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Mather and General Custer. A witch-hunt begins and a new demorology is

I. Introduction: o ‘ >
. Forbidden Knowledge and the Just Distribution of Knowledge
. . . - .
In some st.ylish literawy circles, the 'SO's were a suppréssed, secret . ]
delight., always int.erestmg to discover, like ms's lost in bottles long ' ‘
ago. And, while "Happy Days" and "Laverne and Shirely" are one-‘sided

attempt\s to relive the '50's, there is another literature on the period.

. Morton Sobell's On Doing Time, Lilﬂan Héllman's Scoundrel Time,.its re-

view in Political Affairs by Daniel Mason, the work of Gar Alperovit,z,l

A "Tailgunner Joe", "Hollywood on Trial" and "The Front" are some representa-

tive examples.
/
Any time the bourgeoisie revives the '50's or the Palmer-Raids, the 4

Ludlow Massacre or the hangings éf Henry VIII, it confront: us w@tﬁ Cotton

. fashioned about progressive, radical and marxist scholarship. This

ideological suppresenon, force and coercion is t,y'pical of reaction; and

‘at one level it functions by present,ing political attacks in the guise of

scholarly criticism,
As an exampie of current ruling-class criticisms of progressive,
radical and marxist Scholarship, we can turn to the Rapporteurs of the

Trilateral Commission's mose recent, publicat.ion, The Crisis of Democracy.

There, progressive scholars are seen as enemies 6f "“democracy" and re-

defined as potentia' political criminals:
I

At the present time, a significant challenge comes from the
intellectuals and related groups who assert their disgust
with the corruption, materialism, and inefficiency of democracy
and with the subservience of democratic government to "monopoly
capitalism", The development of an "adversary culture" among
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intellectuals has affected students, scholars, and the K N
média.,,In an age of widespread secondary school and/-uni- ' o i

“versity educatiqn, the pervasiveness of the mass media, f
. - and the’ diaplacement. of manual by, clerical and profeéssional. . BN
, ~employ=es, this development constitutes a challenge to- : : |
. democratic govermment which is, potentially at least, as
serious as those posed in the past by the aristocratic -
cliques, fascist movements, and communist parties.

~H

The class struggle, which goes On.'nthe political sphere, in poli-

tical society, . is aimed at production and culture; the, whole of social }

life. In the academy, it has 1ts,reflex‘in ideologicall struggle. Here, 1 ‘

the struggle is conata;t.ly one of science pitted agai.nist myst,i_ticat.ion. : ‘

Despite a penchant. for academic mysti.fication among many intellectuals, - |

scientific breakthroug,hs have been achieved and many educationiet.a of the ) :

past decade have made import.ant contributiona to the’ advancement. of social ‘

& science. The parameters ‘which. bound educational revisiomsm, therefore, . . %

‘are of two sort,s fictional and scient.i.fic. In order & get to saience . {
it, is often necessary to clear ‘away the mists of fancy. w ) . _ :

In this latter realm, we have t,he social scientism of Professor . \ t
- Diane Ravitch's recent crit.ique of educational r!:visionism.3 It is '

“ particularly important to deal with her work in some detail because, more
than any other critique, Ravitch's cont,aup within it virtually all of t.he
conservatiye brickbats thrown at t.he revisionists. Since Ravit.ch is ¢learly
tryin{ to establish herself' as- t.he wofficial judge of the education*l

_reviaionists,t‘ I will attempt here to put to rest some of t,he grossest.

A

i ) - distortions folnd in her work. While, as we 'Shali see later in this:
~ paper; I have my own criticisnis to make of the revisionists, the mairé
discussion will center on Ravitch's wholaule review of the revision:st.s.
The revisionists of the present period (whom Diane Ravitch has ].l»abelled

"radical rew)lsionists") are pioneer educatiox\ists, courageous and semous

et —
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social science to.challenge the common ‘wisdom or the

in t.he academy. ’l‘hese dominant conceptions are ex-

that, my crit.ique Ravuch is not simp'ly a critique of an ind.’widual

|

'schola}'. Her workl s an expression of cont,inuing attempts to rewrit.e \

\

higtOry ‘in a manne mone congenial with the persistence of state—monopoly

Y

;capit.ah!m in t,he 1t.ed St.at.es and it,s desired maintena.nce of institutional

and"a'ocial' 'dOminatl n. . Ravitch must, appropriat,ely ‘then, be seen as a_
i

’ spokesperson for bo geois interests, a member of the in‘tell,igentsia

'whose work expressxeT the material mterests of the rulmg class.

l

I' am sure that

o

Professor Raviteh quite believes the perapective glven '

voice in her work

least at this’ level‘ of mt,ellect,ual ent.erpr’ise) -charge conspiracy. Never-

the revismnist,s. On this view, ‘one could not (at

theless,sthe. relation Wetween jhe inteilect.ual represent,at.ives of a class

and t.het. class' mat;emal interests and agtivitiqs in prdduction dre ex-’

preséed in the work-of the farmer group. .Karl Marx provides.us with the .
Al | . "

, R % ., . [y i i

followin, specific illustration of this general relationship between

N \ ¢ s . P (

classes 4nd their spokeSpersons. 4

——— )

[9lne must not form the narrow-minded n}tion that “the petty
urgoo1sie, on principle,-wishes to enforce an egoistic " - i
(/ lass interest. Rather, it believes that the special con- . :
ditions of jts emanciapation are the general conditions, within
the frame of which alone modern society can be saved and the' . .
class struggle avoided. Just as little must one imdgine that =~ .M ®
the democratic representatives are indegd all shopkeepers or ° .
enthusiastic champions of shopkeepers. According to their L .
education and their individual position they may be ‘as far '
apart as, heaven from earth. What makes them representatives
of the petty bourgeoisie is the fact that in their minds .
they do not get beyond the 1imits which the latter do not. Lo
-go beyond in life, that they are consequently drlven, . _
theoretically, to the “same problems and solutions to which o \
~ material mt.gres\, and .>oc18.1 position drwe thé latter A
. practlcallx. "

(W §
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'of_cléss interests and political groupings as a whole".

aoademics. And, the bourge01s1e strives to legitimate such political

Hhile th speczfic casé referred to had to do with the concrete conditions

oﬁ France \ 18&8 Marx closes this passage with the comment that:

This' isy in ,general the relationship between the political '
and/lit- representatives of a class and the class they -
repreSent\° . . \ ;

Hence,, it. is ot that Marx is providing us with an object lesson about

ihe role of»intellgctuals, generally.- This is echoed in Lenin's p01nt
Phat."the intelligentsia are so called just because they most consciously,
most resolutely and most accurately reflect and express the development

7

. Because iﬁe class,struggle continues in‘'spite of the will of the ruling

»

class, that class, being more or less conscious of itself, finds that it

‘must sanitize knowledge’hnd sanctify certaidﬁliberal scholaré while attempting

fo'fire, blacklist or .discredit the scholarship of other more progressive

Al

acllvi ies by giv1ng these attacks the appearance of scholarly and scientitic

critici m. Furthermore.-not only ﬁo liberal 8cholars see radical wark as

' unaclent f1c~ radicel scHolara are ofben characterized by such bourgeois

&

éntellectuals a3 “irrational" or "uncongenial" as well, That, however, is
the mask worn by academlc err6331pn. The testaments offered by the éases

of Scott Nearing, Thorsetln Veblnn and3 most recently Paul Nyden at the
Univereity of Pittsburgh, ere signal qxamples of the repression of Left
scholarship in the modern academy. Nor are these isolated exceptions. Today,

therp are numerous rrogressive, radical and marxist-scholars who are unable
!

s to get work prec1sely because of the scientir;c perspective they -bring to
’ ot ' L ' &

their tagk.
- What \is captured and criticized here in Diane Ravitch's work is presently

emérging ir all fields. Accordingly, there is a need for joint efforts on behal f
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of progressivé scholars to combat these attacks.® Such struggles should be .
’ o R
carried on in and through professional associations, associations dedicated
to radical scholarship (e.g:, the Union for Radical Political Economics

[URPE]), in journals and through faculty unions (where they exist), as well 4

as in connection with the struggles of working people, _gener'alJ. It is

critical, intellectually and politically; not to leave the field to reaction;
particularly when there are now more pr,ogres;sive, radical and markist scholars

populating the ‘academy than at any previous time ‘in its history.
; i ,

II. ‘The Review

/

. In an 8, page book review of nine authora', /"I'he Revisionists

. —)
Revised: Studies in the Historiography of Am?ican Education," published

by the National Academy of Education under a $411; 900.00 yant !‘rom the
Ford Foundatmn, Diane Rav1tch of Teachers éollege, Columbia University
purports to show us why all the authors re‘%ewed su.f\fer from poor scholar-
ship and/or incorrect interpretation. 4"1'11}3"36; rev’iey.ved fire: Samuel Bowles
and Herbert Gintis, Walter Feinberg, Hén,;‘y Rosemont, Jr., Cotin Greer, ,
Clarencé J. Karier, Michael Katz, Joel ’!A’bring ar;d Paul ,Violas.g These
authors nare said to "repre-sent di ffert?é\t .manifeétations of the radical

thinking of their t.;'mes".lo Ravitch/notes that they differ ideologically.

’

, However, these distinctions don't, a/Spear very profound ranging from t.he .

anarchistic tradition out  of whicl/Joel Spring Bxas written to the marxist

&
»

perspective of Bowles and Gintis,/
] / : o .
Discovering presumed error;f in the work of Samuel Bowles and Herbert
[ . , :
"Gintis and then criticizing these "errors" is part. of Ravitch's overall

~

attempt to discredit the rev?/sionisté and marxism. Simultaneously, it is

a refusal to recognize the Jontrlbutmn made in their progressive wnt.mgs.




For example, they have done adm;rable, empirical work, demonstrating that

- there ;Ls no group upward soci&l mobllity and that such a route to equalit.y
is a !‘alse conception. . Addit.ionalfy, they have .shown that school-and social
success have not,hing l,o' do w’lﬁh the bresumed causal'factors:of biqlogiatic' '
n&iom .of IQ.' Supplementing this is their i:hpbrtant work on correspondence,
demonat,rating‘ the d.et,e'rminati\.re char‘act.er( of'hhusérlal norms oh _schooling )
. and emphasizing that education is domm;ted by capit,alist, imperat,ives.

ks demonstr.ated by her general approach to the revisionist . scholars, it

appears that one task of Rav1t,ch's review ‘18 to cloud the igsues which they

have raised. 'I‘he type of arguments made in Ravd.t.ch's liberal critique aim

at obscuring the range of radical and marx:ist acholarship preeently_being . .
done. And, with the general banlcruptcy of 'liheral social science be’ceming” " *
/- ‘more apparent daily, only the progressive,. radIeal and’-mariciet outlook of
.the revisionists can end the develonmént, of social science in educat.;ion.'
Ravitch asserts that the revisionists att"t’ibute censpiracy t,; the American
ruling class for the failure of the schools to deliver on the promise of up-
ward social mobility. She maintains that the revisionists, "despite their

substantial differences...do share the undersianding t,hat. American schools

have been an intentional, purposeful failure ard an :Ln;,eg"al part of the
larger failure of Awerican soc:iet,y."11 While the f.ailure. at both levels
is real, it is not, 'throughout‘ its history, conspiratorial. 'How-ever, 'thla
asert.ion allows Ravitch both to disclaim distinctions between the revisionist.s
and to suggest. to the reader that they engage in poor . hist.onography (even
! though Ravitch has already noted that not all are hlst,orians) Certainly,
. @8 progressive, radical and marxist scholars, thgy ean and shmld be joined,
. <But, .t,o confound them together as adherents of a conspiracy theory of history
is‘something-. elae. .’I'his false charge should give us a clue to the style of

argument made by Ravitch. -



~ Upon scrutiny we i:ind that she is guilty of the very charges she has )
hurled at the revisionists.,' The réview is fomallx' seorrect iq: its overall
orgapization. That is, it has .quotes, foothotes, etc. However, at‘. critical.’
junctures’ there are or:nly végue references with_ no :'5up‘pox"ti've‘ citations .or :
objective warrants. Ravitch also favgxrs selective portions of quoies or
Just pl‘ain "common ‘wi_sdom;,‘, Her work is less éc.h;),larshf}'p than a piqlit'icél
attack. furthermore, as I will demonstrate in this:gft?.cle, there are

serious theoretical déficiencie's with the concepts employed By Ravitch.

LY

III. ' Overthrowing the Canons of.§cholarshif

. / ' -
Professor :Rav'it,ch's review opens with her version of the history of

recent revisionism in ﬂmerlcan h1stor10graphy 'Iyo strains of revisionism

are sald to hawa emerged in the early '60'3, One trend is seén by Ryvitch

12

'as typified by the work of Richard Hofstadt,er. This tendency is implied . ‘i,

to be a jddipious, and critical whére.necessary,' "re-evaluation of t

progressive era, with all its troublesomeand illiberal strgihs'!.l. 'I:he
other trend, which Ravitch labels "red_ic‘glAreviéionism"’is distinguished .

from Hofstadter in that it Sought not a "™reassessment of liberglism but a

repudiation of pold oL .. o !

As between the two revisionist tendencié's .Ravitch‘setsvher sight,s on’

the *“radicals". We are 1eft, with Jsthe impressmn that, apart from the "1oyal

15

' opp031t10n" of Richard Hofst.adter, the "radical rev1sion13t," perspectlve

sprang up in a vacurp, without scholarly ante'c,edent,s. One might actually.
' 0 | * % . : N

believe this, given the fact that the submerged histories of the labor

movement , minority struggles, women's struggles and 'pl'}e struggle " for

.

democratic rights seem to h_ave' to be learned anew by e.ach genei'atiorg. And

surely these histories_have not been examined in any systematic-and open

fashion in our public schools.




Of course, the "rad1cal revisionists" do have roots. To denyvthla
yould be ahistprical.\ They can be traced in the recent period, to Halliam
Appleman Hilliams, Gabriel Kolko and James Neinstein.16 _Williams and Kolko
have already had some experzence with "establishment" criticism. It appgars
that whenever "radical revisiOnlsm", marxist historiography and New Left
historlography pose .a significant challenge to the standard fare, the tanons
of scholarshlp are overthrown in attempts to discredit these trqus. For
example, Francxs Lowenhelm, in a review of Robert-James Maddox's booh The .

Neu Lert and the Origins of the Cold Har,17,called for the-censorship of

the "Cold War revisionlsts", Kolko and Williams, for making an interpretation
" of atomic diplomacy that laid the blame in Washington. Clearly, for Lowenheim

and as we shall see, for the more sophisticated Ravitth, the just distribu— .

tion of knowledge along class lines is the measure of scholarship—-science

-~
v

and the "free marketplace of ideas" notw1thstanding.
- Hlthln-the lastﬂfew month copies of Rav1tch's review have been sent
. to'Clarence Karier's publisher, Michael Katz's. publlsher and.the deans

of many schools of education around thé ccuntry (includlng Joel Spring's

) . dean at the Univeralty of Cincinhatl) Mailings of Ahis sort, 1n the con--

, - text of the present controversy may certainly constitute unuarranted and
) ‘ .polftical attacks on progressxve scholars.18 Such attacks as those made
by havitch'use scholarship as a amokescreen for politiéal reaction.

Desirous of celebrating the Kennedy—Johnson period and its "liberal |

Agenda for social rnform" 9

Ravitch 1n!orms us that during thaﬂ'era,
“vast sums were approprlated for new programs" 20 wéée she discussing
mllitarism, she_would be: correct. However, herﬁrevieq,makes it clear
that'this is not her intent: we.are led to beljeve that these large

appropriations were for social service-type programs (e.gs, education).

10
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Upon examination or the data, however, "vast sums" is an insufficient,
referent for any discussion of. these expenditures. " For example,

‘ 1965, 31;8 6 billion'was spent for national defense. TIn'that.same year,

’ only $2.1 billion was Spent for educat.ion, manpower and sqcial services
'canbined. In 1968 another year of the "l1beral agenda" $79.4 billion was
spent for nationaL defense and $7 0 bdllion was spent for education, man- .

.:. ’
’ ’pouet and social services.:'?l For the years 1966—1968 ‘we find the* total o

appropriations of Title I, ESEA funds (part A) when expressed as a

’percent. of tot.al aut.hcrization, to exhibit R constant Jecline. Hence, the

. appu'opriations for '66 & and '68 were: il), 74, and 63 percent of t.heir

respective“ authorizat1ons.22 The Headstm't and Follow-mr.ough programs

A .

exhibit.ed parallel fiscal mdequacies. 23

<
:
f

o F’rom the preceding, it is clear that when it comee ‘to. "vaet. sums",
educatibn in 'che United States cannof hold a cand.le to irnperialist, war
“in’ Indochina and the militarization of the e’:t)nomy. The projected 1977—
1978 miiitar& Budgep, for example, is- in excess of $11%5 biliion. Even

contrdliing for inflation, this ‘hudget, renfesents gross overexpenditure. .

Furthermore, it is a "peacetime" budget.

A central theme of Ravitch's reviey is a hymn to upward sociai

-

mobnny.z"' And, she not.ee that "[t]he important question is not whether

there was racism and exploitation in the past, for clearly there was;’
the questlon, rather, is whether Anierican society is gett,ing better or worse

or remainmg the same for those who have been-victimized in the paet".25
: ! > . o
As an-illustrative case, disadvantage for "white ethnic minorities" is

discussed. Ravitch selectively quotes Peter Blau and Otis Dudley Duncem,26

who claim that euch groups have opport.unities which vary. little from

"whites of native parentage" and, indeed, "are considerably superior to

27

those of 'southern whites."

-
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I am aware that, her aim in this section was not. ‘to discuss B’Lacks (umch -
she does later) However, in speaking of Kennedy-Johnson 11beral reform and
" upward social mobility, one should not, spearate "white et,hmc minorities" and

*

‘minorities of color who, if we speak of Blacks, are also of native parent,age.

. . 'I’he complet quot,e from Bleu and Duncan sheds some more light, on the problem

: of disadvantage. "In sharp contrast to the in!‘erior opportunit.les of Negroes, g
therefore, the occupat.ional opportunit,ies of whit,e ethnic minorities, on t.he
‘whole, dift‘er llttle from t?xose of w}uteé of native parentage. (Indeed they X
are considerably superior to those of aout.hprn wh:lt.es)" #a Of course, if - . ' “
"white ethnic minorities". differ lit.f_.le 'from whites of nat:_lve’perentage on

the whole, t,'hen there i's',rio ooint, in referring to them as "m'inorit.ies"- hia

would only obscux\e the: profound disadvantage sufrered by minorities of color

and all poor pecple in this count.ry (J.ncluding southern whit,es) Actually,
- when we consider "whlte et,hnic minorities™ who are, struct.urally, predominat.ely
wotking class, it is clear that their "life chances" are narrowed to the usual
prc;let,erian "options". » These "oecupational oppoi’tunities" still'«oq]:y allow
‘1limited movement, if am/, within a stratified work force. The oppression
ekﬁerieﬁce’d by workers Who happen to be white is compounded in the ~1f.wes of o
" workers who happen to be minorit.les of color. _And, of emp,loyeo minorities
,-'bf color, all group., are predominant,ly working class. For example, of
employed Blacks, 96. 8 percent. are working class in cont.rast to 86.3 percent
for the emplcyed white populat,ion.29 Addit.ionally, the Black ‘population
experiences_a'greetnr percent -of. people impoverished by capitalism than
by whites. Systemic oimemployme;xt,and racism ex;e a double vwej:ght on the
. backs of the Black people. Neverthe]:ese, .bo/t:lQEit.e and, Black workiog ’
people are opp;essed by capitalism. Furthermore, the special oppreeeioxl .
of racism makes it easier for the capitaliets to a:ctack the wages ano ' '

‘conditioms of white workers as well.- ) ’ o 3 i

‘ . . 12
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Much as Ravitch suggests that it isn't so, schools really do sig-

:nifio‘ntiy participate 1n the reproduction of a stratified proletariat.

i Wealth and ownership é;j.he means of production are the underlying and

ultimate factors in terms of "life chances", educational privilege and
: ’f‘u's‘olﬁi'llt.y". For example, "#0 percent of 1965 high school “seniors who
A graduat:ed' did not attend colllege in 1967 if their family income was
under $3,000 as compared 'to only 13 percent of those with family incomes
of $15,000 and over".n'
7 i .
The central point about occupstional mobility is not how well or
po&rly the system operates, but why it exists in the first place. Why
' ia the worldng class Qtretéhed out as sq many rungs of scalar inequality
;ﬁ ah"stepladder society{'.p. These are the questior{s we ahouid ask about
'the'pystem of occupational mobility so f&vqred Ry Professor Ravitch., And,
if e ask such questions which force us ta be radical, that is to‘get at’
the roots of social pt:ructwe in an unequal and exploitative class society,
we ‘will have to draw other conclusions about the ‘stepladder of social
“mobility. We will have to see that: .
It is a subtérfuge, and a very effective one at.that, t&’
divert concern away from the construction of a secure, '
satisfying, &nd humane. economic and social ‘order...The .t
focus would be out where it belongs: between the ruling
class and the working class, between the vested interests
and the upderlying populations If would pull the working -
. class toward thinking in terms of change of the system rathér .
than the killing and hopeless struggle of reaching the top rungs
within the existing system.33 .
Now, just beca"se the schools participate in the reproduction of the
1 ’
capitalist division of labor, as they unavoidably do in a society dominat
by capital, is not" an 4dmmediate or automatic basis to argue for de-schooling’
or the abolition of compensatory education. Rather, we should argue that '
_the schools be used for human fulfillment—to train every young person to

T degree of literacy, mmeracy s.d related cognitive skills that they

13 .



https://system.33

iy

great numbers because ‘they've received less réwnrds for*their investments

_;3.

might go to college should ti':ey 80 chbose. Purthemore, this wmﬂ.cl require

an. "open and- free system of higher educat.ion right. through graduate and

. professional achoola‘m‘ 'mr all young people and their parents should they

80 choose. " This means an end to education danﬁ;ated by caaa,taliat require--

ments for the production of the differentiated commodity-—1labar-power,

-Accordingly, we should ‘call for increased expenditures on humari needs and-a
‘ reconversion-from the military budget to a real peace budget. In this time

of discuaaian of human rights, we must secure our human rights to education,

nealt.h care, housi__ng and jobs! _ | :
L . : ' i
Oouplod with the already-discussed oci\xpational'mobﬂity; we have
=g

‘Ravitch's variant of "blamirig the victim®. Ultimstely, Ravitch's view

stems from her concurrence with Blau and Duncan who, in a neoclassical’
fashion, argue thit Blacks haven't gone to postsecondary edt:c;tion in

than the najoi-nf popudation. Hence, there has been little incentive for
them to invest in higher education. ‘l'hia at.at.e of affaira is suppoeed to
help "explain uhy many Negroes exhihit little interest or notivation in
pura\ung their education" 3

. This presumes two thi.ngp; first of all that racism ih on t.he dec].ine

in America (for which, _in'tgle face of specific histor cal gains, we have no ‘

certain evidence), and, [secondly, that Blacks are soc and economically
{

automs and "troo—nrkot individuals®s Actually, it's pouiblq that the

fact that a few m-*ks hm "made it hu been used ‘to solidify rlciam.'
Just. because there are. some Blacks here md there who've succeeded, that
shouldn't be used to blm the masses of the Black people who have not been
allowed access to avenues of upward’ social mobility by virtue of systemic

racism, inequality and working class oppressioh.
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So, for Blau and Duncan as for Ravitch, ié,nori.ng the persistence; of
racism results in regasting the problem as one that is endemic to Black folk.
And, as Ravitch states, "ff]rom this perspective, dropping out of schogl was
econaically rational blavier Tor plaéks".36 Here, the victims are doubly
blamed, First; they are said to have "dropped out", rather than to have been
pushed out by virtue of the systematic classist and racist exclusion of Blacks
from schooling (particularly from higher education). Secondly, such a market
model of gconmic rat,_io;?lit,y absolves the ruling class in this society from
having power over the structural features which result in these push-outs.

This strategy fictionally récreatea the Black population as fiscally autonomous
and capable of making choices for "educational investment™ apart from racism
and poverty. o A " e

Later on in her re;iew, Ravitch tells us that America is still the land
of opprotunity for individual market choices. For example, we are infom.red
that "those blacks who are under 35, well educatgd, and middle class" ha‘ve
gchiéved, "full econamic equalit.y uit.hl their, white peera".3 7 .As noted aﬁo‘ve,
-this refers only to a tixw portion of the Black population. Ravitch then Jumps
to the conclusibn that thia tiny minority stands for the whole Black group. .
"For the rirst time, black investment in education is'worth making. Just as

N

) dropping our was once an economically rational de::ltion, getting more oduc'abL@on

18 ‘now a8 raional for blacks ss 4t hds been for Whites".>® It 1s hard to

misunderstand that Ravitch "blames the victim" as a supposed social science

explainér.  For her, milk and honey are floving for the autonomous population

of Black educational ir‘:veat,ora; particularly if they have the cash to invest.
-And that is-the fatal flaw. As of 1970, the per capita mcanb of the

) _ dominant, "white anglo" group in the United Stat:ea' w‘aa'$3.383. P'o'u"tl;e Black

Population ‘it was 81,81'8.39 Furthermore, according to data from the Bureau

‘of Labor Statistics («BLS)., 55 percent of all Black American families were

¢ %




=1}

the J971 "lower budget™ designation of $7,214 for a family df four.
't'do'\ so well eit.}wer,,wit'h the percent of whites below that level
cent. Likewise, for thy BLS "1ntemedia'1';e budget"” of $10,971, .
of &1L Elack Pamilies and 52 peroant of all Wilte faniliss fe11
bel¢gw thip designation which was considered to represent income adequacy
for[a fagily of -four in 1971,%° X
) )laving same sense of the general picture in mind, we can turn to Ravitch's
. ' stajement t}‘\at.' Blacks are ™making lt." in post-secondary educ;t.ign. For the ;
am’ll group who are highly successful, there is no doubt of parity with "

-

dqmlly suc@essful whites. But what of her simple assertion that more = 2
Blacks are going to college than-ever before? She states that:

‘ " From 1964 to 1975, the proportion of blacks increased from ,
5% to 10% of all college students. In the fall of 1974, . {
12.3% of all college freshmen were Black (blacks were then g
11.4% of the total population and 12% of all college-age ‘
persord). The black-white enrollment gap has steadily
narréwed during the past decade. In 1964, 10.3% of all - .
blacks between 18 and 2 were in college, compared to 25.5%
of whites. By 1975, 20.7% of blacks in this age group were
) in college compared to 26.9% of whites. Black college
enrollment reached 948,000 in 1975, a 246% increase in
a decade (the white increase was 60%). Additionally, an
identical 17% af both white and black families below the
poverty line reported at least one family member in
o« % college.kl , '

; On 't.ha face of it, this statistical picture tells us that every day,
. 1f not in every way,: but at'le'ast in Black college attendance, things are
getting better and better. Are they? Apart from the termination of the
open errollment’ program of the City University of New [ ——
re-introduction of “standards™> at colleges and universities about the

C country, there are other moves afgot'io turn back the gains of the '60's.

In the preceding quote, Ravitch tells us that Blacks yeré 11.4% of the

.

population in 1974. However, as Victor Perlo. poihts'out.: :

e .16 ,
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probing "behind" the statistics she offers we will be able to generate a more

\ ~15-

There is always a serious undercounting of the Black population.

Census statisticians estimated that 1.9 million Blacks were not
counted in the 1970 Census, up from 1.6 million in 1960, but there

.is evidence that they were too cautious, and that the undercounting

may have been 3 million or more. Thus, as of mid-decade, 1975,
there are about 28 million Black people,, or one-eighth of the total
population of the country."3

aned on census undercounting, we can see that the 12. 3% freshmen errollment
figure cited for Blacks by Ravitch does not repreaent. population parity. Nor
do her data, partially culled from a New York Times article ent.it.led "Black

College Enrollment Held Equal to Population Proportion”, La capture an accurate
picture of the. real state of Black parbiciphtion in higher education. Like’
Ruvitch'a work, the Timee article's headline focuses only upon the aurrace

" appearance of etat}at.ical evidence. And, consistént with hcr:nobi;iutio:\

of bias, it is pnly; this level .of reality she chooses to 'Ev{esént, to us.

'Taking‘such appearances at face value, the reader might easily concur with -/

Ravitch's assertions. However, in reading beyond the headline, even the:

.

first pax:agraph clarifies things a good deal.

Blacks are*apparently entering college in mlnbe'ra roughly

- equivalent ‘to their representation in the total population,
but their dropout rate is significantly highar than that of
whites, a Census Bureau study reported today.h

-

Even though the Times art.icle errs in reporting the undercounted Census per- “
cent.age of the Mack population ‘as representing their actual numbers in the

United States, it w least pos.nta out that Blacks are not "making it", since

their "dropout" (1.e., puehout) rate is higher than that for whites.
It is clehr that data abound which don't support Ravitch's rosy view.
Her statistics are only an artifacb—producing set. of surrace numbers. .Inc

accurate picturo of the dirrmntiat.ed character of college att.endanco for
Blacks, The problem with auch bald, nunerical\ rendm-ings of social li.t‘e as

L
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‘depth.. 'I‘heret‘ore, while enrollment figures are not. ummport.ant, Ith

.'rollment versus paduation} t.he presence of and ccmplet.ion by Blacks in graduate

enralled as undcrgradua;tea in Falf, 1973, 23 percent weré -e'nrolled in Black

errolled in public universities. Similarly, undergraduatq enrollments among

‘contradictions were even grosser.

(' | . v' ) ._‘_16_‘ ) o l

.

that given by Diane Ravitch 1is that, in the vein of Durkhéim‘s posit‘ivist,ic

concept of officia.l rates being direct. representations of "social facts" 4.
they obscure structural differencea which are of ma jor significance. This
numerical naive;e is an expression of shallow scholarship and lit.tle thqaretical

that

we myst also l,ook at; the cbaracter of the: co].leges att.ended by Blac

programs and t,he entire quest,ion of employment.
While enrollment figures may have been. on t.he increase, this ppear&\to

._be a ahort—lived datum given the cutbacks in open eurollmem,, Black studies

“and ot.her mi.ncn-ity progranls, economic opport.tmity grant.s and programs et.c.

Furthermore, the greatest concentrat.ion of Black undergraduates is to be

" found_ in the ﬁ‘rst two. years oi‘ undergraduate school. In tact., a diapropm-tiomte

number of Blacks and other‘minorities, as well ‘as poor whites who do go to

callqge are to be found in junior col.lege programs offering terminal A.A. o /

mﬂ.“" ’ . -

.

_ 'Aceording to some recent data-on undergraduate entry, or Black atu;lenta

colleges, North and South. b8 ps of October, 197j, Blsac.ks :ccounted !‘or.9.2‘ b
percent of all student.a enro.ﬂed in public two-year collegoa, 13 pereem, of /
those amlledd.rf public tom\-year collegea and only 6 percent of those /

Spanish surname and American Indian popi:lat;’ons were disproportionstely gon-
centrdt?d in the public two-year collegea‘and in the lower division of Ahe
higher education proceag.. For example, in 1970, ‘83.11. percent of all ‘at;ks . .
. y 16.6

percent were in the upper division. As for earned degrees, in 1969-70 the

Al

enrolled in New York State were in lower division designations. |

R
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[MJost Black graduates received their degrees from four-year
colleges (73.3%), while Whites received a much smaller pro-
portion from four-year colleges, second, the percentages of
Blacks (5.2%) earning degrees is much less than the percentage
enrolled (6.9%); and third, the small percentage of Blacks
graduat:\.nz from eldte universities (26.7%) when compared to
Whites (46.4% would tend to suggest that Blacks may have a 50
less chance of getting into graduate and professional schools.

In a new study, "The American Fresl'ma.n"ﬂational Norms ‘for Fall 1976",

published by the American Council on Educntion and di.rected by Alexand

?
counting), Professor Astin's findings, 4f significantly indicative of
trend, suggest that the. attack on the gnina of the 60'3 (e.g., e opén
enrollment. programs etc.) is tumnfng back the,qm'ticipation of minority and

¢ uorking ¢lass p0pulations in higher education.

o ’ 'l'he picture of Black participation graduate school is even worse.| Blacks
il N '
dccounted for 3.4 percent of all graduate schodl enrollments in 1970.°F Amd,

ar , * ~m ! & )
although there is & much greater possibility of completion once an indjwidual .-

is enrolled in graduate school, it is clear that Blacks, in 1970, were|not
graduate studehts in proportion to their numbers in the general pwu]iat ion,

Even with the greater likelihood of completion, the pressures on all minority
gradusate atudents are tre-endoua. ‘These pressures come from a canpleﬁ pf
factors rooted in“he cdpitalist and racist politica.l economy of. the ted
States. Cmsequentl;(, we find that, from B.A. to Ph.D., the median c:'Iletion

PS
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time for, Blacks as of Fiscal Year 1975 (exgluding dentistry, law and medicine)
was 12,/ years. For_whites the figure was only 8.5 years. Likewise, the
average age at completion for hlacks was 36,3 years while for whites it was
31. L yeax‘s.53 : ‘ _ ’ Z

Even though the dat,a I have presemed apply only to the period
1969-1970 and to 1973 and 1975, tbey are exemplary of the type of data
pecessary to give the reader an accurate and scholarly picture of the educa-
t;ional gains or iosses experienced by a population. Surely, (in the interests
of judiciousness and scholarship) these kinds of data should have been_ used
by Diane Ravitch. ' : » N ‘

More important than surface changes in undergraduate eixt.ry fig%n'es

are the recent moves to close open em-ollment, programs referred to above.

Liloewiae, in viewing the custodial function of schooling with relat.ién

to the industrial reserve army,- some increases in enrollments for minm'ity

andpoverty-line families may simply be alte,rmtivea to non-existent jobeSl‘
instead of education with an eye toward future employment.
We mubt also see Diane Ravitch as one of a group of cynical, anti-_cq_muniﬁt

¢

..and obscurantist "convergence theorists™ who argue that bureaucracy)is a.
'Tpresm;sd natural propert.y of "ad?amed.im&trm societies", thus joining

the United Statea and the Sovint. Union and other socialist countries 1:
‘a Kafka-land of endlpsa bureaua. If one follows the logic of this argument,
one natumlly concludes that either, a) socialism has nothing better to

of fer hu;nen beings ‘han capit.aliam thereforp, why try to achieve it, or,

b) the so'riet Union hm't. socialist, therefore where can one look for a
model?—we may as well-stick with out ".iberal democratic aociety"r However,
this argument is,based on the msipported but presumed "fact f.hat‘ bureau-
cracy is a characteristic¢ organizational form in socialist and Communist

. v et .

, 20 s .
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hations."”/ With no references or data tc) back it up,; this "fact" is supposed )
/ " b
to conv?xe us that bureaucracy "™is not. a 'bourgeois mvem.ion' but a complex

567

responsg¢ to population growt.h, urbanizat,mn and modernization"

ﬁurely, a distinction must be made between t,he anti-democratic.character
o . . v I Ty
of Pureaucracy and centralization of a democratic sort,- that is, democratic

éxtralisin. Cuba serves as a fine example. 'Poday a socialist country; Cuba

/ had inherited a 50 percent :lllit,eraqy rate fram it.. previous exiatence under ' ; '.3
/

57

' capitalism. From January to December, 1961, t,hrouyx a massive mobuization

of all available literate persons in that 1sland nat.ion, Cuba- succeeded in '
lowering Jts illiteracy rat,e to 3.9 percent,.5 2 . ‘ '.

Th; Cuban success was achieved without expanding t.he number of creaen- o

tiallsd "reading Specialists" 4:(1 without a broad—acele system o,f "special . " .
examinations and the trained expertness that is increasingly indiapensible '

for modern bureaucracy".sg‘ It. wauld seem possible, then, t.o engage in

certain large-scale social tasks on a demo!;rat.iciZed and non-bures(kratic

* baiao ® *

- -

. ) . ) X . N ( * ‘
In Diane Ravitch's book rev:.ew' "The Rev;sionists Revised... , We have

2

N

a collection of unschcrlarly px;iticisms of the mo:rt recent, s;gnit‘ican’e am

progressive work in education. 'HEr revieu,. however, only serves the most. 5 o
backward sectors oi the int,sl_tectual and p{lﬁical ccmnunity. ijectively )

or not, Ravit.ch's work aids reaction in its at.tack on progressive, -radical - ;
and marxist scholarship. Her false and facﬁ.e nisavowal ‘of clasa analysis K .

should emphasize th's.f She t,eLLs s @hat in "a aociety that lacka ‘a wido— t L
I |

spread sense of class consciousness and class ant,agonism, class analysis is
of limited value". 60 - However, her review ia an’ e)qsression of elasa antagoniam |

Furt.hemare, among world.ng people, class conscicmsneas 1s coming into being
in this society. And this conse_iousness has hhd a hist.ory‘of ebbs.aand flows .

(



_,inl the United:States. .C,lasa antagonism cent.inues independen;c of the subjective
wills of t.he act.ors,‘ their classes’ and "sc'taxolarly" reviewers,
Remainfing only at. the simplistic level of Ianguage analysis (or under-
' developed scholarsh:;p if she doesn't underst.and what socialism is—in which
' case she should read Marx and Lenin before passing Judgements), Ravitch
.suggests that Bowles and Gintis- have done wriong in discussing "socialism"
and “democracy" since their "referents are never socialist democracies like
§ Sweden or Israel [which has the hig,hest. rate of inflation in the world].
. Inst.ead they hail the revolutionary 'social.ism' of such nations as the Soviet.
»f Union, North Vietnam, Cuba, and China".6 '
" But, why shouldn't. those countriés be praised? After all, they are
,a,oci.a."l._iat;l And they‘y have made great strides! In reality, it is the interests
tha;, Ra&it.ch serves as a "hired l»lead"é2 who would stand to lose from real
so‘%:iglism. Is that. why ehe.suggests that our attention be turned to ersatz
A . socialism? ‘ N
| To further highlight the nature of Ravitch's ;toric, we can turn to her
criticisms of Joel Spring. They rest on pillorying his Primer of Libertarian

. Education,%? a book which 1s not -a historicsl work. His Education and the

Rise of the Corporate Stateél‘ is :lmipidly panned on the basis of its opening
sentence. Ravitch then givea a kudo to Spring :or The Sorting Machine:
National Policy Since 1945. 65 However, this is only praise in passing and
‘thi reader never really le'ams what Ravitch vd\xes in that book. This is
more of an attempt *0 "cover her t.racka" than mything else, .

In swmbtion, we have, in Diane Ravitch's brdnd of liberalism, an
¢ - intellectusl.hideout for resction. Certainly, the insult to scholarship
A co;xpléd with political attack that typifies her review and the special and
aelective form' of‘ diaaem:l.nation it has enjoyed go togéther to const.rue for us

Ll a picture of aﬂtempted &lacklisting ol progressive, radical and msrxiat.

intellectuals and the censorship of their work.

] 22
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IV, Some Materialistic Criticisms of Revisionism

1 am-in 'z:agreement with the statement made by Bill Russell atut,he recent °
American Educat.iqnel Research Association Meetings that "ve should be Sup- -
portive of the vork of the historical revisionists. Their analyses have -
opened up cértain areas for discussion which had previously been eit,her un-

touched or obscured by traditional €ducational. hietorians. Of particular ,

‘ import.ance is their whole analysis of schooling es a means of eocial control. nb6 -

Having cut my g'cduate echool teeth on the work of Joel Spri.ng and

o

in an immer-city junior high school in San Frané{sco before gaing to graduate
echool) was true. *The sclools were not avenues ot group "upward eocial mobility"
Most youngst.ers that T obse;ved weren't learning for the sake of human fulfill-
ment. They were being graded, disciplined and indoctrinatea t.o serve ~t'.he needq\

of ‘capital. Capitalist social com.rol was paremount, human needs were incidental.

Unavoidably, the revisionist attack on eocial «eontrol is an advmced ' .

development, since :Lt is impossible to discuss what. 's wrong with social ?

For example, .
at. one level, dJoel Sprihg's writing is critical of social control per “se.

control unless ane apecirieb the content of the problem.

However, a serioue reading of hie work makee it impossiblé to ignore the ) j'.'
fact that what ie eubetantively undecr fi.re ie cggitalist social,control. :
In tact, this is even made explicit. i.n muw pasaegee. The point is

Q:at, i.ndependent of the aubj'ective will of an author in arguing against .

. social control per u is ‘the roquirement. to marahnl data inorder to’
diacuee the problem at all. Social control, at. t.hia .‘bevel of enalyaie,

can only be concret.ely diecueeed as being rooted in a real aocie't.y having

. real’ claee relat.ions and in a particular histou‘ical period. So soon as
. o+ . ’
’ . ’ o ‘. . ‘
' ; 0 .t“ " ¢ . - 5 . .
. i _23.:
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thie ie done-with evidence, capitalist social control necessarily comes
under fire—as it does in the work of the revieioniete. Social cont.rol .
in the abstract is no eocial control in particuler. -This is recognized
‘ aanewhat by the reviemniats, though, to a certain degree, it is abatracted
social control which draws their f;re. Recent revisionist developments
indlicate.thet, more -and more, it is the specific class character of '
‘capitalism that is coming under scrutiny.
~ Wnile breaking ground on the question of socidl and educationai éé:':trol,.
4tﬁe revisionists have present'ed a somewhat "top-down" Qieu' of educational
developments in the United States. They locate the germ of eéf:ool expansion
in the 19th and 20th centuries in the class-rule of capital. But, in many .
instances, they neglect the ;ole of the warld.ng,cléae, uinou-itiee and women
in fighting back against bourgeois imperatives 1:;' the schools. Yet, what
they have already done is a real brealct.m'ough, since traditional historians
of education have snly seen a supposed .general upward movement through the
schools. These eraditionalist.e have generally attributed successful occupa—
tional mobility to some nebuloue "society" which euppoeedly proﬁdee mechaniame
for achieving eqpality. The revisionist perspective ehau‘Id cen.einlhx put to
rest this functionalism in earlier educational history. '
The revieionist,e are not to be criticized for lack of due et}ention to
the labomducation t.heeie in their early work. Such a miea:lng diecueaion .
-only reflects the level of theoretical development of the perspective at the
s tine. We can expec** that their progreseive approach uﬂ.l sooni incorporate a
wox;ldpg clue outlook, Heanwhile, revisionim has already been a breath of -
freeh_dr end careful aeholarship. _ W '
Given some of the early one-sidedness, anarchistic and social democratic

tendencies in educational revisionism, we are nevertheless confronted with a

L3
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body of progressive work that is generally characterized by a high degree of

scholarship and good social science. Many of thé problems, such as mechanical

‘materialism and a neglect of the roles of class struggle and the role of

minorities and women, are being overcome through a more rigorous applitation ' -

of a dialectical and historical perspective.=Such theoretical deepening

promises to spur further «dvances in the already significant worklc'f the

Ve Conclueion ,: 7 ' i

rﬁs I have noted in the introduction to this essay, there is a
distinction between eocial science and mystificetion. The revisionists.
represent scienti.fic developments in the field of educat.ional reaearch

of a historical, philosophical, sociologicel,and economic sort. The

- work of Diane Ravitch is obscurantist and constitutee a political attack

on t.he revisionists.
Herein lies the difference between Ravitch and the revieioniets. The

revisioniste, even with the conceptual flaws they have mtimee exhibited,

- are contributing to the development of the field. Gren‘bed, their work is

still in process, but. it is progressing and it is intellectually a\timulating
anti fxo_neet. On the dther hand, much of the critique of their work seems, by
and"iu‘ge, to stem from 8 ‘conservative outlook which adds little either 4in
terms of the generation of new data or vﬁew thearetical conceptions. .COJJ.egial
criticism is o.e thing, but political attack is quite another. And the eseential
queationa; the acad&ny as elaewhere; are questions oi power and °1,°°.°v

struggle. As the Schwendingers have said in their book,\"l‘he Sociologists of -

U
o

the Chai.r, “academic rreedom is a sometime t.hing”s




Let's try to rénieml)er and act upon our :Lnitial commitment to acadeﬁic,

freedom and scholarship.. The revisionists should be ﬁncouraged in their
g) L 7N .
‘ Somet.imes, it ~is difficult to be the voice which says that the

, ) «ﬂearlﬁ.

Jw.x B
- empmr has no clothes, but we must not hidé from saying that, nor :;hould
% "m ‘,,} N
T thosemho do be silenced. * e ~
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' . Nationsl Academy of Education for the "[e]stablishment of
X ¢ committees of cducntorl and economists and anthropologists" v ’
(Ford Fouhdation. Report, October 1, 19T1-September 30, ’
L1972, Nev York, p. In Pebruary, 1974, the Academy wvas
— granted $56,000,00 rro- Ford for e study of "training for
: educational administration in the U.S." (New York. Poundation -
Nevs, July-August, 197h. Vol. 15, do, ., p. G=212). Finally,
the Pord Foundation awarded the National Academy of Bducation
‘ $411,900.00! for a h-year period for “meetings. and publications
} to infuse a research and scholarship component into public . s
discussion of educational issues” (New York. Foundation Nevs T,
- . November-December, 197k, Vol. 15, No. 6, p. c-31). ;
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The books reviewved are; Scimooling in Capitalist America: Educational ~

Reform and the Contradictions of Ecopomic Life, by Samuel
Bowles and Herbert Gintis (New York: Basic, 1976), Reason and

Rhetoric: The Intellectual Foundations of Tventieth Century - e

Liberal Educational Poli by Walter-Feinberg (New York: -
Yiley, 1975;. Work, Technology and Eddcation: ‘Dissenting Buan .-

-

id the Intellectual Foundstions of American Education, edite
- by Walter Feinberg and Henry Rosemont, Jr. ZUrbm University

of Illinois Press, 1975), The Creat School legend: A Revisionist
Interpretation -of American Public Education, by Colin Greer

(New York: Basic, 1972); Roots of Crisis: American Education
"in the Tventieth Cent by Clarence J. Karier, Paul Violas - -
snd Joel Spring (Chicago: Rand McNally, 1973), Shaging the : :
American Educational State: 1900 to the Present, edited by .
Clarence J. Karier (New York: Free Press, 1975),

Class, Bureau-
cracy and Schools, by Michael Katz (New York: Praeger, 1971),
The Irony of Farly School Reform: Edutational Innovat.lon in

»

e

NS

Diwe: YO

16.

Mid-nineteenth Cen Massachusetts, by Michael Katz (Cambridge: ' )
- Harvard University Press, 1933EMMJALML§» ‘ .
Corporate State, by Joel Spring (Boston: Beacon Press, 1972), -

A Primer of Libertarian Education, by Joel Spriu (New” York'
Free Life Editions, 1975;.

g e o e

an!tch. op cit., P N (O . . .
b

rbid‘o » PP. .1"8. ) N ’ - ’ . . ‘ ‘

»

Hofstadter, Riehard. The Age of Reform (New York: Vintage, 1955).
r . . .

- [

Ravitch, op. cit., p. 2. ) :

.

Ibid.

Hofstadter's book, vhich von the Pulitzer Prize for history in 1956, 3
. is exemplary for its off-the~cuff defense of pragmatism and its
* denial, of the "amoral” character of "Populist-progressive -
tuxnnng...rm- 1890 to 1917" (p. 16). Hofstadter, in the vein
of officiel history, doesn't fail to criticize some liberals &
vho condemn fascisa for their granting of “"special indulgences
to the bdrbarities and tyrannies of Soviet politics" (ibid.).
In this regard, Hofstadter's anti-communist and anti-soviet
neologism for such liberals is "totalitarian liberals" .
. (p., 15). This type of revisionism is more in line vith . .
e Ravitch's scholarly pdato than the objects of her demonology, .
the "radical revisionists". Incidentally, Richard Hofstadter,.
along with buch luminaries.as Sir Cyril Burt, vas a member of
‘the Hational Academy of Education in 1969. For s listing of' g E
directors and fellows of the Academy in 1969 see; National
- Academy of Education. Committee on Bducational Policy. Policy .
Making for American Public Schools; Recommendations Based Upon '
Working Papers (Syracuse; Natjional Actdeq of Bducnion. 19697“

\lu}lm. wnnu Appleman. - The Contours of American !liatorz r
(Chicego: Quadrangle, 19657, Kolko, Gahriel. The Triumph of . .
Conservatism: A Reinterpr:tation of American History, 1900~ :

1916 (Nev York: Quadrangl:, 1967), Weinstein, Jemes. The
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Corporate ldeal in the Liberal State: 1900-1918 (Boston:
Beacon, 1968).

17 ‘l'he lqvenhein reviev appeared in the Nev York Times Book Revlev of
-June 1T, 1973. The full citation to the Maddox book is,
*. Maddox, Robert James. The New Left and the Origins of the
Cold War (Princeton: Princeton University Press, 1973).
In a series of letters to the editor of the New York Times
(June 29, 1973), the victims of Lovenheim's red-baiting and other
concerned individuals spoke loudly in defense of democratic
rights and in oppoaition to this attempt at utenry and
polit.lcu.l suppression. "Although all the letters vere to the
point, the folloving quote from one captures both the viciousness of -
Lovenheim's attack as well as the democratic requirement to
defend the "New-left-revisionist" historiography:
"Francis Lovenehim's praise of the Maddox book is
# additional evidence that an unhealthy movement is beginning
< against New-left-revisionist historiography.- Unless the
. trend is checked, it promises to make the 1970'3 a repeat

>

performanceof-the1950*s™;
It seems clear that Ra\dtch has engaged in a linlhr. though

more sophisticated, attack. Necessarily, ‘the same objections

must be raised about her piece as the above writer raises with
reference to Lovenheim's.

18 While it is a common practice for revievers to post their assessments
to publishers of the books reviewed (and an even more common
practice is for the publisher to solicit copies of reviews),
this particular mailing is a new departure. While making an
initial disclaimer.that the "opinions expressed are those of

" the author and do not necessarily represent the position of
either the'National Academy of Education or the Ford Foundation",
the reviev wvas printed and posted on Ford's frank (see footnote
8, above) and vas published by the National Academy of Education.
As will be seen later in this article, the review gives strong
emphasis to the view that Blacks have or are "making it" in the
United States. Ravitch's data on Black undergraduate enrollment
are supposed to accomplish this task., Hovever, these data are
inadequate and present a false picture, This is pointed out
in my article. {

Interestingly, Frank Brown and Madelon Stent (see footnote
L9, below), having been funded by a Ford grant, arrived at con-
clusions diametrically opposed to Ravitch's. Furthermore,
their argument is vrought with a degree of scholarship and
thecretical, development lacking in Ravitch's work. The Ford
Foundation, however, did not fund their study's dissemination
in a manner equivalent to that enjoyed by Ravitch. This seems 3
to raise a legal question around the issue of equivalence of
exposure to divgPse views as set forth in the Internal Revenue
Code and the Code Regulations. The relevant code passage
refers to the responsibilities of tax-exempt foundations dn
heving to democratic standards of information dissemination,
regardless of the fact thut divergent conclusions have been

' funded by.the same foundatioa. #
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Does the one-sided coverage given by the Ford Foundation
(through the National Academy of Education as embodied in
Ravitch's review) to the presumed success of Black Americans
in higher education constitute a possible violation of this 4
section? We think that this may be the case. Section 501
(c) (3) of the Internal Revenue Code provides that "[a]n
organization may be educational even though it advocates a
‘particular position or viewpoint -so long as it presents a
sufficiently full and fair exposition of the pertinent facts '
as to permit an individual or the public to form an independent
opinion or conclusion..." (26 U.5.C. g 501 (c) (3) (1970)).

19. Ravitch, op. cit., p. S.
20. Tbid., p. 6.

([ .

21. United States Bureau of the Census. ‘Statistical Abstract of the
United States (96th edition) (Washington, D.C.: U. S. Govern- . .
N ment Printing 0ffice 1975)y-Pp.—226,-document#372;-"Pederal o
Budget Receipts, by Source, and Outlays, by Function: 1960- !

1975". Por further contrasts betwveen the "liberal agenda
for social reform" and military expenditures, the folloving

oo % — .. ‘tadble is a good illutnuonu — e e 7
. deral B a
. 1960 19 5 1969 1970 1971 1972 1973 1974 1975(est,

Nat{onal *y .
Derense. 45.2 L48.6 80.2 79.3 76,8 -T7.4 7T5.1 78.6 85.3. N
Edueation, P
Manpover and ;
Social g

Services 1.0 2.1 69 1.9 90 1.7 1.9 1.6 k.7
SOURCE: United States Bureau of the Census, Ibid.

22. National School ‘Public Relations Association. Compensatory Education: . .
\ What Works to Help Disadvantaged Pupils (Arlington, Eirglnu. ’
National School Public Relations Associatien, 1973), p. 9 (from
. U. 8. Office of Education Data).

23. U.%5. Bureau of the Census. op. cit., and National Bchool Public
. Relstions Assdciation, op. cit. . *

2k, The main featwre of Ravitch's argument is an attempt to demonstrate .

: that Horatip Alger is not dead. B5he goes to such lengths to :

! . demonstrate this that she even lumps the revisionists together |

vith Richard Herrnestein, an individual vhose "science" is such’

social effrontery as, perhaps, even to upset Ravlt.ch. In her 4 |

- passion to discredit the revisionists by a forced and false !

association with Herrnstein, she deletes the central portion

of his racist argument (i.e., the presumed genetic bases of
intelligence and poverty). But, as we've seen, distortions

and strav men are Ravitch's stock in trade.
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Another example of this style of argument is her reference
to the economics of Arthnr Okun, Simon Kuznets and Morton Paglin.
The first two are cited as demonstrating that income inequality
vas reduced during World War II. On that view, of course, we
may as vell have war in order to achieve income equality (which
really did fbt occur during World War II in apy event). If
the argument for belligerence as an equalizer is not sufficient,
Ravitch gives us Paglin who notes that we really must include -
transfer payments in-kind (e.g., welfare payments) as part of
recorded income. In which case he concludes that there has been
a real reduction in income inequality since World War II, We
should be quick to see that both Ravitch and Paglin neglect P
the causal fact of poverty which "enables" families to receive
the welfare payments that Ravitch (and Paglin) celebrates as
a step forward #n income equalization. This impoverishment is-
a structural feature of capitalist society. And no amount of
legerdemain in definitions of income equalization will make it
go avay.

As the above redefinition of income equalization indicates,

;
,~ 3

Ravitch-argues—on shifting grounds in many portions of her re-

view. Another example is highlightéd in the following quote.

"It is questionable whether a thoroughly radicalized, thoroughly
Marxist Devey and Counts would have had much impact at all on
a society that was unreceptive to radical thought. They vere
men vho lived in their times, not in ours, and it is unfair
and ahistorical to expect them to have known OV seems
apparent (p. 54)". It is Ravitch, however, whq is ng.
ahistorical. To presume that "their times" wvere unreceptive
to or unfamiliar vith marxism is patently false and outside
of history.” We need only look at Eugene Debs, the Socialist
Party, the International Workers of the World, the North
American Syndicalist League and, finally, the Communist Part
of the United States of America to appreciate the marxist ’\
presence, Furthermore, as I've indicated elsewhere in this
paper, there were radical and marxist academics who offered
views distinct from those of Devey and Counts. One such
intellectual, Scott Nearing, was fired from his teaching
position at the University of Toledo for his opposition
to United States entry into World War I. Furthermore, he and
.the Socialist Party vere tried for this pacifist stance in a
federal court. John Devey, on the other hand, was a warhawk.
In this regard I recommend Clarence J. Karier's excellent
article, "Making the World Safe for Democracy: An Historical
Critique bf John Deweg's Pragmatic Liberal Philosophy in the
Warfare .tate"”, Educational Theory, vol. 2T, no. 1 (Winter, 1977).
If ve take Ravitch's conclusion that Dewey and Counts
could not be fanltcd in "their times" for being non-marxists
in viev of vhat “nov seems apparent”, we can only conlcude
that marxism finds in today's United States a society that
is receptive to “radical thought". This being the case, why
does Ravitch take such pains to attack marxism in her review?
We can only decide, what her criticism has nothing to do vith
scholarship and is inconsi.tent (as the above quote shows),
having only a®political attack as its aim.

& -
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Ravitch, op. cit., p. 28.

Blau, Peter and Otis Dudley Duncan. The American Occupational
Structure (New York: Wiley, 1967); quoted in Ravitoh, Ibid.

Blau and Duncan, Op. cit., p. 233., quoted in Ravitch,. Ibid.

Blau and Duncan, op: cit., p. 233. -

Perlo, Victor. Economics of Racism, U.S.A.: Roots of Black
Inequality (New Yoxk: International, 1975), p. 19.

Tviad.. . : ’ .
Anderson, Charles H. The Political Bconogi of Social Class
(Englevood Cliffs, New Jersey: Prentice-Hall, 197L), p. 140.

-

Ibid. ‘ _' ‘ . &

Tvid, o

. . & v 3 g

x3.
bk,

h5.
6.

* - .

Tbid., p. 1hl.

Blau and Duncan, op. cit., p. 212. .

Ravitch, op. cit., @. 29.
Ibid.,.p. 32.
Ibid. , .
Perlo, op. cit., p. 37.
Tbid., pp. B-49,
Ravitch, op. cit., pp. 32-33. ‘ ¢
& 1
In this regard, see the ‘lnporunt. article by Marvin J. Berlowitz,
7 "Pequ of Oppression in the University; Trends Toward the
'Pascisization’ of the Academy”, The Insurgent Sociologist,
vol. VI, no. IV (Bu-er.A 1976).
Perlo, op. cit., p. 11.
]

"Black College Eprollment Held Equal to Populstion Proportion",
+ Nev York Tihes, December &, 1975, p. 33. '

Ibid. 4( . :

Durkheim, Enile. The Rules of Soctotbgical Method (New York:
Free Press, 1966). g ~

bt

-

”
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See, for example, Fred Pincus. “Tracking in Community Colleges",
The Insurgent Sociologist, vol. IV, no. IIT (Spring, 197k).
Another good article in this area is Ellen Kay Trimberger.
YOpen Admissions: A New Form of Tracking?", The Insurgent
Sociologist, vol. IV, po. I (Fall, 1973).

Institute: for the .Stu& of Educational Policy. Equal Educational
Opportunity for Blacks in U.S. Higher Education, An Assessmeht
ﬁashington, D.C.: Howard University Press, 1976), p. 55.

Brown, Prank and Madelon D. Stent, "Black College Undergraduates,
Ehrollnent., and Earned Degrees: Parity or Underrepresentau n?"

grant. As pointed out in footnote 18, above, the Brown an

Stent study was not afforded the same broad mode of diss

as was the superficial and errorteous work of Ravitch. Th

Brown and Stent study finds support in the work of Pincus and
. Trimberger, referred to in footnote 47, above.

vid.,. p. 15. o

“The Characteristics and Attitudes of 1976-77 Freshmen"”, The Chronicle
of Higher EducatYon, January 10,71977; pp. 12=13.

Brown, Frank and Madelon D. Stent. YBlack Graduate and Professjonal
School Enrollment: A Struggle for Equality", Journal of Black
-Studies, vol. 6, no. 1 (September, 1975), p. 2k. This study,
which vas also supported by a Fora Foundation grant, received
little of the coverage exper.ienced by Ravitch's piece.

Board on Human-Resources Data and Analyses; Commission on Human
. Resources, National Research Council. Summary Report; 1975,
Doctorate Recipients from United States Universities (Washington,
D.C.: National Academy of Sciences, 1976), p. 22.

Newt Davidaon Collective. Crisis at CUNY (New York: Newt Davidson
Collective, 1974). See also EllenKay Trimberger's article
nenlioncd in rootndte 46, above.

Ravitch, op. cit., p. 17.

Ibid' e

Huberman, Leo and Pau] M. Sweezy. Socialis'n in Cuba (New York:
Monthly Review Press, 1969), pp. 2ui-28,

Ibid.
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.
59. . Certh, Hans and C. Wright Mills, From Max Weber: Essays in
Sociology (New York: Oxford University Press, 1958), p. 2k0.

A.further comment on bureaucracy from Eduard Batalov's
excellent work, The Philosophy of Revolt, is instructive.

A Although Batalov's point is a criticism of anarchist mis-
conceptions “sbout bureaucracy, de-bureaucratization end the
administrative apparatus, it is helpful in critically analyzing
Ravitch's "convergence theory” model of bureaucracy. For
Ravitch, bureaucracy is given an elevated existence, transcending
classes and societies with different social systems. However, as
Bataiov.notes: .

"The omnipotence of the bureaucracy in%ﬂoped capitalist
society engenders an unusual aberration in the anti-bureaucratic
rebel among the theoreticians of the radical Left: the bureau-
‘eracy starts to appear to them as an inalienable teature of
organisation as such. &- .

Here attention should be p&id to the fact that in run
the-mill consciousness, as incidentally-also-in-certainmtheories

i smanmDf--anarchist ¢omplexion oriented to precisely that type of .
consciousness, the presence of bureaucracy in society is firmly
linked with the existence of a relatively independent and
stable administrative apparatus, starting with national

_dnstitutions and going as far as factory or workshop adminis-
tration. From this point of view de~bureaucratisation appears
as nothing but the straightforward destruction of the adminis-
trative apparatus. This stand is the result of unwarranted
identification of the state machinery, as the spparatus of
'po‘ver. the apparatus of suppression of one socisl group by
another, with the administrative apparatus as an apparatus
organising social life, that is material and cultural prow;
duction. This identification is not difficult to understand
if ve remember that in modern capitalist society the adminis-
trative apparatus is placed entirely at the service of the
state apparatus. (Batalov, Eduard. The Philosophy of Revolt:
Criticism of Left Radical Ideology. Moscow: Progress, 1975,
Pp. 226-22T).

USSR o

Ravitch, op. eit., p. 13.
Tbid., p. 59.° '
;|

Schwendinger, Herman and Julia Schvendinger. The Sociologists of
the Chair (New York: Basic, 197h), p. 523.

Spring, Joel .. A Primer of Libertarian Education (New York: Pree
Life Editiohs, 1975).

. PRducation and the Rise of the Corporate State (Bontom
Beacon, 1972). . \
¥

. The Sorting Machine: National Educational Policy
Since 1945 (New York: McKay, 1976).
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Russell, Bill.

. Schooling in the United States (19th century): paper delivered‘
at the American Educatlonal Rasemh Associatien- Meet.ings, New
York, April, 1977. .

.

“Labor's Contributions to the Establishment of Public

"...political represaion of radical scholaréhip within the academy
hes been one of the most important factors determining the °

nature of American sociology [or other social sciences for
that matter) thmughout its entire history. By examining
the operative interpretations of academic freedom that have

actually prevailed in the American academy,

it will be con-

cluded that it would have been virtually impossible for the

field to have been dominated by...modern theoretical variations

in liberal functionalism-if it were not for the political

repression of radical scholarship.
other social sciences] in the United States is concerned, the ]
long-term consequences of the systematic political repression

As far hs sociology [and

of radical alternatives within the American academy cannot

. Lgo-4g1)."

\

-

-
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