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Help for ESL Learners

Background. 

Inifoodbridge'ToWnship, New Jersey, as-in many school districts 

in the. United gtates, ESt learners represent a very small percentage

of the pupil population. For example, in Woodbridge Township, the 75

pupils studying English as a Sedondlainguage make up less than one-

half of one percent of the total enrollment of 17,228 students. Further-

more, they are found in gradeal(4,throoghout:.the district's 28 schools.

Nevertheless; in recognition Of these pupils' special needs, the

school district provides an. ESL program for them. One of the unique

features of this program is anESI,,in-service course designed to acquaint

professional staff members other than ilassroom:teadhirS'and _ESL teachers 

with the major aspects of teaching English as a Second Language. 

Although it may at first seemsurprising-thae s0Ch elCoiirse should 

he implemented for this target group, the decision to•do sowas bbsed-oli

.Woodbridge Township SchooliMatrices awareneesofthelact that one,.of the 

most neglected areas of teaeher trainipg:Ati'inservide education, especially: 

in-serOice training for support personnel concerning special programs and 

the special needs of the pupils enrolled*theseprOgrama. For this reason, 

we developed the ESL'in-service.cOuriete supplement the skills of aWide 

variety of. support personnel. 

This paper will describe the inserNia program in:detail: and will

explain why school district personnel sOchak.learning CónaOltants, 

social Workers special education teaChere,and idhciO1 librarians should 
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be recognized aspotentiel aourcea Qf•help for, £SL learners., In addition,• 

it will indicate how an in-service program of this type cap ,help. improve 

thé quality of the Services that such staff members provide.'. 

Organization of the Course 

The Woodbridge Township English:as a Second Language In-Service 

Program is offered to professional staff members on a voluntary basis.

The ten hour course : consists of one 2-hour session after school weekly

'for five weeks. the school. district offers one point of credit toward a 

salary increment.for successful completion of the course.

Of 'course, this iáS.ónly., one, of-Many models to Select from in 

organizing an in-service program. One alternative form might be one

2-hour session monthly in plaça Of a regularly schedules staff meeting 

In this:, cases the, district may not wish to offer salary credit for 

attendance.. , 

Goordinetio and .Instruction for the course

A member of the supervisory staff usually coordinates a course taught 

:as part of the Woodbridge Township In-Service  Program,- However, since we 

 develop, each semester's program from suggestions for courses and instructors 

submitted by. a wide variety of staff members ranging from classroom teachers 

to assistant superintendents, instructors for. whole courses or for 

individual sessions may include supervisors, elementary coordinators,

classroom teachers, school adminiatratórs, consúltánts'or a'combination o 

these. 

For the ESL In--Service course,.the following combination of instructors 

is used: the Supervisor of Foreign Language/ESL coordinates the course and 

teaches three sessions. An outside consultant, teaches one session, end 'a 

local department head teaches one session. 



. Fourse'Content. 

'fihe' coursé aíma ;át' giving an. pvèrview nf the major areas of ESL

; ,édúcation affeet'irig, the pupils in.our district. 

Segsioit .'Ohe p.•the ítitroductoYy séssion, includes a description,

,3 i~cluding a slide show, of the ESL learners in our district--their

ages,, the languages-they spealç, ; their literacy levels in both English

and their ~agther tággue, aad their socio-economic backgrounds; a

discussion of the current status of ESL instruction   in our district

with regard to in-classroom ESL lessons, supplementary instruction, and

, ` , othet 'resàurces; and '•a ':survey, b~i: means, of .an informal opinionnaire, of

-the.par tic#pinatta' awarer~ess of :t#te ñatuxe purpósea-and of ESL instruction.

This tipiiiiontí.ait'e, hich appears :in ifi the ' Appendirx, contains many provocative

statements designed to elicit strong reactions from participants who

hasten ,to verbalize.:theft.:feelings, This activity proves an excellent

technique fär '"breadng! the'ice" and getting participants involved in a 

lively' discussion. In addition,.the items, on the opinionnaire are related

to' the major  topics of the five in-service sessions; namely, the neture, 

of the ESL learner; ESL teaching-learning theories and methods; testiiig. 

-anand ESL; and cultural differences and the ESL learner. Tn this manner, 

the opit onnaire sparks the participants'.interest and offers hem a. 

preview of the remaining sessions. 

Session bne also includes a presentation mode by the instructor -for 

the purpose of clarifying the implications of 'the New Jersey::Bilingual 

Education.Act in terms of its'requirements:cpncérning both teacher 

certification and the development of local programs to meet the English 

language needs of limited English speaking children. 



Session Two' involvgs both an. eXpl,ánatriori arid demónstratíon Of 

several mejor. langüage teaching roethodológies,',íncluding .the -audio--

liñgiïál met]i'od, ttie éóghiti've code'ztiethod, :añd the ,Silent Way. 'The 

pai~ t,ic3pants 'examine the' aiívantagès, and ,disadvantages of each of .'these 

méthods''as they relate to local Ccïnditio'< s. 

Practical application of :thepry is . also included in this ;3esion. ' , 

.Since.kmany .of~ the,.participanttS. are not. fam3.liarf•with oral pattern 

practice activities, the inst3riurtor distributes ,a: handout explaining 

..tenAiffèrent types ok pattern ,d.rilla. Next,stïe describes -each type 

of drill and illustrated it by . •means of .exa~ép~.est . :pinally; she asks 

.the participants to divide intó pairs. to practice d.xt1ls as.teacher and . 

student, giving each pair an index c,tard,.naming a specific type. of

pattetn .dri.U,. providing. á model .sentençe, and indicating• preciselyr ' 

the type and number of practice items to be drilled. Although it would

'be: much more beneficial to have "read." ESL ;students with whom to practice 

'drilling, the ,participants role•-pÍay •their' teacher-Student parts with 

,success, Furthermore, ttity.comment fevorably.abouf participating actively 

in the session rather than listening passiveiy to a lecture,; The second ' 

'session concludes with a dfsplay and a description of selected teacher-made 

and professionally prepared ESL, materials for elementary school pupils. r 

Session' Three focuses on the secondary school ESQ. pupil. It draws 

ion the expertise and experiecice. of one' of ,Woodbridge 'township`s senior 

high school ,foreign language' department heads. This. member of'our teaching 

.staff has herself'been a second language learner overseas,.and has. also 

served'as instructor of both tSL and foreign language in the..United State.s. 

In our township she has worked with both exchange studeints and new residents. 



.Her.presentation addresses itself to. specific aspectsof American 

secondary schooling that present severe adj'ustment problems to 'culturally 

differentlimited English speakers.' She identifies the major ,próblem 

areas that the 'ESL pupils are faced with"ois learning English, achieving 

in subject matter classes, and fitting in socially with teenage peer's, 

She offers several recommendations for helping the students cope with 

and overcome these obstacles. 

The third session ends with'a display of, commercially prepared ist 

materials and textbooks, and ,includes a discussion of gays in which the 

use of specific materials prove beneficial to our students.

Session Four centers on several problems encountered in testing the

English language proficiency of the limited English speaking. At the

time Of-our first ESL In-Service Course, the Neat Je sey•. Bureau Off

Bilingual Education had just mandated :that an English Language Proficiency 

Test be used as a screening..dévice each year to determine which•chíldren 

enrolled in New Jersey schools were limited.English speakers. Each 

district is free.to develop its.ówn test if it so desires, but all tests 

of English language proficiency used for the screening must have the 

prior approval of the New Jersey'Bureau of Bilingual. Education. 

Accordingly, the major topic of the fotirth session is. the locally 

developed English language proficiency teat.' This.test, which has. 

received the necessary approval from .the .ÑeW Jersey BureäU- of Bilingual 

Education, consists of a series of sub-teSts'óf listening, comprehension,, 

speaking, reading and writing. There ,is a separate series of tests for 

each grade level, K-12. 



After the .purpose o .the ' test• 'arid its contents • aro. described to 

them,, the .participants are asked to ' divide into groups of. tarp. Each 

pair 1.s given testing materials, and with one member acting as. tester 

and .tile other as testeé, they are led step by step through, the testing 

process. 

,Although this exercise -takes•quite a, large portion of the session, 

enough, time remains. to examine and discuss several Other tests for 

limited English speakers, specifically, t e Bilingual Sjnstax, Measure, 

the "John" Test and the CELT.. Each' participant is also' given a copy. of 

'the annotated bibliography of tests .prepared by the research staff of 

Draject BEST' in• New York .City: Copies of 'Oral Language 'Tests for' 

BijinOa1 Students (Silverman, 'et al, 1976) and Testing English as a

Second Language (Harris, 1969) are also, provided as, resource_ materials. 

Session' rive, the final session,.,.is devoted: to 'problems :'of cross-

'culture] communication. Because the .participants have•had very' lit.tie .

.experience with limited English speakers up ta.this point, it is. first 

necessary to introduce .certain" theories. relating to coinmonications across 

cultures to"thesu. Given the time limitations of the session and the need 

to pass from theory to application as quickly as posèiblé, it is only 

possible to present these ideas in. rather siiuptified form. Thé major 

concepts presented are:

" 'l.. ones culture instills group goals, mores, taboos, values ¡ And 

levels .of ,aàpiration úpon it's members '(Zintz, 1969). 

2. one internalizes couch of one's way of behaving'ai' a. result of 

conforming to the demands of one's culture, And 

3. communication between members 'of different cultures may be 

prevented or impaired because.of culture-related differences 

irn their verbal or. non-vér-bal behavior. 
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Next, th'e •need to apply these principles to the education.,of 'the limited 

gnglish speaking child is ilitistrated .by examples contrasting the' values' 

of the domí,aan,t American culture with thosé, of , the Zuni  Indians detailed

by .Ziatz. in Education, Across. Cultures. in the ,Southwest (1960.• 

Finally, in -order to. "bring home'-' tà thém the• .frust;rat.iQn'that an 

be experiertced as the résult of an attempt‘ to •.comtnùñicate when. the 

communicators are on different cultural 'Wave lengths", the :participante• 

äre asked to engage in á .sitnulation exercise inspired by mEiee•loti'a". 

"Heel.oti.a",, develo;sed., bY tJ.ider.• Hóxi>zoñs; is n,cross-cultural 

cornmúnicati.on training. activi ty designed . to prompte. awar.ériéss óf 

culturally determined barriers to ef féctive commntiraictition across t:tiltúres

"Reelotia" consists of a ,Period of simulatéd,.interacrion bétWeeú toa' 

imaginary, culturally different groups, followed; by a debriefing:seasion• 

in which participant$ analyze the often ethnocentric feelings irid 

attitudes that emerge,duringthe'intéraction:period. 

Our ,role-playing exercise differs from •"Heelotia" in seyeral waye,. 

,most notably in that participants aie divided into groups.of three persans 

whose roles are structured for interaction'ori an individual'rather than 

pn a group basis, and in that the situation to be simulated is.a familiar

one--a parent-teacher conference. 

we selected this format for the simulation for the following reasonst 

the number. ,cif taff . raemberi enrolled' ín one •of our , ten .hour, courses .,rarely. 

exceeds twenty persons. ,thus it is impractical for ús. to pian.a large. 

group interaction simulation; the very 'small' group size assures' full 

participation of..•each individual in *1e role-playing activity; and the 

shifting. of the focus of the simulation to a familiar activity'increases 
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'the likel.i,hoód of the. participants' relating the  cross-cultural communi

cation• eltQrcise to a potential situation to be encountered on-the-job.

Once the participants   have divided. themselves into groups of three,.

they .are asked to designate themselves as Yéraon, .Oi :Persou, #2, and' ' 

Person #3. At this point, they receive the: role title and the. *Ole 

' descxiptioïn ótt ' Role Sheets ;córrespo ding,'to eaçh~~Pei`~son and ,,are. asked:

. . to this information carefully (the Appendix contains examples ofread 

the Rtil® Sheets). Next, the participant  groups are told that each group

will separately and simultaneously role play a parent-teacher confexeñce; 

requested by Person #1, Mr./Ms. Smith,the mathematics ,t.eacher:• 

Person #3, Mr./Mrs. Heems iS 'the name•. of the parent • invo~.~zed.; ~ and

Vers  #2, Mr./Ms. Jones, the guidance counselor who will be present

at Mr./Ms. Jones' request. The instructor gives furtlseir;details 

about the conference to be role-played, nor about Mr./Ms. Jones,

Mr.%Mg: 5mithy áitd Mr./Mrs. Heems. Thé i stre~çctri>t• f.ú•r tiiet .'indicat e

'..that the participants are nt t to 'ghdr 'or. r.ea.d•. their. "itOiX ,SHEETS' .tb 

each other, but are to draw uponthe information given :.to,,them • od the

.sheets. 'in order •tá',play• • their parts.

In' the 'debriefing session   which follows' the, meck conference, . the 

' par• ticipante. brin$ to light their perceptions of thé barriers to 

coiumunication encountered as they attempted to play 'their - roiee. They 

• point oit. that during the conference they tended to' feel ,that‘ Mr, /Mrs. 

Heems' was behaving as he/she did because . of :.her individual 'personality 

traits, not becàuse,.of her different ,cultural. background: Latee, as 

the debriefing proceeds and they are made aware of the",iPformatióti 'obi 

all three ROLE SHEETS, they begin«• to realize that itr./Ittrs. 'Peens' 

behavior was to a grew extent determined by the cultural attribuites 

of the imaginary Heelotian way oflife. They also conclude that other 
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tieèlots would . be very likely tó' act , in 'much 'the 8ame mánner 

*ells - 'i.n fact `the Iir./Mrs,,Hsema 1in eáeh "confèrence" group did :that 

very. ' (hiring' the sß.mulä C:~oti~1' 

~his-'rrole~pláyrfítg• activi~~ concludes gm final Ossióri, as :weli, as 

the contas i,tsel,~, o a n: posi.t3.vn: .noFQ. Bef,ore: Xeaving;. pairtiC#.paiits ..

usually ~comní ent ;töi.~, the:. instructor •thaC••tiiey. ~.a.vé gained' new.: i.sié.i.ght ' int,o•

the: way cultural, attributes. can irihibi,Ë:efféctive crbss-culturad.

. con,munic4ion. 

Reasons . fciY 'Selecti'ng `Support`~Personriei as the: Target .Gr.opP:: 

Although we.: regulatly offer. appráximately • xS after school : in-serice , 

courses_ .per 's,eünester ,to all 'our staff =metnbèzs'énd .plan' ¡kith' group'andand 

individual .ín-service . program.s for teachers ofl, pupils''' learning English a$ 

a Secótnd- Language; we selected óux :auppoxt4ersorínel.'as the target'.group 

for ~,t,his~ ~Si, • #.n-ssrvice •sexi:es¡ .fo.r several. i,easocts..-

First, , sines support personnel: such ea'.~eletentat'p, çóordinators,' 

guidance counselors learning disability' teacher consultants, school 

 psychologists, remedial reading 'instructors, school librarians; special 

,education' teacher$,, subject 'supervisors, and supplementary. instructors', 

.work cooperatively with classroom teachers and' administrators for 'the 

solution -of 'educational ' problems, we believed that Ahey would transmit 

to other staff members the' pew insights developed as a, result. of'parti-ci,-

.pation in the Conti ; This would' create a "ripple effect" and would thus -

extend the range of the ESL program's impact throughout the 'scnoa1 district: 

Other reasons for selecting this target group were: these staff menbers; 

mèét: pupils in an individual basis and deal with malty facete of the ?wills

personality and background,, And; have proved' 'receptive 'to. the idea that many 

social, cultural, intellectual; 'psychological, and economic factors. that • 

must be considered when wôrking'with"an ESL learner•,'. they often dead with 
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the: atypical pupil and :need insights required to differentiate

 between problems associated with . E$I:.• learniág" (whe ther social or i~ttellectual)~,

  and learning difficulties exhibited by pupile 1 o .English larigi~age, back-

ground. Finally, members of oursupport . personnel, "staf P had.:aought the 

help of our ESL consultant in working with ESL learners., indicating that 

they had little contact up to now with English as a Second Language

..Eduçation thxougli . reglar: teacher training channels such is :graduate 

studq;'. educatiional. journals, conference and workshop attendance.

Improved Services for ESL Pupils

 Feedback from course participants iitdica.te that ,-they have experienced 

attitude and behavioral changes which, In turn, have resulted in; improve-

ment in the quality of the services . provided. '.tó the English as .a Second. 

Language learners in our district.

Some, examples of noted attitude changes   are as follows s. , l a• shift 

f roar viewing the ESL pupil as apr41,0 for: which there seems to be ne 

solution to a pupil in need of' i,ndividufiized'instruttf.on (since'•.there are 

so few 'ESL learners at each grade level, individual. pupila receive thirty 

Minutes of pull-out ESL instruction daily and spend the' remainder of their, 

time in the  "regular"  classroom); 2) an awareness that the ESL pupil's 

problems may not necessarily stem frosts a learning disability' but from the 

difficulty that pupilsoften encounter when learning the. medium of 

instruction, English, at the same time as the   content of instruction; 

3) the realization that ESL pupils need time And instruction to learn English,

and that they cannot just "pick it up" in a year or less and achieve in

their subjects at' the 'same grade level prbf-iciency as their age peerá, and 

.4) the understanding that it is usually necessary to comprehend the ESL 
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 ,pi.431.1 different cultural background in order to interpret behavior and • • 

i,ttitlides which appear:, to conflict with the SChOWA ‘ecepted sormit. for 

tudents. 

:i;tiice the ESL In-Service Course was initiated, several changes have 

.alSo :titkert:.plieits: in ';the • behevior of: support ...perso;4;ell'ati. they provide

sertices - to: 'Esla •putilag.. ... . 

There has been increase in, a ' 90t• •• qommunipOrt.6;i:tii,;h thel ÉSI.•.•'4.ceSSIA.1,tak,

initiated ily.. SUppótt iettottkiel..eOnoertiing the. eduiiifOlia:il:PrXiEte4u:'#!' ',... : 7- '-':,

, ‘ Inditr lAttiti ESIi. pupils'.•aruri:71,$2, tueretiSe irk- requests .'f or • SPScifi'jgSt 

.iiistiliciiO4akloSterii1;i0*. ,itis'.'aisi: i)ubliOisr,f

In addition, individual members of the support  personnel '•Ottilii .‘teprt

Angagiils„in , nett •Astly.j.tie.s.. designed to :Assist '„:41..;,'Isarsests... ;Tor:(essm) 3*,'. 

three guidance t sp,411040.0tS: 'Ate. ;0010 .Sit;•t0,•148 1,tit04.00tte.,.10.,..,u,i it.Asli:, 

togtaras its, s Ilia. .. pen.: .. heir ..'.., g 4; !.. angliagé.-i.' » ' ititi/. this. s-.0ous001,00. ,sre 

also seeking special college scholarship aid for their students based on their ESL and minority group status. Another instance of support staff behavior benefiting ESL pupils is

,one school librarian's purchasing ten books of stories centered on the experiences of Latino children. She believes that reading these books will help boost the self-image of the children of Hispanic background in her school. Finally, it seems logical to conclude that the increase in enrollment from twelve participants for the fall semester to twenty-one participants for the spring indicates that support staff members view this in-service course as a source of help in improving the quality of the educational services that they provide to ESL learners.
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APPENDIX 

WOODBRIDGE 1:0101$111, , SCHOOL Ii2i'fRit'T

il'oraign Lautguaée-Depattovait. - ' •

English to a Setaad panguagi Vpialoanaltá 

afkltkt .thq following scale, react to the statements below by placing
the number which best fits your opinion in the space to ;he right of 
the 'instanter:a: 

sttonay agree 2, ssre• ', 3 p30 opinton . 4 d,isagras 

5 strongly disagree

1. ESL learner is qg limited English speaker 4ecoridiag::110,-:z!,i'a-.111.trfati 
of Bilingual Education.

1.
2.  An ESL learnerborn in the U.S. may have as much in "re 

difficulty as one born abroad.

3.  ESL is mainly for  Spanish speakers.   3.

4.  A limited English speaker  is not the same as bilingual.4: 

5.  Most  ESL learners are quite bright and can "pick up" English
quickly without much   extra help.

6. It is very important to see to it that ESL studentsbatosi • 
Americanized    very quickly.

7. A person who knows a second language well  may not necessarily
 culture.function well in the

8.  The ESL student's cultural background will not affect his
ability to learn English in American schools.  8.

9. English as a Second Language instruction   limited to teaching  9.
the fourlanguage skills ; listening,  speaking, reading and writing.

11.  Acculturation means to take on the characteristics of the
   host culture. 11.

12.  ESL is a form of remedial English instruction.                            12.

13. To be an effective ESL teacher onemust speak the ESL
student's native language. 13•

14, •Wher we teach English as second language we are not teaching
a foreign language to the learner. 1.4

15. SecondEnglish as a Language and Bilingual Educationare
        virtually the same thing.

16.  To teach ESL Oa use      same materialsthe    and methods as we use
 to teach native speaks of English except that the ESL

learners need more instruction.

17. It is easy  to determine whether or not a students needs ESL
   instruction.

18. There are many fiat tests •avitilable oa ,thiI.,luirket Ior that
         purpose of determining who needs ESL. 18 

19. English is not a very easy language for speakers of other
languages to learn.

20. It takes about 600 hours of instruction and hard practice
to function on an everyday basis in a foreign language. 20.

9/28/76 B. Petrello



' 400D1114DGE TOWNSHIP  SCHOOL DISTRICT
Foreign Language Department

.$...S.T.... Itt-teririte Course ROLE SHEET

  #1 Teacher:,.mr•./149;:pmitti. -

ito)ii: Dit4rption . ' You are  an excellent, experienced, successful math
teather.

' IsSue. ' . -.AN'. f áreign • atndent tri• your Algebra 1'4class, RIS7' gems, •• a ' flee 3:42.'whii- eP4Itti
"' ' ..Engliab..-fliientis n4 Is irei)e., AnialAigen , 4, dcly.nt: 'terve'"poirirl•Y . 

in math. ,..:7Fiirthertior;'" itil seeeis. "hard to reach and even shrinks
from you when you drawnear to help him in class.

Information' • • YOn.'.iira .requee ;ad, 16)areiiiaii-:nntererite yritfa.ita guidance 
oiniselor .Vresent to help clear up the problem.

Adapted from Heelotia by B. Petrello 10/14/76
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WOODBRIDGE TOWNSHIP SCHOOL DISTRICT

Foreign Language Department

BrS.Lr Iti~-$rrv~ce Criurse, ROLE SHEET

#2 ' Guidance Courtsc~,or: Mr./Ms. Jones

Role Description: Yeti re a4 experienced counselor. However, your only
experience   with foreign students weretwo Brazilian
exchangestudents who knew practically no English.

Issue  The Teacher has asked you to observeät the conference à td to 
.hss~~st if needed.

IitformhtiQn . ~tou~re: not-.:.qúite .surer'.why the teacher is having problems,
e'sPet~.~11y  : nince' the 'studetat 's aks ' En xish so ~ wQ4 , 8 e~ .r. 

Adapted f foro Heelotia
bj: B• Petrello

1Ó/~/7(



W~~UllER1DGE .TOWNSHIP s0Q0., ' DISTRICT , 

.Foreian-LanguaEe! Department 

E.S.L. In-Service 'Course . ROLE SHEET 

#3 Parent: ~tr.jtsx s;. Neéme 

Rolé Déscrfi.ptitin -You are a Heel6t Who speaks fluent English. You have 
~USt'WOvèd tg. thè;.tï.S. ~gu ar'o unfaini,iiar vith. the
Am.éran•education.al Os_tem, siri.:yqtf;do, scot rtnderstiaind•
iexacçly:wh~í 'ydiu: have been called in for a önference. 

Inf orí~a t,~.o4', As a. iieélót•~rau ' have~ ícortaiñ .~aa~ ór• va7'.ues.:~ánd you: ádrtf~r~ to 
`these w#thout :.queetiiM•.. They color all ,ypur • interpetsonal

relationships and social processes.

I: Informatfoá: abou~'vira~:' ;stat Pat tçs is important to you.
it': 4., 'the eai t13p30.~4' hoaverttetiQtlf *n=,poux 'societp}
and you constantly refer to vital statistics in all

ions:•, aonversàt
Yoú ha•Vè..ä• peçul-3ar••sense of privacy. Çertaitl:iaatter
''are Ï.éxtre~iely.•,nr;ivete àrid~ sx$ nave*discussed with more than one person.

A: Numbers are a very private matter. Never discuss
' numbexa:.i~tli,.iagr~Q:,tiiat~ one person  at a time.

B. In your culture bodies are also a very private.. .. . ., .k 
matter. Never touch another person or allow yourself to

be touched.
C~. Throu$1t :tiie{, ~íoats Heelotia, your country has
''t.• • `developsn.'ä`strong' taboo, ;againa eye-contact.

dorieegtreet iys yóes.irieVe* '̀look'rán,~tthQi~ person in the
eye, but approach him  and converse with him right

side of face to right   side of face.

Adapted from Heelotia
 by B. Petrello

10/14/76
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