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CHAPTER I 

THE PROGRAM . 
. 

. 'The teacher training and tutoral. program in read -
- ' _ 

ing is design-ed to offer after school reading instruct-iron 

to Elementary School and Junior High School students in 

District 17, 18, 22 and 23. o The program is .presently in 

operation in 13 Elementary Schools and 4 Junior High Schools. 

The program'started in September 1975 and ended .in June 19?6. 
> ' . 

.In mpst of. the schools, the classes meet for a total of, 

two hours of- instruction once or twice per week, after the 
• o , . 

school day has ended. In one Junior High School, the pro

grarm meets two days per weefc, in the morning before the 

start of regular classes. In the Elementary. Schools t. there. 

is a teacher in charge, a paraprofessional plus up to 15 . . • 
student aides who offer instruction.' • The student aides 

are high school students, usually junior and seniors, who 

are students-in four Community High Schools. Each student 

aide provides individual'tutoring in reading for 12 or 3 

Elementary School .students. There are approximately 160 
' '~. 

student aides in the program and they service approximately 

. 390°Elementary School students. 
•* * 

In the four Junior High .Schools, there is one teacher 

in charge and one paraprofessional for each school. There 

•are approximately 120 Junior High School students served. 

Each child in the program has been given parental 
\ • 

permission to participate in the program. The parents are 



continually apprised of their childrens progress and 

the -parents are given facts about the program and are 

invited to meetings, concerning the program. 
 

CHARTER II 

EVALUATION PROCEDURES 

To determine if, as a result of participation 

in the program., there is a statistically significant im- 

provement in all reading skills, including vocabulary, com-

prehension and phonics of the'students in the program. 

Subjects; 

All participants in the program. 

Methods and Procedures: 
* 

All participants,in the program were given the 

appropriate level and the alternate forms of the Stanford 

Diagnostic Test on a pre-test and a post-test basis. 

Data Analysis: 

Data was analysed for statistical significance 

at the .05 level, between the post-test scores on comprehension

and the. anticipated-post-test scores of the Stanford  Diagnostic 

Test.  

Time Schedule:  

The pre-test was administered, during the. first week 
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of November 1975 and the post-test during the first week 

of April 1976. 

In addition, the evaluator visited, each of" the 

seventeen schools, interviewed the teacher in charge, the 
i v 

para professionals and in some cases, the school principal-. 
. 

The after school classes, were also observed in operation. 

EVALUATION OBJECTIVE # 1 
' ' ' * 

Evaluation Objective '# 1, to determine if, as a re- ' • 
suit of participation in the program, there is a statistically' 

significant Improvement in the .comprehension skills of the 

students in the program. 

FINDINGS 

Table I presents the mean and standard deviation > 
of the comprehension scores 'for grades 2-9 for the post-

test score, .the pl-e-test score and the'anticipated post- 

test score. 

Inspection of Table I, shows that in grades 3, 4,

5, 6' and. 9, the predicted post-test mean is larger than the 
* 

observed post-te'st me.an. The predicted post-test mean as 

sumed that childrens growth in achievement is linear. In 

spection of the raw data shows that this assumption, does 

not hold for many of the children in this-program. For 

example, in- the third grade, a small'portion of the children 



I 
TABLE I 

Summary of Pre, Predicted Post and 
Observed Post Program Reading Grade 

Equivalents, by Grade 

Predicted Observed 
Pre Test Post Test Post Test -Pre Test• . Obs. Post Predicted

t t • obs Post . Gade . MeanS.D. Mean S .D, Mean S. D. 
2* . - 1 8-2 2.1 

0.50 2 2. '56 0. 573 22 2. '52 0.4? 0 .56  
4o- 3*07 0. 2.95** ; 4 2.79 0.46 3 .12 0 .56 79 

on 5- 42 •3.25 0.50 3.41 0. 51 I 3 .60 0 .69 
*. 4 3.12 ** , .6 34 3.95 0.56 .32 0 .88 4.30 0; 84 

7- .28- 1'3.96 1.03  .10. 4.75 1. 12 3.64. ** ' • 2.44 ** 
i .'3 * .

• f u . t 2 3.5_ 
17 ' '57 .9 « - 5 C it-Ai-5,32 1.44 1 • 53. 1. 

TOTAL 180 -

** Significant at .01 level 

 — 

 s 

8 



. 
. 

tested, had test scores
. 

 on .the post-testing," which were > • 
lower than .ie prertest scores. • The effect of these 

childrens lowered reading achievement was to lower the

mean observed post-test score. Since the anticipated post

test score was based on the1 assumption of linear growth, 

this score showed-a uniform increase. In thosg cases, 

where the observed post-test mean was smaller.than the 

predicted post-test mean, a correlated t test was performed 

between the observed poet-test mean and the pre-test mean. 

In grade 7, there was significant growth between 

the observed post-test mean a.nd the predicted post-test 

mean. p<.01. In grades ,4 arid 6, there-was significant; growth 
i • • » " 

between the pre-test mean scores'and the post-test mean scores, 

p <.01.- In grades 2 and 8, the mean scores show growth. 

However the sample size is too small for tests of 'statistical 

significance. • ' _ 

There .were a number of limitations in the origirtal 

study,design, which also have to be taken into account, in 

interpreting the results. First, the vocabulary scores could 

not be used because the Stanford Diagnostic Test, does not 

have grade equivalent "norms,- for the vocabulary subtest. 

Secondly, some of the children who were pre-tesbed, in 

November 1975, were no longer in the classes and available 

for testing in April 1976. In the sepond:grade, .the level I 

of the Stanford Diagnostic Reading Test, was too difficult 

for most of the second graders. •• Therefore, they could not 



be adequately evaluated with this instrument. These Limi-

ations limited the sample size within our'population. Never -
. ' •' 

thel'ess, the statistically significant results do indicate 

'that ,the program is educationally useful for a large number . 

of children. 
i 

EVALUATION OBJECTIVE  # 2

Evaluation Objective # 2, to determine the extent, 

to Which the program as actually carried out, coincided with: 

the programs proposal. 

In the evaluation report, the evaluator must make a 

statement concerning any discrepancies between the program's 

proposal and- the actual implementation.of the program.

Observations were also conducted at 13 Elementary . 

Schools and the 4 Junior High.Schools, during the period from 

February I", 19?6, through April 12, 19?6. Many of the teachers 

were quite effective and dedicated. A large number of the 

children also seemed to be highly motivated for learning. 

The tutors were als,o highly motivated and dedicated. Many 

of the tutors, however, had very Iittle knowledge of phonics. 

Such,knowledge would help them in their work. The materials 

used in the classes were varied, adequate and generally 

abundant. - The physical plant was adequate. In some', cases, . 
. 

communication .between the home and the school, seemed to be

lagging and .could be improved. . For example, post cards .could 

be sent home when' children were absent* There was no discrepancy 
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* 

between  the program proposal and. the actual implementation 
. 

of the program. . 
. - • • 

Recommendations from.197^-75 Evaluation 

The Evaluation for 1974-75, made 5 recommendations

1. The program should be recycled. .Implemented. 

2. Plans to carry.out all administrative procedures for 
tutors, at one time; in one place, should be implemented. 
Implemented.- . . . 

* * 

3. Because the interest o'f teachers, tutors, and pupils, 
seem to wane,-, once Spring testing has been -concluded, 
consideration was  to have -been given to holding more 
-frequent sessions during part of the school-year, over' 
.a certain period of time. Implemented. 

. 4. Because the teache.rs are trained-and the tutors are ' 
not, it Would' seem to be more effective if the teachers 

, 

moved from group to group, and the tutors. reviewed 
. what'the teachers did. "The educational assistants 
could ,prdvide more help during the "settling dpwn" 
period,, and return to their'paper work, while  the. • 
teachers, pupils and tutors are at work. Implemented,. 

5. Future evaluators might want t.o .study the effect that- . 
participation has on tutors, e.g. does, their GPA OP 
self-esteem improve. Not implemented because this is. 

,not p.art' of 'the"official N.Y.C. Board o_f Education 
study design. . 

CHAPTER IV , • 
SUMMARY OF MAJOR FINDINGS CONCLUSIONS AND RECOMMENDATIONS 

Observation of the program' in all 13 Elementary 
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Schools and.4 Junior High Schools, showed that the program • 
* » ' 

was educationally meaningful to a large number of children. : 
A review of test scores, showed that large numbers of children 

made significant gains, in their reading achievement. In the 

seventh grade, there was a statistically significant increase 

p <.pl, between the observed post-test comrephension 'score 

and the predicted post-test comrephension. In the fourth' 

and sixth grade, the-post-test score, showed a statistically 
• * * 

significant gain p<: 01, over the pte-te*st score, 
' . 

Conclusions.. ' 

The 1975-'1976 tutoral prpgram in reading, was found 

to be successful, in the 7th grade, and the 4th and 6th grade. ' 

There, was growth in the 2nd, '3rd, 5th, "8th and 9th grades but . 

it was' not statistically sighificant

Recommendations 

1. Recycle and expand the .present .program. 

* 2. Future testing should .use a test such as the Metropolitan 
Achievement Test, which has a wide r^ange of diffioulty, 
and- can more easily accommodate a range from the second 
.to the ninth grade. 

3. A hand book for the tutors should be developed to-present
i 

the tutors with some instruction-in phonics, ae well as,. 
a general orientation to the program. 

4. Greater efforts should he made in fostering home.school 
communication in the children being served in the program, 
by having post cards sent home when children are absent 
from the program. 



5. Those teachers who are new to the program, should be 
allowed to visit those teachers, who are more experienced 
and effective in the program. 

6. Those tutors 10 are new to the proeram should be allowed 
to visit those tutors, who are more experienced and 
effective in the program. 




