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Introduction

As the numbers of .children in center-based daycare has”oeen increas-

ing, the number of'persons involved in early childhood edueation, as
practitioners or academicians, has also increased ' Armajor problem has
been providing training procedures, such as workshpps. to bring persons

in the field together Another difficulty has been the failure to train

© . any personnel for the decision-making positions they will be called upon

to fill. - The present report descr1bes a procedure in which parents.
students, early childhood practitioﬂers, researchers and ‘academicjans,
as well as other 1nterested peopfe can be brought together to actively
grapple with 1ssues in a realistlc problem-solving format the simulation

. , -

of an infant daycare setting.




Overview ,

: ' . .r' A
This report describes the dpvelopment of a simulation technique, |

adapted from methods having widé application in industry and 16 highe# ’ +
education, for uses related to }nfant daycare-settings. In thi§ simus '
Tation we havé created, thr&ugh writfén and other materials, a barti Jlar

séttfng rgduiring participants to role play the parts of persons invplved

in such a”site’(i e., teachers, parents, administrators). Partici:fnts

are ghus 1ntroduced to the most salfent issues and called on to adgpt
different perspect’ves in making admlnistrative decws1on$ /

] , ]

This report y111 descrlbe the background and organizat1on of the ‘ N i

¥ simuTatfon proceqs, the 51mu1ation itself, the eva1uat1on. and recommen; |
dations concernipg the use of simulation for training in the field of -

.early childhoodﬁdevelopment.

|
|

f 1 Ba¢kgroundii

&

Administra;jyeLproblem solving "in daycare programs

f There h { been little systematic study of administrative decision-,
making prdce%dres gs thgy pertain to daycare progers."Perhaps, this is

/ because admihﬂstrative practices have characteristical]y‘not evolved out
_of the needs}of daycare centers, but rather have'been adaﬁtéd from other

o organizational| stéuctures The Office of Child Development (Cohen,
| 1974) has p;gposed some gquidelines for the formation of daycare adminis~
trative practice. These guidelines, which provided the structure for
v our simulation, will be reviewed in this section. . . _, y

5
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i(: C _ ’ In the typicai daycare setting, the broad, division of administrative
| tasks is between the ‘board of directors and the program director. The . .
board of diréctors, or advisory board. usually consisting of ten to 20
" members is iegaiiy responsibie for the actions of the organization,,
Generaiiy this body'is composed of community representatives, parents, :
) o funding agents, and professionai speciaiists in chiid development. ' ,‘ L
| The board of directors performs at ieast four basic functiohs.
» (1) outlining the goais for the program, (2) evaluating performance,
'(3) estabiishing a link between the community and the daycare center,

I

authority.” | g ' _'u 5

‘\

o = o and (df hiring the program director to wham it deiegates administrative
S
N

The director is responSible ﬂpr the day—to~day functioning of the-

A daycare program and’ serves as the iiaison bequeen the Board, the stafﬁ,

Fo o -

the children, and the parents The direntor has the responsibility of

S . recruiting new staff organizing programs for staff deveiopment. record

= ¥
v oo keeping on. the chiidren, organizing and- superviswng parenﬁ invoivement,,

madntaining good community relations, c1rcu1ating pub]icity, and evaiuating

&e program 3 '-.-“ R g e
This adnﬁnistrative»framework is anradaptation of the structure and

e

function of business and tr&ditionai schodl organizationai systems

« - ght -

However iittieaattgntion has peen given o the unique’ processes of
. policy formatiOn in daycare, ‘and- moro»importantly, it is a rare training . .
program which exposes potentiai daycare administrators to any sort of

'preparafion for the diverse roles they will later be called upon to

,asSume.. Thus, daycare directors and teachers .find themselves faced with

A

T‘a wide range of problems for which they have had;iittie or no training

and in which they have little expertise.

6 - o
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Simulation in Education
v

Although sipulation has been used in administrative studies‘in *

schools of education, it has been geared directly toward commqnicatin§
the process of decision making, and. often content. issues have. been
distinctly secondary in importance. ’Cruickshaﬁk (1961) dé?ined\simu1ation
as the creation of specific models to be operated by participants to 'f
provide them with prob1em—solvxng experiences Decisions are made on
the basis of previous training and available 1nform§t{on. Content is
not part of this definition, Similarly, in educational research, sinula-
tion has been used to study the process and outcome of admidi§trative
behavior per se, not the issues (Cunningham, 1971) o

Infant da}cére is a very new field. There is still grLat controversy
over.the desirability .of group care for infants. Nonetheless, many
agencies are undertaking or planning for infant daycare brograms.
Decisions about the conduct a(\}hesé programs need to be made with full
cognizance of the issues involved. The content of decisiors in infant
daycare~rééu1res careful eﬁphasis: Therefore, this simulation was
developed to acquaint participants with the types of issues and concerns

bertinent to infant daycare (i.e., the content issues) and to provide

jnsights into perspectives on the decision-making processes involved.

Purpose of‘%he Simulation

y 4 "
The major purpose of this sigulation was twofold. First, the

planﬁing of the simulation was an’/educational, training experience for
the graduate students in the Early Childhood Development Specializatiion.

Second, the simulétion itself was to serve as a model of a trdﬁning

7
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procedure in which active pérticipatjon was ?equired and differing

% perspéctives in pr9b1em-sofving were illuminated. That is,binStead of
simply discussing infant daycare, 'participants were called upon to
f‘qptivel& negotiate within such a setting, ‘
An auxiliary purpose was to bring'together infividuals with“different
backgroqus and orientations (i.e., sfudents, practitioners, academicians).
. An adﬁitional goai was to develop a mu]tifacgted evaluation‘procedure.
which would apbroaéh the simulation context from qualitative and ecological

‘perspectives with app]fcation to other training efforts..

(Organiiation’and Development of the Simulation

The daycare simulation was 6rganiz§d~by a faculty member and a
group of students in the Early Childhood Development graduate progrém.at_
the University of California, Los Angeles. At the first planning meeting,
interested: students developed a }ist»of major issues in ea}ly ch}ld
develbpment and education deemed zf ¢ritical importance in infant day;are.
The directors of two early childhood infant centers provided ideas for
the issues. Students were then assigned to develop a descriptig!’of a
fictional infan; daycare setting (see Appendix 1), to write simulation
ground rules that would provide an organizational framework, and to
develop in-box maferials for the chosen issues. A

The in-box procedure wgs chosen because it. provided flexibility in
presenting issues, in examining roles, and-in varying‘settings. By "in-
box,"” we are referring to the memos and letters which are likely to
appeér on the desk of the director of an infant daycare center -at the

beginning of a busy week. Participants could be given the opportunity

8
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to assume, firﬂi the role of director and then, of teacher, aide, parent;,’

community representative, or governlng body representative
-

Issues. .The issues chosen to serve as the core for the development

of the in-box were (1) attaghment-separation, and parent-infaht, faretaker-
" infant interaction; (2) curriculum; (3) teacher training; (4) health
services; (5) multicultural concerns; and (6) expansion alternatives

issues were derived from the input from practitioners andeproﬁfam seminars.

including satellite homes and a family dzycare network, All of these

An example’of aq\in—box item developed to highlight attachment and~
separation issues; is\a telephone memo from a mother concerneo that her
‘ ch11d cries when the mother ‘drops her off at the center, and cries when
the mother takes her home in the late afternoon. A second example is a
teacher memo concerning whether a mother shoyld be allowed to breast :
feed at the center.’ Additidnal examples of, in-box materials for each
topit are given in Appendtx 2; )/
. Ground rules. The following rubes were deoeloped for the simuletioﬁ.
1. During the initial time period, take notes on your position
CoRcerning memos, letters, and telephone messages which are ih.
your envelopes. .
The roles and positions assumedqgufing the simulation should
be maintaingd throughout the segmeot.. In ather wordsy it‘is
essential to mafntain a consistent position. It is understood
that the positions expressed are not necessarily your own.
It is 1oportant to respond in terms of your role, and to
encounage‘dialogue or discussion with participants who are

assuming the same role or assuming other roles.

S9




You wi]l be asked to assume- several réles one at a time during _ ,
) ! -
the simulatipn. The roles are: ~ :

- Director

" - lTeacherw P 1 )
o - P;nent ) ’ LI .
- " Aide (community person, junidr college §tudeht) v
s ‘ ; - tpnnmnity‘;epresentatives v N ‘.
‘ - Junior college representar1ves SRR ' o .
Remember this is a simulation of 4 practical situatlon with. SPeCffIC ‘
; problems and issues. Try to address yourself to these in as df%ecq‘and
.clear way as you can. 3 . Lo ' k A‘ - B

Organizational structure Each group aas to be composed of a

facilitator a recorder, and’ e1ght to ten participants. The role of the

facili;ator was (1) exp]ainxng the purpose, goals, and bafkground of thé ’

simulation to the group; (2) aiding the participants in aﬁsigning pr1or1t1es )

\to the many possible.topics for discussion; (3) assigning roles to B

barticipanté and ‘changing rg]e assignments.in the course of phe.simulation

(this would mean that, for exaﬁp1e. a person who had just role played. a .
2 'direEtor‘wou1d suddenly be cast in the role of a parent); (4) presehting

opposing vjewpoints to sti;ulate discussion; {5) qeciding when to shift

to a different form or phase of the simulation; (6) maintaining an open

‘atmoéphere in whiéh:participants felt cbmfortable speaking; (7) e11citin§

feedback from the group about their experience in the simulation:through™ s

discussion and reporting on evaluation forms; (7) summarizing the group's

‘ L4

discussion at the final meeting.
The role of the recorder was (1) keeping a record of ‘the topics afhd

positions expressed, (2) assxsting the fac1]1tator and prov1d1ng feedback

10 . .
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ST T - o
.- -as problens anose‘either in abidipg by the ground'rules of the simulation

N
@

oriclanifying points ‘made by participants iile , pérhapé saying, "it
sound% as if the director and teacher are actn}liy asking for the same
thing. more parent involvement") (3) reviewing eSsential content and’ ’
process pOints at the conclusion of -each phase’of the simulation, and
£4) sunmarizing with thé facilitator. ’ L Lo
- Tags with first names orfly were distributed to all participants
"1t was intended that no introductions would be made un;il after the
‘simulation, so that status and experience distinctions would not bg
. ewideni fnoq titles but nigﬁt.enoivg in terms of individual.contributions.
: gach of the participants was assi;ned a role coiplay in the initial
segment and were asked to volunteer’ for additiomal roles later in the
simulation. ' .

1 A -

Stages in the devélopmenf of' the simulation. -Following the initial

planning work, individual committee wesibers presented the materials they
had developed to the planging group for review and revision., These .
samp]e materials included memos to teachers anc staff, telephone messages,
Jetters to the director, letters to be sent home to parents, and -inven-
. iofies of equipment avéilabie-at the center. At subéequent zmetings.
the committee itself staged rehgarsals of-the simu]acion to determine
gthe value of the” individual in-box contents for. stimqaating'discg§§ion.
Thé trial experiences wcre tneibasii'fot selecting or éiiminating a’
number of materials to be used in ihe actual'simuiation. .
_ The goal of the rehearsals was also to standardice!procedUrés and  »
train the grbun facilitatcrs and recorders. At the final meeting, &

discussion focused on group dynamics and methods ta’ encourage or discourage

fnteraction. "It was emphasized that the role of facilitator and recorder
; 11 |
F : . . ' > ’



https://encpura.ge
https://po.ints.at

: ’ A % 9
.. Y , \ - \ y 5 3
':f: 13 e would’be to encourage all members to participate and to preveht one .
Lo . ‘person or several persons frpm dominat1ng the dﬁscussion. sebay
Y L3 y ' ‘ S

ol N

The Simulation in Operation ’

‘ - Approximately 45 graduate studeﬁég in education and psychology,
7_ ~Ffaculty members from 2 number of departyents across campus, and profes-

_sionals involved in child care from the commuhity attended the simulataon

oL ' .? - The simulation took place for two hours in the afternoonL Foyr groups.
| were set up, balanced according to Sex and participating group§.‘ 4
“* Two groups were'specifiéally desionated to focus on multiculfuraliissues.
. As participants arrived they were.piven envelopes which cgntaihed

their group assignments, the settihg description and three packets of

in-box materials, one for each phase of the s1mulat1on Participants - e

were then welcomed and - or1ented to the simu1atlon goals and procedures

It was exp1a1ned that the sets of materials and this application of the

simulation process had not been 1mp1emented previous]y. The in-box

procedure was described" part1c1pants had been g1ven background mJter1a1s,
'memos, and letters which could be on the desk of a bdsy daycare admin1s-
trator. It would be up to part1c1pants to organize the materials within
each phase of the simulation and to so]ve the most important problems.
’Fiﬁally, the three phases.of the simulatwpn (meetings of first all
directors, then staff, and finally the advisori'ooard) were described.
Participants were -then directed tovgo to‘fheir smallhgroups, according

- to a551gnments on their enve]opes 4 )

. In the first part of the 51mu1a}1on, a]l part1c1pants assumed the

role of director. Partlcipants were. given time to read the daycare

T
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.~ 'center description (see Appendix A.1), the roster of children (see °

~ Appendu A 11), and one packet of in-box contents (memos and letters)
7 which had been distribbted to each person. They were instructed to note
. . _their respomses as director to individual items and to order thé group
- of materials in terms of briority for the director's attention. At.this - ‘
‘ pofnt..l df%cussion cené‘ered on similarities a‘nd dif?erences among directors
concernfng priorities or reSponses to tndividual items. F '
+ In the second stage of the simulatfon, which’ bégan about 30 minutes
) later. at the dir.ection of the facilitator, the setting shifted to a
staff meeting. Roles of teacher, aide, director, and‘ parent were assigned ‘
, to_participants. ' These roles were shifted as this nhase progressed.
Items which had been tabled in part one, and the second pac!(et of‘materials ‘
were introduced at the staff meeing according to an ugenda (see Appendix
. owuns
The third stage was the advisory board meeting. This part of the
tim‘latfon began at the discretion of the facilitator, after about 40
ainutes of staff meeting. Issues from the first two stages which were
deemed appropriate and the contents of a th%rd packet of materials were
reviewed by the participaits in their new roles. Go'vemin'g board and‘

community representative roles were added to the existing roles at this

4
‘ \

_point.
At the end of the time allotted for the small group simulqtfons,
the recorder summarized the discussions and the consensus on topics
discussed. - Participants then completed wriften evaluation forms (See
i Appendix é). Then, participants from all groups convened for a group
L " discussfon. At this time, recorders presented their group summary '

reports, .and a debriefing occurred,. focusing on the effeétiveness of the

13 . '
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.pants. Refreshnent’s and informal discussions followed.

+
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simulation procedure and suggestions, criticisms, or comments of partici-

.(‘5'

Evaluation

The deve of an t:ial‘uation procedure by students had been
designated as a major purpose “of the simulation . There were tbree major
~parts of the evaluation of the simulation -a participant sunmary,
recorder's reports and ecological observations In the first. the -

participant summary, evaluation forms were distributed to all partjcfpants\

at the end of the small group simulations. These forms focused upon *
.ba'émound information about participants, expectations of participants,
comfort in participation, and value of simulation in education (see

Appendix-C for the complete form). The fermat was adapted from Takarrishi,

. €haille, Garduque, Lovaas, an{ Pletcher (1974). The second part of the

evaluation was drawn from recorder's reports, thl summaries of small

groups. The third part of the evaluatiomwas completed by a “roving -
evaluator® who spent some time in each group to gather more guaHtative

angd ecological observations. Each part of the evaluation will be sum-

marized in the fol‘1ow1ng sections. ;i

——
Y

Part one: Sbmarf evaluation forms

A
Participant 1nformtion, Of the 45 parti;ipants, a2 comleted

evaluation forms Twengy-eight par:icipants were students; five were
staff members from comun{t,y faci‘rities. five were faculty members, and

four others were school administrator§, a postdoctoral candidate, and a

"high school student. Ten participants had had direct contact with an

®

e . 14
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“.  board), the greatest number (20) chose the staff meeting as firitychoice;

v

. : p .

infant Facility or center; 32 had not. Twelve participants were male;

~

30 were_female. -

Expectét{ons for the simulation. Of the participants, two expected

to come and Jisten to a large group lecture; 14 expected to pS;}\cipate
in a highly formalized, highly structured smal} group situation; 17

" expected to participate in a very open-ended, unsgructured‘small'groyp
situation; s;gén:had no‘idéa'what the sftuation would be or thought they ;

’

would observe others. .

Nineteen felt the simulation fulfilled their expectations, 14 felt
it fulfilled their expectations to some extent; five felt it did not;
four did not answer.

Interest in the simu]atiqn, When asked which part of the simulation

they were most interested in (all directors, staff meeting, or advisery

This was .followed by preference for the directors section; with the
advisory meeting the least favored as first choice, and mast favored as-
second choice. Four persons responded that ali the sections were of

equal 1nteres§ to them, -

‘Description of groups. In résponse to how participants would

describe their small simulation groups, 28 felt comfortable in the .

group; 32 felt everyone was actively involved; one felt only a few

people pfrtfcipated; and three_(graduate students) felt hesitant abogt

entering the discussion. A ]
Nineteen participants felt they had a chance to raise all the

issues and concerng.they had in their.smal1 groups; 23 Aid not feel|they"

'had the chance. ' ’ .
15
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Value of simulation and Suggestior;s Thirty-one participahts felt

that this type pf simulag/on would be valuable to other studen_ts, parents,
lnd peop'leinvolved in chﬂd ¢are; nine were .uncertain. There were RO
respondents whp, 1nd1c;ted that the simulation would not be useful .to
others R ,/ * :’ '
Approximate)y half thé articipants made comments in the space
provided' for suggestions ‘of changes in format, topics. or organization.
The ;:on;’ensus 740119 those who responded was that- there should be fewer
nedos ‘hd letters, arid more time almted for role play--at least three '
or four hours Qthers suggested there be fewer role changes so that one
person vould maintain the same role all afternoon. Four others said-
they felt there uas no need to change anything; it vas "very good as ft
was. "

Part two: Reporters observatfons ' e

Reporters from three’ of the four groups reported participants found
it easy to adopt roles and express opinions not necessarily their own.
Althoug_h there was some initial awkwardoes;s noted, 't‘here was almost o
resistance and once started, ever.yone seemed to enjoy role playing.

ffering styles of the gr'oups were evident from the reporters ‘
sunmaries One group facilitator had begun by telling participants

there was no reason they couldn't have fun._ Throughout that group's"

' report, a more fluent st'yle and less cumbersome attitude were reflected..

In contrast, twd other groups became enmeshed in describing administrative
roles.
Three groups reported that the participants were beginning to get

very 1nvo!ved in roles during the last segment, the advisory board

16
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group, however. reported participants were tired by the last segment ; o

offering a bottle pron for cribs, and\a request from a university ‘group.

. as the arganization-of groups and behaviors. T T

. ab]e In one room the chairs were positioned around &, circu'ian table in’

A.p"iaced :ov_rthe periphery of the rvom with cimf rsi.arranged Jn a large oval &

‘weeting. These reporters expressed a preference for 2 ionger/simuiation

period--maybe three hours instead of an-hour and a half. Ihe fourth

This group seemed to have adopted an approach of deaiing with al st all = ;

.the individual memds briefly. ' /, o

- Across groups, the memos w’mcb were the most interesting and contro- o -

.
| "N

versia’i were those concerning expansion alterna:Zles for- the center.
tor curriculum, i o 4

letter to parents concerning adopting a sensori
ietter from a conmunity member sugg sting the staff be modified t

reﬂec‘t the ethnic composition of ‘th comnunity, a letter i'rom a compaM: -
H =

for permisston to do research on lnother‘child interaction at the denter.
. . ; . .

?art three: Ecoiogical observations

l

This sectwn of the ‘evaluation discusses environmenta-f quahties .

; -
and dimensions and individuai styles uithin the sinuTation task as well .

i LI "

-~ Physical environment and’ mteriais Three ciassrooms and a large' ~

office uere the-settings ™ which workshop participants simulated the

Sunnyside rnfant Day Care Center. /on physica] arrangements were avail-

4
a typical group meeting fashion. ;In the other rooms the tables were

around the center of tne,room. I{ach room was ‘set up to accomodate

J I

twelve participants S 0- . | ‘.,-.
The only: materials brought to these rooms by participants were \;
tnree mani’ia enveiopes containing project agendas As no other materiais ' \'
‘ T ¢ ¢« ¢ ' .
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were constructed or displayed to create the infant cen{ss;:\fnvironment,
t

theée yatéria1s made Up the essential simulation enviren . The

_bpurposes bf_the materials were to (1) provide information characteristic

of the decision making egvironment of the center, (2) facilitate inter-

action among participants to increase their appreciation of diffenbnt

’ ro1es~and‘points of view, and (3) intensify and condense certain learning

experiences to effectively. understand the problems. issues and operation

of an infant center program.L .F

ln terms of the preceding discussion three dimensions are presented

!

as characterizing the genera ecology of interactiond within this envfron-'

ment.- The dimensions are: Interpersonal interactions, program agenda.
transitions, and setting spegific behaviors. \ ///

14

Interpersonal_intéractigns. Interactions observed among/workshop

participants variea between the t76 different physical arrpngements. In
the room with the chairs &rr nged around a table, bebdviors of participants

typified those of a group me ting more noticeabl han in the rooms with
the oval chair arrangement. Fbr example,ppar cipants in the "chairs
1 .

around the ;able“ group were generally morg spontaneous in the1r exohanges.

thereby limitinh the erator’s role as d1scussion facilitator. In
addition, a consensns of particular items was generally arrived at more

quickly, and there was greater effort made to respond to all .the 1tems

‘presented in the var, ous- envelqpes. Finally, eye cortacts with the

’ speaker were more ZVequent, maintained for Tonger pbriods of time, and

were initiated by & greater number of participants’. It appeared to the
.\

observer that the iable helped to focus exchanges by providing a surface
on which 't spread thé paperwork and by creating a purposefhl. meeting




) "' };" . ‘. B < . N oW ’ ,~r/{;
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" to reSt he r arms, elbows, and paperwork Intere7tingly, in the oval

] L
In o; ast, participants seated in the rooms with the o/ /l arrange-

ment of CHa{rs were observed to be frequently.looking dov}n 4t the papers
in thei

ap or within their hands, making body adjustmet}ts, or lookmg ‘ ’
at otherj bers in t,he group (more often than Tooking /at the speaker) ‘ <
Handl'lnd of | papers was more-common (i.e. sgrting, rer[ading, a]ign{ng .
edges, n lining, etc.) here, than in we group, w1 a table on which

k

arrang nt fewer topics were covered, but they ;‘N‘Q discussed in. much

L
C

, .14
¢ Vs

greater

ept! N /,.’ . “a P Vit
ﬁes :11 g behaviors occurred with greates/ freguencypﬁvn the -rooms

¢ of a"table which may have o ‘!ructed. visual range as well
? g

_and other nonverbal . exprfssfion . The greater dfameter of
the seating arrangement may have given 1n ividuals a greater sense of . -
l %

space ano’ di tance and thereby potential fdr movement -In other words,

A 1ndiv1duals tn \this more open setting may have felt the situation was

‘ tively. and accord{ngly labeled st,accato (clipped or fast tempo) and ’
g legato (sIow paced)

\ y
mre 1nforma'l and as a result were more free wtheir styles of expressing

themseives“ *_ . - ' -

‘In a rev1ew of the specific nature of group-discussions. the major

_difference can-be described 1n terms of rhythm The work’ rhythm"

refers to the pace of the conversahon or discussion as measured subjec- ‘ b

\ .
'

For particfpants in, the rooofwi th chajrs around a table, the rhytt;m
of discussion was genera'ny stactato. where a fast 1nqu1ry ang, task .

resolution pattern occurred The table seemed to enforce a task orienta-

tion for two reasons: (1) the participan_ts were visually reminded of

19 B

. &
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’ .

their task by the paperwork on the table, and (2) the diameter of conver-
sation space was compressed (from twelve to seven feet at the table--as

compared to the oval chair setting) thereby throygh proximity individuyals

v
were more immersed in the rapid, task-oriented" exchange

v

In other rooms, the - rhythm of discussion vactJ]ated between being
relaxed and ref]ect1ve. to intense issue-probing. One explanation for . .
this patterans that an open _space dOes not as readily provide pressure .
for orientation, to the task. In these groups, moderators had the major .
responsibility for establishing the group‘s pace . ..’
For the purpose of this type of simulation. it was concluded tbat

the oval arrangement with novtable facilitated the‘specific purposes set

' out. Althqugh such an arrangement may not support progress toward task

_ complétfon for an actual daycare center,?ft proved effective in'facilita-- A -

ting more intenso.tssue probing. In other woros, the purposés'of the
simulation n;yé different from those of an actual daycare staff meeting ' )

which would probably be most-effectively conducted with chairs around a

Jtable. '

, in quantity, with:greater»hmouhts of more focused information in fewer- .
" ) ] . -

In general, the quaiitative analysis points out substantial hehavior :
*

difféhences as a functidn\of at least, 1n part ~the’ spabial arrangement

of the rooms. This(analysis;puggested that the working papors be rpduged_

* -y
ftems. .

.

v

Recommendations and Suggestions for Future Uses .

.

) i .

ln considering the potential uses of the simulation there are tvo ' -

major fssues to discuss, The first relates to improvements that might
4\ {5
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be: considered for materials and procedures. The second refers to the
<~ applicability and usefuiness.of the infant daycare simulation experience o

' fqr other audiences.

Improvements of materials and procedures .f In terms of. improving

_ the package" the clear preference of participants was to reduce ‘the
number of materials in the packets, Additional materials reoomnended
include an organizational chart and a discussion of the center's philosophy
$"‘andgoals , \ i ‘. g ‘
5 L .' ) In tenn\s of procedures At was suggested that a field visit to an-. v ’A?'-.
infant care center he’ mcorporated as a prerequi site for participants ;
who are unfamiiiar with such settings. In adciition‘. those inexne‘riencad
in the technique “of role playing might find.it more meanirigful to. assume
fewer roles during the simulation. Also, roie' changes and setting
transitions might be more deliberately faciiitqted for groups inexperienced \
- ‘in role play and/or unfamiliar m‘th existing infant care programs ¥ ; n

Facilitating role and setting transitions. One of .the major questions

' raised concerning the success of the simiation proJect regards the,’i
learning.outcome as derived from each of the different ‘role a'ssignn-ents,f
t.e. director. teacher, narent, aide, coninunity:repreSentative and"..so
“on. In large part, the experiences derived from thesé ro'les Seem contin- o B
_;_‘gsnt on the degree to which participants "believed" the simuiation on -

the _who‘le. the infant center. and in part, the differ:ent group meeting .

Py ) end ro‘les. uithout environmental props, the establishment of a "situational . .

or role eco]ogy depended on the convincing qwality of the moderator § o« .k

: introductory remarks in presenting the first ogenda (i.e. director s

> meeting) and the subsequent ‘transitions ({.e. staff meeting and advisory

[}

- meeting). . T 21
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o ' Through close bbservatiﬁgi it,wasﬁobserved in every group that no [
dramatic visual or physical transition was made to distinguish a new
ecology of purpose (the assumption of a different institutional structure,
i.e, director, staff, advisory member). The transitions were verbally
made, Such as "We arg now directors;" the implication beino that to
operationalize ‘the intended purpose‘one needed only to review a new
“manfla envelopé'of”mimeographed sheetsi »FrOm'Qatching the reactions of
the various group memhers 1t seems appropriate to question this practlce )

o 7.’ 'A-high repet{tion of ‘verbal messages, stereotypic comments, and the

; absencé of a behavioral acknowledgement of role change were all observed.

In or&er to ‘changd these outcomes it seems appropriate to suggest
the use of environmental props and- strateg1es to effectively alert
participants toa d1fferent context. These-might be as fq1lows

" lip going out of ‘room “and pe-entering

_ ' b. fswitching seats ‘'
y ) u Cs rearrapging tables and chaips '
g, using mul ticolorcoded mimeograph materials
g e. using name plates
’ f. presenting newsprint on easel with black crayon messages
o« - . g. including environmentai'propé, such as cr;ps, pigh»chairs, . .
. baby bottlee, ete.
" ‘ 1t is alternatively suggesfed that the $1mu1ation consist of one, :

or at most, ;wo'settings. The staff meeting seemed to be the setting
; T e
most conducive to role play, followed by the advisory board. The directors

meeting should probably only be used with participaﬁts who ‘are very

experienced in the field and in role play.

22 = :




In the case of participants who have not pmeviously fole-played, it

would be ‘wprthwhile to stage a mock role-play situation in front of the
. - whole group before breaking up into small. groups, or perhaps present a | .
'shoift videotaped inodeiing session. ‘Alternatively, the mo:ie'l could bé '
- one trained earticipant (perhaps the facilitator) who role-plays thes coa
i director and describes the center to’ participants as if she were desc’rib-
ing it to a comunity group. ’

‘Usefulness of the simuiation for other audiehces. g The simu'iation

- m .

project cleariy ‘has vaiue for faci]itating communication among students, v
facuity, and practitioners In fact. additional time during subsequent
simulations might draw specific attention ko the exoerience of practitioners
v and the expertise of faculty members and - students and the particular™
.contribution of each perspective to both the deveiopmental or content

issues and the decision makmg process. -

This simu’lation has potentiai for enhancing awareness of Significant \
ssues and developing comnunication channeis between the researcher~ :
academicians,_ pr:actitioners, and community peopievwho may be influential
i_n';suppo'rting not only relevant res,e"arch' but’ devel‘opment and f.yexpansion '
of quality infant care programs. These people might be legisl‘atﬁs,
social service staff who assist parents in making child care decisions,
parents with need of daycare for infants. funding agencies etc. The
"simulation‘(s a means of pre,senting reTevant issues. aitematives. and
. concerns from many perspectives mthout necessarily- dictating courses of
actipn. It can serve to involve part.icipants in making informed decisions .A
.on the administrative level about infant daycare. The technique may SO
prove to be extreme'ly'vaiuabie in initiating discussions on the highly 4 '

] -’

“ coptroyersial questions of whether infants sheulcl be placed in group

7 ‘ 4 o w
e s "23 .l



centers or family daycare homes. And it may serve a much needed role. in

training of workers at all Tevels of child care, 2 rapidly'expanding

*

field.
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Appendix A { -
Is ' C;nter Description ! )
Sunnyside Daycare Center

. -
_The infant daycare center has been licensed for a capacity of 50 -
infants. There are six large rooms, a kitchen and a long narrow vestibule.
’;ach of two rooms share a bathroom with one toflet and two sinks.
The infant center is run in cooperation relationship between the
¢ity college and school district. Students in the college and high.
schools are giv;en priority for spaces in the center. The services of a
.»: T school nurse are provided two mornings per week. Th:}i“ﬁctm? recently . .
graduated from a master's level program in early childhood development.
There are two ful)-time bachelor's degree persons with child care’
credentials, six aides recruited from the community who work full time
and efght students from the community college who work part time (none
more than 20 hours per week). In addition, students from the college
u.nd high school who study child development, small business mangement,
nursing, and education use the infant center as a field placement or
observation opportunity. The usual ratio is four to'one.

This year there is a new director, one m’fun-tim teacher, and
as happens each year, 2 new group of students' parents. The aides have
been at the center from 12 to 30 months.

The funding comes from the comun'ity college with the school district
contributing'25% of the operating budget in addition to the 8 hours of
nursing time. Po'Hcy decisions are made by.a committee éomposed of
representatives from the community college, the school district, t.he

. center director, a teacher, and parents who volunteer for the position.

- 27
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Meetings are open to people with ;peci fic. jssges who may place issues on
the agendg. . ) . ",
The catcr;ment area reflects a héterégeneous. multicultural population
with the following percentages: 47% 'Spanishtsurnamed. 20.7% Anglo, 146%
Asian-American, 6.11 Black American, .6% American Indian, l.ZXIother.
The community coll;ge students range in age from 17 to 72. The .
" median age is 23. Slightly over half of the stu;ients are between 17 and
24 years of age. The high school students range from 14 to 17 years,
’ Half of -the infants are children of college students; the other
half are primarily children of -teeo-aged parents attending the nearby .

" “high schools.  khen there are openings, soue infants are brought to the” ~TC ¢ <
. ”m o L d

center by working mathers who live near the center. Currently there are

48 1infants. - =

+

The center is open from 7 a.m. to 6 p.§. The children's ages range
from a few weeks of age to 20 months. Chill

ren are grouped by age with
*walkers" separated from "non-walkers.” There is one criia for each
infant and every room has a rocking chair."two large playpens, a mat,
some stacking plastic armchairs, a diaper changing counter and high
chairs.” Mothers of young infants are required to bring the current,
popular plastic infant seats with their child each da:y. They also bring
their child's milk and food.
The center is adjacent to the preschool day care facility. The
preschool group has agreed to give the infant center a part of their
’ playground 9' by 12' in size. The preschool center ukes-chndren‘aged ,

2l to S years, /

28
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Appendix A (Continued).
II, Roster of children “
Name ‘ Age ‘ Name - Age

Sandra Lesser 6 months Imelda Mayfield 12 months
Marfa Rodriguez 3 weeks Mary Son Loo ’ 18 months
Michael Marsin 16 months Barbara McClintock 2 weeks

Thomas Chen - 6 weeks Sara Menendez ) 2 weeks
Miguel Hernandez 12 weeks Frank Ferris 10 months
Kathy Torres 12 months Andréw Chan® 16 months

TT 7 Willicent Jomes 6 weeks . Rosa Nayarit " ""1I monthe ™
Carol Garcia 10 months William Adler , 3 weeks
o ~ Flora Garcia 2 months™ Dorothy Hsu ‘ 2 months -

Susan Ping 9 months Timmy Browne 6 months
Pepe Martinez 12 months Jerry Lim 9 months
Sean !iarrcgan 16 months " Frances Marzita 11 months
Joseph Flores 9 months Shari Vickman _ 13 months
‘ Rhonda Heath 8 months Anthony Wo Dick 13 mn'ths
" Michael Marquesa 16 months Deidre Wesley 15 months
Maxine Paulsen 6 weeks Howard Lewis 14 months

Laurie Gonzales 4 months Charo Gutierrez i 6 weeks
- Mara Vasquez 2 months . Alicfa Sanchez 12 months

Lillian Chacon ' 7 months . Jean Analta 2 weeks
Margaret Olmstead . 9 months David Lang 4 wonths
Lisa Tong 3,:;} 8 months Jessica Richards 9 months
Anne Johnson :6 months ’ Sandra Holt . 17 months
Vincent Mendez 7 months , Frank Jing ) 11 months

' Steven Hueng 6 weeks Benjamin Kondo 6 weeks

29
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& Appendix A (Continued) .7 ¢
. . . lc - -
. ' I1I. Staff Meeting Agenda
[ 5 )

TO: Staff Members - , R

FROM: Arlene ) B ‘

RE: Staff Mectings, November 18 . &

; ) » . i

The meeting will be held ‘in Room 30} Moore Hait. from 1 p.m. until
about 3:30.

S we ST meen

2.
- 3.
4.

mkw‘.
6.
7.

(It will be followed by a Governing Board Meeting.) &
AGENDA - ’ ,

01d bunineu ! ’
Staff and parent problm and complaints (see attached starred memos)
Cross age grouping in the center
Drop-in caie. What should be the minimum and maximum hours of
care for each child per week?
Expansion==should we..expand .£0 evening. u:&! J‘mly AaycATel av s o v
Parent Involver.:nt
Provisions for and identification of olck infants '

- f . Vo
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In-Box Materials
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Memos and Tetters for Content Issues of;Attgcﬁheﬁt. ;éparétion.

pafent-infant. caretaker-jnfant 1nper§ction d

Curriculum (Procedures and méter1als)

. Teacher training

Healtﬁ Services
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Appendix b

. I. Memo about parents

Telephone Message .

June 23, 1975

DATE:

.. RE: Johnny Cole--age 8 months
(new applicant?e ’

PArs. Cole has requested that a
different staff member attend to her
infant each day, as she does not want
her child to become attached to any
one individual.

AP G e T RIS g et e 4 o A Sy ¢ gy L T S e el s L L ey

ielephone Message

June 24, 1975

DATE:

RE: Brad Jenkins--age 14 months

Mrs. Jenkins wants'to kﬂdw if it

{s all right for Brad to bring his
favorite blanket to the Center.

Infant care.

Telephone Hessage

DATE: June 23, 1975 - ‘

RE:  Timmy Brown--age 6 months

Mrs. Brown called to express h;r :

concern about having placed Timmy in
the Center. In her Developmental
Psychology class, John Bowlby was :
quoted as stressing the crucial im-
portance of the biological mother in

L et T

B L T




. ‘ _ . Appendix B (Continued) . E , -
Attachment and Daycare Issues:

. . -*
‘e Mg ’

r 3 ¢

PARENTS WITHOUT PARTNERS ' .
Lindavista Division -,
s 210 South Grenoble Street
Sou}hside, California 91630 = - . i LT

October 29, 1975

"~ 4
Ms, Arlene Welles UoAe e, - ¥ . .
. = Director, Sunnyside Infant vt :
Day Care Center _ ’ )
3309 East 14th Street ~ L ) .
Los Angeles, CA 90006 T . ’
A o AL ety G e e i A PPIRERR S Sl B v veiebete AP e e 4t R v 350 T ¢ ARt A aad ekttt AlafHS «  bleg TAem o BB e iy oW
Dear Arle.e: . by
1 know that you need no reminder that you are addressing our group at
our monthly luncheon meeting on December 47 on the pros and cons of
infant day care; but, I thought that I should warn you that our previous
speaker, Dr. Johannes Berkman, presented some of Spitz' old films on the
detrimental effects of institutionalization on infants. You should be
prepared to respond to any questions that may stem from that presentation,

o * i 1 am looking forward to hearing your presentation, and I am confident
that you will have no difficulty in handling any of the issues that
might arise.

ogram Director .
tindavista Division’ i .
PROP

L8t
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. Appendix B (Continued)

I1.. Curriculum Programs .
o - Pirst Day of School
Dear Parents, .
‘l‘l;o staff would like to notify you of a new direction

in our currfculum this year. Since the age span coverecd

. at our center is primarily a period of li?ﬁ" development,

the curriculum this year will emphisize hatﬁ area. Plaget,

‘ the well known Swise' child psychologist, even labels this
per i rom birth to two the “sensory motor stage”. "I'h'o
children ‘then, will be given opportunities throughoutft}‘ae day

~ for.exercise... Fine motor activities as well as gross ‘motor

B R . L

activitics will be streé'a,ed. Teachers will wox;k with the
students on a one to one basis at least once a day to promote
6raw11ng, walking, rolling,” and general strength end coordi-
nation. We will be glad ‘to give parents copies of exercises
being done nith their child to carry on at home. ‘ We hope
you_\-:nl notice and He pleased with the motor progress your

ohild makes. Also feel free to ask qv._testi.ona or comment on

this curricular inovation. . R
iy . )
. Sincerely,
‘ the Staff

)
aALLA.L \a”(ﬂtdOk G %c oo P Q/OW(, "7
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~ Appendix B (Continued) '
II. Curriculum Materials L - :

Better Baby Products
: 101 State Street
Colorado Springs, Colorado 8090}

: =  June 18, 1975
' ) /,' . ‘ . 3 .- .: . .

) ’

Ms. Arlene Nelles : .
Director, Sunnycide Inrant .

Day Care Center . : \
" 3309 East l4th Street
Los Angeles, Calirornia 90006 °

.
vavr~ B o y— v o 8 AR T e Y e P g e N Skt ot e ety
Dear Hs.

Neilea- . . .

This letter is to introduce you to our Los Angeles Sales Repre-
_sentatdive, Mr, Gaylord Panser, He is presently demonstrating one of
our recent innovations, the baby bgttle holder, which will make it~
' possible to utilize your staff more effectively during feeding times,
_Mre Panser will be contacting,you shortly and, at that time, he can
more fully inform you about the effectivene® of this new feeding de=
vice and answer any questions you may have about it.

A e el

We hope to be helpful to you in your capacity as Birector of the
Sunnysidq Infant Day Care Center. Please do not hesitate to contact
us if we can be of service in any way. . 4

-

, Roapcct m{y‘ yOurs "

| m,u ,(Léf o
: _ *  Thomas Fool¥ry '

President
Better Baby Products : '

TF?ijb




.Attachment B ( Continued}
II. Curriculum Materials

-

~MEMO:.
To: - Teachers
From: Program Director \

-

The following i1s a list of toy§ that were packed away from

‘the previous years. Please advise as to which classroon they
belong in- infant,  toddler, both or neither, (discard)

tonka toy trucks large pegboards
busy boards ‘tops
- soft cloth bhalls ~ music boxes (some with rigurinea)
shape boxes ' w/\ roller skates
_ large wagons ‘ _ Yoy baby bugzy ,
»mobiles - B xrt S oy r\v'\wana'»ﬂkv«« S wy, -bean bags - 3 e KT el Mpmee s A tb AT ~\.9¢‘~VM'
rattles bag of marbles
pacifiers . ~ balloons
hard balls (rubber) assorted dolls
$olly jumpers =~ ° "7 7 7 ~“wind up swings -
stuffed animals * g valkers




Appendix B (Conti'nued)‘ )

3] II.. Teacher Training

L

Intetoffice Memo

T0: ~ Principal (Name)
' . . . . 2 PR
From: Board Member (Name) ¥ oo ’ ) . :

v

2 T

. As you know we are currently looking for a lead teacher for du'r |
toddler group. ‘Our most promising éabplicant- so far, Marﬂyn M%l]e'r.
s ‘jr}"s_'{‘stg, that it will not be h’e?essary for her to participate in our

L g LYSURRV A S AR T R MR PR g s S e bl N | 5 Sy et beAA Wb b TR o e o e " oy .

teacher tnihjng program which is considered mandatory for‘ every newly

2 hired teacher. 1 am tempted to agree with her as the program where ';;ﬁg .

is <currently working as a team 'teacher; fbr an ﬁfént". ‘grou; seems vté “ R
' closely parallel our own curriculum: a‘!so’. she worked here as an aide
» 1n the toddler group twd years agb: B

. -. )
+ I would appreciate your opinion concernin.g this situation.

3

1
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o | Appendix B (Cbntfnued) -
. \ . II.  Teacher Training g * A P,
r o . i\,“
~ INTER-STAFF MEMO i "
Sunnyside Infant Day Care Center .
.10 Arlene LI T . FROM: Teaching Staff -
¥ ) . : . . i * B : ) Ra
© DATE:: June 24. 1975 R
' _RE: - Group Meeting for New Parents, Ju)y 2 )

i We have Just Tearned that you wm be out of town for this parent meeting
v Please brief us on-the kind of issues you think will come up and give us some . .
e ‘gu‘lde‘nnes 45 'to"how we should handle them;-particularly-as-they pertain.£o...co.. s
L separation reactions on the part of the parent as well as the. chﬂd '

L]



https://pertain.4o

¥ How shall we decide? I LR TN X ‘ \
1s there any place for them here ‘at. the center? T ) 1 I 7/
f';o,' I m-concerned about keepmg rea'lly s1ck mfants 1n mth the others. , - o
| L
fmﬂ'whfw-««'««af«ér41%«=>“1ﬁ»-~;*ﬁ'>¢-«.«~«.wf~ ‘»'w;m-én-w" g Wedemciebpd st e - PO RSN ‘ v’.v)'“N(vjfd'&-s\'vﬂ\-b—"\"t“t“;"(y“r'i
B O (T RO INTER-STAFF MEMO SCN PN AT L A . L ]
. ) 4 Sunnys1de Infant Day Care Center ‘ ta ‘ 5 g
5 To: - Ar1ene Welles -~ FROM' mfcy |
e CDATE: -~ June 230975 L e T | ek
RE: © Sandra Lesser = age 6 months (new enrol'lee) P N e S
- Sandra his a previous history of eating difficu'lties an(appeéfé ve’ry" Sl
undernourished. She continues to have eating problems here. - Asithe Staff. =~ ..
Conference qn her 1s still two weeks away, I wou'ld apprecwte any reconmenda-u' ,.% "
tions from ygu now as to how we might proceed.. . ‘
" !
'
re :

T0: - Arlene | |
JFROM: ~ - March: - L O S

v - . J b 3 . K
We need-guidepnes about sick children.

"’V'_Abpendjx"‘ B- (Continued)
IV. Health Services - -




’ tuh ?{xluazh Amum;"'"
ugtlm Calif. 90024
c,cl g vm::z-'

".A gmm of concemedi‘n"ircnts uould li!.ef to meet w:,t‘; )'ou at yOur next; :
official mneeting’in: order ‘to vresent’ a nurber of issues that. hwe,been
brought- 1,0 mn' attention. Plcase' -mclude our rcouest; on your agenda

Vo ones boa oy s e 20

smermpos thel r

g Mﬁw\.«m,—s—c, St x

The atte'nnts bv -some: members of

‘Eim stafi"' to

i ;We feel that't!.e !urmq pmctlces of the center could'be 'r!ore resvonsn'a
.o our necds if they carcfully examned the attltudcs of those pcople“
j.h;rcd to. attend to our: chlldren : "
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A;pendix 8 (Continued)

]
VI, Expansion Alternatives

Peadbody Junior College
33011 East lith Street
Los Angeles, California 90006

e

June 20, 1975

.

‘Mes Arlene Welles

Director, Sunnycide Infant
Day Care Center

3309 East l4th Street

Los Angeles, California §0006

Déar Ms, Wolles: .

As you knos, funds have beon nade availadble for the expansicn of
the infant day care center; however, the Board would like core clarifi-
cation as to how you think the funds should be usod. Moure specifically,
should we consider developing a fawily care unit, or would it be more
advantageous to expand our facility in its present fora? ¥hile the
relative cost is of concern, we are primarily interested ian the plan
that vould most adequately meot the needs of the population we scrve.
At our next Board Keeting, scheduled for July 30, weo would liké you to
present a detailed proposal for this future deveolopment, as well as the
rationale underlying it.

1 hope that this request places no undue pressure upon you§ however,
1 know that you, too, would like to expedite this matter,

Regards,

a glw»,\

Alan Johnson

Chairman

Board of Directors
Peabody Junior College
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Appendix C : .

INFANT SIMULATION EVALUATION®

”
| Partfcipant Information . !

1.1. Are you a:

Student s
—_ Staff member of a facility
T Faculty member

Other, Please specify:

i

1.2. Do you.have direct Quct with an infant facility or center?

Yes
No

" 1.3, Are you:

Male
female

|

1.4, Which small group simulation dfd you participate in?

OBl IO »-
.

1]}

I1  The Simulation

11.1. Before you came to the similation, fn what way did you
*  expect to participate? (Check all those that apply.)

Listen to a large grgup lecture.
Participate in a highly formalized, highly structure small
roup sftuation.
rticipate in a very open-ended, unstructured small group
sftuatfon.
Other (Please tell us how yoo expected to participate).

|

11.2. 'Were your expectations met?
Yes, my expectations were met.

My expectagjions were met to some extent. .
KRy expectations were not me

42
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I1.3. Of the simulation forms used, rank them in order of interest
to you.

ANl participants role-played directors.
Staff meeting simulation,
Advisory board simulation.

Lo

\ " : .
I1.4. How would you describe your small simulation groups? (Check
‘all those that apply)

1 felt comfortable in the group.

T Everyone was actively involved.

____Only a few people part1c1patad.

T 1 felt hesitant in entering the discussion.

11.5. Did you have a chance to raise all the issues and concerns
you had fn your small group?

Yes

—" I

11.6. Do-you feel that this type of simylation effort would be
valuable to other students, parents and people 1nvolved in
child care?

Mo
Probably not
1 am uncertain
Probably yes
—___ Definitely yes

11.7. Do you have any suggestions for changes in format, topics, or
organization which you would 1ike to see implemented ip a
fugure simulation?

*This evaluation form is based upon one presented in Takanishi, R. and
Chatlle, C., Carduque, L., Lovaas, B., and Plctcher, G. G. In ASUCLA
Child Care Center Workshop Evaluation and documentation report.

Report &1, July, 1974, Appcr:ﬂx 3.
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