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Abstract '

The four papers contained in this publication were prepared fh con-

junction with the Latin American Culture Studies project for Commu-

nity and Junior Colleges aHd delivered at the, annual mee of,the
r

Southwestern'Council on Latin American Studies SCOLAS)/in Lubbock,

Texas, Narch 1971. The papers represent a gene/al discussion

of the problems .and prospects of teaching Latin Ametican, Studies in

community and junior collees, each froM the inti tonal, geograph-.
/

ital, and di.sciplinary perspective of its autho/ More broadly, how-
/

ever, they highlight the diffieulties in gene

sort, of intercultural dimension, regardless

tion, into the two-year college curriculum/

1 of introducing any

f-theculture in ques-'



The four papers in this publication were.prepared in conjunction witri

the.Latin American CultureStudies Project'for Community and Junior Colleges

and delivered at the anniial meeting of the Southwestern Council on Lati,n

American Studies.(S.COLAS)-in Loi,bbock, Texas, on flrch 3, 1977.

,.. The Latin American Culture Studies Project s.a multi-TurpOse one-year

program; designed to improve Latin American studies offerings,'for educator&

working at two-year colleges. Through a series of conference's and. a summer.

workshop, the program.has undertaken to- orient and train faculty ina multi-

cultural and multi-disciplinary approach to ,the humanistic aspects o'f the

. Latin American cultural heritage.

The program has four major components:

a) Training persons engaged in or preparing to,engage in Latin. American

. studies, but especially training teachers at the community college

level through a series of conferences and a summer workshop.

b) 'The collection and development of appropriate instructional and, ,

curriculum materials and other information related to Latin American

culture studies, to be demonstrated and exhibited at the conferences

arid to be disseminated throughout Texas in published form.

The diSsemination and "institutionali, -" tivk ma

:h- --,ve-mentioned pur ,,Irough the development of course

"modules" on Latin American'studies that could be adapted to the
A.*

general education curriculum of two-year institutions according to

local needs, resources, and demand.

Finally, the inclusion of community colleges in the "Resource Cente

for Educators Interested in Latin American Culture Studtes" and the

"Resource Center Network," both of which are part of the Institute*of

Latin American Studies.

In addition, we hope to work with all community groups, individuals,

and organizations having an interest in Latin American culture studies, to
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assist them in promoting, encouraging, developing, or.produtN programs

and other activities that relate to the history', tulture, ortraditions

of thy Latin Americans. .Thjs will be done priMarily through'the Resource

Center.

The four papers contained in this special Publication represent a

general discussion of the.problems and prospects of teaching Latin American:

studies in community andijunior colleges, each from the institutional,

geographical, and disciplindry'perspective of its author. More,brpadlY,

however, they highlight the difficulties in general of introducing any

sort of intercultUral.dimension, regardleSs of the culture in .question,

into the'two-year college curi-iculuM, 'As Professor Tesar points out in
0

her paper, "the predominant:values held by community college students

are pragmatic, realistic. School represents ,an investmenrof.scarce

resOurces: time and money." For these students schod is a mJ,ans to an

end, and many students "demand to know' the rele/ance of e'ach courge in

their curriculum to the practical goals they have set for themselVeS."
A

It is this interest in acquiring practical skills ,as opposed to A

abstract knowledge that is in large measure responsible'for i /hi dramatic

increase in junior college enrollments and adult education Since the mid

sixties. It has been argued that what the new college tudents want
t . ,

is to acquire skills that will contribute to their surval or help them

to satisfy creative urges.

question of survival raises another.point, however. Is survival

only: a matter of learning how to repair an automobile or grasp_the fundamentals

of accounting? One's ability to cope with an increasingly cOmplex and, inter-

dependent international system, within which hundreds of nations and millions

of people are battling fop scarce natural resources, is also a key to our

survival, both individually and as a nation. Obviously, what the'OPEC nations

decide tO charge for their oil, how good a wheat harvest the USSR has, and\

whether or not a new Panama Canal treaty can be agreed upon will all ultimately .

affect our lives:

I

Perhaps even more important to us as a nation, however, is the intercultural

dimension in education. Ours is a culturally pluralistic society. How do we
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prepare people to live-in thjS socIety and benefit from it? The philosophy

of educatiOn and'social organization Of the Un'ited States for the past two

hundred years has emphasized the conc6to the melting pot,.ft One of our
_-

richest resources'as a nation is the number of minority cultures th4t.make
-

up this country, in,this.regard, it needs,th be.'kept'in mind that a

-cultural experience can come fronv studying domestic as well as fore-Ogn -

cultures.

Yet today,,this is still a nation that in many respects is one of

territorial minorities characterized by raci,al and ethr06 aOtagonisms.

-'Welieed to go-beyond the melting pot,'in the famous phrase Of 51azer and

MoyOhan; and ta re&ognize,' that, in the wprds of Greeley, "-the hope of

unity,thrciugh homogenization betrayed 4 profounsi misunderstanding of the

'7,--44ffiaJI condition.''

:tqe,n'eed'to encourage,heterogeneity-and pride iri one's'heritage and-to

iVrt-egrbte an intercultural perspective Dr dimension into the educational

process by 'studying our own minorities as well as foreign cultures, beginning

in grade school .and continuing on through coMmunity college's'and universities.

Such a,step could be a maijor contribution.to overcoming' the racial Tnd ethnic,

conflicts that for.two hundred FrOm reali- ur ideals

S a,demorratir natio- at ,ud6d, "analytic second

I c_ irc, Cu (..cluitize personal security and'Openness',

duo mterpersonal trust and empathy with people of different domestic and

foreign cultures"1:

Our hope with this,project for community and junior colleges is to

develop an intercultural dimension for inclusion in the already,existing

junior college general education curriculum. The central idea is to try

to integrate this intercultural perspective into the process of general

eduntion, that is, "the formal process by which our people are prepared to

live effectively in this society." The central concern of our project is

not to create new courses or to develop specialized programs in Latin American

studies. The goal is to broaden regular courses and programs to include

significant information and experiences from both domestic and foreign

cultures. By broadening the general education of students, we will be able

to move away from the monocultural ethnocentric viewpoints that have
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often been so typical of general educe ion and that have contributed to
.._ .

both domestic and international ethnoc ntrism.

(/ ,

The need to broaden:general education in this way is certainly great.

In 1974 a conference wds 'held-in'Zurith,.Switzerland, to "shed ligh on

what is needed in the way of global.studles at'the precollegiatelevel."

But the findings also tell us quite a,bit about what is going on at the ,

collegiate level. It was reported'at,the conference, in a,survey conducted

by ,the American Assoeiation bf Colleges for-Teacher Education (AACTE), that

"only 8,percent of the 225,000 teachers that 'graduate each year in the U.S.

'have any access toinformation, analysis or 'experience in the interndtional ,

field." A second AACTE survey, reported that "of 900 deans of education
,

polled throughout the.U.S.,.6p percent said tbey had absolutely no interest

In international education." Me.tonferenCe chadrman, Dr. B. Frank Brown,
4'

said: "In spite of raNdly'developin,g interdependence'among nations, and

the universal urge for a new commitment to world peaces practicall9 nothing

is being done in theNcheoling of young people in the United States,to
.2h 'hese s4 Tht global

,

gh in r( ,,?ars:the U.,. Uttice of EduCatien has attempted to
. 7 'encourage the inc)uSion of in ntercultural dimension in the general

educdtiop. 'curriculum at both the preeollegiate and undergraduate college

level, "overall the respone-of the American Edu'eational System to the

challenge of preparing citizens:for effectivecoping in an interconnected

'world is woef?lly inadequate. 113
One of the-problems that has been largely

unknown among the general public and-widely ignored by the press, but

nonetheless one that, has become increasingly pressing'to theAmerican

socio-political and economic systems, especially in the southwestern,

United States, is the problem of iltegal aliens in the United States.

In 1976, the U.S. Immigration Service, apprehended a total of 870,000 illegal

aliens, yet for every one that is caught at leaSt two or three areSnot.

Nine out of ten of all those caugnt were Mexicans. Why are most illepls

ln the U.S. from MN(ico and other Latin American natibns? The answer to

Ahis question and a solution to the problem of illegal migrants js difficult

to explain unless someone has the basic knowledge to grasp it in itS total

context. Fundamentally, it is an international, structural economic

problem, but it is also related to the total history othe U.S. d Latin



America, especially Mexico. The.status of Puerto Rico and of the Cubans

in Mia,ji are two More problems tAat have both internattonal scope and j-

important and prdfound domestic consequehces for the United States.

e

(t, HoW many people realize that the United Sta4s is the fifth-largest
f

Spanish-speaking nation ind-the- world? That Hispano Americans'constitute

this nation:s second biggest minority,and in a decade are likely to pass

B .1çks as thd est' minority? That More money is spent on bilingual

ducation programs 14vin g Spanish than on all other languages- combined?

T at until 1848 the entire'southwestern United States-was under Spanish

a d then Mexican rule? These quest-16ns are important because the ainswers

to them will help all Americans understand both the domestic and the inter-

national social, political, and economic iMplications of policies directed

toward dealing with questions like Panama, Puerto Rico, illegaT immigrants,

'and bilingual education and the myriad of other domestic and international

questions facing Americans today.

ihe papers in this little publication dealing with the problems,

rld prospects of teaching Latim American studies at community and juhiv

colleges,can be viewed as addressing the mtich broader question of how we
/

are going to integrate an intercultural dimension into the general community-
.

college curriculum regardless of cultural area. Our hopejs that these

papers will provide the basis for a discussfOn that will generate the
. .

kinds of ideas arid programs for action for.a more effective global education

throughout,two-year institutions i Texas and elsewhere. Our concern

is not with creating new and specialized courses or in producing Latin

American experts. The theoretical concerns of cross-cultural experience and

research can be left to others. We want to know-how we can apply the .

knowledge that we have of other 'Cultures in the classroom so tNat students will

graduate better prepared to live in an increasingly interdependent world.

, It is our hope that the Latin American Culture-Studies Project for

Community'and Junior Colleges will encourage the best features of our pluralistic
r,

society so that our differences--4nstead 6f leading to intolerance, conflict, -4*

and despair--will lead us to understanding, harmony, and hope.

Edward Glab, Jr.

9
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Latin American Culture Studies in

Cammunity Colleges: Alternate Approaches

by

, Sheila Tesar

ComprehensiNe Community Colleges: The Settingfor Chan.ge

. 40

As Latin Americanists, all of us would like to share our intekest.jn
, .

this area of the world with in ever-expanding cfrcle of students. With'

community and junior colleges curreAtly enr011ing over one-half of entering

freshmen and sophomth'es,,these institutions appear to be a prime target

for the introduction'of, and generation of enthusiasm for, studies related

$to Latin America. However, although change is a crsiant-on the commety

college scene, successful innovation must be accompanied by an'understanding

of and respect'for the neture of the institution.

Comprehensive community .colleges are reatively rwW entrants tcyttle

educational milieu., During the 1960s, while traditional c011ege campuses
. -

of this nation were racked with nrevolutioniSts" forcing them to be

relevant to,the times, the greatest transformation in-higher education ws

taking place almdst without notice with the community.college becoming a

major element.of higher education in the United States). The coMmunity

college is neither.a glorified high school nor a pale.unversity. It has

grown from its beginnings as a junior colle.9p, primarily concerned with

offering a.lower division collegiate course of study,, to a multipurpose.

;institutional offering all types of programs for all types of.people and

\dedicated to the principle of lifelong education.2

4

The public two-year college is an outgrowth of a philosophy of

education that advocates the provision of equal opportunity by teaching

whatever needs to be learned to whoever needs to learn it, whenever he

needs to learn it. To make this broad mission operational, such colleges

attempt to fulfill the following-needs:

(1) The need for programs of liberal arts and science courses that

would be transferable to an accredited four-year college or university and

applied towards bacCalaureate'degrees,
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(2) The need for vontiOnal techRital prograW desjgned fo.Orepare

students for entry or reentry inlo the jol; market, with such'pregrams.tof'

long or.short duration dpending ,upon,the amo6nt of'stiMe.needed,tiy.

-...Studept to.complete. the keqijirments for entrance into.the.occupdtion,

.(3) The,need for adult cou'rses for whichcredit

be given, designed to provide general educption:to fa

or mayfflot

itate occupptional

.grOwth, to'improve constructiA üse.of lieisure time,' and to'increase

personal and family,liviatisfactions and:cultural depth; qp
.

(4) The -ed for individual svices to students1 including guidance

A Counseling

,(5) .The'need fór.proqrams and:services,designed.to remove, deficiencies

ifpreparation'for 'college programs, and'
,

4. (6) The.need-for'pregrams and service§, foriindiviOals and group§

intereSted in cultural,.civic,,TecreatiOnal, or other community betterment

projects.
3

In fulfilling all these purposes,- the two-yearocollege has become
1

more'diverse in defined functiOns, prolgraffs,'clientele, ahd philosophtcal

bases than any attler-educationalinstitution in &istence. It 44s become.

charaCterized;by at least five recognized pscriptors: it is democratic,

comprbhensive, community centered, deditated to lifelong education,.and

adaptable.
4

These characteristics demand a degree' of flexiyility unheard

of in other types of educational institutions. Thus, the introduction of

Latin American cultUre studie?to-this new learnin environglent'should take .

- AV

into account the constraints and resources -specific,to tbe s,etting., In.

this presentation, constraints' limiting the expansion" of Latin American

coUrsework will be discussed,.followed by suggestions for alternative

,approaches to,the dissemination of knowledge about our fascinating inter-

disciplinary field of study.

-Regional Structural Constraints

TWO types of structural constraints mitigate against the addition of
A

new courses with Latin American content in Texas community junior colleges.

First, courses dealing with Latin America are by nature specialized

and generally' do not appear in a curriculum until the junior orisenior year.,

a
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Community colleyes in lexas.ar prohibited from o , eriny couyses at other

than a fr*echman'or soOiomore leVel. In orde'r.bo reAive state aid reim-

,.
b-ursuH, i commun-ity cyTrege mdst dr-nstrate that two public

sei 1000 tiward 1 lN a t. 1 eas t' a 1,)'' ',Ito degree) oftst-

thl freshman'or sophomore
' he intent of thi

regui, dold: first, to keep communt1). :es within thir role

and scope as acmdemic. transter 'institutions; and setond, to provide a

guarantee to transfer students that their credits will be aLcepted if

and When th6/ do change sctwols: inus curricOor expansion at the community

col rt0(1(/ t'vt11 ltmited to the extent .of freshman and sophomore offerings

a.t p41 1 1/4 00111 01 1 110 t ito t 1 utfl's .

A 'second truc tura 1 ( loll ri lilt o. alel wi th requirement.
toi (Ale 1 v flo1jl, ol Amen( ,111 kloyttrniliont .1trl h (,1 ory t or t if Iii nuieji t ot

Of Art., Ilt,(Irc,v, Hi ot thyse hours mutt deal wi th Texas
s tory rool government o Ui er ix wi tO lerwr., iCdT1 government .

twre H no room f or I ex thi 1 ity, I he'.e (st i pu 1,11 i on', ,irc st a tu tory. Upon

t 1r ol I ht",e t we 1 ve hoot-, , 01 tier 'soy 1,11 rpk(li red tor
ilt/ A.A. do,iroe; I here t oro , Ui 1 0'.', a ',I intent ha,. tie' I 0niited iiiajor intl

jilter, ti) tran',14o", 1 int yt, t t any add i t ional com-,ework

4

t Ii It-i! , cud) na I taint ,

per, /tilt lit udon I I fr; ill oirmun It 101 1tHit".. ( an he

, 1 t less fh,In frill le'itrmrI' d

i/ Ot. iLr lin' t 11.1. rt.ou t o 01 a 1 atwut

t rloo t or I ho ,tt' ti/' Wt1O \;

t don Wou I 11t lu,tI H ii .//1) hi!' I 11` I 1 t lit 1011'tt

1,.)11 v11 1 !Li nil t'r , I t

Irak(' I 1/"It ! I 1 !LW(' \, 1 I ,".t
I 10, rl.t /1)1H ha! [rho) r Aro dIr (avor,on'

, 1,- ii ','jli it .10110 I HIll t !Lin t liii 11111 \ ) H.:

1i ',if/ '10! H ri))'' H ill/ It lilt It t ftin

.1!1k1 , 11 ,111 I i ti 1 It

/ II',/ 1 Ii I II; I 1,111 .1 .4 t ir!II Wi I

II i1,11' f 111,

..1 HtI; I ' i'.1 1 1 I

.1 I I I I ./ 1 III ./11/' t1.1
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represent:s an' investment of scarte wsources:, time,and mOney. For many,
..,

it is'more a Meanst to an end tNn it is an, end,in Counselors
,

say tiot many students want. to know exactly .wpaf the,V4need to go't oiit

ti they demairto know The rel(:vance of each codrs(\, in their curriculum

to th- 711 set for- themselyes. We can he fairly

141s not figured in these'students'

0O (1,1a(1 11110 ; II d pragmatic permpective untouched by 'earlier

incentivrm tO pur,sue th area, ,aursework in Latin American ttelds might
.

appoAir 0 relevant, oven o',oterh:.

Alternative Approocho.,

or .n that, t hero aro t iitI dnd. Man( (II on'l t nt

«00111,,y (ollego, iciget her a k t Not I VI t i t (.11..t. t ho

apton whd I 111 (10 111110 (-1-f1T001'd (it., pa r,,u 1 It Li 1. 1 11 A11110r (1dn culture

Throo 00Y,11,4111t1o.. como to mind. f lot,, curricula dt all

tri t t 1 Mr, 10111i1 (111 1,1/111,1011 ( H 1 11( 111d0 110W OIl it'' Iii I I I 11 Amer cd

t for. .,oo\.., NI I nu All 111( 011( 1.0.' tot f 11,1111,10r 1,0001111,, ( 110 hot 1011 fit ( ogr-a",

(Hull he oil( introdw inu 1H it-. placc thy inrorpordfion ot

,u modu It-, Filth d ,1( in Amor i caul onph.o. inf o I 111111(111t of t er d Thili,

t hru.. t «m1,1 ho mdth. ii ht. (I (rt.( t oh of (10f1( 1 MU 1 nq ddll I t Ii Oct Li 0n
1 , t l 1 1 1 , 1 ) ( I f If Iii' 1 1 .. 1 f l , n 1 1 I , who (,0111(" 1 1 1 1 1 1 1 Nit t he I r

I , V 01 1 ' 1 1 1 ,01 ('11Th'il ,111,1 ,;rowth without roildrd to tho t offm,I 1 ,1ppill't 141,1n( f",

t h Ii 1,111 ( 1 0tat 1 111 ,1 1 Ion . ', ,11111 h In I Urn -

t tIt'11,1 1,1,11 t. ,11 \, .1011 ()I 111,1', W1 1 0 ,11 Iii

1 11 -111,11 I Is(d \' Wo1)11 (It' 0110110,1, 1(0

1 II I , II ,'Il ( Leo( . 101., would oroduIt. a

o. t- I I , 'oh I, iI 1,11- , IIII I d , h,h) ,, 11,(Wf , 1.1 it )0',11' I ( ) 1 t n t

. 0 I . 1 1 n n I 1 nL, I Ti' l' 1( AI) ('Viii 11 ,(01't h .1 11 .1' I k ,I n ) ' o f

I 1

:to1,11 tmi t win n .110 t I v ,1 1 1km I I t'n )1 1

1 , 111 1 I'l 1 0 ; 1 ! I I I ( I II ',it 1 ,1 1

. 1 1110 .1'1 1 1111 1 dr t .01,1 1,(1,1,011
'. 1 t". t horo ,111n 4411111t ' t' k n n,

\
I 1 1 , H I n , , , n I I ,,, 1 I n ;`,.. ,, r i ,.. ,111 1 .,'1 CI ,'Il, I'd (111 I I '. ()ilt- f MI l'ilV I'. ., Oh

t-, 11, I n I 11 n (1,11(0,0111,1 ,i,01, 110', o f 'It ,J1fIl I 111,1

'din 1 or,H h ',1 . I h n :1(,1 t I
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need not be the only part ot North American foreign poficy deSling with

Latin AMerica that is touched on in government ,'courses. Why can't Neruda

be included in the poetry component of sophomore -literature? In Spanish

clas'ses, it cultural Tessoni, are interspersed among the imperfect tense

and the'subiunctaye, the tendency has been to rely on slides of Madrid.

f!'it Montevideo, or Thntiago, or Lima? In economics we ou(iht to be

Uiarn something about iilation frm the Latin lmoi !aan experience--

e:tainry have had enough ot at ! the lkt of example!, is endless.

interrrlationshiw;tc-,Mcsiare relevant ,' the comparisons, contrd,,t',,
t -ev ident . ho 11 1, I n hr idea', to (-I av,room teacher'',

ml tO prOVIJ( thrnuith fticulty development the took to convey f.hem.

Utir mention (it teeP, dcliherate: Community protei:, an

[inlet 1 y i 0)1111 tmont ft I Lit, ,t in 1 w, t rut" t loll, fur onl y by incori'mrat 1 Irt
Arid (ff. rit; t he advtinc educ,it Iona 1 technolotty can ,-,ucce,,tul- learning
exporionct , tie tionora tett ter tlliHliW (,tinlent:;. I he (-,t tidy of Latin America

wi I (-0111ti il lvi i t prie,-erited tireutth comprohero-,i \re, humani!-,tic

prot e,nirt-, int er it t ed with v ntu.i I Illiturla and ot her new learning
t tilt,. New c rr 1 olivttytstl III 4 fiJi lentil Ii tIne !omit, Will
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Council for Community Servicesoarminity service should become the cutting

edge with which the college Oenetr-tes the life;of the community,-and

becomes increasingly relevant to ci mmunity needs. Throughout the Southwest,

we have a growing population of Otiiens sharing cultural or,linguistic

ties with Latin America. Community colleges are currently sehving this

population more than are other institutions of higher education. However,

deal can in hrough community education, people

w offered le touch with their own roots, their

_t11
t

creilts and degree',

While the cohstr,Ohts against the di';sminationftynd growth of Latin

AmeriLah st 111 it ,:re real ,Ifid not eariq to piit Aside, there are avenues,

tti 0r.0t101, , lhe iii mentioned hove inOudo (reation of more lower

division ioures at All levels, introduatimi of modules with Latin Amerlcan

emphasis into Lurrtrnt, ofterings,, and expanson of short., noncredit efforts

in Lontinuind edhaation and kamounity erv14. Any one or dll three are

wor h ui ,11111,1, tor 1,11 in Amer iii lii t t oo \id( ((Aide not (.0 (,Wro.

i .

. ihere timumintty lad cije 1H ',our lowh (4'ew York:
,Vtot or'muni, ,1.1 101) nl os

0,Mn ii I t`', 1 I t' I 111ir t',1k .11111,..) in I ,w11,111111 f y ii I o I t't1H,
I tilt, 1 /.

Hitt t',1
t , 1 1 1 t 1 1 1 1 (11 I

. awf ort , iT\ Twentieth tint iniv Tied lint on:

VI'Lt'd it nit 111,/,`'. 1 t'1A1 il I

i enter eh, t,, !aft It reef , tim Intili, (10,./ IN, 1 1 ii pi I 1 yilti I .

I i i11 0 1 I A ) I yri I Hi', I timo,H1 ( 11 t t N,,1
1LI 1 1 , I ii , 1

It!' At, 0Amiel Hi!, lirmq 11111

01 n n p I t A1ioiniitini . to lot imid m
01 fin l 001 diicit 1111 H0,11,1, I 01 II 1 t`tIt' ,111t1 tlnori t y 111/H

. it ii r I 5,1111 tiii 0001 I Hi I mit I i It 11 1 mil Li doi,sey

ink .
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Teaching Latin American Culture-Related

Courses at the Two-Year College:

One Approach!

by

Patrick Foley

9

'It is the purpose oi (dr, ssay to explain the approach to Leaching

Latirp American-related culture courses as developed by the faculty of the

social science department at. the Northwest Campus of Tar,rant County Junior

College. In the ,original planning stages several key factors became

apparent, centering on the uniqueness of the communities feeding into the

col,lege, the nature and character of this campus, and the roles played

by the several disciplines-within the department. It is those areas that

this paper will concentrate upon and, in so.doing, it is hoped that it

will_provoke some thought. the main concern throughout,the planning of

our programs was to crcate an academic situation' on the campus that would

vovide the students with as good an atmosphere as possible for their

developing a better understanding and appreciatimili of the Spapish-speaking

cultures.

1wo-year colleges usually servo well defined local communities,

oppowd to most tour,year institutions, which derive their student body

form a broader spectrum of society. Perhaps more so than any other

institution of ht(lher learning, the two-year colleges are an extenslon of

the local community. Yet, while being influenced by the social, economic,

Lultural, and other representation'. ot the locality they serve, the two-

year colleges must effect (hang). in those communitio In particular,

they play J key role in hringing about a deeper awareness ot other cultures

to those (ommunitics.

i he so,. la , econorni( ti I t oral nittiire (it the area served by t.he

Nor t hwest Campus of 1,irr,iiit Cowl( v Jun or Co I I ege c ear l y presents probl ems

tor the tea(hing ot killn Amerikan related «ifirsos with the goals previously

ch,11101 ProPeo I s Hr I ht I it III. iced iIH mind. 'let Vert
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into the cell* is a predominantly wh'ite student population of middle

income back9round. Much of the economic base for that middle income

group cOmes from Oribusiness, military establishments, and Industry.

The social and poilitical outlook of the students coming from that background
;

is for ,the most Oart conservative. Ten of the twelve secondary schools

that fieed into Ole Northwest Campus have a very small percentage of Spanish-

speaking stude4s. Some of those schools have viqually no such students

and are of d rOral nature. Ihe other two secondary.schools have a large

percentage of i'panish-speaking student, .HL, licban schools. Whl,,

the Northside and Diamond Hill areas of fort Worth have a heavy Mexican

American or Chicano population, the rural small towns on the outskirts'of

the city andi in the surrounding ared have little knowledge of the Mexican

Alverican or Chicdno people and their heritage. Much rho same pattern

holds true tor the adult enrollment aml noncredit courses offered through

our community ;ervices programs in addition, this area of Texas offers

A much larger group of Mexican American ProtestdW6 than-would, be found in,

tor example, New Mexico or (lalifornia. fhu it became clear to our fa.culty

that an interest in the ',ponish-spedkinu cultures must be created in

many areas an-F1 'jmply nourished in othet-:. With this in miihl, the faculty

deLided to take an approach thdt they felt would be meaningful tO all,

. students, r'mphdsii_inu cultural 'Judy rather thdn rtrictly d more political

ty ) t "t.h mu i t (17'V

Irom point the department Lo roniiider the ndture of the

Ifelf .1t1d to plan t fl I? t framework. In many rewectk,

we fH,ind ourielvie: in a ¶
i t H t t o iteilln with, from

(iu iiI 1 0111111 1 ',Ilion t tt t '')..111 I k !It; L01111111111 ty.

',everal per.our, illred iii rt r fa( ulty, and f poi flow,

were 1 I ( XI( , t I 1AR'rt' t 11' prt", I (It'H I , t 1 hA 1 ro o

t tin I 1 1 1 1 in red ) and t he

t (.t,(1 t ()I I fon( ,t 1 ,t I iu , Nd hitIthhh),

1,1W'; , L I 1 t

.'thofiler imptwi tin( 01 (ht. tw,t1ttitimt, the I I Hipy , had Leen

en t rnt 1 rt.; ttn 1,1111,1 I 1 It'l t 1,11)1 111(irIphy t e` I n I ,t t I 1

Aillt'r 1 t 1',/ I t lb lIl t'll01,1', I t111 Mt' \ It All ui (W. I h it ,I110 IHt ri 1..

() W(d I IP/ I t' Itt I 011111 Wv (lH'tt tHwiIh t th 1 I td'A ' tAt t

1 ,1 I '.t 1 ellk tiiiii fh U I t y () Lt. Iiit I t ()t t t
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The Spanish faculty on this campus are interdisciplinaj-y oriented.

Taking advantage cif that, the social science faculty Was able to obtain

cooperation from them in developing a unified approach for encouraging

studehts to study the Latin American cultures, particularly that of the

Mexican American or Chicano. Several ex(::ellent results emerged froM that

cooperation. Especially significant was an agreement to allow credit in

both history and Spanish for students rat advdnced

minorities. i hose students would

he asked to dâ their work in the history c/ass as iitich as possible in Spanish.

The history dnd ;Spanish faculties have shared, and are continuing to,do

so, the review and purchase of materials for their respective classes.

The excellent educational film, "A Andalus," was jointly purchased.

And is used in the minorities history courses and in the Spanish classes.

Other such projects have also developed. Fhis type ot cooperation has

heen carried over Into the procurement of sources for the library.

We have, collectively, placed in the library several translations of works

on American history, for example, the Nevins survey of United States history.

Ono other important activity should he mentioned at this time. When

publicity for the minorities hi,,fory course was reJeased, it was done

so jointly with the announcement ot our plaCement examinations for Spanish.

That rublicity material encourages students to participate in both Spanish

And tivi history class. Ihe philosophy,hehind this mutual effort clearly

is related to our central cbncern in planning our program as stated at

the beginnin(; of this ei.-.sdy. It oxhihits our commitment to creating an

atmovhere in which t,tudent', are bei,t able to develop an umfertJanding

and appreciation ot the cultures ot the 'vani,,h-peakinq peoplce-,,

tho fr,imework of re,)ion,11, institutional, and diciplinary parameter',.

A side eltoct has twen thaf taculty and t.tdtt not hoir,ed directly in the

ial department Aro Also encouraqed. to develop d greater

interest fn the teochinq or coin-,e,) related to the latin American culture,

t thr, to n oliv iou v.t to t ho-p, i roc t 1 y concerned with

4-1 wi H cout-t-, and prouralw,

Anotho dimom.fon of our im,fltutional framework that ha been used

whonovor pwo,ible i thAt of reqular communication with Liculty,

,,fddent,, of Me,,,11 Amoric an or Chitdno 1),Ick,lround. txr)tInq

And 111,11,10 contrlhifflow. hv w from (how. Our (Ammo mit',t,
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..._ i
Professor Lduardo Aguilar, has not only given us valued advice but will be

appearing in our classes, on a .regular basis. Our sociologist, Professor-

Steven Vazquez, has been of help to uS. Our own general education division

chairperson, Rachel L iez Johnsor, has been a constant source of encourage-
,

timent and advice,-' We have received tsuppor( from oHr d: ndni
I

aid, Mario Henand-: i ;p1, ,.-HH ieivs. ihL .::,ican AmeiIcan ur Chicanp

su ot Lnis campus ormed theii own cultural club this past year.,

. Reflecting the atmosphere that is so important to them, they selected

the name VIVA MACC (V)va Mexican American, Cultural Club). VIVA. MACC

has invited the author to their meetings on two occasions, to discuss our

prot, ms. SoMe of the club's memhers are enrolled in the minorities history
,

( c se as well as intermedOte Spanish. They,have asked to use one of

th slide-tape projects the history class is creating oll Mexican American

culture of the outhwest tor their OWII purposes. And they have requested

that they he dble to Hst at lunch WIP of our visiting Chicdno professors

dt Ld '-.)emand aicand.

Hurin,1 the pd'y.t vPdr dnd d hdll, the socidl science department has been

',upporter ot M. A. L . Our ,o(io) oqlst, Professor Va7ue7, has become

at:tIve H 1.A.1.H.E., and we have been active in conferences and programs

such dc, this one sponsored by or supported by the Institute of Latin American

tudies dt the Univ(rsity ot lex4s dt Austin. )uch dctivities hdve

broddened our Lk u It y pei-,pe(tive on the tedLhinq of courses related

to dtin Amerindn t 1 nd n,ivo been oxtrPmely valuable to us. Obvinw,ly,

d 1 ot the'w, wFii le not lLrMfl1 tivitieidre en t id l to itly we l 1

iioundiid oroinidm re t t n Amer 1 (,111 id WC hd vt n( ourdqed

thm, thy hAv,, het.n It H, our tA(ulty that

these .1( tivi tit", ire 0,,,,ennal md 1 n Ile 1 un run IM]] (1 pro vt",uppor til

t 14411 IO'U,Ir1111`. ,(fl t Or ni )r) it in Arierii l t ec

I 111(ii 1111(10kI c'111011. .1k And

I rt) I t' I II I Ile I t',H II I II(1 ()I t ) I) H I .1 t Oki VtI t.ht,

;tml I UI ¶ H mum 1 iuirved hy our dm;)ui, with f ht.

Ill MIMI tor our pro(Irim, i 11,,(u,,sed earlier, our department

do, I kid upon t t wo o I 1 p t , t rI t Amer i( dn I 1 t

t , whr'vti itI wou d ii ( I...urvey ( Out

I 0



That would seem particularly possible ih' such disciplines as American history,

sociology, and, to some extent, pal i LU ence. 5ccond, spet.ial courses

emphtsizino ihe Spani01-0,no :i;f- history o, 'DelecLed

.eloped. !he rationale behind

this approach seems sensible. ror the mOst part, courses fn history,

humanities, sociology, arid so on offered at the lower diNision level do

not include much (if anything) on tha Spanish-speaking peoples.,in the

United States. Courses emphasi,zing the heritage of those people are

reserved for upper division and graduate level studies. That barrier must ,

be broken,, and perhaps a two-year college is where it most likely will

occur. As institutions that emphasize instruction rather than research,

'the two-year colleges may have more flexibility. With such fexibility,

an energetic faculty could increase substantially the concentration on

tiN, Spanish-speaking cultures in lower division courses. Without such

a yncentration, survey courses, dri; we have discussed them, present a

cultural imbalance. American hi-story does not begin in 1607 as'is so

often taught, but with the pre-Columbian Americas. That view is accepted

injpper division Latin American courses, and it is time for it to be

accepted in lower division American history survey courSes also. Oun

own col lege was influential in intilling that concept into the I.T.V.

course on American history sponored jointly by'the Dallas Community'

College District and the Tarrant County Junior College Oktriet, Other

disciplinw, often reflect the imbalance, and thus need development.

Along with increasing l'atin American related content in the above ,

area,s, our departmental faculty reali:ed the need to emphasize cultural

t, history in our own minorities history courses. A politically oriented
4

"thicano history" type of cour,,e (,,o popular a few years ago) was not

what was de'.-,ired. Io create interest in the Spanish-speakin(i cultures

in iiomo areas,and nourish other,'as previously emphasifed, an academic and

interesting approach was deemed necov.ary. I ssentnal to this view was

the reall:ation that we were interested in teaching Lath) American-related

pro,jrajw, to a', diver'w a ',ttidellt populailon as possible. lhe rural,

Protestant, ienerally white (,egment ot our student body MP; d'S important

to dc, as our Mexican Ameri( ins or Chikmios. While empliasi:ing the cultural

heritade ot the H)anish-speaking people', 111 our courw,,, we,have attempted



to lak, the-classos more meaninu'ul
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'-tudents by drawing upon'

oxpert,, ?roM the ct,immunity. who are oi Ht:.ican American or Chicano back-

ground. A supplemental benefit derived from that was the establishment

of good relations between the college and the Spanish-speaking community

itself. Establishing close working relationships in that manner seemed

essential to the ultimate success of any program at the college related

"to the Mexican American or Chicano culture.

. . t.

We have been discussing the approach to teaching Latin AmericaweTated
..

courses at the.Northwest Campus of Tarrant County Junior College; but,

' as the title to this work indicates, that is just one approach. Regional

differences, social.and economic variations, and many other considerations

dictate that what Tay seem to be working on this campus may not work on

Whers. For example, the t o-yar col,leges along Texas's southern border

would hove a mu(h high ger pei :entae ot Mexicn a American or Chicano student1---

. enrollment in their programs, and that, presents different, probles and'

---\.,
prospects. i The 'administrative, faculty, ()Yid staff commitment to an increased'

mphdsis on panish-speaking culture in our .courses may not be (is vis'ilile

on ther c.ampuses as it is on our at the present time. And certainly

every campus faces the problem of filling elective courses. No matter,

how 'many excellent programs and courses dre available, many students take
,

only what they need in their degree plans.

i;at t hose v 1 t UI ri 1 ppear to sripport. t V iew tha t I atin

Amer 1 ( an- re I ted con t tint mus t H I ncreased in al ready eS t(ib ii r,hed. bas

1 ower division «ruri.es where ap;i1 d hi v 1 nd t rank 1 y in many cases not

inCreased hut infroducedL In those courses a large. number of students are

en,ount ored . t hey an he int rodu«id o the rier i t age o t the t;pani sh-spedkl nq

,wrvoy C0111',(",' 1,1 hist ory , 1 t era ture , Immo H 1 t 1 eK, sociology, and

so on, A holInntro) h,r, been mi de. tairtainly an ImbalanLe that. has existed

r tar too lonu in ow 1 will be at least !,omewhat corrected. There

wod eason to believe that increased emphasis in the survey courses

would t'llCOUrAV greater interest 111 V1.( ial aourses (oncentrating on the

nIrn-speaking peoples

(
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What musCcome front all of this ultihately, of course, is a eealization

by a widee audience that the Spanish-speaki6g cultures have not been

properly represented in college teaching. The day is going tO have to

come when those cuttures are treated in Are depth by textbook publishers,

state-legislatures, and professional organizations patronized by facul.ty.

Also needed are closer communications between the
,
two-year and four-year

,.

institutions. Programs such as those being sponsored by the Latin American

Cultures Studies Project for Comiunity and Junior Colleges are clearly a

s-tep in the right direction. I.-

4),

ft,

411
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Incorporating Chicano Materials

Into the Community College Curric,ulum

by

. José Rober8 J6trez, Sr.

The sheer size, the geograph-k proximity, and the'economic importance

of Latin America are reasons enough to warrant the,inclusion of Latin

American content courses in any community college curriculum. My

colleagues discuss those courses where ,Latik1erican content comes

naturally--geography, world history, his y of TQxa, art, etc.

Many modules, especially of a coniparatjfve nature, cOuld be prepared. I

would, of course, hope that the comparisons would not be invidious but

based on a thorough and solid knowledge of theloppgraphy, ecology, and

history of Latin America. Ift,the introduction of Latin American content

modules is,to result an attitude of, "Why can't Latin AmeriCans be

democratic, hard-working, God-feaving people like us?" then it would be

best if such, modules were eliminated. A thorough grounding in the colonial

period and the ensuing', colonialism is essential for junior college-in5 uctors.
/ 7

.1

.4`

More and more, the area', considered a lecjitimate part of Latin American

studies include not only the region south of the Rio Grande tbut also

the region north and west of the Rio Bravo. Some of us who have been

involved in Mexican American or Chicano studies consider this an attempt

to preempt dnd weaken the budding Chicano studies institutes or programs.
4

However, the reality is that federnl largess has decreed that the Hispanic

experience in the a legitimate ared for Latin American studies.

['suppose thdt most Chicanos will Lake the attitude of Little Red Riding

IHood, who asked the wolf, "How dm I going to explain to my Daddy that

you abused me twice? The wolf, surprised, asked, "Wit do you mean, twice?"

and sho coyly answered, "You dre going to stay around, aren't you, honeybunch?"

If we are going to sit'back and enjoy it then let's nsider the

possibilities. Each community college region will have to deal with

Chicano or Mexican Amer'icdn content depending on its student population.

1
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'1
One Would thin that the area .10fIg the U.S.-Mexican border wotlId be 'the

easiest area in the world in which to introduce Mexican'American content

courses. That is not necessarily 'so. I contend that it is easier to

attrct students, both Chicanos and non-Chicanos, in those areas where

Chicanos ,constitute half, or.\leSs -than half of the population. Laredo,

with 85 percent of its population MeXican American, would hardly suppor't

a Raza week. The 16th of September and the 5th of May go by with nary

a celebration. Why? Because NuOvo Laredo will take care of that, and

besides, Laredo celebrates George Washington's birthday. The border

inhabitant feels too close to his roots to be compelled'to study them.

.The.student in Fort Worth, in Houston, in Uvalde, on tht other hand,

feels a need to examine his past because it is not as pervasi,ve as it

is on the border. He feels a need to revitalize the 'Mexican experience

becaus.e it is being 16st--gradua11y in most areas, r4id1y in others.

Those comumnity colleges with a Chicano population of 15 percent or

more, therefore, should be encoura'ged'to offer courses with a Mexican

American content. I can assure you that the student body will respond

favorably. Those of us on tie.bordq are already 'Offering such courses

with success. We woyd bepx iiiss were we not to do .so.

Parenthetically, one of-the approaches that .communit colleges can

take is to offer "double whammy" courses. For example, the U.S. history

course could be taught in Spanish and the student receive credit in

both hi"story and Spanish grammar and composition. The student benefits

by seeing that Spanish is a functionalvflive language, that he can actually

communicate in a scholarly manner, that he can increase his voCabulary

substantially by just reading, )nd that he is,studying a language not because

he has to but because it is a useful tool of communication. I'm sure that

creative administrators will solve the problem of allocating contact

hours to the proper departmental faculty.

I mehtion teaching U.S. history. No other course lends itself as

MUCh dS thiS ORO to the introducJion ol Mexican American material. Our

survey courses have. been seriously deficient in dealing with the presence

of,the Chicano. The usual treatment is A rapid-review of the discoverY,

the conquest in Mexico, the coloniM period in th0 Southwest with 'an

eMphasis on the mis,,ions, the 1 oss of.texas., and then the Mexican War.
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'From a.Chicano perspective, the treatment-of these'topics. leayes mUch to

be desired, and a communitx, college wi_th a substantial number of Mexkan

American students has, I believe; .an obligation to 'deal ih .greater depth

with- episodes that have not alwa3is been ca.ndidTyand obje'ctVely presented.

The socioTeconomic aspects' of the Spanish.Meap experience Odva aNays

bean slig6ted in survey'texts. It' would be of great<psychoToicaul 'as
-

well as scholarly value to Chicanos if their Mother cointry' background

were more faithfully presented, especially. ViS vfs.the U S

The period up to 1848 and the signing of the Guadalupe Hidalgo Treaty,

which marked-the end Of the oTcial.wac against-Mexico, at least ilas

the meriti.of providing a body of material tO revise. But what happens
P

from 1848 to the 1960's? Lo arvi beho d,-Chicanos taking a .survey course

must conclude that they soMehow dis ppeared, only to be resurrected

about 12 dr 15 million strong in the l_te 1960s when they begin to riot.
_

Why thpy riot is treated .in an abhorrent'historical vacuum.

°The vacuum is,gradually being filled by'scholars. What knowledge ,

we have now is sketchy but it can parovide an answer to the very legitimate

7 question of where the Mexican American came from, or, more properly,

what the Mexican American experienced after 1848 that helpes to explai'n

the late 1960s and 1970s. A professor teaching the survey cOurse could,

for example, point out that the Mexican American, like the Indian, was

involuntarily annexed, and that fact alone has tremendous implicat,ions'in

the *velopment of he Chicano. Imdealing With expansioh, with Manifest

necJirly, the loss of:landsthrough just and unjuy meansby the Hispapic

elite should be disculsed in view of the quaradrtees of' the Treaty of

Ciaadalupe itidalgo 'Ting the aborted Protocol of Queretaro. In treating ther-

torty-niner, or in da 11 nq with the U.S. Civil war, or with the Spanish

American War, or the First World War, or with.the figh,t, among farmers,

cattlemen, and sheepmen, the integral role of the Mexican American could

and shouTd be pointed out. The mines, ihe railroads, aryd the lumber and
4

agriCultural industries owe much to the blood ond sweat of Mexicans

of the nineteenth century. tfie process by which the MexTcan American was

marginalized in terms of education and economics by 1910, before the large

influx of new immigrants from Mexico, des:eves attention. The fact that

Mexicans, like Blacks, were subjected, to lynchings, that they were wel.come

TI
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P,
in timeS Of plenty as laborers in the fields, mines, and railroads, but

in times of economic distress, as in the 1930s when half a million were

deported, they were unwanted, could help Mexican American children under-

stand why they and their parents may hot enjoy the full bles-S'ings of the

American Dream. Your students would have a healthier respect for their

parents' accomplishments if they knew that until the 1940s they too were

legally segregated in schools in some states, including Texas, and that,

like the Blacks, they could not swim in'public pools except on the day'

the pool was to'be cleaned, or that they could sit only in certain sections

of theaters. The Texas Good Neighbor' Commission was created in 19 3.--when

Mexican Americans were dying in larger prOportion than their percentage

of the population during the Second World War--not because of the alturiStic

motives of, the governor of Texas,but simply because.the MeXican government

refused to allow any laborers into Texas until discrimination and
\

segretation'in public places was ended. It is unpleasant to be reminded

of such facts, but hiStory is not a pleasant record.

Many more concrete examples of topics that coOld and should be-incorporated

traii a survey course could be given. What is important isthat a more

exact portrait of Mexicans in the,U.S. t?.e presented. The portrait' should

beLone of individuals who settled in the Southwest since the seventeenth

cehtury, who pioneered along the river valleys and coastlines, who mingled

with the Native Americans and adopted and adapted many of their foods,

customs, and language. Tbe leaders of these Spanish Mexicans becaMe

enamored of the ideals of the Amgrican Revolution, tried to adopt them

between P810 and 1846 but failed, and were finally incorporated into

the U.S. through war. Once annexed, the leaders fought for acceptance

as full-fledged Americans, but only a, small 'elite were ever,accepted.

Even the hopes .of the Mexicans of New Mexico (who made up over half of the

population of the territory) were dashed when the U.S. Con#ess waited

until 1912.to accept that territory as a state even thougWit had met

all,of the requirements for statehood sin'01 1846. Even though most

Mexicans came after 1910--over two million--the Mexican immigrant should

not be considered as jus another wave of imMigrants who will soon be

assimilated. Instructors should keep in mind that these immigrants are

coming to a Southwest that they considered their own and to have been
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taken awayunjustly. They shouldkeep in mind that these immigrants came,

to an area where their language and customs were alive and doing well.

Geographically there was no radical change in environment, and there

was no long ocean crossing to allow the immigrant to make up his mind

that he was to become an American.

The possibilities for'incorporating materials on the Mexican American
are many. The primary andsecondary sources are available. What is
needed is a/group of teacher-scholars willing to spend he time and

- energy necessary to fuse the historical experiences,of a minority that
existed before the creation' lef our country with the general history of
the United States.
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The Challenges Inherent in Teaching

Latin_Amerjcan History at the Community/Junior College Level

by

Felix C. Tejera

Within the framework of educational theory, community/junior colleges

have had the duty of imparting knowledge to those people An the community

whose educational needs, for a variety of reasons, cannot be met by four-

year institutions. Although, the problems created by this situation vary

from community to community, instructors all too often.are confronted

with the same feelings of frustration and disenchantment. .

As instructors we are already aware that our current students tave

.received less academic preparation than has ever been the case in the past.

We are already aware of our students' apathy4Ad insensitivity toward history,

perhaps as a result of previous negative experiences with it. More

-important, our efforts to deal with such problems are stymied by bureaucratic

inefficiency, memoranda from the administration, college guidelines, and

innumerable other stumbling blocks.

As instructors faced with this particular set of circumstanceS, we

try to be innovative, to change our approach, to augment the offerings 1

in our discipline in order to increase its appeal to the student. As

we try to implement ali of these measures, we are often faced with a

division chair, usually from another discipline, who has very little

understanding of our needs and who may be openly hostile to Our suggestions.

We maY try to,explain to him that given the growing interdependence of

our world and the ethnic mixture of our area of the country, a course in

.Latin American history would be a beneficial offering. The response may

be,"That need has to be shown," although seldom, if ever, is the way to

measure need mentioned. Another response we often receive is that "the

college facilities are used to the maximum, and it would be impossible to

add any college offerings." Nevertheless, as we walk around the campus

we will probably find empty rooms,-or rooms being used for such "educational"

29.
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courses As underwater basket weaving or the mating habits of the frbit

fly. At other times,we might be told that the subject is already being

covered completely by the offering of one course of colonial Mexican history

every two Years or that adequate coverage,of the subjegt occurs in Spanish

classes.

If we continue to insist on the,importance of offering such a course,

we might become personae non gratae at the offices of the division chair

and the dean,. We might also be remirded of the administration's concern

with the fact that some instructors are not passing a sufficient number

of students and that perhaps those instructors should take "a good look"

at their standards. We are also informed tHateverybody is capable of .

some l4arning and,should not fail any course. Perhaps such critics should,

considerithat given.enough time and appropHate environment even a mpnkey

could eventually write the entire text of the Bible.

We have now rgceived numerous hints as to what might happen if we.

continue to fight. Nevertheless, if we continue the Process, eventua-ly,

perhaps to get rid of us; the,course may be approved. This is usually

ona sort of "try-out" basis. We are informed that the course "must make

rit,P otherwise there will be no need'tq keevit in the catalog. If we

Aet lucKy,thexegistra'r's office will not lose the course cards, and the

ecounselin9, 10ff"Ki1l2:not tell the student& that the course does not

tranSf.er',-evellif it .does, or that they need at least fifteen hours Of
,

liisturY'Ao.register for it. 4t is during this time that we must become

sa1espeopte .. we must make the students aware of the existence of the

CD(It-Once the coursmakes it," the emphasis shift,&. We must now

ConEentrate on making the class as complete a learning experience as

possible.

As the course develops, the problems we face are numerous but by no

means insurmountable. Above everything else, we must be able to increase

the awareness of the student rvarding our subject. As the awareness of

the subject increases and he realizes its importance in everyday life,

the student's mOtivation will improve. This in turn will refect on the

total classroomatmosphere and enable the teacher to make the cla$s an

effective learning experience.

3 0
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Since in order to maximize learning the student.must ba both participant

and listener, what,followsOs a series of'recommandations to make such a

course in Latin Amerian histary as effective as possible.

First, the course itself must be given an interdisciplinary approach.

In this way we increase the involvement of the student. The introuuction

of economics, political science, urban problems, and so forth will

,give the student the opportunity to use all the other subject material

he has mastered. This will make him more aware of the interdependence

and similarity of the problems of the world today.

Second, we must avoid dogmatizing. We must raise questi6ps'and indicate

alternatives. Thi7 will involve the student in the most important learning

processes: thinking'and comprehending for himsglf.

Third, we must identify students with special knowledge and/or interest

and encourage them to do special projects. In this way we not only increase

the amount of materials that students are exposed to, but-we also recognize

those students with special knowledge in a subject area. This will give a

smore "human interest" emphasis to the course.

Fourth, whenever possible we must relate the events of the cburse.to

events in United,States history, world history, and contemporary affairs.

In this way the history of a region will not be learned in A vacuum hut

will reflect the interdePendence of our world.

/,

Last but not least, we must remember that our goal is not to make

our students experts in a certain area but to Ipild a foundation for future

growth. With this foundation, we hope, the student will be able to: first,

. take a factual situation and analyze it, using the tools of logic and-common

sense that are available to him; second, study and discuss social'problems

and human conditions now and in the past; third, identify bias*.in a speech,

document, or book; fourth, formulate questions, find facts, and make

judgments based on his findings. If these objectives are achieved, we

as instructors will probably have attained our maximum goal. We will have

31
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prepared.the student ta be concerned with the broad. spectrum 'of human

development, and we can hope that he will be responsive to.the shifting

heeds of our complex society.

\
But dealing with an unsymapthetic administration in trying to'create

new course offerings As ,but one of the many problems that we face. The

truth is that very few of us, if any, are really prepared to deal with

Ahe many student.oriented problems facing us, and, iss.)_mentioned before,

we are left to our own devices In dealing with them. Therefore, we tend

to turn to other places for advice. We try scholarly publications. There

we,find that, seldom, if ever, do they have any reference to our problems,

and when they do it will probably be in the form of an article discoursing

on the need to improve teaching.

The next step we might try is attending the conventOns, bui there

we face the same situation. Even in the so-called "teaching seminars,"

the main thrust is not directed toward the lower division student but

toward the upper division one. So that most of what we might learn,

assuming that We could gain anything fromthose red-eyed and fuzzy-

tongued people, wo4101pt apply to our speciAl students.

Another problemme Must tontend'with is thetextbook selection

process. Textbooks in Opf.field have been written,with anybody but the .

student in_Mind. Most of them do have one or two redeeming qualities by

-perhaps shedding some light on one thing or the other and perhaps should

be on a library shelf. Yet,.we mitst beware of the reviewers of such books.

Since in the majority of cases they are professors at four-year colleges

with little if any understanding of the kinds of students taking our

courses.

Not the least significant of the problems is ourselves. Let's face

it: we are a product of the environment described above. Throubhout

our graduate student years the main thrust of our education and training

was toward research and perhaps some teaching. This te.iching was usually

to be at the upper levels. Even if we got the chance to teaeh a course

at a lower level it was only because graduate students and those i bad

standing in the department would.teach those courses. As a matter of

3 2



fact, there was always something demeaning about teaching lower division

courses. So that by the time we left those "halls of learning," we had

acquired a tremendous amount of knowledge that was going to be.completely

useless or even a handicap.in teaching at the community college.

It is for these reasons that the creation of the Latin American Culture
4

Studies Project is so important. Through the programs to be implemented

by it, we as professionals will be able to have a clearinghouse of

infOrmation regardirA our courses. Through it we will be able to better

deal with the problem of making our college administrators pware of the

need to teach Latin American studies at two-year institutions. Also,

through the series of conferences, seminars, workshops, and consultant-

ships conducted by members of the program, and geared to'our specific

needs, we will be.able to develop and introduce new methods in our class-
-

rooms, increase our offerings of courses on Latin America; and accomplish

this at a much broader level' then four-year schools. Inoother words.,

through the help Of the program we will be able to develop not only

ourselves buealso new curriculum materials that will meet the needs of
I

our ."non-traditionar students.
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