) A T
19 baby bottle " | 5 s - . . T ?
- \ : . "_1 ~
. | - °
20. grass . N <
[ s - "' »
. o
- i ) . . e &

O
o : - e

o
"



. ; . i .
L . o . AN
INDUCTIVE REASONING RECORDING FORM ' 67
> _ AR .
Name s School - Te
l . . '
Daté ] Gt T T . N N '
. - " Day 1 - T Day 2 3 Day- 3 . " Day 4
EASY/INTERMI-.'DIATE,».‘ Corr. Guess | Corr.- GueSs ..Corr.%Gugss ' Corr. Guess .
S > : - Y ' Lt
1. belt |- |- : ,
g ] P2 ' . .
2. Yook ’ b l l Pt 1.7':
. ) ' — ‘ T
3. _chimney . l J | ‘o,
‘ : ¢ ! ’ "
4. " hammer - l ! ‘ 3
‘ : N
. i . \'.
5. wastebasket | J - fe , s
6. crayons,pencils | | | ‘ :
. b | .
) 7. ladder L | J
S - R . = .
8. garbage truck 1 i 5 S ©
\ ’ T PR L, .
9. °‘slide: P - J . i B ' g
. . . . o ' 3 ' x
10. window { ~ - > |
i — ; » ._ - - —
. coe l t J . o . o 4
INTERMEDIATE il 1 4. - i “/
« ! - I \1 - i : 1
1. ple, candy | l [ N ] . :
2.- bear L | " l 1 . l
3. sailboat ‘ T'; i » i o l
4. boots " i\-/ , i xl ¥ I -
5. broom . . 1 l i
. . o . [N .
. i . - ; ‘ W i
‘6. cage ? | i . | ~ RS Ly I
- ‘ cet ' A\ 1
7. desk, rhair | - S | J .
) ‘;,: ] . ) . . l - :” s |
8. sock : l ™ ,
T relery ~ R A N A
9.. yardsgick"® ' i L e 'ﬁL‘ \ ‘:.’ - .
e R R
. " 10 billfold - " : R R 3
N . post ofvf‘ice,"i- { SR °‘. . R j;
11. mailBox l . [ L l ' —
7 '12. farmer o 1 <" e ‘ ; 1__
R : T . - ' r -f : ‘
. 13. roc’kinLchat”r | 4 . T N % !
[l{llc l4. carrot | ’ 1 i L
[Rrorn provasi o e ) ) . N v )




.
. o -
' o,
+ b
.
N
-
L4 .
.
.
.
o M -
T !
;
- Ll
: L o, . N
.
) : s
.
.
.
.
.
L]
.
s
. .
2 '*g -|
. 3z, .
‘e :
L
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Aruitex: provided by Eric
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INDUCTIVE REASONING RECORDING -FORM T
. * . . ) v . . . . )
s * . o ’ i
v e ! - School” : wi ‘ i
) - - S — .4
™ . ! , - _ ) & .
A . : L " - ; , S‘; »
“\_ . Date | 2 C . ; ’
: 1 Day 1 . Day 2 Day 3 i Day 4
‘Corr. Guesss ) Corr. Guwess | Corr. Guess Corr. Gu@s‘;

"

~ .

! !
i A
R
: - |
: i P [
L 1 4,
o L H
e ’ f - |
. - . NI PRI e S f‘vjq-"" ‘ I . .
W & : - ’ [ (P e e VT - f o X
. . " fr .. - N L2 . i . ‘ |
3 Lo 1 : £ v oty <o, . ‘i l : | ; |
. ey e "T‘ ".'—" oo . ! » ; i s . |
8 sérewdriver: T | l . ! X - L
n -+ * -
o ’ . - . * J' '
R e ' ! w8 e
_ 9. paint | P ~ K ‘ !
‘e ) ) . ' L. ie ] ¢ ‘ 3 » .
10. spider ] B | c | e
K ' “ ' Sy - T .
1. napkin = _ : b : L : )
L) . R Y
M , . . I
. : i . :
A 12, kite, - : L | L ;
. ‘ V T
A . ; ¢ '
© i
. g ' L4 . . ° -
é .
I ’ ° . -
. r .- -
a . a
- T r o ’ " 0’ )
- , b 7
i ) ' ' ‘
, 4
. -
- [ "
!
A . ’ 3 . T . A, -
e e & ) . o . .
— . taln}
-~ - : . M
Elk\l‘c . ) ft?, '“ s

Aruitoxt provided by Eic:
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cat ' -
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5
-«
N - * .
¥ -
d' ¥ Lo T
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R r d . .
- ¢ ) ~ '
_— ' o : . o 4 ‘ ’ -~
Social #7- . *7, : .
'r ’ / <. [ o
‘. The ‘Fairness lesson requires the children to
evaluate the justice of an act in '

. - S
a pictured situation
and to develop alternatives for unfair acts.

o . ’
PR T

v

.

. k)
We try to elicit ih these small sessions behaviors

3 : .
. 1 ) S ’ K
%b similar to tihhose that occur in a crowded classroom.

1 . .
Offering a puppet to one child %ﬁllﬂundoubtghly provoke
% ‘
a negative response from Ehe other child.~ This negative
I ‘

"

"Would ‘it be fair,:

"How do you make us feel..gdf "IB
v : -

/

it a good idea...," "What s a q/jiefent thing you cegld
do...," ox “Wha{‘might happen next?".

i
.’
a £ . 'r,
3 . ;I .
S ) -
wt N : : N
o . »
: . » &
Vel K
. 4 e
»
ot @ ) : =
) Wyl R
* - a0 : ¥ SRS 7 SR,
2 o 2 - v - -
. e
- . R SN
. :
° , K .E~ . - Q. L' v
‘. .
¢ ' ™~ - ° . ¥ ‘_
s ! " K ﬂ
— -t kS ' g
* e N
’ F o - " . > ] i p.2 .
<% . N . 2
’ . 4 i @ - * e *
. A » ?
8 L .
v v . .
- © o o)
# R A
. )
. m.
o - ., N * 'y ’
. A
> ¢ . N . ~ .
* Ld ‘
- . H i 4 v K
i . a . )
.
. .
- . N b .

behavior can be handlgd using the 'standard social phrases.

. .
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. 2 E
-?1%}?, 4 e . ] ; - . . ' 7%
"w" ( - ! Y
SE A B .
: DAY.I 3 . ’ ) ° S
. ° c tﬁl k" ’ £y . . ’_’ ; .
1 ' SOCIAL #7 - Falrness (Use mounted Rosenzwcu, P-F plctures ”and
Dragon & Wolf puppets .;) o
"y . . R , . .
. K L " . _9
WL Telcher:. TODAY WE ARE GOING” TO TALK ;ABOWT FAIRNESS. LET'S LOOK AT THIS
. . : PICTURE., (Show RBF #1 scoéter ) N
’ Teacher: 'THIS BOY TOOK THE GIRL'S SCOOThR AWAY FROM HER. WAS THAT A
i, { FAIR THING FOR HIM TO DO? . o
" © ' Children: _ ' | e
. . N i) . °
Ay ¥ ‘ S . o
A Teacher:  WHY NOT? S
. . . . . ; - ‘,/ .
Children: ‘ AR
9 . : e S
s Teacher: WHAT IS THE PROBLEM? WHAT DOES THE BOY WANT TO DOT. Lo
e ~ : Pl
Children: _ - -
. ™ Teacher: WHAT COULD HE qAY OR DO EHAT WOULD BE FATR SO HE CAn RIDE THE - &
T SCOOTER? : O U
.. . ' . . _ . .‘\‘.
Children: . ° . : \_ ' IR
"+ Teacher: WHY WOULD THAT PE FAIR? . . IS
Children: S ' - Y S ; & . -
. ~Teacher:  HOW DOES THE GIRL FEEL, (least verbal child)y?
cchild: . e , o a
Lo “ X i " B ® . R .
.t 4% -Teacher: IS THAT FAIR?
o [ . : ] . . .
Child: ' ’
2. Teacher: LET'S PRETEND THAT #ne child's name HAS WALLY (hand Walf puppet
o : tq less demanding <hild. This action will no doubt provoke a
s : o spontaneous ‘social situation thay” ghould. be dealt with.) ARND’
T HAVE DILLY. YOU HAVE THLS oY FHAT DILLY WANTS. SO DILLY
GRABS IT.: (Use Dllly to/,grab at Wal]j ) ~ 1S..THAT FA]JU ' » .
T o . 42 . : :
% ‘ ‘ Chlldre‘n: . A én_c " .'fT,'&}"; / E .r» : L -
. Teacher: .,,wm Norz . I A ' o | \ E
$- : , ' N I :
. ‘ C%lldren o - . ,
»,Teacher: WHAT DOES DILLY WANT? .2 | ., . -
e . . “._ ‘ . ‘i : . . 2 .’:{;0
- - » i / 7 i.
A . - . \
* ‘ i l( . - ) .
M e ' oy ) g %',,'F""”-‘ / g ’
. ) S _,= . . b g




N ) . . R . "

Children- o '_ L : ' ) o 75 :

*0 - »

‘

acher " (Hand.Dilly" te non-involved child ) ___ ¢ . TELL.DILLY SOME-
ii ¢ THING HE COULD DO OR SAY TO'WALLY THAT WOULD BE FAIR.

.
[ “ . . -

Child: = 4 | : | L

’ R

Teacher: (Put puppets away. ) LET'S LOOK AT ANOTHER PICTﬁkE. (ghow RPF
: #2 - boys with toy soldiers. ) .PRETEND THIS BOY,bPETER “HAS
- FOUR SOLDIERS AND THIS BOY, JACK, HAS TWO SOLDIERS AND A CANNON,
_PRETEND THAT PETER WANTS THE CANNON. IS IT FAIR FOR HIM TO TAKE
*IT AWAY FROM THE OTHER BOY? ' - ‘

-

Children:-, . a S -

Teacher:’ © (If no is &Ven) ' » WHAT DOES PETER WANT?

Child: ; ::\; .0
Teacher:  WHAT WOULD BE A FAIR THING HE COULD DO OR SAY?
Children: . R . ’ I EE g "\

\
¥4

Teacher: (Show kPF #3 - father buying doll for girl.) \FATHER SAYS
'SALLY; \I LL BUY THAT DOLL FOR YOU SINCE YOU WARE MY HELPER
TODAY '\\IS THAT A FAIR PHING.FOR FATHER TO AY” .

Children: \ \a: o . .“. Qfgl' )
Teacher: (If yes) WHY? (If child saya 1e is.not fa;n, agk WHY? and
WHAT WOULD BE A FAIR TﬂING FO% ﬁIM TO SA¥§0RADE°) - L
‘ Childrenm: —___ . i‘g ; SRS f-:g'-". | ’kngg” ;

. - . ) ‘vv - . . ‘ ‘ . . “‘ ' ‘ 'A-é‘-; ’;. "l:'s ~,.. .
y Teacher: HOW' DOES SALL¥>¥E%L WHEN FATHER BUYS. HER: THE DOLL®

Children:

i

' Teacher: HOW DOES FATHER FEEL WHENNHE MAKES SALLY (HAPPY)?

. | IR .
. : . ' 1

Children:

($hiw RPF #4 - Jittle girl with ba11 runs to Mother ) THE BIG
GIRL WAS PLAYING WITH THE BALL WHEN HER LITTLE SISTER TQOK IT
AND RAN TO MOTHER. MOTHER SAYS, 'LET HER PLAY WITH IT BECAUSE
x SHE IS LITTLE'. XS THAT A FAIR THING FOR MOTHER TO SAY?. (If
$® children are still distracted by presence of puppets, address L
‘them through puppets to answer the questions, i.e. WALL¥; IS e L
THAT A FAIR THING FOR MOTHER TO SAY?) > '

“

. Teachef

i

Nv

Chlldrenl

. [ 4
Teacter: ' (If no)vaX'NOT? .oo- T . ' L -
K w-A| . . . . . o
R e : : - \ Sy
3 .7 e ., ST W24
SN - R T Lo wo ot S
v “ . . "-."7'!".- | 9 ' o . . :.'

- . » # . ’5 ] ° . ) o~ . - ; . . B ‘. M

o t . : \



L o T et e g Co e
,:r_. “,a.. .‘.‘ . . ) . ) . . - . lv
'~ Children: - : : 3 "'.. e ‘ . .
‘Teacher:  WHAT WOULD BE A{FAIR THING FOR MOTHER TO SAY? -
. Chilgdren: . o : R
. Teacher: (Show RPF #S k girl on swing. Point to girl on swing,) 'I'M
‘ GOING TO KEBPSTHE SWING ALL AFTE&&\JQQ'N.' IS THAT A FAIR ‘THING-
FOR LOUISE TO SAY?- IR N AT S
Children: - . . . i ? % -
Teacher: .HOW DOES HER FRIEND FEEL?' : ‘ : g o,
«Children: ' o o . ) ” ' :
] A .
Teacher:  WHAT IS SOMETHING DIFFERENT Lourshq OULB'SAY OR DO THAT . WOULD
: : BE FAIR" L ‘ - . -~
; N . . e o O ] "
Children: . MY . » : P
. : ‘ et T T e :
Teacher: HOW WOULD HIR I‘RIE\'D FEEL IF LOb]sI {repeat. one thld S re:.gonse)” ) ;
s : : : T : Y '
Children: . N & A J ., 4
i - PR 8 ' ' '9
. Tealher:  LET'S LOOK AT THE LAST PICTURE. _(Show RPF =6 - m?’ &mm;, .
apples.) THESE 3 BOYS WERE %ruww APPLE® 81" ONLY T ¢OT Y
CAUGHT. TS IT FAIR FOR MRe BLAKE TO BUNISH Ty %% T
e
Children: Ce 6 8 - @.
. Yo . *
‘ Teachér: (If no) "WHQT WOULD BE r\IR" = & y
: o : (If ves) WHY T1S¥IT FAIR FOR HIM T®.puN Isu_Jm;’
] ac. " I
e ‘ 8
‘ (,lj1ldren.j;_ — — - & § &
» .'. Teacher: HOW DOES MR. BEAKE FEEL? & & . R :
v. . . o iy R [ . s . .
Children: = : : . .
) . . . ) - ,@ -, 3 . X . /
" .+ Teacher: HE MICbL{_T“FEELQ(ref)eat c®ild's response). WHY?
’ ’ ° .
: : : 2 : ‘ o
- . ‘ LY .. v. .
lel}dren: . S . , ®
INDUCTIVE REASO‘\II'\IC . »
Teacher: = REMEMBER ‘YESTERDA& I cavE You THid CLUES TO HELP YOU FIGURE™OUT
‘ + SOMETHING teacher's ‘name WAS THINKING QF? PR
) ) . ] ' . . . ,f.o;{-'a‘
Children: o “h e
» Teacher: WHAT HAT DO WE PUT ON. (m1m1c snuggllng into dete(.twe hat) TO’
’ -_;- . s .7 HELP US SOLVE teacher's name's PROBLLMS"' (Help chlldren recah ' ;
A word "detec‘.t‘ive" ) - .y . ' o L
. ! '. . t.
LS -‘i- r \ : ,
L " <K s
T ‘. " ‘o v 1, ’ S
e . L . { ‘ D



: vChildfen{:-

. o Teacher:

v . -

Children:

‘ Teacher:

e
=,

LA

Y e
. .

. £

Teacher:

Cﬁildren:'

Teacher:

Children:

Teacher{

J -Chiiaren{

Teacher:

LA

of presentat1on at top of column. ) N

.
L~
W
i«

- »
YES' A DETECTIVE CHECKS OUT CLUES TO, HELP HIM SOLVE A PROBLEM
I'EL GIVE YOU THREE CLUES., WHAT IS ¥OUR PEAN TO FIGURE OUT e
WHAT teacher's name IS TH,INKING OF? L. e S ey

Y.

e

» . . . L .
) W e . » 3
Al N ' -

S <

A ,‘
. . v .‘

(Present at least three Easy items and then move;aﬁ‘bt 1 ~for kl
four more items as is appropriate to: each child's performényq \%,."
level. Require child ‘to prove only at easy. and easy/ ¥ @
.intermediate. levels and fn event of error. -Ask other ‘child
judge theganswer. Record responses on Inductive Reasoning .
Recording Form from Day 1& under Day 2. dolumn Ind1éate date

o 0 ) 5
hd f’ . " . ' L ) ’
e . .MA_ZES; ~
: ’ u' . ' i
(Show Red Riding Hood maze . ) LET'S TRY A TRAm; eI 1S AN(YI‘HER
WORD FOR TRA;&7 o ' . & a
5 f;, '

~° 7 : ° . . ’ ?.
1 PLANNED A WAY FOR RED RIDING HOOD TO GET,TO ﬁ&k-ﬁ@aﬂ’ T
" HOUSE THE OTHER DAY"WITHOUT GETTING TRAPPED-AND*WILHO STEPPINGY, .. s

ON.ANY FLOWERS. AND. T REMINDED MYSELF NOT. T?’_IFT‘KY %NQIL Ry
FROM THE PAPER.g DO YOU REMEMBER MY PLAﬂ"F - . I .

< "'Q' : I t;'k'l a fﬁ’ hl .‘.‘..
- . ‘x.""f'g . ‘
(If ch11dren fail to include planqu from begmning or’ en'&of ‘,
maze, ask) IS IT A GOOD IDEA som:fmr:s-rrd me ,AHEAD. FRB§Q‘HE ‘,A;.;‘,-

END? .q & s

‘YOU HELE REDQ RIDING HOOD‘
maze ) 3

;
< -
, af
©
N
P
- .
- L4
n ' hd ’ '.
: )
K S
- =
T . ¢ - .
¢ ' I : ' ":\} . 9- 4 ‘
s SR y : R
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o
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1
ARV AR * K :
. '5.'"’ i Slnce aggressive bbys deé}l« 1mpul:>1velg n lmpersor{al
cognltlve' taqks, we would expectmlnterpers n 1 probl '

R sxtuatlons to be even more provocat-ive of tg deﬂclea'to""
. dorthe first thing that comes. to mind. Shure and Splvack
’. hawe shown tbat aggresslve_children ma) ah-so be de%‘ic:lenft
{,n the ablllty to think of alternatiVe wayd of respondlng
Thus ‘even . 1f they refrain’ from.react}ng im LLlslvdaly, tghelr
L regerﬂoire of ‘possible solutions mayMstil _-‘,",imlt Whe it
; _" d’gillty to reSpond in a sociallv ap[oprlaf‘é* awh wow . 'g\‘;
?, S B‘fq!zipus soclal lessonc; ha\fe dlrected attent -to g@e‘ A
Iunds of ahlngs people con51der in evgluat,‘}ng, in rpérs'on‘al
: pituatz10n$ Cengas feellngs fairness, @Lonseghances 5 ;I‘he.‘_:‘
’*’7' oﬁimung,.soclal pro‘ble'ns from Shure and. Sbh/éckgare LI S
: {y._ ebigned ‘Eo help the rChlld to expand his reperkblur o ways
§o° QOPB‘WthlT common Lnterpersonal ﬂltuatlonbz}”‘}oﬂ cohs,;g'et‘
d everal - p-os»si*blg cOnsequences to each' solutiofl, pand flnal

.
"y

¢ I

. --“_L' «ito eralhate the %pp rop’rlat ness of edch solpf?én &ln ugh ‘é

‘ ‘&‘-'«con@}?dergmg tnc'"desxrabxlltv Oof its conseque I)(L‘ﬁ. :& o W

.,‘;‘ ) cre e o ;,1_.‘. C . . » . ) .Zr ﬁ @;’ % . ‘.

SR e oo . ;o %
Lo & :‘\s w1th.. he’ 1wpers onal problems, eac! of‘ tlwu soci®l

!. ¢ : e .
. prob Lehfs is prese'ntcd in the " Think Aloud framevork &,
y -',lo eni‘pnaslze Lhe‘l‘nportancL of developing se vor“a"l‘eaé '

L at"‘cach stép, scver"al lessons deal only with devh inkg
't solusicons. and seve ral deal only. with consequcnct‘s -beia&*e‘, PO
&Y the two ate comblncd o e . . Z’ .
,'.4 - ’ ﬁ‘ T s ‘ S . L B ' ) s « ~ #
e -he snggest that a set of tnrc“ or fou' prob]uﬂs b ¥
‘.p{eseqted each week in comblnatlon.ﬁlt'l the more di iau,‘ R
S plitive_ tasks - {You may determine whlch cognlt:lve asks
. to J.nclude, based onh each Chlld s needs. Tlﬁe childrgg - o .
...are more responsive to the social 51tuations 1f r.flcy' TR
"’,""alternatelv preeer‘lted at the beginning of the day §,‘le ¥
w ‘and at: i:he latter part of a day. PR @m o
. 3 s : : . ) ‘ = . ; . &"
o .. A
bt ‘ { LB %
T v s R .3
) ’ KN Do e *
. . : ot T
- X TR g
. ’ o s +
. : — - ? ® ;
o "/ ek, . . )
f %t ‘
E L
° \’ o
. e .

ERIC
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f" SOLUTIONS SET -~ P I
'ﬁ‘ “ . L. [ ,v.g- . - L

#5ﬁﬁ#10 and #11 are all part of a’ Solutionsx .
) , o .
the Set is to. elicit multiple solutionsp

3

ea 5 Record each 1dea"fvfﬁoéiél—‘
B A . 2

“ééponse categorles -;askﬁ,teilfsoneone,‘
hu‘! shére,}wait - are intrnducedvto
ng%“recall of response repertoryu
S . . Y R ‘
; &~
'e social problem should be presented per day.
com
Y y ‘ | ,
b & Renéral§zed to pmoblems #10 and #11 : i .
, g% o N ’. ‘ég.
R ' - ‘
@QP%MENDED SOCIAL SET:'
{# “ M : . »
#8 - pr>wants girl to let him feed the
-hamsters. )
“#9° - Girl wants, to sit on Mother's lap:
beby is sitting there now.
_ 'Problem.#ygN: Girl wante to use scissors that ‘ ‘
o ] o ) . v .
- boy is using. o o '
e . ! ‘ L 7 . ) o
- Social Problem #11 - Friend flies you an airplane in class, but
A : Twhoo flying airplanes is against the rules.
3¢’ S - ,
N ) ) Yo 4 - ’ ] L ) or - i : . 9 a
. ) * ) . o . . ' ) . :%:i -. ¥
" . Boy on the plavground carls you a nahe _g
o or ° -
.. k.

Py Agproblem more responsive to children's
b J i \\ °
. common situations. . o

.

. . A minimum of three Solutions problems should be presented to

the children

EBik;‘ | g e o A s . ?;) ’ s .;; ;.f: Vt‘ li., -




PR . - .' . . " .
Social #8 (Use Social Development picture #12 - delping Pets) = . :'
-' : " . . . " .. ‘.

4 . =i

Teacher: = WE HAVE A NEW KII\Q OF PROBLEM TODAY. (Show picture %d*)oinb, to *-
respective childreq.) THIS BOY WANTS THE GIRL TO LET HIM FEED,

_ _ THE HAMSTERS. WHAT-DOES HE WANT HER TO DO? d e =

3 . . ) . ’ . ‘ . .. "

. " Children: N : & i

"

Teacher: ' MY PROBLEM IS TO THINK OF, SOMETHING HE, CAN DO S0 HE CAX GET A
" CHANCE TO FEED THE.UAMSTERS. I'LL WRITE DOWN ALL THE THINGS 1.
7 ") THINK OF FOR THE BOY TO DO SO HE GETS A CHANGE. - &

Teacher:  YOUR PROBLEM TS TO BE COPY CATS. YOU COPY ALL THi THINGS I
THINK OF FOR THE BOY TO DO. WHAT AR YOU SUPPOSED TO DO?

Children: - B . - o : : "
‘ ] [} . . . . . . ) - v
Teacher: Q. OK. WIAT'S MY PROBLEM?™ .
N : ' A. T AM SUPPOSED TO THINK' OF SOMETHTNG THIS BOY CAN DO 50°HE
. ' CAN GET ‘A CHANCE TO FEED THE HAMSTERS,® '
TeacMer: . WHAT'S My PLANT® ' O
----- SR A. T CAN'T THINK OF A GOOD PLAN.” 1'LL 1I'ST MAVE TO TRY HARD
) - TO CTHINE OF LOTS OF DIFFERENT TH{NGS HL COULD DO : 2

Teacher: 0¥,  ONE T‘HIN(I: FOR QURE,* HL (OUT D ASK HER IF HE COULD FEED
THEM.* Tlh\T’iS"‘;O‘NE M (List and number all doing responses.)
I NEED TO THINK OF LOTS OF DIFFERENT WAYS THIS BOY4CAN GET THE
IRL TO LET HIM FEED THE HAMSTERS.w HE COULD GRAB THE FOOD I'IQ)M
'{I'R AND FF\ED THEM. THAT" S A'\IOFHFR THING I{IJ (OH N Doy NOW I
HAVE JTWO DIFURI NT IDE \S (show fingers)s, HE COULD ASK HER OR
; ) B ) L,
— HE COULD GRAR THE FOOD.: : c-.? ' i
) Teacher: LET'S Sf}j HE COULD (‘I'\'V SOMETHING.* HE COULD GIV@ THI_ (,IK‘L S
v - SO“IF .POTATO CHIPS IF SHL WILIaLET HIM FEED TH'h HAMD ER$ . - '
. YEAH, BUT MAYRE SHE DOESX'T HTKE POTATO CHE @kouw HE"
' i FIND. OUT IF SHE LIKES P(YI’ATO CHIPS?* HE COHD ASK HER.*
~ SHE WOULD NOT LIKE POTATO CHIPS WHAT IS ”SO“IFTHIN(, DIFFER um_}:
COULD DO TO GET TO FEED THE.HA‘%STERS" HUM, ARE THfAT SCHOOL7 ENN
IF THEY ARE, HE COULD TELLALHE ®EACHFER ., ' THAT 'S ANORWER IDE.A."‘
NOW .I'VE GOT FOUR DTFFFRENT THINGS THE BOY CGOULD DO.: I'M
c REALLY DOINC GoOD,* * (Reviewing list of responses, sg‘y) HE COULD
: . ASK HER,* OR HE COULD GRAB THE FOOD FROM HER,* OR HE COULD GIVE.
'f co 41FR SOV[ETHI\(, SHF LIKES,* QR Q COULD TELL %“ﬂ BOD‘x - THE TEACHER.™
» = . . : [
e . Teacher:, . I THOUGHT OF LOTS OF DIFI‘ ERENT THINGS HE COULD DO~ THAT MADF‘ME
A TIREB HOWY DID YOU DO? - '

B

]

!

Children: - ) J o . , .
- 4. °,,--

. - .
' +, Teacher: YES, YOU WQRE VERY GOOD COF£7 C’AZTS\,. NOW IT'S YOUR TURN TO THINK -

- ot ’ i , » " ' LS




. ' o o . 77
| s v .
OF LOTS OF DIE ENT THINGS THE BOY COULD SAY TO GET A CHANCE
. ____‘TO FEED THE JAMSTERS. (Elicit prediminary verbalizations. Then
o categorize ach of children's responses by_type - ask, tell,
~ give, trade,rick, hurt, share, wait - and present appropriate
social-cue pictyre. ' List and number ally responses. If children
s B . give few responses, you might contribute one ot two, but do hot
¢ w- show respective cue pictures for your +ddeas.) E . *
. ' " : . . . R ) » . . vl"'
Children: Cv R o
K Teacher:
. ‘
“ Children: w
%
Teaclfer:
Children:
%,’”
. A , ' vy
’ -
» , e M e - *
5'
'a 4 )
. } ' . -
Pl L
t ’ } =,
AR ) N
i £ o ‘
% ek .
. , ) / -
. t o . »
Y ' fé{'

) o o . ' . | : N
E[{I(: ’ - ST S wﬁ; o - IR X
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L % - to.
i “ Review Social #8, then Soc131 #9 .
N A ' ’ (Use Soc1al Development plcture #12 - Helplng Pets and My .
R - ! .
LA = COmmunlty picture” #6.- A Plcnic in the ﬁrk) ‘
""- _" » 'v ’ - .2 .' ’ e . . 4 .
'/.',‘." P . . 1 . ) < s »
‘ S Teacher: ¢Show Social Degvelopment picture #12 - Helping Pets.) = - L ,-
oL, YESTERDAY WE DID A'NEW KIND OF PROBLEM. —(Show pictyre.) RN
SRR 7 MHAT WAS OUR PROBL LEM? ' Ve .
. .' Children: - - ' S
T Teacher:  YES WE WORKED HARD JO THINK OF LOTS OF DIFFERENT THINGS THIS . - -'%
' BOY COULD DO OR SAY SO HE WOULD CLT A-CHANCE TQ. FP ED THE ) ~
HAMSTERS. TWHAT IS ONE THING THE BOY (,O[ID DO’ ,‘ a © s .
. . . ’ - N .
". i - Children: N > ‘ ! ‘ A
* Teacher: (Repeat children's answer and show appropriate social-cue
‘ plcture ) THAT'S ONE THING HE COULD DQ: HE COULD (categorize
response, ) WHAT IS ‘SOMI THING DIFFERENT THE .-BOY. COULD DO OR SAY?
. ~ (Contiinue thus until‘‘children recall or give new ideas up to
e five responses . bhow eSL)Llal cue picture for each response . e
category.) " , : | e
[} ' p"‘ '
Children:
v o ] A 5 ’ o
. ‘ Teacher: THESE PICTURES CAN HELP US MAKE A PLAYN, TO,GET SOMETHING WE
L ) WANT, WHAT CAN WE PLANTO DO OR SAY? (I’oinvﬁt to plictures to
) ‘eli¢it response categories.) . . s
Teacher: (bhow My Community- plcture 6 - A Pl(ﬂl(. in (h(. Park. Put
avay social-cue pictures. ) : ot .ég, "
. . ' €y ’
Teacher:  HERE' $ A WEW PROBLEM te 10[101‘ s_name SEXT FOR YOU. THIS GIRL
. . ’ “WANTS . TO- SIT O HER MOTHER 'S LAP, WHAT DOES.THIS GIRL WANT
Do S . TO DO . " ' o ?
B , g _ '
e Children: g -
Teacher:  BUT WHAT'S THE PROBLEM?( . (WHY AN SHE SITiON HER MOTHER'S .
BP K ) . . N . % ] . H
o LAP?) : S . .
) ' ., . .
. . - i
i Children: s 4 LY Iy . "
. s . ) ; S 1« < . . - ;t
Teacher: o WHAT PLAN WILL HELP - YOU THI"I}\' OF LOTS OF DIFFth\'T THI\I(‘S TﬁE L
. GIRL COULD DO OR SAY TO GET WHAT SHE WA"ITS" . » <
. , * o e «
. Children: . o T ' . . .o
4 . Teacher:. WHAT!S ONE IDEA? Ty T L ;
e , ’ ) T o ’ ;
Children: . - ' ’ L,
’ . N : . ‘ !
- _ /. ’ ' v a
[ ) T . ~\" S.) ,.‘i ¢ -
v ’ ' x RN . . T
v » - . “
[ ﬁ ¢ P
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' Teacher:  THAT'S ONE THING .SHE COULD DO. (List and [nutber all responses.)
- ’ SHE COULD .(categorize response by class - \ask, tell, give, hurt,
. or trick. - For any new response category, present approprlate
. social =cue picture ) .
. . o ks
/_ : , o Teacher: Teacher s namé WANTS Yﬁo TO THINK (OF LOTS .OF DIFFERENI‘ IDEAS
’ o THE. GIRL COULD (repeat children's|first response) OR Cheees
} ¢hildren: AP .
» A }, N
” N Teacher: THAT S ANOTHER. IDEA. . (Contigfle as above, contr1but1ng youé}own
* j response when chlldren are Aimited.) ﬁ
. 5" ' o . ~
' .(Noteg. If Child;%@; egin’to enumerate, i e. giving something -
i : W77 Mgive him® § "givé him ice-cream" "giye him potato
‘,chlps say GIV NG ICE-CREAM AND- GANDY AND‘ POTATQ CHIPS
- ‘ ARE- ALL GIVING' SGMETHING. WHAT'S AN LDEAL THAT 1S
\ ‘ IFEERENT FROM"GIVING SOMETHING? R
) 2]
. : 3
' } Proceed as above for enumeratlon of telling someone -
- ”tell his’ mother", "tell his father".)
4 PR a
Teacher: '(A; end of task,) HOW DID YOU D07 \
, e
‘Children: . ey
- . 0 . . ) .
iTeaCher: DID YOU TRY HARD TO THINK OF LOTS OF DIFFERENT IDEAS?
. , ] S :
Children: _ . Y -
Teacher: HOW DOES THAT MAKE YQU FEEL? .
.Children: . ’
. . L
o
r ‘e - -W
. e _
“3 ! )
T : o N x
.. - B ¥
>
» v
o " A [
< 2 g S : ._ ‘_.,
‘(’ b RE . o D e
i L] . . L - » | ’ ". " g /(— "
0 A ’ Y 4
J ‘q s ﬂ' ¢ '.'- G" » : ‘ ’ o .“\): . i
” " ‘ FV ﬁ ! \ - R ; .
2, ”
- ° W ; - * : - . ,
’ BRI ' b ' -
z L . ' ,g,gq'z .
PRI - ‘
‘:.( Fg gf; ; _ v‘. / ;
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Social #10
s

" Teacher:

e [
.ChiKdren: - v . ‘ qQ v
‘Teacher: WE NEED TO THINK OF» L THE DIFFERFNI THINbb THIS GIRL LOULD
SAY OR DO SO SHE WILL GET A CHANCE TO UsE THE SCISSORS.  WHAT
ARE WE SUPPOSED TO DO?*
" 3 v N ' : . ! '8, N
% *  Children: ’ . . ) , N
- ; Teagher; WHAT 'S OUR .PLAN FOR TRYI§@ TO GEE, SOMETHING WE WANT®
. ) : . S
2] Children: ' p
Ce Teacher: (Ir} to e11c1t 4 few basic categories OU& PLAN TS TOUASK;’
‘ GIVE SO IITHI‘\IG TRICK HIM, HURT HIM, ()R T}"['I SOMEONE, etc.)
. WHAT'S ONE ‘THI\(‘ ]HI‘ (vIRI COul, D l)O 1() CET A CHANCE TO Usk THE
M SCISSORS? - ‘
' s S 0 ' ' ! ’ * %, * ."
Children: ' :
‘ }
" Teacher: - THAT'S ONE IDEA. SHE COULD (repcat children's responsc).
’ ‘ (Liist and numwber all respanses.) WHAT'S SOMETHING DIFFHR&$J
L ) % T : SHE «COULD DO OR SAY.TO CKET O USE THE SCISSORS?
l. N ,'-l N " . .
o Childrent™ '
o e . : ! ' T
‘ v Teacher:  NOW WE HAVE .TWO IDFAS. SHE COULD . U OR SHE COULD
2 N LET SVTHIT\'}\' OF LOTS OF DIFFERENT THI NGS THE IR COUVLD SAI OR
T : DO =G SHE CAN USE TE) SCISSORS.,  (Continue as on Social %9 and
- . ° . . o
, Teacher: éwhen th dren ii\b all solutions ﬁ‘hllabie to them, point to
N Lcue.plctu @4 to ellclt ﬁtlf evalx tion questlon ) C
S 3 ’ . *'" N ’ . -7
s2Lhildren: “ y "
P s [ s ]
[l ) ’) \_ﬁ . ‘, " =
.e ._'."\\‘ " 3 - il ’@ ' :
l a - . 1 v B ! . > b )
w ¥ : .D..-' " o '.‘. ' \ - ~ : ' -
e ?ﬂ¢ RN . e R | .f
_" e X (G SRR . . _ t R .
!ﬁh ' T » = o “ 1 . -t
> oL : [ 0 * __! M . ! : t
3 W . LR . . \ .
3 . . . S : 7. . ) .
o Jh : ﬁ“fx; e P i 5
I CEA e, @ ’ .
- _'2’..,:."" ) -, ;}/ ' l ] : _11‘ ! _‘. . 7. Ly -
i T Gy B YR Yoo
NETPER A ol ST Ny
o : (DI SR e
ERIC - I S J e :
P o] R f o wf .

(Use Safety picture #10 -

)

. (Show Safety picture #10) .
THIS (:IRL WANTS TO USE THOS

1

.
2 - . 80
. ' ’
Haqaling Sharp 0Objects) S

°

WHAT 15 THE PROBLEM IN THLS PICTURE’

E

IS

A

24 )
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-
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Social #11 -~ Friend flies you an airplane in. class, buﬂ‘flying airplanes
&

s

Ieacher;

L]
‘..

"Chiidren:

_iTeacher:

e’

: Teacher.

Children:

- .
Teacher:

B

Children:

Teacher:

\

-

‘Children: -

: IS against the rules.

°
» A .
. <

o

. U ' . et . N . , ‘
TODAY teacher“s name GAVE US A NEW PROBLEM LET'S PRETEND A

FRIEND. FLIES YOU A PAPER AIRPLANE IN+CLASS, BUT FLYING AIRPLANES

15 AgAINST THE, RULES " WHAT IS THE PROBLEM? - = ¢ -

-~
S .

&ﬁ, o

'WE,ARE SUPPOSED TO THINK OF LOTS OF DIFFERENT THINGS YOU COULD

D0 OR SAY IE¥OUR FRIEND FLIES YOU AN ATRPLANE IN CLASS.

?

‘WHAT's voufl PLAN? . v .

4®
1

» . : )

WHAT'S ONE IDEA? S
.O‘ . .."—. ' < '. s ‘ i "
' ' § . AR

(Continue with social questioning as on prévious lessons When
children give all solutions avallabke to them, p01nt to cue

picture #4 to elicit self- evaluatipn qeestion. ) -
LOOK AT ALL JTHE DIFFERENT - IDEAS YOU THOUGHT OF THAT YOU-COULD
. DO OR SAY.
(2 ®" :’
¢ ) ° ) "
) e
R o >
) ’ a.
o . / @ “

N

]

T

"‘. ’ -
s L
4 e
-9 ' [ . ' v
: * I "« :
t - I' " ) . . o b -
) L «
. . % o L

¥
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[ ‘ i ]/ L .
.y e P ' : 3
, T . " CONSEQUENCES ,SET -
. . / . - ) ’ . .
4 - ) X
Social/élZ, #13, #1l4, éqd‘#_li are all ‘part of a.Consequences.
Set. The iéteﬁt of this Setﬁis,to extend the Solutions Set to
5 include prediction of. possible condequences to proposed golutions,
to a problem. St T IR
. ) ) -~ 4 s _r: '.1@’
. A rg-exploration of people 'S feellnyb pre'g I‘thu first
' coﬁsequence problem. Then the chlldren are a:§\$ ¢ked fo:
multlple solutions to a giﬁkn problem At thc‘ ggoner s dls—
’ cretion, a qhild is asked %o,namq Lonsequences to a so}utlon’
he joffered. :Itﬁis'fééommendedgthaﬁvthe beacﬁer not Séek_cdnse-
. o "D v - “ . o .
.. quences for more than two bOluthAS per .social probl;n Record -
“cach solution 9nd consequénce. . ) e
' . . ' .' . . -~
. , _ -
.The comvl@te dialogug'grescribed #12 should be
' . . . i : .
generalized to problems #13, #14, and
i g; | ‘5 ,.
: * : B N - B
) ' PECOMMENDED (,O\ LOLL\LI S SET: ,
. ' - “

7 Ce ¢ . '
Social Probjem #12 - Mickey wants to play with Lucy’
- , . ) . B RN ) \
) ‘ ‘and child, so0 he pushes Lucwv.

Sob@aL/br%blem #13 - Boy .wants Sistcr/Broth@r"to look at his
£ >

-1

_v’ toy trucks but she/he is udtuhlng tel Vls
'“fgyécial Problem #14 - Boy.wants baby to stop crving.

- Social Problem #15 - Your friend chases you ifn the hall,~but

running in the halls is against the rules

«

e - A minimum of three Consequences problems should be presented
. . ’ A
. to the children. > ,
| o 0’
o .
ERIC - n
P oo ; . .




Social #12 - ReLexploration of feellngs and. emotions.

’

Teacher: -

,Chlldren:
‘1Teacher:

‘ JChildren;

Teacher:
Children:

Teacher:

Children:

Teacher:

Children:
Teacher:

Children:

' Teecher:

" Children:

’Teacher:

Cbildren:

Teacher:

‘Children:

Teacher:

Child;en:_

Teacher: -

_

:(Show child pulling chair out from another - student
fallen child ) '

SHE’MIGHT.FEEL (repeat-ghildreh's'responsej.

YES, (repeét dhildren's'reapdnse).

: (Point to eyes if necessary.)

'HE MIGHT FEEL

e

. : - :' ; L : p 83

v (Use shaPshots‘of
child: 1) pulling chair out from another student, 2) cutting'
An lunch line, 3) grabbing toy from another student,

- 4) ghering candy with three of "four children.)

c .

Point to

~

HOW DOES THIS CHILD FEEL}

\

o x

J e )

. . ,
v : co : ¢

‘CAN WE HEAR HER? -

¥ A

NO WE CAN'T HEAR HER. WHAT HELPS US KNOW SHE IS MAD/SAD’

>

YES, WE CAN SEE HER WITH OUR EYES. (Place picture on table.
Show child cutting in line. Point to child behind cutting child.)

"HOW DOES THIS CHILD FEEL? .

.““\
B
B!

Tt e .
HOW CAN YOU TELL? . -
% SR

*

‘

DOES HE FEEL THE SAME OR DIFFERENT THAN THIS.CHILD FEELS?
(Point to fallen child in previdus picture )

[

(Place cutting picture on table and,present child grabbing toy.
Point to child who lost- tOy») HOW DOES HE FEEL’

HE MIGHT FEEL MAD/SAD. (Point.to.attacker.) HOW DOES HE FEEL

SINCE HE MADE HIS FRIEND FEEL

° v

HOW CAN YOU TELL? : . .

Point to one child who receives candy ) HOW DOES FEEL?

.
[

(Place grabbing picture on table and present sharing{picture.
S

[,

SR .
. o .

HQW ‘CAN YOU TELL?

«y



, ‘Teacher:

" thildren:

’igachef:
Chiidreﬁ:

‘4Teacherr

\

Chiidre@;

Tgather:'

Children”

Teacher:

- Childfén:

Teachers

Children:

Teacher:

Mickey:,

Teacher:

Teacher:

Teécher::

Teacher:

.Teacher;j

" Children: *

' (Point to child who was left-.out.Y HOW DOES THIS CHILD FEEL?:
N \ K C N

Children: «

HOW CAN'YOU FELL? -~ .~ .= .
R . N ‘

a . n . )

SHE' MIGHT FEEL HOW CAN YOU TELLY ¢ .

. , . . ) i i ° o : o
e . 4 v :
[N . »

(Point to gjver of candy.) HPW DOES SHE FEE[? ,

oy / ot s ' . : ’

o : ‘ S~ \ :
SHE MIGHT® FEEL WITY MIGHT SHI) FFEL L 5

(l

Chitdren:

‘1, pretend truck. Keep one face puppet—-Lugv ) L}T 5 PRFELVD

S ,

(Place picture on table. ,Point to attacker in first picture gand
giver in last piggure.) DO, THESE TWO CHILDREN FEEL THE SAME WAY
OR NOT THE SAME WAX? . i

3

2 :, )
. .

(Pursue thldren s response with,) 1(11 DO THEY FEFL° and ‘
WHY DO THEY FE ‘EL THAT WAY? oo

(Present a face puppet to cach .child. nd «child, ks given

ANDY/ANDREA AND LUCY ARE PLAYING TOGETHER. " AICKEY SFLSVUS AND
WANTS US TO LET HIM PLAY WITH US. MICKEY, WHAT DO YOU WANT?

0
i) ! N

. - -
SO LET'S PRETEND MICKEY PUSHES LUCY THAT S OVh THTNG MICKEY &
CAN DO. THAT S HURTING LUCY. . (Show Tespective ve social-cue ;
picture.) 'M GOING TO WRITE THAT OVER HERE.  (Write it on e
left 31de of the mlddle llne on back OfrDall) Evatuation form.)

;

1

_ |
NOW LISTEV CARFFULLY OUR PROBLEM IS TO THINK OF WHAT VIGHT .

WHAT IS OUR PROBLEM? S T

HAPPLN VrkT IF MICKEY PUSHES LUCY

84 - ] " Y

—————

Q. WHAT'S OUR PLAN?

A. T KNOW A PLAN FOR THIS PROBLEW WL CAN THINK OF WHRT LUCY
MIGHT DO \E‘(T qTHEN WE. CAN THINK’ FF ALY, THE THL&S" IUCY
WIGHT SAY AFTER’ MICKF) PUSHES HER

Gy !
Yo

!
.

PR

Y

B T

‘



Teacher:

Children: ..

Teacher:

Teacher:

. Children:

Teacher:

Teacher:

Teacher:

Andy:

I

Teacher:

Children:

Teacher:

Children:

Teacher:

Mickey:

»Mickei pushes Lucy.

i
f
’ Pt [T ' Lo PR oL i

f\ : L Vg g

OK. ~ WHAT'S -ONE THING THAT MIGHT HAPPEN NEXT IF MICK@? PUSHES
LUCY7 ,

-

(Record each’ consequence response to the right of line on paper )

Lo \ ) .1
SOLUTTIONS. - : DRI CONSEQUENCES ot

s

(Children 8 consequence )

. . t

OR 'IF MICKEY PUSHES HER " LUCY MIGHT CRY (Record second .

. consequence to right of line and nd draw arrows from solution to

consequences while repeating,) IF MICKEY PUSHES LUCY (repeat

children's consequence) OR SHE MIGHT CRY. WE'RE USING OUR PLAN. "

WE THOUGHT OF WHAT SHE MIGHT DO. ' OK WHAT COULD §\<;§AY? v

- ES

.

(Record third consequence response to right of line and draw
arrow from solution.) OR SHE COULD SAY "IF WE CAN USE YOUR
TRUCK YOU CAN PLAY WITH US." (Record d fourth response with
arrow from solution.) . ‘

SOLUT IONS o CONSEQUENCES
< » -
»(Children's consequence.)
Lucy might cry.
(Children's consequence ) .
"iﬁ’ﬁe can use your truck,
b ‘ ' you can play'with us."

Mickey pushes Lucy.

© GOOD. WE THOUGHT OF FOUR THINGS THAT LUCY*MIGHT DO OR SAY .
'NEXT IF MICKEY 'PUSHES ‘HER. :

(To "Andy/Andrea",) WHAT DOES MICKEY WANT? s

IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR MIGKEY TO PUSH LUCY?

WHY IS IT A GOOD IDEA/NOT A GOOD IbEA?

4

MICKEY COULD PUSH LUCY. (To 'Mickey",) WHAT'S SOMETHING
DIFFERENT YOU COULD DO SO YOU COULD PLAY WITH ANDY/ANDREA AND -
LUCY?

“g“;“r~—ﬁ> Lucy might cry, - <

~

s
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Teacher: YOU MIGHT (repeat child's response).> (§Eow respective socgal-
: ‘ cue picture. Record solufion response tp left of line.) o
. . (To "Andy/Andrea',) WHAT MIGHT HAPPEN NEXT IF MICKEY 2.
. . . ) . o
- . - K .
Andy* i ‘
Teacher: THA;T S ‘ONE THINC' THAT "MIGHT HAPPENNNFXT (Record ‘each conse-
quence regponse to right with arrow: ) UR“WHAT ELSE MIGHT HAPPEN
, ®  NEXT. IF 7 : coes ‘
¢ ¢ ) . A . .
Thildren: . ot '
‘ . . . 8 “4 1
Teacher: - IF (g;peat children's sglution), (regeat:tansequencl\bnc) OR L]
(repeat consequence two IS IT A GOOD PDLA OR \'01’ A COOD .. .
. IDEA (repeat children's] solutron)7 * '
Children: N e
) . 4. l\
Teacher: (To "Andy/Andrea",) HOW MIGHT MICKEY BLEW IF. (repeat one of
e his consequences)? . . : .
N o ,‘\‘ ¢
Andy: , : . .
* . . e , . . . . » L
LN Teachcr: (To "Andy'",) HOW MiGHT.YOU FEEL IF YOU MAKE MICKEY FEEL GOOD/BAD?
“.“p}'i" ‘
Andy: ‘. -
. N e
Teacher: HOW MIGHT MICKEY FEEL|IF (repeat a dlffo*dht consequen(e)’
: ' B e
Children: ;f‘ -
- " \’
Teachger: HOW MIGHT LUCY FETL F SHE MAKES WTC&EY TFhI SAD/MAD7
. . - ' \ ‘
Children: ?, Y 2% .
' v LN
SOCIAL #13 (Use two finger puppets, Freddie & Allé&n/@g ‘£w1th 4 picture
of t.v. and a draying.) p
d 3
* Teacher: (To Child 2,) YOU m}! FREDDIE'S BROTHER ATREEERS -
' YOU'RE WATCHING T.V|[ BUT TREDDIF WANTS YOU’ I«QOMK AT HIS Lo
DRAWING. (To Child|1l ) WHAT IS FREDDII S' PR}&P‘J"M" .
‘. ,
' Freddie: ) ' ” ‘ ‘”,? . ] ' :
s | | ) ' N
Teacher: YES. YOU WANT ALL#N/ALICE TO LOOK AT YBUR AWIVG (To Freddie,)
‘ WHAT'S ONE THING ¥?U COULD DO OR .SAY TO GET LIhN/AIICI TO LOOK
AT YOUR DRAWING? ! PI
: | .
Freddie: / o
A
Teacher: (Continue elic1t1Jg solutions untll onet ‘is. conduc1vg to generating

consequences. Afffer listihg COnSCqUQnC§§§ asﬁ children if that

——g8olution was a gon idea or not a/good xlea. "List consequences

for at, least 2 solutions and ask for evakdation of each of these
solutions.) X ; e

I P . K
| SR EE T . ,

T %Y
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P . © SOLUTIONS-CONSEQUENCES PAIRING SET = 7

. _ o o I '///(
Social Problems #16, #17, #18 and #19 are part- of a - . °
.Soldtions-Consequenécs'Pairing Set. -The inteht“of,tbé‘Set is
to guide the children to think successively of aﬁ301ution, then

. .
its consequence.

" The paiflng of.each solﬁtion with one Foé;equence.groceeds
thrpugh.eaéﬁ social probieﬁ with the-ghildrehﬁréspopsibie for
iﬁﬁependéhﬁiy weighi;g alternatives. . |

The complete_dialbgpe'ptescribeg‘for-Soéial #16 shoﬁlarbé
generalized'to-érobléﬁs #17; #18 ;nd #19.

’

' REcanﬁEEBED SOLUTIONS-CONSEQUENCES PAIRING SET

Y . . PO . i ’
‘Social Problem #16 - In gym you get thé old bean bag

o ‘£Z¥ the bean bag, toss:

e B k’“‘""’!"‘"“ ’ .. .
Social Problem #17 - Boy .tries to cut in line in front

L

of you at the drinking fountain.

- - -

Social Problem #18 - Girl grabs your f:t)nd's paper;

_ he ‘'tells you to get it back.

Social Problem #19 - Friend is talking when teacher gives

directions for math paper.

: ' OR ' ,
A : .

~ ' - Teacher asks a student to pass out work-

‘books, but he dgesn't do it when sh§§33ks.

.
¢
¢

L

A minimum of three .Solutions-Consequences pfoblems should be

\

presented to the child.
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' ~ UNSCHEDULED MATERIALS

-~ . —_

B -~
- . .

These'materials can be sused to .best ad&aﬁtage in - -

indivi'dual presentations. After the first ten dayS/of' ' ' |
. ‘ ’ . v o . —_—

;raining, if one chiid is absent the other child could ‘
be introduced to any éf‘the following materials. On ’ 'f\__

P . . - 4
-other days while one child works independently from

~the Trails or pétéctive folders, the teacher can present

-
(gndl .

any-of these “tasks to the other child. In fact, a . -

hi ]

setting where one Ehi;d_fs_worﬁihg closely with the -

. —teacher—often-provides the coenditions for using The
. \ N .
. -t
“Cooperation Dialogue.:- '

- For Mazes, Stencils, and Raven taékS'present to

. each ‘child oniy those items of appropriate difficulty

+

on whicﬁyhe can effectively use his Think Aloud

0y

‘. strategigs.'_churacy is.secondary to his choice and

. Ny

A v
‘ use of .an appropriate solution method. . - f

("

e N
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- s _ | THINK ALOUD MAZES - First. day presentation .

(Only colored pencils ‘without erasers should bc available to
. . the chllc;ren ) J e
. Teacher: ) WE HAVE WORKED ON TRAILS WHEN WE CONNh('TLD NUMBERS AND WHEN WE
g LOOKED AT PICTURES. . (Show -examples of previously completed
mazes as from Day 10 lesson.) TODAY WE HAVE A NEW TRATL PROBLEM.
(Show TA Maze l) I NEED TO GET THIS MOUSE TO.THE CHEESE" DOWN
. ' HERE (point to exit) WITHOUT LIFTING MY PENCIL FROM THE PAPER.

l

“g%eqcher: Q. WHAT'S MY PLAN?

A. WHEN I DO A TRAIL, THE PLAN THAT WORKS IS TO PLAN AHEAD WITH
. MY EYES AND MY FI‘\IGFR ON THIS TRATIL I'LL LOOK FQOR' OPEN
DQORS. I .CAN'T GO THROU(H ANY WALLS, AND I CAN'T_LIF’_I‘ My
o S . PENCIL FROM THE PAPER, : '
.\ . ) P -
Teacher: K. =~ (Hold pencil beside paper,) ¢l1! BOTH QF THESE DOORS ARE
c( OPI"\' BUT I'D GET STUCK IF 1 WENT THIS WAY Atrace with finger
to dead end)., (Pencil in correct_path to (2. .). NOW WHICH WAY?
(Flnber trace north through first. passageway.) NO THIS WAY IS
BL OC}\I‘D\i (Pencil inscarrect path to (3 .) "LEFT IS A DEAD END,
SO I HAVE TO.GO THIS WAY. (Pencil in (_orrect path to (4) |
UM.  fLift pencil.while cogitating.) OOPS. “1'M GOOD A1 PLANNIN(,
AHEAD ; BUT I FORGOT TO REMIND MYSELF.TO KI"EP MY PENCIL ON. THE
PAPER., OK. I'SEE HOW TO GET OUT. (L‘cm_ll to </5-;\ .) LT ME

-

- .\"\ 1 o 7 . MAKE SURL. (Finger trace options. EP. THIS HALL IsSu'T
) . BLOCKED. ' .
v , . # ,
. Tedcher: Q. 1LOW DID I DO? - o R L
. ’ o A I~,‘W‘1’\S GOODTAT PLANNING AHEAD WITH MY EYES AND FINGER EUT
. ‘ ! _ I",’Ii '(‘,VOT TO QUIFTLY REMIND MYSELF TO KEEP xh Pl (II ON THE
o ' PAPER. SO . | . g
“Teacher:, (Give each chlla TA Maze 2.0 YOU TRY ’”I',’II:; ONEL - YOU ARE TO
START HERE (peint to C0O) AND GET OUT HERE (point to exit).
S . .~ (Withhold colbred pencils so children do preliminari verbalizing. )
. N v -~ . . . . . t '

- - o
Children: | ’

' A\

Teacher.: (As time permits, :\llow children to t'r\ up to two TA Miazes at -
¥ g

e > their own level. vildren need not ‘,Jorlr Sk the same maze simul -
v _ a
‘taneouslv. . . ]
N . . . - - : \ ' &
o . . \\ .
Children: _ L
\( , i
- ’ \
' -
\ .
[
K1 < i
N !
-t \ .
-‘.A . '\ . -
\ L]
i ~
. v by -
A L] .
.
) . RS !
- - ' 4 . -
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THINK ALOUD MAZES - Further presentations

. . . -
. o . 4 . «

3 \ Y , - .
Teacher: = (Model TA Maze 5 in same manner as you presented Maze 1. Then -
‘allow children to do 6 alone. Be sure children begin to ‘
2 recognize wﬂerq,they fail to plan ahead. Do not present more
thnn 3 mazes on any qne day. ) ' .

.

Teacher: (Whem—you feel you have reacﬁed a difficult level for a child,
do thle maze. Be a‘'frustrated model and ask for children's
help in planning ahead. Model ghort-distanc plcnning 80 children
do not lose sight of what their planning showed them. Dramatize ' -
stopping outside maze.''door ways" before turning down a "hall".
On more difficult mazes, ask if planning from the end might help’ .
on hard problems ) .

- o (Note: ‘TA Mazes .which you model and those,that childxen do not

perform perfectly on should be reintroduced as appro- ‘
. priate.) . . ‘ . . .
= | . TAMAZE 1 ° | -

e @ IR
] n »’ ,
. . 1
] . . ‘ © . . ) “
o ™ S ’ l .
! . ! (:) ' ‘ k g .
;,..._..'_* —— e ' : —_ ) ¢ ) ) P .;_..__“ ]
bt e S
- 4 'ﬁ?ﬂ ‘o %
A o '
t ? 5 ° 1 (
G .
. ~ s . . : -~
In modeling procedure, stop at each numbered -
[ . & .‘ 2 \ . e
doorway to consider options. - -
) " ’ ’ o - ‘ T ° .
. b
* . Y ' 4 ) Y] ‘
' / ,
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: - RAVEN MATRICES.- First day presentation G B
P '(Note{ . Before beg1nning Raven Matrices, 1nstruqt ch11d in the use of
’ Answer Sheet so that he can record his own responses. on his
i i Answer Sheet.) _ s

? Teacher: (Open Raven Book to A )' SEE. THIS'PICTU&E (pointing to large
. upper. figure). IT HAD A PIECE CUT OUT OUT OF IT. (Pointing
to 6 choices ») ALL OF THESE PIECES ARE THE RIGHT SHAPE,  BUT

@

>

(o, - ' ONLY ONE PIECE HAS.THE RIGHT DESIGN. I HAVE TO FIND THE PIECE
~! T THAT WAS CUT OUT. (Cover 1ower 6.choices with paper.)-
, Teacher: Q. WHAT IS MY prosifye L ) R
. - > v ’ / lY_J -
A. T HAVE TO FIND THE PIECE THAT WAS CUT OUT OF HERE (potnting.
to blank): I - \

Q. WHAT'S MY PLAN? i ‘ IS
P . 5 C \ B
A.. FIRST 1'LL DECIDE JUST. WHAT® THE MISSTNC® PTRCE SHOULD LOOK
7 LIKE. ' (To hild,) WHAT SHo{LD I DO FIRST?

£ o Child ¥ . Ceg LN v . o e
: , i e .;? : o .
. w%ach fi\ A,  THEN I'LL Look Ar ATL 6. PICTURF& 1()%1VD THE ONE THAT WILL
Ly - LOOK JUST. RIGHT. (Te chnld ) WHAT'S THE SECOND PART OF MY

\H%¢ ' PLAN71 ho

» S N

“Child: e A - ‘
‘ . - e ,/, o .
. Teacher: o (With 6 choices stiil Lovered.f OK. THE MISSING PIECE WLLL BE \\\j,
. MOSTLY GREEN BUT IT WILL HAVE SOME DASHES GOING THROUGH IT.
. SOME DASbe G0 ACROSS LIKE THIS (1nd1ijtc‘with finger) AND SOME
: . GO UP AND DOWN. - NOW I ENOW, WHAT THE MISSING PIECE SHOULD LOOK
“or . LIKE. OH NO, I FORGHT THE NEXT PART "OF MY PLAN? (To child,)
' ' - WILT. YOU HELP ME? WHET SHOULD T DO- NEXT? ‘ S
. . \ ' o \ - ' ° 3
Child: ’ - -
. ) ' SN . T ‘. oot -
A . Teacher: (Uncover top row Qf'choices.‘ THAT'S TIT, I NEED TQ LOOK AT- ALL
v a o _kTHE PICTURES TO FIND THE O@f. THAT LOOKS JUST RIGHT. (Loeking
, at #1) THIS ISN'T THE, SAME - THE BLACK LINES ARE TOO FAT, ‘ R
| : - (#2). THIS ONE DOFS//T "HAVE ANY BLACK LINES - SO THAT CAN'T ‘
- o . BE IT. (#3) NOPE,”THIS IS ALL WRONG ~- IT DOESN'T EVEN HAVE ANY
< . "_ o ‘GREEN. ﬂUncoven bottom row of choices.) (##) THIS PIECE gg .
) = " GREEN WITH. BLACK DASHES. I THINK THIS I§ ITY I'LL HOLD MY
v FINGFR ON IT WHILE I Qur(x OUT THE OTHER PTECES. I'M DOING v
. REAL,WELL; I"_LOOKING AT ALL THE PICTURES. {#5) NOPL, THIS
S . HAS #'BIG FAT X, (#6) THIS LOOK RIGHT. IT'S GREEN AND ‘HAS
< ' THE®.INES GOING ACROSS AND UP AND DOWRY . (With fingers pretend
X . to place #6 in large figure.) BUT IF I PUT THIS ONE IN, THERE'S
BTILL SOME MISSING. SO #4 MUST BE IT. LET ME CHECK. (With = _
g - fingers pretend to place;f}:in large figure.) YET, THAT LOOKS
e - . JUST RIGHT. - o

5 . . . - .‘“:‘/ s ‘..':I . “




A." 1 FIGURED OUT A’ GOOD PLAN. FIRST I DECYQED WHAT THE MISSING ‘«
PIECE LOOKS LIKE. (To child,) THEN WHAT DID I DO?

t‘ .

Teacher: Q. HOW DID I DO?

Child: - .
Teacher: YES,. THEN I LOOKED AT ALL SIX PICTURES? YOU ARE VERY GOOD AT
; ., DOING PUZZLES. THIS IS LIKE A PUZZLE. -SEE IF THE PLAN WORKS
FOR YOU. . (Show child A,.) WHAT IS YOUR PROBLEM? . '

. . ) Ry . )
Child: VR

g

i- TeacherE WHAI IS SHE FIRST PART OF YOUR PLAN7 (Cover the 6 choices.)

Child: | - ‘ . T

'feACher: (Encourage child to' go‘ahegd and decide what the missing piece
: looks like if he doesn't do so ‘'spontaneously. Then ask,) WHAT
IS THE SECOND PART OF YOUR PLAN? WHAT SHOULD 'YOU DO N'EXT?‘

child:

Teacher: (At "‘_d of task, point to ‘cue picture #4 if your look isn't B
. enouzﬁ to provoke self evaluation. Turn to As.) OK. YOU

TELL ME HOW TO DO THIS ONE. (To child,) WHAT AM I -SUPPOSED TO
DO?

4 Child: e / . | ' ‘ e 5,

LA 4

Teacher: (Have child givesplan directions but you do the thinkigg out
' loud.)

L . "
e . -

Teacher: (Upon cegpletion of As, have child dL A6 independéﬂf}§;)

L
¢
+
. [ 4 o
’ . .

. N
Foe -

-
[ 4
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v » . RAVEN MATRICES - Second day preseﬁyégion, ) ?
) . - - ) S .
o R v - .. ' . SRR . ,
‘Teacher: ‘(Show Ag.) " DO YOU REMEMBER WHAT THIS PROBLEM WAS?
. 3' . ~ . co. ) t ) . °
‘ €hild '
L9 ) . ) . 8
- Teacher: . WHAT WAS YOUR PLAN TO HELP YOU 'SOLVE THE PROBLEM?, :
o & o : . B - ) o . : ' . . v )
. . child: . . K . roo IR
i 4 o o T - 0 : . .
. . Teacher: (Turn to- Az, covcrlng b ch01ces for him, ) TRY THIS ONE. ‘ébE !
R ' ‘ / IF YOUR PLAN STI]L WOR}\S . . " '
C¢hildr - [ W )
- Teacher: " (If <hild ig correct with #6, say) I ')ov’*r SEE WHY IT 1;,:\ T
S #4017 THINK IT 1S. (See 1f child. can pln\e why his -answer
is correct.) . S
g ® N . : P 7 v . “ . .
Child: . o . ey T
Teacher: (Turn to A8, w1thout>cover1nw-6 Lho1ces ]4 th]d omits flrst
, S ' step ofy determining what the missing piece lnoksellke, aqk) -
. . AREN'T YOU FORGETTING PART OF YOUR PLAL? ¢ B .
S ' 0 o, o : o e
child: . L . S BETIRE -
) - ) NN Q. - . ‘ ' , ' _.' ! '
~ Teacher:  (If child errs, s DON'T THINK THAT ONF LODKS ; lST RI(‘HT
- “(Explain why. See if chiN cag tlnd correct choice, )
, Child: = | ' o A ;o
! . . ' '.‘ J ) , . R T B .
. s .  Teacher: WOUTD ~vOU LIKE TO DQ ONE MORE, Fa YOURSELY OR WOULD YOU LIKE TO
' TELL METWUAT TO DO (Turpk b, ) : . : '
| . . ‘ . , . {:6' A
Child: , < R
o Tgafherr . (Do ‘Ag according to éhild's_choicc.)
. : . . ' «
"+ RAVEN MATRICES f Further presentations
oL - » (Note: Finish scctign A a3 you see fit. A1l and Ayo are
. . : ! - particularly hard Lor children. Perhaps if vou care
. e . to attempt them it would be best tou work 1t out with
o o o TP chlld..;.as team work.)
BEREIN S e ‘ Co 3
‘ Section Ap*° ' .
. . . -' T . _ . ) A
Teacher: (Ap - P01nt1ng'from‘le£t to right across top then across
\ ‘. mbottom ‘to each of three patterns and space to be filled, whlle .-
M ‘ o cdvering chdices.) YOU SEE HOW THIS ONE GOES - THIS ABD THIS,
. " ° j THIS - AND WHAT WILM THI§ PIECE LOOK LIKE? o ‘
- o .v -’" . i ‘_‘
- - N

3
Y
——
"
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Teacher: IT WILL LOOK JUST‘LIKE T.Hﬁ Oi‘IE NEXT TO - iT.. IT WILL BE YELLOW
' WITH 2 YELT.OW STRIPES KCROSS AND 2 YELLW STRIPES UP AND DOWN.

5

g .

l'- ke

. Teacher: GOOD, .I' M-USING My PLAN ‘1 ,-KNGW wm.T ‘THE PIECE WILL LOOK LIKE.
L LET ‘ME SEE WHICH PIECE:TE-IS. - (Untover choices.)  (#1) NOPE,
. THIS ONE-HAS. TOO. MANY'STRIPES GOING UP ANNDOWN. (#2) THIS LOOKS
" A LITTLE LIKE .IT BUT: IT DOESN'T HAVE 2 STRIPES ACROSS. (#3) NOPE -
“ ' NO UP AND DWN\STRIPES.., *(#4) OK. . :THIS ONE IS YELLOW WITH JUST -,
. THE'SAME STRIPES. ‘I'LL HOLD MY FINGER ON THIS WHILE I,LOOK AT .
THE LAST PICTURES. :(#5),NOPE; TOO MUCH ORANGE." - (#6).'NO WAY, S
THIS ORANGE IS A DIAMOND, NOT - 'STRIPES. .OK.. I GOT. AT, #4 I LL .

WRITE MY ANSWER BY 1 IN THIS COLUMN.*

Teacher: Q. HOW DID I DO? ' o \
‘ . S REMEMBERED MY PLAN. FIRST I FIGURED OUT WHAT THE PICTURE
.. . WOULD LOOK LIKE AND I LOOKED AT ALL MY CHOICES. .

Teagher: - (Turn to AB 2) ,YOU TRY THIS ONE. WHERE WILL YOU MARK YOUR

Y ANSWER7
3 ]
Chila:® . o )

% Teacher: ". (Cover ‘chéices.)
. LA L 1

Y

-, - Child; "+ " e,
Y \ ; "'3-_. . o ) . -
R Teacher: . (;I‘urn to A, 3 but don' t cover choices. ‘See if child remembers
AU AR botﬁ parts of plan. ) ST .
‘Chdld: ot
- -Tga,‘cl"igr: (Turn to A 4 and cover choice\). OH BOY, THIS ONE LOOKS HARD.
£ 'LET'S SEE IF WE "CAN HELP EACH OTHER . (Point to each piece:
~left to right, across top and .across bottom.) THIS AND. THIS,

N

A ' THIS AND - WHAT WILL THIS PIECE ‘LOOK LIKE? <{(Pause so child
. - can contribute if he is able ) . ™
. - child: .

- 2 .
- .

Teacher: LET'S PRETEND WE SQUISH AL, THYESE PIECES TOGETHER SO THEY MAKE
" ONE PICTURE. OK. ~WHAT DESIGN WILL THE BLACK LINES MAKE? "

. -\

Child: s RS ' :

" " Teacher: OK. -WELL WHAT DOES THE mssmc PIECE LOOK LIKE? THAT'S THE
: | ‘ 'FIRST PART OF OUR PLAN. 2
ieaeﬁer:r- WE KNOW WHAT THE MESSING IECE LOOKS LIKE. NOW WHAT DO WE"DO
Con [N ’ T . . v
U Child: . . ) IR .

s

0y
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‘ N : - 4
Teacher: .- I'LL CHECK THE FIRST PICTURE. (Reveal #1.) YEAH, THIS ONE

.o - : LOOKS RIGHT, LET ME CHECK. (Pretend‘jp pick up plece and place
£ e it in space.) WHAT DO YOUiEHINh7 WILL THAT PIECE FIVLSH THE
' P ICTUR EY o

i

Child:

Teacher: ‘(Continue as apbropriatd to child's choice.) YOU CHECK THE
‘NEXT PICTURE. (Proceed alternately through picture choices.)

~

"Child: . ) \
. . ' Teacher: (CLe for self—evaluation-anQ answer if child doesn't offer.s
. . ' : . ~ .
- Child: '

o t.L‘

. Tea;ﬁer: (Allow child to try Ag 5 and 6 independently. Help only with
: verbalirations, not with solution. Accept child's responses.)

S Suggestions: Model #9. Choose an incorrect response of#
[ C or #11 %f child correctly responds so that hé& mubt
" defend his answer. Attempt #12 together if you belleve

it appropriate: 17 is extremely difficult.

v

K

'

°(Note: ChlLs should bé able to attempt items in Section B
) with 11ttle promptlnq. Proceed as far as you see fit
but accept ﬁhetever answers child offers.)

(.

\
- —

~e ,,.‘\

REEE]




CHILDREN'S PROGRESSIVE MATRICES

Answer Sheet

o
\
)

Notes: -

*Modeled

10

11

12

" NAME Date
s _
N .
\\ . '. )
. \l} _ Ab R
x]1 oY, X 1
) 2 B 2 N
& 9 “?
3 3
4 * 4
~
*5 5 .
6 - ' 6 * 1o
7 7. -
T (Q@
8 8 '
9 9
10 & 10
11 11
12 12
-Total Total : + Tot
/)' ’}Total

al

[y
j—
pd.

.97
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STENCIL DESIGN' - First day presentation

Teacher: “(Begin laying out 18 colored stencils.) Teacher's name GAVE
US A NEW PROBLEM. YOU ARE VERY GOOD AT PUZZLES AND THIS PROBLEM ’—"
IS A LOT LIKE A PUZZLE. WE NEED-TO MAKE DESIGNS BY COMBINING
JUST THE RIGHT CARDS FROM HERE. LET ME SHOW YOU HOW 1T WORKS. '
YOU BE COPY CATS SO YOU LEARN A PLAN FOR SOLVING THIS PROBLEM.

Teacher: (Showing design card #3.)

Q. WHAT IS MY PROBLEM? . §

\ . ~ A. T HAVE TO PUT THE CARDS TOGETHER THAT WILL MAKE A DESIGN
THAT LOOKS "JUST LIKE THIS.*

Q. WHAT'S MY PLAN?

e

.. I'LL LOOK AT COLOR AND SHAPE,*- FIR$T I'LL PICK ALL THE
CARDS OF THE COLORS I NEED.*™ LET ME SEE. (Pointing to
“respective colors on design card.) 1 NEED BLACK AND WHITE.*
(Begin gathering all black solid and stencil cards and then
white ones, stockpiling them in front of you. Use both
hands to gather cards.) "I'VE GOT THE RIGHT COLORS.*

Teacher: Q. AM 1 USING MY PLAN?

A. YES. I LOOKED AT THE COLOR.* NOW 1'% LOOKING AT THE
{  SHAPES.* (Sort through white cards.) 1 DON'T NEED, A
CIRCLE.SHAPE.* 1 CAN PUT THIS CARD BACK.* . (Replace card in
any position among the unused stencil cards.). I DON'T NEED
A DIAMOND SHAPE EITHER.* (Replace it among unused stencil
cards.) A WHITE SQUART?* NOPE. (Replace it.) I GUESS
THIS PLAIN WHITE ONE IS THE ONE I NEED.* IT'S THE ONLY
ONE LEFT.* _ (Sort through black sténcil cards. Place solid
black card on top of selected white card.) 1IF I USED THIS
T o : - "BLACK CARD, YOU COULDN'T SEE ANY WHITE.* (Replace black -
' ‘ ' card.) I THINK I NEED THIS BLACK SQUARE.* IT LOOKS LIKE
THE EDGE OF THE DESIGN.* (Place on top oi solid white card.)
THIS IS KIND OF FUN.* TI'M LOOKING AT ALL THE CARDS.*
(Take correct black stencil.) . YEAH, THIS ONE HAS AN X IN'
"THE MIDDLE.* (Place on top of black square/solid white
'sequence.) YEAH, I DID WHAT I WAS SUPPOSED TO.* I MADE
THIS DESIGN.* (Comparing two designs,) NO, MY TRIANGLES ARE
BLACK, BUT THESE ARE WHITE.* OH NO, I MADE A MISTAKE.* '
L ] BETTER TRY SOMETHING DIFFERENT.* (Try last blaék stencil,)
E NO THIS HAS A PLUS SIGN.* THAT'S, NOT RIGHT.* (Replace it
S . among other unused stencils.) WHAT AM I DOING WRONG?*
CoN - (Remove black square.) OH NOW I GOT IT.* I ONLY NEEDED
" TWO CARDS.* : . ;

-

Teacher: Q. HOW DID I DO?*
" - A, MY PLAN WORKED.* 1 GOT ALL THE BLACK AND WHITE CARDS TOGETHER.*

L
. .

*Indicates statement phiidren should copy.
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Teacher:

Children:

Teacher:

Iz
2 | - T L 99
. . o It ) o ' ’ )
. THEN I PICKED THE S ES I NEEDED.* I WORKED HARD.* I PUT. .
TWO TOGETHER JUST RIGHT SO THEY ﬁADE THIS DESIGN.* Teacher!s

name WILL BE HAPPY.* T
(Replaée all cards ffomJyour p;oblemlgnd present Sample Design .
to one child and #2 to other child.)/ YOUR TURN. YOU PUT THE
CARDS TOGETHER THAT WILL MAKE A DESIGN JUST LIKE THIS. (Prompt
for questions #1 and #2 Remi;d children of plan to look at

colors and shapes, if ngcessary.)

T : i

. N

(1f time, allow each'child to do 2 stencils by himself while
thinking oyt loud: Record results on Stencil Design Recording

Form.) . +
R [ : ;
T - r
4 , B B Lo K
e - ‘
’ S .
- ol .
| ; . . .
h . -
N ' . . 9 N .
. i .
k \': ‘ i. *
. . ) N o .
p ; P
LI . ! .
- . K . s . : » we
) - . ———,
0, 1 R
T
i Fey?
. e
-
g -
W
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-
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STENCIL DESIGN - -Second day'présentation

(Laying out stencil cards.) "REMEMBER THIS PUZZLE PROBLEM AND
YOUR PL@N?

» - Children:.

Teacher: ' (Show 6E.§tencil Design to one child.) PUTF "THE CARDS TOGETHER
THAT" WILH]MARE A DESIGN THAT LOOKS JUST LIKE THIS. (Prompt for

Sl ﬁrballzatlons )

Chlld: l ". By * /

Teacher: (TO ﬁther child )fYOU ﬁh THE JUDGE. SEE 1F HE UsEN

H1S PLAN.

Child: -

*ie

. - S '"4 .
**Child: S

e . _ | .
Teacher: NOW IT'S MV TURN. (Show desiwn ‘card #4:)
, v

Teacher:  (Show 2B Stencil Design ti/i?d child.) YQU TRY TUIs3 ONE.

" -

Q. wHAT"IS:MY-PROBLEM? |

A

-A.T I HA\E TO FIND THE. C&RDS THAT ALLL kO TOLITth TO MAKE A
© - DESIGN. THAT LOOKS LIKNE THIS. :

Q. WHAT'S MY ;PLAN?-
. A. I'LL GET ALL THE WHITES, BLUES, AND REDS. (Stockpile
SR ‘cards in front of you ) NOW WHAT -SHAPES DO I NEED?.

Teacher: LET ME THINK. I1'M FIGURING OUT A NEW PLAN FOR THIS HARDER
S PROBLEM. (To children,) WHAT COLOR 1S IN THE MIDDLE OF THIS
DESIGN° (Hold finger in middle.)

Children:

Teacher: YES,'TT IS WHITE. SO A WHITE CARD WILL BE ON THE BOTTOM.
" (Sorting through white ciirds.) NONE OF THESE HAVE ANY COLOR
I¥;THE MIDDLE. I NEED WHITE RIGHT IN THE MIDDLE. I GUESS I
s 3 mﬁED THIS CARD ON THE BOTTOM. (Select solid white gcard and
) replace others among unused stencils.) (To children,) IS THE
COLOR IN THE MIDDLE GOING TO. BE THE TOP CARD OR THE BOTTOW CARD?
:)‘

dﬁildrén:

? "¢Teacher: YES. 1IT IS THE BOTTOM CARﬁ.:*AND THE NEXT COLOR ON THE DESIGN
St WILL BE THE NEXT CARD. (To children,) WHAT IS THE NEXT ' COLOR
IN THE DESIGN? . Co ' .

— Children- : . g,.‘.




Teacher:

Children:

Teache;:

Children:

Teacher:

" Children:
Teacher:
Children:

Teacher:

Teacher:

Children:

Teacher:

Children:

Teacher:

Children:

' Teacher:

. THIS CAN'T BE IT.

'DESIGN.
CIT IS Just THE RIGHT SHAPE.

101,

OK, I HAVE TWO BLUE CARDS TO CHOOSE FROM. .(Select solid blue
and place on top of selected white card.) IF I PUT XHIS CARD
ON TOP, I CAN' T SEE THE WHITE. THIS CAN'T BE IT. (Replace solid
blue and try correct blue stencil on top of selected white.)

YES. THAT'S RIGHT. THIS BLUE CARD MAKES A WHITE X LIKE ON THE.

DESIGN. (To children,) NOW WHAT'S THE NEXT COLOR I NEED?

YES. 1I'M REMEMBERING MY NEW PLAN. THE COLOR‘}N THE MIDDLE 1S
THE BOTTOM CARD. NOW RED IS ON THE OUTSIDE OF THE DESIGN
(point to edge of card). (To children,) WILL RED BE THE TOP
OR BOTTOM CARD?"

."

'

’ . o

YES, THE COLOR ON THE OUTSIDE WILL BE THE /TOP CARD WHICH CARD

_WILL THE OUTSIDE COLOR BE? L LS

Y

F

‘(Point to white.)

WHICH CARD WILL THE MIDDLE COLOR BE?-

@ -

2 a

43

OK. A RED CARD WILL BE ON TOP.

(Trying solid red card ) .
THE BLUE AND. WHITE WOULDN'T SHOW. (Looking
at other non-correct red stencil_but without trying it.) THIS
SURE IS NOT THE RIGHT SHAPE. 1 DON'T NEED A PLUS FOR THIS

(Picking up octagonal red stencil.) THIS HAS TO BE IT.
Q. HOW DID I DO? ' R ,
A. I THOUGHT OF A REALLY GOOD PLAN FOR THESE HARD PROBLEMS.

I GOT THE COLORS I NEEDED. THEN I LOOKED AT THE SHAPES.

THEN I FIGURED OUT THE MIDDLE COLOR IS THE BOTTOM CARD AND-
(looklng at chlld) WHICH CARD 1S THE OUTSIDE COLOR7 '

El

YES." SO WE'VE GOT <TWO REALLY GOOD PLANS FOR DOING THESE PROBLEMS.
3W YOU TRY ONE. (Give each child 3-card design, #5 and #3A.)
I WONDER IF YOU CAN REMEMBER MY NEW PLAN.

[y .

-

(After children gather all colors of cards they need, ask)'ﬁow
WHAI&{S THE PLAN THAT WILL HELP YOU KNOW WHICH COLOR GOES ON THE

“WHICH COLOR. SHOULD YOU LOOK FOR_FIRST? - - : | o



Children:

" Teacher: -

Children:

Teacher:

Children:

Teacher:

Children:

OUTSIDE COLOR BE?

HOW DID WE DO ON THESE PROBLEMS

HOW DOES THAT MAKE YOU FEEY?

Tan

1-

s

(R

N
o,

Pty

(After children have completed task ) WHICH CARD WILL THE

P

102
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STENCIL DESIGN - Third day presentation
" Teacher: WE FIGURED OUT TWO PLANS FOR SOLVING THESE BROBLEMS. WHICH PLAN
{CAN YOU REMEMBER, ?

. ‘. ——— . ~ ‘

Cchild:

)
]

Teacher:  (Td“other child,) CAN YOU REMEMBER THE OTHER PLAN?
- Child: ¢

-
’

.
1 .

" Teacher " (Show design #8.) LET'S MAKE THIS DESIGN TOGETHER. WHAT ARE WE
. SUPPOSED TO DO?

“  .Children: = ’ o . 4 N .

'Ieacherf (Begin gathering white, blue, and red cards. Children will®
— oo probably help.) NOW LET'S USE PLAN 2. WHAT COLOR IS IN THE

- : MIDDLE ON THIS DESIGN" .
"_.Children:
_ ‘Teacher: . YOU PICK THE WHITE CARD THAT GOES ON THE BOTTOM {If necessary
. . use Cooperation Strategy ) -
yChildren.s L - . .' ' _ ‘/ B
. 3 hd ) . L :
‘Téacher: THE NEXT COLOR AFTER WHITE IS . ..LET'S CHECK THE BLUES.
T s (Children will probably begin to take over, and your verbalizations
T - . can fade ) » : .
Children: " . ' ' Ag' -

Teacher: - (After' red ¢ard is placed, say) WE ARE REALLY WORKWG HARD.

OUR PLAN IS HELPING US ON THIS HARD PROBLEM. NOW WHAT COLOR
GOES ON THE TOP? (Begin identifying shapes of white cards
-until squdre shape is located.) HERE IS THE WHITE ONE. (Place

: : it on—top. ) WAIT. . THAT DOESN'T LOOK QUITE THE SAME. (Twist

- . square around to diamond position.) THAT LOOKS. RIGHT BUT THE.
EDGES DON'T MATCH. (Leave shite stencils spread out so children

: can see correct one.) NOW WE'VE GOT 1IT.

Teacher: * HOM DID WE DO? ) : -

Children: - . ' A

Teacher: OUR PLANS REALLY WORK. NOW YOU TRY SQME BY YQURSELVES. CAN
THINKING OUT LOUS HELP YOU ON THE HARQ;DESIGNSv , -

. <o

Children:  : - G : : e F w;" . . .-

Teacher: 'EGive each child a aesign;)

‘Children
. Teacher" YOU ARE GETTING VERY GOOD AT USING THE PLANS (Hand each child
< : - another design card ) :
.(Note:~ . On succeeding days, allowvchildren to work on designs at their

own pace and level. No more ‘modeling should be necessary.
.Working togethef on hard de8133?1“?11 be beneficial.)
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) ' ( STENCIL DESICN '"RECORDING FORM ]
- Directions: Indicate wi.tfi a check (V) in (err.. column__suc_ce.é.sf_ul l
' independent ecompletion of an item.  Indicate dn error:
with a dash (-) in N. Corr. 'colunn. s
Destfgn ] \ De)sign . R .
: Trial 1 ¢ v Trial 2° oo Trial 1 Trial:-2
Date _ Corr. N.G&T. Date “Corr. N.Cofr Date Corr.N.Corr. Date Cdrr. [N. C
7 . Al R 7 — :
. ‘ A 4 . |
xS | o o . .
1 ] 11 -
Leaid ’ 3 o 6 .
2 . 12
* 3 . [ -
. 1 9 »
2A . ' 1 13 N
24 : T 14 g . )
2C = ' - ' )
T .
2D 5 R
2%
2F -
9 ; a "
4 . . i
5 A
" . i
. A - .
8 . ‘ - .
9 ‘ *Modeled R
3A
3B i i . : :
3C . s » ‘
3D
3E < . » .
. 3 .
3F ’ - o~

ERIC

Aruitoxt provided by Eic:




.+ MUDITORY INCONGRUITIES - First day presentation

~

Teacher: © SOME WORDS GO TOGETHER AND MAKE SENSE OTHER WORDS DQN ' MAKE

.. [~ SENSE TOGETHER. LET'S SEE SOME WORDS THAT DO" GO TOGETHER.
< - DO DOCK EAT? . - .
child: B : o B SR
Teacher:  YES, THOSE WORDS MAKE SENSE TOGETHER. DO DOGS RPN?
.Ch11d° e D . I -
.. . . '. R \' - . .
_ Teacher: YES, THEY GO TOGETHER AND MAKE SENSE. DO DOGS READ?
cchsnd: L 0 S S
“" Teacher: . 'NO, DOGS CAN'T READ. THOSE WORDS .DON'T MAKE SENSE. LET'S DO
R IT A DIFFERENT WAY, °I'M GOING TO SHOW YOU A PICTURE. THEN I'LL
‘<, . SAY THREE WORDS. 00 COPY THE THREE WORDS: ' THEN TELL ME THE
_ - [ ONE THAT DQES NOT MAKE SENSE WITH THE. PICTURE, WHAT TWO THINGS .

ARE YOU SUPPOSED TO DO? ) - -

..

Child:
Teacher: . WHAT S YOUR PLAN? (See if ch d»cat offeg?"l 11 11aten care-

fully", as this is an auditory*tﬁﬁk,ﬁl}fuyﬁable to offer plan,
ask WOULD IT BE A GOOD IDEA OR NOT A GOOD IDEA TO TALK WHILE .
I SAY THE WORDS? WHY?) .

child:

‘e

,

' “ Teacher: HERE WE GO. .(Sh picgure“of dog.) EAT, READ, RUN. (Af child
IS ‘doesn't reppat ds immediately, say) SAY THE WORDS.

Child: _ .
it . Teaéhér: WHICH gg&D DOESN'T MAKE SENSE WITH THIS PEFCTURE?
Child: i | B
Teachéf: (Record child's response on Auditory Incongruities- Recordlng
Form.) LET S PROVE IT DOES A DOG EAT7
Child: - -
»vTeacher: DOES-A DOC READ? J
Child: ) i .
L Teacher: DOES_AvDOG.RUN? N A _ . :

Child:

Teacher: _ HOW DID YOU DO?

Child: A - . L
. , . 114
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“iTedcher: LET'S TRY SOME+MORE. THIS TIME I WON'T SHOW YOU A PICTURE.

- INSTEAD I'LL SAY A WORD AND YOU MAKE A PICTURE IN YQUR HEAD.

RV - ) AM;I COING TO SHON YOU A.PICTURE THIS TIME? .
.. - ‘child: “ . ' . _ S Lo

N . . . - :
. Teacher: AFTER YOU GET A PICTURE IN YOUR HEAD OF MY WORD,"I'LL SAY TWO

. -t " MORE WORDS. -YOU COPY THE WORDS AVb THEN TELL \& WHICH ONE

- L ' DOES NOT MAKE SENSE. (Wait for pre- -verbalization.) X
child: # ) . '

¢
.

Teacher:  LET'S'TRY ~T. ClL;\.iR - HAVE A PICTURE OF A CHAIR IN YOUR MIND? -

‘ . childi s - L oo S
. » 5 . r,l.“‘¢¥ . g ) . .
,.-‘, . ‘ N . . . . s

“Teacher: SIT, -‘DREQS éRegord all of chlld s re8hon>e> on. Au dltorv

Inconordlgles Reu rdlng “orm. ) B
c- . C-}"li ]_d: - N - . : - D ) c\ ‘. . /'.v - . » ) -
S B D ) 4
Teacher: '~ LET'$.PROVE IT. “CAN A CHAIR SIT? OR CAN WE SIT ON A CHAIR?
o o h . oy ; . . )
R . ’ o -7 , . _‘f,
"p¥Teacher!  CAN.A CHATR WEAR A DRESS? - )
“ . child: e o T . ) . '

. i ’ oy
Ieachér: SO WE PROVED IT. A DRESS DOESN'T MAKE SENSE WITH CHAIR - THQSE
. T50 WORDS DON'T GO TOGETHER. READY FOR SOME MORE? '
’ . L \ * b 3 . ' ) , . .

hiT%

;

GET A PICTURE IN YOUR HEAD.

Teacber:
Child: ‘
Tqaqher:, gINC -’LAUGH. ” ] !
- child:
Teacher: (Require Chlld to corplete task 16c1udn§ypr0\1na answer before
giving newt}ﬁ;ew h) HAIR - WPAI PICTURE DO YQU HAVE IN YOUR HEAD7
child: ‘ _° fi; f S S

. . . “.44:. :‘_ . “.}_f‘.‘;u-
. Teacher: SEE-- CURL. . (Require child to complete™task.)

.- Child:
: Teacher:, CLOTHES. (Pause.) WEAR - WALK: )
: 2 n g .
Child: "
‘ 121 st
~ 1 s
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C ey

Teacher:

child:
Teacher:

Chila:

Teacher:

Child:

5
Teacher:
Child: _
Teacher:
Child:
'Itea.éh'ers
Child:
TeacHer:

Child:

Teacher: -

. -107

LET'S TRY SOME HARDER ONES. I'LL SAY A -WORD AND I'LL GIVE YOU
TIME TO GET A PICTURE OF IT IN YOUR MIND. THEN I'LL SAY, THREE
WORDS. YOU COPY THE THREE WORDS AND TELL ME WHICH ONE DOES NOT

MAKE SENSE. THEN PROVE IT. (Look at child for preliminary
verbalifations, promptirg as required.) '

.

CORN - GOT THE PICTURE? = S

L. oo . A : b

EAT - ZUN - GROW .~ - ‘

>
A}

. o - - \ .
BOTTLE. (Pause.)' RAIN - BREAK - POUR ° !
MOUTH. (Pause.) SMILE - FIND * YAWN.
ROBNN. (Pause.) SING - FLY - PAINT'
..,
- L / .

HOW DID YOU DO? DID YOUR PLAN WORK? (Pgint to cue-picture #4.)

J

WE'LL TRY MORE OF THESE ON ANOTHER DAY.

- L4

o?
K58

121



N e

. . , ‘ S o : . 08
- " .-, i . . .‘_\‘ . ) )
AUDITORY INCONGRUITIES -~ - Further 6;£§entations
. . . ° .

L .‘ A ) ’ ) J
YESTERDAY/ON ANOTHER DAY I ASKED YOU TO BE A—GOOD LISTENER
I SAID A WORD 'THAT YOU MADE INTO A PICTURE IN YOUR HERD .
“THEN WHAT HAPPENED NEXT7’

. . : 4 S e

. .- . .
P

» -

—". V. |
(If chila ‘an't gecall, say) NEXT I. SAID TWO OR THREE WORDS
_ THAT YOU COPLED. THEN YOU TOLD ME WHICH WORD DID NOT .NAKE
SENSE .WATH THE WORD,YOU'HAD IN YOUR HEAD, ' LET'S, TRY SOME TODAY.
_WHAT ARE YOU SUPPOSED, 2O DO? .

° . N . . . -
. o .

RJHAf IS YOUR PLAN? (Help child arrive at a plan'to‘quie&ly
- .remind himself to give the wordthat does mot make sense.
You ml&ht compare thij rew1nder to that in Audltor) AbSOClaplon '
ﬂtask )»vt : :

<

2lp them arrxve at a plan for selectlng the word they know
TR dpesn't make sense, even though they do not. know the meaning
N , of another word. Remind them that the problem is to give:
‘ the word that does not make sense with the picture.
Present as many items as the child can handle on one occasion.
1 For next presentation repeat any items he missedtpreviously
i ‘ and proceed from there ‘Record second attempts on ‘Recording

1 : Form. )
X o " (Note: Some children rebel against always déing what you ask
e and enjoy the opportunity to do the directing. There-
BT fore, where appropriate, ask child if he would.like
= N co to try to make up some ‘questions 11ke these, and you
- solve th% items he gmes )
- ) ° ’
* <

.
|- "'
S

>
N\, r=

s -
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‘e, .
v

:—Eirecdiops.«;ﬂheck (v/)uin Correct o #Not Correct column.
et xu fh'”~u. 1£ incorrect response is” given, record word
' gsponse column. -t

Corr. NCorr. Response ] Date

-
v - * | - ' -
_eat read .| run -
: '.- 'l:"""cHAIR K \‘ '1 ’Sit{'. dress : / )
(.';%BELL'“” 1 'fiééﬁf-?laush' | ' |
HAL’R' ) S.ee' .curl -i ..‘ : - ‘
**GLOTHES .vwéafft walk :
f - “.J; ° ' ) .
g -+ _Total 4 4
w o+, Lo ‘ L - ‘ '
eat M run. grow )
o - ‘ ' 7' ‘. p, '-,. - ‘. ’ B .
. 6. BOTTLE .| tafi’ ~|'bresk |pour Lt
.‘ ‘,',‘_" ) . a .w‘i‘"" :’A'f"'.»u/
7. MOUTH simile | find |yawn 1 -
STy e ' : :
"*8. ROBIN sing fly paint ' : —

INT.-DIFFICULT Total V7 4 4

9, RING | shine ,] paste wear : i

510. " BABIES crawl knit ° |cry ' S ’

3

11# PAPER « |burn |write |ask . N R :

12. RULER .|.sing measure coph;  B 1 K

3

13. WIND = |hoyl " |read |blow® [t o N

14. OVEN L sweep bake broii - . . S .
15. TRUCRK swerve |speed |chew . | ° |. S T

’ T - N T ” o B
a{ﬁ. "BLISTER - leap |hurt pop - _ 1 R
'17. RACE {whistle|win . ‘[bite N

. R '\\\' o Total / 9 9
° . o . .! 2 '~; i -
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AUDITORY {NCONGRUITrEs RECORDING FORM - page 2

2 Name. - .
: . i P
o T i - . r~
'»*School _ f{£7r" . . R

“Directions: Check (V") in Correct or Not Co}rect column=:
o ’ If incorrect response is given, record word
in response column. ’

‘ A\
" DLFFICULT . ' . Corr. NCorr. Response D
18. CLOCK blow |measure] ratate. ¥,
19. ECHO . repédt bounce hu?é g
*20. POISON drink | dance | sick

~21. ' CATTLE meow beef raise _ 4

.23, “LIE A bhast | fib - | bed

:A.,-‘ B B . l‘-- . 7 — 3 - .
23.7 . BAT : ’xfii' swing dishes :
24. PUNEH | hit pinch |k | » ‘

" i . ‘ 4 J‘L;f “.:: F -4:’ ) H, ‘ .
| % 25. RING ._|telephone| finger [@&Xiabp" %
" 26. -sock .| wear Jdhit - langel
g lotal 9 9 a
l . ° N T ° v
. ' o T« “
{
. ‘ ‘ L4 . '; .‘ {v.‘ . v
= . ."‘;‘ i &
. i .o / .
' 1 ;’: i L4 a .. B
. ‘ 4
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"AUDITORY INHIBITION - whole task should be completed at one
sitting.

.
2 . . o~

Teacher: ON OTHER DAYS WE HAVE LISTENED TO WORDS THAT SOUND A LITTLE
. ALIKE AND YOU HAD TO HIT THE SPOT WHEN YOU HEARD ONE WORD.
e REMEMBER?

-

Children: ' -

Step One :

. \ L N .

Teacher: TODAY WE'LL LISTEN TO WORDS AGAIN BUT THE GAME IS A LIITLE
DIFFERENT. THIS TIME I'LL SAY FOUR WORDS, THEN I'LL PAUSE;
I'LL BE QUIET. IF YOU HEARD THE WORD BALL, HIT THE SPOT WHEN
I PAUSE. WHAT ARE YOU SUPPOSED TO DO?

Children: i

Teacher: REMEMBER, LISTEN TO ALL FOUR WORDS FIRST. WHEN I STOP TALKING
IF YOU HEARD THE WORD BALL HIT THE SPOT ONCE. ARE“YOU GOING

TO HIT THE SPOT RIGHT WHEN YOU HEAR THE WORD BALL7 ’
Children:
_ L 4
A % Teacher: WHEN WILL YOU HIT THE SPOT?
Children

Teacher: DO YOU HAVE A PLAN? (If not, encourage children to determine
' . a plan.) . S , -

Children:

Teacher: IS IT A GOOD IDEA TO HIT THE SPOT REAL HARD? ' ’

Children: CL
Teacher: WHAT'S A DIFFERENT WAY YOU COULD STRIKE THE SPOT? ?

Children:

v

-Teacher?\ ..T'S TRY SOME FOR PRACTICE. RAT COME BALL ASK.

Children: i - o

.Teacher: i (Record children's performances on Auditory Inhibltion Recording
v . . Form.) HOW DID YOU DO? DID YOUR PLAN WORK7

T

Children:

Teacher: (1f child failed to hit spot during pause,'say I'LL SAY THE
. WORDS AGAIN AND YOU COPY THE WORDS - YOU SAY THE WORDS AFTER
I D0. (Repeat words.*) DID WE SAY THE WORD BALL?
IF YOU HEAf'THE WORD BALL, WHAT ARE YOU SUPPOSED TO DO?

WHAT DO YOU NEED TO REMIND YOURSELF? )

IERJXZ‘: o . - ]ﬂz;)l
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J ] R ) 4 .

- Teacher: LET'S TRY ANOTHER ONE, HAT ROLLw PLANT - SAW. (Continue in
order through Step One items oy Auditory Inhibition Recording
S k)

Form.) , ) L ok

3 i S RS
it .

‘Children: ' . K

YY)

A

Step Two

Teacher: NOW WE'LL CHANGE THE GAME A LITTLE. AGAIN I‘LL SAY FOUR WORDS:
S AND THEN PAUSE. THIS TIME YOU SHOULD .LISTEN FOR A COLOR NAME.
WHAT KIND OF WORD SHOULD YOU LISTEN FOR?

Children: e ' ' .

Teacher: IF YOU HEARD A COLOR NAME, HIT THE SPOT WHEN I PAUSE. WILL YOU
HIT THE SPOT RIGHT WHEN YOU HEAR A COLOR .NAME?

Children: -

Teacher: WHAT IS YOUR PROBLEM?

Children:

Teacher: (Point to cue-picture #2 to elicit plan.) ARE YOU THINKING
‘ OF SOME WORDS YOU MIGHT HIT ON?

Children:

Teacher: (Pause so perhaps children will flash color names through their
minds.) HERE WE GO. ANGEL DOT BROWN DRY.

Children:

Teacher: (Record responses under Step Two items.on Recording Form?
Continue through Step Two items. If a child begins to err,
point to cue-picture #3 to elicit reminders to task. At -
conclusion of task, look to children for self-evaluation.)

biad

Step Three

. A i i ' o .

- Teacher:  HOW WE'LL CHANGE THE GAME AGAIN. I WILL STILL SAY ‘FOUR WORDS.

| Tf ONE OF THE WORDS IS BALL ALONE, DO NOT HIT THE SPOT. TIF ONE

~ OF THE WORDS IS A COLOR NAME ALONE, DO NOT WIT THE SPOT. IF I
SAY THE WORD BALL AND A COEOR, DO HIT THE sPOT. WHEN WILL YOU
HIT THE SPOT? ’

Children:

Teacher:  SHOULD YOU HIT 'MHE SPOT IF YOU HEAR A’COLOR NAME ONLY?

)

o Children;

Teacher: I'LL TRY A COUPLE TO SEE HOW IT WORKS. .

N 1

o
(R
-’




Teacher:’

Teacher:

Teacher:

Teacher:

' Teacher:

‘Children:

Teacher:

childre&{

4

113
Q. WHAT'S MY PROBLEM?

A. 1I'M SUPPOSED TO HIT THE SPOT IF I HEAR BOTH THE WORD BALL

AND A.COLOR NAME.

Q. WHAT'S MY PLAW? o | :

~

A. I'LL LISTEN TO ALL FOUR WORDS AND I'LL REMIND MYSELF TO
LISTEN FOR BALL AND A COLOR. - BOTH. )

(Play tape recorded WATCH CUT BROWN BEACH. Modeling )
instructions: shake head on each non-ball, non-color, reminding
yourself with whispered cue words - BALL, COLOR. when hearing

color, whisper, OK THERE'S A COLOR. AFTER,ALL FOUR WORDS, I'M
NOT SUPPOSED TO HIT ON ONLY A COLOR; HAVE TO HEAR BALL TOO. I
ONLY HEARD BROWN, SO I WON'T HIT.) .

Q. HOW DID I DO?

I

A. 1 REALLY THOUGHT QUIETLY SO I WOULDN'T MAKE A MISTAKE. I
LISTENED CAREFULLY TO ALL THE WORDS. I WAITED FOR BALL,
BUT ‘I DIDN'T HEAR BALL so I COULD NOT HIT.

(Play ACT BALL BRIGHT PURPLE. Follow same modeling pro-
cedures. When you hear ball say OK. I HEARD BALL;'Now A
COLOR. - Shake head no on "bright" then repeat word "purple',
PURPLE IS A COLOR. I HEARD BALL AND A COLOR SO WHAT SHOULD
‘T DO? YES, I SHOULD HIT THE SPOT.

I THOUGHT REALLY HARD. MY PLAN WORKED TO REMIND MYSELF QUIETLY
WHAT TO LISTEN FOR. IS IT A GOOD IDEA TO TALK LOUDLY WHEN YOUR .
PROBLEM IS TO LISTEN? :

YOU TRY YOUR NEW PROBLEM. APPLE BALL RUN BLACK.
(Continue in order through Step Three items. If a child errs
on "silver" or "white" items, repeat them at end of list. If he
errs again, ask him to name all the colors he can. If he
includes white, silver, and_gold in list, repeat items. At end
of task, look to children for self evaluation )

,
o
iyt
. EO !
(Note: If a child likes to take teacher's role, allow him
to make up a sequence of items and you assume role of

. student.)

N

e

Y
=

]



AUDITORY INHIBITION RECORDING FORM = . S 114

_Name . o :
El
Date - <
School ' S e
LA . a0 e
oo . “ et :
Directions: Say words in monitone at 1 sec. ’intervals. Record

+ if child ’hlts gpot, 0 if he fails to hit spot

~in. ‘white space gach item. If child hits spot
prematurely - bg e listenlng ‘to"all 4 words -
' " check (v) impulsive column. Rccord any verbali-
zations. Total errors: .,errors equal number of
0's in Perf. column and +'s-in NP column.
s
- o L o
Step One Perf. NP sive Verbal®¥zatidns
Ex. rat came “BALL ask
1. hpt roll plant | saw ‘
,.-"Wr R s . .
#w“‘ 2. hand bat race move. - RS I 1
3. cream | BALL make drive
4. shake walk creek | BALL . s
5. hall sew ’ pause book . '
6. nail ~ BALL. ,grease‘ start X o,
7. BALL ‘rain_ eat bear:” SR N i .
'Total'Errors£'
- . ) . A lmpul-
Step Two " Perf. NP . sive Verbalizations
1. angel [ dot | BROW. dry SR N ;,~.:. ‘
2. 8b BLUL ant  lswimming i
3. chairs watch mail army
4. seen frame t.v.. eat .
5. GRAEEN: make. . fire ‘raise-
b. shovel GOLD éhipé; run’ | R : -
- o : -
7. listen blanket | gave GRAY
8. shoes answer. bank skip ' = ': - s
N 9. wall "sécret ) YELLOW | shout e .
LR o Total Errors ' ” )
EMC . § -.J . 1-‘8 v
Pz I - o ooy
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| - AUDITORY INHIBITION RECORDING FORM - page 2 -
Name i .
S ‘
Date ! ,
: S L s « ) Lo, P
School o . ST *
Directions: Say words in monitggg)at'I sec. intervals. Record
E +¥®,1f child hits spot, 0 if he fails to hit spot
in white space by each item. If child hits spot
_.prematurely - before ‘listening to all 4 wotds -
check (v) impulsive column Record any verbaliza-
tions. S : S
Total errors! errors eqhal number of O"s in
Perf. column and +'s¥in NP column. N
. T 5
. : . Impul- ‘ ,
o ‘" Step Three . Perf. NP sive Verbalizations '

11.l:gpp1é - BALL | run BLACK 42227 SR

. 2. “friend ':g;g,- brown - supe; 222;/ b : {4;
3. carch B ofange |inside | record ////// | | :
4. svallow| RED BALL | under 7 7
5. SILVER ‘pencil |divide | BALL 42%2%
_~,§f {é§?é; 2 iicF -;¢;pr1nt | bal1 ; j§Zé2aZ
7. smile’ | balloon'|green |close :éé%%%g ‘
‘8. BALL . cigggéﬁ WHITE fly f ?': l é&%&%

Total_Errofé

,.btf
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SUGGESTED SOCIAL DIALOGUE - -
Suggested ‘Dialogue for Céoperation Training -
To be used upon first need: When oné“child 5 e

Teacher: -

Children:

.Teacher:

‘Thildren:

Teachér:

Lhildren:
v

Teacher:

Lo
bl

Children:

Téﬁchér}f

- Children

Teacher:

Children®
-Téaéher:

)
. “+

'HOW COULD WE TELL IF. SOWhOVh

helps other when assistance 1sn t requested,

3

OH, DEAR, WE HAVE’A,NEWQEgoBLEM. WHOSE TURN IS IT?
.\ » :
50, WHO SHOULD BE THINKING OUT LOUD ON, THIS PROBLEM?
N 2
'

V:-. _;E}

HIS PROBLEM?

WAS (cbild's nale) STUCK OX

3

a2
r

SOMETIMES IT IS GOOD TG
WHEN MIGHT IT BE

AN

A GOOD IDEA TO HELP EACH OTHER?\'

13

2

'NEEDS HELP? HOW COULD .

WE FIuD OUT?.

CYqu~can ask h;m. Look at his face.)

LOOK

.

IF SOMEONE DOESN'T ASK'FOR'HELP AND THEH DO\ T

-

”LIKEJTHEY NEED HELP, IS 1T A. COOD IDL& TO HELP THEM?
WHAT PLAN COBLD WE WAKF FOR ‘THIS NEW PROBLEM:
’ . L - 9 i : v
WE KNOW THE A\SMLR Bbl IT IS V'T OUR TURN? >
...'v /-
7 . 1’

'__Cﬁildreh:

% ‘Teachef:

R

A. I'LL WAIT.

-(Plan might také the followxng dlrectlon )

' - : i

Q. WHAT' s iy PROBLEM°7 'ﬁfi", 3
A. 1 KNOW THE ANSWER, BUT LT ISN'T MY TURX..
Q. WHAT'S MY PLAN?

<. , . i .

AND I"LL KEEP REMINDING MYSELF

MY ANSWER IS.

WHAT .
. /o
Q. HOW DID I DO?
A. 1 WAS cooo AT WAITING. 1 REMEMBERED THE
ANSWER I THOUGHT WAS RIGhT , R 0

HELPR boﬂEONE WORK ON HIS. PROBL
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R u«@ s ,;‘_*\ :' o '

Ao

Suggested Dialogqe for Discouraging Name Cailing or Belittling

yTeachet:

- Ghildren: _

Teecher;

‘Children?

Teacher:

Childreén:
'Teacher:
DY

Cbiidren:

) . e——-..'.‘
Teacher:

. To.be used whenever need arises. At least to
,,fbe introducéd sometime following 1s ﬁhzbodz
1sten£ng lesson. .

Is IT A GOOD IDEA (TOELAUGH AT PEOPLE WHEN THEY

A3

DON'T KNOW Ay aﬁSWEK) o& (TO CALL PEOPLE NAMES)?
) e /,

OR (IF YOU CALL SOMEONE A NAME)?

",

WA§ IT A GOOD IDEA FOR MELVIN TO MAKE FUN' OF BILLY?

WHAT MIGHT HAPPEN NEXT'(IF YOU LAUGH ‘AT SOMEONE)

. -

WHAT PLAN COULD WE MAKE TO STOP US FROM (LAUGHING

_NSWER) QR (CALLING

WHEN SOMEONE QOESN T KNOW THEV

SOMEONE A NAHE)?

- C i

(Plan might take the following direct;on )

Q. WHAT IS THE PROBLEM? T .j'=:’

~

A, I AM NOT SUPPOSED TO CALL PEOPLE A NAME,

BUT 1 FEEL LIKE IT Now.

qum s MY - PLAN? -

' N

I LL (YAWNfSWALLOW/CLENCH MY TEETH) INSTEAD

OF ,sumc NAMES. P

[

‘1'DIDN'T CALL HIM A NAME. .

oW DID'I.DO? -



.
used in Think Aloud.

~ R

PRPEERS

Puzzle pictures

0wl

: ‘Nog with boane

. . ot
Train v

LElephant
Dog with butterfly

 Detective pictures

LnQiéﬁ boy
Chick -

Picture mazes
rido o
Red Riding lood:-
Puddle B

Mars

PMA K-1 and 2-4

Perceptual Speed lest

Rawven Coloured Progressive M

.

§ets Ay Ap, b

trace Arthur Stencil Design

Dragon and Wolf Hand Puppct

People Finger Puppe

Family Face Puppet

Black
White

ERIC

Aruitoxt provided by Eic:

WATLRIALb APPh.DIY

Following are addresses

Materials

"
o

pt

e

S t

for comme rcldlly prepared materlals

. Manufacturer or .Publisher

. . S i gt e
Paint with Water: Big 'N' Easy
o ‘ Fun Animals

A hnltman Book o
Western: Pub11s%1ng Lompany,vfnc.

Ra<1ne, wlsconbin|gm_’

/ 5o . ~ |
Acti®ity Fun
A Whigman Book

‘Western Publishing Company, Inc,
1Rag1nL,‘»}sLonbln :

.

Primary Mental Abilities B
bCLLnLU Research As ssociates, Inc
259 East irie Street : -,

Chicugof;leinois 60611

The Psv wologltal Cerporation

5.
757 Third Avenue

dew York, New Yorke 10017

The Psycﬁ%fogical Corporation

(rLatJv 'P]&ything$

'A,DLVlsion of CiiS Inc.

Princeto g ew Jersey 08540

Lnstructo Corporation

'RQQ}LA-Rgnmgxlvanfa 19301
R
, .i -
K PR Y
P -
‘ A :
‘. i . ° '
.
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o MATERIALS 'APPENDIX T T
. (continued), :gi o
- . Tl C g
Led L -
s L , e
"Educational Picture Sets - . _ Manufacturer or Publishe¥ =
_ Ugderstanding OuriFeelingé'Np;>1215 . ~The Instructo Corporation
Nt ‘ ¢ " & . Paoli, Pennsylvanta 19301
. _ | e o = )
Children and the Law - : . ' 5 o ‘ L B R
f #3,.7, 12 . ' : Bavid C.-Coo’_?ublishiqg Company
A Co ' - School Prodycts Division
Leatning About Human Relationships iégihﬁalllidois,'60120
#5 S v c N e
L v o 4 N >
“ My Communicy - = _ ’
T e L |
..1 Safety oL = 4 E w.i
a0, 1Y, 120 o

:.;S¢ience Themes #1 i. i ;Q:
Coe #30 S 0

:ScienCQ'Thehés #2 . ' R : v

Social Devalopment o f ) i;_ Ut l’a
vha; 12 s IR Yo7
Rosenzweig Picture Frustration'  * ' Saul Rosenzweig :
Study 2 " 8029 Washington Avenue
#2, 5, 9,13, 16, 21 _ ) St. Louis, Missouri"'63114
Anzbodx Listening? : - : Garrard Publishing Company
by Wayne Carley S _ o © Champaign, Illinois 61820
.Sounds of a wawow ' . o f .~ Bounds of Langdégg'Reéders s .
by Bill Martin, Jr. . . Holt, Rinehart and Winston, Inc.
o Co 383 Madison Avenue SR A Lo
v _ New York, New York 10017
) | .
i ;o
l.ﬁ", ‘I
. .. '
~ N '» .'.1':.'.3 ? . . f
LG T, . ' T
- B . : --‘ . . . .
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) Materials Appendix #2 _
June 11, 1976 ,
‘We sugges the following materlals as.-substitutlions for
items prev1ously 1ncluded in the Think Aloud manual. _
. 1. Kaleidoécope ‘Puzzles - No. 6010 Ideal Sthool Supply .
R C ' ' Oak lLawn, ‘Il1linois 60453
o ‘substitute for Grace Arthur S cncil Design .Tést P ﬁe J
' G » -~ . ‘ N ’ y - X
2. Find the Twins Children's Fun Puzzles Magazine
) What's tlte Differeace Official Publications, Inc.
h 545. Madison z\VL\nUL B
\ New York, New 10022
. . substitute for PHA'K—I and 2-4
4 '
3. Veri Tech Pre-Math Educational Teaching Aids
. 159 West Rinzie Street
. - \ Chicago, Lllinois 60610
. “substitute for PMA K-1 and 2-4 = ’ A
' ¥ e o o '
BRI ) ! . I : L . w
) N : . N f g ', [ PR C Ao -
We., rLconmend the following additional materials  which X
are suitable for Fhink Aloud instructiong: : . ) i ’ SN
‘ -‘LUA.:" P cot ,' ‘ ‘
1. odd-man-out ' Childeraft BENucation Cogporativor
r [ 1 L < . . . B
- 20 Kilmer Roa : '
Fdison, New Jersey 08817
- . ) . ) . ,
: T <) )
{ P%QJ'\'Q. Loncepts for Communication = , ‘f_ ’
\Qf 3 T Vg 333 Developmental Learning
" 3 7440 Natchez Avenue
g - - Niles, lilinois 606487
“ . - .
3. Puzzle Grams - No. H042 ldeal Schooel Supply Company
\ - Oak Lawn, Idllinois 60453 *
o .
“ :
. R . ' .-
13, : v
&)
i

ERIC

Aruitoxt provided by Eic:
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P ™A - _TRA 1LS R
g W
- " "? ’ /
AL z _ ~F TR
-2 Y ‘ - —
' - L ._._JL_ -.JL -_J:‘_ . .4L
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Directions: xCthk (v )

:Déy 1

FOLLOWING DIRECTIONS

Vo

undcr approppiate child if performance
is. correct and whlrever judge .agrees with perfor-

.mance.
r <, - .
* e : : ,g T . Judge
. o S Child 1 Child 2 Agrcement’
* - L & T ) . ;
1. Close the door _ ;4544644&2
: ) . . T- ’ 77 y
2. Sit down in the bigger §pRair 69944%6444
B " ] = / - - 1‘1 - . —
3. Tape this calendar to the wall 4&47%%6/& .
. . . - T,
4. Put a black X on # since ;/;////
' . today is the of;, January. y g '
5, Turn. and look at me. > nékézzzzzz;
‘6. What dayﬁg%NJanuary is tod&y?“ y l//AZ
. . 0707707
7. Sit - 4%®¢/A22é
- 8. Cut outfthe ;;icture that tells ',"/’/‘g/ /,-,. '
us it's a sunny day. &
9. Cut Sut and hand me the ) /<;¢7 . .
- windy  day picture . 4 '
) o . A L oo
10 Point to the?picture you - A 42?22%/74
would use on a rainy day. T Vo he *T”
11. What kind of days' do the othe¥ ////4/

.uill show us

_pictures tell us ' about.?

e —
=(Cut:%out amd) Easte Eﬁe plcture
on the . calendar for today that

ﬁat ‘the weather

h U‘&’S_}Llike LY .._";_:

Get the box that's under'ﬁ%

chair and p- it on the : ///////// ‘
table "and ofn it up. /7. _ ]
14.° Put.all sticky stuff and the 44/ : =
" scissors, i_ he 'small box and / /47 .
put ‘ _ box in the big box. ,e/ﬂj
. . y . —
15. : ,=ther picbureq in’ . é;/ h
:;_:older ‘and: put the /7
brown felder in che big;box. /]
16. Close the box and put it on '

the chair underneath my® cFat. .

Wi,




. . ) | . |
PAruntext provided by eric . . . | N



‘M-ounllla cue pictures . A ' o
individt_xlally on cardboard
."‘..A‘-". >
,.
~B¢
b
n Am | csing my pize? - | - How did | do?
. C s o
Lo - . - 139




Owl puzélc -

mount and cut In

9 pieces

\/ ’(( Aw/-

e 4
2

Ay
™ 4
Cmg .-

From "Big 'n' Easy Paint With Water'

1972 by Wel¥tern Publishing Company, Inc.
Reprinted by permission.

copyright

14y
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o~

Dog 1 puzile -

mount and cut
in 9 pileces

il

. e : ’ o ‘ -

From "Big 'n' Easy Paint With Water" copyright 1972
by Western Publishing Company, Inc: " :
Reprinted by permission. 14_1 "
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. AUDITORY ASSOQIATLON'RECGRDLNG SHEET - 3

yame Name.

_Daf»S"

128 "

Date Dare

School 7 v

., Directions: .Hit on look only.
Indicate errors with a-check (7).

Recording:
: checks in each column. -

—fotad errors cvqual number of

R

E.p .I\"p_vlnf | o Tér;cp Inc ~ P NPilnc \Plrw,'mlcr

j-t_.-_._'r; ip: |[Verb| . L JE |ip. |Verb ' L i ..;.p, Verb EVE 'ip. Vet
pcgk /é B Ly locI\'/ - 'zpeek V/Z : lock // .
lock /// | . .;q;"- luck// » ’klock'- ///// L lﬁuck///'/ . {
S/ S| S/ Y
see % | stare/, | see t///// "S.‘ta.re% ¢ N

o

lake ‘ see :
luck é?// I‘ ﬁ: peek //// luck 7//,* |
loo; //// ‘ ‘ luck % look /////[ L—
lock V/ ; lake %j lock //Z
peek 'W/A ) 'I lock %‘ peek 7 ‘T
"luck //, ! look %f Luck %/L .
stare ///, ’ jlake % stare //// | g
Look //[ | look ;‘//////, look ///j} '
see Y|

see

pé?k

Puck

lake

lock v

look

lake

locok

see * el see
' 7/ b AN 7774 i
stare?%a stare 4&*~, I stare
- — %
TOTAL] | lock ///, TOTAL
Err- %% Err—l
ors lake ( .+ ors

7

//

t.

|
t i

SN N




AUDITORY ASSOCIATION

'RECORDING -SHEET - 2

Day >

129
Jame - . Name '
Eat.e .Date
chool . S o
, Directions: Hit on c’at only. o
}lec;ﬁor'din'g Indicate errors with a ‘check (\/) .Total -errors equal number
f checks .in' each column.__’»’__ ot o
p‘ﬁr very P [NP|VerH ™~ 'P‘FP Very P|NP| verb
E{E | » b E | . . EE E{E -
.Cuvtve | /) ,f:ut // | ; /, . jeut AV
‘ // cat _‘ y// '~'  x cat
: i -A: , . " .'. - R -,/ . 4
chase // ' , | coat j X lcoat - YA
. : : Y
{ cat ///// mouse //// ouse
// .
- cut V chase cut ¥/ chase
P : —te—|
‘mouse cut ‘jmouse // cut ot
78 C A -
) dog /[ che; dog o // _Jcute
' cat / cAhaae cat V/ chase
T //
chase /) cat . chase " cat )
| . ‘._‘_ £ -
cute '-oht"~ ¥ cute coat
‘ . -
cut (fTAL cut TOTAL
xkoks RROR
dog dog
cut cat 7 - |
mouse |mouse @ '
, 7
cat {cat L y/
. F. /
dog . IO (O dog %/[p
- T - [
coat / . . coat . y
cute / ) cute Y
chase A lchase
mouse ! pouse
cute . rcute
dog dog / .
. mouse R - ouse |
1 oac

143

dosg




) S R o T U SR S T .
, Y « . E .'. . »:. S Day 6 B} ‘-’..o n."?‘

T L - . SRR -
, T L e T L *
. ;—g . IDENTIFYING EMOTIONS RECORDING FORM . . e
: o-:.;‘ . 5. . . ] | . . . | . o . - .
'Names:. i i . - ) “School "
Date” o ; ’ < . Teacher ; v

Directions: Qucstfon Jlfurnhtcly Child 1 aqd'ChibeZA .Check (\/)'f
g o  app;opriaLg column and record any verbal resporse :
g o ‘of children.

:. . . \ v ..
_ - 'Child 1 .- Jame ) Cor- Cor- S
: _ o S ' ) 5 o] rect rect | Verbalizations
. . R
Who feel the sane
. ‘ Not the same as this R

Different from. this

Two bovs who feel the same ' .

The same as this ' e : o L
*‘\ *
. ‘ ’ ’
\0:1.7,“ : ' Not L
Child 2 - Name e S o Cor- Cor- -
rect | rect Verbalizaticns

: o
Differenf¥fr - ’
IR
Two childrep-who- Ffaél  Jdiffarent
I A s >
~ . - - . AN -
ST SURU SR S ¥ g * ‘
: . - U | - ’ 2 -
- Not thé same as rhigs: oL :
. - N
: R ,
v .
~v - L ..
. ..‘ :ih_'.
. - f.- - -
e ‘1’ ‘x. - “'1 gi- FY
}' L N -
O ‘ o et e
ERIC

Aruitoxt provided by Eic:
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AU_D‘I;'IORY ASSOCIATIQN Rﬁ_g_ORD‘ING S,H\EF_T -3 o
Name ) - Date-
Date i _ : : S
: . Directions: Do not hit on spoon. -
School : Do hit on any other word that names
_ » _ ' : _ ‘something we use in eating. —
‘Direct’ion's; - Hit on spoon only. Tt '
Recording: In'dicate errors with a .check ). T“d'té‘f’ errors equal number of.
o checks in _each column. . o Ay S
P INE. Verdf TeIne Jverd " VP NP Verbd] PIP Werbl-
A N —. - - I - N L :\_ : ..
knife / _ bowl P "knife y[ bawl -// s
. ) . - p : ) v ‘
-bowl knife / bowl ‘1 knif / -
ot - o, N7/ .
gpin' / fork / spin fork ' / - “d n
l' spoon / ‘bowl // spoon - bowl " // , .
o | . : R/ - _ _ P
fqu : : moqt} / fork % .mqQon . P
' .spool spool "} spool / f ’ spool .
moon /A spin , 5 moon spin 31
7 : ' '
l spoon y// spoon spoon // spoon
I spin j spool spin / spool
bowl / spoon bowl ' 7[ spoon 7
; - : 4
'/
l moon fork . . moen 7 fork | // ’
g knife ) knife V ‘knife . V :
TOTAL spoon /// . TOTAL :
: ERRORSL _.l /. ERRORY |
BRI bowl I// v
.‘1 knife é . B 1 &:'
- spin . . L
spool . “
moon : _‘-;"
Iy fork - . ; -
- spool .;
f fork l/é ]
) spin —
‘ 14’) moon ;




| o . S . Dpay &
cee L sIuoN SAYS Rm(nuuuu FORM L

3

PLEN , e s’
‘: ’ . . . ~ R h, ‘ :. .'.-.
NAME:- - . | . SCHOOL, * ..
T, GRADE, . ] " "TEACHER °
4 ) 7 . . .
SS INTRODUCTION® L,

4 . .

f?rf T bzl [Py i ﬂ’P fTL'D i kol
' -'l:, --—-1 r Js—.iﬂ . 2 -J“‘v
A [ 2. N |- 20 - yesh
20 e s O R
[‘j’l‘-‘z‘ ] ! —g_z _ ;_11____1
. ! I Lo e
. A .
s 7! .

Q
SRl s

~

.

LA : : .
I e EE _
m " . ..:
77'1&/5 fo cqfemq_ v & /o) £rror Sore G| 5| Erer Score

r_

!
S
-~

Lo 0'iESS THINKING OUT LOUD
- ) H . . ..“ w . o A ) ] e R L.
- DATE RS .. St

N
e

ﬂfﬂWL 14,1;

M
P
'!:)
W
1

2L V'}a%u"“‘l’ p-{ " '*mkmme

i
T

-

IR L‘_ Wiryla

7.3 - R RS B P VN ~ .
Tricls 1o criferses. < 5%]' Frrer S3e "/:ﬂ Lrror Sesre X
- RS e e
s ) ) , < WS T Ty - e SRR .’ .
s, e L e = i > O Wt
1.7 L . R ‘SS, Di‘g;‘-tcum FOR‘i : % o
. . . S Tl - LA ' B
. . = Co B I L e . . % A VRS
o : >4
: . DATE - - - PR
. LM
— .
- E/?“ AP 7/ W .'!_,..» 2¢ J-T_[?_';’:
fil— e T :

i

N
vy

|
|
;':*’&.h. Lt[ :.I).a I"’ ‘

L_‘_ - . . 3.
) g2 M "‘i'.'; . -
Z"I T .‘——-'i r.__---_ . F:;— Al - - - Y A“
L ER 24
Pi : [~ —“ ..-‘ 'u.--'
) Zi o

Q
. - . 7_ 7....&. L ; I'fl‘_—_ _
o . ) (gl ‘I"’(nau —_— , ' P 2% 3 dg o Ay N
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Train puzzle - 133

mouﬁt_and cut
in 7 pleces

. ’ .w

b [ I BN [ B
z;'..ﬂnl..ﬂ. .ﬂ.-.-..
.8 8 n W 0 g 088
£ su S 0 0 0 8 008
w @ n &= B 88
,”l
ki
e . .
o
~~ ) . T ’
v : [ =i T
AB . - Ak
r . ‘. :
L & .
From {Big 'n' Easy Paint With Water" copyright 1972
by Westyrn Publishing Company, Inc.
o _Reprint d by permission. '
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Alternate Trail
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Day 10
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AUDITORY ASSOCIATION RECORD‘ING‘,SHEVET = 135
Name - - " Date 4
Dates - A _ | ‘ ' -'
School N ‘ ‘ . * Directions: . Do no’(:. hit on look.
.. ' ' e . Do hit on any other word that tells
Directions ? Hit on look only.  ; = something we do.with our eyes.
) - ’ . . A $«- .
~ P[NP |Verb| P NP [Verb] . I INP |verb | P[NP [Verb
E|E " - e E e E | | E|E’

scare U4 | |see PR U lecare| W |see | D)
peek /// peek /// BN o peek % 7 peek % -
lock V/A [ |Lluck % - l1ock % luck %
'1‘oo'k;_: . ’// lake ///// . Look. ’///' | lake 7//
see % | lock «74 I * see | 7/ | tock /// |
lake ."A , look | - //// S " lake V1 look, 7/ |
Luck 78 - 135_’?‘ % 1 ek P [  | 1ake
1ok | P | 1eok el e AT
lsck 'V/’ 1 lsee //, e J1ock Y | see / 1
T b g
Tteek | Jroman || | 1lick ///[ 7| roraL s
‘sta¥e //A “;;.\L'-QERIY_{‘OR.S'V ‘ | - |stare | % ERRORS l
look | 7//; ) o | o look %

__pee}c" ) % . : - ’ peek //A ‘ ,

gtére : a. ".“, . . - stare 7 o ‘ .
lock //

/)
lake @ o : ,A_" _ .;gke’ /// .
//

N

look
OQ ) //

lock

- luck A N ’ _luck // ,
- see 7/‘

see
laKe | lake [/
. } . K 4
see )
| see 7 |
- lock //
A < La - o
7,} luck / _
= p'eek ' 7 . 7
*  stare .
T T T 4y
- 2s
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Name

AUDITORY AéSOCIATION RECORDING SHEET(: 3

Date

School

Directions:

S

P NP |Verb
ElE '

BN

P AP

A . N
A '
i :’////:A -
W/ |

cute |

rants

Soes

' «
Hit on coat only.

NP

, %frb.

coat:
7
cut L
A@ =
shoes ////:, 2
cute z;
coat ’ %4
. ¢ . /}
cat V% -
/,
pantszy ‘
éat z/‘ ’ ‘:ﬁ*
V7 . ’.
Efifﬁéz__¢;_0-
TOTAL] ;
ERROR'" =
.: R
«
Ve
,_\'a
v .
, L Y
15y

cat

* .
] dress

. Date

Directicn~-:
Dohit_ Q0

Day 11‘

136

Jg not hit on coat..
4uny other word that.names

. PR . 1 A
something that bBoys, or girls can wear
. {
N 4

dress

A

dress

gvl

ants

cut
shoes

cut

coat

cat

dress

shoes

b shoes

pants.

cute .

A
coat

ERRORS—e

L]
."4‘
Vs
2
S~
7/

1 » l N -
P NPiVerb gv NP (Verb
iE g[ : j 'El B -
cat K2‘ : ;coat 42.
R 1/
shoes ///2 . cut ;///
pants 4%; . shoes |’ 2%2r
/77— r_/*"‘ -
coat Z& ‘ ” cute "é% SEo
U /| —
cute éﬁ : Coat éz o
dfess!*lﬁyjyvu_- =/ —_—r——%ﬂf
w T e T
N SRV &/ — i Nyt -
cut ,-z% . !'pantsf‘ 5/ﬁ o
e 7T T e
%u [ ‘4&;“ﬂ ) ~“*: (dth._zz |
cut Zﬂ ‘. . cute 5%} ; '
- L"'rl_,"}?‘" T - ’::7.—' T '-“"_lL" : -t
pants 6%2. " 'TOTAL '
e

.
K
Ry
S
.
Lo
L L4}
1 ‘.'
.
.
ot
.
-
<
g
£
.
o k4 i
S
N
L ]
i
P

[
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Gray Elephant puzzle -. . s
mount *and cut in 11 pieces

. LT Frpm'"Big 'n',E@sy Paint With Water" copyright 1972 i o
) by"Westenn,Publishiqg'€ompany, Inc. e
x Reprinted by permission., . ' .
(S, k L3 ‘ - . )

’ - ‘_ ay }
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AUDITORY INHIBITION RECORDING FORM

Nﬂﬁe

+  Date

SEhool . ’

Directions: Say words in monitone at 1 sec. ingervals. Record:
+ .+ if child hits spot, 0 if he fai¥™ :fo hit spot
. An white space by each item. If child hits spot
. prematurely - before listening to all 4 words -
check '(v') impulsive column. Record any verbali-
zations. Total errors: errors- equal number of
’s in Perf. column and +'s in NP column.  °

o
)

A 1,-; rs
Impul-
Perff NP sive Verbalizations
rat came BALL | ask ?
1. hat - | rol1 pl%ﬁt':'s;w arad
5. hand l .*bat ’ radeb, move L
3. cream BALL make ‘drivév 3 '
4. shaker -walk creek BAPLV ‘
I 5. hall ' 'sew pause book _ )
 6. naii  BALL grease. ;tart L 7
¢ 7. BALL rain eat _bear o m
| | Total Errors . -
T , ) ‘ . Impul- :
. Step Two Perf. NP sive Verbalizations
1. angel dot - BROWN | dry B ‘ *
: 2. g; ' BLQE ant swiﬁm{g&;, ’ ﬁ&{ T,
’ - » =
3. chatrs | watch mail _army i)
4. seen frame t.v. eat ' Py | -
'3. CRE?N make. fife raise 5 . _
6."shovel | GOLD chips run
N 7 lisgen blanket Rave ‘_ GRAY - : I
-8. shoes Afjanswer bank - skip . : kK . _ '
9. call | isecrec | YELFDW gho;t | i \ . E
| L - | 7 Total Errors ; -

¢ E . “ ‘ | ~® ] 5 i. I E- I :\‘



Name

Date

‘School

<

¥

/

Directions:

fa

4

)]

L

tions.

Total errors:

-

Say words in monitone at 1 sec,
. + 1f chi1ld_ hits spot,
in white space by each item.

H

141

AUDITORY INHIBITION RECGRDING FORM - page:2

intervals. Record

0 if he fails'to hit spot

If child hfts spot
prematurely - before listening to -all 4 words -
check (V) impulsive column.

Record any verbaliza-

errors equal number of 0's in

. Perf. column and +'s in NP column.
. 4 Impul-

Step Three . Perf. NP sive Verbalizationb
apglé BALL run BLACK
friend bgagg; bfown super
catéh' .orange ins;de reco;d n
swallow RED‘ BALL under
SILVER, | pencil |divide | BALL’
edze lick print ball : .
smile "} balloon Agreep close
BALL tighten |WAITE | fly

Total Errors




3

Ngme

a

School

Directions:

AUDITORY INCONGRUITIES RECORDING FORM

Check (.”) im Correct or Not Correct column.

If incorrect response is given, record word
in response colunmn.

142

Date

~
, Stimulus . . Corr. NCorr. Response
" - EASY, v |
"Ex. DOG “eat read run
1. CcHAIR | sit dress
} Z. BELL" ring “laugh B
3. HAIR see curl
4. CLOTHES | wear | walk
INTERMEDIAfﬁ Total 4 4
5. CORQ ‘ eat run row { N
6. BOTTLE rain break {pour
” 7. MOUTH smile | find yawn ) )
8. ROBIN._' sing fly paint
INI;QDi¥FIéULT Total L 4 4
9. RING shine paste we;r v | :
10. BABIES ‘cravwl ‘knit cry i_
11. PAPER burn write ask | B
12. RULER | sing measure cduﬁf .7
: 15. WIND howl read Tblow o
| 14' OVEN s\agep | bake |broil - ]
_ 7??>. TRUCK - swerve |speed chew ]
16, BLISTER leap hurt »pop—m_ - .
17. RACE whistle|win bite
. : e s
Totalk 9 9

1

Sy




am' ) d , ' # . ' | ' 143
AUDITORY I§CONGRUITIES}kECORDING FORy'-‘page 2
Name N T
School
PR : . d
Directions: Check (V%) in Correct or Not Correct column.
If incorrect response is given, record vord
in response column. o ’ | °
DIFFICULT _ ’ ' : . Corr. NCorr. Response Date
18. CLOCK . " blow |measure| rotate |
19. ECHO 4 ,JJepeat bounce | hurt . . %
20. - POISON drink | dance | sick. : |
_ - » | u
. -21. CATTLE meow beef raise ¥
22. LIE blast | £1b béd
23. " BAT flx;‘ | swing |dishes
"24. puncs | “hit  |pinch |drink
" 25. RING telephone| finger |climb _
26.  SOCK wear  Init angel _ -
* Total 9 9
. .
157




Brown Dog II puzzle —‘jdﬁz‘

f_and cut in 11 picccs
. 3 .

Easy Paint W1th Water

Publlshlng Company, Inc.
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‘stencil Designs - children must place 2 colored stencils in the following
sequences, .8 ' Y
2A

Lo-2B s o
Blue || l 0 Black P Yell3w
l H e

~
. -~
———— S— ' 1

.

? )
o -. o
s o | Yc“ow VRN Gree

”

.
< ) o8
e —————————

2b

thTh: S 'kﬂﬂ+C: . ] ‘“i\

Q@ D
VARV AR\ : -
+3 colored stencils required for following sequences,

3A.G G
4 E‘;lacl:._\_]-
Red n

e e

Aruitoxt provided by Eic:




Name ' ’ o
Date ) '
School

g gial‘. .
- ~othex; WOrd that tells -
: g we do with«@our feet '

£ el
AR
LI : - @
- i "#' %
. .

vﬂ.Verb l P NP Ve.rb

K" "”".;'-1‘&;‘:‘:3 wor'k .%/ .

e walk

Directions: Hit on walk pnly.

NP |vVery ° P [NP [Verb

P
E
7 Y

wake % . Valk °'7/// ‘
-V Ny —
% . v:ake_'. V/jf x :
walk’ % ru.n. ////
‘IWerk :/// , Sk;p,%
y{l, ///// 4 x,{.ork '/////: |
jlj'mp //// ; week V% . ' ‘
walkgﬁi/j’ o %V =1
skip. /// ’ walk //Z . . )
week (/// “le | wake 7///. ]

. l‘
work w ' TFOTAL' : -I[
|

ERRORS

7 *k%
/ T 2 7
758’ NI
i {wake % _ '

. o l‘.TO'T'AL
,j*r_'*'-"‘ RORS

T P "a.' .")—Ul’l.}p | //v o . ’ L L-?, ";
o S B /777 SN CF S %
. run | ‘ R .
- ‘ wake / B oo
X - ' _] ump- ‘ /// L ):. . “ . v/'.." . ' o
l b ‘)‘ -, ‘ S -' '_ __:’r;’. ' . .l': . ) e
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. AUDITORY ASSOCIATION RECORDING SHEET - 3 ' :
vName a . o : Datc/ v
B r - o, ~H - Bl .
. ; J) . s =
_ Directions: Do not hit on ear.
. - Do hit on any other word that
Hit on ear only. ., names a part of our body. .
. ".'A YRR i ' ' N '
. ‘¢ | Pa| NP ' ' P |NP, . .. | P N
4V¥erd LA E jVerdb i l Verb
a"’. / ,. . . A B 7 1
head | 0! / 1
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- AUDITORY ASSOCIATION RECORDING SPEET - 3 K
Name _ . : Date - ‘
Date : ‘ ’ : - - ‘ ’ . . : o
School. T ) Directions: e Do not hit on tree.
' _ ( Do hit on any other word that names.
Directions: Hit on tree only. something that grows. -
P PTVerb B P NP Verb o . AT Verh
JEE E [E T Bi: e :
. . ot -3y ¢
'grass % j : ‘bush f%. " lgrass "
v — et —_
leaf 2% - leaf 4| V/A .2 |lleaf
. '@;;MHQMJ=‘ A /XQQMlﬁ i? '
tear V R true Z;’///b : jrear’ v

.4 // N . - IJ..'.
tire /// ' '

/
. tree / tire .
/ o /) |
7 4 R B : 2/ g | ] s —
true // . : ¢ “ | grass | - /5, ti&- [ . '

p o7 >
- y P el — _—
. tree 27/ o _,'tire ,/’/ tree
| . il : z //1 o
T leice V1T AN -
tire / . - _tear [/ tire
I Al
- 4 "y Lo JY IR .
tree . //7// Ctree //;/, ‘Rree
. 4 VA -
.lgrass /// . trug T BYass o
‘ Y - {4 R e ] 4 ‘./f ’ "L.....J —
bush /// , leaf ‘Z//, " bhush
-~ 1TOTAL T ' EP R B .
" |ERRORY tear |00 IOTAL ‘ s
- A "Z;W ~ " "LRRORS )
' ' St bush o, | B B
| | | N7 s
; - e : tree ”’/ ©
/E R T
= , ] , é7
S S | ‘f’///... . .
“ T
- ol /r////"’ '
R L
true ;/!3’/"" 'a i
——1-—-\— b L,v‘/d‘l’l et
tire //
tear /-ﬁf/}‘
. x
S —
grass ////4‘
. ¥ WL R
| tires 7/ |
; R
larass ’7// '
° . | o //+ —
. i s
- true . //.'
R - : {//_- -
tear i
} = °“/(//,’” I RS
. lea f. //"//
~ . S K - /i ’
- ihy‘: «Lush ///'// “1; A
o - . -
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Aruitex: provided by Eric
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Aruitex: provided by Eric
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