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"change in the student's self concept. |
. doe . l'l .

SELF CONCEPT DEVELOPMENT FOR HIGH RISY. STUDENTS IN THE COMMUNITY- COLLEGE '

\

This is the second in a series of studies dealing with academic growtb as
influenced by improved self concept resulting frem the environmental and instruc-
tional conditions. The first s tudy in this series is ayai]abie as ERIC ED 129 394.

Research done by H111iam Purkey, Se]f Concept and Schon! Achiévement,

1970, points up the fact that the student's subjective and—persona] evaluatton

" of himself has a dominant influence upon his success in school. Estab1ishing .

an atmosphere of mutual respect provides an avenue to approach the remediation

of academic weakness as emphasized by Paul Campbe11 s research, "School and
”

Self Concept", Educational' Leadership, 1967. One good way to carry out’ this

therapy 1s_simp1y tp 1isten'to what the student has to say, and if possible,
adapt the ideas to fit the activity at hand, The instructor can further establish
himse!f as the "signif*cant other" who see7/something\worthwhiie in the student's«

capabilities. It is imoortant 1f the 1nstructor can express trust in the
I

student as a total individual not just as ‘a student. The hypothesis for this -
study was founded in a commitment to this/philosophy.

\

THE HYPOTHESIS

An effective basic skilis developmeﬁt’program will result in a measurable

. 4 \

i : ;

L ’ f o

o THE SAMPLE
" ;
Thirty-four students enrolled in basic skills development classes were

use¢ for th1s study. A fa11 semester #roup of eiahteen students was foilowed
N
by a Sprlng semest@r group of sixteen students. In each case the students selected

the class because of their academic needs and their personal obligations
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a " outside of the college. There nas no effort to select the students mor to . "
match them with a control group. This study was se1f-contéined. dealing:with i
self concept growth and academic stimu]étion. .
| . /

THE PROCEDURE ,
The TENNESSEE SELF CONCEPT SCALE was seiected as the objec ve scale for
/ measuring the change in the student s self concept This scale acknowiedges :
Abraham Masiow s contentionfthat a positive Tevel of seif-eéteem is the finai N ;
prerequisite for se1f-actualization Therefore, it is. seif concept which serves
J as an index or criterion of self- actuaiization. The greatest resource in the:
- rehaBilitation of any individual is the individuai n)nself .This rehabilitation
is a process of heiping the individual to utilize 7nd actualize his own
potentiaiities "This scale has a wide variety of stydies related to it.
Disadvantages of the TENNESSEE S:LF CONCEP4 SCALE are that it tries te |

‘ 3 .

P A neasure a subjective intangible and that is verbai paper-and-pencii situotion..°
L % As a part of this initial inter»iew,the TENNESSEE SECF CONCEPT SCALE by . )
. Dr. Hi]iiam H. Fitts was administered to éach student. The basic skiils :
deve]opment program.at Essex Community College.in Baitimore County, Maryiand
is identified as Learning Skills - Re ding 021, Itis = three hour, non- cnedit,
individualized programned. iaboratqry experience. During personal interviews

each student is contracted to work’ 'toward a self defined resolution of his.skili
' w?

- deficiencies as he perceived them.

A copy of this LEARNING SKILLS CONTRACT follows:



https://Community/ollege.In

. Date:.

/S ‘ E 5
A ‘ N 0
o BASIC SKILLS CONTRACT : Name:

: , ‘ o Phone
: <<i::>> Observable behavior whith will indicate that the problem no longer EXiSf§¢

Third level goal: . ‘\ '
R 2 ' : \ _ ; ‘ !
f Second level goal: -

First level goal: .

2 | Observable behavior which indicates.

v

ORAL CONTRACT: . s -

%
1

"i'agree to be honest even though at times it may be difficult to do so."

~ . outside of this interview." 7

o ) ’
% O Student signature:
’ C 3 ¢ C \

-~
—_—

fReinforcerii - . '
. factual report,
‘change in feeling and attitude

1

. change in environment

R ‘verbal support by the instructor

Follow up:
v . ,’

modify the contract
set a new contract

‘discontinue the program

Y . . o R . . B
¢ * L]
. X 4 . ' / .
4 . . . =
. i . .

"I-agree to be responsible for my behavior when we ‘are together and when I am
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The student first affixes his name, the date and his.phone number to the .
upper right hand corhe of the Learntng Skills Contract. Secondly, the student -
writes a description/of the cbservabfe behavior which 1ndicates to him that‘there '

is a problem in the/;pace provided. 9 Reading Specialist tan glean a great deal

of 1nformat10n fnom the way a student expresses his feeTings about his weaknesses.

“e

After describing his prob]em, the student then moves his attention up the paper

to the area numbered three, At this point,” the student identifies the observable

behavior wh1ch wil] indicate to him thaf the pYoblem no 1onger exists. Onee egain.
the . Reading Specialist has insight fnto the student s situation as he sees it and

as it exists in relation to. the world of‘realxty. With the student, tne , ;'ﬁ
1nstructor reads the Oral tontract. d\scuss1on may follow and the student signs

) » .

the contract. : S ! .

In conference with the student, the instructor evaluates the student's problem
and nis qoal. “Easily achievable "midd1e“ aoals are assigned to the student-by
the 1nstructor. These assignngnts are written 1nto the contract as the first,
second: and third level goa1$. Horking up the paper, “from the problem to the
so]ution has a positfve psycno1ogica1 effect.

Reinforcers are discussed between the instructor and. the student. More than -

t ! .
one reinforcer may be used in a contract. If the decision is to use factual

reports as a reinforcer. testing with standardized tests is in order. Thé - °

/1nstructor should he]p direct thz student to the reinforcers-which would be .

most rewarding to the student. éone students do not do weﬁl‘dn testing situations.

. Counseling relative to the student's change in feelinn and attitude may be 2

réwarding reinforcer. Warmth and understanding can be very helpful to a student
. .

with a low selfdconcept. Material rewards are common forms of behavior

modification; they may also be very dangerous trgns for both the student and ¢

the instructor. The 1nstructor needs to stay aware of h1s limitations and

those of the student~while trying to help the student become independent.
% . ¢ %
O .

S
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‘Verbal sdppo'rt from the 1nstructor may be all the ‘student needs to overcome Aoy

2 history of hostile educational situat{ons. As many honest reinforcers
should be’ used as possible.. . ' o

a.wnm
. Evaluation of the student's COntracts was made: (1) upon request of the-

student. (ZL as established goals were reached or (3) on a week'ly basis. The
conc'lusion of the evaluation resulted in the estabHshment of a revised contract
‘or reaffirmation of the existing contract. Per;onal -circums tances, areas of
interest, and levels of success were justification for adjustment in the level,
speed. scope or even the subject of the student s efforts. This adjustment is
recorded in the follow-up area of the contract form. In this way, each contract
is terminated before a new contract is undertaken. A student would be working
on only one contract at a time, . However, the student may terminate a contract
at any point in ‘the -contract and: set forth on a new contract. o § -
‘[kcceptance ‘of the student's eva'luation of himself as the focal point for
contr’acting thmws the Jonerous of respcnsibility squarely on the shoulders of
the student Many students have never: before been the masters of their areas’
of - leerning The 1nstructor counsels the student as to the possib'le consequences
of his ehoices; however, the contract is one between equa'l partners 1n the

educational process. , ) . z " R 2,

\The 1nstructiona1 method and materials used in this program are not unique.
In this study, most of the materials were student course related texts or trade
nnuals having a high probabi'l'lty of 1nmediate reward and remov1ng the need
for transfer 1earn1ng - The instruction was casual tutoring to ao immediate .
need, or programed review of tutored skills for the purpose of mastery. The »
subject of the text or'manual was not ‘tutored - the use of the text was tutored.
Vocebu“lary, comprehension, spelling, wr1t1ng and speed skﬂls nre at. the base

v
of most utnring. . v

6 o
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¥ ¢ ments were made

i ‘ v , 'Mid-semest'er course evaluetions were rendened by the students and adjust-

“At the end of the semester the TENNESSEE SELF CONCEPT SCALE

was administered again, and an open ended subjective success questionnaire was

%

‘(:ompleted by eaeh student. a v, -

2 ' - "

INTERPRETAT 10N

Ipterpretation of the TENNESSEE SELF CON,CEPT SCALE resuits were as fo'llows

m

| (3)

(4)

L ' (5)

The pretest totals for each of the fifteen suhtests were ’
determined by adding the resu'lts of each of the six items
identified within each subtests , ¥

Calcuation of the ootential growth was accomplished by
subtracting the pretest total from 450 (Each item is )
rated from one to five. There are six items in each of
the fifteen subtests.) .“’ _

The post test totals were determined in the same manner

as the pretest totals after the sixteen week instructional

"period.

futual growth for each student was ascertained by subtrecting

‘the pretest score from the post test score.

Extent of the student's self-concept change is rated as a
percent of the actual growth score in relation to the.
potential growth. © g

*
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RESULTS OF THE FALL CLASS

The percent of growth of the eighteen students in the Fall
1Y

. study ranged;from negative 31 to ﬁositive 72, a total range bf‘

103 units.. Below is a chart indicating the specific figures.
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Reports of the open ended subjective success questionnaire were ail
positive. Each showed a grouth in the student's self concept as seen by o
the student. The change in students quaiity point average were also used
,' "its elements in the evaluation Nine students in the study:showed.quality
' / point averages below that of an average college student No comparison | ) ‘
// could be made with the student's own record because this was the student's ;’:1’
i//;//xé///" first semester in col]ege. Eight students in the study showed average college '
; . “quaiity point averages even though they had been- rated as high risk students '
when they entered the program One.student showed agquaiity point average
far above the average. ) o P )
‘ Findings in each of these areas have their greatest meaning when they
are piaced in relation to each other. These findings foilow. o : “;;
A - The attitude change for the first student was 37 percent in a positive
direction.r Inithe open ended subjective‘success questionnaire the'student .
- ~ stated, "I feél that the-program has helped me very much because 1 am now reading T?
.« 7 90% more than I was before the program. I Iikedloeing able to.tell someone o e
g ) 5something that they didn't knov " They would listen and that made me feel great;f‘
his’ was the student s first semester in coiiege. no comparison of quality

i{'_ © - po\nt: average could be made.

direc fon. In the open ended subjective success questionnaire the stodent

stated "I have been successfuf working in my vocabulary book. Before I started




i W .
read faster and know what i am reading' I can say words that 1 could not
say before. This‘as the student s first semester in college; no comparison
of quality point average cou'ld be made : b . ‘.

' The attitude change for the fourth student was 72 percent in a positive
directiont In ‘the open ended subjective guestionnaire the student stated,

. "Through this ciass my English, art. speegh and camping classes were made

' easier for me. The teacher was 2 big asset. The output of work was left

up to the desires of the student and therefore the class was made a true \
learning p'lace This was the student's firet semester in college; an abov
average qual ity point average was achieved. \ e\

The attitude change’ for the fifth student was 3 percent in a positive

. direction In the open ended subjectiVe questionnaire the student stated

"I feel the program was very well organi\zed I felt comfortable with the o "

' self pacing; it didn't create any pressures that would cause me to feel rushed

,or nervous. I will never be an expert speller, but the knowledge gained in

th‘s program will be of benefit to me. As a result of the program. X‘m much

niore conscious of my spelling." This was. the student s first semester‘ in
. college; an above average quality point average was achieved
A The attitude change for the sixth student was 14 percent in a positive _
direction. In the opeh ended subjective success questionnaire the student

stated, "I have found success in this program. I have studied vocabu'lary

. for .many weeks and I have used the words 1 have Tearned. My vocabuiary has

broadened. I also have had time ‘to work on my ‘other classes and to study

for tests using new techniques.’ This course has heiped me put my mind toward
g my education This nas this student s first semester in college; no

3

comparison of qua]ity point averaqe cou'ld be’ made.

0
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The attitude cha/\ge for the seventh student in this study was 76 percent '

="

< .in the negative direjttion In the open ended subjective questionnaire the
. &

student stated, "I nave been able to 'Iearn the reasons why I can speﬂ the ' }.:;'
words of the Eng‘lish language tnrough the rules of spell‘lng "1 have been ~

‘ able to re]ate this course with the courses needed to help me improve, 1

improved in Businesslav. .EngHsn and just ‘my everyday life. 1 thoroughly

enjoyed th’is course .very muc’b. and I voul‘d -reoonnlend it to a\ny;ohe’mn—hav‘mg*““’.
a problem in spe'l’ling OF just not. able to ‘comprehend 'what s being read and F)

to refate it to other subjects”. This was the student s first semester in ".. g

. o ey
conege. an above average qua'th point average ’vas achieved E .
The attitude change fbr the eighth student wasa'l3 oercent 1n a pos1t1ve

L direction ‘In the open. ended subjective succe/ss questionnaire the student

=g .

stated, "I found this course very rewarding. /I 1mproved my reading rate. ‘ .
spelling abnity and my understanding of gr mmar. Most of all I learned how
' to give myself direction, self instruction and evaluation." This was the S
ﬂ student s first semester in college; howe\/ier, the quath point averaoe ) '
| “achieved was far above average AR :' ' , B '.jj""
- The attitude change’ for the ninth student was 2 Qercent 1n a negative
dire_ctiorr. In -the open en_dedsubjective questionnai re the stude_nt stated,
*_ ""Though 1 came“into this program quite late, I feel it-has ne1oed‘me. 1 o
know that most of my pnolﬂems with read?ng have to-do with outside problems '

- I will have to keep working with them."” This was «the student's first semester e 4
* . &y B

in college; an average quality point average was achieved. . N . ' w
The attitude change for the tenth student was 19 lpercent in a neoative
direction. " In the open ended subjective success qu'estionnaire" the student

"stated, "I have beeh able to 'brush-up' on-my speﬂ}ng. rules and techniques

»
3 . . ° : ¢




through the class. Prtor to this course Inas making conmon errors having B

“ P g forgotten m! _gnow,igdgv of spei’ling ruies v The course has also enabled me
‘ B to increase try vocahuiary, This uas the ‘student’ s first semester on canpus.

4

arf*above averag‘e‘ quaiity point average was achieved : N

Ihe attitude ch‘nge for the eleventh student was 18 percent in a negative A

N direction “1In the open ended subjective success Questionnaire the student

stated "I read faster and understqnd 3 iot ‘more of what I read.” . This vas .
the student s first semester in coJTbge., no compa‘rison of quaiity point

©T = average cou'id be made

B R T R )

T _ The twe‘lfth student shoued 2 6 percent attitude change in a negative
J direction In the open ended suhjective Success questionnaire the student
stated “I found it easier to’ rea more and pass tests. 1 am doing better TR TR

, because in this ciass my. reading speed has improi)ed and my vocabulary has .

grown h This was the student's first semester in coi'lege. no comparison

_ of quaiity point average cou'id be made. o : " e
o . - The attitude change for the thirteenth student was 9 percent in a positive .“' :
il v . ;’ . (-‘,,"
g Sl direction.. In the open ended subjective success qhestionnaire the student _ “ .

stated "1 feel this program was sutcessfui for me. 1 increasﬁd my reading

speed by fifty percent My writing inproved. This was the student s first s J
v T semester in co'l'lege. no comparison of quality point qverage CO“N be made.
The attitude change of the fourteenth student was 32 percent in a
S positive direction In the open endéd subjective success questtonnaire the
student stated, "I ieamed how to speiLdifferent types of words and to know Do
their meaning ‘T Tearned, how to pronounce different words that I had had -
trouble with, and ieamed to put\ these vords in good sentences., I 1iked

the way the programvas set up; 1 couid wdrk at my ‘own speed. A1l of the

\.. . activities were very well constructed and interesting enjoved the c'!assu \
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very much and I feel as though the proaram has heiped me a lot." This was

the student's first semester in college; an above average quality poirt

/l

average, was achieved. %,
. The/.-‘;ttitude change for the fifteenth student was 22 -percent in a positive
direction. In the open ended subjective success questiofmaire the student

stated, "1 feel this course has done me a world 91" good. The program revealed.
‘8 whote new world in vocabulary and pronunciation. -The boqks ‘t\{t I‘used
played a-great part in my léaming of gramr and punctuation. I\gm quite ) Sni

’sure that 1 need more brushing up, but now I feel-as though I can cope with }“
any acadenic situation " This was the stydm s first semester in college.

no comoarfson of quath point average cou‘ld be made. - )

" The attitude change for the sfxteenth student was 31 percent in a negative
/ dinectfon.»—in ‘the open’ended subjective success questionnaire the student :

stated, “The success | have found in this program is that I couldn't read as
well or as fast before.” .This was the student's first semester in college; .

D ]

. an above aie;'age quaﬂty point average was achieved. ’

' " The atEihude change for the seventéentM student i‘a? § percent 1n a positive
direction. In the open ended subjective success questionnaiﬂ the student
stated, "This class has helped me know how to br-eak words dow® in syllables —
so I can pronounce and spell them better. I could not have achieved these
things if 1t were not for the method of instruction.” This was the student's
“First sencster fn college; no comparison of quality point average could b; made.

The attitude change for-the eighteenth student was 4 percent in a négative .
direction. In the open ended subjective success ‘questﬁonnaire the student
stated,"This progr;;n helped me get bettev: in reading. I unders_'tand more of
what I read; I have le.airned new/ords that T never knew before. I feel tl;at
we_ were syccessful in the, proéram.' This was thg studen¥'s first serp’estér in
cdllege; no comparison oquuﬂity po{nt averane could be made.

13 S
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R'ESULTS OF THE SPRING CLASS

. .

The percent of growsh the seventeen students 1n'the{pr1nq
study ranged from negatt 6 to positive .48. a range of 64 units.

Below is a chart indicating the specific figures. . _ N
POTENTIAL | ; ACTUAL . PERCENT
STUDENT 3 PRE-TEST. GRONTH POSTTET ‘snom CHANGE
19 297 o183 -3\ .54 .35
20 43 243 ;20 - -16
21 N9 319 © 302 17 - -5
22 21 123 359 32 <2 .
23 333 S B I A w8
24 283 67 08 25 15
25 322 322 313 =10 -3
26 .398 - 52 423 25 48
27 -323 127 33 8 7
28 334 16 /5 21 18
" 29 375 [ 396 ° 21 29
30’ o6 84 3% 10 n.
3 385 385 a7 -38 -9
C e R 362 18 395 7.8 - 23
‘33 I N | 337 73 40
u NY T 28 9 S
—
’ .
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The attitude change for the nineteenth student was 35 percent in a

positive direction. In' the open ended subjective success questionnaire,

" the student stated,. "I found that I can read if I' am interested in what

' ’ ) g
I'm reading. 1 read the most I have ever read in my 1ife. In vocabulary,

I was surprised at how much I learned. I was more successful in this class
than I ever.have been in any other class." This was the student's first
semester in college; an everaoe quality point average was achieved.

.

The attitude change. for the twentieth' Student was 16 percent in a negative

. direction.” In the open ended soblf)ect‘lve success questionnaire, the student

stated, "I am taking a philosophy course along with the vocabulary oourse this
L

‘semester. ,When reading my ?hﬂosophy 1 had to keep a dictionary by my side

for new words. -This vocabulary courve helped me become more familiar with
neo words. "Rot onTy did I leam more néw words, I gained knowledge through‘
context". A drop of one f\m ooint was noted in the student's quath point

average; however, the credit Toad hdd been f?tesed from the college mini imum
to above the college average. N :' )

‘The attitude change for the twenty-'fi'n&t% student was 5 percent in a’
negn:tive direct1on In the open ended sub:]ective questionnaire. the student
stated, "The success I have gotten from this course \ml nqt become apparent
right away. As I use my skills more and more each day, { Jearn the. need for
them.'? This was the student's first semester in college; no comparison of
quality point averede could be made.

The attitude ch‘Pnge for the, bventy-second student was 26 percent in a
positive direction. | In the open ended subjective questionnaire, the student

stated, "I learned quite a bit and the enlargement of my vocabu'lary has helped

‘me in many ways. [ just wish I could have started earlier.” This was the

student's first semester in ;o]lege; however, the quality point ‘average was

L4
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kigher,than average. 4
The attitude change for the ‘énty-third student was 5 percent in a

, negative direction. In the open ended subjective questionnaire, the student

) stated, "1 ‘have learned a 1ot from|this c1ass;A It has helped to improve my
| 'spe1lﬂng and my vocabulary. ”1 also have learned to -1ike to look up ‘words in
the'ﬁﬁctionary so that 1 get to know them. 1 have enjoyed the clfss." An
improvement of one fp]l point was Made in the student's quality point average.
‘The attitude cﬁa;ge for the tqenty-fouﬁth sfudent was 15 pércent in a
positive direction. In the open en@ed sdbjective que;tionna1re; the student
stated, "This course rea11y did he]b to improve my"voc&bu]ary. 1 have 1eafnedv
;o read more carefully and try harder to work out those words I would have
just skipped over before. An 1n§rease in quality 9916; average was coupled
with a doubling of hours- carried during this semester. . ‘ kS
The attitude change for the Eyenty-fifth student.was 3 percent in a
negative direciion. In tﬁe open ended subjeétivefsuccess questionnaire, the
student stated, "Well6 at first when 1 came in I did not know too much because
R I had not been in school for two years. Since I took thfs.coursg it has hglped
me a great deal. If 1] have any problem with m} spelling, I am §;1ng to‘refer

to my text and hope I don't forget." This was the student s first semester

in co]]ege. an above avérage qual1ty point average was achieved
The attitude change for the twenty-sixth student was 48 per g;;—;; a
S pogitivé direction. In the open ended subjective questionnaire.z;e student
A ated, "1 enjoyed the class and feel I learned a lot." The student's quality
point average dropped four-tenths of a point during this semester. This was
due to two failing grades in th; student's first encoupter with co1iege

science courses.
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The attii‘.ude change for the .twenty-serenti\ student was 7 perce'nt in ) -

a positive di rect‘ion. 'Ir.‘ the open ended subjective questionnaire the student |
stated, ‘jDuring:the time I have come to this class ! have had more time to

think about what I want to do‘ to improve my learning skills. At first I
.worked with my reoding skills and then changed over to grammar. I have learned

5 great deal in grammar and hope to cont‘inue». 1 love this class." This was

the student's first semester in college; no comparison of auality point average ‘

could be made.

~3

The attitude change for the tﬁenty-eighth student was 18 percent iin a
positive direction. In the open ended subjective questionnaire the 'stpdent .

stated, "This is one of the best programs for freshmen: 1 really enjoyed it'.‘ .

RS
Jo.”

I8
There is an improvement in vocabulary and so it has been 8 rea'l success for

me." This was the student's first semester at conege, no comparison of
quality point average cculd be made. ‘ . =,
The attitude ch: ge for the tweoty-ninth student was 29 percent in a- ‘
positive directiof In the open ended subjectivé success questionnaire. the ~ 1'
student stated, "I feel I have been quite successful in this class this semester.
I've iearned a 1ot. The student s qua'lity point average for this semester
was a str:,ight "A" whﬂe being a full-time student.
The attitude cha e for the thirtieth student was 11 percent in 2
’ positive direction. In the open ended subjective questi'onnni re. the student -

stated, "My success in this course was obtained through speed reading and

vocabulary dew)elopmen_t. The -(gpeed sreading heiped sharpen my reading abilitv
and stimu'iate ‘my mind. My vocabular(y 1s much inproved from the beqihning of

the semester."” This was the student's first semester”in coneqe; an abo_ve

= -
o

-average qualfity point average was reported. a -~
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The attitude change for the thirty-first student was 9 percent in a
# negative clrection In the ‘open ended subjective success questiornafre——-—~\ ~—
¢ ‘the student stated, "Reading sk111s'have helped me a great deal in many ways -
this semester. Speed reading, [ have found, has enabled rie ‘to gain greater
knnwledge in my other subjects. I have developed a.langer vocabulary, but
above all I feel that I have gained confidence in myself. I would have been ¢
lost without thig help.h There was no change in the‘sgudent's quality point
. ¢

average during th1s semester. . = g L 4w

[N LS
4 -

The attitude change for the thirty-second student was 23‘percent in a
positive direction.- In the open ended subjective success questionnaire, the
student stated, "The goal(l set at- the beginning of tnis course was to 1ncrease
my voeabulary. I'have'SUpplemented the class work with work at home such as
reading and crossword puzzles. 1'feel that a11cpgether»the‘wcrk I have dcne
with words this semester Kas helped me a great deal to‘increaseimy vocabulary.
1 feel I have been/nery successful.” ‘The student improved in quality point
average while doubled the'numner of hours carried during this semester.~'; o =
' The attitude change for the ihirtyhthird student was 40 pencent in a
positive directionl In the open ended subjective snccess questionnaire, the
student stated, "I think that I did reach my goalythis semester. I did 1mprovek

‘ in vozabulary and in grennnr much more than tn past semesters. The support steff
helped me understand things better." . The student's quality point average

was unchanged this semesger.

The attitude change for the thirty-fourth student was 7 percent 1n a

—

positive direction. In the open ended subjective success nuestionnaire, the
‘student stated, "I think this class has been very successful in helping me

', . with vocabulary. Pronouncing words has become a bit easier and the tests seem:

o

easfer.” The student's quality point average dropped two-tenths oﬂ‘ane point

-

- “this semester.




T SUMKARY
. " !,f . . . e / .
Thirty-four students in gssex Community College, Maryland, were
~ evaluated for 11) self concept growth as’shown’ through pretest and post
test with an objective scale, (2) sel’f concept as shown through an openv c
.ended subjective questionnaire, and (3) imorovement in college wide quality -«
point averagé after working in a s'e]f goalsetting learning support program

for basic skills deve1oplnent. Results of the objective seif concépt were

-

L.

,p051t1ve. The open’. ended subjective- questionna%re showed-a- posfﬁve‘atmua” T

. on the part of each student. In most cases: growth was “shown'in the stuglp/
quality point average. These resu1ts support the hypothes1s ‘that/the “self
‘goalsetting contract envi ronment is pos1tive for conmun‘lty college studenty

seeking: badic skills developmeot// 4

3 ® ¢
N [

The objective se'lf concept sca'le indicated growth for twentyfive of the
R thi rty-four students stud1ed Negative growth for the twelve students ranged i
- from 1 percent to 3] percent with a mode of 5 percent. a mean of 5 percent.
and a medium of 7.3 percent. The positive growth for the twenty-two students
studied ranged -from 3 percent to 72 percent, the mode is 7, percent. the mean
was 16 percent and the medium of 18 percent. Thé self goa1 setting learn'lng %
support environment lead most students to grow in self conceptuand the growth
was at a moderately hiqh Tevel. ‘ . i
Quality point averages improved for students in the study. Most of the
first semester students obt'a'ined average, 2 point or C, quality point gradés."
Most returning students{o]so ‘lq::roved their quath..point average from the
preceding semester. The quality point average of one student.dropped ouring
. the semester. Two stpdents dropped in their quality point avetrage, however,

they had increased. their course load from the previous semester. Another
, ~ "R Lo
{ X \
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two studonts waintained thedr qua\ ity po'mt average Two other students .
showed growth in their Quath point average uhﬂe increasing their course

'load Ore student vaised the quality point average by one full point whﬂe

' sti11 another received a perfect 4 pomt qua'th point average for the semester.

Resu’its indirate that.the coHeqe wide quality point average of the students

in the self goal setting 1eamin9 support program improved marked'ly from the

previous semester. » ) - ‘

CONCLUSJ.ON
As we learned from our 1976 study, ED-129-394, 2 measurable postive
growth in self concept was achitved with high- risk students 1n a basjc skills

de\.e]opment program at the cun;nunity col’lege level, this supporﬁng the .-

hypothesis. The se’lf goa‘l setting learning support enwronment can he1p N

&
ey, -

L s

set the stage for success. &
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