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through pre- and post-tests on the Tennessee Self Concept' Scale 
(TSCS), self-concept as shown'through an open-ended questionnaire, 
and improvement in college grade point average (GPA), after working 
in a self goal-setting learning support program for basic skills 
development. 3he program—a non-credit*- individualized, programmed, 
laboratory eiperience-ru.tilized self-defined resolution of skill 
deficiencies as perceived by each student, through an individual 
learning ccntract. At the conclusion of the program 25 students 
showed positive growth in self-concept as measured by the TSCS and 
all of the students indicated positive attitudes through the 
subjective questionnaire. Overall, the GPA"s of students improved, 
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SELF CONCEPT DEVELOPMENT FOR HIGH RISK.STUDENTS IN THE COMMUNITY'COLLEGE 

This 1s the second 1n a series of studies dealing with academic growth as 

Influenced by improved self concept resulting from the environmental and instruc 

tional conditions. The first study in this series is available as ERIC ED 129 394. 

Research done by Mil 11 am Purkey, Self Concept and SchooT Achievement, 

1970, points up the fact that the student's subjective and-personal evaluation 

of himself has a dominant Influence upon his success in school. Establishing 

an atmosphere of mutual respect' provides an avenue to approach the remediation 

of academic weakness as emphasized by Paul Campbell's research, "School and s 

Self Concept", Educational' Leadership, 1967. One good way to carry out this 

therapy 1s simply to listen to what the student has to say, and if possible, 

adapt the Ideas to fit the activity at hand,- The instructor can further establish 

himself as the "significant other" who sees something worthwhile in the student's

capabilities. It 1s .important 1f t'he instructor can express trust in the 

student as a total individual not just as a s-tudent. The hypothesis for'this 

study was founded in a coitmitment to this philosophy. 

THE HYPOTHESIS 

An effective basic skills development program will result in a measurable 

change, in the student's self concept, 

THE SAMPLE 

Thirty-four students enrolled in basic skills development classes were 

used for this study. A fall semester group of eighteen students-was followed 

by a spring semester group of sixteen students. In each case t'he students selected 

the class because of their academic ne eds and their personal obligations 



outside of the college. There was no effort to select the students nor to 

match them with a control group. This study was self-contained, dealing with

self concept growth and academic stimulation.

THE PROCEDURE 

The TENNESSEE SELF CONCEPT SCALE was selected as the objective scale for

measuring the change 1n the student's self concept. This scale acknowledges 

Abraham Maslow's contention that a positive level of self-esteem 1s the final

prerequisite for self-actualization. Therefore, it is self concept which serves

as an Index or criterion 6f self-actualization. The greatest resource in the

rehaUilltation of any individual is the Individual himself. .This rehabilitation

is a process of helping the individual to utilize and actualize his own

potentialities. This scale has a wide variety of studies related to it. 

Disadvantages of the TENNESSEE SELF CONCEPT SCALE are that 1t tries to 

.measure a subjective intangible and that is a verbalpaper-and-pen^il situation. 

As a..part of this initial interview, the TENNESSEE SELF CONCEPT SCALE by. 

.Dr. William H. Fltts was administered to each student. The basic skills

development program at Essex Community College inBaltimore County, Maryland,

is identified as Learning Skills - Reading 021. It is,* three hour, non-credit,

individualized, programmed, laboratory experience. During personal interviews

each student is contracted to work toward a self defined resolution of his skill 

deficiencles as he perceived them. 

A copy "of this LEARNING SKILLS CONTRACT follows:
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BASIC SKILLS CONTRACT 1\ Name: 

Date:, 

Phone:

3 Observable beh'avior which will indicate that the problem-no longer exists:

Third level goal: 

Second level goal: 

First level goal: 

Observable behavior which indicates that there 1s a problem:

ORAL CONTRACT:

"I agree to be honest even though at times it may be difficult.to do so."

"I agree to be responsible for my behavior when we are together and when I am 
outside of this interview."

Student .signature:

,Re1nforcers": 

factual report.

Jchange .in feeling and attitude

change *1n environment

verbal support by the Instructor

Follow up:

modify the contract 

set a new contract 

"discontinue the program 
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The student first' affixes his name, the date and his phone number to the.

upper right hand corner of the  Learning Skills Contract. Secondly, the student 

writes a description of the observable behavior which Indicates to him that there

1s a problem 1n the space provided. A Reading Specialist can glean a great deal

of Information from the way a student expresses his feetings about his weaknesses.

After describing his problem, the student then moves his attention up the paper

to the area numbered threeT At this point, the student Identifies the observable 

behavior which will thdicate to hint that the pVoblem no longer exists. Onc« again,

the Reading Specialist has Insight into the student's situation as he sees It and 

as 1t exists 1n relation to the world of reality. With tjhe student, tne

Instructor reads the.Oral 'tontract; discussion may follow and the student signs

the contract. 

In conference with the student, the Instructor evaluates the student's problem 

and his goal. Easily achievable "middle" goals are assigned to the student-by 

the Instructor. These assignments are written Into the contract as the first, 

second-,and third level goals. Working up the paper,'from the problem to the 

solution has a positive psychological effect. 

Relnforcers are discussed between the Instructor and. the student. More than"

one relnforcer may be used In a contract. If the decision 1s to use factual' 

reports as 'a relnforcer, testing with standardized tests 1s In order. The

Instructor should help direct the student to the relnforcers which would be

most rewarding to the student. Some students do not do well 1n testing situations. 

Counseling relative to the student's change 1n feeling and attitude may be a

rewarding relnforcer. Warmth and understanding can be very helpful to a student

with a low self concept. Material rewards are common forms of behavior

modification; they may also be very dangerous traps for both the student and 

the instructor. The instructor needs tff stay aware of his limitations and

those of the student while trying to help the student become Independent. 



Verbal support from the Instructor may be all the student needs to overcome

* history of hostile educational situations. As many honest relnforcers 

should be used as possible. 

Evaluation of the student's contracts was made (1) upon request of the 

student, (2X as established goals were  reached, or (3) on a weekly basis. The 

conclusion of the evaluation resulted 1n the establishment-of a revised contract

•or reaff-irmatlon of the existing contract. Personal circumstances, areas of 

Intei-est, and levels of success were justification for adjustment 1n the level,, 

speed, scope or even the subject of the student's efforts. This adjustment 1s

recorded 1n the follow-up area of the contract form. In this way, each contract 

1s terminated before, a new contract 1s undertaken. A student would be working 

on only one contract at a time. However, the student may terminate a contract

at any point 1n .the contract and set forth on a new .-contract. 

Acceptance of the student's evaluation of himself as the focal point for

contracting throws the^nerous of .responsibility squarely on the shoulders of 

the student;. Many students have never before been the "masters of their areas

of learning. The Instructor counsels the student as to the possible consequences 

of his choices; however, the contract 1s one between equal partners 1n the 

educational process. 

The Instructional method and materials used In this program are not unique. 

In this study, most of the materials were student course related texts or trade 

manuals having a high probability of ironedlate reward and removing tha need

for transfer learning. The Instruction was casual tutoring to ap Immediate 

need, or programmed review of tutored skills for the purpose oiF rastery. The 

subject of the text,.or"manual was not-tutored - the use of the text was tutored. 

Vocabulary, comprehension, spelling, writing and speed ikills were at. the base 

of wost  tutoring. 



Mid-semester course evaluations, were rendered by the students and adjust 

ments were made.''At the end of the semester the TENNESSEE SELF CONCEPT SCALE

was administered again, and an open ended subjective success questionnaire was 

^completed by each student. 

INTERPRETATION 

Interpretation of the TENNESSEE SELF CONCEPT SCALE results were as follows:

(1) The pretest totals for each of the fifteen subtests were 

determined by adding the results of each.of the six Hems 

Identified within each subtesti 

(2) Calculation of the potential growth was accomplished by

subtracting the pretest total from 450* (Each Item 1s

rated from one to five. There are six Items 1n each of 

the fifteen subtests,) 

(3) The post test -totals were determined In the same manner 

as the pretes£ totals after the sixteen week Instructional 

period. 

(4) Actual growth for each student was ascertained by subtracting 

the pretest score' from the post test score. 

(5) Extent of the student's self-concept change 1s rated as a

percent of the actual growth score In relation to the.

potential growth. 



RESULTS OF. THE FALL CLASS 

The percent of growth of the eighteen students in the Fall study

ranged from negative 31 to positive 72, a total range of 

103 units. Below Is a chart Indicating the specific figures. 
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Reports of the open ended subjective success questionnaire were all 

positive. Each showed a growth in the student's self .concept as seen by 

the student. The change 1n students' quality potnt average were also used 

as elements in the evaluation. Nine students 1n the study'Showed quality 

point averages below that of an average college student. No comparison

could be made with the student's .own record because this was the student's 

first semester in college. Eight students in the study showed average college 

quality point averages even though they had been rated as high risk students 

when they entered the program. Ofle student showed * quality point average 

far above the average. 

Findings in each of these areas have their greatest meaning when they 

are placed in relation to each other. These findings follow.

The attitude change for the -first student was 37 percent 1n a positive

direction. In the open ended subjective success questionnaire the student 

stated, "I feel that the program has helped me very much.because I am now reading 

90% .more than I wa's before the program. I Hked being able to tell someone 

 something that they didn't know. They would listen and that made me feel greatV 

Thiswas the student's first semester 1n college; no comparison of quality 

point average could be made. 

The attitude change for the second stude_nt was 2 percent in the negative 

direction. In the open ended  subjective success questionnaire, the student 

stated, "I have been successful working 1n my vocabulary book. Before I" started 

working in the book, I could not pronounce words in my reading.and now I can." 

This was the student's first semester in college; an average quality point 

average was achieved. 

The attitude change for the third student was 8 percent in a positive,

direction, In the open ended subjective questionnaire the student stated, 

"I found that this class helped ne in my reading and spellingskill*. I c*n



read faster and know what I an reading. I can say words that I could not

say before." This was the student's first semester tn college; no comparison

of quality point average could be made.

The attitude change for the fourth student was 72 percent 1n a positive 

direction. In the open ended subjective questionnaire the student stated, 

"Through this class my English, art, speech and camping classes were made 

easier for me. the teacher was a big asset. The output of work was left 

up to -the desires of the student and therefore the class was made a true 

learning place." This was the student's flrtt semester 1n college; an above

average quality point average was achieved.

The attitude change for the fifth student was 3 perceint in » oosltive 

direction. In the open ended,subjective questionnaire the student stated, 

"I feel the program was very well organised! I felt comfortable .with the 

self pacing; 1t.didn't create any pressures that would cause me to feel rushed 

or nervous. I will never be an expert spejler, but the knowledge gained 1n 

this progr.am will be of benefit to me." As a result of-the program, I'm much 

more conscious of my spelling." This was.the student's first semester in 

college; an above average quality point average was achieved.

.The attitude change for the sixth student was 14 percent in a positive 

direction. In the open ended subjective success questionnaire the student

stated, "I have'found success In this program. I have studied vocabulary 

for many weeks and I have used the words I have learned, fty vocabulary has 

broadened. I also have had time to work on my other classet and to study 

for tests using new techniques." This course has helped me put ngy mind toward

my education." This.was this student's first semester 1n college; no

comparison of quality point average could be'made.

•' 

https://progr.am


The attitude change for the seventh' student 1n this study was 16 percent 

in the negative direction. In the open ended subjective questionnaire the 

student stated,. "I have been able to learn the reasons .why I can spell the 

words of the English language through, the rules of spelling. 'I have been 

able to relate this course with the courses needed to he.lp me .improve; I 

Improved 1n Business law, .English and jus_t'my everyday life". I thoroughly 

enjoyed this course very much and I would recommend 1t to anyone when having

a problem in spelling or just not able to comprehend what is being read and 

to rebate it to other subjtcts". This was the student's first semester 1n

college; an above average quality point average was achieved. 

The attitude change for the eighth student was 13 percent 1n a positive 
direction. In ,the open ended subjective success questionnaire the student 
stated, "I found this course very rewarding. I improved my reading rate, my 

spelling ability and my understanding of grammar. Most of all I learned how 
to give myself direction, self instruction and evaluation." This was the 
student's first semester in college; however, the quality point average 1 

achieved was far above average: 
The attitude change for the ninth student was 2 percent in a negative 

direction-, In-the open ended subjective questionnaire the student stated, 
'"Though I came'Into this program quite late, I feel it-has helped me. I 

know that most of my problems with reading have to<do with outside problems. 
I will have to keep working with them." This was-the student's .first semester" 

in college; an average quality point average was achieved. 
The attitude change for the tenth student was 1Q percent in a negative 

direction, 'in the open ended subjective success questionnaire the student 
Stated, "I have been able to 'brush-up' (wvmy spelling rules and techniques



through the cl as s.- Prior to "this course I was making common errors having
forgo-tte.n my knowledge of spelling rules.'"The course hcs also meenabled 
to increase my'vocabulary." Thfs was the student's first semester on campus;
an above average quality point average was achieved.

The attitude change for-the eleventh Student was 18 percent in a negative 
direction. In the open erided subjective success questionnaire the student

stated, "I read faster and understand a. lot'more of what I-read." This; was 
the student's first semester in college; no compaVtson of quality point
average could be made. 

The twelfth student showed a 6 percent attitude change in a negative 

direction. In the open ended subjective Success questionnaire the student
stated, "I found it easier to read more and pass tests. I am doing better 

because In this class my.reading speed has improved and my vocabulary has 
grown." Thfs was the student's first semester in college; no comparison 

of quality point average could be made*-

The attitude change for'the thirteenth student was\9 percent in a positive

direction.- In the open ended subjective success questionnaire the student

stated, "I feel this program was successful for me. I increased my reading 

speed by fifty percent. My writing improved." Thfs was tlje student's first 
semester in college; no comparison of quality point average could be made. 

The attitude change of the fourteenth student was 32 percent in a 
positive direction. In the open ended subjective success questtonnaire the

student stated, "J learned how to spell*different types of words and to know

their meaning. I learned,how to pronounce different words that I had had

trouble, with, and learned to put these words in good sentences. I liked 

the way. the program-Was set up; I could work at my own speed. All of the 

activities were very well constructed and interesting. I enjoyed the class



very much and 1 feel as though the program has helped me a lot." This was 

the student's first semester in college; an above average quality point

average.was achieved.

The 'attitude change for the fifteenth student was 22 -percenj in a positive 

direction. In the open ended subjective success questionnaire the student 

stated, "I feel this course has done me a world of good. The program revealed

a whole new world in vocabulary and pronunciation. The books that I used

played a -great part in my learning of grammar and punctuation. I amquite

sure that 1 need rare brushing up, but now I 'feel 'as though I can cope with

any academic situation." This was the student'sfirst semester in college; 

no cornearis'on of quality point average could be made. 

The attitude change for the sixteenth student was 31 percent in a negative 

direction. —In the open ended subjective success questionnaire the student

stated, "The success I have found in this program is'that I couldn't read as 
well or as fast before." .This was the student's first semester in college;

in above average quality point average was achieved. 

"JThe attitude change for the seventeenth* student was 5 percent in a positive 

direction. In the open ended subjective'success questionnaire the student 

stated, "This class has helped me know how to break words down in syllables 

so I can pronounce and spell them better. I could not have achieved these 

things if H were not for the method of instruction." This was the student's'

''ffrst seiwcster in college; no comparison of quality ppint average could be made. 

The attitude change for-the eighteenth student was 4 percent in a negative 

direction. In the open ended subjective success questionnaire the student

stated,"This program helped me get better in reading. I understand more of 

what I read; I have learned new wordsthat I never knew before. I feel that

we were successful in the program." This was the student's first semester in 

college; no comparison of quality point average could be made.



RESULTS OF THE SPRING CLASS 

The percent of growth of the seventeen students 1n the Spring

study ranged from negative 16 to positive 48, a ranpe of 64 units.

Below 1s a chart Indicating the specific figures. 
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The attitude change for the nineteenth student was 35 percent 1fl a 

positive direction. In the open ended subjective success questionnaire, 

the student stated, "I found that I can read 1f I am Interested 1n what

I'm reading. I read the most I have ever read 1n my life. In vocabulary, 

I was surprised at how much I learned. I was more successful 1n this class 

than I ever.have been 1n any other class." This was the student's first

semester 1n college; an average quality point average was achieved.

The attitude change.for the twentieth'Student was 16 percent 1n a negative

direction.' In the open ended subjective success questionnaire, the student 

stated,."I am taking a philosophy course along with the vocabulary course this

semester. When reading my philosophy I had to keep a dictionary by my side 

for new wordJ. -This vocabulary course helped me become more familiar with

new words, Not only djd I learn more new words, I gained knowledge through

context". A drop gf one full point was noted 1n the student's quality point

average; however, the credit Toad Md been increased from the college mlrilmum

to above the college average. 

The attitude change f^or the twenty-first s.tudent was 5 percent 1n a' 

negative direction. In the open ended subjective' ques-tlbnnalre, the student

stated, "The success I have gotten from this course w1ll< nqt become apparent 

right away. As I use my skills more and more each day, 4 -1 earn the need for' 

them." This was the student's first semester In college; no comparison of 

quality'point average could be made. 

The attitude change for the, twenty-second student was 26 percent 1n a 

positive direction. In the open ended subjective questionnaire, the student 

stated, "I learned quite a bit and the enlargement of my vocabulary has helped 

.me 1n many ways. I just wish I could have started •earlier." This was the 

student's first semester 1n college; however, the quality point average was 



higher,than average. 

The attitude change for. the twenty-third student was 5 percent In a

negative direction. In' the open ended subjective questionnaire, the student 

stated, "j'have learned a lot from this class. It has helped to Improve my 

spelling and my vocabulary. *~<l also have learned to -like to look up words- 1n 

the  dictionary so that I get to know them. I have enjoyed the class." An 

Improvement of one full point was made 1n the student's quality point average. 

The attitude change for the twenty-fourth student was 15 percent 1n a

positive direction. In the open ended subjective questionnaire, the student 

stated, "This course really did help to Improve my vocabulary. I fiave learned 

to read more carefully and try harder to work out those words I would have

just skipped over before. An Increase 1n quality pplnt average,was coupled 

with a doubling of hours-carried during this semester. 

The attitude change for the twenty-fifth student was 3 percent 1n a 

negative direction. In the open ended subjective success questionnaire, the 

student stated, "Uel! at first when 1 came 1n I <Hd not know too much because 

I had not been 1n school for two years. Since I took this course It has helped

me a great deal. If I have any problem with my spelling, I am going to refer 

to my text and hope I' don't forget." This was the student's first semester

1n college; an above average quality point average was achieved. 

The attitude change for the twenty-sixth student was 48 percent 1n a 

positive direction. In the open ended subjective questionnaire tne student 

stated,"I enjoyed the class and feel I Teamed a lot." The student's quality 

point average dropped four-tenths of a point during this semester. This was 

due to two falling grades 1n the student's first encounter with college 

science courses.



The attitude change for the twenty-seventh student was 7 percent 1n 

a positive direction. In the open ended subjective questionnaire the student
stated, "During-the time I have come to this class I have had more time to 

think about what I want to do to Improve my learning skills. At first I 

.worked with my reading skills and then changed over'to grammar. I have learned 

a great deal in grammar and hope to continue. I love this class." This was 

the student's first semester 1n college; no comparison of quality point average 

could be made. 

The attitude change.for the twenty-eighth student was 18 percent >1n a1 
positive direction. In the open ended subjective questionnaire the student 

stated, "This 1s one of the best'programs for freshmen: I really enjoyed 1t.

There Is an Improvement 1n vocabulary and so it has been a real success for 

me." This was the 'student's first semester at college; no comparison of 

quality point average could be made.
The attitude change for the twenty-ninth student was 29 percent 1n a 

positive direction. In the open ended subjective* success questionnaire, the

student stated, "I feel I have been quite successful 1n this class this, semester. 

learned a lot." The student's .quality point average for this semester
was a straight "A" while being a full-time student. 

The attitude change for the thirtieth student was 11 percent 1n a 
positive direction. In the open ended subjective questionnaire, the student 
stated, "My success 1n this course was obtained through speed reading and 

vocabulary development. The speedreading helped sharpen my reading ability
and stimulate'my mind. My vocabulary is much Improved.from the beginning of

the semester." This was the student's first semestefln college; in above 

average quality point average was reported. 



The attitude change for the thirty-first student was 9 percent in a

negative direction. In the open ended subjective success questionnaire,

the student stated, "Reading skills  have helped me a great deal In Many ways

this semester. Speed reading, I have found, has enabled me to gain greater 

knowledge 1n my other subjects. I have developed a larger vocabulary, but 

above all I feel that I have gained confidence 1n myself. I would have been

lost without this help." There was no change 1n the .student's quality point

average during this semester. 

The attitude change for the thirty-second student was 23' percent in a

positive direction.- In the, open ended subjective success questionnaire, the

student stated, "The goal I set at the beginning of this course was tq 
 

Increase 

my vocabulary. I have supplemented the class work with work at home such as 

reading and crossword puzzles. I 'feel that all together the work I have done 

with words this semester has helped me a great deal to Increase my vocabulary. 

I fee 'I I have been very successful." The student Improved fn quality point

average while doubled the number of hours carried- during this semester. 

The attitude change for the thirty- third student was 40 percent in a 

positive direction. In the open ended subjective success questionnaire, the

student stated, "I think that I did reach my goal thissemester. I did Improve 

1n vocabulary and 1n grammar much more than 1n past semesters.. The support staff

helped me understand th1 ngs better. " The student's quality point average

was unchanged this semester. 

The attitude change fqr the thirty-fourth student was 7 percent 1n a 

positive direction. In 'the open ended subjective success -questionnaire, the 

student stated, "I think this class has been very successful in helping me 

with -vocabulary. Pronouncing words has become a bit easier and the tests seem-

easier." The student's quality point average dropped two-te,nths of/ one point 

this semester. 



SUMMARY
Thirty-four students in Essex Community College, Maryland, were

evaluated for *1) 'self concept growth as'.'shown' through pretest* and post 

test with an objective scale, (2) sel'f concent ss shown through an open 

.ended subjective questionnaire, and (3) Imorovement 1o college wide quality 

point average" after working 1rr a self goalsetting learning support program

for basic skills' development. Results of the objective self concept were 

positive. The open ended' subjectivequestionnaire showed a positive attitude

on the part of each student. In most cases-growth was shown in the student's

quality point average. These results support the hypothesis that the self 

'goalsetting.contract environment 1s positive for community college students1 

seeking basic skills development.

The objective self concept scale Indicated growth for twenty-five of the 

thirty-four students studied. Negative growth for the twelve students ranged 

from 1 percent to 3] percent with a mode of 5 percent, a mean of 5 percent, 

and .a medium of 7.3 percent. The positive growth* for the twenty-two students 

studied ranged from 3 percent to 72 percent; the mode 1s 7,percent, the mean 

was 16 percent and the medium of 18 percent. The self goal setting learning-*

support environment lead most students to grow in self concept-and the growth 

was at a moderately high level. 

Quality point averages improved, for students 1n the study. Most of. the 

first semester students obtained average, 2 point or C, quality point grade's. 

Most returning students also Improved their quality point average from the 

preceding semester. The quality point average of one student,dropped during 

the semester Two students dropped in their quality point average, however,

the/ had increased, their course load from the previous semester. Another



two students maintained their quality point average. Two other students

showed growth in their quality point average .wh11e increasing their course 

load. One student raised the quality point average by one full point while, 

still another received a perfect 4 point quality point average for the semester.

Results indicate that,the college wide quality point average of the students 

in the self goal setting learning support program improved markedly from the 

previous semester. 

CONCLUSION

As we learned from our 1976 study, JED-129-394, a measurable postive 

growth in self concept was achieved with high ris,k students in a basic skills 

development program at the community college level, thus supporting the. 

hypothesis.. The self .goal setting learning support environment can help 

set the stage for success. 




