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! Chépter 1

s

THE ,PROJECT, 6EFINITIQNS OF TERMS USED, THE NEED FOR

THE STUDY, AND PROCEDURE

The Project

The purpbse of this project was to design a bilingual-

kS

- o i : .
bicultural kindergarten course¢ of study based on the concepts of

'

the Richards Education Through Music method.

Definitions of Terms Used

N\

Education Through Music: Method of teaching all areas‘of

‘the curriculum through musical activitiés; "The_Educatiqn Through

4

Music curriculum (ETM) presents simple songs and games in a struc-

tural manner to help the child coordinate his senses of hearing N

-and seeing-with imagining, feeling, and moving. Music is learned

" as a language."

Bilingual-bicultural .education: Instruction in two lan-

guages and cultures: English as'a second language taught in the

American context, and the native language and culture of the learn-

o2 . can i ned -
ers. Culture, in the educational context, can be defined as v

. /
i .

/

1
Andrew Harpcr and others, "Educat#on Through Music,"
Phi Delta Kappan,LIV (May, 1973), p. 678./

2

Dr. ElLanc C. Condon, "Blllngual/Blculturdl Educatlon,
Its Status and Future ‘in the United’ Statos," N.J.E.A. Review

'?wnccembor, 1974), p. 22. _ ; : -
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" McGraw Hill Book Company, 1973), p. 156.

\

"bhéléggregate o% the social, ethical, intellectual, artiétic, go-
vernmehtal, qnd ind;strial attainmeﬁts characteristic of a group,
state, or nation and by which it can be dist%nguished*frdm or com-,
pared with other groups, stateg, or nations; include$ ;deaé,,con—
cepts, usages; institutiéns, associategy,aanmateriél objects."

F

% :
The Need For The Study ' ' /

" Methodologhy in educatidn isva most impértant area for re-~
gearch. As educators, it is our great responsgbility to be éon—
stantly searching fér new methodoiogyrand to/éxperiment with out
imaginations in éreatiﬁg new ways of preseqéing'dnd approgching a -
subject. The more predictable education bécomes for the child;

) L~
the sooner he”will lose interest ig”his §chool work.

‘Alarmingly high rates of drobduts in‘our surroundiné area, .
particularly in Essex codnty; poiﬁt to the fact that bilingual
students are being/truned off .by schoél;4 Surpyisingly'ehough,
thé“Bilingual.Programs afe*alienafing the bifinghal stuéent even

more, especially the bilingual teénagers. The Qidespread policy

of retaining or putting back Puerto Rican teenagers because of lan-
guagg'difficulty is one major cause for dropping out. Rather than '

.

3

Carter V. Good, ed., Dictionary of Education (New York:
4 . ‘ ' L ' '
Richard J. Margolis, gbp Losers - A Report on Puerto

Ricans and the Public Schools’ (Newark, N.J.: Aspira Inc. of N.J.,
19468), p. 4. ' '
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' o0als. No wonder, then, that goals are not b

.
. 3
. < : N
3

being ﬁlaced among children ‘three and four years younger than him-
self, the Puerto Rican teenager often decides to quit sebool alto-
' , , v L
gethex:.5 Conflict of values aggravates the language problem and

~.

the student'ehcéunters hostility in the school environment.
Some school systems éény that they dg haQe a hiéh dropout
rate.among bilingdai';tudents; but eduéators in Hoboken and New‘
York-are quite frank aboﬁt the fact that the American system of
eduéationldoes not motivate bilingual students to want to learn. -

. Examining the various handbooks available throughout the

metropolitan area, one can encounter the problem of lack of goals

N ]

and misleading nomenclature. Many of the program guides are writ-

ten in ideological terms, and propose unrealistic and ambiguous

ving accomplished

and teachers are complaining from lack of orienkation.

The bilingual teacher training programs a e gquilty of the -

same offense. Practical applisation of philosophie%‘is seldom

\

R

discussed and contradicting objectives are oflten emphasized.

. It is the writer's hope that this study will make teashérs

aware of the need for more effective methodology witr which to

reach the childrepn attending the bilingual programs in ;7r_public

1

\
schools .

S1bid.

6Ib]d', }3..--'3. ‘ . ‘ I '&/:l

G

Dl
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.all the problems. But the Education Through Music concept has

been proven to be ‘an effective method and the results achieved
through it are encouragingi The incorporation of this concept
into,Bilingual Education should demonstrate once more its effec-
tiveness and versatility. )

Considering the background éf the Spanish-speaking chil-
dren in our metropolitan area, it is surprising that more empha-
éis has not been placed on music. ?efhaps one of the first steps
in setting up a bilingual-bicultural program shoﬁid have been the
development of a music or humanities program.’ fhe writer's efforts
in trying to locate music matefial‘eséecially designed_forvsuch a

purpose were fruitless. It secems, then, that educators have ne-.

. glected the affective domain of learning -- we have placed entire-

ly téb much-émphasis on “bilingual“ and not enough on "bicultural."
Bilinqﬁai scholars should try to avail thémselves of the
possibilitiés offered by the Educétion‘Through Music approach, and

try to develop gquidelines for instruction along these lines.

s

The Procedure

The following steps were;takgniby the writer in'thc plan—'
ning; im@lementation, and_cé@életion of this project:

1. The writer investigatéd the 1ét;rature dégggibing the:
Kodaly methddology,-on which the Richardé ﬁethod.is gased.

2. The wriﬁer investigatéd the literature dcscriﬁiné the

Pichards methodology. -

S
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tions.

3. The writer reviewed the recommendations in educational

literature for implementing bilingual programs and for teaching

of forecign languages:
4. The .writer observed.selected bilingual classrooms in

New York, Elizabeth, and gewark.

-
B

5. The writer spent a week of observation and study at the

-

Richards Training Institutes in Nebraska.'

6.. After the research phase was completed, a pilot unit

N 4
was written. The writer carefully chose the objectives and pro-

cedures to be inclﬁded in this unit. These were revised twice be-
fore' the final pilot unit was completed.

. 7. The pilot unit was then tested in a bilingual urban

classroom. . (The first four lessons of the unit were taught by |
the writer to what could be considered a typical biiingual claSsK
. : ' /
room in an urban setting.) . ] ' /
/=

8..The pilot unit was evaluated oraily and in wrii}ég Qy

the writer and two teacher observers. //
evalua-

9. The pilot unit was revised a¢cording to these

10. Other units were then developed along the guidelines ' :
established by the writer and teacher observers duryng the evalua- 't

tion phase of the project.

s -
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Chapter 2. ’ 7 "

W ¢ _REVIEW OF EDUCATIONAL LITERATURE ON '

. BILINGUAL EDUCATION, KODALY, AND RICHARDS

As we have already sée, the field of bilingual education
céuld éreatly profit form the incorporation of the Education
Through Music concepts into bilingual prégrams{ In this chapter
we shall take ; look ét the rationale for the writer's qoﬁc;u$ion,

founded on the available literature by recogniied scholars.

Bilingual Education in the United States

.The definition 6f bilingual-bicultural education is more
general than spec;fic, it seems to leave too much up to the §n~
dividual planning th; éfbgramf Thé consensus among the scholars
.seems to be that laﬁgﬁdée instruction in,English,.and instruction
in the target 1anguage.arg the basic requisites. :Besides these
two f;étbrs, biiingual:proéfams.ére "com?osed of a séﬁ of struC—_\

tural options resulting from basic policg decisions."

Generally, there exist two basic models for bilingual

programs --— the pluralistic model ‘and the assimilation model.

\

Rolf Kjolseth, "Socioingical Perspectives on Bilingual
Education,” Sociolinqguistics Program at the Seventh World Con-
ference of Sociology (Varna, Bulgaria, 1970), p. 96.

’
"~
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. Kjolseth describes the pluralistic model as a program which aims

A}
to maintain the native language and culture: "This-program acts
as a continuing stimulus to civic dévelopment and organization

\-. o N @ ' ) . A !
-. . » > s .
within the ethnic community and encourages a democratic forum for
a < °
the resolution of conflicts and differing interests within and

. X - 2 L
between the ethnic and nonethnic communities.” The assimila-

tion model, - "because originated from 'above' by elites and ad-
ministefgd in taken-for-granted, ‘traditional ways by nonethnic

and supraethnic interests and forcees,... is likely to discouragoe

A

. ethnic dommunity organizatign amoung the large majority and to

stifle open appraisal of infragroup and intergroup conflicts."

Close examination of the various bilingual programs in

. . . . kd . :
existence in our immediate .area, will clearly show most of them

to be based on the assimilation model in practice, even though

the quidelinesvmay be based on the pluralistic model. This

double standard which is present in bilingual programé through-
out the area, is a detriment to the proper functioning of these

programs. This problem, together with budget, personnel, and _ -
' . b

materials problems, has truncated the natural development. of bi- .
- N, .
lingual-bicultural éducation in our area.
. , [ . v

2

Ibid., pp. 102-103

3
Ibid., pp. 107-108 ‘ L.

3=

10
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yfaditiondlly, bilingualism has been identified with the
/ b .
rebelli$us, the nonconformists, the mertally imbalanced:

/ .
/ Historically, blllﬂqudll sm has been associated with an

/  incapacity to assimilate into industrial culture and
/  thereby re  its material benefits. Roening...points
J/ out that bilingualism usually has had negative impli-

/ ~ations for individuals and groups. He believes that
it may imply psycholoqLcal handlﬁaps, resulting from
incomplete identification with the dgmlnant society and
concomitant feelings of inferiority.

VAR : .

Mozeover, bilingual education was originally established’
in plac.s with high povekty areas. Thus, bilingual programs

. / wore officiélly identifiéd with some type of deprivation or lack:
/ N .
Bilingual educatlbn was established only for those areas
. / with a high propothon of families officially classified
/ ' as poor, whose famllj income was under 3,000. Th15‘51g~
/ . nified that, whatever the stated cbjectives of the pro-
/ . qram, implicit objectlves 1ncluded forsterlhg the transi-
o/ \ tion from Spanish to Englis h from a dlaleqt assiciated
/ . with poverty in one ,or both languages to tHevschqol dia-
A “llect, from the culture associated with Spanish to that
associated with English, and from the culture of poverty
. . to middle-class school culture. At the same time, pupils
0 o were ‘to be taught to éppreciafe ‘their own' culture and
- language and increase their self-recpect through identi-
fication with them. >

Bi*ingual programs are finding it diffcult to break loose
of the stigma attached to the capital. sin against the melting pbt:

bilingualism -and biculturalism. Consequently, it is difficult for
. /

the commuhitylto think of the bilingual program as anything but a
' \

‘ .. B ‘ 4Chﬁster C. Christian Jr. "%he Acculturation of the HLlln—'
qual Child." Modern _Language. Journal XLIX, No. 2 (1965) + P. 354,

' . Srpia., p. 363 | o

11
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j ,
temporary/situation, where the c¢hild must remain until he has

"adaped" to the ways of the "normal” American population.
Education serves a very practical need in évery socliety:

that of perpetuating certain values and skills needed by the so-

7

ciety. Perhaps it is time our society re-evaluated which values

and skills are most important today. Is suppression of all dif-

/ N,
ferences in language, culture, religion, race more important? Or
A :

is -the gradual ﬁiansformation into a multilingual and multicultu-
ra% society of greater value? Which will bettqr:assist our for-
eign relationsﬂqs'a nation? fThe fact is that a neQ society has
already begun wifh the next generation, and already our children
are beginning'to sense the truth presenﬁ in .varieties of culture
and language:

—SThe most hopeful beginnings of this transformation are
"now-occurring at the Kindergarten ahd early elementary

levels. The home language and culture of children who
already speak and understand languages other than En-
glish are being extended 'intd the ¢lassroom. In some
cases these children are helping teach "their home lan-
guage to monolingual speakers .of English. These chil-
dren are reading books in two ;anguaégs in first and
second grade. If suitable materials épd instruction .
were provided throughout elementary and high\school,
neither of "the two languages would be associated with
'cultural deprivation' and pride ik the minority lan-
guage and culture could beocme mogi\meaningful than be-
fore in the United States. k :

v

1

- \
\

M

61bid., p. 343
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The prgsént state of bilinggél programs indicates that

IR A /
; /

there is‘$till much work to be done#in order to fulfill the goal

cof ﬁluralism in dociety. Perhaps a cioser look at the separate
I i . /' . . - . )
' components might reveal some answers-and some steps ‘to follow.
‘ P .
Nyt e e .

LTS P

Staff. vDr..Elaine Condon, leading authority in bilingual educa-

tion, describes. the ideal.bilingual teacher as "an individual who

SR

o - possesses balanced knowledge and skills in two languages and cul-
‘ ‘ . ~ ' - . o ‘ . ;

tural corntexts (Ame.ican and native), and who has completed a

bilingual—bicultural‘trainingiprogram leading to certification."7
¢ - The key word in;thi% description is balanced. The present person-

kel

nel of many bilihgual p:ogramsiih the New York metrdpolitan area
is-élearly_not balanced -- neither 1inguisti¢ally nor cuiﬁurally.

Staff utilization is another,gréye_problem\in fhe'preéent
programsfb‘Dr. Condon identifies three specific catfegories of

staff utilization: i

- ° one class taught .by.one teacher: 'a‘balandéd,bilingual—

bicultural individual.

s
o

° two classes taught by a team of two teachers: an English

- as a Second Language specialist, and a native language specialist.

1

° one class taught by one teacher and é part time special-
‘.'ist: A native 1anguagevteachgr.q§g a 'visitin&‘,znglish as a Se- .,

\.[ - ) . TN !
- h - )

cond Language specialist.® o S

i S e — . . - .

i R e ) . | \
Iy : . :

H

) ‘ 7 : : ; . .
x;‘ . ) - Dr. Eliang_Condon, p. 23 ] RN . \\5\5\\\\

- . - 81bid., p. 22.

, S - ’-_:'-18'
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- for other‘duties.

[

—

N

N

The erter had an opportunlty to observe all three models
in actlon throughout the metropolltan atrea’ sthools. All three

systems have advantages and disadvantages, and all three seem to

-

be equally effectlvg, however, in one observatlon 1n the Ellza—

M""Q" -
beth School Llstrlct the team—teachlng situation was partlcular—

ly effectlve. "The good rapport of the teachers with each ‘other
carried- over to the entire classroom. Neediess to say, not all
. ' I : .

members of teams/have such good rapport with each other, which
. ) ‘
often becomes/a major hindrance for learning._

Materials.  “Staffing difficulties are also intensified by probleins

‘

.associated with the selecti~n and use of bilingual materials at all

BN

educationalﬁlevels (pre-kindergarten - adult): first, the scarcity

. y b .
and poor quc'lity of parallel bilingual materials available _on the

- market; and eecond} the obvious inadequacy of monolingual texts."g'

\

These restrictions only increase the pressures already weighing

heavily on the teacher. Material adaptation and development con-

sume much of the teacher's precious time, and leaves: little time

The’ methodology employed 1n-the/ex1at1ng texts is 1neffec—-

tive for teachlng a-second language. /Faardncr points out that
/

' materlals for- forelgn language must have the followlng threev

. |

.

' features:

i

9Ibid., p. 23. - L

*revilay.

11.-
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1) intensive oral drill from recorded patterns

2) extensive reading and listening to recorded literature

3) extensive use of sound films on technical and other

subjects.10

versy because of the many inValid\and unfair methqu~Which have

been employed for evaluation of non—Enélish speaking stuients.

Learning acnievement_in a -true bilingual-bicultural program is

difficult to measure.

4o

gual educ tors with some unsolved questlonsA//In/the
first place, blllngual programs are, by- -nature, oriented
toward both humanistic-and- behav1orlst1c objectives.
Thus, certain types of bilingual bicultural behaviors
lend themselves readily to objective measurement (pro- .
nunciation accuracy, vocabulary and grammatical know--
ledge, fiueficy of bilingual-bicultural response, use of
gestures, language. dominance, cultural knowledge, and the
like) ; but others, which are. equally important as. the
former (changes in attitude, perceptions, self—concepts,
or understandings) can only be. evaluated 1ndadequate1y

~ through 1nferenceq and personal Judgment 11 -

- Not only ares some behav1ors dlfflcult ‘to measure, but

some aspects of behavior should not be measured at all. Cultur-

'

ally irrelevaht‘items have produced distortions in students'
s : '
/ - . .
scores. In addition to ‘this, most existing standardized tests

iy

S 19Bruce A. Gaardner, “Teaching the Bilingual child: Re—
search, Development, and Policy." Modern Language Journal XLIX
NoL 3 (1985), p. 174.

I B
11 : -
Condon, p. 23. - o »

The evaluatlon of 1earn1ng achlevement... presents bllln—t

Evaluation. This area of education has become a topic of contro-

o

L.
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inciude items. which are either linguistiéqgly inaccurate or ambi-
guous. "Conséqﬁently, in light of the inadequacy of méasuring
devices, the aséeé;ment of bilihgual learning may be said to re-
flact rarely the true.&chie?ements,of the'studenﬁs."lg . .
Experiméhigfhave sg;wn that the examiner has a particular
influence -on the bilingual'child, eséécially if the examiner is of

the same ethnic group a§ thé students.l3 This reveals a peculiar

"interplay of linguisti¢, cultural, and psyéhological factors"1l4

///,///””'J(AwhiEh are rarely taken intQAponéideration.
‘Culture and Values in Bilingual Education
' The preceedlng review of the present.state of bilingual.
eéucatlon 1n our area has p01nted out that’ pLograms are not suc-
’ ; cessful in accomplishing-their educational goals. "This is to say
\ ) that in most cases-the ethn;c landuage is belng e;plolted rather
L e w
: thanAcu1¢1V;¥ed -= weaning the»pupil away from his‘mother tonge f

- ’ /

oo : L - ‘ f
through the transitipnal uce of a variety of his mother tongue in |
T~ . “ . . \ ) » ’ "‘
what -amount o a kind of cultural and linguistic 'counter-insur- ;
5y : ' Cy
gency' policy on. the part of the. schools. 15 .. R

y- - .. B

) - i The failure seems to be not only in the area of language ..

) \\ . S N \ . il .
\ 3 ' “ -
\ ~ !
. Y . A N,
, - - S§T~1 IHid. - C , . /
B - - . . o i
113 ) /
i1 Perry Alan Zirkel, Spanish- speaking Students and c"'arjdar—

dized T sts (Albany, N.Y.: The University of the State of qu York,
8. ¢ ‘ : '

) ) ' . ) ' .
4— ‘ / ' : . . ! .\\'\
Ibad ‘
A . / ) X . ' . \ )
. 15 S o ) |
Rolf Kjolseth, p. 109. . . .
/f S 1 6* S . '
| /
) oy
Qo . : oo /.
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cffective domain is detrimental fo any bilingual program. "It

" but in the area of culture as well. This obvious neglect of the

would be well for those who are desighing bilingual-programs(to

keep in mind that the instructinnal use of Spanish in the class~-

room is'not_5ufficient to improve the education of theése children;

& new curriculum must be dev;sed with- cultural as well as language .

reguirements, "19 . :
»

The importance'Of'cultﬁre in the 5ilinguallcla§sroomvcan
not be-exaggéyated. At the point in the child's life where his"
id;ntification with the home environmen;*i§'0ery great, extrgm"-
cgre-must be taken not to makejhim.feel.that;his“cultural milieu

i, inferior or deprived. "If you feel uncomfortable about your-
self 'because somebody has made fun of your language, and you have

élso been in some”yay strongly oriented to being a passive listen-

er..., then there may ‘be ‘a lessening of this spontaneoﬁs rehear-

-~

!sal of language even in situatidns of solitary"play."17 InAoﬁher

' words, the child's language development will suffer as a result

w3, -~
-

" of cultural shock.
Language cannot be taught in isolation, but in connection

with other areas of the cnild's lifé.‘_"Bilingual‘educatiOn, there-

N

(.

16 . o o . -
: Diego Castellanos, The Hispanic Experience in New Jersey
Schools (Trenton, N.J.: -Department of Education 1972), p. 4.
v 17yera John, Aspects of a Bilingual Classroom (Albany, -
N.Y.: The University of the State of New York,/1972), pp. 2-3.
: , _ 7 : .
. . 7 'lA
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tuaral 51tuatlons, and by fosterlng w1th1n them a p0s1t1ve self~

. other ethnic values? What happens when the child reallzes that

15.
fore, includes a 'history.and culture’ component intended to pre-
vent the alienation of ‘the learners from the mainstream of Ameri-. -

can life, by teaching them how to functlén effectively in two cul~-

concept associated with their ethnic heritage."18 L

-What happens, then, when the teacher unintentionally per-

AN .
haps\hegins to emphasize American cultural values as Ssuperiox to /

'

the teacher is not maxlng an effort to try to meet him half way,

to try\to understand and accept his values as va11d° 7 o, V
.:. when the ch}ld beglns to dlSCOVer that the. teacher: i ,'Q
does not understand, he develops negative reactions not ‘
only to the teacher but to the educational pregess, and N
finally to the entire culture and language whicli<the ' .
_teacher represents. Or conversely, he may decide that : '
his parents have provided himwith an inferior world,
and subseguently*attempt to reject entirely what they
have provided for him_as a cultural base upon which to
build a meaningful llfe.19
As human beings, educators wili be witnesses to the cul- N

ture of which they are a part.- But our role in this matter is
that of clarifying, not imposing values.
' ‘We should not forget that one of'tﬁe majcr aspects ofjour

role as educators is the transmission of the culture of
which we are a part. Often our limitations are due to

L the fact that-we think of this.role in terms of the trans-

\-
.y

N}

18 [
Condon, pP--23.

R .
\ . - ) . .

Vehristian, p: 261 oL . :



|
mission of' certain specialized aspects of this-culture
which we hQWe acqulred through great effort and patlendé,
and regard these aspects as unquestlonably universal. ; We
fail to realize that these spec1allzed aspects of a cplture
have no meaning apart from the value system, social. §Y5t830
and communications system ‘'which makes them transmisséble.

Culture is the tradémark of the individual, and to try.tq

-eradicate the native culture is to destroy the individual. In
attempting to fulfill the dream of the melting pot, "the fact has . N

RS

often been ignored that to human beings born into any language and ) \\\
. ' " culture, that language and culture represent their own existence
4 X ) - [ - . .

‘as humanpbeings.—— theit*OWn particular‘ways of beiag human -- and
j.that taking this'away ftom'them is in a very.teaicsense'an attehpt:;
i to destroy what thei?afe an@'to make of them a differeat"kind'of 2
| peing. "2t ) |

<

: Language Acqu1s1t10n and. Mus1ca1 Ablllty

The poss1ble relatlonashlp between language and mu51cal

N . 20

ability haS'fascinated scholars for a number of years. The appar—:

ent connection seems to be based on 1ogic£ Jksicﬂand languages

are both dependent on how well a partidular sgvnd is.received and
. _ ‘ ) . ¥ » .
performed, and the ear must he gradha;ly attunéd to respond to

- . B

0 . certain‘sounds. "A .child. learning his mother tongue must learn to
: : : ' BN
20Ibid., p.- 164. i P
e _,,lIbld-; p. 160. e ’

l‘]-gaﬁﬂl
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! : . respond appropriaﬁely to the sounds of the language: such dis-

crimination training in‘fhe_patterns of intonation and rhythm as
well as the consonant and vowel sounds is g%adual and 1en.gthy.“22

The native language plays a major role in the'p:ocess of

"tempering” the ear to respond to sounds.. Since the child is born,

. . %, . . | .
.his ear begins to receive a particular set of sounds, which

several months later he beginé.to utter. Every other 1angua§é :
“the child will learn in his life will be learned in reference to
his native language, -even though thiS'relatibnship may be subcon-

scious. "“The organization of sdunds and experiences into pheno-

. mena meaningful to. the individdai aﬁd’the formation qf the rela-

ﬁionship between sounds and expepiend%s are'establishéd by means
of the home language of the child.  The analysis of bilingyalism
and biculturalism should, therefore, give much more'atpeﬁtion to

* ‘'the formative years, both in the home and in‘,.the-school.“23

Channing Blickenstoff, recognized language scholaf, has
i \ . N ) L T .
\ reviewed several of the studies which have been carried out to
4\V; . - .. . - ) \,} ‘ ~ .

Yinvestigate the rglatioﬁship'Eetween_language.ang musical ability.

i s conclusion is.that "a Student's_ability to discriminate pitch

. .

\\

, 22M11dred P. Donoghue, "Hoy Second Language Learning
Dififers From First Language Learnlng," Spanlsh in the Eleme@;ary

- Schpol, ed. Leonor A. Larew (Gcneseo, N. Y.: New York Staﬁk
‘Unim§r51ty College, 1972), p. . _ . .o /

i

¢

' . 23Christian, p. 361. . ‘ .

 2(), - -. .
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18.

.
does_appear to have soﬁé gffe¢t upoq'his:abiliéy to 1eérn a foreign
ianguage."%4 ‘ ,/ C -

: ' : K .

The above hentioned tests examined all separate aféas of
musicai ability (éhch as pitch di5crimiﬁation,”rhythmic response,
metric discrimination, etc.) "Sﬁmﬁarizihg the trend of the studies

, - T
reportéa thus far, it seems clear that a.small, but re1;t;ve1y con-~
sistegt relationship hés Seen’found to exist between abiiitﬁés-iq 

. , . . N . L ~
the auditory and musical domain and various native language skills

‘at a number of age levels. ﬁméteover, the“xelatiohship]has appeared

to Re. rather independent of general>intelligéhce in studies control-
.,r;(. R R K v B ] . ]

25,

ling this variable."
Two specific studies which were conducted which -have sig-
nifiéant results in establishing a music and language relationship

’

were the pitch discrimination and/or ‘tonal memory. study conducted

by Pimsleur, Mngérg'and Morrison, and the timpre discrimination

study;by Pimsieur, Stockwell and Comré}; A significant correlation

{.05 level{'was fodhd-bétween these tests 'and the Pictorial Auditory

26

Compfehension Test in. French on a sample of'202_college.students.

.Moreover,_"Carroli,..has-met'with considerable success in

predictiné dchievement in intensive addio—liﬁguél foreign language

24Chénning Blickenstoff, "Musical Talénﬁs‘and*%orcign Language

. Learning," Modern Languagc Journal XLVII, No. 8 (1963), p. 359.

25_ . P
’Ibid., p. 361.

26_ -
“P1bid. S

-



.70 and igher. n?

courses by means of the Modern Lanqua e Aptitude’ Test, hav1ng ob-

tained Validitles of .60-to

After examining the evidenc , it does not come as a sur-

}

ate that

prise to hear a leading authority 1nEthe field of bilingual educa-
"

tion like Vera John onequlvocally st

activity that aims to provide repeat
I firmly b

sounds and new structure,

The incorporation of songs
E
then, not only fulfills the requir %e nt of repetitition recommended
ultural need of the chlldren.

|
}
f
!
. ;
' :

by Caardner, but. also sat1sf1es the
In learning a song, a chxlduls abl

Y Ay,

~

3

it 4s very 1mportant to think
g ' '

ic,

\ .a‘ N

provide the kind of'pract;ce wherd
29 '

19.

-

for small group

8 lose h1mself in the .crowd,

feels fleer to experiment wlth ‘the isounds of the new lan
If yow want tc glve non English speaking children experience

they practice."
Music se¥ves one more 1mf

R

of.language

M . .
K 27
o Ibid., p. 362.
28 .
John, p.. 5.
29,
Ibid., p. 6.
T

ERIC

proper language rhy tthm

accent’' 1s merely the inflection L

"o, L]
transferring over to the second la guage

ed experience in acquiring new
28

h]lieve that songs are best.

into the bilinQual curriculum,

guage.

through choral work that wlll

where they not only hear the secoqd language but also start uslng
they are not’ belng judged while
o

bortant point in the ‘levelopuent

v
H

Often what we refer to as an

nd rhythm of the first language

And so, even though a

¢
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foreigher may corfec£§y prénounce each indivié@al word, his speéch
is easily detectable as foreign because of his "accent."” for ex-
amgle, if we examine .the linguis;éc patterns in English and Spanish,
we will fiﬁd that thé pfedominant pattern in English is the iambi§,

while in Spanish it is the déctyl. A native speaker of Spanish

v

Prows ) whose natural inflection is dactylic (long-short-short) will speak'
English with improper rhythm until his ear becomes accustomed to )

* ’ - - . . . ‘X
. the iambic rhyth#fi (short-long). The proper choice of songs, then,

is of vital;imbbrtance in order to reinforce proper ‘speaking pattérng "

B 4
&)

E in the éepond'langﬁaée. Choosing a song whose lyrics hdve improper

Ry

ianguage rhythm Qquld only result in regression of language development ﬁr

L

for the non—Ehglish speaking child.

.

The Methodology of Kodaiy ' : e

A

Kodaly believed that,. just as everyone hds one native

W R . . .
[N v

tongue, everyone -likewisc has one native music. As one of .the leaders

of the nationélist movement in Hungary, Kodaly spent-iears compiling
® " . e ) R ) ]
authentic folk music through which Hungarian children .could be

‘instrdézgaff‘"THE“start-musimbe_mgde as early as in the. kindergarten,
‘ . } oe as sarty as -/ eny

because there the child can'learn in play what would be too late to ',n¥~

30

\

learn in the-elementary school."

s
! A

' 3 ’ )L s T

o OZoltan Kodaly, The Selected Writings of Zoltan Kodalvy,
14 eds. Fereno Bonis and Zenecmukiado Vallalat (london, England:
Boosey and Hawkes Music Pubffshe;s, Ltd., 1974), p. 128,

\

O N :
..).ll) (,

Q \

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Furthermore, just as UNESCO has decreed ‘that "It is 'axiom-

atic that the best medium for teac

hing a child is his mother tondue,"

so Kodaly believed that the best medium for music instruction was

the folk music of the chiid. "Folk traditions, first of all with

their singing games and children's

for subconsc1ous‘natlona1 f*atures
Zoltan Kodaly also believ

this is to say, singing without ac

vised music educators not to accompany singing with instruments

which were not authentic folk inst

songs, are the best foundations

ed in singing as a pure art form,

companiment. He thercefore ad-

2
P

ruments. -He was quite emphatic

on the point that the zither was the only truly authentic Hungafian

folk -instrument:

The .contributions of -the
.

ard 'subsequently to all education,

1

t

LS
Kodaly method to music education,

‘is that whereas before intellec-

tual knowledge or theoretical knowledge was important, with Kodaly

that as long as the child could pe

4

child knew the concept, even if he

. in theoretical term§

it subconsciously trains tho ear

[P AR

The Kodaly mEthod is alse important because

. the performance or the daing becomes paramount. Kodaly maintained

rform a musical concept, that

?ould not name it or explain it,

.

f the young child se that it-is’

"‘""T"""_"“‘“ ST T T '__".,_—"k- - / - i
LA . . "/
31, L . ' e
: Richard Hall, learning to Read in Two Languages (Albany,
N. Y.: . The University of the State of New York, 1972), p. 1.
32 -

Pa

"Kodaly, p. 131.

Sy
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v

more veceptive to a greater variety'of sounds. This.is accomplished
by involving the whole body in the process. Different sounds are

. associated with different hand moﬁiohs, body movements, games, etc.

-

The Methodology of Richards : S . Ce

i"Education Through Music‘isqroéted'in thé-HUngagién composer—
- educator Zoltan KodalY's éducatiénal philosophy anﬂvdéVelopqd iﬁ‘
this country by Mary Helen Richards. ‘The_basic ténep is th;t.a‘
child's muéiéal education must begin when the cﬁfld starﬁékmaking
. his .own music, and the child'g véice is the primary‘instruméht tb"A ,

be developed in his early years of learning."33 With music as the
. ' ,"' : .. . :

Sa

<

‘central theme, the entire curriculum is coordinated so that through
~ properly Structured songs and games, the'child's body reéeives_the
proper readiness for other subjects. Just as‘the(initial learning

of ahlanguage should be oral, so is the initial leafning.df music

oral. ‘Music in the,Richards program is-taught as a language.

- \ N . LN

"Inifially it is-aiIBOral, hqt gradﬁaily devélops to the syﬁbolic
. . A
elements of readingiand.writiﬁg." ‘
The Richards prograﬁ ié eépecially.suitéble.to the negaé-
and»g;als of eaucation today:’ "Inhereﬁt in all of the ETM prin-

ciples are two pervasive goais: “the development of a positive self-

image through the use of the child's name in musical games gnd the

r

33 . ' . : . .
Andrew Harper and others, "Education Through Music,”
. Phi. Delta Kappa LIV (ilay, 1973), p. 628 , - C ) .

- - e

- 34Ibid.
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.have_pbserVed a level of improvement in kihggrgartenﬁchildrén.whb.

fobserveduﬁhat there is- indeed a spin-off effect thrbqjh which music

23.
acceptance of his ideas as they are shared and used by others.
Additionélly, ETM strives to help children develop the ability to
accept  the dQéi fesponsibilities 95 leadership and of ﬁpllowing."35

In assessing the value of the Richards method, Harper and

a team of researchers observed and tested a.cross section of

~

\ ’ . N - . ) : a ) . . )
kindergarten children instructed in the ETM program. Three tests

were administered to ascertain the effgcfiﬁénéés-of the method:"

' the Auditory Discrimination Test, the First Grade“Screening Test, -

o

and the Visual Motor Intelligence Tests. Harper and his team con-

clided that ' "If the tests in this study ‘do"indeed measure skills

and concepts necessary for success in' first grade, and.if the

pvrpose'of:kindérgérteﬁ,ié to aid. theé child in developing these
skills and éonceptsxrthen~it scems imperative that Education
s C e e L - .36
Through Music be ‘considered an’important positive tocol.

. B - » . . “

Hafper further poiﬂts out that the educators themselves
. - : . S C : e

S

i S

"have been instruc¢ted ¥n the Richafds‘program. "Teachgrs have -

™ .

S
-

enhances bther skills normally used as the basis for determining

. . |
recadiness for first grade work."? .

3 1pid.
.
3°Ibid.;.p. 629
! *71bid., p. 628

Sy . i . s



o
- As has been pointed out, the Richards approach is rooted
in the Kodaly method. Richards émphasizes movement and the use

of the child's native music. "Music is a catalyst and a leaven

. “in the development of beautiful human beings. It is through the
children's songs and'géhés of our folk culture and through the

children's nétural love of movement that we can reach them wiéﬁ
music."3

_ﬁue fo the differences. in language, 1e§§ons and musical
concepts of the Kodaly methéd had to be revised and adapted to
fit éhe American language and envifbnment. Ms. Richar@s went
beyond Kodaly's concepts to include all areas of thé.cur;iculum
in heftpfogram. Her Education Through Music covers all academic
areas of_instruction, and uses husicvas the unifying aﬁd corre-
lating force. Theﬁve;sétiiity of the program is ‘evident in the
wide écope it ehcémpa;sés:  The prdgrém can be applied ;o the
feaching-of a simple interval as welllas to corrective therapy

s

for children with speech impairments.

The senses play a majorftOle in the Richards program -
the child has to experience with his entire bédy the musical con-~
-cept which is being presented. "Simple folk songs are used as

mediums for teaching the senses to cooperate with edch other...

The intellect becomes. involved when the relationship beéween
: e

.~

3 . . -
SMary Helen "Richards, Mary Helen Richards Teaches (Por-—.

tola Valley, California: Richards Institute of Music Education
and Research, 1969), p. 1.
27
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seeiné, hearing, feeling and imagining the song are recognized by
the child. The intellect becomes more fully aware as each sense

is sharperned by complete physical involvement in the\motion,of

the song."39 .

The Richards proéram is based .on the fact that music'is

_such a versatile subject that it can leﬁa itself to almost any
- N '

other art and/or science.  Thus, music as an art form is taught

for its own sake. As an applied science, it can be taught as a

'

means to another discipline. The Richards program has proven

Ehat‘through music a child can learn mathematics, science, history,

geography, and language arts.

s

The importance of games in the Kodaly—Riéhards approach
- is based on the assﬁmption that'properly directed games can lay
the foundation for other behavior. Ms. Richards states that

games can provide a basic structure for::

v

1. Joyful singing - the essence of music in the'early

years.

»

2. Carefree rhythmic motion and natural balancing

activity - a necessary physical control for successful learning

experience.

i

3. A natural control of social behavior patterns.

391bid., . 2,

23
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4. A study of shapes and forms which may be classiféed

\

according to. tvpe, and seen, heard, and felt. ' \
5. Analysis of the parts of the whole through hearing,
‘\

feeling, and seeing.4

Perhaps the most pertinent of..the Richards councepts is
ST “

" her "Language Arts Readiness Through Music." The sequential

s

e

language development program. The outline of the Language Artsﬁf" e

patterns of the Riéhardsvprogram are perfectly suitable for a ’

i

/

.rcadiness is as follows: . ‘ \
1. The Development of Auditofy Discrimination
A. Identifying Fami;iar Sounds
B. Distinguishing Beginning and Ending Consonarnt Soutids
C. Recognizing Similarities and Differences in Sgunas
D. Rgpeating Syllables, Words, PPrases and Sentences
Corrgctly |
E. ferforﬁing Gradations from soft to Loud
II. Visual Di;crimination ] | P
~ | ; v
(A1l of the work done.inAauditory discrimina;iqq-is also

. { N
i ) I .
visualized. BAll of the work done in aural aﬁd{viSual -

, (¢ Jio
¥ i

discrimination is also felt.) «
o ‘III. Visual Motor Discrimination

’ . . iq s 4
Iv. ‘Thinking and Reasoning Ability.

4OIbid., p. 8.

4l1pia., pp. 4-6

29
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- essential elements of all early childhood’education."

In order to derive optimum bgnefits from the Richards pro-
gram, a %“eacher should receive training in the'effectivé methods
used by the}Richaf&s staff for'donveying the concepts. "The edu~
cational power in the music comes partly from ité simplicity gnd
clafify. Buf‘the success Qf thé use of muéic as a readying influ-
ence for ﬁhe other.disciplineshaepends ny.the tﬁoroughness of the

. S PRI : N
musical “training." 2 Yet, basic principles can be taught to the

¢

‘

classroom’ teacher withoututhorouéh musical training. 'Any:teacher

with a desire to learn and an open mind: can acquire the basic
o

skills necessary for presenting this method.
The technical steps. a classroom teacher may enccanter at

the beginning of a Richards training workshop are well werth as-

{

.similating. The end result is what the Richards concept is é}i

about, and that end result is anﬁﬁfque program of instruction

,thch satisfies both teacher and student, and offers endless pos-

" sibilities for creativity. "When society is demaAding moré accoun-

.

. . "\
tability for time, effort, and money spent, the efficiencies and’

advantages of Education ThgougH'Music cannot be ignored. American

educators may even some day decide, as the Hungarians have, that

music and physical education (movement and play) should be the

43

42Ibi.d., p- 2.

43 .. .
Harper and others, p. 629.

30



Summary

The principal points we' have encountered in, reviewing the

literature are: 1) the importance of aufal;brepé;étion in the ac-
guisition and development of a second 1angq$qe, and 2) the major
role of culture acceptance in the'child's{écqﬁisition or rejection

of a second culture and language. ' <

‘. ' Bilingﬁal education ih'the United Siates has hergly begun
to écréth the surface. "Unaer‘the circumstances, if any éonélu—
sion may be drawn at the present time concerning the future:of

N bilingual education‘in the United States, it is essentially that

44

its potential has not ye¢t been achieved."

- Perhaps when the public consciousness begins to awaken,

PITCN

. ! R . -
we will accept that we are in prac%ice a multilingual and multi-
cultural society whose differences are worth preserving because

“~they aremvalid and good lifestyle al"ternativesT
*. ; : Unless the schools succeed in .offering viable alterna-

- tives to present standards of academic excellence, which
will be relevant to their multi-ethnic population, the
reality of cultural pluralism in this 'nation of iumi-
grants' remains questionable, for it is only through

‘ “" ‘mutual understanding - linguistic and other - that the
' : true spirit of American democracy will be freed from the
shacklﬁg of prejudice, jdiscrimination, and\yasfed man-—

. power. |

44(_':ondon, p. 24. ‘

45

Ibid. N\

e
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Once the overwhelming task of culture acceptance has been
S A : :

surmounted,. then we can proceed to instruct the child in the aca-

~.

demic subjects. Then,\wé Ean read the scholars and follow their
recommendatlons on” repetltloQ drllls and aural readlness

FVen'though the bulk of this work deals with new methodo-

logy through whlch a nat;ve Spanlsh—speaklng child may be more

T

effectively motlyated, no methodoloé& is effective where prejudice

- overt or latent - dohinates the atmosphere.

A

pors

LA PRI A

Y

?
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_ mietropolitan areca were also a major.part of thigs study. The wri-

Chapter III’

w-

IMPLEMENTATIQN OF THE PROJECT

, #
- Research, Observation and Study
The:firét step undertaken by the writer was to investi~-
gate the available literature on the Kodaly methodology. As a e

pioneer in the sensual approach to music education,. Zoltan Ko-

1

daly's method influenced Mary Helen Richards to develop Education

Thrcugh Music. After sorting through several books @n the Kodaly
. e ‘ . M . . . .

nethodology, the writer chose two books which were particularly

appropriate to the development_df this project.
"' Likewise, the writer investigatedthe available liter-

“ ature on Richards, and chose five books by Richards and one

3

‘é;ticle‘regarding ETM.as~dqcumentation on the Richards m2thod-:

‘ology. The wealth of information contained in the written ma-

-Eéfiai shpplgme;ted the Qriter‘s own practical knowledge of the
Richards-brogram.. |
Finally, forty-eigﬁt bdoksiand articleg og the subjects
'df'bilingual‘education and foreigﬁ 1énguage instruction were aléo
read by the writer, in search of fecdmmendations for implementing

bilingual programs and for teaching of foreign languages.
~ _First-hand observatidnsvof the bilinqgual programs in the

ter visited selected classrooms in New York, Flizabe:h, and lMewark

.. o ' ; ’
in order to observe an actual classroom in opreration. .
) .

33



0N

O

ERIC

Aruitoxt provided by Eic:

31.

The wri;er was invited by three teachers to observe .the
'bilingual programs at Dayton'gfreet School in Newark. The wfiter
subsecuently.;pent a morning observing.different classrooms in
action. ‘Thé'Néwark program'é‘gréatest'strength seems to be the
dedi;ation‘of manyiof its.teachers. ParentaiAand community éup-
port is minimai énd the administration seems to have compéunded

funding and staffing difficulties with political overtones. Des-

pite the fact that:the Spanish-speaking children cémprise approx-—-

" imately a fifth of the Newark school population, little effort

- seems to be exerted to carry out the objectives and goals set up
in the_guidelines; Newark seems to-be suffering also from a lack

of qualified pefsonnél. In Chapter II of this work we discussed .

13

.'the importance of‘balancé@jbilinguals and'biculturéls. The Newark

"Bilingual administration is in ‘great need of such individuals.

It is obviously unfair to assess a district's situation

“ by one school! Thercfcre, the writer interviewed over twenty bi-

lingual teachers, representatives of all nine bilingual elementéry
3

schools. When guestioned as to the major difficulty they encoun-

i

ter in working for the Newark district, their unanimous response

t

"was "red tape." The unfortunate victim of Ehe alleged'"red tape”

»

is the student, and the difficulties in procurihg suitable material

"and staff are detrimental to the educational ‘process. In several

. , .
visits to the Board of Fducation, the writer could detect not only

(=g

“"red tape" bnt also a lack of profegsionalism in dealing with the

v
!
)
{
i
!

public which-was blatant at times.

g; |
‘\
I o



- However, the Newark Board of.Fducation has made an effort
té providelits étaff with better methodolqu through £he aéauisi—
tionlof a'Féderal Grant. This project ("Improving Bilingual Ins-
truction Through Teacher Training," P.L. 89-10)  is being carried

out in conjunction with Kean College of Mew Jersey School of Edu-

N -

¢a£ion; and‘will providé each teacher with wén;y—one graduaEe
credits in bilingual—ﬁicultural educgtiog.

e Théﬂwriper was invited by two teachers and the Bilingual
Coorainator from the Elizabeth School Disﬁri;t to visit School 1.
The situatién in this diﬁtri;t seems to bé.somewhat less hostile.
Adminis;ratin.coopération.is greater and-parental_and cpmmgnity_

[' " involvement is good. Up-to-date materials are available to the

{

teaqpers. As in the case of the Newark district, Elizabeth's
égreatest étrength is the teachers ihvol&ea in the prbgram. The
writer was parti;dlarly_impressed with the bilingual kindergarten
at Séhool 1. Th?vteachers had excelleht rapport with each other

‘and with the children. The. children are instructed by a team of

two teachers, one éf whom is the Spanisﬁ dominant and thz other
the»ﬁnglish.dominant. The children were eaually comfortable work-
—\ a ing in Spanish andenglish, The writer returned three more times
to School -1 to ébserye different aétivitiesr The cultural compo-
~ nent of the curricqumlwas very sﬁrong; ana the teaching atmosphere -
. was most efféctfﬁe.i Methods aqd materials are éangfully chosen and

A a .great deal of preparation is evidcvt. Music is a major part of

S /-- .

the weekly activities.
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The writer interviewed two other Elizabeth educators, and

they seemed optimistic about the accomplishments of their program.
One of them alluded to political overtdnes, but the undermining of

the educational system did not seem as great as in Newark.
The writer telephoned the New York Board of Fducation and

/
requested to sp2ak to the Bilingual Coordinator so’ that she could

[

recommend sowme schools to visit. - The Coordinatcr was not availalite

'
/

and the secretary suggested a visit to the Bilingual Res: arce Center

in Brooklyn. <The writer spent a morning at the Resource Center

examining a wealth of bilingual materials. ThF librarian at the Center'

/

 was very well acquainted with Bilirigual education and was extremely

helpful. It was at her suggestion that the.yriter requested permis-~
E . . . / "

sion to visit P. 8. 25,

The bilinguél program at P. 5. 25 is indeed impressive. The

staff seems to be well aualified and enthﬂsiastic, the materials are

.5

current and relevant, and a great deal of teacher préparation is

- . o

evident. However, P. S. 25 is not -a’ representative example of tle
New York district, but rather a "fishbowl" school which does indeed

show off a unique and well-organized pfogram. This, the writer

. . . .- . /. . . .
discovered from readings and interviews, is not characteristic of

. the entire school system. Whereas other teachers irt other schools

decry the fact that funds are impossible to obtain and new materials

and staff are unavailable, P. S. 25 gives the impression of being

immune to financial troubles. The cultural comronent of the curriculum
was strong, and the children scened to lcarn enthusiastically.

30
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PN

To further 57pplement the informatior gathered from the
. cducational 1iterapur% retviewed, the.writer spent one week in April
in Nebraska visiting classfooms instructed in thé Richards ETM metho-
od. The Writer obser&ed music specialists as well as glassroom’
" teachers wdrking with the concept.. Fven though the épécialists'c
.training in ETM was more extcnsivc than the“classroom teachers', the
children's geE;onse to tﬁe latter was enthusiastic.
Interviews with thg directo; of the Omaha program, which is
being implemented at échooi District 66, and'with the director of
the lincoln program, révealed the success and widespread acceptande
of the methpa by sp?cialistsvénd classrooﬁ teachers. ThelRichatd;
ETM is offered, on a voluqteer basis, to_claSsroom'teachers and
specialists as an In-Service Training Prograﬁ. The Training Institutes
are gradually increasing,,and the Omaha direcéor préaicts'a fifty percent .
enrollméﬁt increase for‘the following .school vear. .
4 The Richards prograﬁ remains the same in theory, but th;
Qide Qafiety of actiQities made possible th%dugh it has brought about
g;eat egpansion aﬂd.é;eater challenges to criativity. The.writer ,

was particularly impressed by the, implementations of the Lanquaée

Arts Readiness concept in the primary grades.

Development and Implementation

- '

N

After the research and study was completed, the writer set
out to write a pilot unit. Bcforoe doing so, a parficu]ar kinderqgar-

ten urbdn classroom was selected. The classroom chosen for the ex-

37
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iquimenpjwas the gilinqual kindergarten ciass at School 1 in the
Flizabeth Scﬁﬁol districe. Taking into consideration the cultural
éompqpéntlof the_ciéss, the writer chose material based on jose
Marti-(?gbﬁn national hero) as the central theme of the ;nit, and
then deQeloped objectives in music, 1anguage‘arts, and social studies.
The Preliminary draft was presented“to the classroom teachers who
discussed the unit with the writer. The writer was willing to
Compromise.oh é}l ofjectives except.thé musical objectives. Having
. had 'experience in teaching music te kindergarteners, and aware of
the fact that children's rusical capagilities are often underesti-
mated, the writer purposely iﬁcluded.;gme new musical activities
for this expériment. The pilot ﬁnit was revised tQice before it
was ready for_tcégihg.:(See,Exhibit N;) )
The two c}assroom teachers oé?the bilingual kihdergarten
agreed to act as oﬁgervers and advisors dufing the testinngf tﬁe;
. pilot unit. Both.téacgérs are flugpt‘in both Englisﬁ:and Spanish.
‘Both are natives of Spanish~;éeak;ngtcountries, both have their
. . éachelor's degkée;ffom Americén.universities,.and both are presently
working..on tﬁeif Mas;ef degree- in bilingual-bicultural educat;on.
One teébher has been working in bilingual education for threé.years;
th~.other for seven. "They have been workinaotogether for three years.
V'The first four.iessons of'the five-lesson unit were pre-

sonted in two consecutive weeks (two lessons the first week, two

lessons the second week.) The class was made up of twenty-one chil-

. [
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dren of Spanish—speakinq ﬁomes, most of them of Cuban dqscent. The
writer taught the lessons in both languages, although the bulk of

the activities was carried out in Spénish.” The Qritcr tried to
make‘the teaching atmosphere informal, the children were asked to

sit on the rug in a circle, away from‘theif desks. As can be seen

in the iesson plans, the iessons were taught in a dialo;ue manner,
with the children doiné most of the speéking, and ‘the teacher
limiting herself to giving a fey directiops and. asking somé questions.
The children were enéouraged to experienée movement.

Sy

Evaluation and Revision
1 .

Foilowing éach lesson, the writer éndAthe two clqssroom
teachers held conferences i; érderhto discu%s the strong and weak
poinﬁé‘of the unit as well as poséibiliticéjfér improvement.

The éénsenéus on the strong pqintsbof the lessons was as
on: The 1gs§on§.provided a natural mode of expreésion for

children who come from cultures where music is an integral part of
daily life. The fun activities which music provided were alsc an
indirect way of teaching the concepts. The children were congis-
tentlv enthusiastic and eager to learn. The inst:rumental activi-
ties were particﬁlarly strong motivational factors.

The writer and two classroom teacners agreed that the fol-
lowing were the weak points of the lessons: Some musical activi-

ties called for a certain level of proficiency in the musical

skills which the childreh did not have. 1Ideally, the lessons

-39
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" should have followed each other as closely as possible, not twice

U

a weeg, so that the concepts could have b2en bettar reinforced.

The following were the su@géstions for impfbvement which
were discussed at the 1a§t conference: The program is most effec-l
tive wﬁen h}aced within the contcxt.of‘the'eqtire Eduéation Through
Music ﬁethod. Due to lack of time; no pfeliminary adtivities céuld
be performed with the children, buﬁ the final éraft of the project

should include structured games and movement as suggested by Mary

Helen Richards and Zoltan Kodaly, in order to better preparc the

senses for the énsuing activities. | | _ o _ K

After. the fourth lesson was completed, a qe5é£al cvaluaf'
tion of the presentation and the ETM concept was made b; all -three
persons(involved. The teachers pointed out how ETMAhade_all acti-
vities fall into place, with music‘pgoviding the necessary "irre-
sistible force" to cdmpel the child to learn. Preparation fog Lan-
guage Arts activities is most effectively carriéd out in thié man-
ner, and the child learns in an enjoyablé manner. |

The following pqint§ were set up by the writer And the two
classrooﬁ teachers as guidelines for *he writing of tho other units:

1. Include a game activity'as-preliminary step

2. _A;gure oncself that the senses are being émphasi?ed*

3. Ask questions of the chiiéren, do not feed answers.

Make children feel that all answers are accoptable and

valid.
.

4. Vafy the activities to avoid predictability
1 . N .

~ .. 40
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"%
Sq_rEveryoné in ‘the claés ghguld have a turn being both
leader and follower - including the teacher.
N " The pilot‘unit»was'fevised by the Qriter according to these

guidelines. (See Exhibit B.) TSeven other units were then developed

by the writer to complete an eight-week course of study for bilingual

kindefgarten‘students.

O + ~ ce e - ) - "
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Chapter v

IMPLICATIONS OF THE PROJECT FOR THE WRITER -

Lo S . : ' |
JF oo -

S

Y ' Asté firm believer inlﬁhe Richards Education ThrougH Music
mgthod and the principles of Bilingual Educatioh, the writer began i
this projéct'anxious to provide the reader with an alternative to
the presen;'eduqational tephniques for Spanish-speaking children.

A significaht number og edﬁcators have lQ;g récogniéed

\that thé‘presént form of education in the United States is ineffective

in many aspects. Education as it exiéts today in the g?eater part

of the U. s. mqinland does not prepafe the child to be a viaﬁle

and reasonably self-sufficient individual in,today;s world.‘. , .

| Perhaps in the days of the "melting pot" myth, when immi-
grants passively allowed themselves to Bé fashioned after someone

else's image and likeness, a structured and uniform system of edu-

< N
%

cation was satisfactory. But in today's age, when the awakening

of consciousness is df:vital impOrténce, and diversity of 1if¢—
styles iéltﬁe sign of :‘the ‘times, educaéion4is;shor£—ch§nging'o;r.
society.

The pfeseﬁt state of cur country and the world, then, des-
perately demands an educational sy;tem which is so flexible, so

creétive, so challenging, so efficient, that it can satisfy the

educational needs of every sector of this complex society.

47
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The principlés of bilingual-bicultural education .encompass
and protect the righﬁ-of every individ§al to speak and behave in
any manﬁex he chooses as long as‘ﬁislspeech:and behavior do not
OEfénd'oﬁher individuals~with‘thé‘s Ne right. This last clause is
the "1oophole3 of Bilingual EdQ;ation. Indeed, many persons who
opposé Bilingual ﬁducation‘streteh £he meaning of "offend" in such

a way as to claim that the épeaking of a foreign language does offend

their American ears.. Bilingual programs were created to fulfill the

needs of one particular socioeconomic group at one given time, but

this in no way limits Bilingual Education to a particular stratum.

Bilingual Ednration-prbvides the opportunity for every individual to

be able .to function effectively in more than one language and culture.
¢

Lack'of funds,.léék‘of_trained pérsonnel, and lack of ef-

fective methods have obstructed the proper implementation of bilihgual

S

education in.our éreap’ It was avﬁginful experience for.the writer
to face the fact that many school administrators reéard the educational
sysﬁem'as a buregucracy,'using children for theig own political gaiﬂs;
Yet, tﬁere is a great deal whiéh can be accomplished by the indi-
yidual’edpéator, especiaily regarding methods. |

“ %he combination obeilingualvEducation pgincipleé with
Education Throth_Music methqdolpgy shoﬁld result in a truif unique
and trulyAeffective educaﬁional system, onec which can satisfy the

=

. . A
the pressures, coordinatd

4

student, lessen

N

needs of both teacher and

different academic subjects, improve psychomotor Skills through a

15
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sharpening of the senses, and challenge creative intellidence.
s :

ich the writer has 4 yéloped,

7
/

In this short course of study wh

. J _' ' .
there is an amazing number of possibilities which gé; fulfill all j
areas m=ntioned above. VA // ‘ ‘ ,
. R .

. r /
The writer has gaingd'a much deeper understanding ahd ‘ :
o

appreciation of life through this study,,aaé has confirmed her

¢

/
/s

commitment tc the improvgﬁent of bilingual education in particular
K g 4 ’ !
and American education/ﬁn general. It is the writer's Hope that

her enthusiastic beljef in the present course of study will be

shared by all Gish to provide our children with a valid

‘alternative to stfhc(;red "booklearning."

- The nine months of research and praéticél application
. ' whicﬁ were gpent by the writer in'ﬁﬁe development of this pProject
Ihavelcome to fruition. Needless to say, the writer expérienced_
frustrating times and was often tempted to give up such an ambitious
undertaking. But the sgiisfaction of finalizing the.pilot\unit, I
completing the course of study, and especially the egperienqe of
wagching'children.respond.to the ﬁethod far exceeded the writer's

own expectations.

Education Through Musi¢ has the possibility and:the proof

of iﬁfluencing our educacional system so that our children may -

gain optimum benefits from school, and our scciety may gain renewed

vitality from the rext gener.tion.

41
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Kindergarten.Interdisciplinary Unit

Level and Background: This unit is on the level of kindergarten
students, geared for non—Engliéh speaking chilaren.
This unit can be used in an integrated classroom
as well, since it provides sufficient drill for
non-Spanish speakers.

Musical xrequirements The children involved in this activity
should have had sufficient exposure to the concept
of sol-mi (the,m}nor third interval) which is
usually the first step in any Richards program.

Social Studies: This unit wouid be ideally used in conjunction
’ with Marti's birthday (January 28), or with any
Cuban national holiday.

\

Objectives: The general objectives for this unit are:
( 1. To provide the student with a gestalt approach
to educatign, where he is able to relate several
activities to one concept.
2. To provide an effective verbal drill for the
students : ) :
3. ~“To reinforce proper rhythmic”reading skills in
N the students through language correlatlon with
music. : . :
4. To acquaint the student with authentic literary
material ° ' -
5. To introduce some facts about Cuban history and
Marti's role in-it. -

'
/
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en julio come en enero
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4
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Y para el cruel que me arranca
el corazon conque vivo
-cardo ni oruga cultivo,
" cultivo la rosa blanca.
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First Lesson

i

NS

Level: Kindergarten - Daration: 15 minutes

Musicallobjective: Review and reinforce the concept of ‘sol-mi

Language Arts ObjectiVe:' Provide an effective d¥ill for correct
rhythmic reading in Spanish; acquaint the chlld
with authentic literary material.

e

Procedures: 1. Play recording of.teacher's voice singing the
' " song. At sol-mi intervals, do hand motions
. (measures 1,3,9,11.)
2. Sing song for students, asking them to join in
with hand motions at the sol~mi intervals (meas.
1,3,9,11.) Repeat if necessary to insure that
all students are aurslly responding to sol-mi.

3. Read words to students rhythmically, one phrase

at a time; ‘ask them to say them back rhythmically.

Do not proceed to the next phrase until the pre-
ceding phrase has been successfully performed.

4. Take a look at the words cardo and oruga . . . -
Ask children what they think” they mean. Play
on onomatopoeia: "Do they sound like pretty
flowers or like ugly plants?" , .
(Only after the children have had a chance to
respond to the aural-:image created by ‘the words
cardo and oruga, tell them that they are ugly
and thorny plants. )

5 Teach the tune to the children, making’ sure to
malntaln rhythm of words.

EY

-

6. Sing through entLFe song - no agcomﬁaniment.

R . ‘
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Level: Kindergér;en

Second Lesson

Duration: 15 minutes

Musical Objectives: ‘To further reinforce the sol-mi concept with

“~

the use of tone-bells. x

. Language Arts Objectives: To continue drilling rhythmic”readiﬁg

skills through the musical rhythm of the words.

Proceﬁures& 1.

e

ERIC
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1

Sing'through-song with children

With teacher as leader, ask students to substi-
tute the words "sol" and "mi" for the lyrics
whenever this interval occurs (ask children.to
follow the hand signals. Make sure every. student

Joins in .the hand signals.)

Choose four tone bells (two sol's and two mi's.)
Demonstrate on the,beils, and ‘choose two students
at a time, letting all students have a turn at
performing on the tone bells. Make sure students
follow the hand signals, and that the rest of the
class performs the hand signals.)

‘Teacher plays the guitar (or piano if quitar is

not-available) and two children at a time play
the tone bells, while the class does hand' signals.

~-hoose the best twé children ﬁerforméts and ask
class to sing entire song with the bells as
background.

Al



Level: Kindergarten

Musical Objective:

Language Arts Objective: To encourage self-expr

\
\

Third Lesson

Duration: 15 minutes

Review the sol-mi concept.
Have the children perform\an authentically
Caribbean rhythmlc pattern.

sion by having

Social Studies Objective: Provide the students wit

children synthesize the meani of .the poem.

some basic

Procedures:

' Follow—ﬁp:

ERIC
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facts about Jose Marti and his country's history.

1. Sing song through with children

2. Ask children what they Ll.ink the duthor is trylng
‘to say in the poem. (First pursue a literal meanlng,
then guide ‘them to find a symbollc level.)

3. Discuss author of words:
- Who was Marti?
. = Where was he born?
- Where is Cuba?

(After children have responded to questions,
recapitulate: Marti was a teacher, a lawyer, a
poet, and even a soldier. He wrote many poems
for chiddren and he wrote in one if his books
that "Children are the hope of the world.“)

4. Teacher begins; have children- join in clapping
this rhythmic pattern.

‘tﬂ: dokl o3 d

5. Clapping'thie rhythm, sing through song once.

Ask chlldren to draw a plcture .0f Marti. in any of

his professions: teacher, lawyer, poet, soldier.

1

i
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Level: Kindergarten _ Duration: 15 minutes

48.

Fourth Lesson

1 Fim

Musical Objectives: Review the peanrmance of the musical pattern
prev1ously 1ntroduced._, ‘
Reinforce this pattern with instruments. .

-

Language Arts Objective: Continue reviewing rhythmlc readlng.

Continue encouraglnq self—expre551on in th& Chlld.

Social Studies Objective: Review historical data

Procedures: i. Sing the song clapping pattern:ilh J.J.') J qu

2. Ask chlldrtn what musical instruments are most
’ ! ' used -in Cuba. . . (bongos, claves, maracas,’
guiro, gquitar, etc.)
. ' 3. Bring our bongo and claves and let children. take
turns playing the pattern on the instruments while
the rest of the class sings and claps.

4. Choose the best two performers and assign one the
"~ -bongo and the other the claves. Have children
stand up and perform entire song.

5. Have children sit. Review symbolism of poem.
- What does it mean to be a "rosa blanca"?
- Does Marti sound like he holds grudges, or
does he forgive ‘people’ who have done bad things’
to him?
- Ask children for any other interpretations
(optiénal) - - 6. Announce tomorr.w's presentatlon of the song fcr
guests. S
g .
7. Perform song thus: Brief introduction
Song through once”™
Piano and rhythm through once
Everyone through the second time.

Follon—up:' : Finish drawings for tomorrow T B
- T ! : . Y B ’ f

oy !
' iy
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'Flfth Lesson

(Optlonal)

This lesson isfeiperformance activit © be used in conjunction
with a tea or dpen house.

.

Objective: To reinforce the activities of the previous week w1th
a formal performance of the song.

L4

Procedure: 1. Have assigned spots for the different pictures

- 2. 'Ask each child to.place his picture in his assigned
| v spot.

3. Have children, rehearse the number as will be per-
formed. - )

4. After guests arrive, allow ten minutes for viewing
of the pictures.

5. Line up children and perform the song as rehearsed"

6. Invite guests'to go around and finish looking at
the pictures.
. \
7. If: refreshments are being served, invite the guests
to approach the refreshment table.

o ¥ - ' ’
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(Pilot Unit - K -vised)
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-Kindergarten InterdisciplinarXVUnit ' .

Level and Background:. This unit is on the level of kindergarten
students, geared for non-English speaking children.
This unit can be used in an integrated classroom
N © as well, since it provides suff1c1ent drill for
T non-Spanlsh speakers. N

-

Musical requirements:. The'children involved in this acitivty do
not require any particular musical background, since
the musical concept presented is basic. They should,

_ however, continue some form of ETM instruction in
. ] order -to derive optimum benefits from this unit.

Social Studies: This unit would be ideally used in conjunction
with Jose Marti's birthday (January 28), or w1th any
Cuban national hollday. :

\< ' B Language Arts: The‘preliminarx and musical activities contained
N\ o in this unit will prepare the senses to better re-
: ceive the Language Arts concepts .being presented.
\§\ . ’ Children using this unit should have at least a
< "basic knowledge of Spanish pronunclatlon.

. Objectives: The general objectives for this unit are:
. 1. To provide the student with a gestalt approach
\ to education, where he is able to relate several
.\ : - activities to one concept. i
- ~ 2. To make children conscious of their senses, in
order to improve perception.
3. To make children use ‘different muscles of their
bodies, in order to improve coordination.
4. To provide an effective verbal drill for ‘the
students. _ ' , -
- 5..To reinforce proper rhythmic reading skills in
the students through language correlation with
. 'music: - :
6. To acquaint the student with authentlc literary ,
* material. L
7. To review some facts about Cuban history and
Marti's role in it.

ov -
e
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“- ( First Lesson

Level: Kindergarten A Duration: 15 minutes
3 : :
Objective: To prepare the child aurally to respond properly to
the rest of the acitivites in the fcllowing lessons.

"Procedures: Play the following game, first with the class as
- : a whole, then with each child individually (5 min.)

/ —

s ,»—.,~ —_— - h
1 f [ | \
[ A1 H 4 i S A
— 4 — 4
LEADER: . Avswz K- ot
Coe-Keo do»\-cw-TaS 1 - %ugs‘ 07/ .
Play the following game,'fifst with the class as
-a whole, then with each child individually (5 .min.)
N
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Kia- der- gar- ten
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(First Leéson, cont.) /

‘Ask children to stand up and follow the motions with their eyes,
then do with their hands. Encourage large motions at first,
using the larger muscleg of the arm. (2 min.)

SOL

M I '

Ask children to repeat the sounds rhiey head with each hand signals:

soL . M|
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S5econd Lesson

Level: Kindergarten ' Duration: 15 minutes

‘Musical Objeétive: Review and reinforce the concept of sol-mi

Languaae Arts Objectives: Provide an effective drill for correct
rhythmic reading; -
Acquaint-the child with authentic literary material

Procedure: ~ 1. Begin with children standing up. Drill the sol-mi
movements for approximately two minutes, making
sure the children are using large motions.

-7

2. Play a recording of teacher's voice singing the
song (La Rosa Blanca). At sol+mi intervals, do’
the hand motions (measures 1,3, 9,11.) . .

- .
i

3. Sing song for the students, asking them to join in
with hdnd motions at the sol-mi intervals (meas.
1,3,9,11.) Repeat if necessary to insure that all
sutdents are aurally responding to sol-mi.

4. Read wgrds to students rhythmically, one phrase
at a time; ask them to say them back r ythmically,
Do not proceed to the next phrase until ¥he pre-~
ceding phrase has been successfully performed.

5. Take a look at the words cardo and oruga. .- .

Ask children what they think they mean. Play
on onomatopoeia: "Do they sound”like pretty'

" , flowers or like ugly plants’" . s
’ ' (Only after the children have had a chance to
respond to the aural image created 'by- the words
cardo and oruga, tell them that they are ugly and
thorny plants )

RN 6. Teach the tune to the chlldren,,maklng sure to
maintain rhythm of words. :

7. Sing through entire sony - no accompaniment.
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Third Lesson

Level: Kindergarten . ' Duration: 15 minutes
- ! \ -

Musical Objective: To reinforce the sol-mi concept with the use

of tone-bells. -8

Language Arts Objective: To continue drilling rhythmic reading

Procedure: 1. Begln playlng "Cuckoo” game for two minutes

. skills through the musical rhythm of the words.

=~ 2. Sing through the song with the chlldren
3. With teacher as leader, ask the student to subs-
o titute the words "sol" and "mi" for the lyrics
whenever this interval occurs (ask children to
follow the hand signals.) Then, with a student
as 1eader, repeat the procedure.rChoose several-
c“&ldren to lead the class in hand motions.

56.

4. Choose four tone bells (two sol's and two mi's.) -

Demonstrate on the bells, and choose two students

at a time, letting all studunts have a turn at

performing on the tone bells: While two children

play the bells, the rest of the class duces the

hand motions. , . :

5. Teacher’ plays the" gu1tar (or piano if guitar is
not avallable) and two children at a time piay
the tone bells®while the class does hand slgnals.

6. Choose two children performers and ask class to
) sing through the song with the bells.
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Fourth Lesson
"Level: Kindergarten Duration: 15 minutes

Musical Objectives: Review the sol-mi ééncept;
Have the children perform an authentically
Caribben rhythmic pattern .

/
Language Arts Objectlve. To encourage self—expre551on by hav1ng
children synthesize the meanlng of the poem.

.Social Studies Objectives: Prov1de the students with some basic
facts about Marti and his country's -history.

.

B

Procedures: 1.ASing thf&th song with cniidrqn

. : . 2. Ask children what ‘hey thlnk the author is trylng
. ’ ) to say in the poem. (First pursue a literal meanlﬂq
b then guide them to find a symbolic level.)

[
¢

. 3. Discuss authog'of'words:
. . ’ . ~ Who was Marti?
' -~ Where wa- heborn?,
- Where is Cuba? .
{(#:fcer children tL..ve responded to questions,
- recapitulate for them: Marti was a teacher, a
) lawyer, a pozt, and even a soldier. He wrote
# — many poems for chifdren and he wrote in one of
~ his books that’ "Children are the hope of the
world.")
N . I
4., Teacher asks ¢hildren. to sing the song and watch
her hands as she claps this rhythmic pattern:

o gk ',‘.')Jtll

Pl

5. With tape :ecordiny of the teacher's voice singing
the song, ask children to JO]q in clapplng the
rhythmic hat*:ern

zveryone»dlapping tha rhythm, sing through

'
oy
.
=

Nitl
itlic song.
Follow-u: : ' Ask childien to draw a picture of Marti in any of

¢ _—

his professicns: teacher, lawyer, poet, soldier.
60
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Fifth Lesson'

Level: Kindergarten - : . o Duration: 15 minutes

Musical Objectives: Rev1ew the performance of the mus1cal patterns;
Reinforce this pattern. w1th instrumegts.

Jeading.

Language Arts Objective: Continue reviewing rl
in the child.

Contlnue encouraging self-~exprd

Social Studies -Objective: Review historical data

- ! . BN - : . ' ’ e

7 77 procedure: ' 1. sing the song clapplng rhythm *ll J. J. l J JJ 5“

.f ) 2. Ask children what musical instruments are most
i L used .in Cuba . . . (bongous, claves, maracas,
i guiro, guitar,; “etc.)

. : S T 3. Bring out bongo and claves, and let children take
/ '~ turns playing the pattern on the 1nstruments while
the rest of the class sings .and c]ap
'/ : » 4. Choose two performers and assign one the borngo and
the other the claves. Have chlldren stand up and

/ - . ' o perform"the eﬂtlre song.
. . ~

I " E _ T 5. Ask chiidren to sit. Review symbolism of poem:

/ - - What does_ it mean to be a "rosa,blanca"?
I . ) - Does Marti sound like he holds grudges, or does
' 2. ’ , he forgive people who ‘have' done bad things to him?
- ‘= Ask children for any other int:.rpretations ’

v.6. Ask children to stand once more ard perform the
- entire song with two children playlng the 1nstruments,

) :
S \
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