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INTRODUCTION -
— N T
T ' /

James L.- Kinneavy's opening lines in A Theory of Discourse point

*

‘gyt/fhe immediate and almost overwhelming problem confronting any study

of composition. He writes:
[ J u
The present anarchy of. the discipline of what is commonly
categorlbed ‘as ''‘compositiorm,' both in high schools and
~colleges, is so evident as scarcely to require proof. 1

* s

And%her cei%ic of the field of.composit;on} William E. Coles, Jr.,
wrftes in "Freshman Composition: The Circle of Unbelief" that instruction’
in comﬁosi%ion‘uéualiy has no positive éffe&F on the‘studenfs; the
cdu;se is meaningless, irrelevadt, and "calculatedly dissociated from
t:e coi.c =rns of [the student] and the world}he 1ives=in;"21 ;

The purpose of this thesis is to search for a uay out of both
problems, to describe and J‘alyze comp051t10n proglams that are both
well grounded in contemporafy scholarsh;p in the teachlng of composition
and mcanlngful to the studen; _ ; .

The research proceeded in two steps: ﬁield research and iibrary'

- research._ In the sumar of 1976, in looklng for Mnnovative Comp051t10n I
programs, I Vi 51ted 24 open- door comnunlty colleges in 14 cities. ‘Frem

this reoealch I selected six programs for discussion and analysis. My

selection was guided by three concerns. First, I was interested more
< c g . R - o
* ) -

LJames L. Klnneavy, A Theoronf DISCOUTSG (Englewood Cllffs, N
Prentlce Hall, 1971), P 1. [ ) .

i

o 2William E. Coles, Jr., '"Freshman-
VQollegg:Eng}ish, 31 (Nov. 1969), p. 137.

S 9N

glish: The Circle of Unbelief,"”
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in innovative progra{ﬁs than in courses ba'scd on and ‘g.uided by the :
best-selling textbooks of the time\ Secoﬁd, 1 was iﬁterested in programs

o - . developed to accommodate condi -iohs in each individual ®1lege, programs

which reflect the adminisgz'ative p‘njlosophy and capabili.ty of the

college, the academic goals of the college the talents and nterests s

the facult‘ , sz the neceds and wishes ok the students and their .-

_ comunlty.3 Finally, I waS not 'looking for a single '"'correct" inethod _ .
Lol * : -

L of teacning Composition.l, but for methods with clear goals and objectives
® and w l-designed structure. As James Gray, director of the Bay Area )
Writing Project, has discovered, the "sqg(on denominator among successiul

composition teachers is not. any particular method, but an understandable, -

"coherent pattern'of instruct/ion. He says: °

‘ The one thing I've been able to point out over three
or four years of the project that seems to identify all
of the successful teachers is that shey seem to know why
they're doing what they are doing. Their courses have
pattern, have focus. You can look back and see sequence..
They come at it, as I have said, in various ways. Some .

° will emphasuedmtlon, some will emphasue writing. to
audiences; some will emphasize point-of view. But the
emphasis is something they are passionate about. They

. know wh¥ they are doing what they are »domg, and that
. seems  to be what is 1mportant.4 C .t

Also, the analysi§ of each of the six programs introduces

discussions of the'major questions raised in recent scholarship in

3J R. Bry an, "The Influence of the Nature of a College Upon the
Development of a Freshman Program in Lnghsh ‘¢ Dissertation Abstract
- International, 32A (1972) P 6SZQA ‘h

4James Gray, 1nterv1ewed on The MacNeil/Lehrer Report (New York:
WNI:,"I‘ L1brary #364; Show #2119; February 17, 1977), p. 7. _
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written composition. The analysis of the Houston Comrunity College
program, a program traditional in content‘but distinguished by an
inncvative é)'stcn of administration, considers the current debat'e over
the teaching of 'g'ramnar. “The am1)51s of the Forest Park Comnunity

Co’lege program continues this chscussmn of grammar by c i:.!ering‘ ﬁhe

\on the students'_'rights to their own language. The Austin'Con&m_.nity

‘Colleg,e program, based on Kinneavy's A Thcory of Dlscourse, introduces

, | “ \d1<cussmn of the implications of l\lnneavy s theory of rhetorlc on ’ -
. _ the teaching of.composxtlon. The analysis of the Long Beach City
“College pmgra::x, a program which places'sgudents in simulated wriﬁng
situations, discusses the theory behih.d group work and the need for
- >realistir>, controlled commun'ication prc.ablen.ls.~ The tutorial progrém at
. Tarran:'C.ounty Junicr Coll;:ge, ‘Nex"theast Campus, introduces a discussion
of ind. vidualization in \vritixlg_ instruction. Finally, thé analysis of the
' '. . carecr-oriented al‘remati'vé to Composition I at Meramec Cbnmuhity College
1ntroduces a dascussmn of the Apphed Conmunlcatlon course and con51ders B
' its advantages and disadvantages a5 an alternatne td> Ccmp051uon I. |
The arrangement of the s'ix chapter™ follows a trend which is

. A h bl
deveioping in the teaching of composition in commumnity colleges across

the couniry. More and more, instructors are trying to design coUrsc_s .
and ma}&e'assignments which are relevant to the needs of vocationally- .

oriented students as well as academically-oriented students. This

N A :
» - . , i o>

arrani;ement of the six chapters should allow the reader to sce the

R "

e individual discussions from a practical perspective.

| 11
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(HAPTER ONE .

HOUSTCN COMMUNITY, COL: ECE

-At houston Conmu <ty Coilege, Humanities Division Chagrperson

.

_Claudine D.'Atﬁinsor has 1eveloped a Cémfosition I course which is' .
distingu -hed by a hqg ‘e offtélevisiun,utelephones, and the mail .
4, ,system-?And:py a near. wuiplete apandonment of the classrcom and the
: . . - . - o
. traditional responsibiliries of the ¢lassroom teacher. Un&pr Hercplaﬁ, ‘

b
3

-

v

students view two thirty-minute lectures a week on a lacal televisien

station, attend & -large weekly writing seminar to take exams and to . - . ,
write essays, and discuss, their graded essays with phone-in tutqrs who e
have photocopies of the graded essays. L 4 )

~Although Atkﬁnsoﬁ's p:bgpam has' dispensed with the,tfaditiongl
3 - -~ .
idea of organizing pecople into classes, it has not done so'for the sake"

of individualizétion, self~pq;ing; or incrqased cont;ct with‘the co
iﬁstructors. On the coptrafy, this,prdg}ém is rigidly éysteﬁﬁfic, a ”
competitive and mechanical; rheﬁstudeﬁts have very little direct contact )

with the instructors. Then why is the prograﬁ sg}lﬁp this way? ;Because

it's all the college can afford. - I T §

. . ’ )
Houston Community College was established in 1971 by the Houston ’

Indépendent School District, and its enrollment Has érown by;ncarly 50%

%achvycar; to over 20,000 in Fall, 1976. The school district, however, -

——

. - - N - £ . P .
has been unable to‘pass the'bcnd proposals needled to support adequ?tely‘ , e

a college of this size. Consequently, cverything is dong as cheaply as

) »l \.;‘ : . 12 / ]

.



. tlme”faculty pOSlthﬂS about 9%

- carrIed out'by part-tlme inst:

possible. The college has few facilities or full-time instructors of:

- .
. S L4

_its'owm; nearly all the teacHing is done in high schools at night and

.on weekends,or over teleV1slon Since the school board funds few full-
3 ~

tion I instruction is
.ases this means exhausted

h}gh school.teachers who are ui: wi..... with the goals and strategles of

A3

"a college comp051t10n course. . . o

AtklnSbn s system is the only one in which she could control and

- . t

eaccount for the guallty of 1nstruLt10n. Under the new system, the :

i

part- t1me faculty members are not expected to be resp0ﬂ51ble for runn1ng o

“an entire course, merely to grade essays-and answer questlons. Has the = _

‘system,worked? Orrly about 45%:of the students finish the course, but the ¢
faculty .and administration feel they arel providing a valuable learning
"experience under nearly impossible conditions to thousands of working

people in the conmunity who;would not otherwise have sought further

instruction in writing.

sLudent should be, able to write a short essay in Edlted Amerlcan Ehgllsh

folloulng one of sevelal organlzational models. lhe atcountablllty ~

\ - L‘\ '
system con51st1ng of an 0bJ°Ct1VO pretest and posttest Orlented toward

Edlteﬂ'Amerlcan Lngllsh prov1des what Atklnson feels is 4 re11ab1e

'measure to detennlne how well these.goals have been met. On a one hundred

‘p01nt scale, the average student tompletlng the course 1mproves flfteen

4

po1nts during the semester; AtKinson conslders this to be an 1nd1cat10n

-

that the coursefis fairly sudéessful; Also, 1t should be noted that many

of the students who do: not ‘finish actually learn a significant amount durlng

’

'the~{4£h they are enrolled _f' , ;. R _
. \ : 13 . I o -
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.The coursehsyllabus'and schedule provide a well-structured approach to
Compositionll which emphasizes basic, traditional writing skills. The

course foves from two points of view, grammatical and holistic, sigultaneously.’

- The-grammatical sequence follows Floyd C. Watkias' Practical English‘,b
. 1 .

Handbook (Houghton-Mifflin, 1974), whic  attem " teach grammar and
’Sentence structure. The televi-c:! loss, el the structure of this

B book. At the~same time, stadents study dlfferent modes of, essay writing

in Gerald Lev1n s Prose bbdels {Haxcourt Brace, Jovanov1ch 1975), whxch

1ntroducés and prov1des examples of essays of def1n1t1on, comparlson and

* contrast, analogy, 1nduct10n, and dedu§;1on. The students Wrxte and
(.

revxse an essay in each of these fiye modes . Furthermore, each- student

takes a midterm and a final examination with an obJectlve component (used

for aCCOUDtablllty purposes) and an essay component ,\\ ) ' L

N . Implications of Published_Research

Research in the teachlng of co

» from Whlch to anal)ze the a1ms and proceduyes of Atklnson s brogram

,Thls thesis examxnes threé aspects of the program the use of telev1slon, ¢

the heavy empha51s on lnstructlon in granmar and the use of ogﬁectlve

T
- v

a tests as an acoountablllty device. N : s Yy |

f;f " The heavy enmphasis on teLev1sed 1nstruct10n is-a questlonable

technique, butmln Houston's progldm it serves qu1te well 1n Research .f
aeogaltnl ‘ .

%ﬁl - in ertten Cbnﬁos;t;on, Braddock, Lloyd Joncs and Schoer find two faults '

1
with telev1sed ﬁnstruct10n--rost and 1nterference with the classroom

- \
teacher's. adaptaplllty ochourse content.lh The flxst criticism does

y . .
I‘ P

[4

. lRlchard Braddock, Richard Llovd.Jones and Lowell Schoer, Research S
i .in Written Composition (Chanpalgn, Ill Natxonal Council of Teachers = - o °
g "of Engllsh 1963), p. 47. o 7 : - e

I e 1
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° .\ ; <

// not apply to the program. Although initial produetlon}costs wepe/$9 000
“for all sixteen hou15, ‘special arrangements with a loéal television

provide air time for only fifty dellars a lesson. - The second criticism

©

is, in fact, a behefit in Houston's case. Braddock complains that’in
~

- .
' ' ‘some cases, ”noxnwl classroom procedures’ have been interrupted rather
s
than supplemented by the “ion set;"zl But Atkinson opted for
_tege\lsed 1nstruct1c Ji symal eiassroom procedures" cannot be
“.A.-, ,maintained in Houston's 1 ‘cd econom1?,51tuat10n.
1 f . ‘Braddock goes on, however to dlSCUSS a research prOJect wh1ch 1nd1cates

that television "may be a u,‘le 1nstruct10na1 aid, espec1ally where
~-
instructots are teachlng canp051t10n for the first t1me."3 'Again this,

is prec1sely why Atklnsonxadopted teleV151on, 1t prov1des structure and

\

: rellable 1nformatlon in a 51tuat10n where aboﬁt 95% of the 1nstructaon is
carried out by parit- time 1nstructors who may not be famlllar w1th the aims
-y . 'Y
and content of the cowse. In other words, the televised 1nstruct10n
v

guarantees that the students hlll have at lcast a large shale of the
content of the t1ad1t1onal grammar 011ented Comp051t1on 1 course in a

51tuatron hhere they mlght 51mply recelve a dlsorganlged, secondary :

-

school Ievel course on personal w11t1ng =

[

.. Several years ago George P. Elllot sunmed up the feellng of many

o osition I ttache"s when he w10te that teachln glamnar "worked .
mp g

1mpeccably in suppre551ng the 1mag1nat10n.”4

* ¢

4 14

‘jZBraddock, p. 47.
A%

3Braddock, p. 47, « ' | L

A}

(Nov. 1969),° p. 15.

IS . - -

< b . : -
. . . :- . .. 15 . - .\ . a

4George P. Elljot, "TGQQSiXF English," Gollege Engiish, 31
. R AN : o .

el
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’ 1.

Brad.lock sumarlzes many research StUdleS and, basically agreelng with

Flllot he writes:

In view of the w1de5prcad agreemm.t of research studies . - T
based upon many types of students and teachers, the ‘ .
conclusion éan be'stated in strong and unqualified tems: -
the teaching of formal grammar hds a negligible.or, because

o . it usually displaces some instruction and practice in actual

i - composition,-even a harmful effect on the improvement of - .-
’ writing. - ' : .
: But is t! X in Atkinson's progra analysis'of the - P

“oy
4 L]

nature and the fr equcncy of wutuu, in the course shows that it is not’

, °nt1re1y true. Cert’alnly, advocates of ‘the resolution on "The Students'
Rights to the11 Own Language" (dlSCUSSed in detall in Ghapter Two) would
_harshly CI‘lthlze this " program for 1nterfer1ng wa‘th tlw dialect of many -

r
¢ students, st1f11ng self—expressmn, and teachmg a false notion 05

language--all because of% heavy etnpha51s on Ed1ted Amer1can Enghsh
But Atklnson and he1 college share a different assumption ahout what ) /- |

the students need they believe allv%mﬂentrneed—a-basie knowledge ot’

7

~the granmat1ca1 1ules of Edlted American Engllsh S ) s M

e ' . s

Braddock's cr1t1c1sm that 1nstruct10n 1‘n gramnar "displaces some

“

m‘gt,ructlon and practlce 1n actual comp051t10n" J:S not ent1re1y true m ,

Houston s case, each week the students have & maJor wr1t1ng pro;ect" '

.

essay, a revision, or a test. Furthermore, the 1nstruct10n J,n grammar T
‘, 1s not haphazard, it is systemanc, thorough and des1gned to complement,

rather~ than dlsplace, the 1nstruct1on and practlce in actual conbos:.tlon. o

Also, research in’ composxtxon is b) no means in unammous agreement w1th

Braddock several recent studles support the type of ~approach to

5Braddock, p. 37,38. . L S

1

" 5.




. . ,
instruction in gxannwr which Houeton takes. <F1rst Donovan Stoner,

Lewis L. Beall, and Arthur Anderson, in "A Systems: Approach to the -

Mechanlcs of Lngllsh EnpreSSLOn,” report that instruction in grammar
» 3

does’ help the student§ to compose better essays but only if that _

1nstruct1on is systematlc 6 Holiston's program is- systematic in that
TR

students are not graded on pnrints of grammar on which they have not yet
,J;’;. _ recelved 1nstructlon Second. two other reports, Phyllis Brooks o
| ””MimesiSi Grammar and choing Voice"7 and Time+hv Shopen's “5ome
'Contrxbut1ons from Grammar to, the Theory_of Style,"s_indicate'that>
) 1nstructlon in glammar enhances rather than $f;f10$ the development of j
'A'1nd1v1dua1 style '“Axklnson adamantly 1n51sts that(the correlatton of . 'xba,gf
grammar and style is true in theory and 1n practlce and her teleV1sed BN
. i}essons and emphasls‘onvrev1slon concentrate on this. F1na11y, two reports B ?
*on grading, John Neel" ""Comparing Varlous Approaches to Theme Gradlng"
and Bob Kline's "I Know You Think You Know What I Sald " endorse the
benef1ts of teaching grammar " Necl's research concludes that a higher

A

re11ab111ty is assoc1ated w1th themes graded. for grammar rather tnan content.

»éf\;éol

ih.' - S / .

e 6Donovan Stoner, Lewis L Beall Arthur Andcrson, ”A Systems Approach
-to the Mechanics of Engljsh Express1on," Research in the: reachlnggof o
Engllsh 6, no. 2 (1972), pp. 200-211. ,

oo 7Phyllls/Brooks, ‘Mimesis: Grammar and the Echolng Volce,". ollege ‘<:7
.. Engllsh 35 (Nov 1973) pp. 161-168. = Coe

8Tlmothv Shopen,,"Some Contx1but1ons £rom Grammar to the Teachlng

- of Style," College English, 35 (Apr11 1974), pp. 775-798. -
;}gt , ' 9John Neel, "Comparlng Varlous Approaches to Theme Gradlng," K
R v_'Educatlon, 95 tFall 1974) pp. 92-93. D _ j S
17 o n
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Kline finds. thit instrfictors who tcach grammar systematicalfy }md‘_grade‘

N

only on what has been taught ‘can casily avoid misleading their students
"'~aS to exactly what is expected of them, thereby reducmg writing anxiety
‘and frustratlon w1th .the courae 10 Atkmson is makmg a major: effort to

. 'standardxze gradmg and to 1n£orm students about exactly what is -
expécted of them So Atkinson' s-approach stands up qulte well to
Braddock's criticism, and heér empha515 on grammar certalnly does not
have harmful effect, on the 1mprovement of writing. o _ r‘ -

WM‘ . A recent study by LaVerne Ljanners” th shares Atkmson s assumptmn

Sy that all students need to master the ba51c rules of Ldlted Amer1can

anlls.h perhaps pomts the vay to imprcved mstructmxf m granmr. |

' \>\ Wm'kmg w1th a caxefully comtrolled prJ.mar11y blaek populatmn, she

reports that mstrucnon in. gramar is. more effectwe for black students

when the course mdudes a focus on‘the nature of d1a1ects. Both her o

a“‘

) control group and hcr coq)ernhental group used 'I'he I\Lw\lxllan Handbook -;

“Q
'by Kl.ezer and Walker, whith is 51m11ar to the grammar book Atkmson uses;

[T Lo

. the experlmental group received mstructlon on the. .nature of d1a,lects

o

- while the control group did. ‘not;\ She reports that the experlmental gibup
_ learned the rules of Echted Amencan English much more readlly T

Z“d tly- eahance;
the ab111ty of. blac.k students to sh1ft back and forth between dzalects.l}v,

(N
A

- L}

,concludes that lmgulstu: in t;ruct1on=on dlalect dlffe1ences g

s

<l 'ﬁ j""’Bob k ine, "I Know You Thmk You l(now What 1 Sa1d " COIiege-«‘-:'. R
Eng} 1ish, 37 (March 1976) pp 661 662. . '

. . . P el

oo ‘uba\’eme Hanners, "A Study of ‘the Effectweuees of : ngu1strca11y
-.»F_"Qriented Teathing:Method$ in Correr.ting Dialectally Derjved Errors in - . oy
gf'jltﬁe Writing of Blatk CoHegg Studen ts,," 1972, ED 067 701. T L T

[
. - .
e - » 8
¢ - ) .
. b
.




Perhaps Atkins.n's cuoirse would have more success with black students . ;("q
| ﬁif she applicd-ﬁ-uncrs' findinés to her-syllabusi |
" The majar flaw 1n “Atkinson' s, prOgrmn 1s not 1nstruct10nal.x1t is
Zfﬂher accountablllty device,- ObJeCtlve pretestlng and posttestlng Braddock

. _}p01nts out that research studlesxclearly indicate that: obJectlve testlng

e

" is an unacceptable accountability devxce These tests ”do not requ1re “
’“L}the examlnee to perform the actual behav1or belng measured-~he does

;“actual WL g wnather woxds, they do not requ1re the examinee

to solect h1s own uords and to conmose--to formulate and organlze hls own

.S WS

. _ldeas\into paxagraphs and sentences "1 A better accountaballty dev1ce

. .jwould be pr tests and posttests that are short essays. These short

,;.‘ iessays can be found in Atklnson s syllabus,,but they are: not used for t;T

| accountab111ty pUImoses Braddock 1n515ts that the 1at1ng of eSSays can T
Y hlghly‘rellable and should be used for accountablllty studles 14

‘-Houstoq‘ unfortunately, has not ‘had time-to coordlnate an essag ratlng ;

-plogram on this scale, SO they have opted for the less »alld measurlng

device. But accoxdlng to Bladdock“s f1nd1ngs Houston really should not‘“

L4

‘attempt to argue that thelr accountablllty system* is'a va11d measurement

™y
'35 e

,of student progress. ) ST e , —

/

The maJor 1nnovatlon of the Composltlon I program at Houston, then X

is purely admlnistratlve the contcnt 1s a tradltlonal back-to ba51cs

: ; .
1 ~ . X

l%Braddock, p.«42. .
'sH " Dpradgock, p. 40, 41. . o L ; }i

;laﬂraodock,fp. 40. T o 2 o

o e
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'"approéch. ‘Thé'cbursefsyllabUS'is incluﬂed'ip,Abﬁendix A of this thesis

S

x«crltylc.lsm wh1ch states that COmpOSItldh I too often teaches a false 1dea_.,

. this;approéch. however, should take Hanqyiu stuuy 1nLo dgLuUAt' the

in the hope that .it will prove a useful guide to a program leader dealing

with severe budget limitations or-ta a beginning teachef'designing a
fairly traditiqnalfcbmposition I course. The ﬂyilabus'is thofough and .

detailéd; objeciives'and°a$signments”are qujJ; clear. Anyone adopting

PR PR

_teaciung of ulalects offers the p10m15° of helplng thgﬂblaek'sfﬁaéﬁts

RV

meet the 5§s1c gramumr obgectlves SO ¢ unrf’/h dlalects should be 1ncluded

FUrthermore, an empha51s on dIEi;E;s removes .the, very real cr1t1c1sm

A

from the advocates of the studehtS' r1ghts to thelr own language, a

-

of 1anguage.c The next chapter deals WIth thls cr1t1élsm in more deta11

‘ . . - Le®
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< b

:"_'approach such .as that of Houston Commiruty College., FlrSt she fmds Co

\
1

o :wrltmg"‘ dlrect v1gor0us prose generahzauons Suppoi‘ted w1th

spec1f1c statements or examples, and sound log1c.1‘ As she sees 1t,

a heavy empha51s on, gramnar gets in the way of good writmg 1pstruct10n. 7 D
But her averslon to- teachmg .gramnar 11es deeper than that. The '

| "prrnnary comm1tment of McPherson and her colleagues“’at Forest Park As best :
- ( swnarued by the resé»lutlon of ‘the Conference on College x..gnqaos:ttlon

and Cpmmmlcataom oh "The Students' R1ghts. to Thelr Own Language."_

’ "Passed in 1975, 1t reads o, B Eu

. We affu'm the students' nght 10. tl.e1r own patt TS, an
virieties of 1anguage~-the dialects of .their nin
or whatever dialects in which they £i 'nd their omq L
‘identity and. style._ . ars: . denied
'that the myth of a standard: Amerl,can dlalﬁct hasf Ny

validity. The’ clam that any ‘one dxalect is".

W

B

N




3

unacceptabl: AR <o attempd, ¢ . social gre

to assert ! over another. cla:
ieads to . o spcakers & . - ., an.
immoral o i, ) A nation pooud o its
v diverse heritage and its cyltural and racial variety , .
will preserve its herifage of dialects. We affirm. : .
. strongly that’teachers must have the experience and ) Y
oo X ‘training that will-enable them to respect diversity ‘
JEEN and uphold the right of swdents to their own language. v o
- : - ‘

_.ThlS resolutmn is by no means umversally accepted by community. college :

bnghsh 1nstructors. My purpose here is not to argue for or agamst

- _ “the reﬂolutlon % to 'explam—what. it means and show how\the Facult)'
- at Forest Park apply thl,u resolutmn to Compos1t10n I't‘“' :

R I:ven thoug,h an excellent langulstlc ratlonale uas pubhshed tb

5 _explam the statement,zf teachers contmue to entertam many mlsconceptlons

L]

“ about *at 1t actually says. As a result very few communlty college

3

1nstructors adapt thelr courses to the resolutmn. "For. thig redson, this -

R : . i ;o /

‘thesis: needs -’tgw_exp'laln -what the re50=1ut10n ‘melins --and what'it does not

mean- - before showing exactly how the resolution affects Composition I

_/ ) T .

- at Forest Park.
: g .. “ s What the Resolut1on Means
8 . X ~

The resolunon Bi)ens by statmg chat students should be allowed

to’ express thefnselves in whatever d1a1ect makes them feel

'_lj;worthy of respect. It does not mean that the student shou

V_}'?access to the middle class dxalect, 1f a student chooses to Shlft }us

-

. P ¢ .
B . . ) . . . , T °

Z\felvm A. Butler and others "'The Students' R1ght ‘to Thelr

Own Language.'_* College English, 36 (Feb. 1975), .pp.710~711. Also m; .
: a specml -issue of Co je Crmposltmn and Conmmnmatlon, 25 '(Fall 1974)
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G2 : . \
 dialc i . -hoild be helped to achieve this g6a1 ~ The eupporters of >,
the res .ution believe that when students are th given a choice in
‘thlS matter their rights are violated. The resolutlou'says.that students
myst be given the opportunlty to make an 1nforme3xdec151on on this
matter; their d~c151en mist not be forced or denléu o .
The resolution goes on to say that "language écholars .long ago
denled that the myth of a standard Amerlcan d1a1ect\has any va11d1fy "
| Th1s is a recogn1t1on of the, fact that all Ehgl1sh s&eak1ng people
. speak certain dlalects of Engl1°h and that no one. dlaiect is 1nherent1y
;;;¢;ﬁ¥wgisuperior to-any-othEr.— There are- several varletzes OK dialeets~<or

Amerlcan Engzlsh but nore is “standard."c There 1s, ho ever, sueh a th1ng

,77.55 Edlted Amerlcan Engl1sh but this is a secoﬁdary fo
t o j
: as the word ”ed1te€” 1mp11es,/and not a natural dlalect \We f1nd

| of 1anguage,

e
S

vEdlted'Aﬂbrltzn Engllsh in newspapers textbooks buslnesg letters; and i”f]
\ o

L speeches,. but 1t seldom arpears in the f1rst dtaft of any Wi1t1ng Before.'
- ed1t1ng, the writer must find a worthwhlle subJect organize his 1deas,'

C e ’. '\
support the generallzatlons and write v1gorous and forceful sentenees.

Only ‘after the wrlter ach1eves:these a1ms does ed1t1ng enter 1nto the

o' . { .

“ process.’ The resolutlon assumes that all of the students need\the pllma,"‘

-h;;.sk1115 but Very few need the seconaary skllls the skllls of‘ﬁhe -

| stenographer or c0pyreader or edltor o _' co '. ?;f'V'\Ajf

»i‘ The resolutlon then recognIZes that people tend to use language}

as a way of malnta1n1ng an unJust class structure Language pre;ud1ee
~

-I' as very much a11ve, thefe 1s ‘a wndespread feellng that the llngulstlc

'{ choxces of the h1gher classes»are "r;ght" and the 11ngu15&!drcholces of



mform th‘e&r stulents about the nature of language and dmlect " The
st.pporters contend it is uneth1ca1 to put a high value on one dialect

. - and to scom. another‘ The obJectlon to this line of argument usually
takes the form of passing off the responsibility; that is, Engllsh .
teachers often agree that there ‘15 no. such thmg as standard Eng11sh,-} -
but contend that if the students do npt learn the more prestlgxous d1a1ect
th\.)' w111 do poorly in their other courses and on the ]ob market. Supporters .

’ ljof the resolutron counter th1s obJectmn at several pomts. F1rst
. ‘j}"._ ."students shou'l'd be, and usually are, Judged by the teachers of the1r
ﬁ~_ other ‘courses accordmg to the qual:.ty of the students 1deas and their
ab111ty to wr1te clearly and v1gorously, not by the1r al;lhty to wrlte
i\n the mo;;e prest1glous dlalect. McPherson contends that daalect |

dlfferences create .problems only in Enghsh courses. Second Afflrmauve

. Actlon 'programs have drasucally altered the nature of the Job market« :
, # and the supporters argue that the ab111ty to _speak and ‘write a prect;gmus
g dlalect is no longer tremendously Jmportant when aiblack or chicano college
.graduate looks for 4 job. 'I'h1rd and most mportantly, the resoltIt1on s “

_’advocates contend that . language and language att1tudes are t“he busme’ss

.'ir

' of Enghsh teachers -and the dec1s1on of the maJorlty of Enghs'h teachei's

.,vv

'to xaccept or reJect the resolutmn w111 in effect d1m1n1sh or perpetuate

4 . : . ’ .~

. S ,;. : ‘
Next: the resolutwn asserts that people ‘are, and show;[d be,- proud

I

;of Atnenca s -dlverse ailtural hentage, so Amerlca s d1vers1ty of dlalects

.i;::l}laﬂguage‘prejudlce , s

’-':.should not. be eradu:ated McPherson feels that 'deectors to the | e

o

;n'esolu?ion worry that 1t would w1den gaps between ex1st1ng dtalects and

create new d1alects.f But the resolutlon does not advocate wzdenmg or .,

creating d1fferences but merely accef)tmg the- exlstmg ones. Furthermore, ’



X
.a_living language always changes--and nohody nas ever been able to stop
. lt. McPherson polnts out that peaple today who shudder ovex mlss1ng
-s's and eJ s would fecl the same kind of despa1r at any poxnt in
h1=to:y‘ part1cularly in Shakespeare _time, when the 1nflect10ns of
Chaucer S .era were vanishing; Language :hange cannot be stopped and

.

d1fferences cannot be el1m1nated The statement 51mply says that .

@ ’

English teachers should accept change and diversity. 4

2

Jhe last sentence of the resolut1on calling for more linguistic

. .
tra1nlng for Engllah teachers, is the most self- ev1dent college English
teachers siould know’ enough about the nature of language to understand

- *  the resolution and apply it to their Composition I courses. However,

‘very few Comp051t10n I courses actually adopt it, so a, d1scu551on of the’

goals and :trateg1es of Comp051tlon I at Porest Park should prove helpful

for~any teacher wishing to teach Engl1sh and st111 respect the students

" rights to the language of their choice.

AN How the Resolut1on 15 Applied at Forest Park ,

© At the beglnnlng of the Compos1txon I course at Forest Park

each student receives the folIOW1ng l1st of the course's ten goals
> : . ) .

At the end of the course, the student should
1.  Be more confident in thelr ability to communicate
- in writing. -
-* 2. Be more fluent writers. - : '
‘3. Have written in a journal about anyth1ng at all '
_ of their choosing.
c 7 4. Experience, undérstand,. and 1nternallze the follow1ng
‘¢ about . the nature of language

Much nf the above d1scu551on is a synopsis oﬁ my Ainterview
with McPherson and of & mimeographed paper written by her to- ‘train
part -time faculty at Forest Dark . - oL

'y
.

C .




L]
a. that it is spoken,
Y e b. that is is.symbolic, .
) ' . C..that both the symbols and the s)stems of ‘ . (
. ' symbols are arbitrary,
: . ~d. thet it is changing,
R 5. [Experience, understand, and internalize that T
ST " no.one dialect ‘is 1nherent1y superior to any other.
<, 6. IExperience, understand, and 1nterna11ae some . . K
] P 3soc1a1 political,. and economic 1mp11catlons of - ‘
. - langl,age. mcludmg such .ssues as sexism and
: . ' .+ racism. . ’
v o . . 7. Experience, understanu, and 1nterna11ze the - , '
' o relationship bétween humdn belngs and their ' L e
language. .
. " 8. Be writing directly and vigorous
o . 9. Be ableto support generalizations w1th o
o s - specitic statements or exanples:. : :
o w104 Have ga1ned some experience 1n etpos1tory < e . t
T writing. e ' IR .

e T EERESE . PR
‘ .

Notlce that the alms of the course do~not ment1on the t&ah“f“‘

Edated Amexlcan Emg11sh, they do’ not prescr1bé a mlnlmum n%mber of o ;1

b

3Q0 ~500 Rord flve paragraph essays and they do’ not 1nc1ude a llbrary

Yar™ >

% research: paper. rn fect McPherson sees these more trad1t1ona1 aims as

-

l"if' o cbntrary to the intent of the course at'rorest Park o,

- .

SR " The flrst three of these aims are more common 1n developmental

Ll : wr1t1ng courses than in Compos1t1on I courses nonetheless, Ken Macrorle s .
e, \ L “
ptaught and. Te111ng>Wr1t ing advocate these aims for Composltlon I, -and

Fa

the1r popular1ty appears to be grow1ng among communxt) college InstruchIs. <

e Forest Park has art1culated these alms 1n such a way:. that the thlrd\alm

\ M

1s actually a strategy for achlevxﬁg the flrst two.‘\The Forest Park

‘g faculty, like most communlty college 1nstructor§, f1nd that the great h

’

ff' majorrty of theit enter1ng students are grossly lacklng in self-confldence

and consequently wr1te as l1ttle as p0551ble. McPherson believes that

when the f1rst‘two aims . ane ach1eved the students ab111ty to communlcate

\

-;f s’ greatly enhanced an order tc achleve these alﬁs'
- .l B . ‘ \5{

”;nstructors can

~.
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approaches at Forest Park have two common denominators. First, the

journals are not graded. Rather than using negative reinforcement to

usually in the formm of: supportive remarks and questions, more effectiveiy

reduces the StUu,ﬂtS ‘inhibitions. ~Second, the jbutnal must be more

<

) than a diary. Although many students are very guarded and threatened
. when going beyond the clerical recording of their daily events, the

* .non-punitive nature of the journal encourages most to come out of hiding -

- and to become more fluent writers. It's Mine and“1"'11 Write It That Way
(New York: Random House, 1972), by two Forest Park instructors, ?’l

. Dick Friedrich and David Kuester, is specifitélly designed'for this -

approach And because 1t is full of suggestlons for journal entries

-b’:

and samples of student Journal wr1t1ng, 1t is very approprlate for any
Comp051t10n I covxse which re11es heavzly on Journal writing.

. " The next four aims are 1nterrelated‘and'dlrectly connected to the
. A , ‘ ) -

. resohution on Students' Rights to Their Own Language. Most students are,
at first, very confused by these aims, but the following exercise, and
,Oother activities like it, bring students to an understanding of languagé -

which very few freshmen ever -~ approach. - In a recent article McPherson

' writes: - - ' ‘5\_//7‘

We cmphasize ‘the symbolic nature of language, that no
word has any ''real" meaning, by playing with ronsense
v words. . Students create and "'use' words which ha
& ¥ meaning only for them, and.as they work with th

V4

. language and especially about English.” They notice that
: % the new words they have creatéd are alhiost always nouns -
> or verbs or adjectives, even though that terminology - = . ‘
' isn't used. If they attempt to form new prep051t10ns e
or articles or conjunctions they find themselves in ~~._ .

trouble. They notice not only that English has a systeﬁ:\?\\\lxa -

L4 . [y
. .. . . e L. |

bl .
A

force the students to write, the teachers find that positive reinforcement,

nonsense words shey discover several new things-about : .~

. b | ) P . oo .
€ PR . + . . .

-



o . but that the system has already been very
D thoroughly built into themn: = They can create a
word like ''vanloop' and use it with any meaning
they choose, but if they create '‘nvloop’ nobody
, in the class will be able to-'say it. They discover,
. .. too, that "The vanloop goffled the\triggle" is not
" the same as "'The triggle goffled the vanloop,' and
that everybody in the class instantly knows it isn't
the same. They ‘see that understandipg. English
‘ grémmar is not a matter of identifying "‘goffled"
~ : . as an active verb in the past tense but rather as
a matter of being able to create those two sentences
and knowing the difference betweén them.: Obvious
as that discovery may seem, it's an enormolls comfort
to.many of our students, and any of them who know a
second lgnguage go on to discover some of the
structuf§23d12531522es between Engllsh and Span1sh

or Korean. .

The cgurse goe?zon to teach that there is no such thing as absolute
Ed N ' ’
n

correctness'a that "incorrectness" is usually' linked with distinctions

of race, sex, or class. An Awareness of Language,(Cambridge,‘Mass.:

JWlnthrop, 1975), by another Forest Park instructor, Joel Margulis,
provides some excellent 1deas for- a’ Composition I course hthh focuses

heavily on lahguage att1tudes the organization of the book gener¢ ily

follows aims four through seven Margulis also provides an abundance of
exercises and journal topics. . \ “ . >

=

The last three aims are common to most community college Composition

. I courses, though the attitude behind them at Forest Park is fairly new. -

: "Experlence conylnces us,'" says NcPherson, "that students who care about

what they are wr1t1ng, and who have stopped worrylng about superf1c1a11t1es, o

. will write more d1rect1y and v1gorously than students ﬁho are trylng to
i \ o
placate teachers by the avoidance of error.' 6. She flnds that students -

4 o s

*Richard 1-and—£}1sabeth McPhersQn "English at Forest Park-
RNty College." College Ens,hsh 35 (May 1974), p. 890.

6Ib1d p. 891 B D -

e
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encoufa!lﬁ‘to wr1te frequently and in a non-punitive env1ronment X —;:>

develop direct and v1gorous prose. Her book Plain Eng11sh Please:

A Rhetorlc (New York: Random House, 1966), co- authored with Gregory
» Cowan, focuses on the last three a1ms prov1d1ng students. w1th
ﬁ? . organizational patterns for d1fferent kinds of exp051tory wr1t1ng
Of the three books pub11shed by Forest Park English instructors, this

last one is the mos* acceptable to the maJor1ty of community college

Composition I courses because its cidtern 1s almost exclusively with
° >

the last three aims.
Perhaps the most uniﬁue feature of Composition I at Forest’Park is
its advanced placement exam. The department does not use the CLEP exam - °

u'* because it does not measure what Comp051t1on T at Forest Park teacres’
-Instead they use a writing sample and a 100- quest1on language attltude

test which the departmenﬁtwrltes. Questions on the test include:

. Spelling errors make it 1mp0551ble to under<tand 2
this sentence: "Their were fore planes an to
hellycoppers in the sky." (Agree of disagree.)
5. The sentence, 'Drive alert in I1linois" should -
read ''Drive alertly in 11linois' because adverbs
-must end in -1V.
. ‘Once you know what the h1story of a word is, you _
~can be sure what its only real meaning is. e .
9. Most peoplelsee experience. according to’ the
- -categories the1r ‘nature Ianguage has set up
.~ -for them. : _
10. An' Inglish teacher's main job is to correct. ‘ : ’ °
- students when. they make mistakes in speaking
or writing. -
"~ 15. It's a mistake tO say, "That was an awful
& hamburg;r because awful really means full

\A'

I
d.-

\l

of awe. - - o
bedo I)’o 903 - —— i
. . . .;,#ya-'
¢ \.1 ’ )
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Unlgss tbe sfudent scores at lease 90% on this part, the testiné
committee does not read the writing sample. Each semester two or
" three people pass the advanced placemenr‘exam, but no one receives
édvanced placement credit who doeé not-meet all ten of the course goals--
alms four through seven included.

The English faculty at ForLst Park believe strOngly in théirn

Composition I program, distinguished by a reluctance to teach mechanics,

a focus on language attitudes, and a non-threatening environment (failing

grades are never assigned). Nahetheless, few community colleges endorse
’ 9 ' ,
such an approachf Recent scholarship and research on social dialects

and the resolution itself uncover some of the problems-~and~benefits-- |

- of the resolution and the type of approach to C°mif51ti°" I which ft

suggests. 1 o ' .

' The Debate over the Resolution

R . .

EERN Largely due to the w01k of William Labov,® more and more Composition I

1nstructors are\becom1ng awarz that the non-standard dialects of black .

people are. not inherently 1nfer10r to the standard middle-clas~ dlalect

Cy. The difference is really a matter of presr ‘But~what\are the differences?. .
¥William Pixton, in A Contemporiary Dllewm. The Question of Standard

Engl1sh " points vut differences in both syntax and vocabulary,9 and

-Labov has poi nLe out differences in verb end1ngs pronouns and pIUz31
~\ 8‘Labov has pub11shed several books and art1c1es on soc1a1 d1alects S
in the- United States. Thé most relevant to the compdsition. instructor. -~ .
is his The Study of Nonstandard- English’ (Champalgn, 111.: National Council .
-of- Teachers offﬂngglsh’ 1970) S R

¢ Q. . . R

" gW1111am Pixton. "A Contemporary Dllemma The Questlon of Standard o
: Engllsh " College Composition and Commun1cat10n, 25 (Oct 1974) PpP- 247 ZSS.ﬂ“%
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formations. 10 D.S. Whlttaker, in "A Content Analysis af Black Engllsh
?’ Markexrs in Compos1t1ons of Community College Freshmen," reports that

- - the dlfferences are extremely predictable; composxtlon instructors can

%

{3.;f'f Lexpect to find Black English markers in the writing of most inner city .
2 . black ‘students. 11 |
| Even though she would agree with Whittaker's findings,,Maril&n Sternglass
_ argues-that the differences are supefficial In ""Dialect Feature of the
, Composxtaons of Black and White College Students The Same or Different,"
she argues that the d1a1ect d1fferences account for no quallcatlve
difference in the writing of black and white freshmen and that the white
freshmen occasionally use almost all of-the same noostandard markers as the :
| blacks, but not as frequently 12’ . And she, 11ke R1chard Braddock 13
concludes that ‘correcting these superf1c1a1 differences does not warrant
* the expenditore of atgreat‘dealrof'cﬁass time. Geneva Smitherman agrees_
:I " 1God Don't Neter Chauée - Black English from a Black Perspectxve,"

~ she argues that the compos1t1on instructor should focus on clar1ty,

S o

~

Labov. The Stud) of Nonstandard Engl1sh pp. 1- 75

“

11D S. WHittaker. "A Content Analys1s of Block Engllsh Markers in. -
.- Compositions of Community College’ Freshmen ! D1ssertat10n Abstracts .
Internatlonal 1973 ~P- 756A. . - :

10

- . i - . . . PR

L ZMarllyn Sternglass "Dxalect Features of the Comp051tlonﬁ of Black M,
.and White College Students: The Same or leferent," Coll_ge c0mp051t10n R
- and Communlcatlon, 25 (Oct. 1974, pp. 259 263

g 3Rlchard Braddock, R1chard Lloyd-Jones and Lowell Schoer. Research
"wrx ten'C’ bosition (Champalgn, 111 Natlonal Counc1tﬁof,TeaC'ers 0»9I‘
pp 37-38. PR e o

8L et
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coherence, organization, and the cffcctive‘use of evidence--and leave
dialect choices to the student. 14 |
' But the contrOVersy is much larger than thlS Two articles by
James Sledd and one by Wayne O'Neil argue agalnst teachlng standard
English at the expense_of the non~standard d1a1ects; the1r~argwnents - .
-are political and moral as weli as iinguistic 13 Sledd argues that -
R b1dia1ecta11sm, or biloquialism, an ideal level of Iinguistic achleve%ent
where the non-standard speaker has learned to ShltC. comfortably between
dlalects, is nearly impossible to accompllsh. Therefore, an; effort to.
force a black freshman away from his own dialect.will resuit only in fum_
. - mov1ng him away from his own culture, an effort. Sledd sees as racist.
Johnnle M Sharp expands §ledd s argument. In "The Dlsadvantaged Student
. Trapped Behind the Verb 'to Teach,' " she asserts that ethnic speakers
of non-standard dialects, when asked by biloquialists to shift dialects,
are 1n effect asked to .enter into a new culture (acculturat1on), whereas
. most white students are sxmply asked to acquire the :tandard forms of
the;r native culture (enculturat1on). Sharpe p01rts out that accul turation
affects the totaf personality and that these effort5~a1e often. clumsijy '

T handled and, in the long run, damaging to the ethnic student's personality.‘16

.
A
. .

14Geneva Smitherman._""God Don't Never Change': Black English :
from a Black Perspective.ﬂ Collegé,English 34_(hbrch, 1973), pp. 828-833. . - E

15James Sledd "B1d1alecta115m The L1ngu1st1cs of White Supremacy. "
‘Ehgl1sh Joumaly -58 (December, 1969), pp. 1307-1315. - “Doublespeak: - :
O ‘Dialectolégy ‘in the Service of. Big Brother " College Lngl1sh 33 (Jan: 1922),
pp. 439-456.. Wayne 0'Neil. "The P011t1cs of BldmlectahswT Colle e“Engﬁlsh

33 (Jan. 1972), pp. 433 439. T o o vw:" S
' 16Johnme M. Sharpe ”Ihe D1sadvantaged Student Tlapped Behlnd the
Verb 'to Teach.' " CJllege Cqmposltlon and Commun1cat1on, 23 (Oct 1972), -

pp 271- #76. E . R

. 3 . .
¢ . " ! : R
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| ' Clearly, biloquialism has some serious ‘problems, hut is the approach
reconmended by the resolutlon and practlced at Forest Park the best way

to proceed”' Some teachers, l1ke Vennis* E Baron, in '"Non-Standard Engllsh,
Composition, and the Acadenuc Establlshnent," support the resqut;on and

17 However, \

.take what Baron calls a non- dlrectlve approach to dlalects
many other teachers dlsagree. Garland Cannon, in "Mnltmdlalects_. The
Student's Right T0his O Language,” Finds several problems sith the
non~directive approacl1g He points out that non-standard dlale_cts vary
.considerably from each othe‘r and.have not been adequately defined; as' a |
‘result,. teaching mate:ials are not available and few teachers are adeauately'
trained to teach wr1t1ng 1n a non-dlrectlve manner. He conclucies that 'th_e
-adoption of an inadequate non-dlrectlve approach is more confu51ng and
fllsonentmg to. the non-standard speaker than blloqulallsm.18 ‘_.
T The maJor cr1t1c1sm “of the non-dlrectne apploach is that it focuses
' entirely on the writer's end of the conmumcatlon process apd ne‘glects the

audience. Even the special issue of Oollege Composulon and Communication

r

. whlch explains ..he resolution states, -"1t is necessary that we mform those
students who are preparmg thenselves for occupatlons that demand formal ,
writing that they will be expected to write EAE [Edited American Engllsh]."19

B 4

- P 7Dennls B. Baron “‘iNon-Standard Englll‘hh Comp051t10n, and the
Academlc Establishment." College English, 3 (Oct. 1975) P *176. .

P
3

S Garland Cannon "hklltldmlects The Student [ nght to his. Own
Limsuage." Collgge Conggositlon and Coumumcatmn, 24 (Dec 1923) , gEaes
) pp 38“- 385’ - . . s W 1 [ n‘"}x' cie

o lggp_l_l_qg,c Con[posxmon and Comnumcatlon, 25 (Fall 1974) Sperlal '
) Issue, _p'.'S.} o o | .

- .. B - T, . N .
- e S . . 2 -
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;_ This seems to questién the non~difectiVe approach quite severely since
most students do not want to ée locked into low-level positibné after
.graduation. John McNamafa% in "Teaching the Process of Writing,'' argues

that the question.of correctness is a rhetorical issue that depends on

the audience; in other words, students should learn to examine their

20

audience and adjust their style and dialect accérdingly. Perhaps the

strongest critiéism is raiséd by ‘Allen M. %nlth in "No One Has a Rxght
tW His Own Language.' He writes,."Ldnguage, by definition, is ‘common to

sall who use it or attempt to use it, and the use of language is not an

1nd1vxdual but alsoc1a1 act, partxcularly when the 1nd1V1dual takes the

21

trouble to set his words down on paper " He goes on to say that wrltlng

2 '

is usuallyvnot done for the purpose of self expression but is, or should

be, determlned by considerations for the audience in every way: ”mechanlcally,
gramnatically, 10g1cal1y, and aesthetlcally w22 Lo T
BN o

" So 1£ a teachcr decides against the non-directive dpprqaph are all
the 1mp11cat10n> of the resolution lost? Of course not " The resolutlon has

one overr1d1ng recommendatlon, "that teachers must have the experiénce and

training that.w111 enable them to respect\dlver51ty.. B .”Zi. This seems

Ry

20John McNamara. "Ttacnlng the Process of Wr1t1ng " Collqge Egg}1sh

34 (Feb. 1973), p. 661. ‘ :
. - B . . ‘ A

I
.

. 21Allen’M Smlth "No One Has ‘a Right to His Own Language " Collcge
,fomp051tJon and Cbnmmmlcatlbn, 27’(hby 1976), p 155 \ o

~ : L

2pp44., P 155.

-

23College _.Composi tion and Communlcatlon, 25 (Fall 1974) Spec1al
lssue, p 5. .
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to be the major impact of the resolution. Many | mstructors are like
David Eskey, who in "The Case for the Standard Lanugage" argues .agamst
the non-dlrectlve ar»proach but whose assumptions about teaémg Enghsh
have been radically changed by the resolution} he still teaches standard
bl:nglzsh but with a new sensitivity to d1a1ect 24 The sen51t1v1ty demanded

qf the teacher is best described by Johnme M. Sharpe: °

Finally, we must earn the zonfidence and respect of the
disadvantaged by sharing with them our philosophy, that

we teach Standard English not o entrap but to open doors

where our students will-be able to demonstrate competence

and operate effectively-within the power structure; where

they can find success and earn Upward mebility; where . - .
they will gain and maintain respect for themselves and B .
/their positions; and %here they” can -assert; ‘without apology,

) ‘a pO.:l-the identification with .their ethn1c groups 25

-

'So even if the non- d1re<:t1ve approach is practlced by McPherson ‘ |
) and her colleagues at I-mest Park does not Str1ke everyon'e as the best way .
. to proceed thele is an undem.abl) 1ncregsed emphasis on teachmg stud&:ts
. what dialects are and how théy are used socially. Perhaps the best way
to pioceed is the way of LaVerne Hdanners, whose research shmvs that the-
teacher who combines instiuction on the nature of dialect with mstructmn
in Edited Amerlcan ‘English w111 have 51gh1f1cant success. In any case,

. the method whéch seeks to force unfamiliaredialect rules on-a non standard -

+

“speaker with no erplanatlon of chalect dlfferences and w1th x)o sen51t1v1ty .

1%

or respect for the student's natu1a1 dialect is, thanks to tRe f'esolutlon, o
. ;o

rapldly d.lsappearmg

R David Eskey. "The Case for the Standard Language " College Er;gl'iSh,‘

35 (Apnl 1974), pp. -769-774. - .

Sharpe pp 275 276, L
6L;unerne Hanners "'A. Study of the Effecuveness of L1ngu1st1ca11y
ited -Teaching: Methods in Gorrecting Dxalectally Derived - Errors in’ the
ing of"-.Black College Students " ERIC 1972 ED 067 701., - .




. CHAPTER THREE - - ’
AUSTIN COMMUNITY COLLEGE

‘ ,~ - '."

Like Houston: Communlty Collcge, AUStlﬁ Community College was -
established in 1971 by the local school board, which has been umable

<

. to provide adequate fund1ngp The predictable result is that mgst.of the
Compos1t10n I courses are taught by part tlme faculty and, consequentl);

- a rigid, standardized syllabus 1s needed for accountab111ty But "the
~snnlld?1ty ends there; the Austin program is not taught over telev151on
and it is un1quely 1nnovat1ve in its approach. Rathcr than emphasizing - -
Agranmar and organizational pattems, it emphasizes the aims of d1scourse. .
. Lenn1s Polmac, the-Commun1cat1ons Prcgram Leader at A.C. C- and the
de51gner of th1s program’ and all its modula¥ mater1als, is attemptlng to.

_.br1ng a highly theoxet1ca1 approach to comp051tlon into the classroom

\

v The "aims" approach developed by James L. Kinneavy in A Theorz_of Discourse

(Prentlce -Hall, 1971), argues that the most important aspect of writing
is what the writer attempts te accompl1sh Drawing on cemmunlcatlon theory, ‘
Kinneavy points out- that . there are fbur compbnents to dxscourse——sender,

rece1ver, reality (or, referrent), and 51gna1—-the flrst three of. uh1ch

-’

fbrm a- 1ang1e '; i- - ___4
- .+ . REALITY -
3 . / . ) -. . 3
1 ¥
RECEIVER™ -
,_‘ 2 r ;Jamék L.“k1nneavy, A Theory of Dlacourse (Englewood c11ff5 N.J.: S
Rrentlce-ﬂall ﬁ971) p. 19.7 e R
' 'J : L " : s i 3() ’ " A - ) ' b " R

o ,0 - . ) “ . "'_ . . 28 . . V.' ‘ ) . ' » Lo
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the six aims.

\

~ The purpese, or aim, of'an) . picce of wrltxng hlll emphasize one

part of the triangle before any other. llence, dlscourse focusrng on the

sender is expressive, as’ ‘in Journals d1ar1es declaxatlons, and credos.

That d1<cour<e focusxng on the Teceiver, and tYYIHL to affegt his

thoughts and . act1on4, is pcrqu351Ve, as in advertising and clectlon

speeches. D1sconrse which fd!uses on the signal 1tse1f and whose e .

primary aim is playxng With and reshap1ng the eléments cf thg signal,

is litcrary, and Kinneavy asserts that thxs 1ntcractlon with the signal
~=ereny

is the primary aim of 11telature. Three more aims exist, each of them

dealing 1n some way\w1th the refexent. ) Dlscourse which seeks to discover

the relatlon<h1p between the referent and the, reEETVCr 1s exploratory,

as’in interior monolasue and note- tak1ng Interpretative, or sc1ent1f1c,

dxscourse focuses on the Peferent itself ds obJectlvely Aas poss1b1e aﬁd

attempts to make ochct1ve 1nferences about the referent exmnplestlnclude-

* .

scientific and :cholarly articles and cs<ays. Finally, that discourse "
which attempts to explain ccrtain clements of the referent to the receiver

is_jnformatigg, as in news articles, repotts, and textbooks. The theory
helds that there are but <1(,fundamental aims of discourse; comblnatlons e
[
’ .
are possible, of course, but dtscourse can always bc defined in temms of
~ N ° . - . . »
N

. . . -~ . L ;
The &bason for building a composition course out of‘Kinneavy's

“model can beSt be understood in terms of the’ course obJectlves. Reprinted -

here from a dcpartmental handout they Tead: ' LT
R ) “ ”‘ - . : )
Compocltlon I will: o : » o
- 1. Give the students an appxec1at1on for the varied ¥ .
N uses of - language. . | .
2. Fnable them to communxcate effectlvely with other ! w
people. : :




S T T .

- e 3 > \
3. FEnable them to evaluate the statements and

arguments made to citizens in a cel‘-g,ovcmmg

society.

Give them cnjoyment and confidence in expless1ng

. their feclings and opinions. - . .

Make them intellectually curious.

Give them a critical andwguestioninz attitude.

Give them 1ndepenquce in th1nk1ng through issues.

Enable them to portIE1pate in free and open

disafssions of any issue in a-democratic manner. .

Show them the value of proofreading and revising .

- their written work.

-«

-8

s 2 Mo WV,

O

Poimac feels that a traditional approach, 1ike Houston's, which emphasizes
grammar and patterns of organization becomes too bogged down in matters of
convention to give students an intelligent overview of communicaticin and

. that a free-writing approach, like Forest Park's, 1is overly concented with
. g app .

)

N
self-expression and mistaken in its attitude toward dialect differences.

b .

A person's choice of ‘dialect, he argues, is subordinate to the aim of
his writing, so g student must be ablg to comand Fdited American English _
to some degree, particylarly when writing persuasively and informatively.

‘The syllabus for the course has four basic parts, fbcusjngioﬁ.the

2
»

aims-of discourse but also addressing the modes of discourse (organiza-

tional patterns) and conventions of Edited American-English. Th;éeibf

the four:parté are units which the students must complete; the fourtk,

~dealing with grammar, is prescribed in pieces according to indiyidualized

‘needs. Unit I presents the aims in six modules; Unit I presents the
mddgsyin six modules (classificatlon, comparison and coutrast, ﬁ;

description, narration, process analysis and'evaluation)3 Unit III

prasents thefaims again, ‘this time requ1r1ng exf%nded essays with

L

expressxve, persua51vc literary, and referent1al aims.

-

The course claims to~be self-paced but Polhac admits hat nearl) .

all of the students who finish adhere to the guxdel1nes as if thhy

- i . .
a . L . - . . .
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were deadlines. [owever, instructors»canndt give a grade of D or F
(only A,B,C;I, or W), and a few students do complete thé course the
following semester.  The completion rate is only about 50%, but Polmac
is not upset about that because he feels he is ruﬁning a very rigorous
cburse under very poor conditions. He spc :ulates fhataif the college
were less chaotic and the, counseling and financial aid iess restricted,
more students, perhaps another 25-30%, would complete the course the

following semester.

Research in ‘the Aims of Discour§g$

Although little has yet been published in dircc?:resbonse to .
Kinneavy's book,2 one implication for thé teaching of composition is
clear: instruction in aims and modes should precede instruction in
grammar and sentence structure. - Edward M. White, in "Writing for Nobody,**
points out the same thing.W\He éontends it is mistaken to attempt to
edit the grammar, structure, or diction of a sentence unless the
fhgtor&cal purpose of the entire discourse is clear. Rhetorical purpose .
and consideration for fhe audience control decisions -of grammar and s¢nteﬁce
structure. Unless there is a clear purpose for w;iting, the effort }s in
a vacuum; in White's words, "Writing for nobody is not writing atvall’."'3

Kinneavy's book argueé White's thesis from a theorétical perspective.
Kinneavy dividcs language iﬁto two: parts: I}nghistics (grammar, syntax,

'

s  seémantics) and discourse (actwal verbal communication).- He continues:

%For a lengthy‘swmmary and review of Kirincavy's book see Ronald F.
Freeman, "Review of James L. Kinncavy's A Theory of Discourse," Collcge
“Composition and Communication, 24 (May, I973), pp. 228-232.

Y

. , ¢ :
*  Edward M. White, "Wrieing for Nobody," College English, 31 g <
(Nov., 1969), p. 166. - - ¢ |

N .
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Taken together, the syntictics and the semantics of .
the language constitute the language as potential
tool. The scunds, morphologlcal units, rules of
syntax, the ra2ferential qualities of words or other
units of language (meanings)--all of “those are the
potentials which I may marshall into a given speaking
or writing situation to serve an ulterier purpose.

The study of these potentials is called linguistics.
L1ngu1st1cs is sharply differentiated from the language
as put .into actual use in real discourse. Discourse
study then is the study of the situational uses of the
potentials of ‘language.?

in any given discourse the linguistic elements are detemmined by purpcse
and situation. Thus, as White coqtends, these iinguistic elemcnts can
be edited and corrected only aCL01d1ng to the )urpo<u of the discourse.
This view of grammar implies that the approaches at Houston and
Forest Park are based'oﬁ‘seriously erroneoﬁ; assum@tions. Houstbn,
emphasizing_back—to-basics materials, is an atomistic, or'molecular;
approach in that it cmbhasizeé the parts;before the whole. In doing so’

it teaches that the rules of grammar, syntax, and diction operate in the

. ‘
same way in a. situatiuns. According to Kinneavy and White, this is

a false potion. The holistié approach, which Kinneavy and White advocate,

tréats the lingistic concerﬁs as subordinate to aim or purpose. Neither
~ of the men SUEests that the teaching of grammar should be.abandonéd; thgy
just argue that examples and assignments deal with grammar in a'mote

. realistic way. ' ‘

- The Forest Park apptoach, allowlng students to remain within '"'the’

d1a1ects of their nurture”s in all writing 51tuat10ns, is also mistaken.

lKihneavy, p. 22. i‘ : : .

/

' S"The Students’ Rights to Thelr Own Language," College Compos1t10n
and Commun1cat1on 25 (Spec1a1 Issue, Fall, 1974) p. 4.

P
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: syntax and punctuatlon only in terms of the style w1th which they are '

By not enabling students to use linguistic rules outside cof their own -,
. ] - . \ |

didlect, this approach limits the students in their linguistic potential

‘and does not prepare them for situations which requ1re Edited American

Engllsh L1ke John McNmu ra, who wrltes, "I ask students to con51der

'

6(\.‘ ~.V_. eaw

o

trylng to treat a particular subJect for a partrcular audience,"

shows‘that the rules of Fd1ted American an1~sh need to be taught othEr-
»

‘wise, the churse does not help students expand their 11ngu1st1c potcntlal

X~

~ The course Rolmac has des1gned 1s a good attempt to apply K1nneavy s

) Iheorv toeaCbmp051t10n I clas§, and it deserves to be tested in a- 1arge~

Ny
e

~ the progr has not been objectively studled The first six modules

. of communlcatlon.-*Taken together they could make a two week.ﬂhlt at

’arc'repfinted in Appendix B hecause‘they should be vaiﬁable to any

scale expellment' Polmac feels that the students who f1n1sh the - ov .

courseineet 1t§/§tated obJectlves toa satlsfactory degree but as yet
>

L]

13 L 4

1nstructor who W1shcs to g1ve hlS composxt1on class, a theoretical overV1ew

the beglnnln ’ mlddle or end of the’ course, or thex/edu1d spread over 'ZT;I*T

S

b Y

" . the entire ;ength of the course ‘to allow for greater depth of coverage.,g

The modules are very short and easy to dupllcate, they should make a

L

.valuable addition to nearly any approach to.comp051t10h.

/

6john MtNamala, "Teaching, the. Process of ertlng," Collqge Tnyllsh e
34 (Fcbruary, 1073) P 662




o ' GIAPTER FOOR -
LONG BEAGH CITY COLLEGE

14
-, Like Kygt{n Communit)’ College's Lénnis .Polmac, Kevin'Burne the
.Fnglish Department Chalrman at Long heach»,1ty Colkege, is d1ssatlsf1ed

. ’ e,

with trad1t10na1 comp051tlon 1nstruct10n because - it rarely treats the
K R o
. é L
S a;ms “of wr1t1ng W1th any sense of reality. That is, the rece1ver is
w;” merely the 1n<tructor and each a551gnment too often becomes an exerc1$e

4 v

in second.gue551ng the profeSSOI‘ In such a context commun1cat;on loses L
1ts sense of urgency: the wr1tten work becomes as art1f1c1a1 as. the | .

51tuatlon. But unlike Polmac Burne is not coricerned w1th teachlng a

theoretlcal overview of dlscourse. ﬁis solutlon is to make ass1gnments

1

- more rea11st1c, that is, he attempts to place the student in a less

,' , art1f1clal commun1cat1on system, one whele the Teceiver’ 1s not merely

&

the 1nstructor wa1t1ng with h1$ red pen

LA }

I L. ’ The S1mu1at1ons APPTOaCh

' g
- L. : e

Burne, along with Pete Laverty, also of Long Bcach has developed - )ﬂﬁh

.

what he calls a "slmulatlons approach" ‘to Comp051tlon I, Exper1menta1 .

and unconventional in'nature, this approach cons1sts of the use of

.

complex communication 51tuatlons W1fh1n wh1ch the process and pltfalls

of commun1cat1on both oral and un1ttcn, may be expcrxenced and understood
~N
__Thc'51mulatxons themselves deal with large-scale contemporary problems
such'as'those which plague cities nations, and the world. A simulatlon

(% ‘

1s a_ganme- -like classroom exercise focused ‘on somc aspect of human affairs, |
:3 ) ¥
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student's work rs,m1s1nterpreted or his persuasive efforts backfire, he °

39
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such as politics, international relations, or business. It is 1ike a

game in. that there are rules governing the Procedures of thé’exerc1se,

* (% q 2

=,
such as t1mec11m1tatlons, lndIVIdDdlS and teams mar represent certaln :

real life groups, such as the Pentagon or the League of Women Voters, O

-

and\thexe is. compet1t1on and cooperation at’ var1ous times between

1nd1V1dua1 partJC1pants and’ teams The main activities in whlch the -

students take part concern decision- maklng, allocatzon of 1nd1v1dual and ',

 team resources, plannlng, and negotlatlon. They caxry out these act1v1t1es ‘

by holdlng conferences, read1ng (often condd\t1ng a goud deal of 11brary ;?;

3

" " research_in order to part1C1pate) debat1ng, and wr1t1ng BccaUSe ‘the
,s1mulatlons proV1dc ‘an-audichce and a response to each piece .of student

. writing, the students can see the consequences of their dec1slons the

~ *

effectlveness of their wr1t1ng, and the mistakes in their work,' When a

can sec his mistakes, and learn from them.

' The benefits of thlb approach are many .~ Aside from the var1ous

beneflts students receive from the 11brary research, thc snnulatlons e e
prov1de practlcal methods for penerat1ng a great deal of student writing
dur1ng.the class periods. The on-golng activities of the s;muIat1ons,

such as thenmetiugsand conferences, contain boi1t~in requirements;fori

writing, including organizing reports, compiling minutes, and designing

_press releases. Thus the sxgylatxons increase the amount of pract1ca1

writing experience far beyond the standard Six to ten trad1tlona1 theme

I3 A}

papers composed outside of class. In add1t1on thc students have somethlng .
at stake in communlqatlng well durlng the exercises. And nothlng is - lﬂSt
trad1t10nal Lnformatlon on essay form and mechan1cs is obta1nab1e by -

the student’ in a. standard compos1tlon text assigned to all- the students -

1 o : . . . 4
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“in the.coﬁrscjf The students are required ‘to leérn the basic rules,

’But little clé;s~time is spént on grammar and essay form. Rathef, the

instructors atfempt to\indiVidhal}ze these assignménté. ) s
Burne and Laverty have observed skills_de?eioping in the,stﬁdeﬁts

Qﬁich a traditional éomposition courseﬁwould-nof bring out; Bgsides

impfovement in writing, students who complete this course demonstrate ..

better short-temm memory performance, increased skill in strategic thinking, =

‘more pawer over nonverbal messages, and improved reading'éndvcbmprehcnsion o

. ) L . o . ‘ T ol
skills. - Also, the students demonstrate an attitude toward writing that is- -

" hard to observe among -students in a traditional course. Burne and Laverty °
-claim that students learn .
, S (

o

...that human communication ‘(whether oral, nonverbal,

or written) is 'serious business' ‘which covers a broad
spectrum of human behavior and is a.subject not only .

worthy of study in itself as an interesting, even -

exciting -phénomenon, but also crucially essential in . - .=
a world characterized by war, competing ideologies, R
mgnumental problems in human sutvival, and the insanity 0

+ of man's inhumanity ‘to man. And furthermbre, they learn - |
~ that one is not powerless, helpless in a Sargasso Sea -
of Troubles, .and can affect changes in this world:by '
developing and palishing his information processing;
strategic thinking, and communicati%p skillsi"l
* N - . ‘(" . . * ‘..‘ . K . I . . .. ‘ y ) ‘:.‘
Overstated or not, the simulations approach appears to be working well'
for these teachers.” .- ;, ' | ’ 1 |

Let.us_iggk,more closely at three of_the-gimulations Burne and ;ZA

’ . ) !

4

. L
. - "

" pete Lavertyéfgﬁurriculum Develppment Project Report,' Unpublished

City College English Department (Summer, 1974),
p.' 7 . ’/’/ . - . - .

.
e
—

o

. . N N . L. - : »u ‘ ) \ .
s \
e . .. 44 C ¥ . \




Bbtrepolltlcs--A simulated rcf{erendum of metropolltan government.
“The purpose of this sifiulation is to expose the partigipants
-in ‘a valid and interesting manner to the problems of the =
city: and 'some of the political solutions that have been

proposed The jproposed solutions are presented in a

" proposition form to be vqted on in.a referendus. Parti-
"cipants weigh the strengths and weaknesses of all' the.
proposals and form.groups to push for the passage- or.
defeat of any plan: - Students write, talk, and mzet 1n
groups. during the stages of the sxmulatlon. :

. Learning Objective: An increased knowlédge of the
‘probPers of metropolitan government and the polltlcal
SOlUthDS proposed fbr those problems.

' f;Tracts~-A group snmulatlon 111ustrat1ng the role of plannlng
77 and land use.in a commmity.
As qhe»clmulatlon begins; four communlty grouns are
- independently “involved in. the. plqnnxﬂg -and - eventual
i use of several city. blocks. Certaln groups are more
- " concerned with the economics of land, while other: '
. groups seek -to have. théir land p011C1es followed “for -
social, ¢ultural, or aesthetxc ‘veasonis.” The simylation
exposes the’ arguments for actions. ‘regarding land use,
where the land in question canhot equally serve .the
interests of all parties without compvomise and
™ " negotia*‘cn.
Learning Objective: An 1ncreased'knowledge of the
role ot: plann1ng and land use pol1c1es 1n metropolltan
. areas. . .

Qac -~A 51mulat1on of an 1mag1nary commun1ty .
Each of the participants- ‘inhdbiting the communlty has
‘a spec1f1t~adent1ty, a life: history, -and occupation,
memberships' in varioys organ1zat10ns and.assoc1at1ons,
and someth1ng at stake. in the community. . Several grogps
L -are created, each with its own purpose-and‘hIth%y
R and each student is free ‘to ‘interpret - his. role -in the .
' . comfiunity ard its- organ12at1ons.u xgés sifulation .
;explores‘the community througl its Wroblems and
. "demonstrates- the -effect of actlon or. lack: of actlon
. " on community problems. - g
../ learning -Objective--An 1ncreas d knowledge of
community problem- solv1ng activities and their -
effect upon commun1ty llfe. : -

>

e
" - Laverty, pp. 4-6.
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S _Burne and Laverty repeatedly insist that nothlng is lost through _'“'i{

-:,: th;s approach Readzng mater1als and lectﬁres 1nform ‘the students of

T

‘Z . the elementary compos1t10n sk1lls, and the simulacions, if handled well

by the 1nstructor glve this new knowledge greater urgency and 1mportance.

They contend this is’ proven by compar1ng the scores of these stLdents U

'.'v.. \
! 6n a departmental f1na1 exam with the scores of students in more

2

trad1t1onal classes.' The exam dcs1gned to measure\the student's cogn1t1ve

- understand1ng of cdmpos1t1on rules, shows o real d1fference between the

a"

two groups, even though the trad1t10na1 approach allows this mater1a1

.

more class tuMe Th1s is poss1b1e they 1ns1st only because 1nstructors A
gg;, of the s1mu1at10ns approach share the same goals w:th the other. classes.“
| If the teachers of the exper1menta1 sectlons d1d not g1ve h1gh prior;ty
to the goals in the writing skr}ls group (repr1nted in Appendlx C),

51mu]at1ons approach would not achleve these results.

]
s

.
-~

i%*xﬂ S RcSQarch 1n Group ertlng Activ1t1es ’\ 7f‘ S

Recent research shows. several advantages to the type of group

Rifk wrltlng act1v1t1es wh1ch Burne and Laverty endorse. Thpm Hawk1ns, 1n‘¢"“h

-}‘because they are forced to be more actlve part1C1pants in, the learnlng

'lerocess. Th1s encourages fuller'part1cipat1on by all the students.-”The

ffig teacher s role-is greatly altercd because he must hecome a fac111tator

of group 1nteractlons: 11sten1ng and quest10n1ng rather than- expla1n1ng

3Thom Hawk1ns Gloup Ingulrv Technlques for Tcach1n Writin -
(Champa1gn, I11: Nat1ona uncil of Teachers of -English, _19765, pp l 40

.
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. of the\1nstruqtor. In an experimental situation, she found that students

lu.p*students are no longer passive elements 1n the eValuatlon process.

l{’”sz (Oct., 1970, pp. 50-57.

"“I(Dec , 1971) p. 261,

’ Ef-type of appro ch Like Hawklns she sees the potent1a1 for maximizing

fiyta1k~ne5rly~f6ur thmes'as much in a non-directive, or group, SitUatibn
~"as in a tradltlonal lecture and d15cUss19n class and that 1nstructers

1§1;;talk less than half as much. Sne concludes that thlS is a posltlve

_fd1ffeyence because the students in the non- d1reqt1ve group wvere tdkrng
BT more artave role in their learnlng R . -
"f',;' Perhaps the greatest strength of this approach is that 1t allows

.‘students to wrlte for and' be’ Judged by an aud;ence of the1r peers. _As -@i'”

" itself as our subject.!"

gargues that peer gradlng leads to better writing. L1ke Burne and Laverty,-‘ .
""'he JlVldOS students'into small groups, and they, with tHe 1hs*ructor,w':

’.eveluate their own essays. He contends that thls method helps the

.Furthenmore, he feels that the peer pressure often iakes the students

I 39

o
’

Joan M. Putz, 1n "When the Teacher Stops Teaching," advocates this

B student 1nVO1¢ement and tha potent1a1 for minimizing the Judgmental role

N

H.R. Wbolf writes in !'The Classroom as Mlcrocosm," ''We take the group

5

[y

In other words the students.are studylng the ;.’,i%ﬁ
pr1nc1p1es of good wr1t1ng by studylng the improvement -in each gther s .0

wrltlng- M1chae1 ‘Platt, in "Correctlng Papers in Public and 1n.Pr1vate,", ,5?

students see more clearly the pr1nc1p1ea of good wr1t1ng because the

<

]

Joan M. Putz, "When the Teacher Stops Teachlng,“ College Tngllsh,_"'

3

SH.R. hoolf “The Claesroom as H1trocosm," College Fﬂgg;sh 33

Rel
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want to wr1te better.6 This aPProach allows students tb'bonsidorfthe'-'

audience for whom they are wrltlng and adJust their style accordxngly.

Acc0rd1ng to John McNamara in "Teachlng the Process of Writing," this
; well defmned audience is essent1a1 to a wr1t1ng course whlch attempts
- to teach style and gxammar in a rea11sfic context 7 *
The group act1v1t1es und the well deflned au§1ence also make

]research methods seem more mean1ngfu1 to the student As a member of a if‘*3

,fgroup, the student as not left to struggle w1th research as an 1solated

nov1ce, and as a wrlter w1th a wv‘l def1ned audlence he is abIe to write~

emphaS1ze commun1ty orlented research proJects because communlty colIeg:

‘ students are usually well 1nformed on the1r own communitles and the o
students confront tanglﬂle, meanlngful problems. Donald Wllfbrd Larmouth;;ﬁi
'”""The L1fe Aroumd Us: Des1gn for a Commun1ty Research Component in ”

Eng11=h CQmPQSItIQH Counses," afgues for aCtIVJtleS 51m11ar to those f_ L

'part1c1pants in the1r educatzon The well def1ned audlence'helps studdnt

g T S ok
* - N . s : D T

e . . * s

e L
R 6Mlchael Platt "Corrécting Papers in Puhllc and 1n Pr1vate," D
dllegg.an_;sh 37 (Sept., 1075) pp 22 27 o ‘t' g o

-&' '-'\ rﬁ - . ,.' v

'j.hnuxltNamala, "Teaéhlnn the Process of wr1t1ng,7 College Eng}ish,
; Febu 1973), p. 662. _ '

”ﬁgﬂonald ‘Wilford- Larmouth, "The Life Around Us Des1pn for a ’.”‘

vannmﬂitv Research Component in English Compos1t10n Pourses " Lollege
*Cmosﬁxon and (‘omnu.mlcatlon, 23 (Dec., 1972) p- 389




"fbrznxlvalue of thorough research However a student can miss all of
B ith e beneflts if e1ther of two thlngs are allowed to happen F1rst- 1f
_the student does not attend almost perfectly, he’ w111 miss cruc:al stages
t1n the developmcnt of -the sxmulat1on and his 1nte11ectua1 1nvol éement’ f”gf
';,will be mln;mal L1kew1se students who attend class but refuse to take ‘i}*
.Fan act1ve part in the- groups w111 be passed over. The 1nstructor must

make every effort to 1dent1fy tﬁ?se students early ‘and encourage them K
o

41 o
o

-

see how to‘design their work for maxrmum effectiveness and how to look

e

,;for mxstakes whcn the intended effect is not reallzed th1s audlence

¥ 3

'makee writing seem more real to the’ students Flnally, the rea115t1c

.
nature and the 1mmed1acy of the simulations can show students the need

e

\

~

to/part1c1pate or glve them alternate ass1gnments -

. '% . -. - | . . ‘ -
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TARRANT - CouTY JUNIOR' COLLEGE o .

- Until recently at Tarrant County Junwr College, Northeast Campus,
" ‘;_each instructm llad the responsibility of formulatmg h1; own goals and =
. obJectzves and designing his own syllabus. The result was a department _
teachmg S0 many approaches to Composulon I that the program appeared‘ -,
"l;'to consist of a, dozen or more d1ff-erent approaches whlch 1n 'some cases, |

: f_.had no more in.common that the course title. Students were ynsure what
they were enrollmg for; Composit,'on II mstructors were unsure what each

- st,udent had studled the previous 'uar_ter Acéordmg to Betty Swyers,

Enghsh Department Chalrperson th Composztlon I program cried out for

1
’,

standarduat ion. - : N B

Rather than adopt a common textbook course calendar, and syllabus .,
‘-'the faculty adopted conmon goals, reprmted in Appendvc D Swyers mamtams
f’-’-";that the adoptlon of common goals vastly Jmproved the Compos1t10n 1. '

-.v'.'j',;vprogram, not only because they elmunated most of tbe preVJ.ous chaos,

but also becausp the debates leadmg to the1r adoptlorr clarxfled énd

lﬁffmuf1ed the,thmkmg of ‘the faculty, 'I'he szx goals address two areas of
concem skllls and. ‘attltudes. “The . goals m"the skllls group focus on
]}style and orgamzauonal struc.ture, leaving the dec1s1ons about Standard .
‘..f.v_‘;‘"»EI'lg].lSh to the mdl%dual mstructor. The goals whlch concem att.itudes

foc"s on the devclopment of self-confldence and mdependent 1eam1ng

l
D el Sy
RN v i .
. N \ . . o a
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G s -
At present, two instructional approaches are being used effectively
in Compo'sit'ion I. Ohe approach is a re$ponse to the work of - | K
James ‘L. Kinneavy, thSG theory’ of the ams of dlscourse (A Theogx of
“mscourse, Wi2) pro\udes a ba51c structure for a course in. ;compo51t10n
In practlce, hls is very smuiar to the approach at Austin Comnumty
College, descmbed in detall m Chapter Three and Appendlx B of this .
"}thesxs. The students write their asngnments accordmg to the purpose )
:’ "?‘;‘of the dlscourse rather than accor&mg to an exposnory techmque. In
| ; teachmg the. aims of dlscourse, the mstructor d;rects each student to SR

RS |

¥ ‘1dent1fy his. céntral‘ aim in wntmg and then elect the form app‘ropnate to '
. - :

e

- the aun ‘He lea;'ns exp051tory techniques, but he is aware that the ch01ce'
o }of exposnoiy techniques is subordmate to the mam purpose of the ‘wrltmg o
L1kewlse the student learns that choices of style and dialeet are

’

subordmate to the aim of each d1scourse.

~/

o o ) The Classroom Tutonal App;oach : .

A .. -

The other approach is just as mnovanve non- tradlt10na1 and
'.'a:perlmental. It, is based on the theory o£ teachmg wrltmg developed

by Roger Garrlson in "l‘eachmg ertmg An Approach to Tutor1al

B ‘;Instructlon in Freshman Compoutton."gl . Garrlson reJects several S

;ﬂ_f‘assunptlons tradltlonally, made by compontmnmstructors. First, he -
3 'Lrelects the concept of a class. Teac‘hmg wntmg, he malntams, < an be B
"effecuve only on a‘one-to-one basis because there ‘are no Cxasses w1th

o wntmg problems,, only individuads w1t1 wrltmg problems. Second, ‘he

A o ) : .- ’ ¥

»

: 1Roger Garrlson, "Teaching ertmg An Approach to 'I‘utonal :
Instm tion in Freshman Composition.' This is. an unpubhshed manuscrlpt .
, wh].ch hould be avallable from Sywers' offlce. _ . :
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fejects'essa& anthologies * Students learn only pxctenszon by studying
how master essayists write; they do not learn how to express themselves

and'convey in£0nnation simply and directiy Th1rd he reJects standardlzed

ass1gﬁments.— Though students cannot, at f1rst bL expected to des1gn

_;heir owrt wr1t1ng projects, a551gnments must be* talldred to fit each

etudent's abilltles, interests, and needs. Flnally, he bellev?s that
students do not learn how to write through lectures and textbooks; they

. ‘learn by wrltlng-—and rewrltlng--as much as p0551b1e.

“In practice, a wrlttng class resembles a Journalxsm lab emphas121ng 3
the- ed1tor-wr1ter relatlonshlp, and 1nstructors who are. comfortable thh

thlS tcthnlque are often those who, 11ke Garrzson himself, have had ; b;,,{

»

- exper1ence in Journa11sm. The students are expected to write, ten papers S

durlng the ‘temm; theﬁg signments are defined in an assignment book,

’

prepared by the 1nstructor whlch is ava1lable to the/class. éach student

39

wr1tes the assignment he is moved to write, so each/1s able .to pursue hls

o

own 1nterests. After conferr1ng with the teacher, he beglhs h1s work '
L § :

';. 1f he. needs help, he confers agaln, 1f he needs to rewrlte, he does so,, -
~1f he does not have enough data to be spec1f1c he COnducts research

g :;When his .paper is completea.to the satxsfactlon of the 1nstructor and

';[fhlmself he moves on to another ass1gnment. Although the teacher does ;ftik'
a7fnotfgrade each a551gnment hé reads everythlng He_learns"to readv

+

’”7ﬁeff1c1ent1y and to male concise, useful,’ and encouraging'apptaisals‘
‘7¢jSince.the course is. self—paeed: students feel pressure tq finish one

_ ?assxgnment and begln another. Some teachers who are. u51ng thlS method

'fﬁfhave 1nserted a lecture perlod or dlscus51on perlod once a week or'so to

—

“V”glve the students a sense of group progress.




‘a9
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° .

. Since converting the classroom into a wrfting lab, many of the "
teachers have tried to evaluate the program.. Although mos cgstudents,
wh°n asked co comment responded favorably, not all felt that self- pac1ng ’
cmasgan exC1t1ng f1eedom These students'w1shed to have deadlines
o establlshed and to have fewer ass/gnments more graded work and more -
“'5° lectures. In Swyers' wgrdS//fhey asked for less individual accountab111ty.'
Swyers is mah’nf an effort to direct those ‘students who want a more. P
hlghly -structured course to the aims. of d1scourse sect1ons.' on the other
. hand the p051t1ve responses of the majority of the stuoents p01nt out |
L'i that the personal assoc1at1on between the teacher and the student 1s'
part1cular1y valuable to the novice urlter. In fact most students Lralsed
the very aspgcts of the class wh1ch had annoyed the1r dlssatlsfled :
c}assmates. They liked hav1ng the freedom to select their own top1cs,
to work at their own speed and to be graded on the1r own pro§ress--not
.Judged in comparlson to the rest of the class. ‘“They claimed that the
“time passed sW1ft1y when they were wrltlng and that theY‘were not spending
. time on materf%l they already undetstood.

Teachqrs wantlng to experlment with thlS ‘method should be alert to o

the follow1ng potential problems. Flrst since the course ‘is se1f~paced

i student work can ea511y be confused and mlsplaced “The 1nstructor needs

0
to malntaln an elaborate file on each student nptlng ass1gnments

‘b cbmrleted all work taken out of:;lass all successes and failures, and

.. .a clear record of the student's goals and 1nterests. Second class t1me

L. cannot be wasted’ When one conference lasts ten m:nutes or more, one
. t :
;Ii student benefits wh11e seve;a} others wait, wastlng tlme, growlng frustrated

prodUc1ng noth1ng The instriictor should 11m1t each conference to five® ';

a\ mxnutes or less, 8110w1ng for at Least a dozen cach hour. To accomplzsh




-

“this, he needs to read fast and offer advice that ,is both clear and

: encourag1ng. Th1rd a weak assignment f{ile results in weak essays.
Since;nost assignments come fyrom the file instead of {rom.the student,
it must cover a wide range of interests and situations 'fhe instructors
11nd that career-briented asslgnmtnts often lead to xhe “best wr1t1ng
.and that each asslgnment must clearly 1dent1fy the aud1ence Fourth,
ina self- paced course students who are. unused to freedom from deadllnes
often‘become 1nv1s1ble and fall behlnd ConferenC£s and progless checks
need to be held often, and 1n5tructors need constantly tc try to help
lost\students F1nally, since mos* work is done in class, attendance is
mandat\rx The instructors f;nd that the best way to enforce thls is not
to alfow stﬁdents w1th recent cuts to take work home. . '

. In adlltlon to classroom wrltnng, students work on 1nd1v1duallzed

- .

teachlng modules in the Maxlmlzed Jnllvlduallzed Learning Laboratory
L 4

(The MILL), The department asslgns up to th1rty modules to ‘the student
-on the basis of a d1agnost1c pretest. In some ¢ases thls ex%ra load leads
a student: to see “the need for a deve10pmenta1 céurse before attemptlng
Comp051t10n I; in other cases, students readlly accept 1t as thexr

homework s1nce the course Titself has no- textbopk and 11tt1e out~of-class

4

| wrxtlng Instructors experlmentlng with the- tutorxal approach agree that

w1thout-che MILL the1r students wnuld not emerge nearly as capable as
they should. The )ﬂllu in effact, frees the 1ﬂstructor from’ lecturlng

about the superf1c1a1 points of wr1t1ng and allows him to conceéntrate on

the decper% more individual problems. ., _ .
o ‘_.'.“'\ T, L T

b ‘ Lo . .
Research in, TutorjalhﬂpproaChes to C__po<1t1on e

leeAGarrlson many composition .nstructorb have decided that the

trad1t10nal process of gradlng~stodent essays (collectrng "f;nlshed" )

5.1:..‘-_- T
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essays at a predetemined,. inflexible deadline, evaluating them in private

with both positive-and negative written comments, and returning the

graded essays so that the students must dccipher‘thc'instructbr's

. Bandwriting and attempt to maic ;brrectiOps) is not thé best way to
proceed. Charles R. Kline., Jr., in "I Know You Think You Know What I
Said,"” stﬁdied the graded essays of several Composifion I classes. and " -
he concludes that tcachers often make contradictory statements to the
:studcnts. That "is, comments on the: essays offen do not corvespond with-
what has becn stresscd in class. 2 John V, knapp, who shares Kline's
conclusions, suggests a solutlon which is similar to that endorsed bv )
Garrlson and Swycrs. In ”Contract/Confercnce Evaluatlons of Freshman
Composltloﬁs,” he dcqcrlbcs a system of meeting with students, d15cu<51ng
each essay, and suggesting ways in which the paper_c;h be 1mprov»:d.3 A
« large-scale test of a similar method concluded that students who arc
crititizéd and encouraged as they write th?ir c§5ays dcvclop,a'more
positive attitude toward writing and rewriting than those wha feéeive ’ .
only written comments on work they had sutmitted to meet a dealine. o
i - Thomas C. Gee, reporting these findihgs_in ""Students' Responses to Teachers!
Comments," claims that this new self-confidence translates intg better .

-

writing and the'e;pcrimcntal group develops into better writers.” :

L}

o <

] R ' . . -
.. “Charles R. Kline, Jr., "I Know You Fhlnk You Know What I Said,"
College Ln511<h, 37 (MdFCh 1976), Pp. 661 662.

Iohn V. Knapp, "Contract/Conference Fvaluations of Freshman ° .’
Composxtlons," (ollcge [ngllsh, 37 (hmrch 1076), PP 647 0653.. -

a

Thomas C. Gee, 'Students' Rcsponses to Teachers' Comments,''’
Research in- the Teaching of English, '6 (Fall, 1972); pp. 212-221.
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“According ‘o Nancy Dworéky in "The Disaster Workshop,' teachers should

deal with student work as it is being written, not after it is submitted

in its final form. She says this'is the only way out of the dilcmma

. ""between Kep Macrorie's Uptaught réalization that ncgative feedback {rom
. Uptaught g

a teacher makes students write worsc, and [the] knowledge that there are,

after al},_certuin standards that onc wants desparately and ycarningly
to LOHVCY.”S. |

'Ohviously, this approach to composition,démanas much more confcfence
time than a trudip}oq&l classroom lecture approach; however, th¢ proponents
of the tutorial approach sec the shifting of instructional*time.from the
classroom to conferences as a benefit rather than a drawback. George
éfaJe, 1n "Hydrants into Elephants: The Theory and Practice of Eollege
Compbsition,” complains that the traditional lecture Qpproachcs to
compos ftion do not have proper subjéct matter. Instead of faking grammar,
rhctorié, linguistics, or literature as a subject, the composition
1ﬁstrugtox should realize that ''the subject of the course is the :tudcnts'
wr1t1ng.”6 Like Garrison, Stade argues that essay anthologies provide
little or no help to student writers because the students study advanced,
plOfC%Slonal tcchnzques rather than their own 'writing and how it can be

1

‘improved. 7 William E. Coles, Jr., agrees. In "Freshman Composition:

~

The Circle of lnbelief," he argues that composition texts are usually a

_ (Nov. , 1973), pp. 194-195. ‘

SNanC); Mworsky, '"The Disaster Workshop,' Collcge English, 35

-

6.eorgc Stade, "Hydrants 1nto Elephants: The lheor\ and Practice

~ of College Compo<1t10n,” (College fngllbh 31 (Nov., 1969), p. 149. ”

7Stade, p. 144.
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49 ' ‘ ,
barrier to. improved sFudcnt writing because they impose rulés wﬁigh
seem artificial and d& not '‘create a conception of wri;ihg as writing.”8
A larg~-scale re%earch project supports the contentions of the‘
advocates of the tutoéial approach. Ronald Dow established a control
group of conventionalicomposition classes structured around reading
assigrments and ~11t1ng deadlines and an experlmcntal group of self-paced
classes whers the students studied only their own wrltlng and met L
frequently with the instructor. The final wrltlng sample showed that %he
experimental group had improved twice as much as the control gqoup Dow
concludes that forcing the students to read textbooks of composition rules
and anthologies of professional essays hinders the improvement:of writing.9
Three other major studies, however, do nat support Dow's cbnclusians.
. Michael Murdock, in an cxperimeqt similar to Dow's, found that the
expérimental an’ control groupé progressed equally wcll.10 Likewise,
Perry K. Childers found thqt.dctdilcd guidance had no disecrhnble effect
on {reshman writing rescarch papcrs[ll Finally, Myma J. Smith and

Barbara A. Bretcko found ti:at the nunmber of conferences held during a

8‘.\'illiam L. Coles, Jr., "Freshman Composition: The Circle of
Unbeligef,"” Collecge English, 31 (Nov., 1969}, p. 142.

«

“Ronald Dow, "The Student-Writer's Laboratory: An Approach to
Composition,'" Dissertation Abstracts International, 34 (1973), #2435A.

l'Nichacl Mardock —”Independcnt Study Versus Lecture-Discussion
in Teaching Fre.hman Composition,' Dissertation Abstxdcts International,
34 (1974) #6951A.

llperry R. Childers, Effect of Detailed Guidance on the Writing™
Efficiency of College Freshmcn,” Journal of Experimental qucatlon 39
(Fall, 1970), pp. 20-23.

-]
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semestér has a poiht %f diminishlng,returns. Beyond the first two

conferences, student writing shows no discérnable response to further

conferences. ‘Smith and Bretcko conclude that additional conference
time “is better spent ‘in class.l? .
| Why the difference in findings? Perhaps this can be explained by
what Swyers' own experience has told her. Some students and some teachers
are best suited to traditional classroom structures, soO the qtudents
'should be guided into the section of their choice by counse11ng 1he-

tutor1a1 approach certainly promises to lmprove fxcshmun wr1t1ng, but

'only 1f the students and instructors are su1tod to it.

12 Myrna J. Smitli and Barbara A. Bretcko, “Reqcatch on Individual’
Comp051t10n.Conference< " paper presented at the annual meetlnq of the
Conference on College Comp051t10n and Communication, 1974. fRIC ,
ED 091-709. . . -




GIAPTER SIX |
MERAMEC élmmm COLLEGE

Thc ph1losopby of Meramec Community College like that of many f ,
other cmwmunxy collcges, holds that the general educatlon courses
required of 2 carecr student must be structured so that they provide
>hﬁn a strong base for the demands of his profession. More simply, the
college does not want students in fwo;year'vocational programs,tojdeal?

with rigorous, academi¢ courses unless the students elect to.

Communications I, an alternative tp Composition I, has resulted from th1s

, need and over 20% of the students elect to take 1t

hbxamec Is. nét the only college to offer this type of alternatlve
but it 15 much more popular and successful here than in many other

colleges. Phoenix Community College, for example, offers a similar

course, but fewrr than 5% of the students elect to take it. At Miami-Dade

Junior (oliege, South Campus, th2 cirse has beet dropped altcgether

because it would not transfer to four-year schools. - Peter Lindblom,

. the English Dcpartmeht.Chairman there, explains that the college received

\

bittur complaints from studenis who changed their minds about their

‘career programs and felt pcnalized when trying to transfer to four-year. .

colleges: Yet. Clyde Tracy, the, Inglish Department Cha@rmaﬂ at Meramec,
. " . . ! . :
says..their Comminications 1 courdée transfers as well as Composition T.

He feel the reason for this success lies in the twenty-page course

-.‘description which-enunerates in detail the couwse goals. _When this
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“description accompanies a-petition for credit, the admissions officers

almost always comply with the requeét. : -

-

The Cammunications 1 Course

The Meramec Community College Catelog, 1675-1976 desr:ribes

Communications 1 as . o

4

An investigation of the various aspects of personal

and group communication, both verbal and nonverbal.

The course is designed to sensitize the student to

methods of nonverbal communication, to problems which
~ language causes, in verbal communication,-and to the

causes of ineffective communication and their

poss1b1e solutions. Communications I is a very L ‘ '
practical course in that it involves what we’say,

see, and hear in our daily.communicative activities. . -
\-ﬁ

‘Y .

Traéy'goes on to describe'it as "a broad-based survey into that behavior
through which human beings hope to ga}n_the Understﬁnding.and comﬁithnt
of their néighbors.”r The course includes writing ahd speaking skills - .
_ necessary fOMgetting a job and'functioning well in i%, and it also
;pursdcs the theory of comnunication on a pergonél and group level. The

student studies basic communicition and language theoiy, nonverbal and .

2 t. e

verbal forms, and listening skills--with the goal of improving

communicafion habits in’each area. The instructor's role-in the course
is to 1ntroduce his students ‘to-the subJect matter, involve them in - -
dnvestlgat1ons of Egman communlcatlon and offer them opp01tun1t1es to g

develop and'sharﬁen their skills of basic technical and personal

cmmmunica;ién. The course is non-traditional and, therefore, offers

_+ the teacher wide latitude, in his methods. ‘© e
/' . B .- A :

4 . [

R B . » '

‘; . . 1Clydn Tracy, "Communications I Ceursc Description and Guide," o
.~ unpublished manuscript available from Department of Ing11sh Meramec I
éﬁ' Community College 1975S. ' . - e
Q . 7 '60 ' ‘ ".
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ven though some of-the career students will eventually enroll
‘in four-year schools, students are placed in Communication I on the

basis of their stated goals. In addition, some of the students have ,

vague goals and may take the course simply'for elective credit. The
course assumes that the students are préctically oricnted; that is,
that they-need to see some'direct connection between classwork and
vocational conccrns. The twenty.different career programs in which
they cre enrolled vary widely--from Accounting to Air.Traffic Control ’

to Nursing to Technical I[llustration to Law Enforcement. Nonetheless,

the instructor must seek to individualize assignments and lectures to

A

insure a direct connection for each gtudént. . ' -
A lock at EPC schedhlé &nd goals of the course sﬁows why it is suc-
. cessful in meeting the communication needs of such a_divefse group. ‘Thé~
(;oursc is divided_into five units;'the complete schedule and goals of ;.-
which are IQQrinto.d in Appendix E. " o
_Theifizaﬁ wit, "tHuman Communication Theory and Practice,' runs
ﬁwo-and-ohe-half weeks. .Here, through lecture and discussion; the
students come to understand the communication process (enéading, trans-
mitting, medium, recceiving, and decoding) and_thé concept'of'nois?.in.
cmmnunigafigpf“wTracey belicves this a&arencsi/gives thcm;an,enhanécd
respect of the mechanics'og writiﬁg. _ l/V/

. The next one-and-one-half wceks are ''Listening as-Communication.'

9

_ Here the students learn the role of listening in the comnunication process

- and discuss basic bad listening habits. Tracy assumes that the students'
listening habits improve because of this instruction, and one study °
supports ‘his assunption. Perry R. Childers, in "Listening Abilitv as

a Modifiable Skill," shows that listéning becomes less a function of

61
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intelligence (I.Q.) as a student progresses through school, and he finds

< that listening skills can be taught to students in higher grade levels

and their listening habits will improve as a c_onsequence.2 ‘ .

The third unit, ""Nonverbal Communication," lasts two weeks. Here
the student comes to understand the importance of nonverbal communication
in the communicatién process and to see itslimportance in his own career.
Carles R. ane, in "Mdonverbal Behavior and the Communication Process,"
points out that 1nstruct10n in nonverbal communication is important
beLause 65% of soc1al co;hunlcat1on is nonvcrbal 3 Therefore since
nonverbal slgnals are llkely to 1nterfere w1th students written 51glals
once they beg1n their careers, this unit is appropr1ate to the
Communicdtions. I course.

" The fourth.unjt, VVerbai Comnunication and Its Problems," runs
three weeks. Here the student is 1ntroduced to language theory, d1alect
differences,; and xeasonlng patterns. Also, Tracy emphasizes that
instructors address denotation, ebnnotation, and the moral problems
inherent in euphemism and stereotyping.

Tre finallunit “Technical Wr1t1ng and Spcaklng,” is the longest,-

lasting four wecks. Here the student comes to understand basic

prlnc1p1es of organization and the importance of. audience analysls in

'~J0b -related- wr1t1ng The student practlces the basic forms of wrltlng

" common to employment 51tuat10ns, 1nclud1ng letters of appllcatlon,

appllcat1on forms, resumes, Vltas, and simple techn1ta1 1eports. Ag‘

P .
. ) ~

f ZPerry R Chllders,l"Llstenlng Ability as a Modifiable Sk111 "
qurnal of Expcrlmental Education, 38 (Surmer,’ 1970),"pp. 1-3..

).

) SCharles R. Duke, "Nonverbal Behavior and the Communication
Process,' Collegc Composumn and Co.mxumcatmn, 25 (dec. , 1974),

Bp- 397404
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the same time, students learn about basic'speaking situations, such as
job interviews and simple iﬁgtructional speeches. s
| Teachers also dircct students to one or more of three individualized

learnihg labs. The Library Sclf-Instruction Center has a cassette-tape/
prograhq;d-booklet series which teaches study skills.Q‘The Engfish
Department Learning Lab has a similar progran far stuaents who need help
in subiét;-verb agreement, punctuation, and sentencc structure. It
also has career—oriénted spelling and roabulary programs. The Reading

. and Ccllege Study Skills Center aléo is used freqyently by*CoﬁhuniCation 1
Studchts; those wifh ;cvere reading problems may even earn-additional
elective éredit there. hostbof the Communications I students'are aSsigned
a substantial amount of work in one. or more of the labs} so the
‘individualized instruction ié én ingegral part of.the course.
. Also, the department has made another major effbrt to individualize

-~

the course. ' Since enrollment is now very high in Communications I, it
is now possible {o organize many of the scctions around certain career
programs,féspccially large programs like Management and Supervisory
Development, Sales, Law Enforcement, and Nursing aﬁd Dental Assisting.
Becauéc ;tudchts in the business-oriented programs usually take O;al
Comnunication in addition to Communications I during the.ir first semester,
. instruction here in job interviews and oral preséngatipns can be
diminished in favor of iﬁcrcaséd instruction in business coryespondencé.,ﬂ
Ihgwsame-is true of Law Enforcement student$ who almost always have jobs
(bbraméq is not a police académy) and want to improve their report writing
ability above a;l else. ‘The Nursing and Dental Assistaﬂt program has
'  rigorous ;dmissqon requirements, so the students here are generally

- better prepared!for college work and the course can opcrate on a lessc

1




So

, . v
developmental level. OCf 'cou1'$c, not all sections can be individualizcd

in this manner, but the instructors feél the course is much more valuable

when it can be.

Research in Applicd Comnunication

In recent years, technical writing instructors have been increasingly

critical of composition programs.; Thomas M. Sawyer, in "Rhetoric in an

-

_Age of Science and Technology,' points out that a large number of

[ s
\

college students become engincers and technicians and that the rhetoric:

; 5 . .
they need to employ in their profcssions .is very different from what was.
taught to them in freshman composulon. He fcels the needs of these

studcnts have bzen neglec.ged by compositipn 1nstm(_tor‘5'~ana declares,
""For them the freshman camposition course has only margmal utility, "4

’ l \ o
J.C. Mdthes and Dwight Stevenson agree with Sms)er. “In Designing Technical

7

Reports, they rnint out that composition is usuall) taul,ht in a vacuun,

-that is, th«. writcr sees no clear purpose in, or nccd for his discourse,

and he is not taught to analyze his audience and ad;uat his style
accordingly. > | ?\

The Meramec Conunwxication% 1 course was.c.onccivcd‘ to correct this
neglect ofx the purt of Composition I, but how well dods it succeed? It

-

seems that so much mstxuctlonal t1me is spent on co:mmmcatmn ‘theoxy,-
hstemng Skllls nonverbal coxmlunmatlon, oral presentations, and
language problems, that very “'-little time actually is devoted to writing
and rewriting. | i

/

‘ dl'liohas M. Sawyer, "Rhetorlc in an /\ge of, Technology," College
Composition and Cémunication, 23 (Dec., 1972), p. 390.

SJ.C. Mathes and Dwight Stevenson, I)eugmn;i chhrilcal Reports
(Indianapolis: Bibs-Merril, 1976), p. xv. .

’
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Though no statisti. can back his claim, Tracy argucs tiat the
studenty lexrn to write better bccadse.the course improves their total
comﬁdnication'ability. In fact, writing is the last topic introduced °
%ecausc the students nced to sce it as a conponent of the total system
of hunan comnunication. |

One school of thought in composition rese:rch supports thlS notion.

-7 .

Robert Zoellner, in '"Talk-Write: A Behav1oral Pedagogy for Compos1t10n,"
argues that instruction in writing' can best procecd if the student has

.a firm foundaglon in oral comp051t10n Instructlon in oral composition,
he clauns, helps a student sce problems more clearly, develop greater
problem-solving accuracy, produce clearer ideas, and utilize rhetorlcal
pattems.6 Terry Radcliff expands Zoellner's idea. [, '"Talk-Write
Composition: A Theorctical Model Prpposing the Use of Speech to\Imgfove
Writing," he argues that this method is more tangible, concrete, and ‘
immediate than the think-write or read-write appronch.7 Wilson Snipes,
in "Oral Composing as an Approach to Writing,ﬁ sees talking as the best
fonq of prewriting, not only for the réasons mentioned by Zoellner and
Radcliff, but also because a student talking into a tape recorder learns
to improve oral composition by retalkihg just as he, as a wri;ér, will
improve his wtiffén>diScourse'by rewriting. Also, he points out that his

method builds sclf-confidence in communication ahility.®

: 6Rohort Zocllner,: '""Talk-Write: A Bchav1ora1 Pedagogy for Lomp051tlon "
College Englleh, 30 (Jan , 19€9), pp 267- 320

7rerrv Radcllff "Talk-Write Composition: A Thcoxctxkal Model
Pr posing the Usg of Spccch to Improve Writing,' Rescarch in thc rcachxnb

: Engllql 6 (Fall, 1972), pp. 187-199.

¥
v 3

84ilson Snipes, "Oral Composing as am Approach to Wrjting,' Collcge
Composition and Communication, 24 (Dec., 1973}, pp. 290~205.
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The Meramec approach, however, ddres not follow through on this.
The students receive koo little practice in writing toibe able to draw
the connection betwecen speaking and writing that Zoellner, Radcliff,
and Snipes-discuss. The employment application, the resume, viia, and

covering letter, and the two or three simple reports required of them. -
| N

are simply”no?’cnough to produce better writing. Carecr;oriented

alternatives to Composition I at other comnunity colleges requires a

~ great Jeal more writing than this. At Hinds Junior College (Raymond,

‘ ‘. . .
Mississippi), Business Writing I require. more than a dozen letters to

be written and Tcchnical Writing I requires much practice in expository.

techniques and technical reports. Yet both of fﬂase are options
to Composition I; they are not sophomore-level courses as in many

IR

community;collcgcs.9 Likéwise, in "A Writing Program for Paraprofcssionals:
_ hhry"P. Hiatt describes a career-oriented writing program for,educatioﬁal i
paraprofeééionals in elementary an«d sccondary schoolsvwﬁich requires an
essay each wéck; a great deal more than Communications I at Meramec.
Meramec is correct to attempt to meet the needs of carcer-oriented
students direﬁtly, but ‘wrong to demand so littlc writing ffom them. The
communicat ion theory and skills in the cqursc'arc valuable but cannot,

in themselves, produce better writing--on.y a reasonable amount of -

practice can do’ that.

!

gﬁeorhc;Abraﬂam'and others, "English at liinds Junior College,'
College English, 35 (May, 1974), pp. 927-830.

. loﬁary P. Hiatt, "A Writing Program for Paraprofessiorzis,' College:
Composition and Communication, 24 (Dec., 1973), pp. 405-< .. -

Ld .
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R - S+ - CONCLUSION | )

. The problems stated By James Kinneavy and Willian Coles, Jr., at
“ . the béginning of this thesis are real éut,-in light of the previous
éix discussions, capable of beingxsclved; The arguments of these two men
| are perhaps bes{ stated by Glcn:hbtott. In “Speculations on Sources-of
;&6n[usion in Teaching Compoéj;ion,” he writes, "We try to ‘teach writing -
in a con;epﬁuai vacdum-—or perhaps more éccurately, and worse, in an
atmosphére-éf ilyédéfined and poss{bly inappropria%é assumptions about
human experlenucs and human personallty - The solution, then, lies in
Vggggflnlng thcce %§sqmptlons éo as to remove the teaching of writing from
the cbnccptual vacuun and give it a fo%ndation in the real 'nceds of -the
students. | This thesis uncovers th‘vc éomponcnté'o( wiiting instruction
wiiich promise to do that.
First, the traditional method of teaching grammar sgcms!%ngppropriate

.

. i the light of Kinhcuvy's A Theory of Discour§gz and John McNamara's

L

-

"“Teaching. the Process of Writipg."J Both arguncnts show considerations.
for gramiar to he subordinate to the purpose of the discourse and| to the

audience. Furthemmore, the debate over interference with.dialects,” . .

a
o

B i ’
~?Glcn Matott, ”Spcculatlons on Sources of Confusion in Tcachlng
+ Composition,’] Co]]egc Compoqxtxon and memnnc:txon, 26 (May, 1975) pp.168-172,

. N -

..zJames L. XKinneavy, A ‘Mpcory of Dlscouxsc (Englcuood Cllffs N J.
:Prenticq-Hall Inc., 1971), p. Zc. — 0
3Jo}m htNamara, “Teaching the Process of ertlng," Col]oge Fgglxsh 34

(Feb., 1973) p. 662 _
(54 ‘ -
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criti(izes the teaching oflsiandard Englisﬁ;bccause, sonle say,‘it vic:ates

the 1:ghts of nonstandard specakers. Certainly it is true’ that nonstandard

'speakers are often pcnalizéd because cf théir dialect, but they must learn -

howvto'ug; Standard English when they need to because, as Al{en M. Smith

®  noints out in "No (ne Has a Right to-Hi§ Own Language,' ''the use of | 'y
language is not an individual Eut a socia: act.”4' The’bcst-way to teach

Standard English 1s the method proposed by Johnnie Sharp, who wrircs:

" Ke must carn the conf1dence and respect of the .
disadvantaged by sharing with them our philoSophy, s :
that we teach Standard English not to entrap but/ o)
_to open doors wherc our students will be able to T p
demonstrate competence and operate effectively
" within the power structure; where they can find success

and -earn’ upward mobility; where they will guin. - )

and maintain respect, for themselves and their :

positions; and where they can’assert, withéut apology, ) .

a positive identication with th01r etlinic group. . o . ' :
/—] . _

A similurAmethod, where stﬁdfntg wCIe Eaught Standard Enggish\buq at the

same timé learned about the ﬁiture of dialccts and langaage prejulice, was

tested by LaVc%nc Hanﬁers and found to hc’much mote cffective than the

tradltlonal approdch, which teaches grammar’ in ﬁ'vacuwn, without: instruction
-~ - in dmlcct.6 Only by learning dldlcct d]lfCIGﬂiCs and consxdexatlon for i

!

" audien 28 can grgmnar he g1Vcn a foundatlon in the wtndents -Tteal needs.

£ ° .«

\llen.M Smith, "No On¢ Has a nght to. HLS Own Language," Collﬂge
_ Composltlon dnd Fommhnluat;on, 27 (May, 1976), p. 155, .

\ . -
\

5Johnmc Shaxpc, "The D1<advantagcd Qtudcnr Trapped Rehind the- _
Verb to Teach¥ " (ollqu‘Composltlon and Communication,-23 (Oct., 1972), -
p. 275. . “l . : -
{ ) e o oy P , ,
S 6LaVernc Hanners, "A Study of the Effcctiveness of Linguistically i
‘Oriented Teacling Methods in Correcting Dialectally Derived Errors in ‘
the Writing of Black College Students,' ERIC, LD 0¢7 LUSN

o
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. Sccond,'many,'if ndt most, students neéd individualizcd attentibn,
.usually in the form of frequent conferences with %?ghinstructor. The
conferences need to examine work in progréss s; the student.can see héw :
‘the purpose of the discourse and conside{ations for the audience shoqldf
Conttdi~his organizatioﬁ and Style} In‘tonferences the student réceivég
the encouragement he needs and learns to see wr1t1ng in a proper perspect1ve,
: as socxal communication. Such .a mct]od 1s, as Nacy Dworsky p01nts out, A
_'the onzy way'out of the dilewma '"Between Ken Macrorie's thaught |
‘rcal1$fttqn that negative fecdba;k from a teacher makes students write
worsc,‘and((tﬁe] knowledge that there‘are, aftgr all, certain standaras"that
onc wants desperately and yearninély to conyey.”z Also, conterences shift_
- the fecus of the course to the proper place, making, certain that "the
subject of the gourse is the Student;' writing."gl ‘
Eiﬂé;ly,'writing a§signments need to be individualized and designed
$0 that studcnts’do not feel they are writing in.alvacuum. The simulations
approach at Long Beach, which allows}studentvwritcrs to see actual’resppnses
to their own writing, proVides-Sevcral ideas' about hoy to do this. 'Likewise,
"Roger Carrisoh's suggestion that writing assignments bc'designcd witﬁ ¢léarly
delincated ploblems and audlences and placed in a f11e open for student
1hspoct19n S0 each student can choose to write whichever is the most real

to him, provides a fimm foundation to the experience of writing. Further-

morc, technically-oriented students, whose-writing needs are not well-served .

’ -

7NdnL\ Dwor’ky, "The Disaster Workshop," Collcpe lngljsh, 35
(\ov., 1973), pp. 194-195. ‘

Sbcoxpc btadc, "Hydrants into Elephants: The Theory and Practice
of lollege Comppsition,' Cullepe Inyllxh, 31 (Nov., 1969), p. 149.
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hy most comp051t10n cour,es want and necd cdreer- oxlented assignie s,
These assignments can be designed as group simulations or placed in an

v

assignment file for student selection. -

Perhaps the best way for an English departr.ent to proceed is thc

way of the one at Tarrant County Junior Colicge--offerinp more than one

approach. Hinds Junior College (Raymond, Mississippi) offers eight

. T . Q. .
approaches to Composition I* Basi: Independent Study, Self-Discovery

Through Writing, Thematic Writing, Writing About Science Fiction and the

Occult, Contemporafy Composition, Business Writing, Technical ertlng,
hlltlng About Current Issues, and 'ignors Compesition. The content of each
course 1§ wcllﬁpublici:ed SO cach student can approach composition in
whatever way best appegls to him. But whatever course he choeses, he

will study the same principles of writing. To insurc that student writing
. . . . . . &
will improve in predictable ways, ®ach course must cCover, “in any s2quence,

the following scven units: planning .the compositipn, patterns of

organization, the formal outline, the ﬁaragruph,'the,sentehce, the word,
and.documentation. ? ’ )

~

" The “trend in communlty colleges to. deal w1th dlﬂl“Ct dlffexences

reallstleally, to 1ely on frequent conferences to make the studenta

- -

writing the ‘'subject of the course, and to 1nd1v1dua112e a551gnmcnts to meet

the interests and career necds of all students seem -to point the way out

of the vacdum'whevein the teaching of compésitioﬁ“lics. Ce}tainly, not

“all comnunity totlpge; havc good, 1nnovat1ve composxtlon proglams perhdps

&~

most do not. Thc tAends this thccls has noted however, secmﬁencouxaglng;

LN

v ¥ o P .
ooy -7 . . [ ]
‘ "‘ ’...’ '._A, . . [

’

9Geonge Ahlaham and oth01s, "English at Hinds Junlor LOlngb AL ‘o

Collugc zggljsh 35 (May, 1)/4), pp. 927-930. , .
1' ~ ‘;‘.‘. . ;
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APPLYING YOUR' LANGUAGE "
WNIT I:  TIE AIMS
Module 1: Expressive Writing ‘ ' Iz

OBJECTIVE: Given a list of ‘topics, you will be able to write a short
paper (100-200 words) that has an expressive aim and an
expressive style. o '

i . -INTRODUCTION: ' All messages have a-purpose for beihg sent. It is this =~/
e purpose: or aim that -determines what the message will be -
. 1ike--what s said and how it is said. There are four aims
of discourse (any written or oral commmication) that we - -
-usually.concern ourselves with in writing:  expressive, per- ' .
suasive, veference and litératy. To understand what they =
are, wo-must look at-.the nature of communicatich, Any
‘message that we send to others must have ‘four things present
L , ~or we can have no communication. It-must have.l) a sender - -,
o " of the message, 2) -a receiver of the message, 3) a reality

to which the message refers, and 4) a signal or code
_(usually words) used to send the message . .

! RATY L
| SENDER"|" .~ RECEIVER

. Although all communication must have -these four components,
‘ - on¢ of them will usually be emphasized more -tlian the others,- -
. & depending on the purpose of th¢ message scnt. ‘If the sender
- f the mgssage is -emphasized more than the others, the
priting will be expressive (e.g. journals ami diaries). If
ithe receiver'of;"tllle message, is. emphasized more than the
“others,: the writing will be persuasive (e.g: propaganda and ,
- advertising). If the reality to which the message refers . ..
" .is. emphasized more: than tlie others, the writing will be
" referential (e.g. technical reports.and news stories). If
the signal used to send the message is emphasized moré than
the others, the writing will be literary (e.g. novels and
poems). In this unit \;r'fl be-exploring the characteris-

tics and the style of eagyf of these four aims.:

‘I. -Sirice ‘the purpose of expressive writing is to express the self, the
emphasis of *he writing will be on _

, the writer o Check one:

‘the reader , o ‘ ,

- the subject matter : Look below for the
~ the language ' correct ansver

If you said the writ’er; ‘you are right. The writer 1is the same as the -
scnder of the message in the diagram in the introduction.” - :
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2. In expressive writing the author would writc ‘ L
an objective report of an event or object
his feelings about an event or object . °

- If you said his fgelin‘gs' about an event or-object, you are right. Total
- objectivity is not a characteristic of expressive writing:

.~

g

3. Read the follo;ving &hori:'éxcerpts and éheck the one you think is ¢
- expressive. I . : .

——a. The cat isa domesticated carnivore that has been a pdpular pet . °

' for ceiituries. It is a curious, affectionate animal, but some-
what independent. Although it 1s often kept to rid a house of
mice, it willk kill birds, snakes, and lizards as well.

__b. The cat moved stealthily ihrough the shadows, making no Sguhd.
It crouched, entir:ly immobile, its tail twitching rhythmical'y,
watching a bird that cavorted in the grass, oblivious to the

. ©impending danger.

__¢. C(ats are adorable fltiffy aqimals that make wonderful pets. They

love to be rubbed and petted, and when you pet them, they make a
purring sound to show their affectiou. You really should have a -

cat. ' - ' '

d. T hate cats. They're always in the way. Jcez, sometimes I want
to kill every cat in the world. They're such slobs, always lying .

around--good for nothing. Cats, you can have 'em! ' .

e. The cat is a°domesticated.camivore that has becn a popular pet
for centuries. It is a curious, affectionate animal, but some-
what independent. Because of this .independence, the cat is :
uifficult to train. Although it is often kept to rid a house of

- mice, it will kill birds,4snakes, and lizards as well. Theé cat
can survive on his own mlig‘ better than other domestjcated ani-
‘mals. It seems that the Lat, even though it is dJomgsticated, is .
much closer to its wild origins than other pets. /

f. ‘The cat is a domesticated carnivore that has bc’e/n a popular pet,

T for centuries. It is a curious, affectiongt€é animal, but somec-

what independent. Given this independence, it is odd that the

cat should be such a popular pet. What conld account for it? _ .

One possibility:is that the characteristic of independence itself

*is attractive to manv people. In ‘addition, the enigmatic nature

of the cat, being beth affectionate and independent, may make the

cat intriguing tofmany. .

If you said d, you are right.




Q
4. The following is a list of the dmrac;eristics of expressive writing:
1.0 Nature of Bxpresswc Writing

1.1 lhc emphasis-is on the wrlter--hls thoughts, his reactions,
. his perceptions “about the world.
R 1.2 Opinions are given.

1.3 Goa& for the future arc expressed.

2.0 Style of prresswe ertlng (neaessary components)

2.1 »Presentatlon is mamly subJecmve~—thc fn'st person is
. . USCd (!II 1] "IIB " \lwe " etc. ) . . c
. - 2.2 Feelings are ev:.dent : '
-~ 2.3 Language is approprlate to the writer--it is natural.
2.4 [Imotional, suggestive words are used .

2.0 Style of- Cxpressnr* Writing ~

(.olloquuu] r"glonal and slang e'cpressmns may be used
nnhtczal t@x’*ms may be used.

“mor may appear.

«clamatory and imperative sentences nny be used.
Nontraditional‘sentence pattems may be used.
Superlatives may be used. R
Statements of ''ailness'' may appear. o /
Writing may resemble conversation. g

NN WIRN NN W
[o I N e WU, B S PRI Y

4.0 Organization of Expressive Writing

4.1 Associative structures are used.

4.2 The paper may be episodic. (Not.a nccessary component.)
4.3 Statements may be rcp?tltzous. (Not a nocessary com-
ponent ) . ;" S

U\N

5. Now you are ready to také the no.,‘ test for this modulu Hrlte one
short papeT (100~ 200 \vorde) that has an expressive aim and an
expressive style. ~5\, the outline in frame 4 above to check to make
sure your paper his sl the Compmcnts of expressive writing. Your
instructor may provide yvou with & list of topics. If he/she docs .
not, you may sclect your own. If you have any westions on the
material in this module, be sure to talk with vour instructor be fore
you write. _ , : 3
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APPLYING YOUR LANGUAGE
UNIT Iy THE AIMS
Module' 2: Litcrary Writing

L)
.

, OBJECTIVL lecn a list of topics, you will be able to write a short
paper _(100-200 words) ‘that has a llterdry aim and a literary
_ style. .. .

INTRODUCTION: Ail messag,os have a purpose for being sent. It is this
purpose or aim that detennines what the message will be
like-~what Is said and how it is said. There arc four aims
of discourse (any written or oral comnunication) that we
lBUﬂll) concern ourselves with in writing: expressive, per-

_ A suaswe, reference and literary. To ufderstand what they
- ; . are, we'must look at the nature of comnunication. Any

S message that we send to others must have four things present
or yc¢ can have no comnuwiication. - It must havé'l) a sender
of the message, 2) a receiver of the message, 3) a reality
. to which the message, refers, and 4) a signal or code
- (usually words) used’ to send the message .

RE.ALI'IY

N SENDER ~ o RECEIVER B
Although all commmication must havc these four components, _
- ofie of them will usually be emphasized moré than the others,
. depending on the purpose of the message sent. Tf the sender
of the message is emphasized more.than the otliers, -the ,
writing will be cxpressive. (e.g. journals and dlarles) If
. the receiver of the message’is emphasucd more than the
others, thée writing will be persuasive (e.g. propaganda and
advertising). If the reality tc which the me:sage refers
is empnasized more than the others, the writing will be
referential (e.g. technical reports and news stories). If
the signal used to send the message . is emphasized more than
the others, the writing will be literary (e.g. novels and
. poems). In this unit we will be cxploring the characteris-
tics and the r’stylc of cach of these four aims.

1. Since the- purpose ‘of literary wrltlng is to entertaln the emphas15
of the wrltlng ‘will ‘be on

&,

the writer - : , « Check one:’

the readdr T _ - B
the subject matter . Look below for the.
the language ', COorrect answer

-

1f4ou said the language, you ave right. The language is the same as the
signal’in the diagrar “in the introduction. -

P

b
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2.0 In literary writkng. the autl{dr would be interested in

‘an aesthetically pleasmg style
‘an obJectlvc ‘report of an._event or oE;ect

If you said an aesthetlcally pleasing style,you are right. Total
objectivity is not a characterlstlc of 11terary writing. g

1:

3. Read the following short excerpts and check the one you think is
- literary. . 7 P :

a. The cat is a domesti cated t,amwore that has been a popular pct

YT for centuries. It is a curious, affeéctionate’animal, but some -

" what independent. Although it is often kept to rid a house of
mlce, 1t will k111 mrds snakes’, and 11zards as well,

N b. The cat moved stealthily through- ‘thc.' shadows, making no sound
: - It crouched, entirely immobile, its ltaid tw1tch1ng rhytimically,
. watching a b1rd that cavorted in thd grass oblivious to the
1mpend1ng, danger. .

_.c. Cats ar¢ adorable fluf fy animals th4t make uonderful pvts. ihey

love to be--rubbcd and ed, and'when you pet them, Ly make a
purring scud to shaw th ir affectlon You really should have a
Cat ! . ,/‘ . 5’ . -

< . &t

© I ‘f - .
d. I hate cats. Thcy re always in the way. Jeez, sometlmes i waint

) to kill every cat in thé world. Th y're such slobs, always lying
- S dround--good for nothi 8- Cats yo can have 'em! - -

~ for centuries. It iy a curious, affectionatc animal, but some-
what indcpendent. cause of this|independence, the- cat is.
difficult to-train./ Although it is often kept to rid a house of
‘mice, it will kiil birds, srakes, and lizards as well.’ The cat
can survive oir his ‘own muuh better than other domesticated ani-
‘mals. It seems that the cat, even though-it is domesticated, is
much closer to its w,ild origins than other pets.

‘¢ The cat is a domesticated cm‘ruvor?y that has been a popular pet - -

jo- oo £. The cat is a domeqtlcated carnivore that has been a popular pet
Y _ for centurics. It is a curiou$, affectionate animal, but some-
' * what independent. Given this indeperideice, it is odd that the

cat should be guch a popular pet. . What could acrount for it? |

One pOSSIbllL}‘.)' i~ that .the charactertstlc of mdepvndcntc itsclf
if attractivg to many people. 1In addition, the cnigmatic nature *
-of thic-gat, being both affcctionate and independent, nizy make the

- /cat mt‘igmng to many. :

} ’l

1f yoJ said b, »)%u are riéht .
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4. The following is a list of the, characteristics of literary writing.

1.0 Nature of Literary \Vriting
1.1 ‘The cmphasis is on language. ’
‘1.2 The subject has the appecarance’ of mahty
1.3 The writer'attempts to enteirtain--appeal to aes*hetic
sensibilities.
1.4 Onc of the following four theorlcs of art may be emphaslzcd
1.4.1 It ‘may be expressive. 4 )
Tt may ‘teach a lesson. ) ' L
It may mirror reality. ’ ‘ T
It may emphasize fpms, struc.tuxes, and technlcal
' . accompllsluncnts. ! 2
o : X
2.0 Style of-Litcrary ertlng

Hv-u—ﬂ
:«-b&-
‘:-blN

2.1 Style of Lyric Poctry :
2.1.1 Usually has 1hythm :
2.1.2 ‘\hy rh)'me

2.1.4 Cormuni&ates through 1mdgcs
2.2 Style of Narrative Foetry
T2.2.0 Usually has rhythm _
2.2.2 May rhyme. B
' 2.2.3 May usc figurative ‘language ' . _
2.2.4 . Comnunicates through 1mages _ _ o .-
2.2.5 Tells a story. - e .
Z.3: Style of the\Prose Narrative (necessary wnmonents) .
: 2.3.% Tells a story. . o L
~ 2.3.2 May use flgura._lve language . o L
« 2.3.3 Sett’ng is given. .
2.3.4 Point of view is consistent.

Y

3.0 Style of Literary Writing (optional componc:.nts)

3.1 Colloqmal and regionat expressions may be used.

3.2 Lmotlorxal, suy gestlve words may be usnd ‘ ,"-'_
) ‘4.0 Orqamzatlen of l,,lterary ertmg ) : '

- (One or bothi of these mganlza.tlonal pattems must a‘;pcar.) CL

-
p——

4.1 Time order is used. . ' - ’ ' .

4.2 Space order-is used. - . ‘ '

5. Now you are mady te take .the post-test for this madule. Wute one
short paper (100-200 wud:) that has a literary aim and a-literary
stvlg. Usc the outlipe in framc 4 above tc check to make sure your
paper has all the components of literary writing. Tf you have any
{uestions on the material: 3wethis module, be sure te talk with your

- Lnstrrfctor befcre )ou wi”xtc -

3
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SUGGESTED TOPICS

Therc are a nunber of possibilities for literary writing: o

.

A’story--a short, short story .

A joke. '

An aneécdote.

A poem of any Xind.

A haiKu--described below. (Write five)
Five cinquains--described below.

[ 2NN I~ SR SO

HAIKU

Haiku is a classical Japanese verse form that has a simple beauty and is
based on a unified feeling., The poet writing haiku expects thc reader

to feel -thetscen. himse!”, taiku has three lines with a 5-7-5 syllable
structure. Often . word referring tp & scaspn of the year is included.

.However, nieither syllable structurc nor seuasbnal refercnce is imperative.

What is imperative is that the writirig be pleasurable and that imagcs be
created, for haiku is all about imagery. Hcre are some cxamples: ™

‘ Sparrow .. the wind ’ : . h
You fly with soaring beauty
Tour message is spring. Empty, rusty cans.
' Along the sidewalks growing
Waves on uvluc water The ghetto flowers. :

Always lapning on the shore
Always retumning.

CINQUAINS
T

Cinquains lave five-tine verses and take their name from the French word

cim, meaning "'five.” On line onc, write the name of a person, place or
< thing. On line t, writ2 two werds which describe the word on line one.

(n line three, write three words, cach onc telling what the word on line:®

onc’ docs. On the fourth linc, write a short phrase or tho:gh about the

word.on line one. Finally, on the fifth line, use a word either synonoy-

mous with or closcly realted to the word in line one. Before you begin,

1te these examples: : T

work .
Satisfyi. g, taxing
Think, labor, improve
One of life's pleasures
Teach.

e pme

st .

Musty, fuzzy

BT Floating, choking, collecting
Lo Dirt -sliced thin ‘
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APPLYING YOUR: IANGUAGE
- UNIT 1: - -TIE AISS T .
Module 3: EQrsu451ye,M¢1tThg

OBRJECTIVE: Gxxcn a 11St of tOple, you w111 bc .able to write a short
- piper (100-200 words) that has a pcrsuablve aim and a per-
suas1»c styie.

INTRODUCTION' 'All messages have a purpose for being sent. It is this
;purpose or aim that determines what the message will be
v like--what is said and how it is said. There are four aims
" of discourse.{any . written or oral comnunication) that we
usually concern oursclves with in writing: expressive, per-
suasive, rcference and literary. To understand what ihey
are, we must look at the nature of ccmmunication. An
message that we send to others must have four things ﬁlesent
or we have no communication. It must have 1) a sender of
the message, 2) a recciver of the message, 3) a reallty to
which the message refers, and 4) a signal or code (usuallv

4 words) used to send the message. §
: _ REALITY
l/;///, SIGNAL
SENDER . | RECEIVER |

’ - Although all commun1cat1on-must have these four components,
one of them will-usually be cmphaSJzed more than the others,
depending on the purpose of thc message sent. If the sender

h of &he message 1is emphasized more than the others, ‘the writ-
. ing will be expressive. (e g. journals and diaries). If the
e . receiver of the message.is emphas1zcd more than the others,
the writing will be persuasive (e.g. propaganda and adver-
tising). " If the reality to which the message refers i
emphasized more than the others, the writing will be 1cferen-
.tial (e.g. technical reparts and news stories). . If the '
, . *signal used to send the message is emphasized more than the
e . others, the writing will be literary (e.g. novels and. Poems)
Cor , ' - In this unit we will be explering the characteristics -
- the style of e:~h of these four aims. 7 l
1. Since the purposc of persuasive writing is to convirnce others t
s v accept a certain idea, the emphasic of the writing will be on
: the v iter - ¢ ) Check onu:
et the resler © : ' ‘ . .
s ) the suplect matter ) Look bclow-for the

the laﬁguagc : ' correct answer

e

o If you.sa1d~the reader, you}are right. 'The reader is the same as the
- receiver of the message in the diagram in the introduction.

)
1. . i \

P
» . 7 7
: °
.
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In persuasive writing the author would write

an objective report of an evéent or object
only what would reflect favorably onghis opinion

If youhsaid only what would reficct favorably on hi- opinion, you are

right. Total objectivity is not & characteristic of persuasive writing.
3. Read the following short excerpts and check the one you thlnk is
persua51ve \
a. The cat is a domesticated carnivore that has been a popular pet

¥

for centuries. It is a curious, affectionate animal, but some-
what independent. Although it is often kept to rid a house of
mice, 1t will kill bitrds, snakes, and-lizards. as well.

The cat moved stealthily through the shadows, making no sound

1t crouched, entirely 1mmob1le, i%s tail tw1tch1ng rhythmically,
watching a b1rd that cavorted in the grass, oh11v10us to the
impending danger.

Cats are édorable tlurfy animals that make wonderful pets. They
love to be rubbed and petted, and when you pet them, they make a
purring sound to show their affection. You really should have a
cat. ’ U

I hate cats. They're alwdys in the way. Jcez, sometimes | want
to kill cvery cat in the world. Thay're such slobs, always lying
uround--good for nothing. Cats, you can have 'em!

The cat is a domesticated carnivore that has been a popular pet
for centuries. It is a curious, affectionace animal, but some-

-what independenit. Because of this independence, the cat is

diificult to train. Although it is often kept to rid a house of
mice, it will kill birds, snakes,-and lizards as well. The cat

can survive on his own-much better than other domesticated ani-

mals. It seems that the cat, even though it is domesticated, is

.much closer to its wild origins than other pets.

The cat is a domesticated carnivore that has been a popular pet
for centuries.- It is a curious, affectlonate animal, but some-
what independent. Given this independence, it is odd that the
tat <hould be such a popular pet. What could account for ivy
One possibility is that the characteristic of xndcpenucnce it elf
is attractive to many people. In addition, the enigmatic nature
of the cat, being both affectionate and 1ndepcndent may makc the
cat 1ntr1gu1ng to many.

If you said ¢, you are right.

»



4. The following is a list of the characteristics of persuasive writing.

1.0 Nature of Persuasive “riting
1.1 Personal Appeal
' I.1.1 Pesitive image of the writer is presented.
' 1.1.2 Writer appears to know the issuc (good sense,
’ expertness).
Writer is not condescending.
Writer .shows good intentions toward the readex
{good will).

1.1.5 Writer identifies with the readers (shares their
aspirations, and even their biases and’ perudxces—-
spraks their language).

1.1.6 Writer gives evidence that he is beipg sincere and
trust\orth) in his statements (good moral character).

1.1.7 Convinces recaders, ...t the writer would not deceive
them. .

1.1.8 May assume frankness and candor.

1.2, Logical Appeal :

1.2.1" Examples may be used.

1.2.2 Slogans, proverbs, and maxims may be used

L.2.53 Supports. the evpeltness (gocd sense) of the writer.

1.3 Emotional Appeal . _

1.3.1 Arouses emotions in the reader. .

1.3.2 Supports the good ntentions (good will of the writer.

1.1.
1.1.

£a 1

2.0 Style of Persuasive Writing (necessary components)

2.1 Llanguage is appropriate to the reader.
2.2 Lmotional, suggestive words are uscd.
2.3 The current social political, or religious myth is used.

-

5.0 Stvle of Porsu351vc ertzng (optlonal componcnts)
(These chalacterlstlcs do not Have to apwe r in your papers, but
,xf thcy dq, “they are acceptable ) ) . -
3.1 The writer may intrude ("I," “me," "we,” ctc. may be used).
3.2 The reader may intrude .(“you," "'your," etc. may be used. )
3.3 Imperative and exclamatory sentences may be used.
- 3.4 Colloquial, regional, and slang,exnressions may be used.
3.5 Non-literal temms may appear.

3.6 thuror may appear.

3.7 Superlatives may be used.

Or&anlzatlon of Persuasive Writing (for writing that is more
than one para, h)

.1 Title arouses interest.
2 Introduction

4.2.1 Introduces the subject. .
4.2.2 Makes clear the obJect of the message.

& La
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Arouses attention to the specific issue at hand.
Arouses attention’ to the writer as a man of credl-
vility in this issue.

Arouses attentlon to the 1ntbrest which the reader
has' at staké in. the-matter in questlon / '

Jody .
3.
3.

& b
RN
£ LN

F-9
[ o]
v

4.3

1 Prcsent': ev1dcnce .that supports the contention.

2 (May refute the opponent's argmnent (ThlS is not
always used--may be omltted ) o

4.4 Conclusion

bb"U

4.4.1 Reasserts the crr vy of- the writer.
4.4.2 Emphasized the imp. = :e of the logical proofs
. (cxamples).
4.4.3 Appeals to the emot: ions of the reader. .
R 4.4.4 Revxews the ain issues. - o
5. Now you are reaJy to take the post-test for this module Write one
+  short piper (100-200 words) that has-a pérsuasive aim and a persua-
sive style. Use 'the outline in frame 4 above to check to make sure
- your paper-has all the camponents of persussive writing. Your, instruc-
tor may provide you with a list of topics. If he/she. does not, ydu
“may select your own. if you have ‘any ques:icns on the.materlal ‘in .
. this module, be sure to talk with your instructer befort you write.
. : : § . ' E
SUGGESTED TOPICS
i“ere are a nurber of possibilities for persuasive writing: .
o ‘ ] . . '
1. Write an ad for a product (fake or real). : o
2. Write a political speech. - /
3. .Mrite a letter to the editor about an.issue you fecl s;;oﬁgly about.
4, Write a letter to a frlend trying to conv1nce hun/her/to do some-

Lnlng . ) L < . T
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~ APPLYING YOUR LANGUAGE
COUNIT I: THE AIMS w |
- Module 4: Informative Writing - '

-

OBJECTIVE: Given a list of gopics, you will be-able to write a short
: paper €100-200 wdrds) that has an informative aim and an
informative style. :
INTRODUCTION: All messages have a purpose for being sent. It is this
purpose or aim that determines what the message will be
. like--what [s said and how it is said. There are four aims
.o : of discourse (any written or oral communication) that we
. usually concern ourselver witiy in writing: expressive, per-
suasive, reference and-litérary. .To understand what they
are, we must look at the nature of comminication. Any
message that we send to others must have four things present
~or we can have no comunication. It must haye 1) a sender
.of the message, 2) a receiver of the message, 3)- a reality
to which the-message refers, and 4) a signal or code
. ' " “(usually words) used to send the message. o

N

—-gee

" SENDER — RECEIVER

Although all communication must have these four components,
one ‘of them will ‘usually be emphasized more than the others,
depending on_the purpose of the message sent. If the sender
of the message is emphasized more than the others, the writ-
ing will be expressive (e.g. journals and diaries). If the
receiver of ZEe message is emphasized more than the others,
the w.iting will be persuasive (e.g. .propaganda and adver-..
tising). "I€ thé‘reasqty to which the message refers is = -

., emphasized more than the others, the writing will be S
' ~ referential (~.g. technical reports.and news stories). If -
R . the signal -  to .send the message is .emphasized more than
R the others, ::.- writing will be literary (e.g.-novels and...
. -+ poems). In :l.s unit we will be eproring the characteris- '

tics and,the stvle of each of these four aims. ..

~1. Since cne purpose of referential writing-is to explaig‘reality, the
emphasis of the writing will be on : _
: : S

LY
’e

- the yriter - ' Check one:
3 " the reader : - R ‘
.7 the subject matler Lgok below for the
X the language = ' correct answer

If»ynu said the subie&t matter, you are right. The sﬁbject matter is
the same 1s the reality of the message in the diagram in the introduc- =~
tion. . . ' -

—— e
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2. Informative writing (one of.thc three types of referential writing)

would

offer opinions Gheck onc:

present facts :

make inferenccs ' Look below for the
ask questions correct answer

***** Lad

If you said present facts you’ are right. Presenting facts is giving
information about a topic. The writer does not wish to prove anything
or to explore possibilities; he is simply communicating information
about a topic.

3. You would expect the style of informative writing to be

objective e
subjective .

If you said objective, you are'right.

[y

4. Read the folIOWLng short excerpts and check the one you think 1s
informative. v

___a. The cat is a domesticated carnivore that Has been a popular pet
. for centuries. It is a curious, affection@te animal, f-it some-
what independent. . Although it is often kept to rid a .use of
mire, it will kill birds, snakes, and lizards’as well.
___b. The cat moved stealthily, through the shadows -maklng,no sound.
It crouched, entirely nmhoblle -its tail thltChlng rhythmically,
watching a bird that cavorted in the grass, obiivious to the o
impending danger. . . . ’ . <

___c. Cats arc 3801ab1e fluffy animals that make wonderful pets. They ~
‘Jove to be rubbed and petted, and when you pet them, they make a
~ purring sound to show their affectlon. You really should have a
‘cat. » .

-

d. I hate cats. They're alwavs in the way. Jecz, sometimes I wait
to kill every cat in the world: " They're such slobs, always lying
around--good For nothlng Cats, you can have 'em! .

_e. The c#t is a domesticated carnivore that has been a popular pe
for centuries. It is+-a-curious, affectionate animal, but some-
. what -independent. -Because of this independeunce, the cat is
difficult to train. Although it is often kept to.rid a house of
"mice, it will kill birds, snakes, and liza:Jds as well. The cat
_ can suvivie on his own much bétter than other domesticated ani- -
mals. It seems that the cat, even though it is domesticated, is .
much closer "0 its wild origins than other pets.

P
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f. The cat is a domesticated carnivore that has been a popular pet
: for centuries. It i3 a curious, affactiona‘c animal, but some-
what independent. Given this 1ndependcnce, it is odd tnat the
cat should be such a popular pet. What could account for it?
One pussibility is that the characteristic of independence 1t<cbf
is attractive to many peopic. In addition, thc enigmatic natur
of the cat, being both affectionate and independent, may make the
cat intriguing to many.

If you said-a, you arc right. Infowmative writing presents the facts to
the rcader, nothing else. L ‘ N

§. Informative writing is one of.the three kinds of referential writing
(interpretive, informative, and exploratory).
The followrng 15 a list of the characteristics of infonnative writing.

1.0 Nature of Informative Writing

1.1 The emphasis is on”factuality. '
1.2 'The paper is comprchen51ve in its treatment cf the topxc.
1.3 The paper has surprise value.

.- ' 2.0 Style of Informative Writing (necessary components) .

2.1 The presentation is obiective ("I," “me,” "we,' "'you,
"your," etc. are avoided. )
A concern for reader 1dent1f1catlon 1s evxdcnt. :
Exact rather than cmotional or sugr;stxvc terms arc usecd.
Jargon is avoided. |
Term: are unambiguous--clear, not confusing.
Sentences are unambxguous—-clcar, not confusing.
Contractions are avoided.
Exclamatory and imperative scntences arc avoided.

“ A1l sentences are.complete (fragments, comma splices, and

- fused sentences are avoided).
2.10 Subjects and verbs agree.
2.11 Verb tense is consistent throughout the paper.
2.12 Pronouns agree with-their antecedsnts. :
2.13 The person of pronouns is consistent throughout the paper.
2.14 All words are spelled correctly. . S
2.15 Punctustion is used appropriagely.

NN NN RS
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I3

5.9 Style of Informative Writing (optional componenis)
(These chardcteristics do not'have to appear 1n your paper, but
if they du, they are acceptable. ) -

3.1 Non-literal tcrms (e.g. i urcs of speech) may be used
when appropriate.
©3,2 Passive constructions may appear (not as much as in
Y ‘scientific writing).
3.3 Toqe may be humorous,
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4.0 Organization of Informative Writing (fodewriting that is more

than one paragraph).
4.1 Title /
. 4.1.1 It arouses iptcrcst.
4.1.2 Tt covers the content of the paper.

4.2 TIntroduction--establishes the expectations of the audience.
4.3 Body--pricents.facts.
. 4.4 Conclusion--sums up. [ 4
) 4.5 Optional organizational pattern ,may be used instead of

4.2, 4.3, and 4.4. Most important facts come first and
less important facts follow. '

6. Now you are ready to take the post-test for this module. Write one
short paper (100-200 words) that has &n informative aim and an infor-
mative style, Use the outline in frame 5 above to check to make sure
your paper has all the components of informative writing.  Your
instructor may provide you with a list of topics. If he/she does not,
you may sclect your own. If you have any questions on the matcrial
in this module, be sure to talk with your instructor before you write.

2

SUGGESTED TOPIC

Pick something you know -about and present the information. «

3
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APPLYING YOUR LANGUAGE
UNIT I:  THE AIMS
! Module 5: Interpretive Writing

. OBJECTIVE: Givensa list of topi. , you will bc able ty’\'ﬂfi@rt .

paper (100-200 words) that has an interpretive aim and an
. 1nterpretive style.
INTRODUCTION: All messages have a purpose for being sent. 1t is this
: purpose or aim that detemines what the mcssage will be
like--vhat is siad : nd how it is said. ‘There are four aims
of discourse (any written or oral communication) that we-
- usually concern ourselves with in writing: cxpressive, per-
suasive, reference and | ° rary. To aunderstand what they
are, we must look at the .ature of communication. Any b
message that we sead to others must have four- things present
or we can have no comminication. Pt must have 1) a sender
of the message, 2) a receiver of the message, ilfg,ﬁcﬂdﬁTSr-"‘
to which the message refers, and 4) a signal o»€ode (usually
"words) used to send the message. ;

REALITY |

- Y
SENDER RECEIVER
- Although all commuiication must have these four components,
v onc of them will usually be cmphasized more than the others,
. depending on the purpose of the message sent. If the sender
t of the message is cmphasized more than the others, the writ-
. W ing will be expressive (e.g. journals and diaries). . If the -
. receiver of the message.is empRasized more than the others,
the writing will be persuasive (e.g. propaganda and adver-
tising). If the reality to which the message.refers is
emphasized more than the others, the wr! ing'will be
referential (e.g. technical reports and news steries). If .
the signal used to send the message is emphasized more than
| -the others, the writing will be literary (e.g. novels and
- pocms}. In this unit we will be exploring the characteris-
tics and the style of each of these four aims. '

_ . , ¢

1. The purpose of referential writing is to explain reality. Informa-
tive writing (one of the three types of rcferential writing) presents
the facts about the reality. Interpretive writihg would

offer’ opinions ;. , \ Check - onc:

present facts ’ i

make infcrences ' Look below for the - -

ask questions __~ - - . correct answer -
. i - - - /Z

If you said make inferences, you are vight. Interpretive writing inter-
prets realitv. It secks to offer proof, or evidence, lhat supports con-
clusions (imi.rences or interpretations) about reality.

— T

/
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2. You would cxpect the style :§ interpretive writing to be

objective
subiective .

]

If you said objective, you are right. Interpretive writing, like infor- .
mative, tends to be objective because it seeks tc nge an accurate repre-"
‘. sentation of rcality. .

3. Read-the following Short. excerpts and checn the one yc think is
° «. __interpretive. . ) p

__a. The cat is a domest1uated cainivore that has been a popular pet

for centuries. It is a curious, affectionate animal, but .some-.

. what independent. ‘Although it is often kept to rid a house of
R mice, it wilk kill 01rds, snakes, and lizards as well

. b. The cat moved stealth11y through the shadows, mak1ng no sound.
i . -It crouched, entirely Jmmobile, its tail tw1tch1ng rhythmically,
' - watching a b1rd that ‘cavorted in the grass, oblivious to the
1mpend1ng dangpr ' .

-/
c. Cats are adoxable f]uffy animals that make wenderful pets. They
love to be rubbed and petted, and when you pet them, they make a
purring sound to show their affectlﬂn You really should have a
cat.

d. T hate cats. They're always in the way. Jeecz, sometimes I want

to kill every cat in the world. They 're such slobs, always lying

around--good for nothing. Cats, you can have 'em!

e. The cat is a domesticatr +rnivorc that has been a popular pct

for centuries. It is & ws, affectionate animal, but some-

what indcpendent. Becu <[ this independence, the cat.is

. difficult to train.  Although it is often kept to rid a house of

) mice, it will kill birds, ‘snakes, and lizards as well. The cat
can survive on his own much better than other Jdomesticated ani- -

: -mads. It seems that the ca’ even though it is domesticated, 15 v
much closer to its wild or1g1ns than other pets.

f. e cat is a domesticated carnivore: “that. has been a popular pet

for.centuries. It is a curious affectionate animal, but some-

what independent. Given this independence, it is odd that the

_ , cat should be such a popular pet. What could account for it?

vy One possibility is that the characteristic of 1ndependence itself.
is attractive to many people. In addition, the enigmatic nature.
of the. cat, b=ing both affcctxonate and mdcpcndent, may make the
cat 1ntr1gu1ng to many.. — .

%) A - .

~ If you said e, you are right. The statements, "Because of this indepen-
T dence, the cat is difficult to ¢rain,' and, "It seems that the cat, even « -
‘ though it is.domesticated, is much closer to its wild origins..." are
: interpretations (1nferenucs or .conclusicrs) about the information pre-
) . sented.
- - 93 . |
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4. Interpretive writing is one of the three kinds of referdntial writ-
ing (interpretive informative and exploratory).
The follow1ng is a 1ist of the character*stlcs of interpretive writ-

. o0 - ing.
1.0 Nature of Enterpretive Writing
AS . .

The emphasis is on the subject matter.
Evidence is offered.

Conclusions foilow from the evidence.

The meaning of important words 1s clear.
Generalizations arc consistent with evidence.

Pt bt pmd Pk P
[Pl VTN

2.0 Style of Irterpretive Writing (necessary components)

2.1 The presentation is objective. ("I," "me," "you," "your,"
etc. are ave led.)

A ccncern for logic is ev1dent.
Fxact rather than emotional or suggestive terms ‘are used.
Literal temms are used; nonliteral terms (e.g. figures of
speech) are avgjded.

Terms are unamb1guous--c1ear not confusing.

Sentences ‘are unamb1guous--c1ear not confusing.

The tone is serious; humor is excluded.

FExclamatory and imperative sentences are avoided.

All :sentences are complete (fragments, comma sp11ces, and
fused sentences are avoided.) .

.10 Subjects and verbs agree. -

.11 Verb tense is consistent throughout the paper.

.12 Pronouns agree with their antecedents.

.13 The person of pronouns is consistent throughout the paper.
.14 All words are speiled correctly.

.15 Punctuation is used appropriately and conventionally..

-
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3.0 Style of Interpretive Writing (optional components)
' (These characteristics do not have to appear in your paper, but
if thev do ‘they are. acceptable. ,

Jargon appropriate to the tupic may be used.

Passive constructions may appear.

Multiple modifiers occasionally appear

Symbols and abbreviations of tec'nical terms may be'employed.
Charts and graphs may be used. . .

[RERERERY
N Fa L BN

4.0 Orgénlvatlon of Interpretive Wr1t1ng (f01 writing that is more

than one paragraph ) _ -
| 41 Title - .
o , 4.1.1 The cmpha<1s is eon facts e.g- it is not clever or
- . tanciful.

4.1.2 It covers thepcontcnt_of the paper.

*
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4.2 Introduction :
4.2.1 The purose and procedures are presented concisely.
4.2.2 The scope of the paper is presented concisely. .
4.2.3 The subject of the study is-described (may also
appear in the body). - ‘
4.3 Body _ y ’
4.3.1 The procedure is descrioed in detail.
. 4.3.2 'The evidence is given. >
4.4 Conclusion
* 4.4.1 Conclusions and generaleat ons du no’ go beyond

) .. the evidence offered in the body.
4.4.2 Recommendations or proposals are made.

-

- Now you are ready to-take the post-test for this module. Write one

short paper, (100-200 words) tbat\has an intcrpretive aim and an
interpretive style. Use the' outline in frame 4 above to-check to
make sure your paper has all"ﬁé components of jnterpretive writing.
Your instructor may provide you with a list of tcpics. If he/she .
does not, vou may select your own. - If you have any questions om the _
material im this moQALe, be sur~ to talk with your instructor before
you write. “ .

SUGGESTED TOPICS

A
.<

Therc are a number of possibilities for interpretive writing-. .

1.

ror a hypothesis about some modern trend or s1tuatlon in American
rernment or society, and try to prove your hypothesis '.th historical
or <oc1olog1ca; evidence.

 What is v - theory of discourse (writien and oral comnunication)?

I

You may agxpe or disagree with the theory presented in this course,
but you must back up your theory with valid eYamples

Look at a magazine or newspaper and analyze it for the aims of wr1*1ng
used. Draw .some conc1u51ons about your findings.

AN
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APPLY ING YOUR LANGUAGE
UNIT I: 1% AIMS
Module 6: Exploratory Writing

OBJ'L'I[VE Givenn a bi=e of teiz . vou wiii-he able to writc SaTE
paper (10Q-200 woras) that has an exploratory dim and an
cxploratory style. :

UNTRODUCTICN: A1l mPHdeGS have a purpose for being sent. It is this
purpose of aim that deteraipes what the message will be 11ke~-
what is said and how it is said. There are four-aims of |
ciscourse {any written or oral communication) that we usually
con.crn ourselves with in writing: expressive, persuasive,

+ refevence and literzry. To understand what they -are, we must
look at the nature of communicatior. Any message that we sent
to others must have four things present cr we can have no
communication. It must have 1) a-zender of the message, ) a
receiver of the message, 3) a realit, to which thc message
refers, and 4) a signal or code (usual]) words) ‘bd\&p send
the message. . .

. [ REALITY]
7 SIGNAL

SINDER - RUCEIVER

. .

Although all communication must have these fuur components, one
_of them will uq2211y be emphasized more than the others,
depeuding on the purpose of the message sent. 1f the sender
of the messaze is emphasized more than the others, the writing
w11l be expressive (e.g. journals and diaries). If the veceiwe
of tl.> message 1s emphasized more than the ~thers, the wrx“ing
will be perqua<1Ve fe.g. prupaganda and. advertising). If the
.- . reality to which the message refers is emphasized more than the
others, the WTItIP? will be referential (e.g. techrical report
and’ new siories), If the ¥ignal used to send the message is
enphasized more than the o*hnrs, the writing will be literarv :
\j(L.g novels -and poems) .. In this vnit we will be expldring the
se cncx‘ct°r1§t1cs and the styic of each uf these four aims.

T B r

¢ 1. Thv puxﬁosﬁ of referentizi »viting is to explain 1ea11ty Interpretlve
uriting. secks L) offer pfOUi/(e\ldPnCy) tha’ support$ conclusions about

aL that reality.  Taformitive wiiting presents facts. Exploratory writing
* would . , , : L
coff.r opinions v . TCheck onn:
make infercnces _ N - Look bclou for the correct nswer
ask questions ___ .~ e
. —_ . ) A _ M J L]

‘e If'}ou said, “ask questions," you aire llght. I\p{or"tory writing sccks td
explore p0551h1}1t10< that moy exist abou* a given question.

-~
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2. You %ould expect the style of exploréitory writing to be

.

’ assured (certain) .
tentative (wicertain) P

. If you said "tentative," you are right. The writer of exploratory writing -
. does’ not come to any hard and fast conclusions. -

3. Pead the following short C\Lerpts and check the one you think is
cxploratory.

a. The cat is a dJomesticated carnivore that has been’a popular pet

. for centuries. 1t is a curious, affectionate animal, but somewhat
independent.  Although it is often kept to rid a housg of mice, it
klll kill blrdb, snakes, and lizards as well.

b. The cat moved stealthily through the shadows, making no sound. It
crouched, entirely immobile, its tail twitching rhytiwically,
watching a bird that an01ted in the grass, oblivious to thc

1mpend1n" danger. ) .-
c. Cats are- adorable fluffy animals that make wonderful pets. They love
to be rubbed and petted, and when you pet them, they make a purring
<ound to show thelr affection. You really sfiould have a cat. . - -
d. 1 hate cats. Thoy're always in the way. Jeez, sometimes I want to
kill .cvdry cat in the world. They're such slobs always Iylng around--
good for nothing. Cats, you can have 'em! - .
e. The cat is a domesticated carnivore that-has been a popular pet for .
centuries. It is a curious, affectionate animal, but somecwhat
‘independent. Because of this independence, the cat is difficult to
. train. Although it is often kept to rid a house of mice, it will
. kill bivds, snakes, and lizards as well. The cat can survive on
"his own much better than -other domesticated animals. It seems that
the cat, even though it is domesticated, is much closer to-its
wild origins than other pets. .

~ cat is a domest1catcd carnivore that has been a popular pet for
turies. It is a curious, affectionate animal, but somewhat: .
_ aependent. -Given this 1ndependence it is odd that the cat should
N be such a popular pet. What could account for it? One’ poqs1b111ty
is that the character1st1c of independenceé itself is attractive to.
e—hradditiom, the enigmatic naturc. “of the cat, being - 4
both affectionate and imdependent; may make the cat 1ntr1gu1ng to 'a-»"
many . : s S B

If you. said f, you are right. .. ’ | o T“:

M -

. - :
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4. Uxploratory hrJtlnL is one of the- three kinds of xclcxcatlal writing
(interpretive, infommative, and exploratory).
The followlng is list of the characteristics of exploratory writing.
N . s

1.0 Naturc of Exploratory Writing

L) ) ©
1.1 The ecmphasis is on discovery
1.2 The problem is prescnted.
1.3 The conclusions are teptative.

2.0’Style of Exploratory, Writing (necessary components)

2.1 The presentation is objective, but not as rigid as sclentific

writing,
2.2 Tentative words arc used (e.g. 'but," "however," ”probably "o
the other hand,” ''yet,'" ctc.
2.3 Questions are a<kcd . .
2.4 Colloguial and regional e\pres<1on% are avoided.
2.5 All sentepces are complete (fragments, comma spllccs, and fuscd ‘ P |
sentences are avoided). .- '
2.6 Subjects and verbs agrec : :
Z.7.Verb tensc is consistent throughout thc paper. - Y
2.8 Pronouns agree with thelr antecedents.
5

.9 The person of pronouns’ is consistent throughout tne papex
2.10 A1l words are spelled correctly. .
2.11 Punctuation is used appropriately and convcntionally.

3.0 bt}lc of Lxploratory Writing (optional componcuts)
fihese ‘characteristics do not have to 1ppcax in-your paper, but if thcy
do, they are deLptdblc ) S .

(7
r—

Non-literal terms (i.e. figures of speech) may be used when .
appropriate. .- .

5.2 The tone may be hymorous.

3.3 Emotional, suggestive words may be used. -

3.4 The writer may intrude ("'I,'" "me,' 'we," etc. may be used) ..

3.5 The reader may intrude (''you, ”.”vour,” etc. may be used). : a.

4.6 Organization of Iaploratorv hxltlng (for hrlt.ng that is more thdn
one paragraph). :

’

N -

4.1 Title--covers the cein * . _ -
4._ Introductien. i
4.2.1 i s wd the topicdsoportine. S - . s

. 4.2.2 ‘lells why the topic raises unanswered qucstlon;

4.3 Body (at lcast one of the two following characteristics must appear )
4.3.1 Swumnarizes findings. ' I o .

4133.2" Traces the various avenues explo1ed _

4.4 Conclusion (at least one of the. two £ollow1ng Cha;aLteIlStICS must - .
appear). PR Ry
4.4.1 Formulates more questlons that will provide further tOplCS ‘*

’ for exploration. : S

" 4.4.2 Formulates a tentative hypothe515. -

R . . ) B
-~ ' ) . e e .
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Now you 1re ready.to take the post-test for this module. Write one

short paper (100-200 words) that has an exploratory aim and an

. exploratory style. Use,thé outline in -frame 4. above to check to make
sure your paper his all the components of exploratory writing. Your

instructor may provide you with a list of topics. "If he/she does

not, you may seldct your own: If you have any questions on the .

material in this module, be sure ‘to talk with your instructor before

-

YOU Wwrite.
SUGGESTED TOPIC
Pick <ome ‘problem or issue )ou are ‘interested in, and explox_ the o
posqlbllltles. . . :
T3 -
: w -
L
1, : % .
', / . o
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APPEND{X .C.

COMPOSTTION I PURPOSE AND GOALS >
LONG BEACH CITY COLLEGE

The purpose of the compos1tlon program-at Long Beach City

Purpose:
: - College is to teach students how to communicate, with an
empha51s on writing. '
ATTITUDES )

. To ass1xt the student in developing better undcxstand1ng of himself
A. To improve self-confidence .
B. To promote sclf-awareness
C. To encouragc 1nvolvemcnt and commltment o

IT. 10 assxqt the student in de\eloprﬁg better understanding of OLhch

A. To promote tolerance of the ideas of others
B. To understand and appreciate the varieties of English Dlalects
SKILIS * . ¢
I. To assist the student to write cffectively .
A.- To. improve mcchanical skills : : »
1. Punctuation and mechanics .
2. Spelling - ‘ : >
. . s
B. To improve usage skills
1. Subject-verb agreement
2. Fragments and ROS
3. Pronoun usage
C. To understand necessary‘elemcntsﬂof;grmmnar
: 1. Syntax : A
2. Parts of speech
3 Sentence pattcrns
D. To structurc compositions effectl\elv

1. .Outlining (Planning ‘before w11t1ng) ;ﬂ;;w__.____,u

a. 1introduction
b. body .
€. conclusion

2; Transitions

-~



-

[ S S . . . .
-

3. Rhetorical methods i e . .
a.  logical’ - ‘ . T
b. +atiaI : e . '
"¢. caronolegical | - v )
4, Faxabraphlng .
a.” unity ’ )
'b. coherence . ;
o c. emphasis ' ' -
d. development ' .

: "E. To prowote effective style
- . I+ Scentence structyre

- 2. Diction - ¥
) a. simplicity
.« b. appropriatecness
e ‘ Cc. - clarity
. d. dgccuracy
IT. To.assist the studgnt to improve reading skills’
" A, To improve word rccognition
B. To improve rcading comprehension . -
i C. To-incrca%e the ability to-'recall o .
N .. IIT. A, To help the: studcnt part1c1pate in group act1v1t1eq'
o 1. talk - .
2. listen
B. To promotc speaking skills . - ‘ .
IV, Td assist the student to acquire rescarch skills
A. To assist. the student in obtaining, infarmation 't
- B. To assist the student in u51ng apploprlate techn1ques of Tt .
.. -~ 7+ documentation. o : '
V. To assist the qtudent to understand other fonns of documentatlon
o (medla paral;ngulstlcs non- verbal etc.) ' :
. . THINKING CREATIVELY S
I. . Teo assist the student to develop or 1mprovr his ]oglcal thoug'
. processes. - \
ic support generalizations. . - .
8. To-denand verificatior. ' ) _ o
£ Teméefseaﬂd—pa&ems—ef thought— — — T S
: D. To recognize and avoid fallac1es I X ~
. E. To synthesize . BN S
F. To recognige.the d1fference between fact and inferences )

_ To. assist the student in askxng prob1ng questlon) o l;uv.}
‘*A. To' question 'ideas: | . . SRR /

B. To quest1on the mean1ng of his own ex1stenCe L




& N APPH\DN b , :
GOALS OF CONPOSTTION I AT o
. TARRANT COUNTY: COMMUNITY ~COLLEGE, NORTHEAST CAMPUS : -

1. The student should leam to write clezir, Vigorous prosc.
Certainly the primary goal of a freshman course in -
composition is to provide the student with both the
skills he needs to write well and the opportunity to
practxce those skills. Writing well is defined as
writing c.lcarly, wrltmg vigorously, and writing

' accuratelv, - (lear, vigorous, accurate writing
' communicates its Lontent without obscurity to the
reader, uses-precise,. yet lively diction, and
. moves logn.dll) from idea to idea.

y“ ' : A M . v !

2. The student should become a more indeperident learner. : S

BN
- -

: . One of the important responsibilities of the freshman
‘ - course in composition is to advance the:student in
his ability to work responsibly and independently.
i\l‘thou* the members of a freshman class differ in
age, cultural background, and verbal abilgty,
they share their apprehensmn on the college ewencncc.
Ther eforc, a freshman compoutmn course should provldc p
experiences which require e€ach student to grow in his
capacity for im#lependent and re$ponsible study.
5. The student should learn the tethniques of writing which
free ‘the writer-to say what he wishes to say:
' Structure in writic hould not be viewed by either
the tcac or or, student as the imposition of form upon -
L . content but rather as the outgrowth of form from’
R content. Thorefore, the student should realize that
- .. . what he wishes to say.can digtate the organizational
‘ S form..of - Jus_cm;es;twn._.ﬂc will- mte_mane_efflcmntl;‘_m________wm
and effectively whep he realizes that certain strategies -

‘ of structure arc availablé to him and.that he.is fxcc R
to choose the most dompatlb‘lé to his tO]}lC. L e
. c ot . 5 b
. . . - . -_‘ i
X / °
7 e - A
' -~ . (3” L
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4. The student should derive personal satisfaction from .
.‘having composed.. : ;

. A freshman compositicn course provides students with «
the opportunity to discover both the difficuities and
joys of writing well. Every student in composition
should feel enhanced and reassured as he grows in his
understanding of the Englisl language and his ability
to write ‘c:onnpcté:"t{l)._‘_§ The goals of the course are
intended to help the 3tudent find liberation from the

apprchensions of writing and to Jiscover the p051tLve
values of writing succinctly.

5. Thc-studcnt should recognize that writing is a craft,

. An important aspect of teaching composition is to . . :
cembat the misunderstanding thaf writing 4s a .
creative enferprise indulged in only by geniuses
and cccentrics. Any person who..has demonstrated

¢ motivaticen and minimal ability can be taught to write
in a clear, uncomplicated style. Uidoubtedly some
will write better than othgrs, but the goal of N
writing effcctlvel) can be achieved by any respon51b1e c
freshman who accepts the peemise that he can mister . Y
~ the- use of language basic to the craft of writipg.

,~ .
6. The studcnt should realize that ''the wrltlng of good -
. hng11sh 1s a moral matter." - <
. Donald Hall.in his valuable ilttle book The Modern
T ) Stylists comments on Robert Graves' words by adding, "And .
‘ the.morality is a morality of *rTith-~1ling if? - .
modern student, more than anv s D1 #nv ores ™R ag
era, needs * o cuarc of {is ner. o Muaast clurity -
#nl ccaul s e of the obtu<cat1ons of bad prose, )
- of del1be1arely dishonest’ or insidiously sianted = » L
writing. The integrity of good writing is a concept ° - .
that each student should incorporate xnto his~ a < -
developing style. He should be conscidus of good ~ -,
. writing and even more conscious of bad writing. : ‘
g If style is the man, thén he should consiver what
: the elements of his style are and what his style 1s
saying abeut him. g - : :

B L.
) , . .
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‘ typlcal person listens.’

- APPENDIX E :
COMMUNICATIONS *I AT MBRAMEC COMMUNITY COLLEGE

Section One--tuwnan menunlcatlon Theory and P1act1ce
: (Weecks 1-2.5)
Goals: 1. The student will understand the need for
effective communication. Students will be introduced
to what effective comunication is, its necessity “in .
nunan behavior, its‘role in the life of* the technical
student, and what motlvates the - 1nd1v1dual to &
communicate. .
2. The student will understand-the b351c

process of Cﬁﬁmunication Emphasis will be on the
individual's commun1cat10n behavior through a.mpdel
of the communication pxoc ss--encoding, .transmitting,
medium, receiving, decodyng--to help the student T ]
understand what happens when he communicates. :

3. The student wili understand the rqle of the’
individual's perception in the process of communication.
That both the sender and receiver respond not directly s
to reality but to their perceptions of reality will be
dnt cAdipced L the student through a discussion of pereeptual

Mab. wps Sty 0 sducatic, p, .t oxperien: es, (LCdS,
intowgst e, and peor go-wapings.
¢ 4. lic, tudent will apply, his knowlddge of . .

communication thcory Th: instructor Wwill detemmine,
through class discussibn, assignments of his ch0051ng,

~and tests, the level of comprehen51on a*tdlned by -his

students.

Section Two--Listéning as Communication (Weeks 2.5-3) o
Goals: 1. The student will understand the 1ole of

Iistening in the process of comnunication. Students

will be introduced to listening as a neccssary part’

of the entire-sendey-receiver prpcess and the feedback

_ which should accompdny effective .ommunication. He . . .

should also understand how much listening is.a part
of a day's. communicative acti¥ity and low poorl» thc

2. The student will unders€and’ thc “problens I —
whxch prevent effective listening and leam better

fijllstcnlng habits. The basic bad listening habits--

“calling the qubJect‘unlnterestlng, criticizing the -
speaker's delivery, getting overstimulated, llstenlng o
‘enly’for facts, trylng to make comonehens;ve outlxnes, .’“f-\\\\

..
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faking at & on tolerating or creating distractions;
evad} lg/alfflLU1t material, reacting to emvtional language,
wasting listening t1mc-~snou1d be dlscus<ed and

///>/ 1llustrdtod
' _ 3. The student will apply his knowledge of
w’// cffective listening. The instructor will lotennlne
' through class d¢iscussion, assignnents of his Lhoos1ng,
and tests, the lcvel of comprehgn516h attained by
his students. .
Section Three--Noriverbal Communication (Weeks 4-0)
Goals: 1. 7he stuldent will understand the pervasiveness
. of nopverbal commuinication in human behavior. Recognition
: of the extent to which verbal forms of communication :
" are dependcnt upon or complaiiented by nonverbal
comrunication, its pervasivenes in society, and connections
- to material alrecady dstussed in the course should be
emphasiZed here.
Z. . The student will understand specific areas
of ncnverbal communication and their limitations. .The .
major areas of concern should be im simple body language,
color, space, or territoriality, and time as they fom -
parts of the social communications structurc--both as
it affects the student in his job and in normal
intcrpersonal relations. The student should also be
. warned as to the limits involved in reading nonverbal
communlcatlons, particularly body language. Accurate
' - comnunica*ion is a matter'of patterns of nonvcrb§1
behavidr, not single slgnals. \
3. .The student will apply his knowledge 0f .
nonverbal forms of conmunication. The instructor
. should ascertain his students' comprehension of
nonverbal formms through projects, group assignments;
or tests which rely on observation or pcrformance.

Sectlon Four: Verbal CmWMHULatIUn and Its Problems
- . (Weeks 7-10) T
Goals: 1. The student will’ understand how lenguage
opérates and conveys medning. Discussion should center .
on what symbols are, how they are agreed upon, the
1elationship between language maps and territories,
why meaning resides in the person using tie language
rather than in the langmage itsclf. . .
2. The student will understand the causes and .
. cures of basic distortions which can occur wien- using
language. The major areas of concern include the
) « Fact-inference- -judgement problem in language usage,
7 “denotationand comnotation, -the-confuston which — —— - —— -
- arises from abstracting, and the dlstortlons,lnhercnt . ;
. in pelarization, stereotyping, and labeling._ . . - .- = :

3




3. The studeat will apply his knowledge of
lJanguage: and its problems. The instructor will
detcrmine, through class discussion, asgignments
and projects of his choosing, and testif\the level
of comprehension attained by his students,

Scction Five--Technical Writing and Speaking

(Weeks 11-15) .

Goal< 1. The student will understand the neced for

oriin;zatton in technical conmunication., Students
1

w earn basic principles of organization; audience
consideration, dJetailing, and preparation common to
most cLhnlcal communication problems. He will
also understand the necessity for acceptaLle granmar
and spelling.

2., The student will understand the basic written
fornys comngn to employment situations. Imghasis should
be upon -let{ers of application, application fomrs,
‘)exunes viths, and simple reports. .

*3. The student will undeérstand basic speaking-
situations. bmphasis should be.upon understanding
Jthe purpose of an intcrview, preparing for the
1nterv1ou, arrangine for and competing the inter-
view, and upon sumple verbal 1epo?ts and instructional ’
speechcs
L 4. The student will apply his knowledge of
technical writig and speaking situations. the .. -
instructor will require vrltlng;nucheaklng which
will demonstrate the students' proficiency in the
compunicative situations most llkely'to be cncountered
by the technical student. ¢
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