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PREFACE

4

Adult education atithe secohdary. level of the public .

schools is growing rapidly. Many people pursue in-
terests that will add meaning to their lives, Other
adults ungrade their marketable skilis. And sfill others
- improve their management ability. For .example, 30
percent of-the,g millien people in occupational educa-
“tion courses.are adults. Many people have time bn
their hands because of the shorter wark week or
earlier retnremenl Others face shifting occupatuonal
requnrements Employees go into business for them-
selves. All need more schooling:, and so adun educa-
tion enroliments expand ’

However, regular teachers are less apt to teach

adult courses than in the past. Their saianes are at
an all-time high. The shorter work week prevails. And
their bosses put less pressure on them. Therefore,
tradgsmen and lay people-teach more-and more of
~the adult education courses. They bring excelieat

——technical qualifications to- their-teaching. But they do

not always possess expertise in how to teach. They

need tools that will help them do the job better Since

.early 1972 an effort has been made at Cornell Uni-
versuty to spell out and clarify alternative models for

organizing, teaching. and evaluatlng adult daucation,

courses. Three objectives have been central:

1. To describe the specific features of three alterna-
‘tive procedural models. o

2. To try out and revise the mod€ls to fit the actual
conditions in which teaqhers work

-

3. To place the models in the hands of the teachers

who need them the most
Phase 1

‘
Construcr:on and Descnpnon of the Alrer-

« native Models

ideas from two main sources were used as building

_ blocks for the models. First, we read the recem books,
]ournal articles, and re§earch reports pubusheq by
adult education leaders. These were locdted with the
heip of the Educational Resource: Information Cente;r

. (the ERIC System) at Syracuse University. Secondly,
we opserved-and interviewed 52 of the most successful

" adult educatjon teachers in New York State. We were
especially interested to learn about the procedures
they were using. State Education Department people

" and directors of occupational and (or).adult educa-

tion helped us locate these outstanding educators.

Three separate models were put together and de-
scribed in a first draft publication. The self-fultilment
model is for use with people who want to pursue

- . . V.——
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g Téaphin‘g Adqlt Education Courses; The Self-Fulfillment Model’

interests. that will add meaning to their lives. The
employee ‘training model is for improving peop.e's.
specﬂuc technical competencce; related to employ-

" ment. And the busmes:, manafement model is- for

hélping owner-operators or managers . become:
sugcessfully established in 'a profitable enterprise.
Eleven experienced adult education teachers reviewed
the first draft during the 1973 Summer Sessiori at
Cornell. Their ideas were used to revise the draft
material for use in the tryout

Phase 2. Try-Out and Rev:s:on of the Models Under .

Field Conditions.

Fifteen_adult education! teachers whose training
and experience were judged to be representative of
such teachers in New York State were invited to field
test the models. All were employed to teach orie or
more courses offered in a variety of occupational
. fields by occupational education centers. This group
" tried out the models during the 11973-74 sehool year.,
We supplled each teacher wnh‘a ‘Self-Help Kit con~
taining printed materials we believed would be useful

_tor beginnihg teachers. We-included in the kit a copy’
of a mimeo publication entitled Three Alternative
Procedural Models for Adult Education Courses.
_which spelled out our ideas. We asked each teacher
1o study the three models and sefect the best one

,for her or his course. Then wé asked them_to try
out the guidelines and procedures_for implementing

the model they had chosen., During the year we ob-

served the teachers using the models ahd listened
to their comments - At the end of the yed} they qave
us extensive feedback in the form of suggestions for
improvement. These .ideas Were used to revise our
material. 5

Phase 3. Putting the Models in the Hands of Teachers

. Who Can Use Them. > ~—
Three publications were written as an outcome of
the project: N

1.“Teaching Adul; Education Courses The Self-Ful-
fillment Model.
2. Teaching Adult Education Courses: The Employee
Training Model.
3. Teaching Adult Edu(:ahon Courses The- Business
. Management Model.” ‘ .

All threg of the publications were published by the

New York State College of Agriculture and Life Sci- °

ences.and are availablesfrom the Mailing Room, Build-
ing 7, Research Park, Ithaca, New York? 14853.

The suggestions of the try-out teachers were used
to: select the contents of a revised Self-Help Kit,
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which includes the three publications above. This
kit 1s available at cost from the Instructional Materials
Service, Education Department, Stone. Hall, Corngll
University, Ithaca, New York. 14853

Alsp, we have presented our ideas before many
‘groups of adult education leaders and teachers. We

are available for consulting on ins€rvice ‘education

programs for adult_education persormnel — as time
permits. . =

If you en;oy this bulletin and find it usgful, perhaps
you will pass the message on to a friend. We need
‘all the help we can get to spreaghthe word that there
are alternatives for organizing. feaching, and evaluat-
ing adult education courses "

- .
FUNDAMENTALS
4 . .

Wztore we can tell you how 1o use the self-fulfill-
merit model. you need to master some basics. So in
this section we'll discuss a few ideas that will help
you get your feet on the ground Before you leave
this section we want you to be able to answey several
questions:

o What are the unique features of the model'7

. ln what situations sbould. you use it? Not Use it?

w will your adults differ trom the«youngsters

y ) ' . ..

Figure 1. Self-fulfilimefit model.

. \. &
you went to school with? ~ y A
e How will your class difter from the ones.you re-
member from your school days®
o What purposes will the adults in your class have?
o Can your adults learn? How well?
e How can your aduit class members help each
other learn?
o What must you know about needs? lnstvucuonal
needs? Unfelt needs?
o What must you be to teach adu‘-ts sticcessfully?
You won't find it hard to find the answers to these '
questions, We'%e purposely chosen a simple, slraight-
torward format.

The Self-fulfilment model has at /easr 10 unique .
features.

" 1. The primary purpose of courses organized and

conddcted in the form and spirit of the self-fulfillment
model is to assist the learner in the pursuit of in-"
terests which.she or he believes will add meaning to
lite. The learner may see these interests as assisting
him or her to advance culturally, occupauonally
physically, politically, or spiritually.

2. The clientele of®tourses using the self-fudiliment
model is usually the general public. “

3. Recruitment is normally brought about by the
director of adult education

4. Recruitment procedures rely heavily on the pé?-

-



Figure 2. The students are the general public. Their diveriity is a major feature of self-fulfiliment courses.
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suasive powers of the mass media. Brochures are
«ipe“most effective. However, newspapers and radio

are used to fill slow-enroliment' courses. Television .

is seldom used. . ~
5. The assessment of the learners’ inst(uctional needs
is focused on determining their felt needs using~the

ask.them approach. ) .
6. The main focus of instrugtion is on topics and
‘projects.

7. Organization of suolect patter for teaching is

usually in the form of an outline of information to be

presented or procedures to be followed.

8. informality is a special feature of selr-fultillmént
- courses.

9." Variability of the learneys, " off severa dnmens:ons,

is likewise @ special featurse.

10. Program evaluation is most likely to focus on the

teacher's methods and the degree of sat:siacnon
* achieved by the learners

The Self-tulfiliment mode/ is easy to use. But ag is
‘{28 case with all simple tools, it's easy to misuse,
0.

ro . - ;

.
.

.
- .

1. You may find it useful to visyalize the self-fulfill-
ment model as a form of transportation —a vehicle
used by the teacher to move the learner from where
he or she is to some place the learner wants to go.
We have shown lhlS in figure 1. We chose the ‘wheel-,

_barrow to symbdlize this mddel because it is one of

the simplest transportatiop Bewces we know.' A lot

‘can be said for sitaple and easy~to -use vehncles For

one thing, the curre‘nt energy crisis doesnt aftect
them. But that doesn't make it the best vehicle for
every purpose. -t's only best if it fits your circum-
stances. '

2. Usé this model when both your purpose in offering
the course and the main purpose of yqur leainers in

' taking the course ts the pursuit of iriterests that the

learners believe will add meaning tb their lives.

3. Don't use the self-fulfilment model for employee
training or for helping owper-operators or managers
becomejuccessfully established in a busings‘s That

Pl .
The Chinese used it as a lcxlcab centuries before lhe birth ov
Chrnist
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would be like’ usmg the wheelbarrow to transport

goods or people across the United States.

4. Some xf the reasons people misuse this model

are: lag® of experience with the subject matter of

their course, lack of ‘energy. lack of courage lack of

imagination, or lack of tramuﬁ

5. Remember, the screwdriver is a wonderfully simple

tool., It's great for sinking screws. But it's only fair

for d iving"nails ©or splitt'ing boards .
L P 'S

* The “adults in your self- Iulnllment course differ from

the students with whom you went to school (1).

1. Most of the membeérs of your class are there be-

cause they want to be. i

2. They attend y‘our class as a part nme ac\uv:ty

<3. Your students are no, longer children. They've had -

experiences, developed opmrons and acquired know-
how. '

4. They have more prejudices.

5. They are more fixed in thefr ways. *
6: They like to talk more jn class — and they do.

7. Some of your stddents may be older than you are.

8. Your students are on their owh — no need to nag °

them into learning.

And your class is likely to differ a lot from those you
remember (1).

1. Your class.is likely to be less formal.

xr Paper and pencjl examinations aren't likely, to be
‘as important.

* 3. Your students will learn.a lot from each other.

4. You have less authority over your adult learners
than your teachers had over you.
.5. Your ¢lass will involve more group interaction.

Even if the purpose of ydur course is self-tulfillment.

_, adults will enroll for a variety of reasons (2).

1. Sorpe will enroll for self-fulfillment reasons such as:
a. Ta deépen an understanding of a hobby, in-
terest, or latent ability.
b. To fill leisure time with someghing meaningful.
c. To become a better-citizen.
d. To learn to be a better family member; father,
mother, budget maker, consumer, provider.
2. Othérs will enroll for.occupational reasons such as:
a. To develop a skill, to improve their performance

on the job.
b. To make up a deficiency or complete a certifi-
cate g .

.

¢. To increase their income.
d. To meet a requnrement demanded by business,
industry,"or professnon
The adults enrolled in your class can learn (3.4)
1. Chronological age is only one ot many vafiables

involved in aging.
2. Individual differendes strongly influence learning.

.

2]

3. Health, wealth, maturation, previous experience,

. 1.Q., education, and personality drastically influence
the ability to learn. . ‘

4. Adult learning ability also varies with whal is to be
learned.

5. All normal people continue to learn all of- their

.

lives .

You can anticipate that the geneval méntal abmry of
your adult class members will be entirely acceptable
(5).

1. Eftective mental capacity probably reaches its peak
in the thirties.”

2. When other factors aretaken into account, there
is very little difference in mental ability related to age
within the 18-60 age range.
3. A'75-year-old person and a youngster of 12 are
similar in eftective mental capacity. * )

.t
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Figure 3. Growh and decline of general mental
ability. Patterns of growth and decline of mental -
ability, as measured by general intelligerfce tests, are
sho&v_n for a span of 75 years. Note that the horizontal
scale is condensed after age twenty. The curves shQw
the average course of change in mental level of three
representative persons whose intelligence quotients
(IQs) differ. The three have IQs of 70, 100,-and 130,
respectively.'Sevgn!y is the upper 1Q limit of the least- '
retarded category, 100 Is gverage: and 130 is the
lower limit of the very superiOr classification. (Source:
Sorenson (4). Reprinted with permission from McGraw-
Hill.) - e

4..Sustained mental activity, use of imagination, rea~
soning, and studying new sourtes of information may

. welt be essential to eftective mental growth in the

twenties and thirties as well as its maintenance
throughout the adult years.

5. Learning may take just a bit longer for the elderly
and occur at the individual's own speed instead of at
an external and fast pace. - . s

-
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6. Some reasons for the decline in speed of learning
. by elderly people are less acute vision. Jess acute
" hearing. slower reaction time, greater reluctance to
learn, and increased fear of failure

Your adult learners will help each other learn if you
give them a ghance ' .

1. Every person brings something dm_erem to the
group. -

2. Sharing theit kills and know-how builds the selr
contidence of adults’in their ability_to learn.’ }

3. Adults can help each other by tutoring arrange-»

ments, wbrking '!ggether on projects, or demonstrat-
ing to an entire class .

4. When adult students run the show( the classroom
atmosphere becomes more friéndly, less formal, and
féss restrained,

5. Members may help provide special pro;ect materials
1or others in the class

-

Understanding the “needs’ of ypur adult learners is

a must. )

1. What is meant by the term "'needs”? . .

“a. Maslow (6) sets foth five levels of need arranged
in the order of theirr likely emergence including

* biologicaj satety, love, esteem, and self-actualiza-
tion (fulfiling one s potential)
- b. The satistaction of one level ot need’ sets up
conditions in which higher level needs may emerge
c. A second interpretation of need 1S based on
the assumption that human well-being depends
on keeping a balance between internal forces pro-
duced by energy (food intake, for example) and
external conditions produced by environment (7)

d. To keep the human system in equilidrium wi‘h
exfernal forces, certain needs must be met

e. A need, then, represents an imbalance or gap
between the present situation or state of belﬁg
(what i§) and a goal (what should be) [3

f. A need can be expressed as a gap in,a person S
understanding, attitudes, or skills

g. Itcan be interpreted as desired economic, social,
or, environmental changes or by practices to be
followed w ; . L
What are felt deeds (7)'? : '
a. A felt need exists when an individual recognizes
the gap between her or hjs present situation and
a goal

b. The teacher of adults can expect this individual
to be aware of the need and to be motivated to
tackle the problems that must be solved to fulfill
the need. .

_c. For example, an individual who has never grown

beautiful flowers but has a strong desire to do so is
highly motivated to, learn the specific skills and
“facts essential to such an undertaking

What are unfelt needs (7)? ¢
a. An unfelt need exists when someone other than
the individual sees the gap between the present
situation and what should be, even though the
individual does not. » i e
b. The tedcher of adults cannot expect this indi-
idual t6 be interested in solving-the problems that
must be solved to fulfill unfelt needs. .
c. For example, a farmer who does not keep milk
production xecords or who is unawdre of appro-
/pﬁate standards for milk production is unlikely to
_teel a need for. mcreasmg milk prdductlon
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4. How can unfeit ne e converted to felt needs (7)?

By helping gindividual 16. &

a Re 1ze her or his present situation, .
évelop appropriate goals. and

c. Become aware of the gap be¥veen the two and

of the problems that musf.be solved to close the gap

.What are mstrucnonal needs?

a. In those instances where the individual already

possesses the prerequisite Skills, understandings, -

attitudes, and knowledge, he or sheean go ahead

and fulfill these, felt'needs/wﬂﬁ:’tehe aid of an

instructor. ) ’

b. On the other hand, if the individual must deveiop

the prerequisite. abilities 1iecessary for the solution

of_problems and the fultillment of needs.’ he or she

has a need for instruction.

¢. Instructional needs, then, are (he skills, under-

.standings, attitudes, and knowledge tHat the teacher

can help an individual to acquuro ‘to tultill his or

her needs

5.

NJ_ gram (8).
1. You must haye a sincere interest in and capabulny
for working with adults. -
2. You must know your subject matter
3.You must be emotionally and intéilectually com-
mittéd to your aduit class
4. You must be willing tc' learn
5 You must be enthusiastic

.
. -

Now go back to page 1. Try to answef the
* + questions in the first paragraph. Look up
the answers it you need to, Or write out
the answers on a sheet of paper. Some
people find that helpful. But don't leavé
this section‘dntil you've mastered the basics.
They re going to be mighty useful.

: Il IMPLEMENTING -THE SELF-

' ‘FULFILLMENT- MODEL

\ Now that yoo ;le mastered some basics, let's get
to the main point. How can you use the self-fulfillment

As the teacher. you are the key- to an éffecr:ve pro- .

. ° model to organize and conduct your aduit education _

course? We won't ask you to do much ‘memorizirrg

in this section. Instead, concentrate. on applying the .

- ideas to your own course. This sectlon is-organized
in the order in which you're likely to encounter certain
tasks. First you'll find a passage dealing with making

“tion. This section ends with a segment on using teach-.

ing tools effectively. We're proud of this part of the
bulletin — especially the ““Master Key to Adult Educa-
tion' Teaching Tools."" As you read, take a _mental.
inventory of this section. You will probably want to
refer back to it lafer on.

~ A. Making Advance Arrangdfients
You can rely on .the Director of' Adult Education’to ™

make certaingroutine ,administrative arranements —

.

The Director normally: * '~

. Submits your name for appointment as fh:a course
mstructor. o
2. Takes charge of overall coordination of the adult

“education program with various communlty -wide

agencies ‘and organizations.

3. Assesses the degree of community interest in
various programs. :

4. Garners_the progrant? suggestlons of appropruate
advisory groups. )
5 Obtains administrative permussnon for the vanous
programs to operate.

6. Submits budget proposals for the adult educahon

program through administrative channéls ——

7. Obtains approval of a tuition rate stracture.

You will need ta work closely with the Director of
Adult Education in-making certain other administra-
tive arrangements for your course.

1. Cleanng your teacher ceflitication.

2. .Developung a brief course description.

3./ Learning about the budgetary constraints placed
on the operation of the coursé.

4. Understanding the business . procedures to._be
employed in budget disbursements.

»

‘5. Establishing the number of hours of instruction to

be olfered .

6. Setting the schedulé for c\asses

7. Making arrangements for use of classroom and
other school facilities > ’ s

8. Establishing tuition to be charged for the course. .

Reeruitment procedures for self-fulfillment ‘courses-
rely heavily on the persuasive.'powers of the mass
media. )

1. The clientele of the self- tulhllmem course is the'
general public.

2. The Director of Adult Educatlon coordmates all

_releases tolthe public carrying information about ‘the *

program. *
3. Printed brochures describing the several progra

. offerings are circulated widely in the commumty a

) advance arrangements; followed by some advice on

how to determine the needs of your learners and
plan ‘the instructional program. This [is followed by
_directions for planning informational units of instruc-

-~ R .

.

o

are especially eftective.

4. Newspapers and radio statlons are used to fil -
“‘slow enroliment’ courses.

5. Television offers a challenging but little-used out-

let for publicizing program offerings. ,
%



‘ Figure 5. Recruiting is done through the mass media
A brochure arriving in the gail may bring the news
of a course te a potential student

6. Mass media releases feature such information as
. o Course titles and descriptions
« o Locations a‘ which courses wil| be taught
o Dates and hours
‘e +o Tuition and other requirements

»
‘o #nstructions for registration

B. Determlnmg Needs and Planning the
Instructional Program
The ‘ask them" Iechn:que provides an effective pro-
- cedu(e for assessing the felt needs of the enrollees
in. your sélf-fulfitment course.

1. Only persons with strong: felt needs are likely to
enroll in self-fulfillment courses
2. The pursuit of interests, as perceived by the learn-

er, is what self-fylfilment courses are “all about.”
3. The identification of felt needs takes the form of
either topics to be discussed or projects to be com-

pleted or some combination thereof

4. You should try to discover the felt neegs of your

adults at thé first meeting of the group.

5. You may prepare a list of topics or projects from

" which they may choose. But above all, be suré to

ask the enrollees what they want to do in the course.
Buzz sessions, questionnaires, or other devices may
* be used to accomplish this. .

The mslruc}tona/ program for your self-fulfillment
course ts planned by the enrollees at the first meet-
ing. )
1. List the topics "and (or) projects on the chalk-
board as they are suggested by class members.
2. Select topics and (or) projects to be pursued as
group activities according to the will of the majority.
3. Schedule each topic and (or) project for tentative
dates taking into consideration.

o Logical sequence

o Seasonality

> Nmmber of meetings needed for each
4. Provide'for individual or small group instruction as
, Needed.

N
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5 Encourage informality by: your dress, round-table
seating arrangements use of first names, encourage-
ment of enrollee participation, and provision of light
refreshments during the meeting. »

*  .6. Create a-learner-centered atmosphere by being a
good listener, encouraging everyone to participate,
thng out what each person already knows, expres-
sing a desire to take class members into partnership
as teachers and fostering a “‘one for all and all for
one™ spirit among the group. -

7. Place the tentdtive program in the hands of class
-members before the second meeting.

& Plannirg for Teaching Informational
Jnits of Instruction’

State the TITLE of your topic in concise understand-
‘able terms that are meaningful to the learners
1. Word the title so that it accurately describes what
you plan to teach. It you plan to give instruction in
* only part of a large subject métter area, you may re-
strict the title; for example, "Protecting Your Child's
Health"" might be liMited to ““Proper Dental Care For
Your'Child." Sometimes you will want to Break a com-
plex subject into two or more small areas to make
ygur teachmgfeasm(, Thus,
ment” might be divided into, “"Controlling Water Pol-
lution," ,“Clearing Up Air Pollution,”
Etfective Rodent Control.”
v 2. Use words that are commonly used by your learn-
;-' ers, 'for example, *
Landscaping' for some audiences might be better
‘stated as “"Why Landscape the Home?"
3. Personalize the titie of the unit if that will reflect
the true nature of the teaching situatian. If, for ex-
ample, you have in mind a series of units of instruc-
tion that will resuit in the development of individual
landscape plans by class members, you right title
your first unit, “Why Landscape Your Home."

.

Orient yoursell to the important aspects of the SITU-
ATION in which you will be teaching.
1. Tpke a while to think about yourself in relation to
the lopic to be taught. Gel your.bearings with respect
to such issues as’ - ~
o What will this topic;incluqe? Where will it start?
Where will it end? .
e What do you know about the topic already?
e What will you need to learn in order to“teach
it? Wkare can you find out what you need to

~ .

‘For suggeshons concerning the planning and teaching of ‘opera-
‘ttonal of procedural unis of nstruction.’ see Teaching Adult
Education Courges The Employee Training A.odel

'

~

“Controlling Our Environ-

and “Safe and

‘The Aesthetics and Economics of ~

‘in your learners after ybu have taught (9). .

know? Whom can you turn to for help? -
2. Now take a minute to think about’ your/learners
and what you know about them: . ‘
- e What do they already know? . . -

Ry

e What abilities do théy already have? «
"+ Wha is their attitude likely to be toward this sub- « #
ject? Will it be inherently interesting to them?

o How does this topic relate to the motnvatuonspnd
lives of the learners?

« How will you provide fos recall and help your
students apply what they know to new situations?

o How4vill you evaluate their learning?

o How will you tell thef,how well you think they
are doing?

3. Now turn your thoughts to the physmal aspects of
* the situation in which you teach:

o Where will your teaching take place? Visualize
your slassroom, laboratory, shop, and bther avail-
able facilities.

¢ What instructional materials are available to you,
for example, references manuals, bulletins, audio-
visual aids, resqurce units, models tools, objects,
crops, animals? )

o What additional resources in the community
might be used to supplement school resources?
Are exemplary models available? How about
consultants?

« How mugh time do you have to teach the topic?
How is this time scheduled and spaced?

4. Now try to pictire yourself teaching this unit to

your adults in your physical set-up usmg the re-

sources available to you:

¥ « What teaching oblectwes must receive top priz
ority? .

o What format will be most usetul for analyzmg
your subjecs matter? s

o How will you motivate your students? .

+ What models will you provide? © g n

o How will you manage practice effectively?

e How will you provide for individual differences?'

e How will you provide for recall and'help your
students apply what they know to new situations?

.» How-will you evaluate aduit learningy . €

“. How will you provide feedback?

5. Don't write. Keep-thinking until some of these
issues fall in place and ypu can begin to picture
yourself teaching this topic.
. + .

-

State your TEACHING OBJECTIVES in terms of the
spe'Cig‘c measurable attributes you hope to observe

1. Teaching objectives are the WHY of your teaching.

2. The advantages:of clearly-stated objestlves are: ‘
o They provide-ydu with a sound basis for decid-
ing on«the subject matter, materials-of-nstruction,
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and ‘the teaching procedures to be employed in / 1.
your teaching. 4

o They enable your adult learners to estabhsh r,eal-
istic goals of their own.and evaluzte their progress
as mstrqctnqn progresses.
3 They allow you to evaluate your student:

in terms of specific observable behavior.
3, Your first step is to identify by name the observable
behavnor that you will accept as evidence that the
learner has achieved what you ‘want her or him to.

lear'mng

* o Use words with specific meanings to describe

what the learner will be doing when he or she is
succeeding, for example, list, locateé, contrast,
identity, estimate, and so on.

« YAvoid words that are indefinite, denote actions

. that afe not observable, or that can be inter-

preted in different ways, for example, know,
understand, apprecuate enjoy; believe, grasp the
significance of.

¢ Now let's look at some examples of the sort of |
statements you will have when you finish thisy

Step:
if the title of your unit reads, "Why Landscape
Your Home," you nffight start.your teaching ob-

jectives with such statements as:
1. The learner wnl define the term landscapmg
2. The learner will list the reasons for landscap
ing.
3. The learner will identify applications of the
principles involved in landscaping.
4. Secondly, further.define your teaching objectives

. by describing the important conditions under which

thé desired behdviors will be éxpected tq occur. In
deciding on, the conditions to. be :mposed on the
learner, as!‘yourself three questions: What will the
learner be provided? What will the learner be denied?
What are the conditions unger which the behavior
will occur? )
e Some examples of how to state conditions follow
Given an attentive audience
‘Given before and after pictures
+ Given a vanety of plant materials o
Given a description of tamily c:rcu&tances
Given' a list of-government agencies -
Without the aid of references
* Without prompting ’
Upon request  «°
When called on in class
. Now ‘let's go back to-the 1eat*hmg objectives we

* started’ to write previously and let's add some:

impogtant conditions under which the indicated
behavior will be expected to occur: .,

Remember, our.litle was' '‘Why Landscape Your
Home." Noew with conditions added our objec-
tives w:l/-read .

Without prompting. the learner will define the,
term landscaping. g

2. Upon request, the learner will list the reasons
for landscaping.

3. Given appropriate diagrams, thq ‘learner wul
ndennly applieations of the prmc:ples involved
in landscaping.

5. Specify the criteria of (minimum) accept‘able per- |

formance by describing how well the learner must

perform to be considered acceptable: ”

.» Time as a criterion; Example: within 30 minutes.
¢ Minimum number as a criterion; Example: at least

15 out of 20.

Percent or proportion as a.criterion; Example: 70

percent.

Important characteristics of per(ormance as cri-

teria; Exampje'sA correctly, clearly, succinctly,

atcurately. -

Now let's complete the teachmg objectives we've

been workmg on "by specifying the criteria of

minimum actceptable per'orrhange. .

Remember, the title of od? unit,was, “Why Land-

scape Your Home." Now with the ‘criteria of mini-

mum acceptableperformiance added:

1. Without prompting, the learner will correctly
define the term’landscaping.

2. Upon request, ‘the learner will list 4 major
reasons for landscaping.

3. Given appropriate diagrams, the |earner will

+  correctly identify applications of at least 6 out
of 9 principles involved in IandscapingA

Make an 'ANALYSIS of the main quesnons to ‘be
answered by this unit.
* 1. Much of your teaching in self-fulfillment courses
will involve informational-type units of instrugtion.
2. The analysi$ is a system for organizing thé content
- or ' WHAT of your teaching.
3. You are guided in making the analysis by your
teaching bbjectlves your knowledge of sub|ect mat- .
ter, and available references. :
4. A list of the key questions (and answers) is a
useful way to organize subject matter in situations .
where the real thrust of your teaching is to have your
fearners acquifeatactual knowledge or Iearn related
infgrmatiori. .
5. An alterriative format for analyzing the content of
information units.is fhat of the common outline.
6 This type of-analysis is usually organized as a
series of key qu ns listed in logical sequence —
_ each tdi0weq.;3y ayrsting af the main .elements con-
tained in the
7. Many reterengs contain, careluuy developed key
questnons that you can use :


https://conditio.ns

8. Example: At this point let's’go back to our unit orf - * Principle of harmony .

“Why Laridscape Your Home " and look at the key. Harmony is achieved in a landscape when tor example. colors
: ’ - ' s bl ' her than"clash This 13 -

questions you might wish to use for organizing this ~ ©' ¥210uS oLIEC!s blead logefher father than clash This 5 espe

X cially true of exterior fimishes roat colors, and plant color combi-
particular subject matter for teaching natons Harmony Is also achieved-when three of one kind of plant

Key Ouesnons (and answere) ' ’ , ‘are grouped together rather man.havmg a single plant
’ e Principle of repetition .
wnaﬂs meant by.the term |anascéomgu0v oo . Repelition simply indicates the need 1or a reappearanse of
e'Landscaping. means creating a pian to make the best use a' attractive materials in several locatons in the tandscape (Good
the space availabld in the most attractive way repetitinn can be obtaned by repeating’the exterior finishes. roof
e it mean$ shaping the land to mako the most ot the site s colors simuar plants and other matenals in Several locatons
natural advantages - thrcughout the landscape
e It means building tences walls and patios = e Principle of variety
¢ It means-selecting and growing the plants that best it the design . « In order to oitset any monotonous eftect of repetition. some
What are the main reasons for 1andscapmN‘ mr-ely 1n the choice of plants and other landscar  matenals must
o Makes the home more‘beautitul N be Used Variety gwves extra interest 1o outdont is around the
o Increases the value of the property ’ home grounds
o Provides shade and windbreaks | R e Principle of sequence
o Obtains privacy tor outdoor family activity © " An oroeuy natural combmation of fanc~cape materrals best.
o Provides an outlet for the creativity and energy -of the ‘owner describes. the principle of sequsnce_ Arranging of landscape
What principles are invoived in designing a landscaping plan (10)? matenals 1n the proper sequence would be lo'r.lace low objects
e Principle of balance » in the foreground, intermediate ohjects in the far foreground and
. In a design there must be a’primary focal point or center of tall objects in the background -~
l[llelesl around which the landscape olanls«&r_gclu?es and open o Principle of emphass
spaces are grouped or balanced The arrangement of these land- Many houses have features that make the house unpleasant
scape elements should_give a sequence leading to or away from to Mook at Undesirabte features of a house may be de-emphasized
the ‘tocal ' point. For example the front door i1s the focal point of by tandscafing so as to make the house look more pleasmg to the . ~
the front or public area of the home Landscapé elements are eye . o

tbal ’ . ‘color | I '

balanced arodnd this*point Mass color hine, or texture must be 9. Before you leave analysns. you may wish to re-

equalized on each side ot a real or imaginary point 1o satisty one s - . h .

.« sense of balance Balance can be achieved by either symmétrical examine your leaCh'r‘g objectives and revise t~ em: In
+ - or asymmetric3l arrangement the light of the subject matter to be taught in your
g Symmetrical -~ A good example 1s a formal garden arrange- informational unit.

*rient Plant arrangemen. on one side of the axis is the exact

duphcate of the other'side Basi design 1s rectangular Select the TEACHING PRQCEDURES you will use in

‘Asymmetrical — An informal balance 15 aghieved through the teaching your unit.
use of contrast in shape and size For example. a gmgo' small 1. Teaching _procedures are the WHO, WHERE‘

plants around a pool or a group of plants used to balance™ 4 WHEN. and HOW of your teaching
large open area of lawn An informal desiyn has asymmetrical — :

balance and more natural hines. and 1s not contined by rectangular 2. F'T“\leﬁr get in mind some of the gregt V?"e‘y ,

forms or straight lines Other examples a large lree on one side of teaching commonly used in teaching infor-

of the property will balance several small trees on the other side a mational units of in tion.

medium-sized tree on one side mll balance a group ot shrubs on Group Interaction Tachﬁ/‘ques

h 3 :

‘wi ‘:":;':'lzeo, SRy Buzz Sessions General Discussion
Simplicity 1s achieved through a repetiton of landscape ma- * Brain Storming . Panel Discussion

tenals Repeat a few well-arranged forms colors “or textures n Debate Role Playing

varous areas Educational Technology:
* Simplicity 1s destroyed if too manv difterent kinds of plants

are used m the design _ Slides and Film Strips Audio Tape Recorder
e Principle of scale or proportion ' Sound Motion Pictures Single Concept Films
Scate means the size of units such as open space buildings B ) h ‘
and plantings Praportion 1s a pleasing relationship of one part of Teacher-Centered Techniques.
the design to another part and to the whole design If scale is kept Lecture Problem-Solving
constant throughout the design. the design will have proportion Teacher Explanation Individual Instruction
For example. it a lawn appearsgo long and narrow. we may be Team Teaching Demonstrations
unfavorably reminded of a bowhs alley A farge shade tree needs
a sgtting in scale with its size Otherwise iy will look crowded and Visual Aids:
uncomfortable A low. ranch style home wolyd need a low-growing Charts and Posters Chalk Board
shade tree while a tali narrow home wold need a tall mature Flannel aﬁ’d Magnet Models
tree as part of the setting in ordento achieve a sense of-proportion *
. Prmcable of contrast’ Boards
Harmony can be achieved by the use of contrast in size tex- Flip Chart
ture. and color of plants Use a low plant near a tall one or a
broad-leal plant next to a narrow-leat plant One can also use 2
contrast in plant colors A dark green evergreen ofters a striking Field Trip
contrast against a white house Resource Persons

£l

Techniques for Us:hg Community Resources




Learner Collection of Information-
3. Secondly, let's examine the teaching tasks that aré
vital for teaching intormational units

¢ Communicate teachmg objectives to the class

members

Maintain motivation of the learners

Supply exemplary models

Provide for proper sequencing of subject matter
Guide initial trials of learners

Provide for ‘individual differences

Manage practice eftectively

Provide for recall through systematic review
Evaluate student performance . .

Give feedback on progress

Help students apply knowledge in new situations.
4 Select the teaching tools that you believe will best
enable you to carry out each of the teachmg tasks
you plan to perform Some critena for your considera-
tlon in doing this are: :

% Use teaching procedures known to be effective
with adults, for example, demonstrations, prac-
tice, use of educational technology. use of visual
aids, field trips, resource persons, and so on

o Avoid extensive use of procedures less popular
with adults, for example, long lectures, audio-
visual aids that ‘are hard to see or hear, recita-

- tion, supervised study. and written examinations.

« Provide opportunity for class mefmbers to_par-
ticipate in giving instruction at a level consistent
with their capabilities. Every class will have mem-
bers who are capable of giving demonstrations,
assisting with individual instruction, planning and
conducting field trips, and so on. \

o Use a variety of procedures ;

o Select teaching procedures that are workable in
view of time available and the setting in which
you will use them

¢ Above all, keep your eye on your teaching ob-
jectives and-select procedures that will result in
the kinds of behavior changes you have’in mind
for your Iearners

5. Example:

Now let's take a iook at some teaching procedures

that could be used to teach “Why Landstape Your

Home?"": : :

Teaching Procedures |
First Hour § '
e Introduce the unit by, showing a large picture of
a well landscaped home. Use the picture to Il-

..‘...O...

lustrate the several facets of what is meant by

the term landscaping.
o Describe your objectives in teaching this unit
o lllustrate the main reasons for landscaping .by
- showing “'before and after” 2 x 2 shdes of homes
in your area '

0

« Have class members call out the answers to key
questlons 1 and 2 (of anatysis) and record an-
swers on the chalkboard )

Second Hour . -

o Explain the nine principles involved in designing
a landscaping plan using the overhegd projector
to give. diagrammatic ilfustrations of each prin-
ciple (See Landscaping Your Home, Department
ot Agncultural Education, Oh:o State Umversny
pages 4-13) ° :

o List the pnncnples on the chalkboard Pass out
xerox reproductions of the diagrams previously
used on the overhead frames and haye the stu-
dents label the principle illustrated by each.

« Circulate @mong class to provide feedback. Re-
view if necessary.

Third and Fourth Hours

e Visit a new home site and point out how the
residential grounds may be made more useful
by adding walks, terraces, -tences, and other.

* structures. Discuss the placement of trees and
shrubs for shading and screening.

« Visit an older home thaf has aging plant material.
Point out the changes that could be made td
improve the usefulness and pleasantn.ess of the
site.

List the MATERIALS 6F INSTRUCTION needed for
each class session. _ )
1. Most of us find it usetful to list the materials
needed for each class. A glance at the list should
serve to remind you of the things you will .need to.
have availaple for your classes.

2. Example: Now to add the finishing touch to qur
example of a teaching plan for “Why Landscape
Your Home?"": -

Teaching Materials: -
First Session (two hours)
Large picture of a well landscaped home
2 x 2 slides of “before and after’' landscaping *
Slide projector and screen
Paper for quiz
Overhead projector frames illustrating nnne prm~
ciples of landscaping
Xerox copies of the diagrammatic illustrations of
the nine principles for class members

Second Session ' 5

Field trip data sheet for collecting information dur:
ing the field trip ‘

D. Using Teaching Tools Effectively
You already have a good start on using teaching

tools effectively. You are aware of the leai:hmg tasks
which are vital for teaching informational units. And




you know how to select appronpriate, teaching tools
for performing each task. What you probably need
now is to develop skill in using each teachmg tool
effectively. .

To get you started we have developed a ""Master
Key To Adult Education®Teaching Tools.” Perhaps
a few words about how' we created it will help you
understand what it is and how it caq help_you.

1. First we classified the teaching tools commonly
used in leachmg adults into six categories

« Group interaction tecg;:ques
Ve Visual aids

¢ Educational technology — sometnmes called edu-

cational hardware

o Teagher-centered techniques

-e Techniques for using community resources

« Shop or laboratory experiences
2. Next we made a list of teaching tasks that each

" of them ar

teaching tool is well-suited for. Diagrams showing
teaching and learning interactions should help you
estimate the physscal situatien.

3. Then we wrote a brief-description of how to go
about using €ach tool properly. These descriptions
aren't exhauéhve But they do give you the main

‘steps to follow, and at the end of each description

we cited the best references we know of for hndmg
out more about each specific teaching tool.

4. And last of all we tied it all together by collecting
all of the references cited in the ‘"Master Key ... "
in a Seli-Help Kit for Adult Education. |Pyou missed
where to send for this, look in the preface.

5. Our hope’is that you will be courageous. Use the
"Master Key...' to help you seiect and use ap-
propriate teaching tools for perfarming each ot your
teaching tasks. Don't be afraid to experiment. Most
easy to use.

\



A. Group interaction techniques
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Teachmg tools
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Teaching tasks well-suited for
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Maintain motivation Provid®
for individual ditterences

Provide tor indwvidual
diffarences
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Maintain  motivation  Help
individuais apply knowledge

and skills in new situations _ _

Maintain motivation Provide

: for individual difterences

Master key to adult education teaching tools

—
1
|
T
|
l
{
i
5

\
|
H

pro and con Stage rebuttals pro and con

How to go about «t

.

>

Divide into- small groups (about 5 or 6) Sit around tables
Appoint discussion leader and reporter for each group Ex-
plain the topic Discuss for under 15 minutes Pull gvoups
together Get repor’lrom each group End with general
discussion (12. 13, 14)

. .

Problem s sighted Group members ‘express ideas on the
fubject All \deas are accepted and recorded Recorded
ideas are then considered and discussed. (12, 13, 14)

]

—

.

Select -the i1ssue of debate Prepare room Divide the ‘group
into those pro and con Select a moderator Altarnate speeches

_—

v

Arrange seating so all can be seen and heard. Select a
discussion leader Maintain informality Stay on the subject
Direct comments to entire group Summarize (12. 14)




A Group -meracnon tecnmquem(‘mn d)

. - Taachmg tools

Panel discussion

<

X X

L]
e S
Tmn hing tasks well-suited for
‘ -

Present

Deude on topic. select moderator choose three to five panel

m Student in special role

D Insfructot

X intormaton wn a | ' " Mainh
X s logical sequence membws with differing opinions and experiences anfain
—_ | informality. inviting comments from audience (12. 13)
XX .
I ;
| .
e e — ;. — —_— — - e e ]
Role playing | | .
- .! ¢ :
o | -
m ——-’ X v | ¢ -
x Maintath motivation Provide i Select two to four players and explain their rolas and-attitudes
. ¢ ——— X .exempl,]ry models Demon- | in seclusion ffom audience Prepare aud-ence for what they
E— x strate skills  Guide minal ! will observe Stop role playing when interest 's high Discuss
‘.____ x x l trials L - (12 13)
'
— X . ,
~‘ . . l * .
» —_— e S Vi —— i
B Visual aids ' ’ : . R
- — B D SU—
Charts and posters i = A g
= X : T .
X -
’ X hl .
e ¢$———=- x Maintain motivation. Present . Select only clearly supportive materials Place chart or poster
x information in a logical se- prominently. Introduce at proper time Stand to the side
[:] x queénce Smaller groups Explain chart or poster cleavly' (15a.q.))
—_— 4
X “ S
R ¢ - .
X C _
Flannel and magnet bpards . - \
. x * :
. X 2
—_————— Pre
. <+ X x Maintain motivation Present Prepare .all materials to be used beforehand Practice pre-
information na logical se- :
. x . D wate skill sentation. Work standing to the side Talk facing the class
X querice; Damonsirale "skils Introduce materials ‘at proper time Explain clearly (15b, })
D —_—) X Smaller groups
- o - — e e R ]
x )
Student — Speech

=¥ visual or sight

O Visual ar‘s
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B Visual aids (Contd &°

s Teaching tools

v . e

P e

Teaching tasks well-suited for

‘How tg go about it

B

Flip chart
)

Maintain motivation Present
information 1n a logical se-

- quence Provide for recall
Smaller groups

v

v
. L

. - . L -
Prepfire matenals in proper sequengg betorehand or practice :
llustrations. Situate fhip chart prominently Stand 1o the side
Introduce materials at proper time Clearly explain. (15g. |)

Maintain motivation Pragent

tnformation 1n a logical ge-
quence. emphasizing par-
ficu. ar points

tme Stand to the side Face the class Use pointer, (14,

Eniminate glare. Erase irrelevant matenals beforefiand. Pre-’
draw (print).complicated diagrams; cover, uncover at proper

15g. 1) . ’ . )

Maintain motivation Provide
exfmplary models Present
information in a logical se-
quence Y

° knowledge of projector's use Plan presentation-and discus-
0 g

4 3
. : ]
- . g n
N [ 4
. " -
n ;
Man’t:‘la:nrmr;nv:u? FF::OV;?\G‘“ Be tamiliar with mod, Plan clgar’ remarks Use logical
e"’e’ °‘: Y..mo els A °|s sequence ‘Label the model Situate it prominently Clearly
information an: @ logical se- explain. Use a pointer. Answer questions [§4)
quence Demonstrate skills y
~ \ o ¥
= * - &
- L}

Selec! ‘pertinent matenals. Preview Prepare room Gain -

sion Show shdes leading discussion as you proceed. (1, 14,
15d. 15e. 151) . <

X Student .
D Instruclor
— Speech

= visual or sight

Visual aids
’
Objecl(s) usually usedABr demonstrating — e g medels

-
¢

Manipulation or use of other senses (touching. smell
taste)

(:X Projection
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_C Educatonal technology (Cont'd )

‘ . <

Teaching tools

n

Teaching tasks Well-suited for

How to go about 1t
0

Sound and motion pictures

» -
Maintain motivabipn. Provide
exemplary modéls Present
informatbn h a logical se-
que

. use Preview tilm Prepare equipment and location for projec-

-’
Select films carefully Gain complete knowledge of projector

tion Orient students. Show film Fotlow up with disctission
(1.14) " . LS ,

Maintain motivation. Present
information 1n a logical se-
quence: ~ *

Gain knowledge of projector use Plan out presentations
Rehearse. Allow class participation. Vary your techniques
(14, 15€e! 5)).

s

Audio tape recorder

X
.__’x

¢ : X

X
X
X

. o

Gain knowledge of equipment Plan: Select appropriate
materials. Preview tapes. Check @roper volum_e Prepare
listeners, clarity misconceptions Pre*m tape. Discuss. (1)

Smgle‘concepl(vnms

C X"

Maintain motivation. Present,
small amolunt of information
in a logical sequence

» Ll i

Select approgpriate film or lms Gain complete knowledge
of projector for use. Preview carefully Prepare classroom
Plan lesson' and discussion. Show film at appropriate time
« during session. Review and discuss the concept involved. (1)

'
X Student
D Instructor :
— Speéch

=¥ visual of sight

”

Prajection . ’

Visual aids
a L]

Audio-visual aids

Audio aids




D. Teacher-centered lechr\nQues

v Teach:ng' tools
1

¥ Y,

/

e i i

Teaching tasks well-suited Ia'

Lecture

Wormahor‘g n' a
logical ‘sequence Demon-
strate skills Communicate
Tea‘cmng objectives  *

Present

Select appropriate topics Oigamze and sequence the lec-
ture Be concise Make it real and above all. interesting
(12. 13, 14)

— 3 XX
D X X

e X
Problem-solying

- X ox

HE=9

C X

X Student
»
D Instructor <
=P Speech
.
~
” N
A ]

™ |
x . |
[ ° | ¢
1
Teacher explanation
4 y . .
x Present mlovm}hon in a ° %
x logical sequente Demon- - Formulate clear statements Stay on the topic Observe for
' X strate  skills  Guide _initral™ teedback. Summarize
X trials s e .
X g :
‘w o s
Team teaching )
"
D X X . 4 The team of from gwo to six plan loée\her ®ne teacher
L Demonstrate skills = Guide '

imtial tnals Manage practice

conducts the, lesson while other teachers or aids answer Ld
students’ questighs or provide Individualized instruction

! I P for n-
;I"’;mf;" ":V'de aF 4 The team evaluates together A team may also be tormed

MU SEREHEES usmg\sltudenls with special course-related skills (12)

N :
5 ‘T-_ S
- ¢ .

Present information n a7’ )
’ ] | rea and delige lem, statement. State
logical  sequence Guiide Select prablem area and defige a probl S e a

call  Apply knowledge to
new situations

|
|
[
[
j initial tnals  Provide for re-
[
|
]
1

decisions to be made ldentfy alternative courses of actron
Weigh alternatives on basis of pertinent factors Formulate
solution (12)

3 -
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D Teacher-cintered techniques (Cont'd ) i

“saching tools

Teaching tasks well-suited for

How to go about it
|

Individualiged instruction

. 1
e

O==x

.
Provide for individual difter-
ences In current knowledge
and ability

| Determine pupil's special needs -Plan instruction Provide
|  matenals and adequate study area Instruct Answer all
'.questions Evaluate Plan new instruction (1. 16,14)

.

.

i
é L I

E Techniques for using community resources ’

O

\ Field trip

iy 4= =X

W

Maintain emotivation Provide
exemplary models Demon-
dtrate skl Provide for
individual ditferences

Coordinate plans with all goncerned In advance of tnp
Arrange for transportation Clearly explain the objectives to
the’ class and host. Review and evaluate the experience
'(1 13. 14)

-

-
Resource person

O
B

X

X

Maintain motivation Provide
exemplary models Demon-
strate skills '

)

S

Contact resource person in advance and plan the presenta-
tion Prepare the meeting room in advance Preview theclass
Conduct the class Review the expeuenc? (1. 14)

.

~
Learner collection of information

Maintain motivation Provide
for individual ditterences
Provide for recall Help in-
dividuals apply knowledg
to new situations !

v

Outline the problem. Guide information collection. Explain
Give t meaning Question. Evaluate

x Student

D Instructor

. Outside instructor or resource person

=P Speech

=¥ Visual or sight

I
Ry

» Manipulation or use of other senses (touching. smell,
taste) . '




F. Shop or laberatory experiences

0

.Teaching taals

.
Teactung tasks well-suted tor

Hew to go about it

Demonstrations

Provide exemplary moQels
Present informaton n a
logical sequence Demon-
strate skills

Instructor selects materials and locatiori Présents the demon-
stration stressing key points and safety factors 1n under 15
minutes Audience imitates demonstration with guidance
from instructor (12.14)

.
.

%q.....x

Guide imtial tnals Manage
practuice effectivety Provide
for individual differences
Provide feedback evaluation

Become proficient in the task you will oversee -Organize to
insure satety Provide instruction as needed. Provide feed-
back. (14) ? .

Individual projects

. %
X

esiseerrianane

e

Group projects

‘ x - Student )
D Instructor .

— ‘speech

O Visual aids . )

Provide for individual differ-
_ences Help apply knowl-
, edge andb&kills to new situ-

atons

Provide for equipment and supplies. Guide project seleckon.

Have learner draw a sketch and make up a bill ot materals

Prowid® individual instruction as needed Monitor to insure

safety Coopdrative evaluation of project with students. (16)
. . .

A

Maintain n{ohvatnon Help
indwiduals to apply kpowl-
+ edge and skills to new situ-

o L ‘

" Provide tor equipment and supplies as well as interpersonal
refations. Guide project selection. Provide individual and
group Instruction as needed. Monitor to insure safety. Co-

ations . operative evalua}-on with group (1) bl T
. N i
- vsual or sight P
- Y Man;pulahlvc‘f’or use of other senses (touching, smell,
. taste) * ) .
¢ Object(s) usually used tor demonstrating — e g. models
' -

21
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F Shop or Iaboralory expenenfes (Cont'd )
e

a

Teaching tools Tedching tasks well-suited for

Use of job sheets
O¢X -
. OQ.—X " Communicate teaching ob-
. | 1egtives to class Present
D_’O ‘-—x \ information n a logical se-
O

quence Guide imhal trials
DX '

v

. ' ,
Il EVALUATING THE SELF-
FULFILLMENT COURSE"~

-

‘You probably feel as if you've come tc the end
alremdy. But the fact that you're still with us proves
that you aren’t exhausted yet. This section describes .
the philosophy behind the ‘method-centered’| ap-
proach to evaluation. Then we give you-an example
so you'll know, exactly what we're talking -about.|This
is followed by a_very useful two-page form that
used to obtain feedback from the folks enrolled in
the Continuing Education Program- at the Broome-
Delaware-Tioga BOCES. We're sure you'll get lots of
ideas for improving your coursé if you follow the
system. You'll pick up a few feathers to put.in your
cap too. And that's good

L]

e g

f
lf N How to go about it

S

- \

Teacher, selects a lask and prints a sheet of sequenced
nstrygtign for rompleung the task Students must be capable
ot penorvpmg each slep of outine Prépare equipment Dis-

tribute aulline Provide superviston and instruction 114) 5

\ .

T Use the mef od cenrered approach for evaluanng

your self-fulfil ment course. € : N
1. The method-centered aﬁprgach to evaluation seeks\
answers to two questions: # .

o What gundelmes and procedures have proven
effective for achieving the purposes of a given
educatibnal program?

e To what extent has the teacher followed the,
guidelines and procedures? .

2. When applied to the self-fulfiiment course, these
questions become! - ®

¢ What guidetines and procegures are effecllve

, for organizing and conducting adult education
courses that cater to the pursuit of interests that
will add mganing to_the lives of the enrollees?

o To what extent has’ thé teacher, followed_ the
guidelines and procedures for organizing and
conducting self-fulfillment courses for adults?

. S 3. Three assumptuon< underlue this approach to evalu-

Figure 7. The method is evaluated through the stu-
dents' satisfaction. -

ation:
,e The adult educatnon'protessmn has had sufficient
experience to select preferred methods.

. The teacher and the adult enrollees are in the
best position to assess the degree to which the__
preferred methods have been mcorporated ina
given course.

« Improvement in future programs can be achieved-
by‘ more diligent application of these .nethods.

4. The ‘method approach has several advantages:
o It provides the inexperienced teacher, the ad- ~
ministrator, or the lay pérson, with a means for
comparing the conduct of a program with norms ..
recommended by experienced and knowledge:

able persons.

o It may suggest why a program has produced
specific results. ’

« What is more important, it may suggeSl remedial *
measures.

e The method approach, therefore, deals with why.
the program is where it is and how it can be
improved. '

L]




The ' evaluation of your self-fulfillmént course Using
the mefhod—centered approach mvolves five discrete
steps » ..
1, Competen; professiondls make a job aqalysis of
what the teacher must do to conduct an effective
program, T o

2. Guidelines and procedures are defined for each,
phase of the analysis. - : !/

3. Data are collected on ghe extent to wHich the
recommended guadelmes and procedures have been
followed by the teicher and the resulting degree of
participant satisfaction. -, ‘

4 Students complete feedback forms supphed by

.
. -

.

the adult educatlon ditector.
5. T\e evaluator, usually the teacher, wecghs the
evidence and: .

» Rates the prégram on thg basis of adheten'ce‘to

. recommendations and |earner satisfaction.

o Suggests remedial action. 2

Examples.
1. See Table 2. Guidelines and procedures for orga-

.ynizing and conducting self-fulfilment courses — An

example of method-centered evaluation.
2. See Table 3 for an example of a form used for
obtairing feedback from enrollees.

\

Table 2. Guudehnes and procedures for organizing and conductulg self fulfiliment courses — An example of

method-centered evaluation

‘ Ce— . . 4 ) ) .
Directions ’ 3
"1 Place a check mark (, ) in the column Iabeled Strength followmg each -of the items below lhal you accept and have |
fully implemented in yout seit-fuihliment course this pet year Go all the way through the checkhsl before proceeding '
to Direction 2. |
2 4o through the checkiist agam This tmg place-g checkmark (y )in the column Wil Try lollowmg each nam not,fully I =
" implemented this past year, but which you are willing to accept tentatively and which you will attempt to implement in > | 'gh z
your selt-fulfiiment course this neﬂ year . X | gl'=
s ) . | & 2
« 1 The teacher's major purpose 15 10 assist the learners in the pursuit of interests that lhey believe will add meaning to | |
their lives {
2 Jhe major purpose of a m@;omy ot the envollees taking the course is 10 pursue | mlevesls that they believe will add mean- E
ing tgtheir lives . § |
3. The teacher works closely with the Director of Adult Education in making administrative arrangemenls tor lhe ‘tourse | |
a Develops a brief course description a & : N v
b Determines-budgetary constraints L o
¢ Understands business procedures ammoyed tn budge! dvsbursemen!s B | :
d Establishes the number of hours of instruction to be offered I
. Sets the schedule for classes o
f )Aakes arrangements for use ®f classroom and other school facities ' |
g Establishes tuition lo be charged for the course . . i !
4 Reeruitment oroce’dures rely heavily on the persuasive powers of the mass medu’ i B Yo s ¢ i
a. The clientele ot the course is the general pablic N
. b All releases to the pubiic a® coordinated by the Director of Adult Education i &
; Printed brothures are widely circulated b= : |
|
|

Radia spot announcements are used it needed
‘Mass media releases feature
(1) Course titie and description .
(2) Location at which course 1s oftefed
(3) Dates and hours
(4) Tut®n and olher_vequweme&ls
T () Instructions for registration

b
5
d Newspaper announcements are used 1f needed
e
f

(1) Logca! sequence
(2) Seasonality

.5.. The.instructional program is planned by the entollees at the lirst meeting . <
a Topics and of projects are listed on chalkboard as suggested by class members '
- Topics and ‘or pfojects to be pursued as group activities are sefected on the basis of the will ol the majornty, |
c Each mp-c and ‘or project 1s scheduled lor specific dates taking into consideration |

“ (3) Number ot meetings needed for each % - o "
d Provision 1s made for individual or small group instruction as needed - |
' 23 : .
5 @ P
» 4 I}

,

.

Bo-




o

Table 2.- Continued ‘

e. Informality «f encouraged by : €

(1) Type of clothing worn by jhe feacher - * L T . “\

(2) Round-table seating arrangements”” o
(3) Use of tirst names " * p .
(4) Encouragement of enrollee participation ',
(5) Refreshments served during meeting
*.! A learner-centered atrosphece 18 created by .
(1) Being a good.hsleqer b - Lo .
- (2) Encouragmg everyone 1o participate ' =
(3) Fmdlng-eut what each person alrgady knows about the subiect malter QI the couvse B
(4) Takiag class members into partnership as teachers N Ve
* . (5) Fostering a "one for all and all fo¢ one’" spint among group members .
3 The tentative program s placed in ma.hands of class members _prior to the second meeting

«6. The teacheymakos detailed wnitten plans for,each mlormalnonal upit of instruction Ey
a Slqtmg the mle iY'concrse terme meaningful to the learngrs »
b Becemmg aware of the important aspects-a! ation in which teaching will take place
¢ Stating teaching objectives in terms of the specifi %ueasurable auributes the learners may display Specifically
(13 The obsbrvable termigal behavior that shows the learner has achieved . .
. (2) The important cond-ulgs under which the desired behavior will be expected to occur
(3) The criteria of mimmum acceptable performance ' .
d Makmg an analysis of the main Questions to'be answered by the unit or an outline ot lhe subject matter to be deall with
e Sefecnng teaching procedures to be used In teaching the umit that will
) Acmeve e  Jeaching tasks whick are vital for teaching mlormanonal units | ' Y
L Commumcale Ieachmg objectives to the class membevs W .
# Maintain motivation of the learners .
® Supply .exemplary models » . é
® Prowvide for proper sequencing of subject matter U
.( ® Guide um}nal tnals of learners s .
. ® Prowvide for individual difterences
® Manage practice effectively ° -
® Provide for recall through systematic review
® Evaluate student periorrqance L
» ® Give feedback on progress
® Help students apply knowledge in new situations
(2) Becetfective with adult learners
(3)' Provide tor c|ass member parhc-pahon
(4) Provide vanely ¢
- (5) Prove workable in view ol avallable hme and setting °
(6) Achieve the teaching objectives .
f Listing.the matenals of instruction needed for each class session R
7 The teacher uses the following teaching tools e"ecnvajy
¢~ a Group interaction techniques ' o )
(1) Bulz session ’
' (2) Brainstorming
(3) Debate
(4) General discussion &
(5) Panel discussion
(6) Role playing
b Visual aids
(1) Charts and posters
(2) Flanne! and magnet boards
(3) Flip chart
(4) Chalkboard
(5) Models .
c. Educational technology .
_ (1) Shdes and film strips
(2) Sound motion pictures . "
(3) Overhead projector
(4) Audio tape recorder
(5) Single concept fiims
‘d Teacher-centered techniques ) R
(1) Lecture
(2) Teacher exolanations

S R
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‘Table 2. Continued

(3) Team teaching . o ) - %
(4) Problem solving : )
(5) Individualized instruction’ . . ! ’ R
e Techniques for using communny resources < .
(1) Field tnp .
(2) Resource person ' .
(3) Learner collection of intormation s &
. Shop or laboratory experiences 5 o
(1) Demonstrations y . v
(2) Supervision of practice
5 (3) Indwvidyal projects ' '
(4) Group projects i R \ i
() Use of job sheets ’ . s

~
8. The teacher uses the method-centered approach lor evaiuating the self-fulliliment course .
a The evaluation Jorm 1s based on an analysis of what the teacher of a self-fulfillment course must do to conducl I~

an effective program v P |
b The evaluation form specities guidelines and procedures for each phase of the analys-s' L ]
c. Data ts cotlected that indicates the extent to which the recommended guidelines and procedures have been

followed by the teacher . ¢ oo
d . Feedback 13 obtained from class mev‘nbers 4o
e The evaluator(s) weighs the evidence and

(1) Rates the program on the basis of adherence to recommendations and learner satstaction \ f

(2) Suggests remedial action - {

.

Table 3. Enrollee feedback form®  °
Course or sub|ecl
Instructor 3 . Date

Your instructor and the Administrator of Continuing Education wish to enfist your heip sn evaluating the educationg! program
you are about to complete Your thoughtful consideration in answering the items will help us in appraising whether or not
change 1s needed in tKe program
A INSTRUCTOR Very
g Excellent Good Good Far  Poor
1 How well did she or he attain the objectives? |

2 How well informed on the subject?

and interestindg? \ |

' , | |
4  How well &as she or he understood? |

/ ! i l

5 How well did she or he illustrate to

|
3 How well were gessions kept alive l
]

F

clanty points? |

1

6 How well did she or he stimulate thoughtful
discussion and participation from the class?

<. 7  How well did she or he maintain a helpful | Y
manner? 1

J 8 How well was each topic summatized? 5 .
9 My overall rating of the instructor 15 N >
.
B MATERIAL . .
1 Was the content beneticial to your neegs? No-
o To some extent
Very much
2. The amount of matenal covered was Adequate
¢ Too Inttie
Too much

*Courtesy of the Continuing Education Program, Broome-Delaware-Tioga Board of Cooperative Educational Services



Table 3. Continued . TT——— :

C. INSTRUCTION
Should there have been More Same Less

Lectures?

Class participation?

Outside assignments?

Use of visual aids?

Laboratory (shop time)?

Number of students registered?
Emphasis on texthook?
Prerequisites (background study)?-

D GENERAL

1 What direct benelits did you derive from the course”?

2 Comments about the course and your suggestions for improving it

3 Do you teel a need for more advanced courses? YES NO

It yes, suggest course htle or subject matter that could be offered in sequence to the
completed course

4 Are you planning on applying your knowledge by seeking employment?

26
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It you found this publication helpful or if you have ideas for improving it, write .
to us Remember. if yob plan to teach an employee training or a business mapage- |
ment course you may_want to send for our ‘companion publications. Also, if you
want a Self-Help Kit for Adult Education. send your order to the source cited in

the preface
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