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Policy mkeré have alw'ays looked to learned individuals to provide -
. R v ° ot

AN J

them with information and informed opinions about educationdl problems. .
g . @ . . & . -
Tee ., Cee Today, more than ever, policy makers are looking to learned individuals -

" -to 'ptodidé them with "objective" information and informed opil.n:lo'ns about

educational mattefs.' The creation of the National Institute of Education

with a spéc!ﬁc mandate from Congress to conduct and sponsor educational

research; the constant creation of select committees of Congress to assess.
. - L4 N

W . select areas of education; the funding of ed_ﬁcational research by private

\

foundations; increased emphasis on educatjonal research by schools of

! ’ " education; ‘and the. increased involement of individuals from discipNnes .

outside of education in educational research, indicates the importanc

\ .

that pbllcy makers place on research. Otherwise these endeavors w_ould"
! c . i -
* ° 'not be!funded or encouraged by the general public or policy makers. '

The term social science research i$ used, because most research in .

education involves social science methodology, whether employed by an
educai:or or by someone from another discipline. This paper addresses

pto'ble\ns' faced by policy makers in the utilization of social science re-

search in’arriving at a decision on a particular educational issue; and

ptoblemﬁ faced by social science researchers. Therefore, the term "sacial

. ’ . o . <
science research” will include both educational evaluation and ec_lucaqional‘
research. Popham (1976, p. 7-13) provides us with a useful distiﬁcﬁirn

v

___between educational evaluation and researchs: - — BT AN : et w-_»--k
P . ‘ ) .

There are many similarities between the activities of
educational researchers and those of educational eval-~ , /r
uators.: They both engage in disciplined inquiry. They o
both use measurement devices. They both analyze' their SRR A A
k ‘"data systematically, often with the very same analytic ' ) /

techniques. ; R

Both researchers adn evaluators are attetpting to secure /
additional knowledge, but the use to wh'ich they wish tg *
put this knowledge differs. Researchers waAnt to draw
: ‘ p;
)

‘g o I“ ]
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Researchers, . . . search for scientific truth 'without any
desire to attach estimates of worth to their findings. .
When researchers detect a,reliable relationship between
two variables, they can legitimdtely cease their inquiry
right there. Their job ends with the sfablishment of
truth,

quievez, ‘Popham (1976, p. 12) was quick fo state that we may never

“ encounter these diétinctions between educatjonal evaluation and research

in' the real world. For example, (Popham, 1976:12):

¢

Rarely will we find a basic regearcher  who disdains in-

formation that might be ‘uséd to make decisions. Rarely,
will one find an evaluator.who isn't interested in under-,

. standing a phenoménon for it§s own sake. It is just that

- researchers tend to focus tHeir’ inquiry on deriving con-

: clusions, and evaluators tend to focus their inquiry on
facilitating bettier decis

I aqre"ej\t?opham 's (197 ) asserfion that in the real world differendes
botveen conclusion-orientqd research and. decision-orientrred research rarely
exist as dichotomous even}:s: ancf that policy makers who must utilize such
mfomtion have little g‘se fo" such academic distinctions. What has
been the History of so'ci,hl sdience research and policy formulation?

-

The use. of social lécie ice research (information gathered by learned
. / / . & i

individuals) by public/policy makers to aid in decision-making on crucial®

. - issues is perhaps, as !_./old” as civilized man. It seems lodioal to assume

, that man has always %eery‘f confronted with a relative scarcity of.resources,

and éhﬁthe has alﬁ‘ys "iad to make critical choices abou’t the allocation
of those resource7/ Por example, what crops would produce the most’ fvod/
. o vhlt tribal: rs should be assigned certain tasks, how the tribe should

be organized gov,étned are among “the many decisions that confronted

/ / ;
/ /
tribal elders of long ago. In this setting A scenario might include a

' meeting of the cMil of elders regardinq" the inability of the tribe to

: i

conclusions. .Evaluai:ors lare more interested in decisions, L _J
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provide an adeqinte supplyﬂ(of food for everyone during '-che winter. 'rhe

-‘tri.bal council would meet and hear testimony from thoae most: knowledgeable

gbout: hov to anreasg the food supply ?; how to reduce rapid increases in
tribal nembership. A possible tuling of t.he council miqht be to increase
the production of certain cfops\tﬁat,coulé be stored for usage during the
vinteir months, increase tixe age in which young ‘females may éet married in
order to decrease tl;e populati:oﬁ growth, along_ with setting‘ up stif'fer .
:equitemenés for those seeking membership from ougsidé‘bf the tribe.A »
Given, that man has always lived in an environment of scarce re-
sources; ar;d that cti..ti::al‘choi,ces k;ad to be made in acquiring and’in
the alloéation of those resources, man h_as always sought a }}igh degree
of t#tionality in making those deciqions. Whether we agree or disagree
with as;ertion§ (Simo}\, 19&';7) that man is hot cap?ble of complete ration=-
ality in i\is decision making because information about a particular issue
can never be complete; we can ail agree that man still,see);s the best in-
formation possible before arriving at a decision. Whether he selects the
mo*t tatzonal alternative put bgfofe £lm,‘?ay'be more of a reflection of
his value systeT or politics than a lack of systematic and objeétive‘}n-

formation provided by learned individuals (social science researchers).

"In the real world, the collective noun "man" as a homogenous unit does

B

not exist. The real world consists of a wide vuiety of political units

with different cultures and mores, econalic systems, political and socxal

systems. Even within a single poln:ical unit we may expect to find a wide °

variety of subunits with distinct cultural and value otientations. In
general, it is expected that policy makers in political unit A may tend’
. . . . '

to utilize social science research in a .rational manner within unit A, and

-

J

»
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not in a rational manner if the issue under discussion.involved political
uqit B; in'which a'rational decision woﬁ1§ ﬁean a losélof resoﬁr¥es for
B poligical unit'A. Therefore, weishould expect critical is;ues associated .
. - with social science resei;ch and public{policy to hav? seyerai foci; l(l)
the,usgr of social science research; (2)f the producer of so;ial science

geseazch; (3) social science research ab a "systematic” area:of inquiry;

y
and (4) the demand for social sciénce research.

In most societies, regardless of their political strucfure, have ap-
poiéteé or elected representdtives to "committees" to deq}de poiicy issues
° . for the masses. The ﬁerm cﬁmmittee, as used here, refers to member;hip
in Congress of Paiiiament; state legislatuLZﬁ county; city.of towﬁ govern-
ments; membership on advisory boards of federal, state, and local agencies.
Comm#ttees,represent a "political form" (Edelman, 1972) which serves as a
symbolic expression of values, attitudes, and beliefs’for the masges; and
to accfue benefitg to particular groups. Occasionally, when confronted
with a controversial policy'issue a committee may ask the masses to decide
the issue through a public referendum, In short, committee members are
politicians ;hose values (and self-interest) enter into his decisions on
, policy matters. However, some group's values carry more weight than otherg

. (Edelman, 1972:4)."Neyerthe1ess, the term committee member, instead of
\

politician, will be used because individuals who serve on advisory boards
of public agencies might object to the use of the term politician in re-
-

ferring to their positions.

Committee members on "political forms" must vote on policy issues

either to bring benefits to their constituency or prevent the enactment

6




i 414, U.S 563, 570 (197%). The use of socfhl science tesearch by the

'utilize, within legal and Acceptable ethnical boundaties, whatever means
J

A courts may take several korms Plaintifﬁs and defendants’ generally use

" =Se

.

of policies not favotable to their constituency. A cqnnittee member will

are available tq influence other committee ‘members to vote in his favor;

or to retain his msmbership.pn the committee.. In this.situation; social

science research is'a powerful'tool (Katznelson, b968-59) .that may be used
‘by a committee member to either influence other committee members to VOCe

‘with him on a policy iJsue; or to #onvince his constituency why he voted

? .,

“his conscience,,instead of voting the way his constituency wanted him to,

vote. In many instances, when policy issues are non-controversial and
: 3 v $ i . "

there is consensqs, social science research is of little interest to policy

; e \
. Kl . \
makers; and if it is cited, it's probably just for the record.

Another major user of social sciénce research'in the public’ making

arena is the Cour!. of Law. The Courts have tLe task of~deciding which

= 1
qulic policy i{s legal and constitutional as in Brown.v. Boar& of Education,

. 1954 in which a policy of integrated public eddcation replaced one of seg-

reqated education. One has only to review a sdall sampling of Court De-

crees to see the influence of social gcience rebeazch on juridical decisions;k_'

(for example, see Brown v. Board of Education (1954) 347, U.S. 483, Griggs

v..Duke Power Co. (1971) 401, U.S. 424, 433 (March 8), and Lau v. “Nichols, -

social science research bn policy issues to pcrsuade the-judges (or court)

| . . ’

that they should rule in their favor. However, the Court may produce their
-own' social science:resenrch in order to clear up‘conflicting points pre-.

sonted'by plaintiffs and defendants; or, to defend its decision in the

case. In this sense, at legst; one mﬁy say that xesearch'is‘neuttal, it
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:nay be uaed for you or against you depending upon one's position in the
_matter. The intent here, is to make the point, that actors involved in
_ a law suit involving a major policy issue, are more concerned with in-
tl&esoing th! decision maker, thé judge, Qith his research than with thé
‘academic debate as to vhethér or ﬁot social science research is "scientific"
or not scientific, Most judges and lawyers know that it is not "scientific”
qnd merely view it as a part of overall-efforts by plaintiffs and defen-
" dants to influence the Court; only social scientists seem to be confused

on tﬁis issue. '

Social science researgh before a court may include testimony by a
learned schqlar, or written suﬁmaries on a partigular issu;; which may be
vdirected at the legal question Qnde£-cdnsideration or -at an acceptable
: ’ » :
remedy should the‘COQrt rule in favor of the plaintiff or defendant.

The Courts have long used social science research, but it was not

“
until Kenneth Clark's testimony in Brown v. Board of Education, 1954 was

cited aé evidence of psychological harm by segregated schools to blacks
that social scientists, #n general, became aware of the use of their work
" by the Courts. After th; Brown decision, several writers speculated
about the use of.§ocial science research by the Courts in law reviews
» and'qthe‘social scienée'joixmals. Most of these arf.;icles attempted
to trace the origin of the Court’s use of social science research and to
lﬁeculate about its afFfect on judicial decisions; they carried such
titles as_ "Social Scientists Take the étand: A Review and Appraisal of
ATheir Testimony in Litigation" (Greenberg, 1956), "Some Limits on'the
/ . Application of sociai Science Research in the Legal Process" (Lochn?r,

1973), "Social Psychélogical pata, Legislative Fact.and Constitutional

Law* (Kohn, 1957), '-:m7’ Social Scientist As An Expert Witness in Civil

8




Rights Litigation" (Clark, 1953), "Law Research and Social Science”

(Pitzqerald, 1957), "Civil Rights and Social Science Dat!" (Wolf, 1972), '
— and "SOCial ’Scienue Data and the Courts" (Stivers, 1976), and '"l’he Effects

of Segregation and the COnseqhences of.Desegregaxipn. A Social Science ’

Statement" (Minn, Law Review, 1353). Included among the authors were

———

Kenneth B. Clark who testified in Brown and Jack §reepbery, counselor
: = ) ;

for the NAACP Legal Defense and Eddcation'alhf‘cnd.
‘ There is little queetioh, today, ihat judges are influenced by
11 ' social science research; but the direction of that influence was the
' concern of a recent ccnference ‘on the subject revealed (Stivers, 1976)

that:
& i

wh

(1) Judges must reach decisions, but social scientists need
not reach conclusions. : :

(2) Judges make decisions with a basis in law through a :
process of judicial or legal reaeoning which relies . v
more on precedent, community norms, and status quo than
on the functional relationships social science develops
in its efforts to define human behavior. Hence,

judges may find it helpful to turn to the sbdcial
scientist after a decision has been reached in hopes

of finding a reémedy.

. & >

S. Circuit Judge William S. Doyle, the ruling iucge in Keyes v. Denver,
stated that factors taken into coneideration before- a decision is reached
includes l{istory, 'posii;ive law, The Constitution, reason, morals, '

decency and current philcsophy ‘(Stivers, 1976). Therefore, its possible

thgt social science research mEy reveal a leck “of positive reascning, '
" . morals, decency, or a Qorrupt philcsophy'. For example, lawyers in Brown
. used soc_ia_l science research tl';at reflected on all of Judge .Doyle's

= concerns for basic justice; !;owever,' the plaintiffs in Brown concentrated

- their effert:s in winning the légal duestion and the remedy at the same -
° : S )
time (Friedman, 1976; Kluger, 1976).
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It seems clear that members of politicalifoms -- Committees, and
tile judj.cia.ry, make use of and i\ay be‘influen‘ced 'by social science \
ﬁsea'.rch. '.‘l'his claim' is made without attempts to determine whether or
.not coumictee members or ji.u:ists make 'fpro'per use of social science /
reseaxch. While it may.not be consideréd unethical when politicians

.

attempt to misuse social science resea.rch to win their arguments or to -
intluence votes, it is considex:ed unethiﬁfdr a researcher”to misuse
or misrepresent his research findings. e a lawyer that misuses

‘reaearch data in defense of his client may be working within the rules
of the ‘g'ame as a. defense lawyer.:. What is the proper role for a social

i

ecientigt?

The Researcher

The typical social scientist holds a doctorate; is employec in
university, a researoh agency’ or private foundation; and has a major in
a social ccience discipline or is a graduate from a professional school -
education, law, or medicine. There are excepfions, however, many in-
dividuals from the r;uatural sciehces and_m'athanatics engage i;n social
sc.imce research While Warthen (1975) lists 25 competencies that a

social science research : uld posseés, by and large, they are

. cha‘rac'terizea by. their le of education and ‘position held.

Social sci’.ence,résearch is a powerful tool that may be quickly followed:
by social action and policy formulation (Kati:melson, 1971:57). Katznelson
(1971: 57-59) asserts that: S , '

-Whethet intended or unintended, research . . . clearly has °.
social consequences. The social scientist . . . is heavily
involved in the area of values whether he likes .it or not as:
a result of his relationship with his subject and his,
audience.

10
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The social scientist is Both'in and of his world. . . . Why
' study society unless you care about it? Moreover, since
- social science scholarship has political and moral conse-
quences, social scientists must face up to their. political
and moral responsibilities. Givemr the social scientist's . !
web of relationships, attempts at value-free.. . . scholar-
ship are not simply absurd, but dangerous. . . . To write
is to be implicitly political. :
Because the researcher is a part of his environment and a possessor .

.

j of its values; it seems reasonable to assume that becayse the typical

¥

researcher is also white male and middle class, we expect the advocacy

role of the researcher tQ favor the status quos sincé a researcher
may be both a researcher and an advocate for a social cause at the same
time, some social scientists such as Clark '(Stivers, 1976'), Green and .

Pettigrew (1976) has expreséed grave concern qbour. the lack of restx;ai'nt

R

by ‘researchers: as advocates for ‘social causes.s It is felt that the

advocacy role of. excellent scholars such. as Professor Arthur J. Jensen C e

’

. (Thomas and Sillgn, 1972; Light and Smith, 1971} on comparisons between

black, and whife intelligence; and Professor James Coleman's thesis on

: u.rban desegregétion and white f}light may have lead both researchers t;:
exceed their data (Green and Petti..g‘rew, 1976). Kenneth B.'Clark (AASA,
,-1973) has been most vocal in crit':icizingrf_he ﬁ%caw x:c;le_: of highly ‘
yisible social scientists. For Example, ﬁh_e basis for Professox Jensén's
lhypot_hesis, cyr_:il Burt's reséarch on hgrita;:ility of intelligence (Gillie,
1977) has turned out to have_ been fak_ed finéihés; and Professoxr Coleman's
© findings excee;iet.l his data (Yogpé and'B:eés, 1975). The cr..'itica.l point
to be made here is that .the mci;i scientist brings to his jol‘a along with
t 5 his scholarship his value-system. , It's @btful that you will find a
black social scientist Sttanpting to prove that blacks are intellect-
ually inferior to wh:ll.‘tes. Or, if you could eﬁgaqé the services of a white:

social scientist to design an experiment to prove that whites are inferior

' . .- » . ' 11
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to blacks. However, if these two researchers were to apply for a re-
séaxeh grant to sup;ort\gheir rese;rch, the black researcher'; study to
pcﬁve that blacks are inferior to whites would probabl& bé funded; which
brings me to my next point. In addiéion to the typical researcher being
a white male ;nd miﬂdlg or upper class, ordaniqations~that fund research
or employ researchers aée also mainly controlled by middle class white
males. Since both individuals and organizaﬁions may serve an advocagy
role, this combination tends to tilt social science research in a con-
servative (Ausubel, et. al., 1974) direction. Therefore, their'ks a need
to cdunter balance this conservative nature of social science research.

Mechanicisms for countering this trend will be discussed later. s

Social Science Research

Social science research is beset with many probIehé,'as.is other

‘ forms of research,:but the most crucial problems are: - (1) the mentél
state of the social scientist in relation to the non-social scignée,re- Lo
searcher; (2) the advocacy role of the’researcher; (3) the néed to shift
‘our focus fgom critérion'variables to control variablés; (4) the eliiist ‘..—

nature of the research enterprise; (5) the linear nature of most statis- -

tical researcﬁ; (6) the lack 6f‘adequate data fér analysis; and, (7)
thé use of research b; members of "politicéi forms" and the courts. -
. The social scientist suffe?s from whét some call th@l"AviSJ effect,
in that they admit to.being second rate iﬂ comparison to the natural sciences.
| Avis is the car rentaltcompany that admits to beiné'second'begff‘but insist:
thay ey Bavaes, Educatogs iciess, 19715 insley, -as they should, whst ' .
good research findings should be generalizable; but they also insist that

v research in the natural or hard sciences are perfectly generalizable, while

research in the social sciencés are ext}emely limited in géneraiizability.

12 | i
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These statements$ i.ndicate' a lack of understanding of policy research in

ﬂ}t non-social s"cicricu. First, let me say that as a former card carry-
i.u; member of ‘the hard sciences, policy research in that area is no "harder”
or more qm'rllizable than ponéy teceardr in the social sclences. Routine
nttm that occupy "the tim of many mtural aciences are not considered |
policy research. For mle, addition of an improved radar system for )
a jet nrplnne is just a routine matter; wh.tle a policy qpestion would
2 pouibly involve a deoilion whether to mass produce the Boeing 747 Jet ~
(or the French-British Concord for commercial travel. Or, to decide whether
mﬁmod fishing in Lake Erie should be permitted becauu of excessive
. pollutants, Or, whether to continue to discontinue the nd.ne flu immuni-
ntionpr:ogrm or, to pzoduoe supetbonbers !or#.he military in lieu of
otbar weapon systems. It should be clear that policy-related teaearch
questions faced daily by people from the natural sciences are likbiy to
. .yleld "soft" research answers. |
In recent ;mi, we have witnessed increased participation of re-
searchers from d:lscipl;inu ‘outsid. of education in educational research;
and I strongly support tl;il i.nvolva’:u;t. However, I would tend to re;:ruit
those social u::ie&xtim who have had both academic and pi&act:lcal ex-
perience in their field. A political scientist vithom: ai:y experience |
" with tho political process may be of m:tn use; or a .ociologitt whose
- only real experiemce with social !oroos has been confined to the univer-
_ sity campus. The big plus, I feel, in having people from  other disciplines
tmlv.dinedncationhthattheybnotwnhipmnnur-odeh o£
statistical analysis; which I wiu dilcnsl later.
‘ As stated earlier, it hc':poctodt.hnttho x:enn:dm:godvocacyxolo .
Whmitdinmnlactimottbopmblq for study; and beyond

13
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that the moardm; should allow his /resulta to speak for themselves.
m tuou'uhan are aﬂvocaciea for mthing; the pelection of a atudy s
hy?othuu represents a form of advocacy.
The problem of not koepj.ng onc's adweacy for a pattimlar cause
in proper perspecti’ve luy cauu problems £or the i.ndiv:l.dyal researcher .
and the research cuumnitr. > o fgol that 11: is pmpet !or a ruearcher

eoscmuanldvucacyforacquse,pmvidedit's)ummtlmtyouare

wearing your advocacy hat; and that deapite your advocacy hat you will

notompmc-inyourmnrchhaf. ?ozmplc,uaeomultanttothev

- plaintiffs in the Buffalo, New York schodl integration case, I am an

advocacy for integration; and when called upon to testify I do so without
[

attempting to stretch relevant research findings; and I feel that the

Monal consultant for defanda'nts shou].d‘ do likewise. There are
. " examples however where individual advocacy positions by researchers - |
. : ‘-qm:tod mi Zor» concern vith:l.n ‘the research community. Yor example, l :
' Jemes S. Coleman signed a petition against the Boston school integration N
plan which was perfoctly proper; hxt the stretching of his fim:l.x;gs on
urban duegregat.i.on and vh.‘lto mgbt beyond his data (Coleman, 1975a, 1976b)

.

was improper (!ounq and Bress, 1976). tthile Coleman (1975:169) admitted

——

-
-,

® 'that mdthqposaiblonimuofuociallci eamoa:d:il

} . ;hocmpn%thcmlco!ﬁrelu:chaxto

wmdimhucneat. Idonotteelthatarue

of a lawyer _

er should view hinself
uamwmammuamozm. An?ther.unble.inciudel &
the works ot Pmtezaor Artﬂut Jenum Professor Jensen m an u!irocacy
for a u::les of canus cbnsi.dered by some to bo (clu:k, 1973; Plotkin.

¢ 1974; M and smm, -1972) mti-canpuuctory education .and anti-fiscal F .
nntnuty for lq.hooh. It's possible that his ndvocacy role prompted

-

A ¥
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his defense of earlier- studies on inttuigence that some considered

inadequate; and when confronted with evidence that those studies that -
!o;od the core of his conclusions on race and‘inteuigenc_e.vere' ‘de'r::lved
from tlkoﬁ data (Fiske, 1977), he still insisted on the validity of those
conclusions. It's gemenlly' agreed that Cyril Burt's study of identical
twins which formed the basis for professor Jensen's hypotheses was genérated
from fake data (Fiske, 1977; Gillie, 1977). Even if Burt's studies were

genuine, I would hnvo diacu'ded h:l.s findings on the au\mption that

identical twins living i.n different neighborhoods in B:nqland were not

living in different educational environments. Another example of an

excellent scholar whg probably allowed his advocacy position against

“ onnpensltory education (Benson, 1973) and fiscal neutrality of school

funding m Jencks in works on school:l.ng and inequality- (Jencks, 1972). .
Jencks . (1972) presented us with vhat Kenneth ,B, Clark (1973) called
"gcholarly puaphemalia in lieu of scholarship". Questiohable con=

clusions were followed with extensive fgotml:'n; and rules of statistical

T

'h.h:mee disregarded. Por example, Jendu (1972) states:

m ltatiseicnlly minded reader w:lu probably be distroued

at our willingness to combine data from disparate sources ¢
. and our frequent manipulations of distributions on tho .
usu-ption that they are normal. . ‘

I feel that anck'l work represented an individual vau‘ing both hats at

¢

* the same ti.u, a researcher and an advocédte; :l.nvhich. his advocate role .

-«

probably influericed his tendency to "stretch” his findings.

Pinally, a re s advocacy role lliould‘cnd with the selection

' of the problem for study the formulation of appropriate hypotheses. '
The individual and the arch comminity will be better off in the long
.xun if all researchers pted this position. ‘ '

e
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is the almost exclusive concentration on

10 concern for control measures. Most

3 on such measures ;lt acaduic achicvunent,

I.Q., and ongmizational cl:hute. While ’ '

on luch control variablu as uocial-ec:mouiy; mtud, -

. teacher qualif:lcatiom, ora tt:udnnt's r ‘
v s

. totlpn nuuto. For pxample, for ducltional,purpoul. the .oa.‘hl- )

e cﬁaa:ut (535) category should change only if it ttxongly wggesu L0

H the _' deﬁt vill likely move to a different mighbothood vhcre the' .

dols bettat or worse. A black family living in' a low SES ne.tgh-

ax-n.qxg $12,000 compared to the average ineone of $9,000 °

: teighboﬁxood is not likely to eénjoy any oduca&:ionn advantages,

hi

incone:imtoapomtthatwulallovhinto-ovoma x

»--» neighbodbod - Por educational purpous, t makes sense to
yone in-this m:lghborhood in the same SES categdry. However, for .
sfvhc;uwneamdaboutcapitalflm,nwotﬁsmcategoneg )
. :hl\s eommity might make sense. Ancther example, :l,s,ummt' #
dm—iqunity as defined by a teacher's verbal a.bilii'.y; if there is
p between a teacher's verbal ability and teach{.nq ubility,
bal|ability catégories should we put teachers in. ;‘f move from
: \t:o the next highest cltoqo:yshould indicate.superior teaching
This -1m;mnuyettob.e1ui-.a up. Another,example that »

nd is the control variable; level of parent education. There e
...... —— @mmmmsvmnlim.nm, if you

' duuumxwaa.-?nuuumm&eMn1eyn .

16 \ S
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that will indicate a substantial boost for the child's education before |

we can move to parent education level B; and second, knowing the varied B

_social economic structure of this country, how can we make the unmptionx
- that all parents of a particular educational level received the same
. quality of education. Equating high sehool graduatp's Ben Franklin High
ﬁd’n@l-in Harlem, New York in a disadvantaged neighborhood with those
. fm.s_cu;ajda'l?.fﬁevxoﬂt an opulent luburbm neighborhood is really .
_ stretching. the point. Again, we have done little th ahed Tighie o, iy

/

pmblen. “

\ M thu:e are mcigl conu'ol vu':l.ahlu that e have not :eaearched
‘uv‘n :l.a thd.r 1npex"!bct state of dmlopent Ability grouping is not
ggam:ally 'conhigle.red when. school quality measures are computed. Yet, we
“make mtuenta lj.ke, budt and other minorities lchievenent did not
. increase tn i;xtegtgted scbools; wit;mt mentioning that blacks and other
ninor:ltief were in!the lower ability tracks vhila vhi_tu were generally

io\md in’ t]ic *h.ighet ab:llity tracks (Brown, 1976). Other variables,

qm:auy mt included in nost ‘educational research are: school a
hngth o£ Lnstmction (some” schools are on split nuionl), ;
mihbiuty of kinde:qartan instruction (not all districts provide for

’ alch i.nltruction, while othq districts provide all day klnderqarten
. mttuction). 'mcro.fore, \:hgnyou tell me that A outperfornod B in school

_achicvnem:. pleuo consider these variables. . o)

.+ It seems clear.that given the a_oc:lal and economic, stratificagion of
dif!m qzwpo :ln ca, md the varied pat:tcru in the alloc;f_ion of
.ﬁaaﬁmﬂ ruou:cet, c&xcational’ research :ls not generalizable across
groups. meis, tngomtiononaevishunuimhaticmvhomninly

urban dnnu'l cannot bo generalized to the American population as a whole;

nor can.information on blacks be generalized to whitds; because economically,

»
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socially, and geoqraphically they do not represent a random sampling of

the general population. aowevor, it doea make sense to generalize to all
groups siniluly situated; and mino:itiea in this eountry are not similarly
situated as non-uimritig,ﬁ . ¢

i W1 e P aCREA Y memenrch, ahell R muckis odne
cérn of tho social scientist. Méynihan (1972:32) compenting on his

more than half million &uo.t effort to .reanalyze the Coleman Report data, ‘

¢

" concluded that the nost imMportant findings of his efforts were the works

Of elites. Elites, in general, tend to protect the'status quo. Whife ..

retomex-s, though their efforts to equalize educational opportunities

in publio schoalc, are seaking to change the social order which should

ruult 1.n changed in the dist:ibution of wealth, political power, social,

and pcyphological power. Established organizations in aeeklnq to main-

tain-the status quo must make itc claims to pwer logitimate; and it may/ .

V maintain its position fox t‘he organization and its members by secking

1egitinacy (Dah, 1970:41)° of which- mearch by members of its leading

universities i a useful nechanician for ghinipg legitmq. I!: is little

wonder that wh: e\ educational inequality was in the talking stage, most
.whcm equa.hby of educatioml o ﬁ:ﬁQ

guns - pmteuorl tm 1t| most prestigeous
feel that there is an offcct}_.ve way to
reduce this oooneogion. I'm d urge that -unbcr- of these i.nstituﬁiona
guard lgain:t such 1nv01vunent1 and Mnvite nuabers. from those grdups being
stodied, minorities and women to join their ranks. Gephart (1970)

survey of the most :[.npottmt research efforts in the past ten years

‘s :l" 18.1-" )
". J“ ' . & .
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confirm the elitist nature of social science research.

The next area of concern is the linear model used to analyze social
science data. Daniéi J. Brown (1975) disc;xsses this problem in more de-
tail in anarticlé on the subject. However, I will attempt to state the
problem. 1In the physical scienees we know that if you double the speed

. of your automobile from 40 miles po: hour to 80 miles per hom:, your
guol:l.ne conmption will. not just double but more ‘than likely it wil]‘
triplo. or, if you eat tvice as uuch, your calorie intake vill not double
because the body is not that efficient. 1In educa:’ion, we need to know
the relationship bctweqn lmqth of ;nstmction and achievmt;. and
cost. of :Lnstmction and achievement. For exanple, "if we double j.n-' )
structional resources should we expect a 100%, a 75%, a 50%, or a 25%°

_ increase in academic achievement even when we control for major M&les

-~ properly deﬁined. My gueu is, that the answer is not 100%, but what is

it? Maybe, a historical approach to the matter will prov:l.da us with
botter i.nfomcion than our upegr models. 'r‘ixis is not an argument
5 throw out the Linear model, but just to suggest' that it is not
' appropriate for all types of analyses, .
Despite the problems cited, a lack of adequiite data for edncationa_l

. . ) »
.

< . research is still a concern for researchers. .Of all the research cited "

: ' (Gephart 1974) among the most significant of the last decade only two
/,.Auwn-d original data, the Coleman Report and Project Talent. Other
studies cited during that period such as: ' Mosteller and Moynihan's (1972

. - ‘
ronl}m of the Coleman Report data; Jencks' study on inequality; and

Jensen's study on\intelligence all relied upon the Coleman Report data.

It should be obvious from these findings, that local schools are not
‘putting out a welcome mat for educational researchers. Nevertheless,

. - 19 .
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unless we can get educational data, we cannot test our theories; and in
. . )
short, we cannot call ourselves researchers. ' .

The final concern that I would like to raise is that so¢ial scien-:

tists should understand the npture of individuals or organizations that
-ﬂ:. use of their research. First, it ‘should be recognized that we live
in a society organized into pplitical subunits with each unit fighting
for scarce mdoutcea,-emcation :anluded.; and that increasingly, these
palitical mibonite ve sodial aulenoe et 4o Teglbtulos Ehele dixinn

to those resources. These political units will use research to give

logitinacy to their claim. without due regard for author's find.ings and

oonclunions. - e TN
~
Oourt: of Law also make extensivé use of social science :eaearch;
‘n\

" . -and while this setfing is aifferent from the pol.iiical form degrribed

above,"?il;.too ix;volves an adversary relationship. Lawyers for the plain~

gy tiff and deféndant will tend to use social science research in a manner

to assist their r_a&pective clienu without due regard for the conclusions
and nnitations of the resea/x/:ch as spelled out by (,hé{euu:chet. In

adaition, t.bo _judge may use your research to endorse his d&ision in the, -

U:;‘

cuc without due regu'd for the researcher's conclusions. Because, re-

uarchm have L{tt.le control over how and where their research will be
uum and by vhon, they ghould tako great care in roportixgrthe tindingn
_of Mx' x'eaearchs The researcher's advocacy role should end vith {he
nloction of the problem for study. Purt:her, taking an advocacy position
btyond that poi.nt mjght prove embarrassing later, should the researcher

* change his pos:luon on that issue; and it becimés difficult for other
mtommfomtionfmyo\:m. 4

o L20
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This review of difticulf_ies associated with’ spcial science research

and policy naki.ng suggested that we take a 1pok at ;he' advocacy role of

the relea.rchers; shift our attention away from de ént measures to

independent measures; involve more minorities and en‘ in our research

«  efforts in order to weaken our almost total relia.n e upon research by

' ‘olitu; lessen our reliance upon the linear model ‘ analysin and in- .
mm our use of other modes of. ‘analysis -- such as, historical,
'ociologicaI, and political; seek more data for reaeamh; and rid our
nind: ot the notion' that social science research o policy questions are
nc*. as hard as ‘hoae_generated by non-sécial sci sts, In ahort._ve

should cease our excessive ooncem with statisticai methodology and take

*. 2 more wholistic view of our research efforts.
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