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Introduction and Backg;uugg ; "

With the ever increasing numbk( of educational institutions

. turning to competency-based education GCBE) p%ograms, there js a
to?respondinq growth in the design and use of new instructional
materials appropriate for use in these programs. Mos- often

these instructional strategies include the use of modules.' The .
approach io imgYementing CBE programs descr{bea in thzé paper is ;")
$ ; a combined use of self-instqugtiopal modules, individualized
‘;;;EEEmgnt processes, and grOup.insfnuctiona1 téchniﬁues: Thig .
eclectic approach/as been des%gned and used for a compreﬁensizg ) ' . ;
consumer education program whjgh has been incorporated into
business education progréﬁs in a_véziety of high schoo? settings. : v
This fnstructfonal developnent is a'part.Gf Project PACT
= (E;pil Achievement and Consumer Teaching). Thid project has been P
ﬁunde& by the Michiéan Department of Education, Vocational-T&chntcal
Education Serv}ces and ig being conducted at Wayne State University
in cdopera?ioq with three school districts ?n/southeastern Michigan.
; S Project PACT has two major phases: ' ‘
1. The design oa competency-based instructional 4
) program which® includes the identificationcof ~ 3
. ’ . competencies, performance objectives, objective-

referenced test items, self-instructional modules,
and supporting teacher's guide. :

- i 2. A research phase which Seeks to determine the effects .
’ ofgteaching performance on student learning as well AN

as the effects of the-instructional materials on ~
.the teaching-learning process.

. . .
This paper will %oncentrate on:the principles and procedures followed
in the development and implemen%&iion of the instructional modules, ‘e
. &4 \ .
. as well as the results of the use of the competency-based framework

for consumer education instruction in selected businéss education /ﬂ(

’
classes. . \
: , g .

.
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Basis of Consumer, Education Module Design

The forty?five instructignal modules in Project PACT are
."gg@igned around the basic concept’s of cémgetencyybasqg education

Each module'has been constructed to lead to the achievement of.
. ‘ -~

T Ypecified consumer education competencies and performance )

. objectives which are demonstratéd through the use of matching ' D
3 4 .

»

objective-referenced, test itJ:s. This basic program framfuork o : :
o N Yo
s was developed by the per&ons on the PACT consumer educatjon cadre.

This eadre consisted priﬁarily,of classroom teachers from parti-
@ 1 . N -
cipating schools; in addition, there were teacher educators, and
. T . .
‘. v 5
consumer education curriculum.specialists. | .

.

4’~ ) The term "module" h{é been applied ta many types of instruc-
tional materials. Generally, a module is defined as "a»setlgf NN

s ¢ ) [
experiences intended to facilitate the,léarner's demonstration

»

of objectives which were specified in the. design phase of develop-

i " ment." Modules typically contain the prospectus,(or'rationale),
- ! : '
the objective, preassessment, enabling activitiqs; and post-
«

assessment.! In thé gase.of the BACT mbdules the baSic format'haé oot
'been modif{ed- 'to be approPirafe f°r~Hff/}" Ee;ondaéy scﬁool set- o
. . _tinggfzélthouqh the key elementg\are still present. (See

‘pages 4 - 7, A Bescripfion(of the PACT Moddles and Test Items)

Modules have dé@e]oped,out of the history‘of'ipstructfonal ' H

systems ,design. This forp of instructional material has several
» . Lo ’

—_—— .

.

A

"W, Robert Houston, Strategies and Resources for Developing >
a Competenfy-Based Tgagher Education Progranf, (New York: New York
State Education Department and Multi-State Consortium on‘Performance-
Based Teacher Education, 1972), pp. 72-74. -
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major goals, including the presentation of insruction’which:

is dlrectlx related to-a pérfonnance N
objective, and X '
is a sequentiaf step-by-step arrangement of
content, .and .

allows for mastery learning, self-pacing, and

" individualization, and

is adaptable to a variety of studernt learning
styles, levels, and rates.

[n the context being discussed.here, wmodules also achieve another

- goal. They divide in%truction into manageable units, thus facilitétinq

" the infusion of new content into an existing instructional~program.

Spec1f1call§' there were certain guidel1nes ‘which were used in

the design of

~

the PACT modules These included:

. J v
The Modules must be kept short and motivating.

These materials are des{gned to be used in,classes . |

from grades 9 - 12. They—have to not only bé
interesting, but they need to look 1nterestT’6

The content must be relevapt to the needs and
interests of teenagers.

Since some consumer education content can become
theoretical and quite complex, it was necessary
to presemt accurate, but not overly detailed in-
formation. The relevancy issue was critical in
the idemtification of performance objectives;

but even more so in the design of materials.
Spec1f1c examples were usually drawn.from a teen
vorld.

~ -

The content must be free from racial and sexual bias.

Special care was taken pot torpicture women in stero-

typed roles; racial identification was.eliminated as
a problem through the approach to theme#nd illustra-
tion. .

Efforts were made tg reduce reading level without
losing the complexity of detail required. In addition,
new vocabulary was always Tntroduced and defined.

Tﬁe readlng level .must be kept as low‘j%f55§s1ble R




+ fulloy the story of Lunax and Nova Altair.

bt

, . - . Lo Lo i
5. ~The format must~fac1lftate easy use. ‘
Students must have cues to help them quickly se e
identify the criticaTl parts of-a module, as
~well as to help Ehem notice important dfrections. ®

6. Make the module easier to use, than not to use.===
. This is an overall concept which affects all phases
of design and revision and test items..

Each module mus; be able to be used independent
of the others™

Since teachers will select one or more modules
to inelude in their classes, the material must
be flexib];,. Some teachers may want to use only
a part of ‘the material while others may want- to
use the entire set.

.

A Description of the PACT Mddules and Test Items T <,

_Using the principles listed above, the traditional module
format was modified for,use in this situatidn. - This is basically

the format of a self-contained instructional module. Self-contained

modules include all of the instruction required to meet the state’

performance objectives. This ig contrasted to modules- which Sre

not self- co;\ﬁvned which s1mply list the requ1red Iearn1ng experiences

for eqch objectivi.. In these situations students must then locate

3

the required readings, audio-visual presentation, etc. which tohtain

~the assignments. The PACT /approach is to use self-contained modules;

but provide teachers with suggestions for 5upplemenfary assignments

. . L ’ i
*which can be incorporated into’ the classroom activities which® .

support the module. BRI = " . N\

The PACT modul%s’cdver 45 consumer education performance ,
,objective§}‘oneyper objective. These-modules are packaged in four

L4

A1l four books

.

hooklets, which averayge about -150.pages each.
-« .

This is a cquple from

.

the planet Altair, in another solar system. The Altair{ have

) | ve v N
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moved to the planet Eérgh and beqin to set up'housekeEpinq In*

\

th1s pfOcess they mu{I ldarn u]]'Of ‘the pr}nc1pTes of economic

surv1va‘ 1n the dn1ted States. kafh modu]p d1scusses the Altairs

.

d1scovery of a new p1 ce, of 1nformat10n. or a new. process that
) hq]bs them begome effectlve. happy c1thens *The fOrmat of eqph -
of these four books of madules is:

1. A General® Preface which describes to students how
they wii1 be using the modules and what the standard
parts Qre in each module. i

2. A.Table of Contents which 1dent1f1es each of the'

10-72 moduTes in the booklet. ) .
l 3. Introducting the Altairs, the background whith explains ‘
how the A]tairs came to«Earth. -
W \ ’
4. The Learn1ng,£xggr1ences 2 one, module per objecti
presented in the(;olloWIng standard format:

.

A. BEFORE STARTING: This sect1on is illustrated
with the stop sign. Here
students are directed to
read "Introducing the Altairs"

) (T‘ "if they have not already done

T S0. 51 "y

WHEN FOLLOWING THE_ Here the target cartoon identi-

STEPS IN THIS SECTION, fies this séction each time.

-YOU WILL: | The first part of this section

‘ . lists the enabling objectives.
. And the target is the teritinal
YOUR TARGET -IS: ’ performance objective for the
module. Thesestechnicaljterms
for objectives are not used,
. however.

>

THE TEXT OF NJE MODULE: C Each module is illustrated.

: The particular topic ig' exp1a1ned
in a conciseganner, giving -
sample apg11:meUnS~of the points
students must” learn. If needed,
related documents are included,

such as tax formg, or bank
statements. \




. B . A =
- » ) .
- s : N ) "
D. CHECK YOUR STRENGTH: This section is for student
s ) review and self-assessment. “
d r These exercises parallel the
J} s . ' objecti%e-referenced test \
3 s x - . ., - . item fon the module.
* E. YOU KNOW THAT YOU .This is a sdmmary of what will '
. UNDERSTAND-A ~ -- be expected of the student on
WHEN': ‘the 4est for the-'module which
, N the teacher will give to: the
’ . T ) class, or 1nd1v1dually as - .
b . , preferred.
- r 5. A Glossary, including the definifions of all new vocabulary
introduced in that booklet: *
-The module bopklets themselves do not include the oﬁjecgive- N T
s referenced test items.* This was the decision of the teachers op ' .t

tﬁe PACT cadre. Therefore] each teacher has a set of items, one

'. per module.’ Each item has been pr1nted twice and color coded the
L ]
yellow fov use as an exempt1on test, the green to be ‘used as an
. % ) P A’ . . ) . .
b K] | ey1t test . . . n /
Again, traditional CBE formats had to be mod.ified for use in , :
/ .
the secondary schogi. Directions had to be cléar, ohzlous, and
» divided into mul;iple stepé.‘ Each test item was divided into two . ‘
‘ major séctions: ’ . Lo . b
. ) -~ 1. ‘The student's section including directions \ .
\\\ ; . and response sheet(s), and - ’ . ’
> 27 The teather's section including-a scoring

- "y gulde and. evaluator S response space. ) \

, \
Cartduns were .used, once aga1n, to direct students' attehtion to |

the crifical directions® Eyes were put at each spot where students ¢

needed to read and a pencil was but at each-gpot in which students

needed to write something. Major directions were written in all ‘

. pitals and boxed. Often documents are needed for students to
.y .

.
l. " o
A
.
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analyze (i.e. advert?sements} newspaper artfcies,'eoeokbookl

reg1sters, etc.); these are then 1nc1ud§ﬁ with eqch test item. ;L -
Bven though cadre_/eachers wanted students to complete maoy

app11cas og,achVT;oes in the "real wor]d" for f1nal testing

purposes all student responses were paper and penc11 tests which

-

'requlre_app11cat}on level thinking. The other activities, however,

are not eliminated. Many:teachefs'still make these assignments. f

For a complete example of one,instructional module and a

matchiog-test item see Appendices'A and B:. . e .
L T | . - L] ¢ s
- - . »

Try-Out of Cogsumer Education Program ; .

The try-out phase,of Project PACT was dividedlﬁnto parts -- v

Year 1" (1975-76), in which teachers }ad@hf towards selected consumer
~ : . » ' . 3 y r v . J

edycation objectives using proCesses and materials.of their own

cho1ce and Year Il L1976 77), in whidh teaz hers taoght towards

selected c0nsumer education obJéctlves us1ng the 1nstruct;ona1 - '
\4 E . R . é ‘
modules ] ” : o
{ \" /}
. Of the teathers Thvedved in the try-out, e1ght were from .

~

bys1ness (5) and distefibutive (3)'educat1on. These teachers weye

¢ .

from threefgoutheastern Miohigan'school districts, each repkesenting

coimunities of varying size., - ~°
‘The teachers, all volunteer participants, Mave a range,of . "
. -
eipervences in professwonal edpcptlon. See F1gure I =
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Figure T

~.  PROFESSIONAL BACKGROUND OF PARTICIPATING

|
|

|
— v BUSINESS AND DISTRIBUTIVE EDUCATION TEACHERS j
. : 1
1

. ' | Average number of years of )
s . ¢ teaching experience .. 9 years (6 - 12 years)
THE ) Average number of courses. -
‘ ., & . in consumer education ) 5 courses
' Educational” background - 5B.A. -~ 3 M.A,
<

The try-out phase was limited to“the ten consumer éducation

performaneé objeé?ﬁves which the PACT cadre identified as the most "
[ . ' L] -
g critical -for high school students.. These objectives-covered the ll
. , following topics: - ’ " '
’ . ; ‘
) s ] Making a 'Financial Plan i , E Q
; " 7 2. ldentifying Family Changes that Affect Income - g L
3. .Comparisoff Shopping - B .
— 4, Evaluation Savings Accounts ,
"5. Selecting Checking Accounts !
d ' 6. Completing Checkina Transactions
. - 7. Granting and Receiving Credit -
8.  Buying on Credit .
9. Signing Contracts ¢ . .
10. Completing Income Tax Forms s
s- This listing is not in priority order, but rather in a teaching #%~
order according fo the Bookléf of modules. :at
Each teacher selgcted'é class in which the consumer education
instruction would be infused. There wasfconsiderable variety in '\f~
i ihe classes selected. In ‘the three school districts, the consumer
» education program was.tried out in three-business education classes
i (General Business, Typing, and Filing) and three Distributive
. - o . )
- Education classes (Sales, Retailing, and Distributive Co-op). ‘ 4

Thn'classes)ovor students in grades 9 - 12.

]

° .

*

!
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. Background data wa$ collected on each student in the target :
- ;

s classes. Representative of this data is the mean reading achieve-
1 « # % .
wment scores. This constitutes a standardized achievement score

for the class. Figure Z below shows the reading achievement
. s :
g . . b
scores for the Year 4 target classes.
Figure 2

-

AN READING ACHIEVEMENT SCORES |
OF YEAR 1 TARGET CLASSES IN'<
* BUSINESS AND DISTRIBUTIVE EDUCATION

_— e §

[ Class © Mean Reading 5c6%E_6§'"_'—
$ " Percentile
With Standard Deviation
39.91/31.35
40.73/2295
28.13/22.22

48,35/28.10

E ) . 28.58/15.74

*a specially grouped class ’ N

\

.
ST TS S S S S P S VN — §

The fry-cut during each of the two phases beain after thé

~ . i

\ teachers had selecte® iheir ‘taraet class, wﬁth‘idontifyinh one or
more of the 10 prioritv performance objectives which they‘felt they
could successfully incerporate into their regular classroom

instrdétion. The reSult;‘of-this selection process varied between

-

the two years; modules were availabie only during Year [I. Figure 3

shows the frequency of selection of each topic.

| '

™~
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) 4 g
! FREQUENCY. OF SELECTION OF , L
GONSUMER EDUCATION TOPICS o >,
5 BY BUSINESS.AND DISTRIBUTIVE EDUCATION TEAgyERS b s EEE

“WITH AND WITHOUT MODULES

e — S _v,r;

|
. L. . Number.of Teachers +  Number of Teachers
. N P Tonic Selecting This Topic Selecting This Topic
Ble, 1975-76" : 1976-77
v (modules nbt available) (modules available)
s ' N=6 N=7 __—
) :l Financial Plan 0 3 * i
. , ,
| 2. Changes Effecting Income 1 o "3 f
v E | 3. Comparison Shopping 2 ’ 3
) i o , .t
* | 4. Savings Accounts’ ’ 0"’ . 2
|
‘ .
~| 5. Checking Accour{cs : 1 . 2 "
|
"6. Checking Trafdsactions | 6 -6 ‘
7. Credit R T 5
I" ) . . » e - . =
i 8. Buying on Credit -, 1 -/ \ 5 | |
. 1 9. Contracts ’ ‘0 : .3 ' l
. .
10. _‘i}eome Tax 2 { ;
1 N T K r e N -
: ' TOTAL s 35 '
~ | . |
e i
” ) ey \ e
[t is anparent that the existence of rodules encouraaes classroor
. teachers to infusa gonsunar education content into the.ir inastructional’

p'mgram.. Pérhaps the difference would be' even greater with an average
group of teachers. Remember, these persons had been inwolved in the

‘development of this curriculum from the beginning and, presumably

are niore comnitted l0 such wstraction tham ndom group-of ~
S . . 4a
. “teachers wauld be. = 7 B . . ’
*

L]
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If one views this select1on process in terms. of -the business

or d1str1but1ve educat1en c0urse~1nto ‘which “the obgectives will

be )ncorporated,
. B S

- FREQUENCY OF SELECTION OF CBNSUMER EDUCATION
TOPICS BY BUSINESS OR DISTRIBUTIVE EUUCATION
COURSE SHOWING VARIATION WITH AND WITHOUT MODULES

Figure 4

D

e

then the matrix shown im Figure 4 below results.

-

N “(wo=without moduTés w-w1th modules) i . F
Course Na@e* i
& Fid . " e
i o Wy o
@ g
‘q::/: o o b
£ )
‘ ) g-" » . Z
. = g, 3
upic - P el o
! ‘ Vi e £ 5 £ 5 &
[~ o g !a :— -~ - w t-:
¢ & . - o’ 3 & =) -
WO/W  wWO/W, WO/W  wo/w  Wo/w _ wO/wW' wo/v
—~ 1
b Plaoelal ¥ 0 e ; '
L Plan . 0/0 c o/f 0/0°  -0/1.  0/0° 0/2
2. Changes'Efféczing * ' . Sy e .
. : Income 0/6° 1/2  0/0  0/0 - 0/L  0/0 1/2
. » ¢ £ y ot
3. Comparison® . . # : .~
Shopping 0/0  0/1' "o/ 170 /1, 0/0.°21
4. Savings Accounts 0/0° 0/, 0/0° 0/0 0O/ 0/0  0/2.
5. Checking Atcounts 0/0 ~ 0/1  0/0 Y0 171" 0/0 1/
i C . 6. .Check1ng
. * Trdnsactions 1/1 2/2 0/0. 1N 11 LA
* | 7. credit L0/0 /2 0N 6/0  0/1 1125
’ 8. Buying on Credit 0/0 . 0/2  O/1  ©0/0 1/% - 0/1 1/5
- i .
9% Cuntracts « 0/0 0/2 0/0 0/0  0/1 0/0 /3
110 Income Tax J@Ql}- ) 0/0  1/1 oA 0/0 2/
Al 506 0/3 32 4/ 2/3 15/

. ‘ TOTAL

v‘*N 1 %or each class,

b o

with and without modules, except for Typlng in wiich
N was 2 with and w1th0ut modules.

Al

11

13

f
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In the cpunse of the try-out phases, a var1ety of data was
collected 2 ln addltlon to the teacher praf1le data, teachers
completed one‘"weekly work d1ary" and a “semester 0verv1ew" L
These two instruments collected data on actual time spent on the

consumer education” instruction, as well as a more general picture *-

of the method of teach1ng th1s mater1al the teachers employed

% . e

 In addition, detwniled reactions were obtanned from the teachers

4

during régularly scheduled cadre meetings. Module revisions were

Jbased upon teacher and student }eagtions.

The work diaries reflect the amount of, time participating

.

teachers actually spent on the instruction of the priority pa

’

consumer education performance objectives. This has been divided
between time spent oh class prepa%ation and” time spent in actual

instruction. Again this has been displayed in Figu;gms to show

—

the comparison between time expenditure with modules and without

modules.
Figure 5 . #

s

AVERAGE AMOUNT OF TIME SPENT ON
CONSUMER EDUCATION INSTRUCTION PER TOPIC
(PREPARATION AND CLASS TIME)
BY BUSINESS AND DISTRIBUTIVE EDUCATION TEACHERS,
WITH AND WITHOUT MODULES

- = t
| 1975-76 1676-77
o Without Modules With Modules
Y Average Time In: Preparation Class Preparation  Class
| | Lesson Plans 125 193 121 165
l_ © “Materials 78 ’ 106

1is paper is only dealing with data collected in relation to
the tr/-nut of the instructional materials. In addition to this fach‘
of the 'ry-out there was a large scale resedrch project relating teaclii.
perioritince to student achievement in consumer education 1nstruct10n
This prOJect consisted of classroom observations and achievement testine
~uf students.’ Results of this phase will be reported at.a later date.

12
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d ) The data reported here is interesting. /The teacher time

spent in preparation for instruction is rodghly-the same in terms

bf actually doing lesson plans. Teachers spent slightly less time;
but phis certainly is nog'éiqnifi;ant. They‘did:spend more time,
however, in terms of preparing additional instructioné? materials.

§ ‘Based upon conversations with tea¢hers this is not becausé the
modules were inadequate. On the contrary, the modules tended to—
‘stimulste the te;cher into expanding the’learning activities, and
doing more varied things in tre classroom. Also, one should remem-
ber that the teachers had already taught much of this cogféﬁf before,
by Year II of the project. They were more familiar with the material
and felt more confident in terms of the subject. .-

Tﬁ§ actual time of in-class instruction was also reported.
During Year [ teachers spent an aVerage of 193 minutes per topic.
w}rh the moduleg, an averaée of 165 minutes per topic was spent.

The explanation for this is that since the modules were self-
contained, much of this work was done outside of class. Actual
e class time was deboted to supporting activities and follow-up.
' " There is the possibjlif{'that i&structional modules create é more -
1fficient learning situation. However, additional data needs to
be collected on this pointn

These instructional modules on fonsumer education, even though

-

~

* they are self-contained were not presented to teachers as necessarily
having to be all of the required learning experiences for a given.

topic. Teachers were encouraged to use other materials, or

as5ignments, in conjunction with the modules, if they saw fit.
“

L)
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’
. '

of c0urse.fduring the first year of try-out, only the cquetencies,
‘per%ormance objeétives, and test items were used, and s? the . .
learning activities were entirely of the teacher's design. Fiqure 6

, shows which types of materials teachers actually did use.
®

Figure 6 ' : '

FREQUENCIES OF USE OF >
——SUPPLEMENTARY RESOURCES
Lo BY BUSINESS AND DISTRIBUTIVE , . 5
‘. . EDUCATION TEACHERS, WITH AND B s :
. . WITHOUT MODULES AVAILABLE : ' o=

P

] Teacher Made  Individualized
, Textbopk  Audio-Visual Materials Materials ' _
Without With Without With Withouwt With Without 'lith

|
| : : _
!Number of Uses 2 1 2 3 309 6 ;

|
|
b

Conclusions ’ L

Even though all of the detaids of the module try-out are not -
yet reported, certain conc1u51ons can be drawn at this po1nt
"~ Thesé relate to:
. , ' a. the effects of modules upon consumer education

instruction in business and distributive
education programs

h. the reactions to this particular module format
when used in secondary classrooms. '

One of "‘the primary concerns of many educators is the way to
. \
infuse new content into an existing curriculum\ The increasing

emphasis on consumer education, one of the practical life skills, A\

demands with a new required course or effective integration into
v




N

Y .
& current course designs. It is apparent (see Figure 3) that

teachers find new content difficult to incorporate-into existing
% 2

¢lasses without structured materials which they can use. This is

-

* the situation even with e disdipline that is closely related to

the new content. Self-contained instructional modules greatly
' ., . s
" enhance the liklihood of the integration of new content ‘into a

course. »

The individual teacher reactions tq these materials were e

" exce)Tent. " The vast majority of the comments relate to matters of
editidg. The story-line approach to the modules was we]l‘%eqeived

by high school students. There was no apparent major discepency’

.

between the reactions of the younger and ‘hd okder students. Out-
«

standing at this point in time, are the stu ent achievment daté

.

and the results of the classroom observatipns of teacﬁers during

. .

module use. This will yield data on the variagjons.in teacher .
activities when modules are being used, and the effects upon -
student achievemeht as measured by both objeFtiye-refeﬁ%ncéd test
items, and a standardized consumer educagioh_test.

Instrucpional m04u1es appear to ylay an important role as a
learning strategy and learnjng devise in thé secondary school.

N ’

While standard formats may have to be modified to meet the incerests

afd needs of students, tﬁe.modu1e can be used successfully by varying

types of teachers. More teachers feel secure with modules, at least

.

in the situation of brigging in new subject matter.
'
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Given a major purch;}c you
w11 conpile -the following
information:
a, Amount of the purchase and
" lenqgth of the credit con-
tract, ~ N
. Three actpal sources of
credit arF interest rate of
cach.
c. Total cost of the purchase
' from each institution.

In addition, you will make a
decision as to which source of *
credit to select and give 2

d. "Information must be documented.

reasons for the decision.

= -

WHEN FOLLOWING THE STEPS IN ‘THIS. SECTION YOU
-
>

-

- 1. List three sources of credit end give
two acvantaces of each. '

l Definé annual percentage rate.

3. Figure totdal cost of purchase

4., List “two reasons for selecting a particular
credit source,

wifL:

de o
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The wor(ﬂ are defined in the glassary at the ond of

1. Read "Introducing the A](di}g“
v (pg. #1) if you have not already
done .so. t

" BEFORE- STARTING: ) | 1
1
|

2: Become familiar with the following

Viords : )
*. a. annual percentage rate
b. collateral
* c.- comparative shopping
d. credit card
e.. credit life insurance ///
f. financial institution
g. passhpok credit
h. personal installment loan B :
V. savings '
’

thiy.booklet. Each word is underlined in the text. .
de Aure you understdnd how each word is used.

.



Ameit Jo hin's secd CT :

\ :
Lo ! N ‘v‘ ‘ ¢
' ’ / ) :
b 4 The Altairs nceded a means of transportation.
i They had done scine comparative shopping and discovered
. »
N that cars are a costly purchase and that they would .
-
need to borrow money. .
, First they needed information about where one
tan borrow noney and what are the advantages of each
. | . : &
source. Mrg Altair asked what a credit union was and
— ) g e

his friend ’.u..".'m."wn explained it thi's way. Y

\ ‘ .

2
3 ~
L]
. * a . .
i
. 8-2
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"A credit union is -a figencial institution that is

& © made up of a aroup of people that have a: common interest,

\ such as a place of work, a churchw or a community group.

Our c}edit union ig formed because of our work here.at
Space Allies, Inc. The way it works is that peoﬁlo

‘ put their monies into savings and then with the combinod
savinas o} all its nmembers) loans can be made to the
members. Fach credit union determines its own interes:

rate. The §pace Allies Cchit Union charqes 12% per

1

. ‘ v
year or 10 per moath,  Some of the advantages of the .
credit union are:

1. Requires payrol) deduction to pay off loan
2. Lloan officials only rrant loans to credit
uninn members.
; 3. U;S;l!v provide credit life insurance
- without extrd cost to tnhe borrower.

4. Cost of credit may be lower than other
sources because they: '
a. take fewer credit risks.
b. lend money depo<ited by members.
c. are exempt from federal income taxes. i

5. 0ffer a variety of repayment schedules.

6. Financial counselling may be available.

s
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— TRITOWN
oy T e b2 B N."\"-'IONN"
g v BANK

¢ Mrs. Altgir chose to visit the National Bank

in“Tritown. She asked to talk with Mrs. Simone, the
¢

manacer of the loan departneat.  Mrs. Simone told Mes.

\

‘Alta}r that they nace Lnfﬁpﬁp}'jnsinl};onp'lpaqg as .
vell as other types such as credit card, and passtook
credit. The bankslending policies indicated that they
perferrcd io deal ire large loans and perferred custorers
with high creditratings. Many times the bank wduld
ask for.pp}]p}yrgl to ac{ as secgrity if, for some

.reason, the loan could not be repaid. The bank deter- .,

mined 1t own repaynent schedule and did vary credit rates

.
-

according to the fype of loan and the repayment time

period. Mrs. Simone stated that it takes several days

to process a new credit application. The range of y&ﬁ;ﬂ
z: pgrconté§v rates i/ from 817 to 18, Bank ratds are

requlatod‘t,'xtdtn ai” potional laws. Presently car

Toang were 9! at Tritown National Bank and credit life

insuranae would berextran Mrs,  Altair .noted that




‘-
. I \ .
by d X » N ’
the bank offered many types of éredit plans Qnd she
< ’ . ' ‘ ’
/ . e
7, knew that a credit transaction would be handled
</t . .
confidentially. Financial counselling was offered "
at the fank if desired. . sasd ~)\
b / ¥ . - ]
= Mrs. Altair 0uLhinnd ‘the advantages of a bank
for-Mr. Altair so that they could make a comparisén
between the finencial institutions. Those advantages s '
. . ' '
N were:
’ 1.. Offer a variety of loans and services. ,
2. Cost of credit to lenders somewhat lower
! because the bank “takes fewer credit risks:
3. Hes a range of annual percéntage rates
depending upon the tyre of loan which
_ are reoulated by state gnd nationa)
R ' banking laws.
V. 4. Handles credit transactions confidentially
5. May vprovide financial counselling
/ 1
' . 6. Mill vary credit rates depending upon type
: ' of credit, lenath of.time for repayment, the
borrower's credit rating, and the collateral
that is offered. ‘
Mrs. Altair also-indicated that the bank preferred ' ih

custoriers with establisBed credit ratings and that a loan
may requirc many ddys-to be processed. The bank may also
ask for collateral and will determine the repayment schedule.

Mrs. Altair thought that these may be inconvenient for.

the borrower and should be considered when borrowing money.
o . ']
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Altairs

4
(o}

Wil

1150 has

decided

several cun

to invest

sumer

finance companies.

igate one of these corpanies.

Toqgether

they net a Mr.

Taylor at Taylor's Finance Company.

“u
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They explained to Mr. Taylor that they were shopping for
. a 1nan for a car and wanted to know the ®ost and types
: . of credit that the finance company offered. Mr. Taylor
* v sald thet the corpany only gave personc] installment loans
. and if the Altairs desired he could give ghem the money
that very day. VWhen Mr. Altair asked about a credit
. 7 . -
retina, 'ro Taylor swited that his enopany takes greater
'{ credit risk and will .often lend roncy to borrowers that
do not have an e«t.bhli hed credit rating. He also stated
that tney do not require any collateral. * Mrs. Altair
. , &
asked about the anfual percentage rate. According to Mr.
\ & o
Taylor the range for tnc annual percentage rate was between :
15, and 3€™ derendine upon the size of the loan and the
A} , . .
state requlationt for finance companies. Mr. Taylor was.
\ " ) i s
willing to design a repaynrent plan- that would fit the
' Altairs' incthme and assured them that a credit trans-

aclion would be handled confidentially. The Altairs

thankt

{ Mr. Taylor for his time.



N - . - Riding home the Altairs discussed the advantanges

¢f a consumer finance company as:

~

1. Loan application can be processed and
- mgney delivered quickly.

'
2. Mould design a repayment.plan based on the QD
borrower's inconre. ) "

~ 3. Would handle-credit transaction confidentially.

4. Will loan to a'borvbwer who has not established
5 a credit rating”

5. Will make Toans without collateral.

The Altairs recocnized that the cost of the loan
| * >~
was much higrer than at either the bank or the credit
. )
. ‘ \

After having their interviews at the credit union,

union.

bank, and loun company; the Altairs realized that no

one source of credit is the best for everyone.

[ a1 kN
L
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The

pare the three credit sources as to the length of the

Altairs

decided ‘that the next step was to com-

loan, annual percentage rate, -and the amount of monthly

payments. Mrs. Altair formed a chart to help them to

compare the cost of credit at each credit source.

Mon ey Fasm Sits

Totu? Cost

Amownt of Credct

Credct Life Insurance

TOTAL

TRITMN

NATICNAL

= $2500.00

93%
4 years
$ 62.50

v
oy
P
>
=
<

28
A
Za

$4256.14

SPACE ALLTES
CREUIT UNION

$2500
12%
3 yeans

$ 83,63

$1200
$2500
$ 510,66

0

$4210.68

TAYLOR'S
LOAY (0.

$2500

3 yeans

$- 93.55

$4626.95



The Altairs felt the Toan company's annual per- >
centage_réte was too high and that the total cost of

| the car was much higher than eitherthe bank or the credit

7/

union. The total cost of the car between the b2nk and ) . s
credit union was very c]osgs The main difference -in the
total cost was tyﬁ credit 1ife insurance. The credit life
insurance is'optional. so Lunar would not have to have
that as part of the c@st. Their reasons were:
1. Loan wdu]d'he paid by payro]l‘dQchLion.
2. Interest on loan was 10;5
. 3. Awquld be paid off in 3 years
4. Total cost of car was less
The Altairs returned ;o the credit union to draw

up the contract for the loan. s

[zoal
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YOU SHOULD BE ABLE JO:

. List three sources of credit and give two

advantaqus -ef each.

2. Defing Annual Peﬁtchtaue Rate

»

3. Figure total cost of purchase

4, List two reasons for selecting a particular

credit source.

/

CHECK YOUR STRENGTH:

S

1. List 3 sources of credit and ‘give two advantages

of each
A. Credit Sources --
Advantages
.
2.
“ " 14
B. Credit Source --
Advantages
s
2

C. Credit Source,--
Advantages
1.

2:




.’

5 |
Whats does the term "Annual Percentaqge Rate" mean?
_/.‘ ~

Choose from the following:
Downpayuent . $ 400.00
Loan $2000.00
Interest on loan $ 512.16
Annual Percentage Rate 10.5
Crédit Life Insurance S 68.10
Repayment Schedule 3 years

p —~

ey 9
the infornation needed to fioure the total cost/ 0
for a car. What is the tetdl cost? >.~_ﬁ__‘_‘/_\_
] 5

Give tws reacons for selectirg one credit source’
over another, '

b
After you have Checked Your Stienath you may want to
i : i . 4 L z
review ypur ancwers with the inforwation on “Buying
on Credit". b
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YOU" KNOW THAT YOU
UNDERSTAND BUY ING
o~ ON CREDIT WHEN:

Given a major purchase by your teacher you will

compile the following 1nf0rnat10n

a. Amount of the purchase and the length of the
credit contract

b. Three actual sources of credit and interest
rate of cach ;

c. Total cost.of the purchase from each institution

d. Advantages bf .each

In addition, you will make a decision as to whlch

source of credit to select and give 2 reasons for

the decision.
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Student's Name

Q6

FIRST.

W

SECOND

_THIRD

) -

Title: Buying on Credit

* ; o Score

T | : ‘ »
READ THIS PROBLEM: Sue wanted to buy a used ‘car
| : that cost $600.00. She had

saved $200.00 for a down pay-

ment. This left a balance of

$400.00 sShe would have to

borrow from a bank, a credit

union, or a finapce company.

. ' . She planned to have the loan
paid off within 18 months. o
Sue selected not to purchase
credit life insurance.

LRt ]
L

(NOW READ SUE'S CONCERN AND THINK ABOUT THE QUESTION

Since Sue was a wise consumer. She knew she should shop
around carefully Xpr credit just as she had shopped

around for the'best car. Her main question was, "what
institution would give her a loan far the least amount of ~
money -- a bank, a credit union, or a finance company."

lﬁkEAD THE INFORMANTION SUE OBTAINED

» | . P

v

Pra
: ’
In;;>hation from the NORTH BANK:'

North Bank would grant Sue a loan fo#/IB months at . =
an annual percentage raté of 15.24%. This would

make her monthly payments $25.25 for the next year

and a half. ;



Buying on Credit N . )
Page 2 ' _ e

Information from the \§URE Finance Company:

Sure Finance Company would charge an annual percentage
rate of 30.414% loan for 18 months making thé monthly .
payment $28.00. . ..

Information’from the TEEN Credit Union: - -
¢ %

Teen Credit Union would charge an annual percentage

rate of 12% on a $400.00 loan for 18 months. The

monthly payments at this credit union would be $24 38

per month.
\' . - N !
: NOW ANSWER THE FOLLOWING QUESTLONS ;
FGURTH BASED ON THE INFORMATION G1VEN.

. * 1. What is ‘the amount of credit Sue will heed

to obta1n7 o
AN " NORTH  SURE TEEN
S 2 Bank Finance Comp. Credit Union
2. What is the annual percentage K N
rate that is required on the '
lean for each institution? % % %

3. How many months will be
needed to repay the loan?

’ ,34TL'How much are the monthly i o . ' \\
payments at each-institution? $ $ $

5. What would be the total cost
of buying the car from each ’

institution?

Down payment . N5
$
$
$

Amount of Credit needed
Interest on loan 2
Total cost of car

N A O




Buying on Credit
Page 3 ¥

NORTH SURE

TEEN

Bank Finance Comp. Credit Union

Which institution do you think
Sue would select ‘to obtain a
loan? {CHECK ONE)

What reasons would Sue have fér
selecting the financial insti- .
tution in question #67

Institution chegked

Reasons for selection (list at least two reasons)

d.
b.
Cs
d.
‘ | NOW LIST AT LEAST TWO ADVANTAGES IN
OBTAINING CREDIT FROM EACH OF THE -
FIFTH « FOLLOWING: A CREDIT UNION, A BANK,
"AND A FINANCE COMPANY,
: EXAMPLE: | : .
) Credit Union: -Deductions can be taken .
./ out of one's pay to repay
loan.,
Advantages in Obtaining credit from:
Credit Union: 1.
: ‘. 2.

. 2

J. * ‘
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Bank: 1.

Finance Company:




. Student's Name ' e

Title: Buying on Credit
Scoring Guide

Given a major purchase (car, appliance, etc.)- ‘of the
student's choice, the student will compile the following
information:

a. Amount of the purchase and the length of the credit
’ contract

b. Three actual sources of credit and interest rate-’of

each

¢. Total cost of the purchase from each institution

) d. Advantages of each
Information must be documented

In addition, the student will make a decision as’ to
. which source of credit to select and g1ve 2 reasons for
. the decis1on

-

I. Did the student complete the Chéck each correct answer. A
information requested? Were- . maximum of 22 correct answers .
all responses corvect? are acceptable for this section

for a total score of 73.26%.
Each response = 3.33%.

Question Responses
s © NORTH. SURE TEEN
BANK Finance Comp. Credit Union

1. Annual Percentage rate? 15.24%  30.414y 12%
2. Months to repay loan? 18 mo. 18 mo. 18 mo.
3. Monthly payments? $25.25 $28.00 $24.38
4; Total cost of car?

Downpayment " $200.00 $200.00 $200.00

Amount of credit . $400.00 $400.00 » $400.00

Interest on Loan $ 54.50 $104.00 $ 38.84
Total Cost _ $654.00 $704.00 $638.84

5. Check*institution selected.




Scoring Guide - Buying on Credit ' v
i Page 2 :
II. Did the student list two Check each correct answer. . A
Co reasons for selecting a maximum of 2 respgnses are acceptable
' *  specific institution? for this section for a total perfect _
~ score of 6.66% or 3.33% for each - -7
response.
EXAMPLES: ' ' ,
re ' . a. lower (higher) percentage rate a. .
- b. paid less : b.
' c. lower monthly payments ‘ L. __;
d. total cost of car is less d.’ o
- I11. Did the student list at least Check each correct answer. A/
two advantages for each of the maximum .of 2 responses for each

| following financial instituions?  financial institution is acceptable
for a total score of 18.98%. Each

. , y response receives 3 33%. ]
EXAMPLES :
: Credit Union -- ;. Payroll deduction a.
' b.. Loans granted to credit
R Tembers qn]y b.
~c. <Lost of credit 1owe:‘ i

d. Financial counse[}ing d.

e. Provide credit life
Yy insurance without cost
N to borrower e. B : .
f. Other s
Bank -- a. Offer a variety of
~ ~loan services a.

b. Cost of credit lower
because bank take fewer
-risks. b.

G




' 1
Scoring Guide - Buying on Credit
Page 3 .
»
c. Credit transactions is
/ confidential. C.
X s
) ) d.- Has a range of annual
- " percentage rates d.
e. Other e.
Finance Company -- a. Obtain money
d 4 immediately : a.
. ke @
b. Payment plan based :
on borrower's incaome b.
c. Credit transaction
is configential s
S < iy v
' d. Obtain Mans without
collateral & d.
e. Other ' e.

LS

— Y

|
|

Total Score = 99.9%
Each Score = 33.3%
= 99,9%

Passing Score
’ TOTAL SCORE
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