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CONCEPTUAL FRAMEHORK

Snbstantiye issue/nroblem area
(Individualized education programs) ‘ | o

\ '
Strntegies for approaching
issue/problen area

Affected organizational
Structural/operational changes (Comprehensive system of .

(General/special education) ¢ - personnel development)

Substantive issue/problem area

1. Hov to implement the IEP component of P.L. 94142 s6 that:  (a) the LEA 1s in compliance with
. Tederal and State statutory and regulatory requirements, and (b) the IEP is an efficient and

“effective educational practice.

2, What strategies should be employed in implementing the IEP and what responsibilities. and
functions should the LEA's comprehensive system of personnel development have in' terms of

.these strategies?

- 3." How will the substantive issue/problem area of the individualized education'program and
strategies for approaching issue/problem area affect the LEA's organizational structure

and operation?

Basic assumptions

1. That the successfui implementation of the IEP will require planning strategies and that these
* strategies will affect LEA organizational structure and operation, -

.2} That changes in LEA organizational strncture and operation may have an impact on the substantive
“issue/problen area of the IEP, | o |

© 3, That modification in the IEP concept may affect LEA organizétional structure and dperntions.




4, That LEA organiza:ional'structure and operations may change the strategles for approaching
the {ssue/prablem area of IEP. : - o

Basic facts r

1. An individualized education progran is a "eritfen statement for each handicapped child
developed in any meeting by a representative of the local educational agency ot an
intesmediate educational unit who shall be qualified to provide, or supervise the
provision nf, specially designed {nstruction to meet the unique needs of handicapped
children, the Leacher, the parents or guardian of. such child, and, whengver appropriate,
such child, which statement shall include (a) a statement of the present levels of
educational .perfornance of such child, (b) a statement of annual goals, including short-
o "tern instructional objectives,‘(c) a statement of the specific educational services to
such. child, and the extent t which such child will be able to participate in regular
educational prograns, (d) the projected date for initiation and anticipated duration of
such services, and (e) appropriate objective critevia and evaluation procedures and
" gchedules for determining, on at least an annual basis, whether instructional objectives

" are being achieved" (P.L. 94-142, p. 4,

2. A comprehensive systen of personnel development encompasses "programé and procedures for

(a) the development and implementation of a conprehensive system of personnel development .

~ which shall include the ingervice training of general and special educational-instructiOnal
and support personnel, detailed procedures to assure that all personnel necessary Lo carry
out the purposes of this Act are appropriately and adequately prepared and trained, and
effective procedures for acquiring and disseminating to teachers and adninistrators of

N programs for handicapped children significant information derived from educational

research, demonstration, and similar projects, and (b) adopting, where appropriate, promising -
educational practices and materials developed through such projects” (P.L. 94-142, p. 10),

#
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- GENERAL CHANGE MODEL OR 1EP TIPLENENTATION'

" - |
Phase I: DPlanning for implementation
"7 Stage 1, Defining and delineating issue/problem area

Stage 2, Setting poals and objectives
Stage 3, Scanning and forecasting -

Stage 4 Converting and coordinating
Stage 5. Influencing |
Stage 6. Follow-up

18P model developed which includes:

a. Specific plan for implementation

b. Enploy comprehensive systen of personnel
;""40velopp¢gghiq implementatiop_}ﬁfgl__:_;_d

Phase 1J: Readiness
~Stage 1. Awareness and identification
Stage 2. Expar~ion of knowledge base
Stage 3. Design of development strategles
Stage 4. Acquisition of commitments and resources
Stage 5. Staff training and recruitment

Phase I11: Pilot testing (experimentation with limited-scale operations)
Stage 1. Selection of IEP process conponents to be tested
Stage 2. Test bed selection |
Stage 3. Trail period for fleld tests
Stage 4, Ivalvation of field tests
Stage 5. Redesign of IEP process components iy

Phase IV: IEP management (full-scale operations)
Stage 1.. Pre-startup '
-~ Stage 2. Pull-scale operations
L . Stage 3. Monitoring operations

Phase Vi Follow-up .
Stage 1. Interpretation of data from monitoring
Stape-2. Corrective action programs
‘Stage 3. Appraisal of full-scale operation

Rhasé VI: Institutionalization -
Stage 1. Refinement of skills and operations -
\\ , Stage 2. Incorporation of TEP into standard operating procedures

@ ..\ * dapted fron Steve Knezevich's "Sumndry of the General Change Model" in Management by
N\ Dhjeceives and Results, Arlington,(VaL: Anerican Associdtion of School Administratorsy 1973,

[




IASE  II: Readiness

AGE 1t

1EP

Avareness and identification

| ORGANIZATIONAL STRUCTURB/OPERATION.

!

" PERSONNEL DEVELOPMENT

¢

ggntificétion of forces

ederal laws and regulat?ons
tate lavs and regulations
ocal policy

arent/advocate groups

ourt decisions and opinions

‘ormal/informal power
tructure

Jemogeapiic patterns
seographic problems

Identification of forces

General and special cducation's comnitment
to modify current practices |

~ General and specidl education avare of .

parent/advocate groups and their possible
impact ofvstructure and operation of LEA:

Genetal and special education aware, of local
and national trends in court decisions and
opinions and their possible {mpact on LEA

" organizational structure and operation.

(eneral and special education avare of the
formal/infornal community and éducational
power structure and their possible response

'to Federal laws and regulations, State laws

and regulations, local policy and court
decisions. "

Ceneral and special education aware of
demographic patterns and geographic problems

and their inpact on the delivery of services.

Tdentification of forcés

Personnel: developnent avare of Federal
lavs and regulations, State lews and
regulationg, local poliey, and LEA
{nternal commitment to modify current
practices.

Personnel developnent avate of parent/

advocate groups and their possible impact

on structure and operation of LEA, and

{mpact on structure and operation of |
 conprehensive system of personnel developments

Personnel development aware of local and
national trends in court decisions and
opinions and their possible impact on LEA,
and impact on structure and operation of
conprehensive systen of personnel development.

personnel development avare of fornal/
informal community and educational power
structure and thelr possible response

to Federal laws and regulations, State .
lavs and regulations, local policy and
court decisions, and what impact this
response may have on conprehensive systen
of personnel development.

.~ Personnel development awate of general and

special education's knouledge of and plan-
ning for demographic patterns and geo-
graphic problems, -Personnel development
also avare of demographic patterns and
geographic problems relative to the
delivery of personnel development services.

4

10



HASE: II: Readiness S
PAGE 1 Awarcness and identification ;o
___ IEP " ORGANIZATIONAL STRUCTURE/OPERATION PRRSONNEL DEVELOPMENT

vofessional ossociations/
nions

]

dentification of client
Toups

eneral and speclal education
ersonnel nccessary to
mplement TEP component of
L 94-142,

Ceneral and special education aware of the.
attltude of professional assoctations/

~unlons relatlve to the implementation of

P.L, 94=142 in general, and IEP in partlcular,
and what {mpact thesc organlzations may have
on successful {mplementation,

dentificaton of client groups

TEP meeting participants:
Adninistrators
Referring/recelving teachers
Parents

Consultant/supportive personnel from
general and special education:
Psychologists
Fducational diagnosticans
Speech pathologists
Physical therapists

. Occupational therapists . |

Audiologists

School nurses

Social workers

Cuidance counselors

Currfculum specialists

Methods and materials specialists
Physlcans o
Ophthalomologist/optometristé
Yocational rehabilitation counselors
Other consultants :

Pergonnel development aware of the attitude

of professional associations/unions relative
to the implementation of P.L. 94=142 in
general, and TEP in particular, and what
impact these organtzations muy have on the
LEA's plan for ‘{npicnentution. Also,
personnel developnent aware of pogsible

impact these organizations may have on
the:delivery of personncl development services

Tdenti Fleatlon of ¢lient groups

‘Personnel development aware of role and

responsibilities of administrators, veferring/
receiving teachers, and parents in the
identification, assessnent, placement, and
evaluation of handicapped children, |

Personnel development aware of role and
responsibilities of consultant and supportive
personnel in the identification, assessment,
placement, cvaluation of handicapped children

1



[ASE II' Readiness " S . N - |
lAGE l. Awareness and identification : . | 4

. IEP ' ORGANIZATIONAL STRUCTURE/OPERATION ~ DERSONNEL DEVELOPHENT
LEA program development: Personnel development aware of role and
' : General ‘education administrators responsibilities of general and special
C |- Special education'administrators ' education administrators in LEA program
) ‘ | - | development,
Professional associations/unions ' Personnel development aware of role and

and responsibilities of professional
associations/unions have in implementing
P.L. 94-142 in general and IEP in

partlcular.

Sensing client responses to forces

ensing client”respbnses to §ensin§ client responses to forces
prees ‘ '

iP°infcrmation discemination| Ceneral and special. education s avareness . | Personnel development aware of and
| of LEA application requirements for IEP and participatéd in:

personnel development- components of P.L. 94-14! S
” : workshops and’ tralning sessions relative

. Public hearings/hearing’analysis.’ ~to DL, 94142 requirements for IEP and
3 - personnel development.

Statenents in the press. '
| Public hearings/hearing analysis.

Tnterviews/group input sessions. .
: Statements in the press.

'Profe331onal groups policy papers and ‘ _ o : .
‘Interviews/group input sessions.

publicatlons
Parent/advocateigroups policy papers and - ‘,.Professional groups policy papers and
publications. publications

v

'Parent/advotate grddps policy papers and
o publlcations.

Analysis of client'responses y

{

gggqeis of client responses | Analysis of client responses

Zuality‘and quantity of IEP | General and special education avareness of " | Personnel development avareness of validity
nfornation C validity of responses in terms of information/| of 1nformat1on/misinformation coming from
general and special education, .

misinformation.

14




iASE II.‘ Readiness

JAGE 1: Awareness and identification

ORGANTZATIONAL STRUCTURE/OPERATION

PERSONNEL JEVELOPMENT

e

wentory of available
eSources

eneral and special
ducations resources necessar
or IEP implementation

]

aterials

eneral and special education
vaining materials necessary
‘or implenenting the IEP
omponeat of P.L. 94- 142,

ol Materials

Reliabilityof information
Political /educational dimensions‘

Inventory of available resources -

4

General and special educations awareness of
; available resources including:

Fiscal - P.L. 94-142 Pari B funds, local and
State funds, foundations, Federal categori-
cal funds (Titl~ I, IV, Voc. Ed.)

- Human' - staff consultants, colleges and
universities. S

¢

‘Current ‘budget for direct/supportive
services and modifyinglexisting budget.

‘Utiliz'ng any 'discretionary' funds.
' : ' ’.

!

utilization of:

,

Curpent IEP models. -

Reliability of information
Political/education dimensions

Tnventory of avallable resources

General and special education avareness of and;

Personnel development awareness of
available resources including:

' Fiscal - P.L. 94-142 Part B funds that
can be employed for personnel development;
local and State ‘funds for personnel

" development, Pederal categorical funds

(Title I, IV, Vec, Ed.)

hunan - staff, consultants, colleges and
unlversity ‘personnel emoloyed in previous
workshops &nd training:sessions.

v 4 $ .

Current budget forypersonnel devélopment
and capability of modifying existlng .
budget. < ~

Utilizing any 'discretionary’ funds.
,InVentory of conceptual expertise: legal-

" interpretation, instruction and curriculum
practices andindividual/systen programning,

.+ | Materials

"

Personnel davelopments awareness of and
utilization of:

Corrent IEP'modelsg .



Asg IL: Readiness
AGE 1 Awareness, and ide

o IEp

o

ntification

ORGANiZATIONAL STRUCTURE/bPERATION

PERSONNEL DEVELOPMENT

I N
acilities

‘Current research relative to the
:.identrflcatron, assessment,; placement,
evaluatlon and total programming of
handicapped children, '

programming, curriculum progranming,
~ methods, practices, etc.

TPacilities

neral and speciel educations Special ‘educations program placement by site

acilities necessary for IEP
plementation,

i

ocal planning process

and current policy towards program sites.

Local planning process

H

eneral ahd“szeciai‘educationh Is, general and specia. educations response to

lanning process relative %0
nplerenting IEP and
omprekiensive systen of
ersonnel development.

the rhanges required by P.L, 94-142: i ¢
Proactive/reactive |
" Formad/informel pianning process
- Formal/dnformal decision-making
State reqnirements for-planninp

{

Federal requirements for planning

Current research relative to instructional |

”v‘Knowledge of - flexlbility in modifying

Current research relative to the
identiflcatlon, assessment, placement,
evaluation, and total programming of
handicapped children, |

Current research relative to instructional
programming, curriculum programming,
" methods, practices, etc.

Facilities

Personnel development avareness of general
and special educations. current policy: towards
program sites. o

| Inventory'of possible sites for in-service

training

curtent sites, - A

s

Local planning process

Is personnel developmentszresponse‘to

 the changes required by P.L. 94-142:

Proactive/reactive .

Formal/infornal planning proc%?s

. Formal/informei&decision;making

Staterequirenents for planning

Federal reouirements forhplanning'w

N

Is personnel development avare of generalc

{ and special educations style of change° L

o



{ASE II: Readiness
FAGE 2  Expansdon of know

IEP

ledge base

ORGANTZATIONAL STRUCTURE/OPERATION

W

PERSONNEL DEVELOPMENT

pp—

rganizational responsibility

Organizatlonal respensiblllgy

eneral and special education
rganizational responsibili-
ies and role in implement-
ng P.L, 94-142 In general,
nd, IEP in particular.

s Is there significant participation of
advisory boards, teachers associations/
unions, administrators organizations, and
parent/advoeate groups in planning for
implementing for P.L. 94-142 in general
and IEP in part1cu1ar°

What are these groups:
Composition

. Roles
Functions

Credibility/trust building |
S S

- Parity ; . r // -~
‘ . \ . : / ‘

Available formal/infornal linkage system

' \Develppment of formai/informa}/linkége |

system , /

‘Building representatives //
: . ' '{' “ B ' /
- Functions of linkage agept.

" Role of .inkage agent / | .
. . ‘ ‘ ’ ) / . M
. Specific responsibiligﬁes .,

i
f
!

Organizational responsibility

Is there significant participation by ;

- personnel development in planning

for the implementation of P,L. 94-142

in general, and IEP in particular?

What is personnelldevelbpmentse.
Cpmposition
Roies
Reeponsibilities
.Functiens
.Creeibility/trust'beilding :

Parﬂity )

*hvailable fornal/infornal linkége system

‘Deve10pment of formal/informal 1inkage _
systen” : -

Functions of'iinkage agent
Role of'lihkage‘agent
Specific. responsibilities



ASE II: Readiness’
?AGE,JZ:

1

IEP

Expanslon of knowledge base

ORGANIZATIONAL STRUCTURE/OPERATION

PERSONNEL DBVELOPHENT

p—

ystens Analysis - -

nat analysis of the total |

fucational system is
ecessary for implementing
L. 94-142 in geperal, IEP
n particular!

[

b

Systems Analysis

Spec1a educations position in formal/informal
hlerarchy of LEA.

Capabillty of modifying subSystem as required
by P.L. 94-142, ,

I mdification is n%cessary in generél and
special education, 1s there leadership for

change’

Is there a general description of special

education prdgrams which 1ncludes*

Mainstreaming/reverse,malnstreaming.

Degree of 'studént integration.

:Partial maimstreaming.'
! 4 ron !
Seifrcontained ¢lassroons.
Resource rooms. designed for handicapped‘
children.

’ bl

opECla] resource teachers or other
professional personnel on or. ofi the
school site. i

Home/hospitai/special‘centen
Comlete gainstreaning

" Random or systematic selection and
placement. -

Rull o part*time‘attendance'ior
© handicapped children. . *

 Transitional rograms

Y

Systems Analysis -

Personnel development zware of special

| educations position in fornal/informal

hierarchy of LEA?

Personnel development aware of its owh‘

.position in formal/informal hierarchy of LEA?

Capability of personnel development to modify
its own subsystem as required by P, L 94~ 142

Is personnel development aware of special -
education programs including:

Mainstreaning/reverse mainstreaning.

Degree of student integration.

' ‘Partial mainstreaming.

!
oy

Seif-contained~classtooms. a

}"Resource rooms designed for handicapped
- ychildren.

" Special resource teachers or other =
. professional personnel on or off the
school site.

Home/hospital /special center. |
Complete mainstreaning
, Random or systematic selection and

~p1acement. )

Full or pért*time attendance for.l
handicapped ichildren., o

Transitional programs -

r



ASE II: Readiness

AGE 2: Expansion of knowledge base

IEP

| - ORGANIZATIONAL STRUCTURE/bPERATION

B

\w
\
)
\
\

PERSONNEL 'DEVELOPMENT

e et

streaning programs?

Is approprlate classroom feedback directed

to the child .as to the appropriateness of his/

her responses, relntorcement,of learnings,
provisions for.repetition and overlearning,
and concern for helping the child transfer
learnings! -

‘Is there a need for realignment of personnel j

assignments? Hiring new staff as a result
of normal turnover, but new staff selected
because they are better trained (therefore,

“more expensive) to work with handicapped -

ch11dren7

What'type of curriculum obtainedithe greatest
gains with which kinds of children? In
whigh areas of early development?

Which children Wlth which klnds of specral
needs respond best to which kinds of main-

A

| Which kinds of teachers can best deal with
| which kinds of maimstreaming?

How do parents influence the success of

special education programs in general and
mainstreaming programs in particular, and
is their influence different in different

| kinds of mainstreaming approaches7 o

Which kinds of non-handicapped children do
least well in in which kind of mainstreaming
situations

“Has personnel development conducted workshops
or training sessions concerning basic learn-
ing theories, with emphasis on’behavior -
modification and operant conditioning?

Is there & need for realignment of personnel
assignments within personael development!

Has personnel development conducted workshops
or training sessions relative to neéds assess-

| ment and curriculum development?

‘Hasdpersonnel development conducted morkshops

or training sessions relative to matching
children with specific kinds of needs with

“specific krnds of mainstreaming programs” ‘ |

‘| Has perSonnel development conducted workshops
‘or training sessions relative to matching

teacher charactetistics with kinds of prograns?
- R o
Has personnel development conducted workshops

-or training sessions for parents? Have these

workshops or trainlng sessions dealt with
issues relevant to mainstreamlng7

(

. Has“personnel development conducted workshops

or training sessions relative to the non-
nainstreaning of some handicapped children?

G TR

7



i I Readiness
ACE 2 Expansion of knowledge base |

IR . " ORCANIZATIONAL STRUCTURE/OPERATION "PERSONNEL DEVELOPMENT

Which are the characteristics of children , | Has personnel development conducted workshops
that attract and repel other children? | or training sessions for an-lyzing children's

attitudes toward handicapping conditions? -
How teachers an modify negative attitudes?

Nature of screening and diagnosis conducted. | Has personnel development provided in-service
| . ‘ training to upgrade all teachers abilities
Recruitment and eligibility, - | to screen for and diagn031s for handicapping -
v conditions?
Supportive services provided. ; ,
. : ' , Has personnel development provided workshops .
Nature and extent of parent participation.” | or training sessions relative to the utilization
o : of support services?
Nature of the physical plant, including . , .
special modifications and equipment, . | Has personnel development conducted workshops
o o \ relative to modifying physical accommodations?
Tone of classroons: . = | S
S . o Has personnel development conducted workshops

Activity levels ’ - | or training sessions relative to the classroom
U o env1ronment* -
Noise, levels ' ‘

J

Teacher style with handicapped/nonhandicappei Can in-service training "teach" tcaching styles’
‘ children . |

nctivities involving handicanped ehildren:
' ?
.Constructive
Directinnless
'Individual

!

COroup S ' . o | SR

o .. . N i
) , : ‘ , .

! ' . ) : . - .

l‘ ‘ ‘ . | ‘ ‘ 2(’

\ \ . - . I ,

\ . .

\ . . . .

\ . . .

\ ) . .

1 . . )




iASE I Readiness

ACE 2 Emmumomeu@eMu . .

bRGANIZATIONAL STRUCTURE/OPERATION

PERSONNEL DEVELOPMENT

;EP "

]
Ve
N

Active

Rgssioe

Interactions between teachers and children:

)

Teacher-initiated behaviors toward children,

Responses of children to‘téacher.

- 0"

‘ Child-ihitrated behaviors toward teacher.

*Responses of teacher to children,
Teachers and administrators perceptions of
the limitations and assets of thier own
programs and identified changes they feel
are needed to correct deficiencies or to
strﬂngthen existlng elements. )

Teachers and administrators philosophies of
education and their experiences with handi-
capped children,

Interactions between children: -

Handicapped/nonhandicapped
mmmwmmmw‘
Frogram design:

Is'therevsome articulated guidelines to .

Has personne] developrent, conducted workshops
or tralning sessions relative to the small
group interaction between teachers and
handicapped children? |

Has personnel development conducted workshops
or training sessions relative to allowing for
the cldrification of perceptions concerning
deficiencies or strengths? '

Does personnel development conduct workshops
or training sessions to examine philosophies
of education?” For the handicapped and non-
handicappad? -

Has personnel development conducted workshops

| or training sessions to explore observation

methads or interaction analysis?

-

28



HASE
TAGE

[EP .

. . I,".“‘:v
ORGANIZATIONAL STRUCTURE/OPERATION

~ operation? -

- revision by teachers.
" Are the expeciations for student perform-

. Heavy use of language in the classroom

. daily planning and critiquing of -

A currlculum for chlldren which attends’ to

‘assist in initial selection of handicapped
chllduen and in placement of all children9

Is the curriculum and scheduling highly
structured, yet flexible and individualized

Is there a clear rationale for the prograng.

that provide a framework for classroom

-y

'Tean teaching/cooperation,
Weekly planning and daily review and
“Are all the teachers who wofk with.

handicapped children highly 1nvolved
and committed?

ance realistic yet malntalned at a high
level?

‘Are there home visits by the teaching
“staff and active involvement by parents?.

“A wode of operation which includes daily
allotments of time for continuous inser-
. vice training, curriculum development,

instruction, a high adult-child ratio,

and superVision.

1nd1u1dual needs and fosters the devel~ .
opment of cognition,languagé, motivation,

self-concept, social skills, motor skills, '

and 1nformat10n prncesSLng‘

-——D

PERSONNEL DEVELOPMENT

Has nersonnel development conduéted workshops
relative to integrating programmed instructio:

naterials! Inter-package intergration?

S

‘Han petsonnel development conducted workshops

or training sessions relative to team teach-
ing, interdisciplinary cooperation, small:
groun dynamics?

!

Has personnel development conducted ‘workshops.

or training sessions relative to examining
scheduling problems, allocation of time,

. lesson planning, etc.?

Has personnel development conducted warkshops’
relative to fostering the development of .
cognition, language, motivation, self-
concept, social.skills, motor skills, and
information proce331ng° :



HASE
TAGE

IEP

| b ' yl' )
ORGANIZATIONAL STRUCTURE/OPERATION

(

* How does the self-céncept‘of children with

various special needs evolve?

When do children become avare of thelr
differences and/or deficiencies?

Their attributes? -

Do the answers vary greatly from child to
ehild or condition to condition and how
does a teacher cope with these variations?

Does popularityl(i;e , nunber of friends)
yrean as nuch to a handicapped:child as

a non~handicapped child’

What is the long-range effect of
integration on the attitudes of non-
handicapped children toward handicapped
children?
When a child is truly unigue in the
integrated classroom (i.e., either the

~ only child, or the only child with a

particular handicap), does he feel a
sense of 1solation and a loss of self-
esteen’ Urder what circunstances? What

. can teachers and peers doto alleviate the

child's feelings’ - -

Will the nornal child model his behavior

on inappropriate behavior displayed-by
handicapped children? Or will the |

~ handicapped child model his behavior on -

‘inappropriate behavior displayed by the

| 7, nonhandicapped child’

Do handicapoed children feel too much
‘ prcssure when- confronted constantly by

children so much more able- than they’

PERSONNEL DEVELOPMENT " ..

Has personnel development conducted .
workshops or training sessions relative

to multicultural/multiethnic unders¢anding?,
Can these workshops be adpated to iﬁElude

the handicdpped?

Has personnel development conducted

workshops or talning sessions for teahers,
supportive personnel, and administrators
relative to basic behavioral prine1p1es° '
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11 Readiness

2¢ Expansion of knowledge base

e

| ORGANIZATIONAL STRUCTURE/OPERATION

Ppnsonnet DEVELOPMENT

Teachers:® |

Teachers who are:
~ Committed to the pxogram.
 progress of the children. -

© Attitudes of less experienced teachers °

- How do teaohers attitudes vary according
to to disability or handicapping condition

' The.ebility to objectively observe .
 handicapped children,,

children development that emphasizes the
. child's ability to learn.

‘Teachers who stimulate ard promote a

Wermly'authoritativex \

\

Willing to spend time in careful planning
of the curriculum and review of the:

Accepting'of'the'concept of mainstreaming.

I

towards the handicapped as opposed to
more experienced teachers attitudes
towards the handicapped:

Do teachers utilize supportive and
resource services when dealing with
handicapped childre?

An.orientation towards all handicapped

An orlentatlon tovard personal growth;
hee/his own as well as that of het/
his puplls -

=

.+ The ability to trans]ate absoract concepts
into concrete operations

-~ -
[



Readiness
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Expansion of knowledge base - -

. ORGANIZATIONAL STRUCTURE/OPERATION

PERSONNEL DEVELOPYENT

'/

“‘Supportive Services:

. healrny self-concept in all children,

. Teachers who stimilate and promote
positive, cooperative interaction between

.. handicapped ,and nonhandicapped children,
Facilities: ~ |

 Physical Facilities approptiate for the
special needs of children being served. .

Appropriate naterials that are available

~ according to the sperial needq of each

Chlld

Accessibility‘of classroom to entrance.
" Placement of furnituge.

: Acdessibilnry”and safety of équipment. n

Transportation.

Provision and space for special equipment

| (wheelchairs, ramps, etc.).

;
Allowances for small-group and one-to one
work, '

t

Provision and space for.behaviorAmodificatio v

\

A supervisory staff.to provide guidance and
direction for the other staff members on the
focus of the curriculum, making necessary
changes in scheduling, teacher or sudent
assignment. The supervisory role also

seens to be instrumental in' maintaining a

', positive atnosphere, high expectdtions for

—

the children and in resolving staf{ discord,
Y Ly v I \ ¥
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ORuANIZATIONAL STRUCTURE/OPERATION

PERSONNEL DEVELOPMENT

IfP

Supportive services that are available fo

all children who require them {physical

 therapy, speech and hearing therapy, etc.),

Goals: Is there a cleat set of principles
and goals, preferably with a theoretical

s franevork, to provide structure and general

diTELtéqn for progan implementation and
mainteRance as well as to aid in evaluating
the program and in making needed changes?

The éxpliéitness of the goals in terms of

“pecformance expected of the children,

The degree to which the method disiéned to
achieve these goals with children is con-
gruent with principles of child develop-
nent, has been enpirically tested, and is
approprlate to the particular children

- involved,

The relative amount of time spent on the
goal and the fidelity with which the
‘methods are implemented. :

The degree to which the test performance
required- to demonstrate effects is similar
to the activity during training.

%

h
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AGE 2t

_IEP

Expansion of knowledge base

ORGANIZATIOVAL STRUCTURE)OPERATION

~ PERSONNEL DEVELOPMENT

Pallinbinmete

eds assessment = student

Needs assessment = atudent

e identification, assess-
nt, placement, and evalua-

on of handicapped children |

| special education classes
st be made on their unlque
eds,

|

Is analysis of student needs based of:
Target popul&tton? .

Characteristics In relation to a theoretical
‘model of learning! .

Categorical /non=categorical?
Behaviorally/developnentaliy?

Mandated by statute, rugulation
order?

or court

Deficit analysis?

Be deternining occupational/daily living
‘demands made by society!

To what degree does.special education programs
focus on the special and unique needs of
children, and what special remdedial tech=

‘niques are ‘employed?

Ability énd attitude of the teacher

Ts a "research-service model" (e.g., precision

teaching, prescriptive teaching model) that-
permits a teacher to-collect data that pro-
vides precise ongoing evaluation of the over-
all progran and of the progress of each child
as well as his/her own teaching’

Does. this "research-service nodel" provide

| thats

Each component of the proéram be broken down |

- into small and easily manageable units of-
instruction?

Needs assessment = student

RE personnel development aware of géneral

and special educations analysis of student
needs? L

\

|

What expertise exists within LEA in general,
and personnel development in particular, in
exanining various needs assessment approaches!?

Which approaches have been emphasized in
previous workshops and training segsions?

What products were produced at these workshops
or training sessions?

00
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[N

AGE 2 Expansion of knowledge base . ﬂ‘ "*

IEP

ORGANIZATIONAL STRUCTURE/OPERATION"

PERSONNEL DEVELOPMENT

Fach unit contalns detailed teaching
procedures for attainlng clearly defined
learning obJectlves’ :

"

‘Fach dimension of the child's acadeﬁic

and social developmental level is assessed
and continually reassessed by a combination

of techniques?

)
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— o

IEP

ORGANIZATIONAL STRUCTURE/OPERATION

...—-__‘-.,

PERSONNEL DEVELOPMENZ

o
L

Analysis of available

Analvsis of available resources - student

-+ resources = student

Needs assessment =

organizational

e

" In analyzing available reéources, does

general and special education:
Search existing literature?

Survey schools and personnel involved with
the target population?

" Communicates with theorcticans/ reéearéhers?

Communicates with professional associations/
unions” ‘ ~

Commvnicates:with parent/advocate groups’

Experiment/research with curviculum
- materials, instructional practices,

existing IEP models, and incorporate

findings idto total LEA operations?

| Needs assessment - organizational

N

¥ho is involved in the deb151on-making
process within general and special education

.relative to change?

What léaderéhip needs are necessary for o

“general and special education to implement

P.L. 94-142 in general, and IEP in particular’

L S

Analysis of available resources=-rstudeht

Is personnel develdpment avare of ,
general and epecial educations analysis
of available resources?

Is this information shared within personnel
deve10pment7

‘If experimentation/research is conducted

in LEA, is personnel development involved
with it; has the findings of such research

© been employed in previous workshops and
. training sessions?

o

Is experimentation/research or training
in curriculun/instructional practices a
priority of personnel development?

Needs assessment - organizational

s personnel development avare of, and

participate in, the decition-making process
within general and special educdtion?

Is persohnel development aware of the
leadership needs not only in general and
special education, but also in personnel

* development to successfully implement -

P.L. 94-l42 in general, and IEP In
particular?

e
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ORGANIZATIONAL STRUCTURE/OPERATION

C , ,
‘PERSONNEL DEVELOPMENT

What are the‘political'problems‘involved in

implementing P.L. 94-142 in general, and

- TEP in particular?

‘What - social /cultural problems are involved

in implementing P.L. 94-142 in general and
TEP in particular?,

What organizational process needs exist in

- terms of:

Planning

Determining unit responsibilitiest

performance indicators, and standards
consistent with organizational and.
“division objectives for implementing IEP.

Setting and assessing feasibility of each

operational objective for the unit.

Generating and selecting (feasible)

 strategies for each operational objective,

Formulating work plan and related work
tasks to implement the strategy for each
operational objective. '

Designing and implementing a results -
 management approach including a monitor-

ing systen to ensure achievement of each |

operation.

‘Executing outcomes and performance apprais
against predeternined unit objective . and
strategies (to be completed at the end of
a stated period).

- N

1

Is personnel development aware of the ,
political problems involved 1n implement-

© | ing P.L. 941421ngaenn and IEP in

particular?

Is personnel deuelopment avare of the
social/cultural problems involved in
implementing P.L. 94-142 in general and /
IEP in partrcular’

Is personnel development not only avare .of

general and special educations organizationdl .

needs in terms of the: following areas, but
its own needs:

Planning

s

Determlne unit responsibilities perform—
indicators, and standards consistent with
organizational and division objectiVes for

implementing IEP?

Setting and assessing feasibility of each”

operational bjective for the unit?

Cenerating and selecting (feasible)

strategies for each 0perationa1 objective?

Formulating work plan and related Work -

tasks to implement the strategy for each

oparational objective!

Designing and”implementing a results,' - g
nanagement approach including a monitor- -
ing system to ensure achievenent of each *

operation7

Executing outcomes and: performance appraisal
- gainst predeternined unit objective and -
straregies (to be completed at the end of

a stated period)? -
. R

H
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" IEP

ORGANIZATIONAL STRUCTURE/OPERATION

PERSONNEL DEVELOPMENT

!

'Analyqis of available

, Organizing

Stimulating

'Appraising

Recycling and refining'MBO/R practices. .

CQordinating

. ”

Analyeis of available resources - organiza-

Reeyciing‘and refining YBO/R practices? N

| Organizing?

Stinulating? ' .

| ‘Ceordinating?

| Appraising?

Is personnel developnent capable of develop-
ing workshops and training sessions to -
address these organizational needs?

 resources - organiza—

tional

tional

————

Relative to resources for implementing P.L.

94-142 1n general, and IEP in particular, .
is general and special education aware of:

Avaiiability-of hunan and material ieputs?

“Harket'demande?v
Local competition from private schools with
regard to the number/size of competitors
and their strategles/tactics of competition?
Technical curriculun/instructional knowedgd
Managerial,techniques?‘.
Local, State, Federal eolicies and.
practices concerning taxation, expenditure

allocations, funding sources?

‘Labor union structure and bargaining power?

. i , ) i l ‘
. R AR V)

-—

>

Analysis of available resources - organﬁza-
tional x -

Relative to resources for implementing P.L. 71 -
94-142 in general, and IEP in particular, is
personnel development aware of:

Availabiliry of hunan aﬁd naterial inputs
for general/special education and personnel
developmefit? ‘ Vo

Market demands?
Local competition from private schools with
-regard to the number/size of competitors
and their strategies/tactics of competition?
Technical curriculun/irstructional knowledge?
 Managerial- techniques!
" Local, State, Federal policies and ‘
practices concerning tasation, expenditure

allocations, funding sources?

Labor union structure and bargaining power?

g

- i
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1EP o ORGAVIZATIONAL STRUCTURE/OPERATION PERSOVNEL DEVELOPMENT

| LEA SEA subsystem competition for funds,

i LEA SEA subsystem competition for funds, -
' perspnnel materials, facilities? -

oersonnel materials,. facllities’

N . ! .

Availability of management information systeL? Availability of management information
: : - ‘ system’ A

Information center. Information center.

Aécessing data bases. Accessing data bases.

R & D laboratories. ” o o R & D laboratories.

Catalogs. Catalogs. | o S

Commercial materials, vendors. Commercial materials, vendors.




dASE IT: REadiness ‘
TAGE . 3: Design of development strategies

IEP : ORGANTZATIONAL STRUCTURE/OPERATION PERSONNEL DEVELOPNENT

" Dimensions of personnel | Dimensions of personnel development . . | Dimensions of personnel deve10pmeht

» development

Design of development strategies for personnel
development

| Target populations
| Nationﬁl |
State
‘Sub-state/intermediate unit
District |
Subdistrict
Goal type
) Program restructuring
Progran modification
. Program/skill development
Exploratory
Issues
Authority
Needs
* Goverance
2 ~ Finance

Staffing e

52
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ASE 1
AGE

L
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IEP

- Design of development st;ategies | y

|

\

ORGANIZATIONAL STRUCTURE/bﬁERATION

PERSONNEL DEVELOPHENT

i

\;

Matrix/model analysis of target péphlatibns;
goal type, and issues. '

Delivery options:

Organizational types
Almost independent iﬁservice program,
 Professional oréanization,inservice program.
JIndependent inserv}ce program.
Single unit inservice progrém.
Free partnership iﬁservice progranm
Free.éonsortium Inservice program.
Legislative/politiéal inservice program.
Functional types | | ’
Facilitating type inserviée program
Advocacy type inservice program.
Responée tfpe inservice program.
. Functionally unique'inserviﬁeprogram
T?aiﬁing sessions/workshopsz'
Incentives
Credig
Salary‘increﬁént ’

e

. Relpased time



~ The following sections contain:

. Competencies for special education curriculum consultants;.
. Competencies for special education supervisors; '
Competenc1es for teachers of the secondary level educable mentally retarded.

These sections were taken from:
J

. Creamer, John J. and Gilmore, Joseph T. Desipn for Competence Based Education in Special Education.
Syracuse, New York:- Syracuse University, Division of Special Education and Rehabilitation, 1974,

/




' COMPETENCIES FOR SPECIAL
: EDUCATION CURRICULUM CONSULTANTS

The following list of compctencics was adapted from the rescarch that Meycn ct
al (1973) performed as part of their special training project titled, "Prototype
Training Program for the Prcparation of Cirriculum Consnltants for Exccptional
Children.” The statemen:s were generated through literature review, structurcd
interviews, and advisory board rcactions. Judgments related to, the importance and
trainability of the competencics were obtaincd from 587 ficld personnel via
questionnaire. The complete list of instructional specifications, including objcctives
is found in the Meyen reference, '
The éompctcncy Statements arc thosc preceded by three digit numbers (e.g.,
1.2.3). They arc ciustcred according to major categories and sub-categorics which
T : .- arc underlined. Lach competency statement should be preceded by the following,
stem: A special education curriculum consultant should be . . '
~* 1.0 EVALUATE '
¢ 11 Curriculum
* L1 able to provide leadership in designing and implementing an
, evaluation approach to curriculuin development. '
- o = 1.1.2 able 1o develop formative and summative cvaluation proce-
. dures applicable to curriculum development efforts.
1.1.3 able to interprer evaluation data on curriculum development.
1.2 [Instruction ’ _
"1.2.1 able to implement various cvaluation techniques for assessing
. teacher effectiveness (e.g., peer.évaluation, obscrvational tech:_
niques, sclf-appraisal scalcs).
'1.2.2 able to'identify lcader variables relevant to the assessment of
- instruction. :

1.2.3 able to idcnti'fy the nature of teacher-pupil and pup'il-pupil
? L L interaction in a classroom. o
-1.2.4 able to asscss teacher performance in classroom management.
- 1.2.5 able to select personnel skilled to ssume specific roles in the
’ instructional program.
" L3 Materials and Media _ )
"1.3.1 familiar with the varicty of instructional ‘materials and media

available to teachers of exceptional childi‘e_n.

' ‘ -

. 57




O

ERIC

Aruitoxt provided by Eic:

T 2.0

+ 13.2 knowledgeable of thosc characteristics of instructionai maters

1.3.3

'
/

/
/

ials and media as well us the characteristics of the msrrucu?nal
sceting which are relevant to matcrials and media evaluation.
familiar with the existing knowledge (published and unpub-
lished litcratur: including proposed evaluation models) relative
to the cvaluation of instructional materials and media.,

1.3.4 able to perform cffective evaluations of mstructlonal matcnals

1.4.1

1.4.2

1.4.3

and mcdna.

- 1.4  Communication Processes

able to identify formal and informal communication proccsscs
relative to the education of exceptional children which are
operational within a school system. -

able to analyze his own cffectiveness in cominunicating with
others regarding his professional role.

able to develop an evaluation model for assessing the effcctive-
ness of existing comniunication proccdures relative to- curricu--
lum and instruction for exceptional children in a given sghool'
district.

1.5  Support Systems

“1.5.1
1.5.2
1.5.3

" 1.5.4

1.5.5

DEVELOP

able to provide leadership in needs assessment.

able to evaluate in-service training programs.

able to cevaluate special education program’s utilization of
consultive and service resources.

able to determine the effectivencss with which a school dis-
trict utilizes parents as a support resource in thc education of
exceptional children. .

able to assess the general administrative support system for
exceptional chlldrcn i.e., financial, physical facilitics, and.
regulatory. : '

2.1 Curriculum

211

2.1.2

2.1.4

2.1.5

knowledgeable of basic principles of curnculum development
and instructional theory.

able to infer curriculum design features from a review of
curriculum project reports and/or ‘curriculum project prod-
ucts.

able to integrate information on sources of influence on cur

" riculum development activities. .-

able to formulate specific goals that will be compatible with
the general aims of a school district. .
able to direct the development of local curriculuth doctiments.

S :‘_J58 : ‘.



- ' , 2.1.6

22,1

2.2.2
223
224

~
v

2.3.1
'2.3.2

2.3.3

t2.4.2

24.3

2.4.4
2.4.5

2.4.6

2.5 Support Systems

2.5.1

2.5.2

2.5.3

ERIC
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24  Communication Processes
-2.4.1

v

able to scrve as a leader in the implementation of curriculum
devclopment products. '

‘ .
i

2.2 lnstruction

knowlcdgcablc to the current literature on instructional prac-

tices for exceptional children,

able to develop instructional programs.
: 1]
able'to develop classrooni management techniques.

able to identify and adapt innovative methods and/or mater-
ials to programs for exceptional children.

Matenals and Media

able to provide direction in the development of tcachcr-madc
instructional macerials. - \

able to maximize the use of mstrucnonal media by the teach-
ing staff,

able to providc dircction in the establishment cr revision of a
local resource ceneer. ,

|

abie to describe the different communication processes rele-
vant to the role of a curriculum consultant in 2 local school
scmng g .

able to Utilize formal communication modcls (e.g., Berlo's
modcl) to enhance cffective interaction with school personel
on curriculum related problems. !

able to cffectively transmit information through various com-
munication modes (e.g., verbal, written). °

able to identify his objective for a presentation situation. (i.c.,
to inform, inspire, persuade, etc.) and employ the most suit-
able techniques. : .

able to identify and arrange interpersonal situations (i.c., indi-
vidual confcrences, small groups, large group mectings, etc.)
which enha=se communication,

able to design communication procedures appllcablc to the
role of a curriculum consulaant in a local school situation.

©

able to develop a comprehensive and systcmanc in-service

training program.

able to design classroom séttings  conducive fo good teach-

mg~lcarnmg conditions. .

able to dcvclop procedures which facilitate the acquisition of
needed instructional matcnals._



’ ! ' .

i . .

2.5.4 aki: to assist tcachc{rs in obtaining needed consultative

' ' ' . services. T .

x C 3.0 TRAIN -
3.1 Instruction
.+ 3.1.1 .able to design and organize instructional activities aimed at the
K ' . : e development of specific skills requisite to various educational
+ roles. ' " .

3.1.2 able to plan a training program relevant 1o the selecticn and
‘utilization of instructional methodologies and class oom man-

agement techniques with exceptional children, ° :

" 3.1.3 able to plan training programs concerned with the identifica-
tion and utilization of data collection techniques and instru-
ments.

-3.1.4 able 10 plan a training program on the management of organi-
* zational and supervisory problems encountered in instruction,
3.2 Materials and Media
‘ : 3.2.1 able to train teachers and administrators in the sclection and
cvaluation of instructional materials and media.
3.2.2 able to train teachers and administrators in the development
_ of instructional materials and media.

A ~ 3.2.3 able to train teachers and administrators in the implementa-

tion of instructional materials and media. ’

. . _ 3.3 Communication Processes _
¢ : 3.3.1" able to instruct teachiers in procedures applicable io commun-
icating with parents on curriculum for exceptional children.
3.3.2 able to instruct teachers in techniques of communicating with
- colleagues about curriculum for exccptional children.
o o 4.0 ' ADVISE ; :
K, . . : : 4.1 Curriculum ' .
4.1.1 ‘able to function in an advisory role. '
4.1.2 able to establish himsclf as an obvious resource to personnel
encountcring problems related to curriculam for exceptioyal
d ' ** children. :
4.1.3 able to analyze curriculum related problems and determining

the possible corsequences of the nroblems, personn.l affected,
and- personnel having responsibilities for resoluung the prob-

, lem. . _
4.1.4 able to develop a plan of action for resolving curriculum
- ‘problems. ;
4.2 Imstruction .

4.2.1 ‘able to function in an advisement capacity.

60
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 4.2.2 ablc to advise on the availabilicy and use of instructional
» methodologies and classroom management techniques.

4.2.3 ablc to advise on the interpretation and use of pupil data,

4.2.4-able to _advise on experimentation  with instructional
approaches and classtoom nianagement techniques,

4.3 Materials and Media ' ’
" I 4.3.1 able to function in an advisory role on matcers dealing with
matcerials and media,

4.3.2 able to establish himself as 2 yrsource to persons encourntering

' probierss refated to marerials and media,

'4.3.3 ole to advise administrators, teachers, and other school per-
sonncl on the use, production, and evaluation of materials and
media. - '

. o ‘ 4.3.4 able to advise school personnel an the role and scope of a local
resource center,

4.4  Communication Processes
4.4.1 able to function in an advisory role,

4.%.2 able to advise teachers on resolving communicatic n problems
) with administrators. C "
4.4.3 able to advise teachers on procedures for tesolving communi-

» e . cation problems with other teachers.
- ‘ 4.5  Support Systems ' '
4.5.1" able to function in the role of an advisor to school administra-
’ tors, teachers, and community agency personnel,
4.5.2 able to advise administrators. and teachers on the availability
, tor; =TS
and use of schoo] sponsored support systems, 2

4.5.3 . ~ble to advise administrators and teachers on the availability
“and use of community-based support systems. :

"7+ 5.0 SERVE 5s LIAISON
5.1 Communication Processes
. 5.1.1 able to represent the intent of a group while serving in a
, ' liaison capacity. '
3.1.2 able to . hance communication among groups by scrving in a
- liuison ca»a- iy,
5.2 5 upport Systems .
L o 5.2.1 able to rcprcs\cni the intent of a group while sc'r’ving in a
. ' h liaison capacity. : ) ,
' 5.2.2' able to enhance cbmmunication among groups by serving in a-
liaissn capacity. ) .
; 5.2.3. able to serve in a liaison “capacity” for groups or agencies

’

. . . P

] . . '" . | | '. | . 6'1
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COMPETENCIES FOR TEACHERS OF THE SECONDARY
LEVEL EDUCABLE MENTALLY RETARDED

The following list of competencics was generated by Brolin and Themas (1972)
as part of their project to develop a competency-based, presservice training pro-
gram for teachers of the sccondary level cducable mentally retarded at che Univér-
sity of Wisconsin — Stout. Following 2. exeensive literature review, a planning
conference wus convened to generate and refine 3 list of competencics. Following
this, a survey of 205 teachers and supcrvisors was performed to determine thercla-
tive importance of the competencics and responscs to the survey,

The following competencies are organized around specific courses (underlined)

~ that compose the special education portion of the training program! The compe-

tency statements complete the declarative stem, “Teachers in training will . , ,
1.0 Introduction to Education of the EMR '

L1 gain an understanding of the characteristics and problems of various
exceptional (excluding the meitally retarded) students found in school
programs: gifted, emotidnally disturbed, learning disabled, speech, vis-
ually, and hearing impaired, cerebral palsicd, and epileptic. They will
also learn alxopf cvaluation criteria, resources, and educational provi-
sions for these students, '

1.2 gain basic knowledge about mental retardation,

1.3 gain an understanding of the current and historical educatio_n:ﬂ philos-
ophy and programming tor the retarded, with an emphasis on sccond-
ary leve] EMR. ’ ' L

2.0 Psychology of the Exceptional Child o _ -
2.1 gain in-depth understanding of how to guide the learning and devélop-
" ment of children who deviate from the normal — the mentally retarded,
gifted, socially and emotionally disturbed, and those with visual, specch,
and or orthoprdic protiems, They will learn about the psychological
components of cxceptionalities, thewr characteristics and problems, and
_ the resources availabi¢ for them, :
3.0 Mental Retardation
3.1. gain an understanding of the basis of meneal retardation, This will
:nclude the most common dcfi\nitions, classification systems, and prev-
alence statistics as. well as causes, types, and characteristics -of retarda-
tion.amd techniques for working with the retarded. | '

3.2 ‘lzarn about the problems ang feelings of parcnts of the rcmrdéd,_ They .

¢ g3 .
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4.0

5.0

6.0

7.0
8.0

“will study methods of reducing parcntal anxicty byJ helping them
understand the children’s limits, of casing parcntal guilt feclings, and of
showing parcents how te help children develop independence and con-
fidence. The course will discuss parental 1Q and .cultural levels, parent
organizations, and the influence of the family on the mentally rctardc
child’s development.

3.3 bc aware of cvaluation methods for the retarded, |nclud|ng, psycholog
ical tests, observation, and vocational camponents. The course will
discuss how to apply principles of learning thcury and research to
evaluation;

3.4 lcarn about historical and current methods of treating and educating

the retarded, including contributions from ficlds other than education.

~

Issues in Special Education

4.1 gain an understanding of current and innovative issues and trends in
cducation of the retarded. This will- include study of the efficiency- of
various tcaching approaches, goals ‘of trainable mentally retarded
classes, and the achievement level of adult retarded persons. The course
will also focus on cultural-familial rctardation, institutionalized and
non-institutionalized retarded persons, integration versus segregation,
and the cfficicney of counscling and psychotherapy with the mcmally
retarded.

Curriculum and Methods in Teaching Secondary EMK

5.1 lcarn about mcthods and design of curriculum for the EMR. including
* how to .integrate 'scope and sequence and how to apply pcrsonal
learning theory to teaching methods. The focus will be on a curriculum
based on (a) the learner’s developmental level and Icarmng character-
istics and (b) student needs. Pertinent curmulum guides will be used. )

5.2 learn how to organize and operate a relevant high school program for
the retarded. They will study various iypes of program approaches,
including work-study, unit; prescriptive, resource, and new and unique
ones.

5.3 learn about the ‘matcrials, equipment, and. methods nceded to imple-
‘ment the curriculum,.i.c., to teach vocational, motor, recccation, social
studies, math, communication, and activities of daily living skills.

Student Teaching, Secondary EMR

6.1 demonstrate their ability to teach secondnry -EMR through directed
teaching and community expericnces in sclected off-campus.schools.
They will design a program that meets student nceds, prepare materials,
deliver and cvaluate an individualized, voc:monally -oriented program,
usc other personnel, and assist parents.

\

Professwnal Teacher Education =~ =~ .~ : !

Abnorme! Psychology .
8.1 lecarn aboue the more serious mental disturbances. Emphasis will be

‘s N -
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9.0

10.0

11.0

12.0

placed on the growing importance of mentai disorders and' their carly
detection and referral. The course will focus on how to correlate types
of maladaptive behavior, etiology, und therapy with the social, emo-
tional, and intellectual functioning of the student.

Audio-Visual Commuenications .

9.1

9.2

9.3

9.4

be able to sclect and utilize appropriate media to assist in classroom
communication. Media include: lettering, overhead projection and
transpnremigs. flat and projected pictures, opaque projection, symbolic
representation, educational films and television, and auditory aids.

be able to design and produce selected audio-visual materials — trans-
pnrcncus. mounted pictures, charts, graphs, posters, and film and
magnetic tape splices — for classroom use.

learn to identify, through the application of Icnrmng theory, the role of
audio-visual matetials in classraom communication.

demonstrate in the self-instruction laboratory their ability to operate
selccted audio-visual equipment, including the combination and car-
ousel type 2" x 2" slide and fllmsmp projectors, the 16. mm motion
picturc projector, and thie magnetic tape recorder.

Preparatxon of Audio;Visual Materials

‘10.1

taught to design instructional materials to fit specific teaching objec-
tives. This will include (a) creating non-projected, projected, three-
dimensional, and reading materials; (b) producing non-photographic

- transparencies; (c) preparing audio materials; and (d) developing and

10.2

cnlnlogmg a community resource and vertical resource file.

be able to cvaluate the appropriateness and effectiveness of locally-
prepared instructional materials for classroom use.

Community Resources

11.1

Rebabititation l’racticil'_m_

12.1

12.2

12.3

learn how to involve Lommumty agencics in the education and rehabili-
tation of students. The agencies include: state rehabilitation agencies,

sheltered workqhops mental .health clinics, halfway houses, day care

centers, social services; and meloymcnt services.

o

““u

learn —through practical working experience in different agen-
cies — the organization and operation of rchabilitation and related
agencies. This will include information on the agcncncs roles in the
rchabilitation process, problems in serving handicapped. pcrsons ade-
quately, and problems and needs of handicapped persons served by the
agencies. - )

translate their clinical experiences into clear, and grammatically-correct
written reports and observations. o

demonstrate their ability to refate to handicapped persons and profes-
sional . workers in a posmvc helping manner through the practical
experience.

)
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12.4 csablish a treatme
and evaluate the results,

nt training plan for one or more clients, carry it oug,

13.0 Rebabilitation Methods 1. Evaluétion

13.} gain an understanding

13.2

. tional interest, achie

13.3

he theories, issues
atica,

of 1
Processes of vacational evaly ‘
taught to administer vocational evaluation tests, including work samples
and formal evaluation deviccs. They will study how to cvaluate voca-
vement, aptitude and performance, work tolcrance

and social, perceptual, and specific work skills, :
ful rehabilitation plans. Included will be skills
i results; using realistic Occupational goals,
disciplines for guidance and fesources, and
vocational evaluation reports and assessment -

» ‘problems, models, and

and time factors,

be able to create meaning
in imcrprcting cvaluatios
using other professional
writing clear and accurate
profilcs,

14.0 Rebabilitation Methods II: Adjustmens -

14.1

14.3

+ ties) in the adjustme

144

" dents, following-

14.5

15.0 Family

15.1:

O
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be able to provide meanin

and persona|
capped, -

values, attitudcs, interests,
ful employment of the handi

understand the work habits,
rclations hecessary for success

and worker rights,

ajor techniques of work adjusime
t the rchabilitation needs of edch
daptive procedures (jigs). and othcr
odification, counscling, work activi.

be able to utilize the m nc and design
an individualized Program to ni ¢
student. This includes the use of a
unique techniques (e.g., behavior m
nt process,
gful cammunity job tryous, This will inclide
selecting approp1ii: sites for individual spy.
nts at job statiing, :nd expediting work per
mits, The rc;whcrs-in-training will lcarn hew e maintain cniployer files,
be aware of joh Possibilitics, help the employer establish 5 reporting
System, and the state standard on health and safcty precautions, insup
ance, liability, work permits, minimum wage, and labor laws wi]] alsocbc

included,

maintaining pupil filcs,
up stude

PPropriate jobs for mentally
ining (a) the jobs available in
) United States employment
pecifi¢ jobs, and (c)

have the knowledge Necessary to locate 2
retarded students, This will include determ
the community, (b) job charactcrislics..(c
trends, (d) human.charactcristics necessary for s

working conditions in 2 job setting. :
Living (EMR)
understand the role,

porary life, including
and the family and the

2

function, and structure of. the family in contem-
the relationship

between the family and society
individual, - :
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15.2 study premarital and marital relationships as a basis for tamily effectives
ness. This includes (a) understanding childhood, adolescent, and pre-
marital heterosexual expericnees, (b) understanding self and (c¢) main-
taining meaningful and terminating unsatisfactory relationships.

15.3 will understand the components of cffective family living: setting goals,
and making the decisions, choosing life styles, managing available ree
sources, expanding and controlling family size, providing for nceds of
children and adults, and cnsuring the safety and health of all family
members. '

16.0 Food Management :

16.1 be able to plan proper meals and snacks by studying general nutritional
needs and specific nutritional needs as related to health, occupation,
age, and activity.

16.2 study foad purchase to implement menus. This will include information
on sclecting food, comparing prices, determining quantity and quality
of food, knowing terminology in food buying, and packaging and c
labeling. ) _

16.3 be able to care for and store foods to avoid spoilage and food poisoning
and understand the basic rules of kitchen sanitation,

16.4 know how to work safely in the kitchen, including the proper use and
care of knives and other equipment and the proper use of stoves. -

16.5 be able to apply principles of food preparation to specific food and
subsequently to meal preparation. :

16.6 be able to prepare and serve mie-'s. This will include study of types of
meals, combining foods to forin meals, and table sectings..

AR - 17.0 Basic Apparel ‘

17.1 be able to purchase appropriate clothing, using techniques dnd informa-
tion availablé to retarded youth. The course will deal with clothing
function, coordination, labeling, fabric and fiber, construction, color,
style, texture, linc, design and fit.

17.2 be able to clean and press Wca‘ring.apparcl, using techniques and~
_information available to retarded youth. This will include sorting,
washing, and machine drying, storing, removing spots, and polishing
and waterpréofing shous. : o

17.3 study different micthods of storing clothing, using techniques and
information available to retarded youth.

17.4 study hand and machine clothing repair, using techniques and informa-
tion available to retarded youth, -

17.5 study aspects of good grooming, including body care and make-up,

17.6 construct a garment or other textile project (such as miniature drape,
wall hanging, weaving). P ’

17.7 be able to work with adolescent EMR in an educational seiting. *




18.0

Housekeeping Skills for the FMR

18.1 be able to handle family finances, using techniques and information
available to the EMR. This will include understanding the nced for -
money, understanding ways to acquire money, dctermining use and
value of simple:financial records, knowing proccdure of obtaining and
using bank and credit facilitics, and planning for wise expenditures,,

18.2 learn liow to properly care for a tiome, its furnishings and equipment,
using techniques and information of value to the EMR.

18.3 study the housckeeping jobs available to the EMR and how to identif,
the skills necessary for each job. '

19.0 Processes

20.0

19.1 be able to provide instruction about and training for occupations
related to the area of industrial processcs generated by the basics of
growing, extracting, conditioning, and combining.

19.2 develop a proficiency in using tools and cquipment in the proccssing
arca as evidenced by their operation of these tools and equipment in
the luboratory situation. ' )

19.3" be able to provide guidance in forming attitudes and hehavior regarding
vocational safety. .

19.4 be able to provide instruction in the operation of assembly line proces-
sing, including types, functional areas, and intcrrelationships of areas.

Industrial Crafts _

20.1 develop a proficiency in the use of tools, equipment, materials (fiber,
meial, wood), and processes contained in the area of industrial crafts,

20.2 be able to provide instruction about and training for craft-related

21.0

22.0

occupations, such as sclf-employed workshops, craft outlet stores, craft

. material distributors, and craft objects and supplics manufacture.

Introduction to Grapbic Arts

21.1 develop a proficiency in the use of several techmiques and ncthods
currently being practiced in the graphic arts ficld. Study will include
illustrating conceprs of layout and’ design, producing sclected raw

" materials; and solving problems rclated to type composition, photo-
conversion! image carrier and image transfer devices, and finishing _and
binding. . )

General Motor Mechanics _ _

22.1 be able to provide instruction about and training for automotive related
occupations, including producting, scrvicing, adjusting,’ and repairing
fuel systems, ignition systems, ride control, and chassis units.

22.2 devclop a proficiency in the use'of tools and cquipment in the auto-

motive area (internal combustion engines and the automotive chassiss -

units) as evidenced by their operation of these tools and equipmentin -
the liboratyry situation. o C ) ‘
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22.3 be able to provide information-about
: _ auto owncership, c.g.,, purchase,
o : - ‘procedures; safe operation, ‘
. 2.0 Pbysical Education for the Handicapped Studzent at the- Secondary Level
1 " : 23.1 understand the physical ramifications of various handicapping condi-
. ' tions found in public school students, such as the mentally retarded,
cerebial palsied, and the visually, auditory, and orthopcdically im- -
‘paired. ' :
23.2 have the knowled
students’ physical
development, perc

problems and responsibilitics of
legal and ‘moral aspects, emergency

Pt Sl

ge necessary to evaluate handicapped high school
capacities in terms of basic movement skills,
cptual-motor development, and physical fitne
study the" diversificd programs of develo
sports, and rhythms suited to the interests,
of handicapped students and will be able
physical education program for handicapped st

physical

sS.
23.3 pmental activitics, games,
' capacities, and limitations
to conduct an adapted
udents.

:
. 2
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_instruction.

COMPETENCIES FOR SPECIAL
EDUCATION SUPERVISORS .
. The following list of critical compctencics was generated through'the rescarch by
Harris and King (1974) as part of their Special Education Supcrvisor Training
Project (SEST) at the University of Texas. In this projece, emphasis was placed
upon defining the supervisor as one whose primary assignment is to work with
teachers and others on instructional matters and to serve as a change agent. The
developers chose not to include competeneies related to maintenance functions or
administrative tasks that do not relate dircetly to the improvement of student

A concepual model was developed for generating the compcetencics, Within this
model, a scarch of the literature in ten disciplines yiclded specific values, skills, and
knowledge in three, domains. These were (1) problem solving, and (2) human
relations that were generic to all lcadership positions, and those specific to the (3)
instructional supervisor, By combining elements of these three domains, critical
compcerencics of the special education supervisor were gencrated, These.competen-

cies were then logically broken down into categeries'of major, specific, and basic
compcetencies (which were described in the original reference).
The critical competencics as defined by Harris and King (1974) are as follows:
A. DEVELOPING CURRICULUM: The Process of Improving the Guidclines for
Instruction, : . ' o

- .

A-1 Setting Iustructional Goals '
Given a mandate to clarify* major goals of instruction, the supcrvisor can
lead groups of parents, citizens, specialized personnel, teachers, and pupils
through a scrics of discussions, presentations, training sessions, and other
experiences to produce. 1 report showing some of the most important

_instructional goals on which cthere is agreement,

A-2 Utilizing Specialized Personnel : g
Given a need for the production or adaptation of curricula, the supervisor
can prepare a proposal to utilize the expertise of a variety of specialized
and professional personnel to develop, review, and/or. critique the rele-
vance and applicability of “curriculum guidelines for content for pupils
with specifie needs. ' :

A-3 Adapting Curricula” .
Having secured innovative curricula developed outside the school or dis
trict, the supecvisor can adapt the curriculs to meet the nceds of a student
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or student group, and make them. available to local persanncl for use in

guiding instructional planning. ' :
A-4 Desi»1ing lustructional Units

The supervisor can design instructional units which specify performaince

objéctives,. instructional scquences, 3 varicty of appropriatc tcaching/-

lcarning acuwitices, materials, and cvaluative procedurss.

A-5 Writing Educational Plans \
Given pertinent diagnostic data on cne or more pupils, the supcrvisor can
prepare educational plans for these pupils which specify curricular conzen \
and lcvel, appropriate activitics and materials,- alternative teachirg strat-
cgies, long and short range lcarning outcomes, and procedures for evaluat-
. ing.. 3 - .
DEVELOPING LEARNING RESQURCES- The Process of Imyroving the
Availability of Resources for Learning in the School or Community.

B-1 Producing Learning Materials .
Given learning nceds and a cirricular design te mect thosc nceds, the
supervisor can arrange for the production of the nccessary lcarning matcr-
ials to complement, fulfill. andior ~nhance the aims of a curricula.

B-2 Sccuring Learning F.esovrces ( non-mascrial)
Given lcarning nceds and a curricular design to meet those needs, the
. < . L tee .
supervisor can sccure, acquire, or arrange for the utilizazion of the neces-
sary human and/or physicai resources to compiement, fulfill, and/or en-
hance the aims of a curriculum,

B-3 Evaluating the Utilization of Resources .

‘3. _a an array of lcarning resources currently available for use, the

supervisor can design and conduct a studv to determine the extent and

appropriateness of their utilization, and based on the reswits of that seud 7,

nmake recommendations for the improved utilization of specific learr -

ing resources in specific ways. '

B-4 Evaluating and Selecting Materials:

Given expressed needs for jearning materials, the supcrvisor can devclop a
set of evaluanve eriteria and procedures to determine the ~uality, utility,
and availability of leaining matcrials, and can arganize and conduct ceview
sessions where teachers and other personnel can apply the criteria to new
materials and make recommendations for acquisitions in no.ded areas.

STAFFING FOR INSTRUCTION: The Process of Imrroving the Recruitment,

Sclection and Assignment of Personnel for Instructionai Improvement.

C-1 ‘Given a new project proposal which specific; budget, gencral objectives,
and opecational precedures, the supcivisor can describe cssential stalf
positions to be filled, devsrop job deseniptions for cach, znd specify the
competencies required of the individusis who will fill the positions. :
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C-2 Interviewing for Selcciion - : R
Civen 2 specific position to be filled, the supervisor can develop 2 series of
relevant interview questiors, utilize-them with an array of applicants to
clicit wimilar~information from cach, and prepare a summary report which
can be used with other data in the final scleccion decision. ‘

C-3 Sriecting Personnel
wwen staff vacancies and an aray of information about a number of
applicants, the sepervisor can prepare a sei- of recommendations for
seleeting specific applicants for the vacant positions whn can add balance
and dive.sity to the staff and insure sigmficast improvement in instruc-
tion. e i ’

C-4 Defining Roles ' .
Using specific instruments and proccdures, the supervisor can analyze the

' : . rols and responsibilitics of a staff group, and prejpare a set of recom-

@i ndations for changes in roles, reassignment of pi:rsusacl, or additions to

‘.

t' ¢ staff that will lead to improvement of instruction.
C-5 . suigning New Personnel
Given a new staff person recently hifed by a district, the supervisor can
analyze the comp: ition and needs of staff groups in various schools and
programs, and._prepare recommendations and justifications for assigning
the new staff member, along with reassignmient of current personnel, to
improve instruction. v l . .
C-6 Allocating Time to Function : i _
Given various staff positions and personnel functioning in them, the
supervisor- can design and conduct a time utilization study, analyzing cach
position w.th respeet to the anmount of time spent in cach role, and can
. propose modifications of time distribution amc g instruction, supcrvision,
‘gencral administration, and special pupil servives in order-to improve-
instruction, * . : ‘
D. ORGANIZING FOR INSTRUCTION: The Process of Improving Organiza-
* " tional Striicture to Facilitate Instruction. -~ -
- D-1 Mounitoring New Arrangements
' Given the task of implementing a new wrganizational arrangement, the
. supervisor can determine reporting procedures, compare actual operations®
. with planned developments, and 'when necessary, make recommendations
to modify operations to bring them into agreement with formulated plans.

-

‘ , D-2 Revising Existing Structures
K o < Having detcrmined the strengths and weaknesses of an existing organiza-
' tional structure, the supervisor can proposc carcfully reasoned or research
supported changes in the structure which may include the alteration of
assignments, the ‘use of staff time, required’ reporting patterns, and/or
allocation of resources to improve cfficiency, productivity, morale, etc.,
and in turn, improve the instructional process. '

oo : S
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D-3 Scheduling Services , _
Given diagnoses of pupils" needs and an array of staff personnel, the
supervisor ¢an proposc a set of schedules to distribute services appropri-
ately, to balance staff loads, and to provide that recipicnts of the services
maintain maximum involvement in their school programs. :

D-4 Assimilating Programs
Given a successful instructional program operating within a district, school
or other system, the supervisor can design a plan for the smooth integra-
tion of- the entirc program or selected componcnts thereof, prepare a
timetable for the. transferring of responsibilidies, and assure that the
i sructional improvement evidenced in the program is continued in the
system to which itis transferred. ‘
UTILIZING SUPPORTING SERVICES: The Process of Securing and Providing
Supporting Scrvices to Students, Parents, and Staff for Instructional Improve-
. . ®
ment. o :

E-1 Analyzing Services and Sources
Given institutions, agencics and/or other available sources of supporting
services, the supervisor can ‘deveiop a master plan for providing services to
students and/or disirict pcrsonncl. by dctermining sourcces for all needed
services, assessing cheir availability, quality and cost, and specifying any
conditions that may influcnee their utilization.

B-2 Securing Services ' _ ,
Given a need for a supporting scrvice(s) not currently being uscd within a
district, the supervisor can secure and arrange for the utilization of the
needed service(s) by identifying the possible sources, determining the

_ quality and cost specifications for the particular service(s) and sclecting
the most appropriate source(s). '

E-3 Evaluation of the Utilization of Services :

" Given a plan for providivg suppo:ting services within a districe, the
supervisor can compare that plan with the current operation by utilizing
objective data. gathered in accordance with previously identified criteria,
and, based on the evaluatioa, can propose recommendations that would
increasc the cffectivencss aitd ‘quality of tne system. -

PROVIDING INSERVICE EDUCATION: The Process of improving the Qual-
ity of Instructional Practices Within the Staff by Providing Opportunities for -
Professional Growth. o :

F-1 Supervising the Clinical Model .
Given a teacher cxpericncing difficulties within a classroom, the supcrvisor '
can Jead thé teacher through a clinical cycle using classroum observation
data, non-directive feedback techniques. znd various inservice and planning
experiences in appropriate sequence to produce significantly improved
teacher behavior. - ' -

t U o Y : JRRYS



" @

O

ERIC

Aruitoxt provided by Eic:

F2

F-4

X

Planning for Professional Growth .

Given a group of instructional personne! and data concerning various
facets of their on-the-job performance; ‘the supervisor can assist them to
establish. individual professional grovith plans which include a specified
time period, ubjectives for change in classroom practices, a schedule of
expericiices sequenced for continuous stirulation and growth, and criteria

specified cor terminal and intermediate evaluation,

Conduciing Training Sessions .

Given a descMption of a stuff group, invluding specific descriptions of their
nceds for training, the supervisor can design or adape acd conduct training
sessions which- .employ specific objectives, carefully sequenced Jearning
activities, appropriate material, and personnel and which can be shown to
improve the skills of the participants, -

Utilizing Human Resources

In the process of implementing an inservice plan, the supervisor can secure
the services of a.varicty of consultants and resource persons, either from
within the school system or from outside, and make arrangements for
these consultants to contribute their unique expertise to improve staff
competence in specilyc areas.

Training Leaders

Given individuals who have demonstrated both a high level of competence
in a specific area and emergent leadership capabilities, the supervisor can
train these people to conduct previously planned inservice sessions and to
provide followup aciivities and support for participants that result in-the
improvenient of instructional skills. , .

RELATING TO. PUBLIC: The Process of Improving the Quality of Working
Relationships Between the School $taff and the Public to Promote Instruc-

tional Improvement.

G-1

G-2

Providing Information Programs

The supervisor can establish, promote and maintain favorable impressions
of special education programs among community members by dissemin- ~
ating special education information in the public media, by speaking to
public and school groups, by: conferring with parents and other interested
individuals, and by organizing public relations programs. '
Involving the Public .

Tk supérvisor can plan ways in which parents and other interested

“ndividuals can become productively involved in and trained to assist at

“various levels of the special cducation program.
R S s o7 B e spec Prog
: G-3 Studying Public Qpinio:

The 'supervisor can specify means of formally and informally assessing
community opinion and expectations for the current educational program,
and can utilize these data for considering, altering, or revising the*current
program as warranted. ' T B
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