DOCUNENT BESUME .

BD 180 986 . ‘ ‘ PS 009 382

_AUTHCR tein, Greta G. o

“IITLE T1be Social Cortext ot Mother-Intant, Relations: A
Study of Hpse Based Education. ‘

PBB DATE Apr 77 ! o -

MOTE } 1Zp.; Paper presented at the Annual Meeting of the

. american Educational Research Association (New York,
« New Ycrk, April 4-8, 1977) o ) :

Y

[ 3

EDRS PRICE ME-$0.89 HC-$1.67 Plus Postage. .
DESCRIETORS Comparative Aralysis; Curriculus Evdluation;
n . Cemography; *Experimental Curriculumi Family Life;
i *Family Structure; *Home Programs; Home Visits;
. A Ingant.aehavior: *Infants; Language Development;
.* lLcrgitudinal ,Studies; Mothers; Observation; *Parent
Child Relationship; *Parent Participation; Play;
Social Development; Stranger. Reactions,

-

A

ABSTRACT - L _ : : ,
. This paper describes the results of & longitudinal -
. study which ccampared the éffects of three types of home-based,
parent-oriented, infant education curricula. One curricdlum stressed
language, ancther stressed play, and a third stcessed.social, :
development. Mothers and children froa 108_middle and working class
families receiged hote visits beginning when the children were ‘12 :
* months o0l1d and ending when they wer'e 30 months of &ge. Four -
. assessgments cf acthers and children were made at 12, 15, 24, and 30
'+ ponths and involved audio tapes of mother and child language, -
children's lamguage comprehension, observations of mother-child A .
interactien in the bosejand .in the laboratory, ob servations of T
chjldren's ‘play with tols, probes.of stranger reactions, assessments
~ of maternal play styles,-.and standardized tests such as the Baxley , .
mentdl scales., Extensive data orn demographic and family life y
_Variables vwere alsoc collected. Three types of analyses were
perforaed: (1) ccesparison of tréatment effects on children's
* behavicr, (2) cro§s-1agged correlation of maternal behavioral
patterns and subsequent child behaviors, and (3) analysis of the
,effects of family organ»eation and structures om curriculum success -

or failure. Implicaticns‘of the findings for parent involvenment in
.education efforts are discussed triefly. (JHNB) - '
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. The paper describes the results of a tongitudinal study of 108 mothers
‘and children from mlddle and vorking - class famil.ies who participated In a
home-based, parent-oriented, infant education program.. Home visits beaqan T
. when the children were 12 months and ended when the wére 30 months of age. . .
) 4 : .
The four assessments of mother-and child at 12, 18, 24 and 30 months involved
measures covering social, cognitive and language behavior. Extensive data ~
- » . g v .
LT on demographic and. family life variables were also collected.
< .

Three sets of analyses were pe-formed’. First,groups who had participated
in different curmiculum and proceduril formats were compared. The language
curriculum group (in comparison ©:ith olay and sucial groups) produced the
most Impressive effects. Howawer, differences on measures which reflect
structural aspects of social, intellectual”and lanquage development were
altenuated by the time.the children reached 30 months. Differences on
functional measures (e.q. how children use language) appeared later and
were still evident by the final testing. In order to determirie whether
material behavioral patterns which did not reveal curriculum effects could
account for subsequent behavior of the child, a second set of analyses using

_ cross-lagged correlational procedures were performed. Results indicate that
. several variables including matefnal responsiveness at 12 months is related

2o the child's later competence. A third set of analyses involving family

measures indicated that regardless of social clas3, families with extensive .

kin relations or expanded households were far more responsive to the orogram

than were families who had restricted social ties with others. At least

one implication of the findings Is that it is a mistake for those involved

.o in educgtional efforts to assume a tabula rasa state in either the family,

. the parent or the child, The family, as a wel | -formed structure, plays a
significant role dnythe development of pother-child interactions and in the
accessibility of parents to non-familial institutions. Additlional implica-
tions of the findings for when and how to involve parents in educational
efforts will be discussed.
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It seems as If helping parents to rear happler, more capable chlldren

. . Y
. &

should be a simple matter. It may not.be. | would llke to convince you

- " »
that it Is.not.
A ' . . « . v "

\ .
! want to describe some findings from a study of home based education

ot

"~ -which involved l08 mothers and chITdren. It vas a si;j;>BY desian in which

A}

" we compared the effects/6F 3 kinds of currlcula - one curriculum stressed n

lqnguage, another stressed play and a third stressed soclaﬁ development. .

ED140986.

~
\‘wa addltlonal groups were used to compare the stQIe of the home viSlts (baby
\ ~
centered Versus mother centered) and the sixth qroup was the standard Test

-

Only control group. Dya@s were randomly assigned to the Six home visit.

S

’
varlations. Familles entered the_ proqram (or better, we stepped Into their

- b <

i' ) llves) ‘when the chlldren were 12 months-of age and the program termfnated

~ when they were 30 months‘/f age. During the first 6 moriths of the study,
. ¢ *

home visits were weekly, during the second six months they were birweekly,

I 4 .
) : and during the last six months 9f~the study they were monthly.
<. The study would not have been possible without the dedicated labor of

» - many people. WilTiam Kessen was a source of'e!edént Insights, Insplratloq

-—— »

. . - . - &
and support; Alison Clarke-Stewart created the social curriculum.and devlsed

*

the measo:es of socla1 development; Susan Starr did the same for language

§

‘davelopment. My comments today briefly summarize a voluminous report

preparod by William Kessen and myself. - . : - .

.

¢

9

4

One of the issued, one that confronted us early gnd often was the

péTnful question of the morality of '"intervention.' We were aware- almest to

.

the point of paralysis =that how people rear chlldren is Intimately 1 inked

to the kind of adults they want their chtldren to become. Our approach N

1

’

to a solution had three i - components, First, we selected.IQeas from .

’Psbo

| chl\d‘Heve!opment.research which §eemed most easily adaptable to the values

. . N ' _: .
"and 1life clircumstances of individual families. Then-we sidled up to our
s : e ' . ) .

" educatlonal curricula very slowly. Firally, we built our curricula . .

3




around strateqies for the mother rather than around ‘specific behavliors,

theories or prescriptions. Lot me say a word about each of these knmpononts

- because \hey~pertain to the topic of our symposium today.

Before putting together aﬁythlna that could be called curricular, we

set up three Ionqltudlnal studles -~ we have called them panel studies -- of

\

Dlay. language and spclal dévelopment. In other worﬁ;, the panel studles

. were our preliminary surveys of the terrain, our exploratory probes.lnto the

phenomena we wanted to study through }ate(.systematlc variation. The -

Importance of the panels was in provfdlng Qs data collected both in homes N~
_ . ’
and the Qaboratory - dafa that wege the quantitative and phenofenological
raw material from which we fashioned our curricula @nd our assessment
‘ ' measures. \ . . A
Second, we gave é qréat deal of thought to strateéles of early'e&ucation.‘ ’
As William Kessen so elegantly phrases it, the_chl’b is best thought of as \¢ :
"a fleld o% events, complexly lnterconnec;ed invways that wg can N
only presently guess a;. What sgems beyond quessing Iz that tégre . R
are several separable theories of the field of child... There are, "
) _at least; the psychqlogist's theory of the field (whlch has evsluatlve .
. o !: ‘ani normative components as well as the aﬁaiytic ones we advertise), _;

there Is the child's theory of the field...and there is the mother's ~

(or other careglvef's) theory of the field." (Kessen, 1976, p. SIO)'
. {

—————————
®e

'Kessan. W, The const;yction and‘selectoon of énvironments: Desian of.
the study. In K Riegel and J. A. Meacham (Eds.), The deveIOplnd -
individual in a chanqing world. (Vol. 2), Chocaqo Mouton € Co.. l975
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\ Br!eflx, we wanted to use our emerging psychological theary of the

- child's theory to Influence the mothér's theory of the fleld of the child.

We used the insights qaine& from other resgarch and our -panel studies, to
. ‘ J . )
elaborate some 2$ner ideas about how the child changed over the months

s between 12 and 30 in the special areas of language.gﬁ?ay. and soclal develop-

¢

_ment. We then, as our major educational curricular theme, tried ta inform

the mothers about these Ideas. . OBuresfocal attemnt was to inform the mother .
5 r - ‘ ) ’
* ~ about child development, to draw out her goals and intentions for her

-

~child, t‘o. make her as aware as we could of the; intricate relation between - -
, N - .
her Vife and the baby's and to Intrude &n her relétlbn:witﬁ'her baby as
! !ightly as posslble.- |f you belleve, as we do, that thgé;ﬁrents are the “ o
ﬁ;jor agents of chanje in the life of the young American ;hild. and if —-

you have as we'd'd- an lmag§ of the chi}d *; a field of events connected

to the phenamena around him, then the basic educatlional strategy must be

.
.

to modify the mother's theory of the child in ways that are held to be .

N -

develppmenta?ly benigqn.

A

' A word about assé;ﬁments. We £aw mathers and children for assessment
purposes yheﬁ the chl{éren were 12 months (pretest), 18, 24 and 30 months
(post-test). In 6ur{éssessments we tried to tmpfement our belief that the
child is not only a;;ompl{cated field sut a hiaghly adaptable one. That Is,
* the soclal sensttif}ty of the child Is sn h!thy_develéped.during the secnnd; *\\

year that thb}e af? many wavs in which the Study itself would beagin to change .

him and” many ways in w?ich that chande woﬂtd be expressed. For these *

4

.. reasons, we wanted to sce the children in a number of scttings and with a

‘

¥ . . ' T .

-




. ; ‘ \ . ' “
va{)ety of observational procedures. Therefore, each assessment pmint con-

slst{? o(\threé‘pdrts - we saw each dyad tylce In their own home and once //r\

»

in the laboratogy. each session lasted for 45 minutes to one hour., Ve

™\

designed a varlety of instruments which iInvolved uuddo tapes of mother
and chlld language children s laqquaqe comprehenslon observations of
mother-child interactlon in the home and In the laboratory, observatiors

of.chlldren‘i play with toys, .probes 6f stranger reactlons.-maternal olay

styles as well as standardtzed tests such as the Bayley Mental Scales.

We tried to see mother, and child from‘as many angles as possible in

M )

dlfferent situations, throuah the eyes of different trained observers who

were - honefully - unaware of the particular study condition of the palr. S -—"7‘*—~3

Our hope was to arrange a "wraparound" of pbservatlonal procedures_that—uaé¥df‘ e

provide a good first statement at least, of the stabol!ty and varlety of ~ ( '

each chlif.,and of the impact of our program.

Finally, and of central importance, our study qave us an unusual
- . \. N 1
opoortunlty to address several issues.: Ve did.not set out to ask whether or

-

not the child can be changed s¢qnlf!cantly !p the first years of life;

rather, we'grted to make a first assessment of the suscepntibility to change of

- particular_aspects of the child. it s, you see, our conviction that the.

classical argument about early exoertence has been wronqu drawn. Our central
RN
task as studentiqaf the young child s to make a systematic analysis of the
\ : . :
possibilities of change ~- which will surely vary widely from one behaviar

system to another -- angd to relate those possibilities to characiertstlcs i .;
of the child, his parents, the setting of his early Vife, and, atflést, to

whatever educational innovations are introduced In his first years. The

Ty N

N\ -
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1 4 ! . N
final answer on the effects of early education wih\run be ''yes', ''mo'', or

imaybe'’ but rather will be an elabnrate matrix indicatina the likelihood

. that particular\aspects of the child can be Influenced in narticular dimen-

sions by particular kinds of situational or education events. The matrix

will also indicate what part'lcu_.lar asoects of\ the child and the parent-child .

relationship Is less likely to be changed by a-pértlcular.experienée at a

particular age. . .
, .~ In accord with these.expectations, we analyzed our data in three

. . ) dis_tinctl\}ely differe't ways. Time permits only a brief summary of these
.. : ' . % 2 T P . e
ways and examples of the results which emerged. o

First, we did the traditional thin;}\and looked for treatment effects.

.

One of the more Intriguing contrasts was between vhagy might be considered

v

structural indices of development (i.e. the development of grammatic forms _

b - ) ' ' X : : .

'. . " wvocabulary, levels of play from sensori-motor to symboli¢) and other indices "\ e
: . v o . ) . , »”

. which might be considered stvlistis or functlonai aspec'ts of development. - s

1 .. .-
! tt is a distinct"on between wbat seems to be.the chcld s competenx ‘and . s

" how that competence: is u‘d 'Bﬂeﬂy. our analyses of structural indices. =~ -

Indicated that the lanquage curncu!un took the lead by 18 mnths and | |
. N .

9 .

maintained that lead until 24 months. = But by 30 months (when the hdne

r,‘-

visits were occurrs,nq manthly) tl*‘ eFfectiv'\ess of xﬁe lauquage dpﬁr!cuhm _

+ ~ - ’ » - .

| . aleveled off and chﬂdren in the other qroups caucb: up. At 30 months. group :

. 1 B . ¥. -
.diffwences were pot slqanZCant, HO\-rever, oarstylistié measures

.- . -

- 2'i'he flnal rag02 can be’ ohtained from Eric F 118 233: l(rss'e."ﬁ v,
and Fein, G. in Home-Based tnfant fduzation: Lanm.)nqe, P!ay and Soc}al
Develooment .. :
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-

o’

¢

~during the first year of life. . .

-differences disappeared at. 30 months sn.structural measures we asksd whether (

'e\'ren t oul their babies are t spe,ak.hg‘ We used the technioue of cross-

\ ' -6 - ‘ L.
: I .
. _

4
showed 3 different pattern: On measures of the cth's use of lanquage to .

cogmunicate with the mother s!qu‘ncant dufferences did not appear until
v

30 nonths. and the ordering of those dtffe(ences with respect to curriculum

qroups paralleled the order}nq of structufal differences at an ear'lier age,

with the lanquaqe qroup first, the play qrowp second and the social qroup

) . - v . / j . ‘e
third. - w . 1 . .

Second, we wanted te-khow‘what was gtfrr'\g on when there wete no "

1)

curriculum effects. -More specifically, and to illustrate, when group
h oL OTE SPREE | .

[y

. ~
- . A . . -

. e,
it was possible to identify early variables Associated with levels of perform-

ance at the later age. The answer Is yes. With rgspect to structural

« - . o » I

"measures; .the mather's tendency to be passively responsive to her child

‘ - ’ - T . v . "’:\ = . ~
at J2 months had.a neqative relat?on to the child‘s tompetence ay 30 months. .

RS
AT TN

mothers . rarely lmt.mte a lanquage lnterchanqe\_wlth the bahy at 12. T -

.

months.although they" ;érspcmd to the .baby s overtureé " By contrasty more‘ " e
in!

active .thers ter.d . \.i: enc0unters, especlal‘ly language encounters

L T

. “

. ..
P ,-‘

Iagaea correlataonal anaks wh!ch permnts one to eliminate plausib’le riVal

-
< -~

LS

hypothesesr Therefore we* could argue that there w!ife asp,ects of the mother-—N )

\_PLM systesm ooerati’ng .at 12 months {in this case the mother s - passive LT @

resoonsw;;ness! that e—hot M'{{QY our curruculum desugns. but _ e

y,'elded‘outcomes thh were maintained over time. - It is as if our‘lahquaqe

. N
. - . -
.

cu:ncu!um added a short term ove(lay - an ephemeral precoclty. - which could S

only temmrarﬁﬁovernde nrooer,ties o}f the mother-child system e.stabl'léhed-_ N

» BN - . » .. B -




. .. t ‘ ) . .
. ) " - B . . ’ - 7 - . . .
‘ , .
J : : | .
Our third vay of lookina at tha data was to ask _hbiq the onaoina structure ' -
) : . ’ : L : . S N o L
and oraanization of the Family it<elf might account forturriculum succrisss - cot
. and failures. \/ S N . - . o I
) . . - — ' s : —-\ T L - S
In our inittal interview wlth the nother, ve i_mwir_cd about the-' parents_' .

education and occupation, their contact with re!atwes and fnendg. tht- ) S

size of the householc;, vhether the mother souqht advace In cth renrlnq - .
) from frlends. relatives or orofessionals, and nther items which fight tell \ .
us ahout the life style of hmil/ies. In addition, the moth?rs \vére civen . ’ ’ "
. - - the Peabady Picture Yoc abularv Test and t~he. Wechsler Adult lnt;lllqence ) . ‘:
. Scale. : * S - , ’ : T :. .
o e Family b‘ad-cqround. demvarashjc and (Q dat.n. were t‘t.wmbinéq. by factor a‘Dalystﬂ{-‘ N

into tvo sc;les whi "h seeme reflezt the structure of family YIf f(;v: i,he .
. A N i ) 'ﬁ.

. nare;ttq and chitdrep who narticinated in our study. -The firgt factor pl'oyld_ed.
' a contrast betuveen ?{H ies Mo r",ai"n'::!?‘n?g! extensiv‘e‘ and close contacts w-i!t,h" oYL
membe:s 'o‘f a larqe::'Tnd .l.oc.él famity netwark and those whose family connect !‘ons'._
o, © wwete rell'a\t’ivel‘y limi;ed. Familips whn Scored-hiah on this famll): netvork 'factc;:" . ’

- . - . . - ~ e .

"‘te*nded to utl‘lizeftheir families as a source of social support' they had more °* .ol

educatio.n --a h‘lq‘x»r m::cupwtmna! status, and the mthers scored hlgher on'
. . o . . 7
R Y A

tests of ve"rbq) and non-v bal fntql“nence.

~

. > N
* .

o > The \sec‘ond factnr renr sant»d a somewhat dlfrerent dtm-ns?on of famHy e
. I . ’ - .
P ' - . .. ~ . -

. st-r.ucture name!y t,bs orqamzatmrf of tHe hnusehold Fanities who re‘.evve

- . - < - . -c

hiqb sco 5" tend* tg havp larqe househoids. w!th. many individuals in addition

. (4

s ‘ - - " A N ‘ - N .
!;-- ~ (p the mot‘:er or ovvh'm rhlld carée hut- \n;h the father seldom narticmatmo.
;“ Mt}muqh naty-- relat m»rc mah’ ' iJe in the area the hsmsehn?d itself was a C T

ML ,.re!iktive'l\;"s_c‘el{-c_mib:ﬁ‘nsed" sachl umt-. Hiqh scorma fmc! ies tended to have - g
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. - lawer occupational <tatus and less education, :
Y - You must baar In mind that these pattefns of family life style miaght

- *  be particular to the 'small Mew Enqland city in wvhich our families lived.
e ) ¢

. * . . .- . »
, Qur familles. were predominamtly Roman Catholic and’ ethrically, Italfan-

oo T American. The median family could count 15§ relatives livina In the immediate

T e

‘area, and 842 counted 4 or more. The larger households qenerally contained

D o a gib[inq. one or two grandoarents and ocgasfonally an aunt or uncle. Our .
... o ’ N . ]
_ families tended to he relatively long term residents of the community;
L ) "' 58% baq lived In the area 16 or 'more years, ard 87% expected to stay In .

the area for at.least § y;ars more. Only 222 offthe mothers and 393 of the

-

X : (' - fathers belong:to a club or other organization. llthouqb relatively stable
. o rééiden}s of the community, 302 of our families moved within the~area during

"tﬁé &eqqéanﬁ-é*haif period;. 212 of the fathers changed jobs, 5% lost jobs,
and 212 of the mothcrs‘wbnt-to work, leaving their children Ih the care of
- . . R 4 . -

N . -

-
<

- . relatives, e
. )

£y . L]

" For our samslesMMily ecology was associated with the behaviory of

T ~ X N 4
. v mothers and cpdddren. For example, one of the child measures which we called
“ A - ‘ "L . . . ’
) Co. justainza pfoblem solving - showed significant relasions with family structure
e . . N R ) ’ . ' . . N - . .
. .- ~at’12 and 18 months. Children who.came from families with an extended network )

-

o of close famlly’rglaqibns;‘weré more likely to show séstained prob}em solving.

. .

. activity. Children—from these families did well on standardized intellligence

tésts_beqfnnlﬁg-at 18 months,and showed a high level of_test taking skill at -

o |

L. ...
. . -

2 » : : . . .
- *There was also a relationship between family structure and maternal . .

. .

- fnteraction style. Nothers»wﬁo cahe from a restricted family network were"

2h months. .

- : SN




)

more likely to be passively responsive when they interacted wjth their

- children at 12 months - the 39e at which materna) passivity as | indicoted
earlier was associated with later decrements ln secial Symbollc/?unctlontnq
‘ However, at 30 months these mothers becans more ¥ntrusive. By codtrast,
. " mothers from a mpre supportive fan”'y .qéptuﬁrk s'bwe,d the reverse pattern: s

. L ) - :
they initiated more Interaction at -12 months, and became more reactive at

: 30 months, « - . e

2
.

in genefal. those families who oarticlpated in either extended social

netmr.ks outside the home or who had exoanded arrangenents within the home

- A ',
were more receptive to our educatlonal messages. . :

-

. Again, this is jusi a brief summary of the way we analyzéd our data

.and a dample of the kind of results which emerged from those analyses. | :

Let me sumarlze what we think our results have to say for ‘the déstgn ‘ w.“"‘

oOf future programs. ' . o
- ~ L] - »
* * .

It is possible to modify some aspects-of children's - > . -

- behavior and ‘mternél behavior by entering into the .
\ : -

‘parent-child system whep cht,l@ren are 12 nbpt":s of.age. . ) ,' ‘S
~ . . ’ N
<

Other aspects are less llkely to pe mdlfled and Indeed

-

A 2.

K

- sone comaomts of the sys:em are so well establ ished by S g

- “12 months that they continue to exert an Influence at
o léast over the fol lowing Vear-a.nd~afhalf._ -

- ¢

3. Finally. the organization of 'famﬂy l1ife represents an enduring :

- S.and sustaining force, 3 functioning system, if you will, which o F:

s,
-

. : ' detemines to some extent how npen peop!e are to new lnf'oma- e
.. \ ‘

w tion and to the posslbl!ity of chanqe SRR




s L d T
arvarans, amt espacially when we deslion |
. ° [ .
<, w2 40 wAl! to take into accpynt thAt ClolA

L] . -

in regnansas tn w\&ch chitrican dovelon. For wnae

v program objectlves / the sae of ¢t

-

he chikd fs erucial: for ather ohjestives™

- . . - » .

. - [
!'ho,!'yo style of the familv must be taken into account, The cost of

‘ m!oe: [ne these issues is 3n inflated f=ace of succeds and » deflated
;’\; . “"v R » : . ® - L4 ’
. tewge pof fo"utfe. . ) N

» N
»

-






