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THE PLACE OF EVALUPTION'IN THE * 4 © _} $
‘ 7 - EDUCATION SYSTEM OF TANZANIA | S o N
P '_" INTRODUCTION - . o .
’ "Tt is now clearly time for us to- think Seriously about this question'
i ‘'"What is the educational system in Tanzania intended to do? - What is.its '
ff purpose’"

Eduoation forlSelf~ﬁeliance L
by Mwalimu J.K, Nyerere

““Education‘for Self;Reliance - policy statement issued by

B L U U

;f' ‘ MWalimu Julius K. Nyerere in 1967 can ‘be regarded as a historic turning

s "__point in Tanzania s eduoational history. It 'is in realitylih "essay on
the true meaning and purpose of education in 1its applicatlon to the needs .

" of Tanzania, The system inherited from the: colonial past was mainly sarving

the interests of the elite or the small minority privileged to enter the

,isecondary schools or the University and other institutions of higher learning
"and was inducing in them atiitudes of superiority and. of disdain for manual
'occupations and skills, The bookish, academic~oriental education divorced
';ffrom ‘the real’ life alienated the small minority from’ the masses and in this
T way creating social classes and erecting class barriers._ The deority of

~""fv."f"’""thosse completing the primary school (approximately 90 % of the primary

'fschool leaVers) were left with a Sense of failure and frustration. The‘ | . ;_f
inherited system which induced social values that were individualistic, : :?ﬂ '

:‘:competitive and elitist became now a wasteful and damaging anachronism in

S a sooiety moving towards the goals of socialism, oooperation and equality.”i{f
AT | The new educational policy demands that the educational effort ,.ii S
fvshould be directed at the needa of the society, the nation and of the - : 5f¢i
_majority of the pupils ; 1t Aémarids that the school should be integrated L
“-i‘with the community and that it should also identify itself with the current )

‘inational struggles. Furthermore the policy requires that the oorrect and ?<;ts
fiappropriate values and attitudes such as cooperation, respect for human '
_;dignity and equality be* inculcated in the students, and that education

3fshould be integrated ‘with production - schools should be economic communities f
as well as educational communities. For while hchools practice Self-Reliance,lf
the&pupila will learn new skills and’ knowledge relevant to theirgfuture life,
and will adopt a realistic attitude towards getting theirshands}dirty by~w i :
_physioal 1abour and Vill learn by doing, will also learn'tﬁe relevance of - h; ;
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. the scientific principles they are taught in the classrooms. Education must

' If we are to make ‘real. progress in adult education » 1t is essential that"‘

R that education and w0rking are both parts of living and- should continue '

‘“education in the coming years must be to equip Tanganyikans with the skills

‘;Q impact on our economic development for five,- ten and even -twenty years._aThe

C s -

<.

also-ensure that.the’educated regard themselves_as an integral-part of
the nation and that they recognize the responsibility to give greater
service the greater the-opportunity-they had.

1.2 A nationwide learning system : ' SR L g

Tanzania s overall policy attaches great significance to providing
learning to all its citizens as part of the life long education. Education
is kike a hiLl and a person gets a better vision as he.climbs higher. . All
Tanzanians are urged to continue climbing the hill of knowledge. |

"Just as'working is @ part of educatlon, so learning is a necessary
part of working “ae But learning must become’ an integral part of working
and neople must learn as and where they work esses It is therefore essential

that work places became places of education as well as of work ......‘ '

we should stop trying ta divide—up life into sectione, one of which is for
education and another, longer, one of which is for WOrk with occasional '

time off for courses o In a country dedicated to change we must accept

from birth until we die .

) ' v Tanzania Ten Years After Independence - ;“”
SRR ‘ Report by the President of TANU
. . C Mwalimu Julius K. Nyerern _
Great emphasis which is given to adult education by the Party and’ i ‘,
Government is based upon ‘the conviction that national development in all’
its aspects depends upon the intelligent and informed cooperation of the-
existing adult education. While introducing the First Five Year Plan in

1965, Mwalimu Nyerere said that "the purpose of Government expenditure on -

and the knowledge 'which is needed Af the development of this country is. to 1‘”
be achieved First we must educate adults. .Our children will not have an

attitudes of the adults ....» on the other hand have an impact now. L

The people must understand\the plans for the development of this country ;h
they must be able o participate in the changes that are necessary onlya
if they are: willing and able to do this will this plan succeed ...." R

L




SR .Certain major deVelopments deserve mention here.' . \ ‘
Firstly, the UNDE/UNESCO Work-Oriented Adult Literscy Pilot Preject - . -
(WOALPP), ‘was "launched in September, 1967- and located within the four-lake
Regions of Mwenza, Mara, Shinyanga - and West Lake, - The main purpose of the
proJeot wac to assist the” government of. Tanzania in organizing and implementing
a functional literaey proJect closely linked with vocational training in the;
fileld of agriculture. It was believed ‘thet-illiteracy presents a. bottIeneck )
~in the spreading of agricultural innovation ‘and ‘social change." o R
o ‘ Secondly,-1970 was declared ‘Adult Education Year, In the New. Year
o;» Speech the ‘President stated that’ Tanzania with- its firm policy of promoting o
i equality. soeial development ‘and economic growth could not wait for Universal‘

primary education ‘to eradicate illiteracy but must give as much atteﬂtion '

5 “to adult education as to ordinary schooling. Mobilization drives were -

ﬁi': :'; launched and 1iteracy classes established all over the eountry. The maJor

i _aims of the functionel literacy drive were stated as: L

. (1) to shake peoplé out of their resignation to the kind of -

: ' : vlife.Tanzenia people haVe~lived for centuries in the past f;.‘ -
. (ii)' to provide ‘people wiﬁh skills necessary to bring about o

_,}@-'j' s :change in. the. environment S
‘(1'1'1') to foster nationwide understanding of the. policies of . e
e socialism and self—reliance."" : o
At the end of the vear, 1970, the enrblment had reached 325 000
_ Thirdly, in 1971 six districts ‘ware declared the target of complete .
Eradiction of illitereoy by 9 h December,v197l (the day Tanzania was to,
; celebrate the 10th Anniwersery of Independence) The campaign was a
' tremendous suocess. At the. end of 1971 “the- enrolment was over 96 % of all the
illiterates in four of the six districts. In the remaining “two districts, - (“ .
the percentage of illiterates enrolled was 89% and 23, 3% A ;w;fi_-?;f
) The fourth step in the’ literacy campaign was the decision of the. “ '
lSth TANU Bi-ennual Conference in September, 1971 to eradicate 1lliteracy
‘from,the whole country by 1975. This decision has. the implication that an =
estimated total population of 5 2 million illiterates has to be reached g»f ;{
during the 1972 1975 period. - TR ‘ , R -
‘ “_Tﬁe fifth step“uae the initiation of a number of programmes to support

idor enhance the nationwide campaign. These programmes include adult education*
B prdsremmes organised for all workers at theiraplaces of Work In the rural '

"community educetion centres and other centres which serve as learning ‘




centres for Yoth children and adults have been established. At these

Pg
centres an array of learning services - adult literacy, agriculture crafts,

health, nutrition, etc. are provided .o

- ©

-1.3 A Administration and Organisation o . o V ".-
! A .very elaborate administrative structure has been 'set up so as to ‘

provide the 'machinery for planning, implementation and supervision

Starting from the national level down to the- school orwcentreethere are.
’ ”National Advisory Committee on Education,

T Regional Adult Education Committee, : A - _i:m
: | District Adult Education Committee, i_ T B - e Lo
Divisional Adurt Eﬁucation Committee, ' ' | b

‘Ward Adult Education Committee, a

i School Committee. i R SR E .
At all 1eve1s,‘the committees on adult education include a broad spectrum

. “of representatives of authorities, bodies and institutions such as TANU,

[y

YL, NUTA, Agriculture, Health, etc. .
' MaJor responsibilities of .the committees ‘are to initiate, plan and

':; organize adult education programmes, to maintain good attendance, to ensure

that teachers are recruited and materials are supplied A trained Educatlon cvfﬂewi |

Officer in adult education is responsible for all adult education activities: ,
in the division, district and region.. To achieve the desired coordination~
“and communication, a: division of - adult,education headed by -the Director _
6f Adilt Bduéation has been established within the Ministry of . National R
Education. The division has the following sections- ‘ T | |
(1) Design and Coordination, : ‘ o o L
(11) Funotional Literacy, - | o
C(111) ‘Workers" Education, - . e

& . . .

(iv) Inspection and Evaluation.

The Institute of Ad~Lt Education is playing a major role in the .
\ ‘}promotion of adult education through research, publications, training,
'#’5seminars,’organisation of mass campaigns‘in health, ete. and in coordinating‘

" : and initiating evaluation pI‘oJects,' me major responsibility of“evaluation . ;‘J‘ L
'i»falls on the Research and . Planning Department ‘of the Institute.' “d

2, ' .THE SIGNIFICANCEGF EVALUATION IN THE, EDUCATIONAL SYSTEME OF TANZANIAZ
v Evaluation in education is recognized as an important tool An i ¢ -

'lfldecision~making and is being given great prominence in~the planning process.
ﬁfThe information obtained from an evaluation nxercise is invaluable in ;-‘J

»'_/,G'»- . 1
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e .
‘.asses-ing the degrae of success or failure in achieving the aims or objectives.
‘»This kind of feedbeck is essential in determining whether a proJect or '

;;programme requires any revision, improvement, modification. :

4 One of the great aesets‘for the Tanzanian evaluation of adult education
is the existence of well- def ined and consistent taxonomy of national goals
- and eduoationalvobjectives. Broken down into instructionalnobjectives, they

EIN

‘give_the folioWing‘three cetegories ¢f objectives:
=~ (1) Functional 11teracy o BN e e
o (2)~7Economi° ‘activities- (farming, ‘domestic sclence, health)’ . R
including- also ‘the sooial aspects of working together and ' o

-

mutual assiatance. N ' -
(});“Politioal education and leadership training including also
:,,; the national cultural heritage .and traditions. " S R
The main variables therefore to be assessed. include- E | R
. (1) Reading, writing and arithmetic L, a 1§ ”;;7
< (2) Attifude to 1iteracy held by ‘the participants, - o ;x
o o(3)"Economic activities generated by the campaign,‘ oo
' P (4). Political’ education including such crucial components .as- ;'“

"self—reliance, political awareness and equality

<

(5) fOpinions held by the local pnople.‘?i_ B .

Evaluatién is regarded as an integral part of curriculum development
_1This is very. crucial, particularly at this stage. of development when the.

.1philoeophy, the eonoept the purpose and the content of education is- n;Aif ‘ l."tf
._radically different from the outgoing system before adopting the new policy o
’of Education for Self«Reliance. It is recogniZed that curriculum'developers;

e

:teachers, students/pupils, parents,_the evaluators and indeed the uhole

-society must -in one way orthe other be involved in the evaluation of the

R educational system. ,'j e I e SRRIEIRE:

L R
<

The fnur maJor tasks of curriculum developers have been specified

as follows.- SRR i - IR SR e
(1) to. draw up syllabuees or to examine the éxisting syllabuses so

.7 . as to ensure that the curriculum reflects Tanzania S needs}:
Vf?)‘ to’ prepare books, materials etc. which will accompany the ‘V"

: syllabuees;' e Lo :
() to asaiet‘in the orientation of teachera through eeminars,

[ conferences, coursesa eto,s,

.'(#) to evaluate the programmes._'e‘ };3;;1‘



In the implementation of’education for self-reliance there are a -

number of issues which are of signifi(ance to decision—makers,<planners ' T_;
and others inVolved in’ education. For example" ' :
;"_— How effective are. the learning materials, methods in aohieving
the obJectives’ o ' C e , L
. = Are the objectives’ of teacher. education being attained? ' ‘1‘ .
- How best can the school be’ integrated with the comiunity? .
" - How successful has it been in integrating education with ‘production?
- The problem of school's traditional isoiation.from. the ‘community :"
and the widespread’ 'failure of parents ‘to understand . what education
is and how. it should be nonducted ~a study of teachers » students
and parent perception of the meaning of education for self~reliance.

- DiVersification of secondary education in Tanzenia.,_

 CERTAIN EXPERIENCES ™ EDUCATIONAL EVALUATION -

In this section, I propose to describe very briefly some experiences

which “Panzania’ has in evaluating non-formal' and ’formal' educational .
proJeots or programmes.l ﬂ,_" - L N
3.1 Tﬁe UNDP/UNESCO Work oriented Adulx Idteracy Pilot Project o
o This pilot proJect undertaken 'since 1969 by the Government of Tanzania ,
in. collaboration with UNDPVUNESCO in the Lake regions of West Lakx, Mwanza,- .
‘i_ Shinyenga and Mara employed on a pilot basis, the functional approach to ; V,-:,a}

imparting literacy. It must be stressed that the functional literacy >'__

- campaign is essentially a socio~economic deVelopment proJectJ the basic ) '
- aim of. which is to chanse the socio-economic béhaviour of the*participants;"
and increase their political ‘and culturhl awareness through the medium :

° . ~.

‘-of dunctional literacy.vi" g ‘,'~, - »(g crom T Q, '“Tfrwéaf;l
Some of the benefits of this new approach over the traditional :

. approach to literacy include the relevance of. their studies to their dailymf‘-
"E<lives and their environment the practical applicetion of what they learn“"
'through reading and writing to improved or. mooern farming techniques, etc.,

: Since banana and rice growing, fishing and cattlé-rearing are the main"“
economio activities ‘in these areas, the primers written are centred on
these motivities.i'".,fxf_“_~ v S '5- ;:’ -;=4“” ' 4

; | The’ evaluation has been buil‘ into the. proJect “The Evaluation Unit
i?established within the proJect is responsible for this evaluation.5 The

instruments for eValuation employed in the pilot proJect are questionnaires,
Vi f .

interviews, pretests and post tests which cover a varide‘



s . Although certain factors such as late start, lack of time, manpower
'constraint adversely affected the evaluation of this project, yet an experi—_
mental scientific approachShas been devised and put into operation Preliminary

:lfindings have revealea that there has been a very positive response among
- leaTners to the programme, Also,positive changes in living behaviour,
acquisi tion of technicai information on questions concerning farming, health o
‘and nutrition, changes in attitudes towards educatign and economic improvement
have been observed The formulation of the evaluation and research opens
possibilities for further studies and research . C e

This pilot proJect has provideo very valuable data, experience,
guidance and orientation which is being utilised in the planning, organizing,
:conducting and evaluating the nationwide" campaign of functional literacy. '
“Mention of this will be made at a later stage. A »_’. :
3. 2 The Mass - Campaigns : S S s |

‘o

(1)

L(11)

(111)

.

-.(1V)

L/
i

these adults were farmers. The encouraging resul* \prompted - L o

: to improve their health practices, and t%az‘the technical informa~_“7

_ A more recent and effective strategy employed by the Institute.of _
Adult Education has been through mass campaigns, These campaigns are '

aimed at mass mobilization by use of radio study groups.

Mo plan is to choose .  The- first campaign launched in 1969 -
conoerned with the presentation of the Second Five Year Plan.‘
It involved 60 study groups.” ”

"The ohoice 1is yours was the second campaign carried cut in’

. ,970, It was concerned with ‘the meaning and importance of
" .the. elections.« It 1nvolved approximately 150 study groups.f

‘"Time of ReJoicing - the third: campaign.focussed on the Tenth. :
AnniVersary of Ihdependence lng . It was organized with ‘the use '*ff
of the feedback obtained from the previous campaigns. It involved e

"1,500 study groups and about’ 16 000 adults, Almost 75 % of ‘f;

the launehing of. the fourth campaign. s 3"u¢ )
'Man is Health" 1n-1975. About 2, 500 study groups were organized

There was. great\response from the- people directly.or indirectly. .o

The findings of the evaluation of the eampaign revealed that 5,w-u .
more serious and - praotical steps have . been taken by the participants

tion acquired on the various diseases such .as malaria, cholera,
dysentry, diarrhoea will eneourdke the use of good health A
practices by participants.f.~_;g‘g D L '.‘ ORI

B R R T IEL A S )
PR G . L e e
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3.3, Correspondence'Courses .

This is a programme run by the National Correspondence Institute
established inNovember 1972 within the Institute of Adult Education Courses
offered.;o far include Political education, kiswahili, English arithmetic, -

book-keeping . These are aimed at enabling any literate person to advance
himself at his own pace in the field of his choice and interest, The
evaluation carried Gut by ﬁhe Institute revealed that:
(l) ‘between November 1972 and May 1974 7» 046 courses have been
o taken out of which 1,229 have been completed and the remaining

<

\ 5,817 courses are in. operation.

(2) of the T, 046 students enrolled, 6,608 are men and 438 are women
(3) . the maJority of the students enrolled aré between 20 - 34 years

° B

of ege. o ST L '

)

,(4) a breakdown by Occupations reVeals that of the 6 123 students
._taking correspondence courses as at May 1974

K , '2,0llrteachers B g ...‘\'. ,l’ (32.4)'vf"g _ "s_i
. 987 ‘farmers. t o s o v - (16.1) ;;“J.“" g
. 140 other professfonalljobs S _f"' . (6{6) -}'i@l Sl aE
o318 clerical N o . } . (6.5) T ;l:i E
336 administrators o - ;; o (5.8) o
. 203 polfee - - I R 1) BERURE
*181 medical officers .' T 300 ‘
. ‘ 138‘technical T ._ . (2.5)
112 niessengersQ o ; L (1.8)
© 107 army—nen'?’v 5 ' B :;'(5-8)' S
! Y h _'SO'acco;ntants : ’ S "e(l,o),73 ‘,E“’f.v :
.‘}L’t, ';'i,» .{54 business@en T l" AR :vyﬂ(°f9) ' ';'-f‘”,
SR S}-storekeepers‘ . : ;;» . i 'Q%f. (Qﬁg)s Jé "_‘1‘“
. N 4o national service R A ;,(6 7)“' 'k;';

&

S The correspgndence students are fairly evenlx distributed throﬁghout v;l
Tanzania in proportion to the regional population distribution with the e
.anatural exceptions.like the : city of Dar es-Salaam.‘ The majority of thelyff o
:students have an. euucational background of standard 7 or 8 (primary level)
:or a Teacher s\Certificate of grade C Of the three courses offered so‘far,
tnamely Pol”tidal Education, Book-keeping, and English, P/litical Educatio ‘ha
“been the most popular. : 5 o

PAruitext provided by enic [E=RSERE
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More or less the same story could be told of a-number of other tria1s .;-ﬁg

3.

i
i
s e . . . \
b

yllabuSes which have been under experimentation for some time how..

e f There are a number of pil ot : proJects now under experimentation and

o several others are being- contemplated ~The issue of well organized and "”;"f"@

:ﬂcoordinated proper evaluation assumes greater urgency ospecially when it

fis,considered that a period of seven years has elapsed since the policy of

kS

'Education for Self—Reliance was adopted S .

y Education Centre .. - : , :
" the population in Tant&nia lives in the rural areas and

,,‘_df whe community instead of serving as a somewhat detached institution for
: iﬁthe education of children., Today, functional literacy and other adult

iseducation programmes are bbcomfng a feature of the life and Work of a primary

;school in the village._ To most adults, functional literacy educational

kfprogrammes provide the first practical experience of education as such
d}Byfthe very nature of the functional literacy programmes and hence by
the methods utilized .-methods which abandon authoritarian, rote methods
:and‘emphasize the relevance of the stadies to their daily ldves and o
Lenvironment, adult education fosters the blend betWeen txeory and pr" tical:
application, integrates'education with production etc.‘ Adult Education will

”infl'ence:the views of adults on the nature, purpose and methods of education
This ,change in attitude in; ‘the adults will facilitats ‘the. integration of -

”the sohool with the village or community, willhalso stimulate‘new ways‘of
further linking eduoation with production. The‘village-centred educati’n

With the understanding and support of the adults,

'l‘fe-long education.'

Q

Aruitoxt provided by Eic:
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It is proposed to establish a number of Community Education Centres '

, pread over the country. On account of the importance of this innovation ‘

m7‘":to rural transformation and development, evaluation of this proJect is’ '“~ﬂ:ft§;

deened essential ‘,z ~ SR N .

4 'mE_Pr.Acz Axn,sm'rmv .
S Concepts such as’ Treview' .. ’follow-up ,_'feedback' assessment' and
‘ evaluation are not 'foreign to the planning process in Tanzania.. They
7are reflected in. the planning process in the national plan,.sectoral plans vﬂ’

‘dlregional plans. Annual plans and economic reviews which are produced

annually are some okamples.- The recent decentralization of the Government

Min stries to enable regions and districts to operate as a team and in

this'uay involve the masses at grass roots in the planning process in

1matters which affect their lives and development and the subsequent

-,Nre-organization of the ministries reflect the Government s commitment to

‘Hi facilitatecthe implementation of development proJects. ProJects arev:"
fsubJected to continuous assessment and review in order to determine the .
‘level of succéss or failure and to identify problems, hottlenecks early ;‘
‘7lso that alternatives may be. considered '

‘LEducational Evaluation is. accordingly accorded great importancemin~ -3
'. 'l‘his is, partly reflected in the structural'and ‘

educational proJects.

0 'functions and responsibilities.- The Institute of Education andfth

‘e earch and evaluation._

But so far both departments are very poorly

A ruiToxt provided by ER
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3 Tn the_structure-of“the“nelorganized_Ministryhof_NationallEducation,
Q:a‘section of Evaluation and Inspection has been established in’ each of the
’l“our maJor Divisions which are Primary, Adult Education, Secondaﬁg,&echnical L
‘ :taffed by experienced and capable B

rslﬁlApartlfrom,theirnrolelaslthewbridge_between_the~Ministnyland_thel_l_;_._
;schools, between the'Ministry and. ‘the: Regions/Districts, ‘in collecting the va

~vita‘ffeedback and channelling new proposals, ideas and policies, they

‘and Teacher Education. These sections are

,rdle is a difficult one and yet it is very-strategic and central to success
‘7‘in‘the emplementation of e&ucational projects.jd;f;fﬁ“‘ ~' o ﬁ‘w"ai
, ‘_ e Every new project being designed 4s recommended to have\some evaluation
lan“built into. A Hénce the staff in the planning units and in fact. all ‘
‘ ‘involved in policy makingirequires some intimacy with the evaluationﬁ‘
rocedures and techniques to. enable them to make proper decisions and

provide effective learderspip.

ERIC]
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other agencies,fthe integrated apprbach to rural development which has now

education to harness the other resources human, financial and material

'gyhi h mey. be availabieflocaliy. This also promotes interdisciplinary and
1anning and hence to educational

~interdepartmanta1 approach to educatio,

evaluation. The interdisciplinary approach to e&ucational evaluation‘h siy

very many advantages including the exohanbe and utilization of information

EK
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B PROBLENB AND DIF'FICULTIES

TE

In the preceeding paragraphs, a. number of problems and difficul,ies

which we have experienced in’ undertaking evaluation have been mentioned

The aim of this Section is to outline some of Xhe major problems, naturally
in so doing repetition cannot be avoided for the sake of emphasis.< |
vahe most serious probléem is that of lack ‘of local competent pﬁrsonxel

5to undertake evaluation.; Education is ,”“t ﬂf,tnetab yE%y .and- so the ‘gg;

,1au,ﬁm;Must be developed within the country to. correSpond and reflect
,theqneeds of the society, it cannot be transplanted from another country.?u

imi larly it is the evaluators and experimenters in each country who,must__

evelop instruments relevant to the needs of their own projects, or ;
External evaluation,

“es in their own cultural and social context

fcultural and s0cial interactions prevailing in the society. Hence the
_f;b;;den\of evaluation of the educational system and programmes primarily
”filies on the\Eountry itself In Tanzania, the Department of Research and
”iEvaluation In the Institute\of Education is staffed by only two meople, one |
‘Ef whom has only attended a tﬁ;EE\mo course at an- International Centre

v
- :
"

and the other has not “fThe deparcment of. Research\\Pianning and EValuatio

"the Institute of Adult Education is also very t inly staffe ,by~lggal
Most of them'have acquired the skills and knowledge through the

‘rs nnel

Eué&uation data,sometimes is lacking or is difficult to obtain‘forv

;a numberﬁnm,reasons such as lack of time, problems of transportation, lack

l



m'?fﬁenceztheftern'"eusluation" shouldfpe_used uery_cautiously.and often_it:mayﬁf:u
Hlﬁe‘safer“not to use”it éll' S - B C ‘
The cost of evaluation is an. important i: -, Certai  avalial

.Zf?' activities or ‘projects had to be stislved or ‘altered i acooun. vi lack

resources available.' Yet 1t is a fact that over. 20 % of the National

'f‘of finance., In~¥anzania,_there are verxﬁmany urgent cl§1g§_9n~thg~ligitgd
Budget is spent on education at present v
' "Every penny spent@on education is money taken away from some other

:”increase the proportion of thc national income‘which 1is spent on education,“
it ought to be decreased '_, ﬂ* ‘

¢

TR v DTS Education-for Self—Reliance
.3Qh5.g_;g' ?f'u" T e _ "", by Mwalimu Julius K. Nyerere <

1

Faced with such problems and constraints like time (Tanzania is ina

hurry), and manpower and resources shortages, the use of pragmatic,; ,-,;,ﬂm’*h

unorthodox, unconventional or- semi-scientific s informal approach to.i

evaluation is sometimes unavoidable. Very often developing countries are '

~;placed in- a dilemma - a balance between the theoretically desirable and

the hard facts of restricted resources as to personnel economy, transportath

data treatment procedures, etc.

Sometimes political social pressures canno“
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"iverytronversan . scal conditions and y stances may hifve to be applied
Fu:thermore, althougn in uie ﬂwanza Pilot Project the scale of evaluation h
could be contained within the proJeot the" cost ‘manpower,htime, organisational

'and‘administratiVe challenges exert greater demands in the evaluation of the .;f

ination—wide literacy campaign. "f- : f.’;'h;’

flhfsome of the rinh countries, the/ﬁroper procedure which is followed

W enever innovation has been proposed in the(curriculum is to begin with
After the ‘trial

“the preparation of meterials followed by a trial period

few schools orwusing a- limited size of populatfon. During the.implemen'

The quality of formative‘evaluation is Lt

as the programme or project expands.‘

oy

‘ﬁtherefore -an impoptant issue.{ Its»findings at the. early stages can make it

possible for a decision to be made whether to reJect the innoVation or to
continue with it Cooperation of curriculum developers, evaluators, adminis-
r,t !

iszvery important and very much needed

ators, teachers, students, the parents, etc.‘ in the“evaluation process




Incountry.-

"fadJust the training to the changing demands and circumstances.

;f,training is less costly than training outside the country.. Incountry

thraining can reach ‘many. people at various levels and can be established as

k'au;a permanent feature making 1t also’ possible for work
',Lbe convened to discuss findings from evaluation, and any f

Initially the sxaff needed for. the training programme ‘may have to S
But B

shops, seminars, etc.f'tgb X

ollow-up._.

‘be expatri&tes as, there may be no local competent persons to spare.

as soon as’ pqssible the training should be in the hands of the local people. nr:ﬁ

Assistance from donor agencies Ln establishing, staffing and meeting the
lly or wholly for the initial period will
Tanzania is'busy looking

operg}ional costs at: least partia

,hav lremendous impact and rewarding experience.
: g

‘for such assistance in establishing a training programme within the country

(?) Training Overseas or in the Third Country ;J ';_;

In order to build up a core of highly trained local people
it is usually uneconomic;

B P 3

e with higher

e qualifications such as Master s degrees or Ph D s,°
o to establish such training programmes within the country on account of the "
This 1is better.done overseas or in a third country
t already Training outside.the home-

'j- smA1l numbers involved
éwhere suchitraining facilities exis

countryvp ’vides the opportunity to thegparticipants also to be exposed
‘,countries a d?to a- variety of _'

Tto"'useful and relevant experiencestin othe
Donor agencies can provide scholarships, or C»:‘
s where the

techniques and literature.
fellowshipe for training overseas or. in other third countrie
or problems may be similar to those of the recipient

‘stage of development,

ﬂcountry For, example, if such training is offered in an African country o

ﬁAfrica>rUniversity, 1t may prove more beneficial for a Tanzanian
rin combination of countries within an.
These scholarsh

”take‘this training in Africa o

Africa, interspersed with field work in the home country.
uld~be offered generously and

fellowships should be offered generously and sho

should cover all expenses.j:f,, . )
‘ b§(3) Experts have a two-fold role to play - one of filling up vacant

in the regular full time training programmes“m

on the Job itself or
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'of experts is made. Since the qualitative aspects of education in
'Qigfparticular, interact with the local political social and cultural
ljiconditions, the experts need to understand and be familiar with the local .
, political, social, eultural conditions as: weil "He: shpuld at least‘have :
‘.fglsynpathy towards its policies etc. if he does not believe in them. He must

confident and proud local people after his departure. He must ‘l* el
:part and parcel of. the proJect and identify himself with the problems.A559
ffThese qu&lities are’ rare to find in experts but it has been shown in 155
_i"Tanzania that it is possible to identify and locate sueh people.

(4) Visits: to other countries If well—planned and organized,

':these are extremely useful ) They may be aimed at acquainting and 1

”4with the experience of evaluating a certain proJect or’ certain proJects,
'or at providing an opportunity to study possible approaches to evaluating

certain relevant educational programmes. Rq”ally beneficial are the brief

-visits ‘of ékperts in- particular areas of - evaluation to recepient countnies

to meet a specific need Technical assistance'in these areas is very.

fvaluable.

sub-national courses/workshops/oourses and conferences.‘ As it was ment“n

i
Q



Qe v

i;ha_ to be Borne 1n mind in thefbrgnnizebion of this aeminar.u For ‘the

fnation-wide evaluation of the funcxional litenacy programme, a number

'oftseminars/workshops for education officers in the districts and for

'other personnel concerned with adult education will need to ﬁe held.,-

ERI
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