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I. Overview of Phase II
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.

'Project SEARCH (SEARCH for Zxceptional Abilities,Reacneble
among Children with Handicaps) began in March 1975. Phase iI,

covering July 1,1975 through June 30 l976 was designed to focus
on development of an assessment procedure and initial program
planning for those identified. The first step.in this process

was to devise a systematic procedure for assessing the gifts

and/or creatiVe'talent potential of handicapped students.

It became apparent in the fall of l975 to the Project
SEARCH staff that Without training the speCial education teachersb
could not make a preliminary screening and appropriate referrals.
 The decision was made to screen all students in CREC and ACES'
special education classes. The screening procedure which was
developed by the Pro;ect SEARCH staff Task Force, and suggestions
of Paul Torrance, incorporates an adapted form of the Torrance
Tests of Creatiyity and arts assessment aotivities.to measure

the elements of creativity.

.The assessment of cognitive giftedness in exceptional
‘children became a minor enphasis in ﬁhase IT of Project SEARCH.
The project director spent considerable'time searching for
professionals witn ideas'and~experience on -assessment proced-
_ures. Consultants werelhirediand the pr0j§¢t published a.

guideb00k.. No screening of students was undertaken.

§)



The second objective of Phase II of Project SEARCH was

to offer pilot programs for identified students to develop

their gifts and/or talents. The screening phase of the

project was not completed until mid-June so that a pilot
program was not initiated. pour students did rgceive some
individual programing‘in one agency. once a week for a

month. The purposé was to explore curriculum possibilities

for the next phase of the project. The teachers in the CREC/
ACES programs were surveyed about the prggram/g;rviCes which

might best serve the needs of the potentiélly talented stude nts.



II. The Screening Procedure for Creative Talent

[v]




(4) .

ghe first step in the proposed screening procedﬁre for
creative talent’ involved referrals by the agency ;eachers of
students who might possess creative §otential. The project
staff learned thot the rangeland variety of assessment skills
made this procedure unreliable. | :
The screening procedure which was develOpéd involves an

adapted standardized test and evaluation by artists using

specifically designed materials and/or activities.

A. Adapted Torrance Testg (Appendix A.)

Project SEARCH has develwped an instrument to assist in
assessing éreative talent potential among handicapped children.
Figural Form B. of the Torrance Tests of Cfeativity~was adapted
for use @ith variously'handicapped youngsters. Adaptations
'were the result of the work of the %ask Fbrcg who were‘members
of the educational stafﬁs at CREC and ACES. Suggestions included:
1.) larger stimﬁli, pérticularly for physically handicapped
chiIdreﬁ_with poor motor s;ills, 2.) fewer s%imuli per page
for easily distracted children, and 3.) simplified instructions. -
The fesulting test is cbmpriéed 6f twe activities:

Activity 1. Picture Completion - The child adds lines
| | to incomplete figures to make interesting

objects or pictures.

t | 9




‘Activity 2. Circles -  The child makes objects or
pictures, using the circle as the main

part of the picture by adding lines.

Three formats of each activity were developed containing
figures of various sizes. For Activity 1., the formats were:
one figure per page, two figures per page, and four figures
per page. For Activity 2., the formats were four circles per
page; six circles per page, and twelve circles per bage. Each
test was left unbound, the rages being presehted'to the child
one-at-a-time as needed. This is to keep stpgents from beiné
distracted or feeling overwhelﬁed when pfesented with more
than one page of stimuli. These three formats of the test
proved suitable for ﬁost children whe were able to manipulate

a pencil or crayon.

Test Administretion:
In otder to extract.maximum creative performance from eaeh

student, warm-up exercises were develeped. These not only

helped to get the students' creative energies flowing,_but gave

‘them a chanee to becore familiar with both the test administra-

tors.and the type of test act1v1t1es themselves. The warm-ups

were conducted in groups of three to twelve chlldren and included:

l.)giving as many uses as possible of a paper cup, 2,)various

. ways of meving a paper cup from a table to the floor, 3.) ways

of mov1ng from one part of the room to another, and. 4. ) maklng

Objects from squares drawn on a blackboard. The types of warm- ,

10
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'ups which can be demonsrrated physically were used for hearing

impared and language impared chjldren. >Becausé some groups of

" children responded more quickly, varying lengths of time and

numbers of exercises were used,

After the warm-up activities, the studenés were separated
(to prevent copying) and given the test difectiOns, both Qerbally-
and in writting.' They were allow ten minutes per test activity
with the exception of the phyeicaily handicapped.. Some qf these
‘children had such poor muscle control that it took them longer
to complete a figure.‘ These children were given five to ten
extra minutes per activity, with the administrator noﬁing the
progress at ten minutes.  As a student finished each page, the
admiristrator provided the next spimulus sheet.“'A total of
‘ten_picture cohpletion and 30 circfée could be completed by each

student within the ten mindtes}

Test Interpretation: . - ¢

All tests were‘scored uqlng the Torrance Test manual.
Raw scoées were converted to T-scores for each area measured-
fluencx, flexibility, orlglnallty, ‘and elaboratlon. The extra
admini%tration'time did not seem to effect the T-scores of

P

the haﬁdiqapped students.

J

Exportability and Training:

If the‘materials that have beenwdeveloped by Project SEARCH
are ueedt any staff member sen51t1ve to the needs and abilities
of handlcapped students should become a prof1C1ent admlnlstrator.
A mlnlmallamoupt o£ traln;gbln the warm-up activities, assessment

of the best formats, and administration is necesezrw .
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As with the standard Torrance Tests of Creativity, the scoring
‘Ils more complex. With a training period and supervisien;

most teachers caniscore the Adapted Torrance Test with a

high degree of reliabilty. No statistical analysis of this was

undertaken in Phese II.

Verbal Form: .
Those students with the ablllty to communicate verkally
who were unable to take the figural form of the Adapted Torranco
Test took the verbal form. This consisted of the 5th. and 7th.
qct1v1t1es of “the Torrante Test Verbal Form A. It was adminis-
Ey ered individually with the administrator reCordlng the student'
A

eésponses. Scoring and lnterpretatlon followed the method pro-

ecribed in the manual and the figual forms.
M) o . o '

i

12
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® B. Arts Assessment

3ﬁnDiscussions with Paul Torrance and Task Force led to the
udevelopment of arts activities designed to assess the elements

Aof creétivity in handicapped children. The three general areas
._which were assessed were visual arts, theater movement, and music.
o The activities and materials were designed, made, modified,
and revised by the Pro;ect SEAPCH artlsts. The oriqinal core

of artists were staff members of the Educational Center for the

“

.
Arts iniNew Haven. This staff,was“selected since they were

experienced in assessment cf creative potential. For each area,
. ' A . ' -’ . I )

' \ . ) N N N WA
a general procedure, series of objectives and activities, and:

N

’ : " . ’ ) . . '
set of materials was established Each artist refined, adapted,

and/or eXpandec the procedures and materials tc suit their
\

skills and personality and the lnleldUal student’'s age, interest,
l ! 1
functioning level and attention’ spip

‘
y A

For the three arts areas, the follow1ng sections Wiil describe
the general activities and'materials,.the interpretation of
student behaviors, and exportability and training;
- | | S

1. visual Arts:

i - ' . -
The materlials- Five sets of maripulatives were ddveloped

.and made or ad0pted by%the visual artists to assess creative

potential.
a)Wpoden cubes-random sized rectangular wooden
apes. These were painted on the diagonal
on from one to three sides with séveral colors.
The cubes thus could incorporate three dimen-
Sionality,color, and surface design. Some' artists
vfound that the younger students attended only

i;f . ‘ . ]3 | ! .;7. E
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to the three ‘dimensionality of the cubes
so the tiles were added.

b) Multicolored tiles-of various square, rec—
tangular, and triangular sizes.

c) Spindles- inch and cne half wooden dowels
cut on the diagonal. These were. painted
on the diagonal surface; three subtle coler
variations. Few students keyed to the variat-
ions but the color and d1mens1onallty worked
well. . . ¢

d) Quarter Round Sections- made of woed, approx-

> . Aimately a; ‘three inch radius by one 1nch thick.

.. Some vere" palnted or. half of the surface(diag-
onal) while others were left plain.

e) Cu1sen1ere rods- of wodd with varying colors
and 51zes lended themselves t6 almost "draw-
ing"” deslgns, : »

The materials were constructed so that the physiecally
Q . -
handicapped can use them easily. A fabr1c1covered board was
made to prOV1de a worklng surface with frlctlon to ‘reduce acci-

i’

dental sllppage, even when sllghtlyﬁtllted.

The administraticn- . R

<+ The child is seated comfortably and the'materials are
placed—inrfront of him/her either in sets or a variety of
materlals; The stucdent 1s tcld by the admlrlstrator tc make
anythlng he' d llke.

When a de51gn or object is ccmpleted' the student is asked

(or helped W1th chlldren W1th langtage,handlcapg)to tell about

the creation, make a story about 1t, and/or descrlbe 1t

Intergretation

‘During the observation, the administrator sees the amount

d

| . 1 4-
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of involvement on the student's part-intereéted, Curious, exciﬁed,
bé&ed. Judgements can be made thrOUgh‘bbserVing the child's
"play"'with the objectshana the general usé_of the materials.
:Most of the artists sketched the designsi so that. the ratings
could be done  at a later time.
Originality is assessed for both the conéept and désign pruper~
ties. The:qna;ysis of the origirality of design combines the
color and'dimensions.
" 'Elaboration is -assessed by the verbal responses aboﬁt
, - the creations andﬂthe'numbéf of propertiesAiﬁ the design.
‘Fluency and flexibility can be assessed by alléwiné the.

student to make several designs from-the same materials.

.

v

The évaiuator observecd students in the séreening activities.
Thé;elements of‘éréativi@y and the interpretation of'the’designs
became clear very gquickly. The tééchiné staff, artists, and
évaiuator could see the matefials elicit common responses such

as bui%ding a house-or original re§ponSe§‘suc5 és a child imme-
diately éﬁes %o £ﬁe coler.and creates a desigﬁ and as he ig sat-~

- r

isfied he flows into another design with the aame cubes asing---

N

the elements of color and dimension.

Exportakility and training:’

All the visual artists believe that-the matérials that'
havé=beeh'deveioped are very sensitive instnlmenté;in asséssing
creative potential. In Phase II, all assessment in visual arts

:was éerforméd by értists. They beliéve that nqﬁ-artisﬁs;who
can work ;ell.hiih the handicagﬁed population, can be t;ainéd
to assess creative ﬁoténtial in viéual arts. Thé two components

of the trairning suggested are 1)elements cf design and composi-

tibn'including color and spacial relationshiPs, ‘and




Vi A

2)instruction in the factors underlying the creative process
and behaviors which are ordinary, playful, or imaginative uses

6f.phe materials.

2. Theater Mcvement

-Administration— Six 1mportant skills in theater movemert

were-deflned as objectlves cf the aqeessment proceaure. Eachvw

~

artist- develcped varlatlcns.ln the.activities and materials. The

description below is a summary of the general prccedures and
. ' ’ . t.
materials.

Objeetive'l. Body Awarene= ~Task: Isolatlon cf body parts.

"Show me how many ways you can move YOur head.

The admintstrat - encourages the activity ana
guides new ways. This is repeated with shoul~
ders,darms, hlps,and legs. The prcocedure is. short-
«tened or medifie¢ to accomgdate the child's .
functlonlnq levels (a physically handicapped child
may just move firgers cr tongue).

ObjectJve 2. Lccomotor’ Varlatlon Task Moving Across Room
in dlfferent ways : '

- "Can.you ﬁh;nk of a way to get there that no cne
~else would thirk of?" Cues to shift method= or
to follow a suggestion of a student were prov1ded

Objectlve 3 Response to Rhythm-Task: Reactlons Lo a tape
of .rhythms

"+ .The students ar= asked to move with the.music
and-"freeze" instantly when there is silence.
They are also askec to think of different ways
to keep rhythm with their bodies. For the hearing-
1mpared chlldren, a+*drum should accompany the
‘tape to 1ncrease conguctlon and receptlon by
- V1bratlons. -

16
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Cbjective 4. Ability to Improvise-Task: Using a hula hoop
L and/or a scarf to represent different objects
or activities. " : ' ,

Students are asked to pretend the hoop is some-
thirg else and uge it. or "Hcw mary things cemn
~you co with a scarf?"

Cbjective 5. Involvemer.t in Improvisation and Elaboration-~
Task:Response to a problem or situation

The idea may flow from the hoop activity or bea _
new situation such as 100 1b. shoes; sticky floor,
walking in the wind, c¢r being in a jar(the hoop) .

Objective 6. Creative Storytelling--Task: Response to a
o " Picture ' ] .

.
S

. . _ e

Cuestions are asked to.help analyse the pictureé

. (ie. "What: dre they doirg","Who are they?™) and

. - then expand upor it ("What will happen next?",
"How do they feel?","Can you act out the story?")

.

iintéipretation* | Fof.thg‘activities; the admiristrator .
_“”vf ._records the nu@ber-of responses;‘thé_origihality of the résponses,ﬂ
and thehelaboration.-. : ) . R
One artist devéldped'a gorméi Theater Movement Réting Form
(Appendix B;),hto ;gpord,and rate‘all asséSSméht activitieg. The &
'i.other‘g}tisf»topk_genenal ﬁotés then asked‘herself.three qyestiohs
abéﬁt'khe totality ‘of responses a) Does the child think in an
ofiginal manner;above.that\cf & child his/her age? b)Is this
?manner—exceptionallﬁhén.takinq irite consideration the.child's .
disabiiitj?(Certain childres have té rel§"qn pantomirne to
éommﬁhicaté, so it Qouié be normal for them to excel in.this’ -
aréa.) c) Carn the chilg pick,pp'updnca verbal offﬁon—verbal-cue-

and-elaborate upon it?

17
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Exportability and Tréihing— The thcater movement ‘artists belijeve !

e

special ‘education teaching staff can ke trainec to sssess crcative
potential. The kest traiﬁﬂé would begin with obserétion and
jiscussions-witﬁ expericnced artists. Training in creative‘story?
telling and hbody mcvement woulc follow. The greatest problem

for ncn~artists would be to learn tc stimulate creative responsés ¢
without directing_aﬁd structurirc the activity to produce

refleg: responses. ) ~

e

Yoo 3. Music 4 _ s

» . v

AdminiStraticn— The music assessmént conshﬁs of activities

o ‘ )

to measure music skills and cxeative music potentJal The musiceal

.I

instrurents‘such as. blocks, drums, and tamhourine= are found ir an
elentary school. Objects in the classroon, a piano, if available,
< and a tare rec%;dcr_are‘needed. Students may be evaluated in

swall grcups cor individually. The activities must be selected
" - - . . N :( L] - - . - .
. and adapted for the specific childrer (ie. the students in emoticn-

élly disturbe€d-learning disabilty groups experienced trouble .
L. . " Q . v ) - -
with activitie’s which wére urstructured such as finding scunds) .

Skill Assgssment Activities:

Repetition of heard rhythmic patterns
Invention. c¢f "answer" tc¢ rhythmic "question"
‘Melcdic repetith“ .- ' /
Singing cf familiar scngs w1th accompaniment
Performance by experienced students on an - :

: "instrument or voice with emphasis on high/low ' i
; pitches and loua/soft soun-ls -

.

.

.

S W N
.

.

"Creative Potential Activities:
1. Find sounds in the rgom

18
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Tt

Find all the p0551ble souras from one obiect

. Studént "rakes a piece" using #1l. or {2.

Stucent. is asked to make a sorng' '

Student is -asked to play (on the piano if available)
a sad song, -birds, city sounds, angry scunds, etc.

G L N

Interpretatjot— The muclc sklil activitites are des1qrtc

to quckly guage audltory reception, dlscrlmlnatlon ,Memory, per-
_ceptlon of_;ltch, ancd the level cf qus1cal tralnlng cr proficiency.
The creative act;vitiee yield ~‘info,rmaticn_onthe ofigin-
ality.of the'@usic;_sounds, -rarge, ilex1b111ty with materlals and
:patterns,,eiaboration, and fluercv. | |
The tapes of the_session are analyzed}to give a ratingﬁeh‘_i
.all the act1v1t1es summed for each elemert of creat1v1ty and ;

’

tCtal student rating for music. v

/

Exggrtebility and T;aininc- The materials.are‘feaaily.
eccessitle.in.a schoolu-'The administtetor must have the musical
Vablllty to.perform the skills since the students need a model
for severa1 of the act1v1t1eC Traxnlng irn thehierarchy of
skiils and act1V1t1es is necessafy. The‘ertists noted that the
tester must beltlexitle and eejcy the activities to,eiieit the

~desired recspcnses from the students.

f

)
+

~ra
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'A. Screerirg ftatistics

The students in the special education classes at the Capitcl
Region Education Council (CREC) and the Area Cocperative Educaticn
Services (ACES) served as the main population for Project SEARCH,

Phase IT7. Cther outsidé agencies eXpressed)interest_in the project'

-and received limited services.

The gcal cf Phase II. was tc assess the entire population
for creatlve tarent potentlal Some classes were-not tested since
" the etuoents wild be leavirg the CREC: program. It was the dec1¢1cr
of the progect clrectors that it was not wise to 1dent1fy studentes . -

who would not be avialable in Phase III. to be.serviced._‘

~ L

.

' The, ascessments that each rtulent received depended upon thelr
c1sa~1r1t1es and schedullng ' Elghty four percent of the students
were assessed. The lowest percentages ‘of students who were
fassessed occurec in the phy51cally hand1capped classes Scne
cf the dlSdbl]ltJeS limited the assessment drastlcally or tctally
Cne hundrec percent of the hearlng 1mpa1rec‘stucents were tested.

élxty three percent of'the-popnlatjon received thefAdapted
Torrance Tests. Seventy one percent of the students receivead

'gassessment in the. visual arts.,chrty-one percernt ‘received theater
mcvement assessment;h'CnTy.flve percent cf the students received

"nusic aSSeSSment} I

_Tablel ."presents-the SCreening statistiCS“for the Crpe

_and ACES“students and the .other agencies. The number and

| pcrcentare of students that rcce*‘ed the Torrance Test of

s

— Creat;ve-Thirklng,the visual arts assessment, the theater

ERIC SR L S
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movement assesement, the music assessment. apd the teotals

assessed are preserted.
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Yable 1, . /
SCREENING STATISTICS -/
o qgggﬂgggggﬁyg-- , $in ororn ¢ TTCT visual Arts| Thegter [Music | TOTAL ASSESED
| | S e o TS/ s | T
Lay Treatment Service  #4 52 62] 63 74 36 /3' £ (U I 94
" (2D/LD) - ' /l o
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Simsbury Y VL] BB IRV B T IFRRP BT R
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(hearing impaireq) DU VA1 B /) S8 f- -1 51 100
e pRGRMS | | /

Village Streew Scheol 89 | 67.75] 43, 81 283113 2 6 78
(:0/LD) ' - ' N B | o
L. favers fcodbridge % 11833 43 0| dralr o 3y 5%
(phys."hand.) R - 1
o N . o ST .
forth haven o 1E 16100 16 100 |- 15 94 - - » 16 100
(heoring impaired) ) o '

93 wRL 1 a6 e ousafe s | ome s

| '. | o | L ) ,
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B. Results of the Adapted Torrance Test

Two hundred and nine students in the CREC and ACES
programs and 51xteen students 1n outside agenc:Les were
‘ ddministered the.Adapted Torrance Test by Project SEARCH
staff. : . v. , o

‘The .activities were scored on four dlmenslons- origin?
'.allty, fluency, flex1b111ty, and elaboratlon.. The standard
norms tabaes for the flgural form of the Torrance Test were
used to score the Adapted Form. The T- scores for. the two -
activities were averaged to give a mean. T-score for each child

-

“for each dlmenslon.
N . . N : ;
Tables 2. through 5. '‘present the range of ‘T-scores on
ﬂthe four“dimensionSu Note that the exceptional population
,forms a curve approximating ainormal d1str1but10n on all but
»elaboratlon whichjs slightly positively. skewed. |
Students who received a T-score on one or ‘more of the

dimensions in the top 3% using the standard norms wererated

"hlghly recommended
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( | . . ‘. . o
f . C. Results of Arts Assessment .

Whe}.pver_possiblei students were asseséed by at least
two prgfessiqpai’artiéts.composing a multi-arts téam in visual
¢ arts,.music;'and/orltheater mdﬁement.'vln a few instahces,
vwhere'a.chiidvcould function in only one mediﬁm, assessmenﬁf'

‘'was limited usually to visual arts.
N : ’ '

In each art field, the student's creativé.potential was
rated on a four point scale: NO . .
o o - MAYBE (ability but not exceptional)
. ‘ : YES ' .
- ' . HIGHLY RECOMMENDED

‘Table 6. presents the numbers of students in the CREC and
ACES programs and outside agencies hat received each rating
in tke art fields.

L
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.t . Assessment ‘of Creative Potentjal in the ARTS '

MAYBE ¢

YES  RECOMMENDED .

' HIGHLY .
TOTAL -

 VISUAL ARTS o % . % wn a1 oM
MUSIC - o 3 2 2, 8 15 M

Theater Movement - 77
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Outside Agencies.
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r. ‘ ’ ‘ , '
| ' D. Identification of TALENTED

1. Method of Classification:
. ;o

To be cla551f1ed TALENTED by the Pro;ect SEARCH

1 assessment orocedures, a student must have scgred "HIGHLYM
RECOMMENDED" on one assessment instrument:( the Adapted
forrance,dVlsual Arts, Music} and/or Theater Movement)
.and.at'least "YES" on one other assessment This meant'
that students who showed potential on at least two of the
four assessment measures would be selected for services
in Project SEARCH., | |

In some very exceptlonal cases, a student could -only

- be: assessed on one’/ measure and was rated "hlghly recommended"

A student in this catagory was cla551f1ed TALENTED.
/
//

St

2. Results of Classificatibn:

Tahle 7. presents.the resPlts of the classification
of students/as;haVing°creative talent potential Ten percent
of the students in" CREC and ACES programs were, assessed as
TALENTED. Twelve percent of the students in the programs‘f
who Weretassessed were classified as TALENTED.: Thlrty four
ctudents in CREC ancd ACES programs -and four students 1n

out51de agencies were found for services in the Progect

_ SEARCH pllot program for. talented students.

L =hi SJL | [




| ' Table 7. f |
© Project SEARCH
CLASS[FICATION oF STUDENTS AS HAVING CREATIVE TALENT POTENTIAL

CREC Programs - b dn prgrm # assess- 4 TALENTED| % of assess- 4 in prgrm/

ed ed/TALENTED | TALENTED
Day Treatment SerV1ce 84‘, | 79 ," 8 L1080 108
(ED/LD) | | o ” V :
Tri-town Farmlngton TR IR 3 TS 12%,
" (ED/LD) = . : A
Csimsbury L 1 | 1 2 oW | m
(phys hand ) : R |

| Wethersfleld/Gengras 5l ) " I B @
(hearing impaired) S . 4

ACES~Pngrams

UEEStRSE Sl | 8 | e | 1 | .o 8
/) | B '
E. Haven & Woodbridge | 54 v g 25 158
(phys. hand.) . | | C . .
North Haven SR J S U2 I 198 198

| (hearing impaired) |- o |

N I - L 1 o

| . | |
wmL | 3 mo|ow | m |

" Other agencies B N VN A s

Aruitoxt provided by Eic:
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V. Summary and Conclusions
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The program emphasis in Phase II of Project SEARCH was
the development of an assessment procedure and.instruments for
Creative talent potential in handicapped ‘children and the

screening of a specific population with the procedure.

The first performance crlterla in the proposal was to identify
15 to 20 ‘students w1th potentlal gifts and/or talents from a
population of approx;mately 500;.;Th1rty—e1ght potentially
talented students were identified from a program popuiation of -
four hundred and nine. Twelve percent of the students assessed
in the CPEC/ACES special education programs were found' to possess

creative talent potential.

Proposed Procedure A. .was to- devise a systematic procedure
for ‘assessing tne cfeative talent potentiai of Iandicapped
students. Section II. of thls report gives a detailed descrlp—
tion of the materlals, 1nstruments, administration, 1nterpreta—
tion, and recommended training in the screening pfocedure for

¢reative talent.

Proposed‘Procedure B. was to document and organize informa-
tion on individual handlcapped students who have demonstrated
obvious gifts and/or talents. Sectlon III. presents the infor-

mation from the sck€eNing for creative talent including the

41
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. humbers and types of children assessed with each procedure, the
i results of the aseessment in. the specific areas, and the
summary~of the results in terms of identification of talented

students.

The second performance criteria was to serve 15 to 20
e ) ‘ .

identified students in pilot programs. Four students were served
briefly. The artists began prellmlnary work on expand1ng the
knowledge gathered in the development and use of the assessment

techniques into curriculum. o

In conclusion...

PHASE II. OF PROJECT SEARCH

1. developed a procedure which can identify creative
talent potential in handicapped children

2. developed a proposed procedure to identify cogni-
tive gifts in handicapped children

3. identified 38 handlcapped children w1th exceptlonal
creative talent potential

4, briefly served a few children and began exploration
into curriculum for a talented/handlcapped pllOt
program

PHASE III. OF PROJECT SEARCH should:
‘1. develop ‘a training program in the assessment procedure
to identify creative talent potential in handlcapped

children

2, field test the proposed procedure to identify cognitive
gifts with a sample of the target population

3. screen and identify any new talented students in the
CREC/ACES programs

4, develop a curriculum in the creative arts for the
talented/handicapped students(note that the word

42



curriculum is used to mean a developnental sequence

‘0f concepts and skills with suggesticns for activities

and materials to foster them with special attention. |
to handlcapplng conditions and limitations.)

prov1de services to 1dent1f1ed students by one or more
uf the following methods: » -

a)directly serv1ce the 1dent1f1ed students by the
Project SEARCH staff in a program to further develop
their talents using the curriculum -

b)service the identified studnets in CREC/ACES programs
by trainid their staffs in the curriculum and providing
supervision and technical assistence

c)e. . 2l1l the idéntified students in existing programs
for ctalented students and co~ordinate:the normal
curriculum with the Project SEARCH curriculum

seek support to expand services so that all handlcapped
children in Connecticut may have the opportunity to

be recognized as having talents and/or gifts and to
receive services to develop them either in their L.E.A.
or from Project SEARCH staff. ‘ :
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~ Project SEARCH o -
Educational Center for the Arts
55 Audubon Street

New Haven, Conn. 065!(

“Creativity Tests Adapted for Students in CREC/ACES Special Programs

v

As a result of discussions with Dr. Paul Torrance and the work done by
-members of our Task Force, Project SEARCH has developed an instrument
to assist in locating creative potential among handicapped children.
Essentially, it is a modified version of activities from a figural
“form of the Torrance Tests of Creative Thinking. Format and directions
have also been geared to children with special needs. - B

Project SEARCH hopes to use these adapted acfiViTies_fo supplement the
assessments that will be done by resource people in the arts. Results
will be sent to Dr. Torrance®for scoring and.interpretation.

I't is not expected that every child in +he CREC/ACES programs will be
able to respond on these activities, even in their modified formats.
{t (s also recognized-that even some truly créaf{ve children may not
score very well on these tests. (We hope to identify them in other
-ways.) The major objective in using the adpated activities is simply >
to locate children whose potentiai might not show in any other way.

PREPARATION AND WARM-UP

.One of the aims of this type of test is to elicit and evaluate the
child's best performance. For this reason, it ‘is important to try to
create a comfortable, |gamer~|ike atmosphere and to avoid the threaten-
ing situation that may be associated with testing. Try to create the
expectation that the ?hildren will enjoy the activities, and invite
them to "have funm," ' o .

Anothier way of helping the child to perform as near as possible to
his true potential is to facilitate the "warm-up" which is necessary
for creative behavior. You may like to use some of the following
suggested warm~up activities in small groups or individually. )

. Ask students to teil you {or actually demonsirate to
you, if you think physical activity is advisable) how
many ways they could get from one end of the room to
another, or from home to school. When commonp | ace
responses appe.i to be exhausted, encourage more
original, unique answers (e.d. by pogo stick, hot-
air balloon, etc.) or those that involve changing

41
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their ph%%ical qualities (e.g. mail yourself to schoo! in
a letter, etc.). s . o

2. 'Ask how many new or unusual uses they.can think of for a
comimon ob ject |ike a paper clip, pencil, brick, etc. Tney
should be encourag:=d to gc beyond the uses that ,they have

- seen or heard about and should be invited to use any size,
or number of these objects.

3. The enclosed printed warm-ups are, very similar to the
actual test activities and should therefore help students
become familiar with directions and what is expected of
them. At this point, "bugs" can be ironed out (e.g.’ vo-

cabulary level, misunderstandings, etc.). |

These and similar ﬁarM—ups can be uécc duriﬁg the week preceding the
Test and should alsc be used right before the test itself, if feasibie.
. . ) .

-ADMINISTERIHG THE TEST ACTIVITIES

_ . Direction ‘for the students are enclosed o a separate
g : sheet. Project SEARCH is indebted to Linda Reger (ACES/
o Hearing Impaired) for her valuable suggestions for modi-
fying the vocabulary level.. There are suggested vocab-
ulary alternatives in. parentheses, but other adaptations
are acceptable a< long as they encourage responses which
are as unusual and as complete as possibie. s

2. Select Thé size format which will be best for your stu-
dents.

3. Although our preliminary field testing seems to indicate’
that creativity was greater in .small group col laboration,
it is impossible to separate’and assess individual responses
this way. For this reason it is advisable not to have
students interact during the tests. (Tests can still be
administered in =mall groups if communication among stu-
dents can be kept down.) e ' : :

4. The i0-minute time limit for each activity ic obviously
o inadequate for our student populations. Dr. Torrance -
sugges*s that children be allowed to exceed the time
limit. The teacher, however, shculd note on the test

sheet where the child was when the 10 minutes elapsed.

5. 5ince meatal or physical fatigue may be a problem for.

many students, it might be wise to plan breaks in the
sittings or spread th- .2st activities over a period of
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Pane Three

~

<

.

days, especially ior children who are too higﬁly stimu-
lated by the activities. —_

In mény‘qases, teachors may haw.. fé write picture tities .
for their children, o

Although you may need to give children examples of pos-
sible responses during warm-up sessions, try to reduce
These prompts after they get the "knack." In the test
sitration itself, an example provided by the teacher may

. function as a pre-set and contaminate the resul+ts,
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. PICTUME. COMPLETION (10 minites):
- - ) . ‘
Directions for stu >nts:
I Acd lines to the incomplete figures to sketch some

v interesting objeé#s or pictures,

2 fry *o think of sumething that is very different

, {thar nobody el~~ will ‘think.of).

2.0 Try to.-make it tetl an inféﬁés?ing story (by adding o )
‘ to and building up your first-.idea). ‘ A _'E;TM——
4, Make up an TnTereéTihg.TiTle for*eéch.picfure {and =
write it on your paper or Tell'mezénd"lﬁl)'wff+e it).
. ’ o ~
\ ..
\ ;
| {
i H
\ 1
ooy
| B
‘ :
.
- i
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Sex

School Age

! .
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j

Urade - -

Scorer __

. |
“ERSONSEL PRESS A Diviston ot Gine and Company
Copynpghi 1966, Personnel Press. Ine . Al rghts reserved
o . o

Aruitoxt provided by Eic:

A Xerox Education Company LEXINGTON, MAS!

GHUK 0765432 ,Prunted in the U.S. A



.Project SEARCH

E _ - Adapted Torrance Tests
“Name: : ‘ ' - Agef
School: ' L ‘Nature of Handicap:_ -
Tested by: '.\‘ Date:
- .
OWérm—gps:
.- Number of warm-ups used:
Time used for wérm-ups:
Types of warm-ups used:
Behavioral Observations and Notes:
Verbal test:recommended? yves
- [
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56




PICTURE COMPLETION
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PICTURE UGHFLETION
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A




PICTURE COMPLETION
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PICTURE COMPLETION
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CIRCLED (10 minutes)
AlTow up ro "30 respui.y it the child is capatls.

»

Dirgctions *for student.:

. Gee how many objects or pictures you can make

from thedse ~ircles,

™3

. ~Make the circles the main part of your picture.

. You can make marks and lines inside the circles
or outside the (ircles or both inside. and out-

side the circles - whatever you want.

4, Try to think of Things that are different (that

nobody-elw: will think of).

- Y. Make as many Jdificrent pictures as you can, and

‘ puf as many idea. 2s you can in each one.
. Try to make it 0l an interesting story.

7o Make up a ritle for cach picture (and write it

~—.

) \ . .
on your pager or tell me and i'il write it).
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NAME-:
" SCHOOL :
DISABILITY:

I. OBJECTIVE: BODY AWAREN..SS

TAS?; ISCLATION OF BODY PARTS

EVALUATION: HIGH AwqRENEss -

™

~{ LOW AWARENESS

DESCRIPTION

l. HEAD NO. of RESPONSES
F J :
16) c!
hY
2. SHOULDERS
r O c
3: ARMS _~
~ ~ | |
o c : /
' Rt .
4. HIPS T
O
A~ —/ ’
5. LEGS R
ya # -
i
o - original
< - common

ERIC

Aruitoxt provided by Eic:
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NAME N

II. OBJECTIVE: LOCOMOTOR VARIATION

TASK: MOVI!% ACROSS ROOM 74 EDI'FFERENT.!'/AYS

EVALUATION: |- ; !
'several feo 1
METHOD : o : | ' . !
1. HIGH ) . Low
GH ) i J
2. . K
= ' —
7. I 2 t
[ 4 14
4. . ) 1 |
¢ : —
c
D }_ 1 ‘{
c. 1 '
- 1

IIT, OBJECTTVE: ]} RESPCNSE TO STYLE OF MUSIC 2) BODY CONTROL

TASK: MOVING APPROPRIATELY TO FAST/SLOW 2) RESPONSE TO STOP AND GO SIGNAL

EVALUATION: | 2 1 . 2 ;
ap'propriately innappropiatel yj Y freeze M ot freeze |

' FAST MUSIC- , RESPONSE

~

SLOW MUSIC

ERIC

Aruitoxt provided by Eic:



NAME

OBJECTIVE: ABILITY TO IMPROVISE WITH COMMON MATERIALS

Iv.
TASK: USING> HOOP TO REPRESENT DIFFERENT OBJECTS OR IDEAS '
EVALUATION : 2 2 : 7
o ' ¢
DESCRIPTION OF IDEA
t— E 4 4
2 - 2 { [}
o e c
3 e - t ¢ y
i d
4 F 1 4
. - —
- 5. 2 i 4
o &
V. OBJECTIVE: INVOLVEMENT IN IMPROVISATION
TASK: RESPONDING TO "MAGIC" WATER
EVALUATION: , 4 - p
. o =
IDEAS :
1. e | /
B [ Al —
o C
2 1 /
k J
3. i
. /
[0} 67
4. .
F =iﬂ )
O -

e

O

ERIC

Aruitoxt provided by Eic:

0:~- original

c = common

~
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Aruitoxt provided by Eic:

: - ' _ | NAME _

»

Lo}

VI. OBJECTIVE: TO EXPRESS EMéTION VERBALLY/WITH BODY/CREATIVE

71

STORYTELLING
TASK: RESPONDING TO A PICTURE
EVALUATION:
STORY : _ EMOTION :
verbal [|__ ! ]
fo c !
.body 1 .
! —1
story e 1 ' 3
COMMENTS :

s



