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This morning I will discuss the reconce:ftualization. I have

little new toisay over what was said in the preface to Curriculum

Theorizing%14he Reconceptualists. I will stay with that tripartite

division of the lield. Today I will amplify the categories some-

-what with references to studies published after the writing of

the preface. Finally, I will report developments related to the

reconceptualization which are subsequent to the publication of ihe

book.

*

If we were to count heads, we would find that.-most Curricular-

ists are traditionalists. They are .traditionalists in the sense that

they continue the tradition of the so-called "conventional wisdom"

of the field, a tradition that is characterized above all by

service to practitioners. Professors of curriculum have tended'to

be lormer school people, and in fact, notices of vacancies on

curriculum faculties still regularly call for schoolteaching

experience. Curricularists,:to an extent not obviouS in certain of

the other sUbfields of education (for.exaple, in educational

psychology and philOsophy, even educational administration and the

"helping services"-, especially recently) are former schoolpeople

whose cultural and intellectual ties tend to be with the

practitioner. They are less interested in basic research, theory

development, parallel theoretical movement in other fields than in

the reality of classroors and school settings. The reason for

this is, in large part, historical. Crem"1 sup:gests that it was



after superintendent Newlon's work in curriculum -revision in the

early nineteen-twenties in Denver that the need for a specialist

became clear. 1 --Efforts to meet this need were made in a tine of

.an emerging scientism when so-called scientific techniques from

business and industry were finding their way inte educational

theory and practice. That this newly-born field first appeared

in departments of administration and secondary education al .0

suggests that it was born in the practical concerns of school

personnel. This focus on the nractical continueS to the present

day, and provides, inpart, the rationale for much work of a

second group of curricularists. I term this group the

conceptual-empiricists".

The function, then, of traditional curriculum writinu has been

to guide, or in some conscious way to serve, those working in

schools. What has tended to be thought of as cUrricuIum theory,

most notably 7/.. Tyler's rationale, is theoretical only in the

. tenuous sense that it is abstract and usually at variance with

what occurs in schools. Its intent is clearly to guide, tO be of

some assistance to those in institutional positions who are

'concerned with curricula. This is a broad concern, encompassing

most teachers. In addition to teathing it tends also to 'include

'considerations of evaluation, sometimes supervision, as well-as

curriculum development and implementation. The boundaries of

the field are fuzzy indeed.

Thematically it is not possible to generalize. From Tyler

to Saylor and Alexander to the,contemporary e'ePression of this-
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genre.in Daniel and Laurel Tanner's book (which attempts an over-

'view of cOnsiderations,imagined pertinent to a curriculum worker,

.and hence closer in conception to Taba and Saylor-Alexander than

to Tyler), to the humanistic movement, inclding the work of

such individuals as Fantini, Weinstein, and Graubard, is a broad

territory indeed. Clearly they have no ideology in common. What

they do share is an interest in working with schoolpeople, with

revisinFi. the curriculum of schools. The writing tends to be

Aournalisticj necessarily so, in order to be readily accessible to

a. constituency seeking quick answers to practical problems. The

publications of. the Association for Supervision and Curriculum

Development, on the whole, exemplify this writing. A.S.C.D. is,

basically, the traditionalists' professional organization. That

its membership is, in large part, made up of schoolpeople indicates

again the close alliance between traditionalists and school

personnel.

.The present-day situation in the field is characterized well

by Professor schub*ert's title for this symposium. There is.no

longer a curriculum field, with shared views of its purpose. The

very fact one sees "traditionalists" confirms ihis realization.

Fifteen years ap.o; the curriculdt field and traditionalists'

Writing were equivalents. Not so now. The traditionalists tend

to be on the defensive with the conceptualempiricists ascendent

'and reconceptualists as yet an unknown factor. The.recent

.emergence of the American Educational Research-Association as a

more valued medium of professional expression for professors of



curriculum than the Association for SuperviEien and Curriculum

Development parallels this shift in power in the field. nly this

demiSe of the curriculum field as it was known, why its coreless

-quality now? One factor seems clear. The leadership of\the
\\

sgocalled reform movement of the nineteen sixties was outsile the

curriculum field. This byPass,was a serious blow to the,pro-

fessional status of the field. If those, whose work was curricul

development and implementation were ealled.omprimarily as con-

sultants and then only rarely, then clearlY their claim to

specialized knowledge and.expertise wasquestionable.

This can be overstated, but it needs to be said and examined

carefully. In 1377, My sense is that numerically most oni university

4

and college faculties who regard themselves as curricularists are

traditionalists. Publication in Educational Leadership and parti-

cipation in A.S.C.D. conferences still count positively in the

professional lives of many such individuals. But this tends not

to be so for curricularists on education faculties at. universities

which are often viewed as outstanding centers for graduate studies

ineducation. At such institutions publication in Educational

Leadership is quite insignificant. In contrast, publication in

A.E.R.A. journals clearly "breathes life" into the professional

,aspirations of contemporary curricularists. This Aistinction is

mot a simple matter of elitism. Rather, it is an indication of

\a historical-intellectual shift in the field which parallels in

some respects the rise of psychology andi-the social Sciences

'generally in-cthe university. It indicates, as well, the.influence

of colleagues in the so-called cognate fields, who view educationists'
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work accordinr to criteria of researct in their own fields.

Especially now that some of the practical justification of

'curricularists (such as ready funds for nearly.any kind of innovative

curriculum proposal) have disappeared, their legitimacy is increasily

based on the intellectual sophistication of their work. This

significant shift is evident in educational philosophy, a field which

more and more thinks of itself as a sub-field of philosophy, and

.less and less as a distinct field. One is pre-eminently a

philosopher, secondarily, a philosopher of education. One is

tirst a psychologist, with a research,interest in teaching and

curriculum.

This view -- tha4 education is not a discipline in itself but

an area to be studied by the disciplines -- is evident in the work

of the conceptual-empiricists. George Posner's Article (with,

Kenneth Strike) "A Categorization Scheme for Principles of Se-

quencing Content"
2
illustrates this loyalty to the parent disci-

pline, in this case to behavioral science. A prefatory para-

graph indicates that his view is a behavibral scientist's;one,

reliant on hypothesis testing and data collection and interpretation.

We have_very little information, based en hard data,
regardit* the consequences of alternative content
sequences and will need a good deal more research .

effort.before we are able to satisfactorily suggert
how content should be sequenced. Our intention here
is.to consider the question; What are the alternatives?

The article is a conceotual work, arranginE into what the authors

.view as logically defensible content seauencing alternatives.

this way their work may be characterized as "conceptual-empirical".

7



In a recent essay, Decker ..11%er, another visi'Ae conceptual--

empiricist, moves away from strict he'lr.vioral science as exemPlifie(.1

in Posner's work. This essay, or case study as he terms it, is

more anthropological in its methodoloffical character, a developing

type of curriculum research which Valker's co-editor rilliam A.

Reid endorses.4 (Anthropology, let us note, is still social

-science if not behaVioral science; decidedly it is not one 01 the

humanities.)

Taking his cue from Schwab, '!'alker argues that rrescriptive

curriculum theories, partly because they do not reflect the actual

process of curriculum change, are not useful. Rather thau focus on

why curriculum developers did not follow, sav, the Tyler rationale,

Walker concentrates on how the developers in fact did work.

finds in.his study little use for "objectives" and striking use

for terms like "platform" and "deliberation". Ne concludes that

curricularists probably ought tO abandon the attempt to make

actual-curriculum work mirror prescrivtive theories, accept

"deliberation",as a core aspect of the development process, and

apply our intellectual resources as a field toward improving the

quality of deliberation and making it more effective.5

- This work.l. find significant to the .field in two ways. First

it deals another hard blow to the Tyler rationale add its influence

on the traditionaliSts. Secend, Walker is moving away from be-

havioral science and toward work characteristic of the humanities.

His.work remains soCial science, but it is work closer to the
!.

.

work.of reconceptualistS --4*11 it is to that ofPosner.and,his mentor

"Tauritz Johnson and to ofner:.Mainstream conceptual-empirilsts.

Walker retains the t aditionalibts' focus on the practical concerns

8



of schoolpeople and school currfculum, and no douht he has and

will spend a portion of his rrofessional tt7A: on actual currhuilum

projects. Nonetheless, his methods seem more nearly those of

the ethnomethodolorist whose approaches do not easily fit the

Ticture of conventional theories of the middle range as projected

by individuals such as Robert flerton who has influenced so many

sociological'siudies.

Also ilthe Walker-Reid book is work by another visible

conceptual-empiricist, Ian Westbury. With his co-author Lynn

.McKinney, Professor Westbury studies the Gary, Indiana'school system

during the period r740-V)70. Like '7alker's study of the art project,

Westbury and Iclanney's study is close to work in the humanities,

closer than it seems to strict behavioral science. But it is

historical work done in the service of generalizatiOn, work -Cia'c.

-has interest in the particular (the Gary district) as it con-

tributes to understanding of the general. The "reneral" in this

instance is the phenomena of stability and change, whith the

authoi's ". . . now believe are the two primary functions of the

administrative structures which surround the schools . .

Finally what the study demonstrates is ". . . that a concern for

goals without a concomitant concernfor organizational matters

addresses only a small part of the, problem of conceiving new

designs for schools.."7 This Use of the specific to illustrate a

general "law" is, of course, representative of a basic assumption

of mainstream social science.

This concern for generalization is not abandoned in the work

of reconceptualists. At the'fourth conference at the Univessity of

)



Visconsin-Ailwaukee, Professor Apple reportod 'the results of a study

he and a colleague conducted in a kinderarten, substantiating the

claims he has made before regardin:i: the social-political functions

of classroom behavior. His case study is distinGuished from the

work of a typical conceptual-empiricist in two significant aspects:

one, his acknowledged "value-laden" perspective, whith is, two, a

perspective that has an emancipatory intent. That is, in contrast

to the canon of traditional social science which sees data collection,
0

hypothesis substantiation.and disconfirmation in the disinterested

service of bui1din7 a body of know1ed7e, a reconce!:Analist tends toFE,e

research as an inherently political as well as intellectual act. As

such, it finally works to suppress, or to liberate, not only those

who conduct the research, and those who are studied, but those out-

side of the academic subculture. Mainstream social and behavioral

science research, while on the surface seemingly apolitical and,

strictly intellectual in nature and consequence, if examined more

carefully can be seen as 'contributing to the maintenance of con-

temporary social-political order-, or contributing to its dissolution.

Apple and Marxists and neo-Marxists go further and accerA a teleo-

logical ;ziew of historical movement, allying themselves with:the

underclasseswhose findernergence from oppression is seen to be

inevitable. A number of reconceptualists, while not Ilarxists,

nonetheless accept some variation of this teleological historical

view. At the least, nearly all accept that a political dimension

of one s intellectual activity is inescap-able.



This political emphasis distingu I t v:ork of Apple, loann,

BurtOn, nolnar, ,some of the work of-Macdonald and nuebner, from

the work of traditionalists and conceptual-enpiricists. It is

true that Walker and Reid in their Case Studies in Curriculum

Change acknowledge that curriculum development is political, but

the point is never developed, and never connected with a view of

history and contemporary social order. Further, the Mc...us of

Walker's case study and of the other case studies, in the book

limited to literal curriculum change, without historicizing the

change, indicating its relation to contemporary historical

movement.generally. In the h")75 A.S.C.D. yearbook for example,

edited Ly Macdonald and Zaret, with essays also by Huebner, Burton,

Mann, and Apple, this situating of curriculum issues in the broad

intellectual-historical currents of twentieth-century life is

constant. 1-lacdonald speaks, for instance, of technolorical

rationality, an intellecival mode parallel to the ascendency of

technology in human culture historically.

That book particularly.speaks to schoolpeople. It is not

that reconceptualists do not speak to the curriculum field's

constituency. The intent differs. Theirdintent iS not to

guide curriculum development. It offers no prescriptions.or

rationales. The book functions as "consciousness raising".

Because the difficulties reconceptualists identify are related to

cfLifficulties in the Culture at larre, they are not "problems" to

be "solved": 'That conception Of a-"great society solution" is

one created by technological rationality: which is itself the

"problem". What is necessary is, in part, fundamental structural



chanre in the socio-economic order. ''hat :!piration cannot he

realized by "plmginft into" Alio extant ordr. That is why an

elective or two on D'arx in hirh-school social s:kudies classes, or

the tcachini of autobiorraphy in Lnrlish classes bring indifference

and ften .alarn to most reconcoptualists. That "plurrinq in",

"co-optinu" it v!as termed in the nineteen-sixties, tacitly accepts

the' social order LI::: it is. What ir necessary is a reconceptual_

. ization of that curriculuai is, how it functions, and how it mirhtk
function, and it is this cormitment to R comprehensive critique and

theory development that distinFu.ishes the reconceptualist phenomenon.

'The reconceptualization, it must be said, is funCanentally

an intellectual phenomenon, not an interpersonal-affiliative one.

Reconceptualists have no organized group. Individuals at wor!:,

while sharing certain themes and motives, do not tend to share

any common interpersonal affiliation. In this one respect their

worl; parallels that of the so-called romantic critics of the 1CCO's.

Lut here any such comparison stopS.

To understand more fully the efforts of the individuals inVolved

in inquiry of this 1;ind requires an understanding of metatheory and

philosophy ofscience; Without such a grounding, it is difficult,

if not impbssible, for curricularists to see clearly their own

,work in the context of the growth of knowledge in general.

nen's paper at the r:75 ;:ilwaukee conference was a

significant effort to analyze various structures of theoretic



knowledge as they relate to dominant modes of inquiry in the field

of ,curriculum. His Work builds oh basic 9.na17ses undertaken by
_-

philosophers of science such as Padnitzhy and Feyeralend. Much mote

work needs to be done'along this line.

As an interpreter of metatheories, Bernstein recently analyzed,

iw detail, individuals at work in four areas -- the empirical,

.philoSophical analysis, phenomenology and critical theory of

-

- society. lie ends his study with this conviction:

,In the final analysis we axe not confronted with
exclusive choices: either empirical theory or
interpretative theory or critical theory. Father
there is an internal dialectic in the restructuring
of social and political theory: when we work
throUgh.any one of thepe moments, we discover the
others are .implicated.

I take this to mean, in part, that we need to learn to listen

to one another and to hear. To the extent that we can, we affirm

a synergetic field of curriculum, not one characterized by stasis

and separatism. Some of the issues raised by the L;ritish.sociologist

David Silverman are germane here. As a prologue to more adequate

social- science theorizing, Silverman proposes that we.learn how to

read Castaneda's ccount of his apprenticeship to Don Juan in order

that we-might-come to know the kinds of questions that need to be

asked. Le is convincie that mainstream conceptual-empiricists,

regardless of field, do not now know what questions to ask and are,

'indeed, intolerant of reconceptualizations that differ from their

own. 'Also useful in learning to yl!ew a panorama larrrer than that seen

through the lens Of the conceptual-empiricist are the books of two

other British sociologists, Colin Pletcher 'and Julienhe Ford.'



l.
i3ernstein. points to another -ro1er vc sould be avare of as we_

try to see the work of te /:,..c-nar..e.:.tualists in Terspective. It has

to do with wilat might be called the fallacy of the view that we need

to move. through the "darL ages" to achieve maturity ift an intellectual:

discipline.' This smachs of an olci. nineteenth century positivistic

'belief. Yet, it prevails in the widespread assumpts,on tilat if Te Torh

hard at, for example, the conceptual7empirical mode and achieve

nuine rigor by using incr.easinr:ly hirhly refined methods, the

field will arrive'at 'maturity". It will, then, in i.:uhn's ter17:,

have r:Iade a paradi:1 shift. r:l'ime and aain, 'Lerstein explodes

this iAyth. Lut, it liure in the field of curriculum studies,

and there is often talk -- especially at 1.1%7?.P.. conferences --

about our being at a stae where t3le natural sciences were some

fifty years -ago and that somehow we laust neve throurt that stage

on to .the next.

A note on 7qy Tor;L. I see its emanciatory intent as central.

,There is unwarranted criticii that tie autolAJD:Traphical Torh

iadeleine T. Grumet.and I have deve1o7)eC is reducible to an

upper-middle-class atsortion with self. It 'is not mere journal

keeping.--Jt is conscious work fo exa7line the ways ir Thich,the

individual accepts the contenTorary situation and rernains enslaved

to it, Oppression does not exist ih the abstract; it exists in

the lives of individuals. hile work with one's peers, Tith

groupsgenerally can be essential, in extricating oneself from

-,
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Complicity with contemporary socia17:oliticr.1 OF7ression, eEamcipatory

movement finally occurs individually. If it dbes not, if it is only

.cquisition of Others' attitudes, hencc a conceptual rearrangerent,

then no fundamental struCtural chan7e 1.as ocdurree:,only chancre in

content. The very structure of indiviCual mind and psyche must be

transformed if there is to be authentic "listorical movement. TThus
S.

the status of the Psychoanalytic process in Tabermas' scheme. .There

must be this indiviunal transformation if there is to be social

regeneration.

0
X:

notes on the reconceptualization. There have been three

conferences which ad,lresse,:i.explicitly reconceptualization:

Rochester, 1273; Xavier University of Cincinnati, 1'T'74; University

of Virginia, lr.:73. At the Y..73 conference at the University

of-Wiscui.sin-ilwaukee, the term, "reconceptualization" vas

dropped, although the conference chain7lan clearly sav the meeting

in the context of the preceding ones. Furthier, any dispute over

-the term, itself, is,nct of fundamental ill:portance. The point

is that many of the paoers read at the ?'ilwaukee neetinp: functioned

to reconceptalize curriculum. Clearly, as one eyamines the substance

of the four conferences there are distinctive iCeas and moCes

of inquiry that are common.

The fifth conference will be held at the RocheSter Institute

Of Technology durin._ the spring of next academicyear, chaired ty

Professor Ponald 1]. Padgham, Chairman of the Department of

Foundations, College of Fine and Applied Arts. Paper proposals.



I understand are welcome. Selected papers from this meeting will

be printed.that fall by a journal now being or:7anized. As well,

a press- is being established, Wibh its first book due that

academic year 1973-70. I see these efforts not to bring into

.being a new school ofthought in any interpersonal sense, bui

'rather, 'to foster the "internal dialectic" that Bernstein speaks

of. 'rom sudh a base, curriculum theory will unquestionably,

deserve a respected place in the intellectual disciplines.
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