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ABSTRACT _

. The purpose of this study was to survey alternative
schools to determine what their English programs are like, what kinds
c¢f problems and successes have been encountered by their English
teachers, and what suggestions they have for others who encounter

~ 'fimilar problems. Cuestionnaires were sent to administrators and
- English teackers in a number of alternative schools selected at
random. Analysis of the findings indicated that respondents perceive
their English programs as being in~"line with current educational
trends tovard'in‘ividualized, yet humanistic, education, with
emphasis on the development of skills. Respondents reported problems
involving dovelopment, selection, or procurement of materials,
recruitment cf appropriate teachers, and skills development.
Suggestions for meeting such problems emphasized a need for planning
» and preparation time. Many respcndents attributed their successes. to
" the cooperation of administrators, teachers, and students, who wvwork
in a Program to which they are firmly committed. These respondents
recommend that schools dimplementing new English programs provide
systematic. pregrams of staff development and curriculum cdevelopment.
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Abstract

Rationale. Increasing numbers of altcrnative schools  arc belng
opened 1n this country every year. An investigation of problems
encountered in implementing the Englishcprograms In existing
alternative schools could behefit those who are just beginnify
their efforts. } ’ .
S \"

Problem. What are English programs like in those schools? What
kinds of ‘problems arc being encountered by their bnglish tcachers?

" What successes have been reported? Do persons who have experienced

(2SS ;'403 S/

this process have suggestions which might be helpful to the rest
of 'us?

Findings. A majority of respcidents described their English programs
as individualized, student centercd, humanistic, ‘and personalized.
The most frequently mentioned problem was the development and/or
selection and procurcment of materials, and the second greatest
problem was recruitment of teachers appropriate to the instruc-
tional setting. The most frequéntly mentioned suygestions for
others dealing with such problems was' time for planning and
preparation. Strongly and personally committed staff contributed
most to -success of programs. Sugges&éions to others desiring to
build successful programs centered around program development.
Conclusions. Alternative school English programs are in line with
current cducational trends toward'individualizcd,,yet humanistic
cducation, with emphasis on development of skills. Problems -
common to rany schools involve instructional materials, teachiors,
and skills development.  Administrators and tcachoers recommend
that schools implementing new English prayrams provide systematic

- programs, staff development, and curricudum deyelopment.
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A:Fall, 1976: national survey of alte;ug&izgﬂschools
revealed that both administrators and teachers use such y
terms as individualized, humanistic, and skills centered
to describe their English programs. Because strong
énd personally comnitted staff contributed so much to the:
success of their programs, they recommend systematic staff
. development and curgiculgm development programs.

Background

Alternat{ves to conventional public schools have becen
around ror a long, long time. In the past, students legi-
timaﬁely quit school to work on farms or at other occupations,

- le%rqed through apprenticeships or on-the-job training, and
, : attended private, parochial, ~or trade schools; In fact,
. there were pcrhaps more alternat¢ves for students 100

* ' years ago than there are today.

. S e B I —

>» : Most such alternatives disappeared, howgver, with the
implementation of compulsory.scﬁool legislation. Public
schools were then faced w1th the challenge of prov1d3ng
alternatlyes within their systems. Since the general
‘public was slow.to realize this need,~providin§ alterna-
‘tives for stud&hts seomed impossible for a time. 1In keeplng

with the natlon s belief in individualism, however, many

communltles began to propose alternative schools as a comple-

ment to conventional schools; durlng the past decade, this

*Presented te a section meeting at ‘the 1976 conventlon of the
Natlonal Counc11 of Teachers of Engllsh in Chlcago.
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has resulted in national cduation orqaniyations %uqquﬁtfng
that the nation's schools should provxde mcanLnJLul cduca-
tigoral options ‘for all stude nts .and in the govarnmontk
proyiding monies (Title II1) designated for this purpose.

The alternative school doos'ﬁoﬁ replace Lhe_eonvenr

tional school; rather, it joins it. 6ifforen¢cs between”
the schools may not be &ignificant in some cases, but options -
keep people happy. Differences within a single comﬁhnity

- are usually grcater than differences from one conmunity =
to'another with regard to their soeial, politicai, econo=-
micﬁi, and philosophical value, and schools can reconcile
these basic differences through the involvement_of the -
community in tthe school. This involvement is reflected
back into the community; and there is increased commitment
on the pert of the student, parents, and teachers to what

- 1s chosen rather than compulsory.

Problem : . ' o °
As 1n feasin@ numberé»of school systems have established

alternativ:kschoois, designing and implementing English : .
programs for.them has been a real challenge. What arc - }
English programs,like in those schools? What kinds of , ?f“'
problems are being encountered by English teachers? What ' -
successes have been reported? ' Do persons who have'been -

o through this process have suggestlons which might be help-

ful to others’

. Procedure ,
i i —/ N - . . ) .
- - ‘The authors randomly sclected a number of alternative:

' R [

schools from a list supplied by National Alternative Schools‘,

Program and-sent questionnaires to their administrators and -

English teachers in an effort tg‘hnswer_the above questions. . : .r‘

. Flndlnqs

. o What kinds of English programs have been 1mplcmented in

alternatlve schools° We asked teachers and admlnlbtrators to ;
v, .. } ) o i R

. L
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" centered curriculum. Several stressed the necessity for

»
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. . > L. L. -
indicate words which would. describe their English programs.
A majority of them indicated that the following adjectives

are descriptive of their programs (most frequently used
>

" words appear first); 1indiyidualized, student centered,

humanistic, personalized, enjoyable, inno&ative, multi-
media, e}citing, and skills cgntered. A lesser number
described their programs as varied, hasic, good, subject
centered, traditicnal, worthwhile, meaningful, and basic

plus.

In rCSpéﬁée to: State the most serious probler - -you

faced in implementing your current Inglish program, by far

the largest number of teachers and administrators indicated
development and/dr selection and procurement of suitable
instructional materials. The second problem most frequently
stated by administrators was'locating‘teacher§ with compe-
tcncies'appropriate_to the instructional sectting and/or
assisting teachers. in gaining such‘competencies. Another
"problem frequently stated by responding teachers was skills
development, particﬁlarly in reading and writing.  Other

problems identified dealt with such concerns as scleduling,

~ cldss size, money, and equipment.

.

On being asked for Suggestions for others who cngounter

similar problems, respondents offered specific suggestions.

In the area of instrucfional materials, they emphasized the

necessity for adequate planning and preparation time. :

" Recommendations ranged from beginning at lecast one year

prior to school opening with persons trained in ¢urriculum

writing to providing time and opportunity for teachers-to

'work<¢loselyAwith language arts consultants and tq visit

with other.teachers who had successfully implemented such
programs. Some mentioned the necessity for ordering a wide
range of materials. Others proposed development of Tini— : T

courses -and a blending of the semi-traditional and the choice-

student involvement in deveIOpmdpt»énd field testing of

5
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. - materials. One teacher reminded us that success docs not
come instantly. . ‘

2

In response to the question, In your opinion, what

has contributed most to the success of your program?

most respondents stated staff--teachers and adminisfrators

who were strongly and personally committed to the program. :

Of these respondents,adiministrators listed teachers or staff’

while teachers listed administrative support. Second in |

frequency were responses hav1ng to do with open student/ ' -

teacher relatlonshlps and student assumptlon of responsi-

bility for learning. " Other items mentioned were program,
{-flexibility, competency based program,. and pareneal support.

-

In response to What sudgestions would you make to

-

others to assist them in building successful programs?

-most answers centered around program development. :Typical
N responses, follow: ' ;
. - Innovative and'humanistic’teachers are a must.

‘Curriculum materials must be carcfully selected and/or
made and utilized.

The program should constantly be evaluated and. rev1sed
accordlngly :

Student input is essential.

’

. Teachers and administrators need td¢ develop a rationale/ -
' conceptual model from which to work. 1Instruction-
and materials must be consistent with: the rationalé/
model. Interdisciplinary approach to this 1n1t1al
step 'is quite beneficial.

« See the program as part of an entire program. Develop
- goals/ohjectives. Develop a staff team. Integrate
program so that main track can benefit from explora-
tory steps taken.

The suggestions should come from the classroom teachers
: . . working with the principal. - Successful programs bOUln
@ - : ~*with the teachers with help fxem the pr1n01pal -

Competency based program omits fear of failure.

Work closely with language arts/readlng consultants.
visit! teachers in other programq and discuss haw
they te*kled problems.'

L4

Y
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‘Qoncluslgﬂg
Alternative school English

current cducational trends: toward 1nu1vxdudllzed yet

Problems <ommon to many schools

programs are in line with

:humanlstlc educatlon, with emphasis on dovglopment of $klllb

Jnvolvc JnquuctJonal naterials,

%
teachers, dnd skllls devclOmeﬁL Admlnlstrators and

teachers recommend that schools 1mp18Tcnting,now English
v

programs provide systematic programs/staff development and N

curriculum development.

Sungnary .and Disussion

It appears‘tp‘the writers

~

t

that teachers Ahd'adminis-

trators 'who responded to the questionnaire perceive their
' e

English programs as being in line.with current ceducatidnal

trends toward individualized yet personalized or humanistic

Mstruction--perhaps even what

education. Respondents reported problems which are common’

‘has been labelled confiuent

to many schools--with particular emphasis -on instructional _ .

materials, teachers, and skills development, Suggestions

for meeting thoce _problems cmphaSLch a.neced for plannlng

‘and preparatlon tlme. Manyyof

them attribute their success A

to admlnlstrators;“tcachers,~and students working in harmony

1n a program tor which they are

suggestlons to others d051r1ng

firmly commltted Their -t

to build successful programs

centered around program development.
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