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X ADAPTIVE ASSESSMENT FOR NONACA‘I‘)EMlc SECONDARY READING
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It is not uncommon for secondary reading teachers to use informal
assessmeng“procédu1'es to identify students’ capabilities and ljmitatiéns in

: pef‘forni‘ing reading. tasks. Quite often the Infofnml Reading hwent'oxﬁy;t..or

~ -

the Informal‘ Textbook Test (IRI ar ITT), which consists of a so-called.g"‘r\aded

\

STist of words and paragraphs for oral and silent readin% constitutes the in"“-.\

®o) i .

"formal assessment instrument. ‘While the concept of informal assessment \

. P W

‘has validity, the idea that one)a,/sses%ment instrument, _or that the use of one
7 AN Q

"+ reading situation, caq be used to determine such things as "instructional"

=~

v

(4

and{''independent'’ and

M 4

No one assessment situation will provide complete evidence of a student's

h ub:ilit)'/ to read the wide range of lexl)ositoiy and non-discourse ertiné that

%

is dealt with in-xﬁany daiily reading tasks. This is le'specially true of the use

b_f' the IRI with' its general story,. natrrafive passages. What is neé‘ded_is not
o .. - ‘ ' '

a singular measure of students! reading performances but an adaptive means
mg € 1] ; 9 p 1

of assessing their reading 'perf(_n‘mai)c_:es. An adaptive assessment procedure

. ,i . .
examines reading performances with the particular t rials on which.one
BN e I, . RS v . T

'AV

wishes to judge a student"s.‘-c.ompeténce.‘

T
.

“frustration' levels of performance is not tenable. ki
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Punt'tmn.}.l Compctnncy and Reidmu

\

The concept of adaptive assessment is consistent with the current "

’

manner in Whl(,h lite rdcy and the wading pI‘OLCbb are being defined. For

quite a while, literacy was conceived to be a score on a standdrdized test.
- As such, -anyone scoring '"below, ' say 4 sixth e¢rade equivalency, was deemed

v .as illiterate. The more recent thinking on this matter is that literacy is

- - functional -- that is, literacy is détermined in part by what it "i's the reader
_ , i
4

. must read. Instead of there being a genera.lized "level of literacy ' there

.
l

NS are functimnal competencies which change with the l'eading task. The nnpor-

« K - :tunje and implications of this will be seen as non~a'cade1nic,\ and work-related

~~

reading tasks are examined.’ ‘ )
1 it ’ | |
The concept of functional competency and the current definition of

“a N -

literacy are cb_mpa.tible wi'thqthe,c'oncept of reading as a psychblinguistic
v process. Within this conceptual framework, ‘readinglie'an active process by
. . . I .

" which the reader reconstru'cts the message of the author. Rather than con-

cept .11171ng reading as an agg,regate of skills those adhering to‘apsychd-

llngl.llbtl( model of 1eading view it as a cnmmunicative act not dissimilarfrom -

base? upon prier experiences and learnings. Th'e printed message ‘is examined,

. ‘ { 13
3 e certzun information is select_ed, and the reader makes a predicnon about Wh’it

¢ - ’ ‘

N ,. X
it is the author has intended. This prediction is e_ither confi-rme_d or_not de- -

[JN

pending upon whether the message ""'makes sense'’, that is, whether or not the

. . I

information processed from the printed page can be reconstructed into a

. I

Aruitoxt provided by Eic:

-thit of listening. A ie"mer enters. into a readin‘T dCt W1th certain expectatioha ]

" meaningful messd#e. If the message is confirmed (has meaning for the reader), '
: H ‘ T . ) . . y :
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P

" this information becomes part of tfe reader's expectations and new information

L) P

‘is selected (the reading act continues). If-the message is not confirmed ( has

' 4 o yaees . I :
1o or little meaning for the reader). additional infoermation is selected from

>

the printed matter so confirmation ghn occur, For a proficient reader, the

process looks something like this: ~ - * . '

- ~

. ) : i

' N ) ' 4 ) ) . ; N \) ,. . ' N f
oL ) \e‘h/—% expectdtlon ‘ oot y oo
. : ® ( \ ‘ T . . 0

s R confu‘matlo "9)— -—----- _-—)SGlGCt\lOl Y B

e predlctlon.{ ’ .« - .

A - . <

- A»} It follows then,‘t_hatidifficulties"might’_arise during reading féf some

mdn iduals because (a) they.laek‘the nece'ssai‘y e'xpe'rien'ceé'and learnings E
(e q)ectw‘lene) t? dequetely select mfoemahon and/ or t;) r:nke f)redmtlons ‘

or (bj the _ma'te-x;ial_ being ''read'’ does not rheet the e'xpectAa‘tlonsﬂthe_readers i ‘/
possess. An exg£1p1e c;(th-e former would be a proficient readingl l'ziype\rjo{l '

<reading’, a medica_l.'lj'oernal, gnd one of the latter would %e an autlior L‘i'sing:. a\

P

“syntactical structure or figure of speech that is unusual or upcommon.
Adaptive Assessment

\ : : Y . '

Adaptiv‘e agsessﬂ11ent is process oriented. Itglttempts to locate the

quahtv of a reader’'s perf01 manée rather than just a quantlhcatlon of the number
v . aﬁd types of 1nstances m which there is deviation from what the author intended.
Adaptive assessment' is analytic.. It consists of steps an mdwxdgal takes to

. . S \
cor‘xtinuously'answer the questions:

(W2}
-

g -

~
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What has been the reader’s performance jn the past? |

s A .
‘ §
/ What is the reader's performance right now?
/ .
/

5 What might be expected of the reader in the future?

‘Of course, thése fuestions Must be answered about different types of reading
. ¥ , B
matter and qnéw rs cannot be extrapolated from one type of material to another

without some reserv:;tions. As two materials iifcrease in dissimilarity of
content, format, and style of language, the less one cz;n be ﬁsed to predict
Derfdrmance'on the other. . { ' . Cy | N
.ka‘the more traditionna.l skil'\l _concépt of reading, much of what. has been"
said above would be.classified as ”diagnb'stic. " However, diagnostic teaching,.

B or the idea of "diagnostié-prescripti\;” teaching, reflects a medical view-
, ' . ) . . '
point and implies the searching for factors of failure. It implies, When applied
- N \%‘ . . . . . . B . B
to reading -instructiqn, a search mainly for reasons why an individual is not /-

. . \ . .
reading well. It seems to exclude assessing a reading performance that is
not marked by failure. Adaptive assessment, on the other hand, tries to explain
how a néessage‘_has or has not been reconstructed without necessarily placing

. < J . - . ) . . /
"blame " on the reader. . o $ ;

.. The performance of students' oral reading whether it be of narrative,

/

be assessed through'a -

expository, or work-related reading material, can

. b s ST v
process oriented procedure known as miscue analysis. A miscue isan -

-

actual oral readirig reSponée that does not match the expected response, that is,

b

the reader orally produces a message that is not an exact reproduction of the
. 'y N . . .

message on the page. Through an analysis of miscues, it is possible to examine

6

.
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the:readers' abilitics to reconstruct authors’ messages, [ isenot the . ,
number of miscues that is important to assess but the (1u;11'ity of the miscues.

The quillity of a miscue is judged by the degree tor which it changes the author's

4 ,
intended message (Buvk)e, 1976). ' IR : o

h

Miscue analys®#y are nmdc by .wkm;, a serles of questionsyabout the

students' miscues. Three s:xoups of questmnq are asked about the xm‘;cues
” : , Ll . ’ 1

=y

' How effectlve are the students’ stlategle‘; for lecogm/mg : S
words in context 2 -

v
@

How effecti_ve are\ﬁe“students' strategies for using their
knowledge of language to realize the author's message”?

How much do the students' miscues -change tpe ‘intended -,
meaning of the author ? o / 4 o : T

. .~ \
. . L3 . -
<t b - o . M < Iy
Although miscue analyis was originally devised to aséess students

] . . v

readinyg of narrative material, res#rch ev1dencp shows that the same que.stlons

¢ . 7

‘

are effectlve in asses;,,m«r students readlng f. exp051tory wrxtmg, and the

examples below demonstrate 1ts-effect1_veness in judging students' eadmg

. t
L}

of work-related reading materials. . , : o ,‘

a,.

.
Lo

S A?éood way to clarify the idea of functional competehcy.is to examine | /

various t{lpes of reading tasks encountered by students, of high schoo} age.
- A : - Sy

Basically much of théir reading is done i prose material. In narrative material

a typical passage is:
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Aythur (ouldnt cven see the battom of the wishiyg well. It
was tog full of paper coffee cups, ripped shopping bags, and scum. -
The water was so dirty he couldn't see his face. He couldn't see -
Mary's fdace either, but he knew she was logking at him by the way
sho was clutchmg\hls jacket at the elbow. (,umbrid{?e, 1972:157-8)"

\
.-

\
. Vo
3 ' . : (V)

In expository writing, a passage might seem s/imilgr on the _s'urfaee
to narrative material, but a mzijor difference between'thé two is In the orgzini—
. . » . ) ’ . . . .
- zation of ideas. In the cxpository passage bolqow," the information is organ_ize}.l)to
. . . . . . i) " , N
show a sequence of-ideas. : L —_— § _ -
: i - . - "“‘ . ) '\ . ’ ‘ . - -
'\ . - . ~ . ’ \ ' *
. 2 " Primitive man in the ‘New World was at first a-hunfer. He.
wandered over the land in search of rabbits, birds, turtles, . and other
: .oqmall animals to eat. He also ate plant foods at t1mes of the,year:
when they grew.. Occaswnally he was able to kili a deer, - or bear, or
P a bear. He used only a few 51m‘ple tools and weapons -
'ﬂ ' . ~
Aftel about five thousand years of huntmg, man became- mamly
a cdllector of plant food. Most of the plants he’'gathered were \v11d
“." He made choppers of stone to help hirt cut the plants he found. About
~ one, thousand years later; he “learned to domesticaté plants " TV

B ]

seeds and he 'vestec his’crop. Farming meant that he had to stay in
"one place for a cert in length of ‘time. Then he” began to domesticate

' ammals starting w1th the dog. . - .
’ AN

[V

A}

"

* Man-formed his first small settlements. From a hunter,. to
a plant collector, to a farmenr, early man had now become a~mémber
of a small settled community. The begmnmg of civilization in the
New World can B&wsaid to have started with the first small set'tlements.
(C&mbndge 1972:12) ‘

: The followmg passage contains two types of orgamza.tlon patterns
. i . ‘ -
The first part of the parag é.ph contal_ns'an enumeration of 1deas, and the
. : . o \
N ‘ 4 s
seconH half contams a cause>\‘esult relationship. ]
- .' h . A

A A

w4

. plants included corn, two kinds of squash, peas; and beans. He planted_*w

£,



populalion in a ctty R.lts., llkc people need three majh thmgs to
survive: (1Y food and water, (2).shelter, and (3) a faySrable- climate, - ° \
Rats eat the same kinds of foods that pedple eat. Ulcovered foods, -/ \ .
_and garbage are major sources of rodent food. When thege are'ym- ~ ¢
available, the rats move to another area. Rodénts cannot survive
) in cold, dgy climates, and they prefer the heatéd environment of
( 'bu1ldings If it is difficult to .get into buildings in one pa I a city, (4,;
rats will look for more favorable nexghborhoods (Car rldge 1972 99) '

. . iy ' : ) ' '.' .. } ’

¢ -

Other types of i_nformation ‘organigation pa‘t\ei‘ns incliide: question/
a"nswer, coxnparison/ c(')ntrast, gen’eral'izatit)n, and topic developmentl
(Rﬁ)bmson, I‘)75) The manner jn whxch the mformahon is. Qrgamzed can,

’ greatlv affect the effxmency w”th\vhlch a reader can reconstruct tne author s

message. When an orgamzatlon pattern is unknown by the re.lder ,or d1ff1- )

<9 ) j
. cult to detect, a lack of reading comp’rehension results. Ther ore} it 18
. T e “w, S X _ : b _
L ,ne}cessary’to determine the tfpe of organization pa"ttern being read whehever .
A L ™ (/

1 - \
<N
attemptmg to assess a reader's ablhty to understand a message Naivete on

*the paxt of a teacher commonly results in students' ab111t1es being either over -

.

Y or under est1mated when orgamzatlon of. 1deas are not taken into consnderatlon

Y

N during assessments P

- ﬁob relate/d readmg tasks(have the1r own factors of readab1l1ty that . .

N

¥
are® not necessarlly the same as those of narrat1ve or expos1tory wr1t1ng m\ A

-~ -

the next page are three samples of the numerous ]ob relate)gi reading materials |
4

confrontmg many adolesconts and young adults. The f1rst/represents the
v _\f .
d1{ectlons for an applxcat1on form. Th1s part1cular one is for a social security .

-

.number. Other applncatlons which yodhg people find themselvVes havmg toread

Q:q\{ev]ob appllcatlons department store cred1t apphcatlons and loan apphcatlons T

‘ 9 v J - .

4




n T~y AT, 0w f. .

e

_ Co - ' - " Adaptive - 8.
‘\ . ”gA_&P_L:E WORK-PtLATED READING MAT RIAL o
. - waormahon Furmshoc’ on Thls orm is CO'NFIDENTIAL .
LA . % INSIRUCTIONS - o

) One meber I A|| You Ever Need For Social Securuty Ahd Tax Purposes
.-t Special At‘fennon Should Be Given To Iterf Listed 80|ow .
o Ve L ~ . y.
Fill.in his form comp'lq’ely and correctly. Ifany mformotnon‘B not lrnown and is
Ie write unknown, Use typewntqr or print Iegnbl\l in dark ink.
- _ ,' . ;‘; .
Your socie sqsurny card will be typod with the' name ypu show initem 1. However,
. s .
if you want to use the name shown in item 2, attach a gigned request to this form,

~" ‘

o -.3 If not snn in w.! SA enter fhe name bf th& coun)ry in whlch you w(re born

-~

S

. /l"/ﬂ * : » l ' \\
» EMPLOYMENT 9’PPORTUN|TY

T

e (—i ~ NOW AVAILABLE AT THE
' N . GRAND UNION CO., o
o o Y3637 ErieBld. 2B DeWirt, NY. T o
A S . For An, £ ‘ ' : '
e EXPERIENCED. BAKER g ’
g o ’ ) e wnfh monogeTnt%ofenhol and oblllty >
oy / ~ GRAND ¥NION PROVIDES: -
. ' * Free Hospitalization o N
{ *. Major Medical Insurance '
* Free Group Life Inswonce Plan :
e etirement Plan ’ =
- L. )
. ) N h ' _ ‘ '
’ . dz. *.T Mongol Pcls. - . 8.5
4153 1/5 Pend. < L [
. # 181k sjamp pads  1.357 - . . 6.75
_LtBlue /3 cut letter folders.8.95  '26.85
"C-15Dwp. - . 3.28 9.84 .
" . 747 Stapler - 10.95 SN
e . bx Std staples. - 1.50- ° 4.5 ‘
N #1385 File - L 11.25 o\
"5 x 8 Blank guides .. 4.00 :
o e $ _ . | . M7
. . (L )
. Nl 10
A ~ w ~
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o .
The second ¢ .lmplv ]()h Te elated u.ldnw task is an-occe llpdllol\ w.mt ad.”’
r\
The L.ample Ld’py in the ad differs in f()rnmt and l.lngu.u_,v hmnthe bamplc

Al

- leplir ltum u)pv Othvx ads whuh vnung, pmpl(‘ ¢ n(()unt(‘r in job- rcl.lted
. reud?ng are tt‘ltph()n(‘ dir ect()ly ads (mdmatmg someone's ~xerv1ces for hixe)
-and genor ll consumcx ads (ll\dl( ating a product for sale).

The thxrd sample ]()b related xeadmg ask is troma typical invoic e'

“a

r A perusal of the sample invoice topy qhows that the format and language of
4

thxs m.lterml differs greatly from both the apphcation and the ad

.

Edch of the work-related reading S1tu1t1ons requ1res deferent ua.dmg
and thinking. stxategzws than does the readmg of n‘lrmtwe expository wr1tmg,

For e),ample the ka for completing the applieation. requires the followmg, .
!
of specifjc directiops. To read the want ad requires the ability te dlfferen-
r

! tiate between information indicating’t job requirements and the job benefits.

In Feading the invoice, the task requines the;uhdersta'nding of abbreviations.

Assessing a Student's Reading ' . N

A reader's ability to pe;ernx the read.ing. vrequired in each of the -
jéh- rel'atec; ‘rea_d'm"g situations vis dependent upon th;at person‘having the e)tpecta— ’
"\tivohs tol make an e;ficient selectf\teh of cues. The only way to deterx_xline a
reader's ability to read in th'ese stthatiohs is to ‘actually sz;mple the persons'.

<

reading. On the next page is a portion of the protocd of a %7 year old, out-of-

" school youth with a grade equivalency score of 5.8 on the Adult Basw Ldarning

Examination (1967), reading the work-related material. '_It 'Should /be quite

o . - . . " » 3 ' I. J-’ . . V
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-

' - o ®) ey /
|nfnvm0l'| n fuunshoﬂ on Thll{Ft\(ml}l k()N”DrN“Al
- : . INSTRUCTIONS . S e y
. | T ' ; ’ Lgﬂ.l \»(.— { N
Oue Number is ALl You Ever, NQOd Fbr Somol Sec unfygAnd Tnx Purposes .
Gy D RN N S ERR T (4
Spuc:ul(Q\Honhon s‘\bu|d Be Goven To |h-vn Lu@ﬁolow , .

t‘f&q. "”:"- ! ‘ - /9 t&v

o
F||| in 'hns form ‘ Lrnpieruly frqd,conecfly b 1f anﬁ;nformnhon is not: known‘ and is
D ate (4 iﬂ- ) m d!t'f(' ) o
( una«o-‘obie )vrne unknoWn Le rypewnfer%or print ’«»glhly in dark mi' '

. - —— o2 «»-.tv
Lo A ‘ .
. 1, . Yuur socrol secunty card w;ll be typed wnh rht; (lell'_YOU show m@l ‘However,

. Mof yod Mont }o use rho nom. shown in item 2 utrm.h a signed request to. this form. ‘

%: \‘1_ - ) ‘ . n
: A ‘}L,f z,i:y : : . ."* & /t wr?efhtd S POE IS (ﬁ({z 2
v lvu)"u N . ! R . M ¢t /"(IM ”" /w F "
%‘:ﬁ ,o{ t. N ,4!,01/:: ‘J—v/c,f« /)u,(,'«jl«
_ EMP{:OYMENT OPPORTUNIT'Y ) —r
o PV S /’
" S NOW AVAILABLE AT THE - o
w,‘ ' o " .‘ “. . . B z }(’&,f . s . } '
- ) GRAND UNION|CO. o .
- l N - : . _— : . (L(u/w‘f/ .
T ' %2: Erie Blvd., E. @m N Y 'CL{& wleaw L' a d e am
- : . . . .. . .'

s : . For An’ '{
_ . S /, —n'kef/ :
) - >, - v(l(“’tc ‘ot P
e s g
- ' . o ¢ 54& g)"

with m_nagement potential and cbility

) . . Z— /""“\ ' . . v .
. : ~ GRAND U‘N}ON@CIDES:/Z. _ - L
Free Hasplfohzchon - | |
A N . . /{M/ mx, A /1“[“—'7‘// ) L.
7 Mapr Ned c i l 1Su ance - D ~
- ' - — ' e e /?x/ '/ f/‘—tu’ ’%""‘7"” .
> . L ’ ¢ o V;at) N / P ;i:.".. -
: Ce D2 Mdge e T |
- . o da. ’ 1 \/\cngol@:l/s,( i , g.5%0 - N

. ' /vo -
o 41<3 ;’nd. ' R 3510 ¢

5. 0 1 Blk. srump pZ:“ 1 35 6.75 . -
g s Ltile. /-3 ) w2 Mné/g
3000 © LrBive 1/3 cui hor de 8 9 2.85 ) -
. S T Do
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evident that the Young.person's proficiency varies with the read‘ing task. = - ;

rd ’ PY

s . For exampie on all the materlals the miscues show a fa1rly h1gh
) ) i n
— g"'f'vapmc s1m11ar1ty w1th fhe text. Yet the m1scues show that the youth s
\ o ablhty to use language and exper1ent1a} background for deternnnmg the author S

._)\ { message dlffers with the readmg task, .and that the message has not been

:.-,,' ,\ ) ‘(_
~ . ~.

: reconstructed unlformly across all three types of text ’

¢ S | readlng the 1nstruct%ns for a soc1al secur1§y nunlber the youth
' /

23 .
. r q , ” -

.creates a meamngful sentence by substituting a simflar part of speech for

-~ L]

the expected text (these/th1s shall/ should) or by substltutmg somethmg that

is cons1stant with the prior 1nformat1on in the sentence (print label/prmt leglbly,

™

shown in mk/ shown in item). Where the miscue changed the author's message,
3 . N - . ! . . i

corrections wereg 'made (shows to shall, tape/type). Quesmons asked of the.

youth following the reading indicate that this' was considered an application for
' . Ay .

v

a tax number. Also, the youth generally. undefstood what to do. but did not

understand the information about the use of an alternative name. = .- S

In reading t'he text from the want ad, the youth made few miscues that,

chan;ed the.meaning of the message. The words that were unknown were in-

Jferred from the other information contained in the ad and from the youth's

3

~ h :‘-,.\
experience in dealing\yii/th, the content of othemr/ want ads. Where the®meaning
was substantially'changéd by the miscues (Era,Eric, Dead wit/ De witt), the
youth @Rill new it was an address.

~—’\/ E . ’ ’
"In reading the text from the invoice, the youth could in no way realize

I

the intend{ed message since the ma‘erial contained few clues that allowed for -

- the reconstruction of a meaningful message. The‘youth shoy "‘ 30, a lack

13
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of"exlp.ecta.tion @rfor background ‘information)- and:an inability to \s‘eleﬁct
appropriate mformation Also, the language style of the material differed

» Idrastxcally from that which the youth was far’lar
Overall the want ad was read with the greatest relative under standing
an\d th.e intloice was read with the least understanding. If this youth were to
be sent out for a job ina Stationery store specific instruction to insure a
readiness to perform the ]ob—related reading tasks would have to focus on
‘the reading and writmg of the special vocabulgtry and abbreViations used in
" the trade and the readmg _of fractions. o . : .

Summation

L4 .

Adaptive assessment is an attempt to determine the quality of a reader's
performance in a variety of reading situations and on a variety of written

materials. It is consistent with the idea of functional competency in readinpg

L

‘as multiple l.’clinds'and.levels of literacy which are reading task specific. It is

- difficult to estimate a“reader's competency unless that individual's reading

is dssessed with the particular material that is required to be read.

7

Teachers of reading should make accomodations in their assessment procedures

.to det,ermine whether a lack of communication between an author and a. reader .
igthe result of the reader lacking knowledge -and)or strategies for reconstructing

the message or of the author using a style or form of language that is.unexpected
. ) , Y z' . ) - . . .
under the circumstances. @reading problem, then, may result from some

" .characteristic of the reading material and not from a factor of the reader's

. 4 . X . 8 - ~ ) . l‘,
. level of ability. - 14 o |
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