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This morning I will discuss the reconcentualization. I have

little new to ‘say ovér what was said in the preface to Curriculum

Theorizing The Reconcentualists. I will stay with that cripartite

:division.of the field. Today I will amplify fhe categories some-
-what with'rgferences to studies bublished after the vwriting of

fﬁe preface. Finallyl I will regort developments related to the
récondéptualization which are subsequent to the publication of the

book.

3

If we were to éount heads, we would find that.inost curricular-
ists are traditionalists. They are ‘treditionalists in the sense that
they continue_the tradition of the so-called ‘''conventional wisdon"
of %ﬁe field, a tradition that is characterized above all by
sepine to ﬁractitiéners. Profeséofé-of curricﬁlum have tended to
be former school people, and invfact, notices of vacancies on
-curriqulum faculties stii} rerfularly call for school}eaching
experience. Curricularists, to an extent not obvioug in certain of
the.other subfields of education (for.examgle, in educational
psychology and philégophy, even educational administratiou and the
"helping servipes'", especially recentiy) are former schoolpedple
whose cultural and intellectﬁal ties tend to be with the
practitioner. They are less intefes%ed in basic research, theory
development, parallel theoretical movementlin other fields than in
the reality of classroéms and school settings. Thé reason for

this is, in large part, historical. Crer’n sugcests that it was
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after superintendent Hlewlon's worizc in curriculum revision in the
early nineteen-twéntics in Denver that the need for a specialist
became clear.1 --Efforts to meet this need were made in a tine of
én emerging scientism when so-called scientific techniques from
business and industry were finding their way into educational
theory and practice. That this newly-born field first appeared
in départéents of administfation and secondary education also

suggests that it was born in the practical concerns of school

personnel, This focus on the practical continues to the present

day, and proviies, in:part, the rationale for much work of a

second group of curricularists. I term this groun the

"conceptual-enpiricists".

The function, then, of traditional curriculum writing has been

to guidé, or in sorie conscious way to serve, those working in
schools. What has tended to be thouzht of as curriculum'theory,
most notably Yr. Tyler's rationaie, is théoretical only in the
tenuous sense that it is abstract aud usuaily at variance &ith
what occurs in sdhools. Its intént is ciearly to guide, to be of

o

sone assistance to those in ianstitutional positions who are

“concerned with curricula, This is a broad concern, encompassing

most teachers. In addition to teaching it tends also to include

- considerations of evaluation, sometimes supervision, as well as

curriculum development and implementation. The boundaries of
the field are fuzzy indeed.
Thematically it is not possible to generalize. From Tyler

to Saylor and Alexander to the. contemporary eiﬁ%ession of this-

-



genre.in Daniel and Laurel Tanﬁer's book (which attemﬁté an over-
-view of considerations imagined pertinent to a curriculumiworker,
‘and hence closer in conception to Taba and Saylor-Alexander than
to Tyler), to the humaniétic novement, inclrding the work of
such individuals as Fantini, Weinsteih, and Graubard, is a broad
territory indeed. “Clearly they have no ideology in common. What
they do share is an interest inuworking with iehoolpeeple, with
revising the curriculum of schools. The writing tends to be
‘journalisti% necessarily so, in order to be read{ly accessible to
va,constifuency seeking quicl: 5nswers to practical problems. The
ﬁublications of.the Association for Supervision aﬁd Curriculum
Development, on the whole, exemplify this writing. A.8.C.D. is,
basically, the traditionalists' nprofessional orgahizafion. That
its membership is, in large part, made up of sehoolpeople indicates
again the close alliance betweeh.traditionalists and schooi
personnel, h
.The present-day situation in the field is eharacterized well
by Professor Schubert's title for this symposium. There is no
leﬁge; g‘curriculum field, with shared Qiews of i%s purﬁoee.- The
very‘fact one sees '"'traditionalists" confirms thie fealization,
Fifteen years aro, the curriculum field and traditionalists' .
. '&riting wefe eqqivalenté. Not so now. The tracditionalists tend
to be on the defensive wiﬁh_the conceptualrempiricists ascendent
fand.reconcepfualists as yet an unknown factor. The. recent

.emergence of the American Educational Fesearch Association as a

more valued medium of professional expression for professors of

e




curriculum than the Association for Supervision and Curriculum
Development parallels this shift in nower in thekfield. - why this
demise of the curriculum field as it was known, why.its corecless
~qua1;ty now? One factor seems clear. The_leadership 6f\the
_so-called reform movement of the nineteen sixties was outgile the
'curriculum field. This,bybass\was & serious blow to the,pgzi\\
fessional status of the fieid. if those whose work was curriculup
development and implementation were called on. primarilyv aé con- | \\\
.sultants and then only rarely, then cleariy their ciaim to \\\
specialized Inowledge and.expertise wasquestionable.'
This can be:overétated, buﬁ it needs to be said and examined
carefully. 1In 1377, my sense is tﬁat nurterically most on; university
|

and college faculties who regard themselves as curricularists are

‘traditionalists. Publication in Educational Leadership and parti-

:¢1pation in A;S.C.D. conferences still count positivély in thé
professional lives of many such individuals. But this tends not
to be so for curricularists on eduéation facultics at. universities
which are often viewed as outstanding centers for graduate studies

in education. At such institutions publication in Educational

Leadership is quite insignificant. In contrast, publication in
A:E.R.A. journals'clearly "breathes life" into the professional
_aspiratioﬁs of contemporary curricularists. This distinction is
not a simple matter of elitism.' Bather, it is an indication of

‘a historical-intellectual shift in the field which parallels in
somé respects the rige of psychology and+the social sciences
Jgenerally in-«the univérsity. it indicates, as well, thé?inflﬁence

Of'coileagues in the so-called cognate fields, who view educationists'
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work accordinp to criteria of rescarchk in thelr own ficlds.
Especially now that some of the practical justification of
" curricularists (such as ready funds for nearlyv . any kind of ippovntive
‘curriculum proposal) have disappeared, their lepitimacy is increasily
based on the intellectual sophistication of their work. This
significant shift is evident in educational philosonhy, a field wvhich
more ana riore thinks of itseif as a sub-field of philosonhy, and
‘lesé and lqss as a distinct field. One is pre-eminently a
philosopher, secondarily, a philosopher-of education. One is

first a psychologist, with a resecrch.interest in teaching and

curriculun.
This view -- thaé education is pnot a discipline in itselt but
an area to be studied by the discinlines -- is evident in the work

of the conceptual-empiricists. George Posner's article (with'

Kenneth Strike) "A Categorization Scheme for Principles of Se-

quencing Content"“ illustrates this loyalty to the parent disci-
pline, in this case to behavioral science. A prefatory para-
graph indicates that his view is a behavioral scientist's:; one,
\\feliant on hypothesis testing and data collection and interpretation.
‘We have very little information, based ca hard data,
regarding the consequences of alternative content
sequences and will need a good deal more research
effort tefore we are able to satisfactorily suggert
how content should be sequenced. CQCur intention here 3
‘is .to consider the question;, Yhat are the alternatives?
The article is a conceptual wofk, arrangine into what the authors

‘view as logically defensible content sequencing alternatives. Iu

this way their work may be characterized as '"conceptual-empirical"
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In a recent 0ssa§, Decker Jalker, another visiltle conceptual-
empiricist, moves away from strict hehnvioral science as exemlified
in Posner's work., This esspy, or casc study as he terms it, is
more anthropolopical in its methodolorical character, a developing

type of curriculum rescarch which Valker's co-editor Villiam A.

4 (Anthropology, let us note, is still social

Reid endorses,
- science if not behavioral science; decidedly it 1is pnot once ol the
humanities.)

Taking his cue from Schwab, "alker argues that rrescriptive
curriculum theories, vartly because they do not reflect tho actual
process of curriculum change, are not useful. PRather than tocus on
why curriculum developers diu not follow, sav, the Tyler rationale,
Walker concentrates on how the debeloners in fact did work. Lo
finds in his study little use for '"objectives" and striking use
for terms like '"platform" and '""deliberation'. Ie concludes that
curricularists nrobably ought to abandon the attempt to make
actdai'curriculum worlk mifror prescriptive theories, accept
.”deliberainn”Vas a core aspect of the development process, and
apply our intellectunl resources as a field toward improvirg the
quality of déliberatiou and making 1t more effectlve.5

- This work I find significant to the field in two ways. First
it deals another hard blow to' the Tyler rationazle and its influence
on the traditionalists. Second, Valker is moving away from be-
havioral sciencé an& tb@ard worl characteristic of the humanities.
ch work remains soqlal 801ence, but 1t is worlk closer td’the

1 :
worh.of reconceptuallsts th

“'1t is to that of Posner ‘and -his mnentor

~aur1tz Joﬁnaon and to other mainstream conceptual-emplrists.

" Walker retains the t adltlonallsts' focus on the practlcap concerns

8
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of schoolpeople and school curriculum, and no doult he has and
will spend a portion of his professional tin¢ on actual curriculum
projects, Nonetheless, his methods seem more nearly those of

the ethnomethodolofrist whose approaches do not easily fit the
picture of conventional theories of the niddle range as projected
‘by individuals such as Robert flerton who has influcnced so many
socioiogical‘siudies.

Also ig,the Walker-Reid book is work by another visible
conceptunl—empiricist,vIan Viestbury. Vith his co-author Lynn
McKinney, Professor Vesthury studies the Gary, Indiana’ school system
during the ncriod 1?40—1070, Lilre Walker's study of the art project,
Westbufy and McXinney's studv is close to work in thé humanities,
closer than it seems to strict behavioral science. But it is
historical work done in the service of generalizhtiOn, worl that
" has interest in the“particular (the Gary dist;ict) as it con-
tributes to underst@ndinn of the general. The "pen;ral” in this
instqnge is the phenomena of stakility and change, which the
authors ". . . unow Delieve are the two primary functions of the
administrative structures which surround the schools . . .VG-
Finally what the study demonstrates is ", . . that a concern for
goals without a concomitant concern -for Orgamizational matters
éddresses only a small nart of the problem of conceiving hew

7

'designs for schools." This use of the specific to illustrate a

general "law' is, of course, representative of a basic assumption
: ‘ n

of mainstream social science.

AL

This concern for generalization is not abandoned in the work

of reconceptualists. At the fourth conference at the Univemsity of

Iy
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Wisconsin-iiilwaukee, Professor Apple reported the results of a study
he and a colleague conducted in a kindorgarten, substantiatine the
claims he has made before regardins the sociul-political functions
of classroom bechavior., lis case study is distinpuished from the
work of a typical conceptual-empiricist in two signi}icnnt aspects:
one, his acknowledged 'value~laden" perspective, which is, two, a
perspective that has an‘emancipatory intent., That is, in contrast
to the canon of traditional social science which sees data collection,
hypothesis substantiation. and disconfi}mation in the disinterested
servicgof buiidinj a boay of knowledrre, o reconcentualist tends to sze
researd% as an inherently political as well as intellectual act. As
such, it finally works to suppress, or to libecrate, not only those
who conduct the research, and those who are studied, but those out-
side of the academic subculture, llainstream social and behavioral
science research, wvhile on the surface seemingly apoliﬁical and
strictly intellectual in nature and consequence, if examined more
carefully can be seen as ‘contributing to the maintenance of éon—
tempbrary soqial—political order:, or contribﬁting to its dissolution.
Apple and ilarxists and neo-ilarxists go further anc accept a teleo-
logical yiew of historical movement, allying themselves withvthe
underclasses whose findlemergence from oppression is seen to be
 inevita6le. A number of reconceptualists, while.not ﬁarxists,
nonetheless accept some variation of this teleological histqrical
view., At the least, nearly all accept that a political dimeﬁsion

el

of one's intellectual activity is inescapable.
Y '
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This political emphasis distinuujéhws tue vorg of Apple, Mann,
Burton, lolnar, some of the work of “Macdonald apd iftuctimer, from
the work of traditionalists and conceptual-enpiricists. It is

true that wnlker and Rcid(in their Case Studies in Curriculum

Change aclinowledge that curriculum development is political, but
the point is never developed, and never connected with a view of
history and contemporary social order. Turther, the focus of
Walker's case study and of the other case studies in the book is
1im£¥ed to literal curriculum change, without historicizing the
change, indicating its felatioh to contemporary historical
movenent ‘generally. In the 1875 A.S.C.D. vearbook for example,
edited Ly ilacdonald and Zaret, with essays aliso by iluebner, Burton,
Mann, and Apple, this situating of curriculum issues in the broad
intellectual-historical currenté of twentieth-century life is
constant. I[iacdonald speaks, for‘instance, of technoionical
rationality, an intellectual mode narallel to the ascendency of

Srad- .
technology in human culture historically. )

That book particularly' speaks to schoolpeople.; It is not
that reconceptualists do not speak to the curriculum field's
constitueﬁcy. The intent differs. Theirgintent is not to
guide curriculum development. It offers no prescriptions.or
- rationales. The book functions és "consciousness raising“.
Because the difficulties reconceptualists identify are related to
;diffiéulties in the culture atzlarge, they are not ”praglems” to
- be ”solve&"; " That conception of a-'"mreat society solution" is

one created by technological rationality; which is itself the

"problem". What is necessary is, ian part, fundamental structural

14



chan.ﬁa in the socio-cconomic order.  That ceopivation cannot he
realized by "plugrine into" -the extant ordsr, That is why an
elective or twu'on Marx in hirh-school social siudles classes, or
the teachiny of nutobiopraphy ia Inerlish c¢lasses bring indifference
and often ‘alarn to most rcconceptunlists., That "plupping in',
"co-op¥inﬁ” it was terned in the rninctecn-sixties, tacitly accepts
thé\social order as it is, VWhat ir necessary is a réconceptual_

ization of what curriculuam is, how it functions, and how it migrht

’ .

oo , ' s . R}
function, anu it ig this cormitment to a comnrehensive critique and
P

E ad

theory developnent thaf distinruishes the reconceptﬁalist phenomenon.
" The reconceptualization, it must be said, is funcanentally

an intellectual phenomenon, not an internersonal-affiliative one.

Reconceptualists bave no organized group. Individuals at wofk,

while sharing certoin themes and motives, do not tend to share

any common interpersonal affiliation.

In this one respect their
wbrk parallels that of the so—éalled fomantic critics of the 12(€0's.
But here any sucii comparison stops.

To understand more fully the Q}forfs of the individuals involved
in inquiry of this liind requires an understanding of metatheory and
philosophy of sciencé; Uithout such a grgunding, it is difriicult,

« 1f not impbssiblé, for curricularists to sce clearly tineir own

worl: in the context of the growth of Lknowledge in general.

-

oy .. : )
“iiax van iaunen's paper at the 17735 J'ilvaukee conference was a

sirnificant effort to analyze various structures of tlieoretic

O

ERIC

Aruitoxt provided by Eic:



11

knowledge as they relate to doriinant modes of incuiry in the field

of curriculum. His work builds on hasic analvses undertaken by

philosophers of science such as Radnitzliy and Feyeraktend. MNMuch more
work needs to be done‘along this line,.
* As an interpreter of metatheories, lDernstein recently analyzed,

in detail, individuals at work in four zreas -- the empirical,

. pkilosophical analysis, phenomenology and cfitical theory of

society. e ends his study with this conviction:
s’

. In the final analysis we are not confronted with
exclusive choices: either empirical theory or
interpretative theory or critical theory. =rather
there is an internal dialectic in the restructuring
of social and political theory: when we work

s’ through.any one of thege roments, we discover the ‘
others are implicated.®

I take this to mean, in part, that we neced to learn to listen

to one another and to hear. 7o the extent tbat we can, we affirnm

a synergetic field of curriculum, not one characterized by stasis

and separatism. Some of the issues raised by the British sociologist
= ! < A
David Silverman are germane here. As a prologue to more adequate

social science theorizing, Silverman proposes that we learn how to

read Castaneda's account of his apprenticesizip to Don Juan in order

:that we-mipght come tofknow the kinds of questions that need to be

O
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asked. le is convinqed_that mainstream conceptual-empiricists,

regardless of field, co not now know what questions to ask and are,

'indeed, intolerant'df reconceptualizations that differ from their

N . . ‘ J
own. "Also useful in learning to view a panorama larrer thkan that seen |

-

through the lens of the conceptual-empiricist are the books of two

other British sociologists, Colin Fletcher and Julienne Ford.



B ]

.

Berustein points to ancther rroulen we ghould e zvare of as we,
try to see the work cf ti:e recoace~taalists in persnective. It has
to do with wuot might be called the fallacy of the view tuat we need

to move througi the 'dark ages" to achieve maturity is an intellectual

discipline. This smacls of an o0ld nineteentii century positivistic

“belief, Yet, it prevails in the widespread assumption tuat if we work

O
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3 t
aarc. at, for cxample, the conceptual-empirical mode and achieve

senuige rigor by using increasiarsly hiﬁh1§ refined methods, the
field will arrive at "maturity". It will, then, in vuha's teri,
have maCe a paradicn siift., Time aand again, Lerstein exnlodes -~
this iiyth, T[ut, it liufers in the.field of curriculun studies,
aad there is often talk -- especially at A.#.7.2A. conferences --
avout our heing at a stare vhere the natural sciences were some
fifty years ago and taat somehow ve aust ove tbrouﬁh that stage

on to the next.

A note on my wvori:, I see its emauncinatory intent as central.

-There is uawarranted criticisn that tue autoi:iosraphical work

iiadeleine L. Grumet.@nd I have develoned is re;ucible to ar
upper—middle:ciass absortion with self. It is not mere journal
keeping.-- It is conscious vork to exaniné the ways in wgichﬁthe .
individual accents the contempérary situatian and remsins easlaved
to it, dbpression coes not exist ih tae abstract; if exists in

the lives of individuals. Y%hile work with one's peefs, with

groups. generally car ve cssential ia extricating oueself from



E

complicity with contemporary social-joliticcl oriression, eraaucipatory

moverient finally occurs indivicually. IS it coes aot, if it is only

‘acquisition of others' attitudes, lence a concentual rearrancenent,

then no fundamental stfuétural cranme 1'as ocdurrea,only ckanre in
content. The very structure of indivicual mind and zsvche rmst be
ffangformed if there 1s to be authentic historical movement,
the status of the psychoanalytic process in labermas' sclheme. There
must Se this inaiviQual transformatibn if trers is to he social

regencration. - ..

llotes on the reconceptualizstion. There ave been three
conferences vhich addressed -exszlicitly reconcastualization:

Pochnester, 1273; Xavier University of Ciancirnati, 1774%; University

of Virginia, 10735, At the 1¢73 conference at the University

,of ‘Vlisconsin~iiilwaukee, the term 'reconcentualization" was

O

'dropped; altizoutss the conference cinirman clearly saw tae meetings

in Fhe context.of fhe précediug ones. Turtier, anv disnute oVer

the term, itself, is_nct of-fﬁndamental iwrsortaonce. The point

is that-many of the papers reéd at the "'ilwaukee neetinz functioned
to recornceptalize curriculum. Clearly, as one eramires the substanée
of the four conferences there are d%sginqtivé ideas anc modes

of inquiry that are common.

/The fifth conference will be held at the Pochester Iustitute

‘of Technology durin~ the spring of next academic year, chaired ty

‘Professor Ronald I. Padgham,AChairnankof the Department of

Foundations, Collegce of Fine and Aprplied Arts. Parer prorosals

©
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I understand are weleome. Selecteﬂ pa-r)'e'-m from this.meeting‘wili
be pr1nted that fall by a journal now beiny orranized. As well,
a press is being established, wihb its’ first book due that
academic iear }973— €.. I see these efforts not to bring into
,being a ne&'school of" thought in any interpersonal sense, but
‘rather, ‘to foster the "internal dialectic'" that Bernstein speaks -
of. Fron such a base, eurriculam theory will unquestionably.

deserve a respected place in the intellectual disciplines,
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