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HLER)C , % [BILLIGUAL-BICULTURAL EDUCALION: . :[E COMAUNITY COLLEGE CF PHILAUELPYIA
"(.u?IE“" . . ’

' A

k. ‘Intr uction

";chola s; researchers, and eduqators. A broad definition of biliqzual education
the use of two lancuages of instruction in connection #ith the tedching
urses other than lanyuape per se.

/

. S, Commission on Civil Rights, adherins to guldelines set forth °

in the Bilingual Ehucation Act of 1968, defines bilinguai education as "1nstruction

'us ng the natlve language ard culture a3 a basls for teachirg subjects until

spcond lansuaga skills have been developed SUfficlently."z

s . . x
A more compzehen'ive definition proposes es‘ablishing "a curricular model
'th-ough which the stq§ent is nade conpetent to function soclally and professionally

in two laneuagea. and,’ Aurther. becomes sensitive to the cul*ural behavioral

.

and attitudlinal ramlfications of .ea.ch."3

~

fecently, ‘educators have proposed that bilinsual-bicultural curricala be
eveloped to foster chl;ural, social, and ecoromic assertiveness.p "his rocent

view fdavors the "nmalntenance" over the "“ransitional" category of bilingualism,

>

Most’ bilingual prozr-msfall inta two categories, transitional and malntenance,
‘Both of these categories are similar in the inltlal stages of implementation, but
differ in their uliimata Zoals. 2oth cateyorles include tha folléwlngx

1. A first ianghage component (the student's domimant language)

2. Conten} matter taught uslng the dominanb language as a mediun of
instruction.

-

’ «
3. The history and cultural heritaze of both lingulgtlc 5roups.

4, English-as a second language. S

The tranéltional bilinsual program provides instruction in and through the
dtudeni's'dominant-language only until the studeht has acquired mastery” of the
English language gy.enable hin/her to succeed in an Ehglléh ponélinéual educational
settink.6 The nalﬁ?enance bilingaal program, on the other hand. 'sets functional

bilinguallsm and biculturalism as an important educational goal."” ?
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A typology of biiinéual; alucedion T Hawm proposed by Joghua '~A. Fighman, -
I4 1s based on four diffexrtng kin@s of 3ommunipy and sehool objectives:

. 1. Type I:+ Transitional 3ilinpualism. Ing hi; ptogram °nanish (or other
language) is used in the early grades to the extent necessary to. alloa tudents
to acquire knowledge of subdect natter until their. Enilish languabe ,rgficienCJ is
developed to the point that 15'caa be "sed as the medium of instruction.

2. .ype II: ionoliterate nilingualisms These prograns propose the L
developnont in both languages for aural-oral “illo but do not include the
develepm‘ht of literacy skills in the non-unglisn'mpther tongue.,.

3. Type iIIx 3iliterate Siliégualisn,'Partialx Thls type of program’('
establishes-fluency and literacy'gn Loth 1anzuaées. but literacy in the mother
tongue 15 restricted td subject matter rela*ed to the ethnic group's h‘story
and cultural heritege. : .0 B ) ’

Li  Type IV:"Biliterate 3ilingualism, Fulls This xidd ef program proposcé
the development of all s%ills in both languages. The two languages are used /as
media of instruction for all subjects (except the teaching of the lan;uages.

.y 3
themselves). i

The controversy that exists with respect to the different approaches to

* bilirgual education has prevented the development oft natlonal goals and guldelinee

.

_American lifestyle’"

and preparation of adequate cvaluation instruments, Furthermore, educetbrs are
striving to remove the, stigma that tilingual educatlon is compensatory education
for the disadvantazed. .:ffor‘.o are being made to demonstrate the importance of

éSuabliShing enrichment (main?enance) bilingual pro;rans.

II. Brief Historial Cverview
Immirranté from Italy, Asla, Austria-ﬁunggry; fussia, and the Balkans came

‘£o Ancrica from the mid-19th century to the beninning~6f the 20th ccntur&.9

‘ Theee immizrants were viewed ‘with suspiclon and as a threat,to the "traditipnal -

W They differed from the early 19th century immigrants from

England, Cermany, Hollend and other Protestant Suropean nafions in that they spoke
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_ unfamiliar lanzuages, were largely Flliteratk. ang ‘were oOf Catholic, Jewlsh or

Asian religious backgroundS.l1 ' yor% @ T .

\
o ¢

. ; i : \ L
Identified’ as urdeslrables, early lanzuagé minority sroups experienced great

hps ility and open d1s0rlminat10n. The *arger ociety souzht -to “nelt” the

vpruwelming nuibers of imnivrar ts ihto Anericar\socivuy by teachins them Jr;vlish.12

! \
Jome lanmigrant groups attempted to establ}sh native lan*uage schools for thelr

children. ror instance, in Denﬁavliauia nne sermans had public scnool instructiﬂn
13 . !

/ 1n Jerman for a brief perlod ir the 1 330's. In vincinnati unio, there was an

uninterrupted period of bilingual instrurtion (Cerman-ﬁnglishd in some schools

with large Serman concentrations (1840-1917).14 M™e Chinese and Japanese set up

" E 4
afternoon schools to teach native larguage and herifage to “heir chlldren.lf E

However, the zreat majorisy of lansuage minority childreén who were in school

‘
.

-recelved no .spaclal attenticn \, despite t?eir lac of knowledze of the Znglish

lanzuage.lé . ; ;

.
4

I

!
Lack of scnhoolingz had advcr e offe T:s on languase minority stuients, but
1+ did not alay a very sisnificans ro’d in the lives of nost Anericansg before
& L]

1920, The xbundancn of nanual lador JO 5 which rﬂquired no tasle reading, math

17

or wri:inz skills absorted a larze nuhoer of school dronoato. ﬂoday. most -’

nploye-d require that all applican-s.have marzetable sxills, a zoad comnand of

the English language, and technical expertise in some arcass iost able-bodlied
. * v{

non-Znglish speakers are. prevented from effectively participating in the labor

force of our post-industrial socicty.» L B

»

- P ¢ /“
.The irability to participate in the labor force is of vi:a%;poncern to the
new inmigrant proups: Puerto Ricans, ‘exicans, Latin and Centraif@mericays, and

w2 .
orientals. "Accordin- to the 1970 census, 33.2 million americans, "r roughly 16

sh,"18

percent of the population speak a language other than :nﬂll fhe nost

.numerous are the Spanlsh, Serman, and Italian qpeakers. Studieg 1:§5bate that-

5




' _the Spanish have experienced a substantlal grow
i P ¢ :

. or nore than 60 percent of all !lexican immiszrants

III. philosophical Implications of the Bilingug[mc.:ultural Avproach *o Zducatfon: ‘
\ B . Cot

-~
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in the}i: nunbers since 1940 ! .

because of increased immigration from Latln Amer a..19

Annual reports of 1mmi::ra.ti5n indicate that @etween 1920 and 1773, 1,480,327

ne to the United Sta.tes.?'o

Pucrto Rican mizratlon lncreaged £rom 7,000 1a 1920)\to ££2,061 ia 1570,

¢
3inilarly, btetween 1920 and 1373, 215,??8 Central Amgricans -and 427,925 Soutna

Americans inmigrated to the continental United Statcﬁ
ncreases in tl:te nunber of imalgsrants fron A.sia.. \a
Ce‘rlt:ai and Jouth America, aed other countries have géxiei‘ated a growins reco:-
nit}oq that languace ninor.i:y child:;'eh meed sone nanner of speclal assistance if
thgy aré to, h.ave an opportunity o succeed in school and in an English nopglingual
s‘o‘cie'zy'r . .
"Acade,mic ‘achlevement scores :econiedﬁor language minority rg:’Otxps in the
1946 Colenaﬁ report 1.':d'ig:ate that' they arg significantly ‘behird majority group'
,Americané. _..":y the ’12‘.h grade the Zf!gxica.n .American stu_dent is 4.1 years behind
* the na‘.ionai Jorna in ma‘;h achlév’eme}.t; 3¢5y in verbal ability; and 3.2, 1in rcadins.
The Fuerto Rican stu;.icnt 15 4,7 y:ears> behind the norm in math; 3.6, .l‘n verbal o K;

. } *
aoili=y; and 3.2, in readinz. 7The Aslan American student is 0.9 years bLehind

the norm in nath; 1.6, in verbdal .ability; and 1.6, 1in 'J:ea:lir*.ﬁ;."z3 In addition,

the 1970 Cersus of Population fizures show that compared with the ne‘%ia‘.n nunber

oAf 12.0 school years completed for whites, the median ls 8.1 for Ziex‘:lcan Anericans,

3.6 for Puerto ‘Ricans, 9.2 for :.at‘ivc. America.n:?, and 12;1& for Asian Atnericans.zu ‘
A~study carried out by the U.S. Commission on Ci*;il‘ Pights in 1971 shows

"tha* bO_percent of lexican Amerif:a.ns #ho enter first grade never complate high\/‘

school."?9 Sinilarly, findings indicate that “as of 972, the dropout rate for

: *
Puerto Ricans in New York City from 10th grade to graduation was 57 percen w26

The bilin};ua.l a.bproach to education implies a drastic change from the "mei‘t\ing .

Fy

pot" myth. This myth asserted that immigrants who came to the United States from \

6 AN
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culture already establlshed here should lose then and becone

“oday, 1o contend *hat ethnic groups 1n the United States have .

mel kd into'd e is’both 1naccurate and totally irdefensible.28

Cne fay Sky fhat the bilinguzl-aicul ural approach to education i3 basod on

inepsity i5 one of the greatest assets of thls gountry.29

o To4ands 3111nrual/31cultural Fhucntion:.
\. i i .
The >ilinvual ducation Act was enacted in 1968, and in 1974, education

-

amefidnents were intﬂoduced t0 authorize -aadinv zor tne Zilingual _dacation

50 ‘that its fbals could be reached.,.
1974, the U.3., 3uprene cour:i handed do;n a déci:icn 1n the now famous
T Lau vss llcnolg.  Thls bccann a landnmari declsion which firaly escaolished
that if 2 child 15 different vecause of languase, and 1s bcing';xcluded Tron
'effbctiVeioarticlpation ig pudlic education, special education services nuéq be R
provided by the school to help ensure equality of educatlonal dpportuni}y.

In the Zast, the Aspira vs.. .lew York Ciiv 2oard of Tducation consent-ruling

t1°7u) has made "bilinzual educauion an educauional opt*on that must be
seriously consldered by every school diet*ic+ in which there are children whose
ngliszh is def iclem.."3

Six states--Arizona, Califarnia, “lassachusetts, ..ew liexico, il.ew York, and
fexas--have'laws establishing prozrans Lo meet the special educational needs of
children of limited :nglish "'broficiency.32 In addition, half of our states and
many local education authofitics have instituted bilinzual education codes or °

prozrams of their owns

7
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.Jith' respect to fundine, the appmpriations for Bilingua.l ducation, Title
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‘.VIf[ were increased from ;96.1 million (1976) to J115.0 million for Iiscal fear
1977;-—33 In addition_; +he TRucation Amendments of'1976 will make,Voca-ional
Bidcatiph nore accessible and ‘responsive to‘the needs of l.gr‘.guage minority
comunitie.n Punds’ have been authorized to support, among other thiazs, exempla.ry
and i'mova.tive prograns tha‘l’ are e“factive in serving individ\.a.ls of 1limited

T

fnglich Droficiency. funds have been made available a.lso for areas of

-voca,tional education per«ormel t,*aini'x for persons with lir'ited "1711.,?1 language
proficiency. ' . K
Considerable inroads have' bPen nade in the field of bilingual-bicultural
éc_iuca.;ion at he elemen'ar/ and ‘hizh school levels. However, institutions of
hi-:fher education havé becn 510wez\°\-in providing equal educational opportunitles.
-A’sma.ll but gro:d_rzg numbe.r of community collezes throughout the country
a.ré using; the bilinguz’u—’si:ultura.l ppro;a.ch. » These include Zugenio .aria de
_Hostos Community College Li-the broﬁ | llow Yorky iast L'OS Angeles Collere, -
Los Angeles, Californla; Plna Co&munit\y College in -.‘ucson; Ax:izona; ‘dani-vade
Conmunity Collegze, ."lorida- =1 Pa.sq Community Zollese in X1 Pa.,o. Texas; Caliada

Community Colleére, Cali“ornia, and a few others.

' ’Ihe Bili ual Program at Communi‘ty Cbege of Philadelphia (CCP) .

”‘he bilingual progran at Conmutiity uvllepe of Philadelphia (CCP) was
established in the i'all, 1976. The pro.';ram is desizned to serve the special
educational\.qgeds of {lspanic students of limited mglish proficlency. It

éncompasses;vckamcteél stics and objectives of the transitional and malntenance .
! e | ‘ ’
categories. |The cult al aspects of the. students' backpgrounds are incorporated
il [ ‘

-into meaninsful secomi anguage learning; experlences, and cortent nmatter 1is

-

taugnt usling Spa.nioh as'the fiediun of !.ngtruction. The historyand cult,ural

heritace of ’che stude'\v proyide the ba}ses for establishing a cohesive and

-

comprehensive program. | \
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Students participating in tHe bllingual prorram cone mainly from ghiladelbhia's

Puerto iican and latin American comaunities. (3ee rigure g). Philadelphia, like
'erto fleans(and
: | %
\Latin Americans who generally settle in the Delaware Valley area.

'New York City, is a nd jor port of ‘entry for larze numbers of
1 b 5

o U.S. Census 6f Population estinates for 1970 indicate that thers are 83,427 '
A'.persons of Spanish language in the Delaware Valley arca. Fffty-two percent of
‘these Sp;nish-speaking persons ;re of Puerto tican birth or parentaze, and the
majority of them live in éhiladolphia.v

The {9%0 U3 Céns;u of Population socioecononic charactéristi's for
Philajelphia's Puerto Rican pogulation are ratﬁe: discourazing. The 5e?ian

’ ) s 0
nunter of years of school conpleted fdr persons of Puerto .tlcéan birth or

parentage is 7.9 convared to the cityvs ;0.94hedian ycars of scnool completed,

Wy
.The percentage of the Puerto Zican‘populatiop!etployed in 1970 (23 percen: of

the estimated 27,000) s ipproxinatcly .2 (4280) of tHe toual city eaployed
population (783,€20)., To further aggravatel this situation, lack of English

l . ¢
lanuaze <ikills prevents a large runder of a ﬂE—bailed iispanics rron entering

n the cocial, cultural, and
| .

. . }
the lator force and effectively participa-ids

econonic life of +he city.

JGereral Charactoristics of the Students Partleipatinz in +he 2ilin-ual Progran:

1 ) e
In the 7all, 1976 there were 120:ispanic ntudenis of limited Tnglish

proficiency eurolled in “he 2ilingual prozram. These students have teen in .

-
’

the continental United States an average of 3.l years, and range in a;e from
. . ‘ ° e
] s

13 to 49,

Trwenty-four percent of the students participatirnes in the prosran were in
- . L

the ieneral Studles curriculum. 3eventeen percent were seexing adnisslon intq

Early Childhood Hducation, 10 percent were interested in Mental Health/3ocial -

\ 1 \

Service, and the'remainéer, although accepted into the G?heral Studies curriéqiuﬂ,

s

were undecided. o %Eg . {
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Over 88 pe£§ent'of the students recelve gomg form of financial assistance,
supﬁ as the Zaslc Iducational Cpﬁortunity Jrant, For4y percent éfvthe students |,
have finished high school in Iuerto co, and the ;thers ate gfaduaﬁes of

-, Philadelphia high schools or have obtained a General Hquivaleacy Diploma. Less

than 10 percent of the .ispanic students enrollel in the prozram have transforred
. . 4 Y S :
from collemes anl universities in Puerto Rco. % Y

Approxindtely °3 percent of the students geinz served are o Puerto ican,
. -}

tisth, and *he balarge ic nade up cf- Colomviing, arsentlneans, Peruvians, and

other Latin Anericans. ' i
3 .

13
students participatine in the prorram reslstered for three (3) intensive . . 5N
. [ § =8
Zazlisn-as-a-second-language’ courses (ZCL), and one or two billrjual courses.
: ! ’ . - .
Overall withdrawal rate from LSL and bllingual courses in the-iall, (976 was .
12 percent. Linear ilath had the highest withdrawal rate (74%) attribusadle to v,
. 3 ; R wr e
inadequate placenen® of -studernts in ‘he course. .ost of these coatirulng * :
Ft 4 : : . s
students were not tésted ptior to telnz plaggd in the Linear “at! course. Ta

avoid a similar si<uation, “wo bilin-ual/ZSL academic advisors were assizned to Lt
2]

. - . . .
pre-resister and advise Hispanic students for the 3prinr and rall,. 1977 semesters. /

] .

A. General Goals and Objectives of the Bilingual Program ' /

A major goal of the bilingual program li cce éi to provide the city's
Hispanic community an opportunity to acquire English language proficiency
through its intensive Englllh-&s-u--egond-llnguago component, and increase ,’

access to'pont-aocondary education for Hispanic students in the Phl[ahelphiu

public achooi-. : _ ) ] '

1. Long Range Goals of the Bilingual Program and Benefits Expected: oy
a, To tﬁqreaoe acce-i tO'poot-lecondar; education for Hispanic students
; ’ [ i .
in Philadelphia public schools. v

| .

b. To enable Hispanic students to lchieve their educnttonnl;goolu'nnd
to function successfully within the framework of American society.
S 10

I
/
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’J.

/ ’ Y "  -‘

To develop in the Higpanic studenf an a.aareness of‘ the distirctiveness

—_ t;f his 13 guaze and culmre, and to help hin main ‘ain his
identity in thé. H anic comunlty of. P‘x‘ila.delpnia. \
'I‘t; encourade Hispanic studentsg explore e.lterratives. such as Allied
He;l:tﬁ .aﬁd B}isli/ss Adm:'LnjLstration,\ to more tra.ditional fields of wor(. '
- such as Mucatjon, N . L '
eral Objectives of the Bilir val Proix:am: .

/
. ¢
'(
d-
2. Gen
N
O Y
‘L
1 .
| b.
:

o, I‘he pré v1sion of 1natruqtio and s‘apport

f ca.reer ¢ L.nsel'lrw, guldance and colleze lnvlel cournses
[

ie s't,udents'o lini ted E)n"lisn proficiency.

ol T "‘he provisi

ta.‘uzht in ppdni sh 20 ﬁso

"’"}}e’ prov kioh o 1nst'ructi n and. support éMces designed to increa se

“upe ing ftsy landuake skill 8¢ :u.,panic sjudents..

ervices desi;-ned to lncrcase

Wareness of Fl\is;panic students

Aboth pérish 1 "ua..,e compet ney, and, the

-’

fo‘r helr own.c liure. Y ) R J
g . % » ‘e, - i ‘/f.' . , ,
. 3) *Sélectiga of: Students for fae 3ilinzkal Dro"ras i oo
K3 . " ML & \' 1
gtud tfs alreadj Pnrplled in ‘the collevg 'nust have a’ high/inmﬂnodia. level
.- | [eof pf‘qfi enCJ In opani ,h, is evidinced b/ thpir tLﬁt scores (Interanerican series,

langu

adnffsst
iési
1d du

tudents

b.

re in oxder to pa’x‘ticipate in, the program.,

. tuo orientationfregistration sessions held each sumner for those seeking
E e . by " P = e .

A

Rea.di.nzr u.omnrehpn.ion) and- a need to aCQuire nastery of the ¥nglish -
Inconing freshmen are tested

A v . ¥ L .
on to'the colle};e {n the. Fall, and"in early- iiovember for tnose seeking

on in the épri’ng senester, ".",Orientatiop/reg_istration sesslons are also
ringﬁ the first week of April t.o—;accommodate proéoective iilspanic students,
K:ivible for the bilinzua.l, program should .meet the following criterias

ey have graduated from an a.(:credited hich acnool or have a Jeneral -

L
*Hquivalency Diplona.. R

% R B " s
'1'7 have demonstrated ‘désire and potential forx‘college as indicated
lettérs of ree:commendation. from teachers and counselors.

S
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‘ ‘e :'”hey are, fluent in .jpa.nj..s.“» and k)a.vé sc'?rea at dr.a..bove the 50t.h' .
d : p.ercentile' on the ﬁa:lin-; comprehension iest _(-Inneraﬂeric’an series, 1
. .Leve‘l &), . ! o "t ‘ ’ . e ot s
- *yds Thelr Yack of fluency.in mz.ligh' pre"zents‘-t);ém fron sucgqeding in

N ’ - . ? . .
colleze courses which are taurnt in,linglish, (Ldck of fluency ino
. . . ] . L
(i Enzlish 15 determined by low scores obtained on the placement tests

v .

adninistered during orientation/rejistration week). ' o

..

v i ‘o . a “ * . .
30 The 311linrwal frosrans “omorents S . .
=

0

‘. i - Lo

."'he 3ﬁ*'muai orram, 1}1 which ﬂspa.nic students’ 6f li'litpd Snzlisn .. . "‘»,

‘b. proficlency are placed. cbnuigﬁs of four’ ) nagor components. Inteﬂ.’ive mgliﬁb-

:, ’ as-a,-seconu‘xangpa;e ccurses. :zpanish la.r.suage/litaratute couraes. a number o*"
™ v '
aq core oollegp ],ével_g:our s tausht usirg qpa.ni.,h as thé ‘medium, of instmction' and,

)

a bilin.zua.l bicultdra.l combonenv. . T s

P - 'y Y . o N v

Y . . ’-

.8

&P 1. 'j‘:é -.nrlin 25 3 :ccond La.nuaze (. aLl uOﬂpO'léﬂt: B R .
e - . -‘\ WA { % . . «

. * ... e Thesb 3L cours“s o"fpr Q\:ﬁo cult ally and( 11in! uis,ically dif“ercnt ot.adaht

.. i “ ; ] :

"o 1'1tnr‘siv3-.ﬁr..irfin., i'i the a:‘ehs o8 a&eech ‘Rcading.

- . ’. € '

levnls bn ea h ‘c_ate;o“y{f elenontary, 1n1.ermed1ate, _a.nd advanced. Stu;_lents fu‘e‘

v Rl

d‘ driting. uhev'e are uhree

P o\ N 5 - e .
v testpd prior to being pla.ced in the appropriahe level of E3L. the 'follg'.;_j,?.g..cour:gs .
. . . Te . ' 4

. }.ere offered 1n ;ho all \\10703 P ‘,‘, - o

r e

'Sgggch I Sp\eesh II '-;peech i1l (each fpurse 1is worth 3 c,redits but ‘they
"o . .7 . are not a.pplicable towa.zd graduatj.én)
Reading I ﬁead‘!ng 1II( Readimr - - . R

Wedting T  delidng II dri*iaz' 11‘1 ' “ omg s ST T

“ . . L
. |
. \

- )tudento are +ested throwzhout t'l\e seme.,ter 1;0 neqsure thelir performance and 4

5 ‘.w. Y

the rate of acquisition of ,,oeci“ic .,xills and concepts, suph a.q VOc‘abu]sary " ', .
buildifdg, listening comprehension, suﬁcture rua.nipulation, ‘and pa.ragraph wiritin .

. Special a.rrangenents have been na,de \with f,he e.vistrar to provide flex=

ib's.lity in transferring studerits from .one Ievel of E3L to anot.her. :or insta:.ce.

. . .. ) i $ ‘12 P \-; .
" N ! : # |
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v

Af a:.sbudem., was incorrectly placed in 4ritinz II, he can be transferred to a
. hi.gher level dur‘.ng the first two weeks of cla‘.ssas. ~Placenent is detemiﬁed
during theLf‘lrst week of classes when LSL teachers test all studen s by . o te
T adMnis.ering apprbpriatq dia.znOstic tests (Ilyn fomA or 3)e In additionm
students may also e transfarted toa hiﬂhot 1eve1 of & L writing. reading, or
" speech beyond the second w&e"k of classes 11‘ they have nastered the akllls and
Y - course objectives of a specif-ic level of ) g a.nd provided teac\crs are in !
agreenent. A careful a.nalysia of t‘\e‘student's maatery of* the coum objectives
t is ca.rried out before recommending Jthat, he/she be transfetred
# ’ Af present. the ESL conponent of ithe bilingual program is also serving
the educationa.l needs of foreign (non-imnigrant) studen s and oriental student 3
.- ' refugeos.- !.an;uage groups now being aerv';d are Polish; Chinese, Korean, Greek,
Iran,ian.‘\lietnaneae. and Canbadian, These ‘studon‘.e are attending claszes on

" both éa.npuses'., Sprinz Sarden ard 11th Sireet.. o R - =

Forelzn and orienta.l student ts atterding classes on the main campu;; ‘have
. deen assigned to aectlons with large dlspanic populatioms. hixing :ispanic,
oriental, and forpign students has proven to be quite effective in fostering
a strong desire .anq'ng then to acquire mastery ot.' the Engligh lansuare.

In the Spring, 1977 the ESL teachers worked as a tean during the first
twor weeks of classes‘; This t'éan'apl;roach 111\/01_\r93~ 1the rotation of ESL ‘teachers
. fm one ESL course to mo;.her. For instance, an ESL Reading I teacher‘may
L teach ’L: ESL Speach I courQo once ar twice a week, whilo anothe,r ESL driting
" . ‘1 teacher familiarizes thttadinp I students m.n basic writ,lng ‘'skills, :
... * Continulty of ESL instrwction and megnuon of all three levels of E3L are -+

. facilitated by .this method, In addition to the teanm apprOa.ch, individualized

‘inatructlonal packagea and criterion-referenced tests. have been developed by

J
the zst..am‘r to be used extensively throughout the Spring,.1977 semeator.

13
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. Total ESL student; enro].._imexit in the ,m.ii. 1976 was 179, These figures
‘gcl'uied Hi'g,pani‘c.'pfiental,' and foreign. studerits. Approximately 75 new
" studer.tts"ha.v.e enrolled. in the, Spring, 1977 ESL day courses.
‘ Stuﬂents ‘fron ‘India. agd several African coungries where 2n;lish 15 taugnt
- as-a second languaee 1n elementary and hirh school do not need GSL inst ruct.ion.

:\l’houph these studente zenera.lly obta.in below gverage sdores on readin- conprﬁ-'

-

F o ) hension teats designed for American students (crR ). the" scores ‘do rot represent .

accurlte assessments of the students' degree of pro"iciency in _nkliuh. It is‘

desirable to use specifid tests desigrigd for foreign students, such as the N
L3 .
Test of English as a Forelgn language (TOZFL), or a combira‘lon of a sinilar vu

*est and a wrltlng sample. Past experience seens to indicate that suudents who
have learned English as a second lanzuage in their native —— benefit from
the services provided by tt.xe Iea.rnim; Laboratories, and by takins the regqiar
college conposi<ion (English 100/101) course,

. romiry oriental, and ‘{ispanic studenta who ate leamirz English as a 4
— lanzua.we should not be placed in regular remedial }.‘noli..h courses which "‘
ave designed to serve the needs.of native angzIish spwers. and a.re'r.ot comparable £
in structure or content fo the gsL courses. ) ¢y
2, anish: vare/lite ‘ure Com onentl . -

The Spanish department, working in cooperation with the bilingua.l progran, .
offem’Spa.nlsh lahguage'and literature courses for twoldifferent types of
Hispanic students: second veneration Puerto Rican and I.:ti'l Anerica.n s*udent.s
who desire to acquire proficiency in readlm; a.nd uritin& "panish. a.nd those for
whon 3panish is tne first la.r.guage who wish to revieu crammatical rules and w

enhance their 11tera.z-y ba.c?:rounds. ,The following ;parfi.,h courses, desizned

: ,f'or native spedkers, are genera.lly-offered in the "pring and Fall cemesters:

. 14 O -
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Spanish 207/204 6 credits {Intensive grammatical. review) Internedlate

’

' Spanish 301‘ (.5a11 ) 3 credits (grammar-literature) Advanced level ¢

(3prinz) " * (zramnar-literature) Advanced level

[

Spanish-%02

;panish 309 (both se*xest.ers) Jdispanic American Literature 3'crediss

L ’

. Spanish 309 (to ve offered in ‘the Spriny, 1973) l’uwnem:ue

o

3 "b- Zollege Iﬁvel Jourses ‘ar‘wt Jsin~ Spanish ac the ..ediunm of In~tructions

.
aevetal basic courses. which fulfill degree requireﬁFntv in all the curric.lla

!
~.w‘\ic‘1 the .colle;;e. of ferg, are tausht noatly in Spanish. .nile acquiring nastery

of E}nplgsh lang sillls in the ESL courseq, students are allowed to tale one

- L 4
or two colleze level courses in Spanish %o that they may profit academically.
elisn vocabulary is brousht in gradually througzh the “use of audio visual
na.teria.ls,’ mps. short tax'ticle's. and tex“oooks. "his encourages .lispanic students
to put in%¥o practice thelr rewly acquired F:n:n*n la.nguago skills, Je<ore
fanillarisics 3t4dents with the Ex;gllsh vocabulary, a caret‘ul evaluation of *he '
B -_
. studentg® knowledze of basic A;'l;li::h i3 carried out,
The 'followi_ng bilirzual cdur;eé ars generally offered in the 3pring and Fall
v . Y n ¥
semesters: T
. Anthropology 1172 -Cultural anthropology 3 credits
. Psycholozy 101 Introduction to Psychologzy 3 " (*
. F & J
! ‘Geogrophy 101 . Introduction to Geography* 3 »
Political Science 10!  Introduction to Pol et 3 " b
Psycholoty 201 " Child Psycholozy 3
Seography 120 Urban leography* 3 "
lath 190 thmetic Taochniques 3 "
jath 171 ‘ Alzebralc Techniques 4 %
Blology 101. Senéral Biolozy 4 '
. llath 101 G Linear Fath ° 3 =
’ - . Anthropology 11i Physical Anthropolozy* s
. . ¢ ‘'Socielogy 101 troduction to Sociology A
. . ) L4 i

*not offered every semester 15
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A r;a.éing and study skills workshogh in Snanish has been plarned for “he rall,

) 1977, In addition, h course -1n_ Zomparative Politics, with 1 concentraticn on .

Latin american a.nd hrigpean 1»011;1}:3. will te, 0ffnred in the Zprine, 1778, ‘hese

/ basic collere level céurses. are 1§t by qualified bilirzual professionals who

( ‘*awe f1urh‘ and, in [sone cases, cajrl t out fleld research 1n Fuerto .ico and

La in »\nerica.. " Studerta aré exposed -y the cultural, political, cccial, and .
" '.. L : . .,
econonic aspects of tde datin Anerikan and arlbbean cultures. '
. 5 .
K . ) 2 i
. 4, '™e 31linrual-dizuliural ..q-mom”
) +

"he'n\a.in thrus t of this co-morpnt is to allou d{lsnanic and Anerican students

.

- 2 to emcriené’s differences,and sirmilarities in cul‘ures. For instance, it is,.vital

Jopehly workshops dealine with Puerto idcan ard Latin Anerican culture and

histqry have teen planned in cooperatlon with bllinrual persomnel in the Counseling

tment, A series of: lec‘.urecwere scheduled in the s'pring. 1977,-and the

-Ame.rica.n Students urpanization (LASU) sponsored a very successful, three-day
t. n Anerica.n -estiva.l 1n .arch, 197? . '

7o evaluate thf efficacy and impact of the bi'lingual program, an advisory
oard, made up of students, fa.culty. and concerned citizen;, has teen set up,.

bers of this advisory board will actively participate in all matters related to
A

)

progress of the bilingual program, -
Towards the Development of Viable Guidelines for Bilingual-Bicultural

Curricula at the Collece level.

. tatistics provided by the Commission on Civil ights in its comprchensive
l'.a.y. 1975 report clearly irdicate the need to expand tr;e benefits of the bilingual .

. : apymach to the community and junior-collesges where large numbers of economically

16
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dinadvantared and llrxffui'sticaily different stude}xzs a.ﬁ enrolled,t In the case
of the Spahish spea.!cing.":tati-.:iés irdicate that 35 percen: of those attending
institutions of .i\.irher learnin: are enrollad in comnunity and Sunior collefges.35
AL t‘;xq wational Association for iilinsual sduzatlon, 4pril 4--3, 1577 meé‘.i:xg,
repres?matives of institutigns o‘ hl:"ner 1earnin.~, pmsentcdwa bili;i;qal curricula
nlan for comuhity collrzes. This plan was éev;sed~ by c;a:;lpunif.y colleze personnel
from all oye;: the country to meet the need‘ of Spa‘nish-spea.kix;g students enrolled
in community and junior colleges. Tae plan iacludes science, social studles,
mathematics, .law, vooatiqnal technical education, 'aili‘ngual.e'ducation and inter-
cu At'ura.lt education to provide a pre-decree wi-n university‘tra:nsfemisle credit,
‘.’ It is now widely rncosnized that national goals and guidelines for bilingual

education at the college and university level need to be developed to provide a

meaningful learning expez:ience. It 1s also widely recognized that the future of

bilingual education may ultinmately rest on substantiated research.

-

. \
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