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FOREWORD

This guide should serve as a valuable resource and reference for superintendents and their
staff as they translate Career Education froma concept to a functional and operational reality.
It touches upon every phase required to develop and implement a Career Education program
in school districts.

At the same time, much remains to be done before Career Education becomes an integral
part of the total educational program. More information will have to be gathered; more
knowledge made available; teacher preparation programs will have to change. Itis hoped that
current effort will be continued to accomplish the necessary tasks.

Merle R. Bolton
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INTRODUCTION

To assure every student the opportunity to develop his/her capacities, skills, knowledge,
and personal attitudes in continuous preparation for changing roles of his; her adult working
life, Carcer Education in Kansas schools 1s an imperative,

Career Education is a developmental and instructional process which fuses learning with the
world of work and life by preparing the learner for his/ her life roles: family, citizen, consumer,
occupation. and leisure.* Carcer Education provides cducational experiences which begin in
childhood and extend throughout adulthood. with the four phases of awareness, exploration.
preparation, and specialization, Each phase usually contains the components of self, educa-
tion, economics, work, leisure. resources, and decision making. However, these components
are not inclusive.

At the clementary fevel (K-6) Career Education usually provides the learner with an aware-
ness and understanding of the value of self. education, economics, work, leisure time activitics,
resources, and decision making as they apply to his/her productive functioning at home. in
school, and out of school.

At the junior high school level (7-9). Carcer Education permits the learner to cxplore,
examine, and demonstrate his; her potential talents and interests through the components of
self, work. education, economics, leisure time activities, resources, and decision making as
they apply to tentative occupational and educational choices.

At the high school level (10-12) Career Education provides an opportunity for the jearner to
prepare for entry into a broad occupational arca and/or post- \f:;nndary educational
programs.

At the post-secondary level Carcer Education provides an opportunity for the learner to ob-
tain specialized training and skills and expanded learning experiences which permit him/her to
successfully enter a chosen occupational field, enter a continuing ::ducdtmnal program, pldn
for worthy use of leisure time, and live a happy productive life.

Any Career Education program would not be complete or successful without astrong career
guidance program. Such a program focuses on the development of educational awareness,
altitudes, personai strengths, potentialities, and decision-making abilities..

Career Education is not another name for vocational education or for academic education,
nor is it an isolated activity. It is a developmental and instructional process which infuses into
the entire school curriculum and involves all learners. all levels of cducatmn all educators, and
all citizens. **

* For a concise developmental definition of Career Education, consult The Kansas Guide for Carcer Fducation.
** [mplementing Career Education ina Local Educarion, Salt Lake City, Utah: Utah State Board of Education,
1974, was relicd upon in writing this introduetion.
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SUGGESTED STEPS
FOR

Phase I: PRE COMMITMENT

Srep 1. Step 2. Step 3.
Discuss concept of Career Introduce concept to staff  Obtain commitment decision

Education with Boatd. and students. from Board.

Phase [I: GENERAL PLANNING

Step 4. Step 5, Step 6.

Select and organize steering  Identily perceived needs. Conduct goal setting and
committee and advisory prioritizing process.
council.

Phase Ill: PROGRAM PLANNING

Srep 7,

Obtain Board approval of
goals and planning budget
to continue,

Step 10,

Identify all constraints,

S’(’[? 8.
Select and organize ad hoe
committecs.

Step 9.
ldentify expected student
cutcomes.

Step 11.
Give Interim Report.

Phase IV: ASSESSMENT

Step 12,
Write operational and
instructional objectives.

Step 13,
Develop or identify pre test
instrument.

Phase V: PILOT PROGRAM
Step 15.

Infuse program into
identified curricula.

Phase VI: IMPLEMENTATION

Stepr 16.
Modify planned program.

Step 14,
Develop inservice for staff.

Step 17.
Devalop inservice for stall,

Phase Vil: EVALUATION

Siep 20,
Madify actual program.

Step 18,
Implement program.

Step 21,
Recyele program.

Step 19
Evaluate effectiveness of
program,
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PHASE I: Pre-Commitment

ness of local districts to Career Education. People are resistant to new ideas or methods that
they have not experienced themselves. Thus;-the more communication about Career Educa-
tion, the ‘better the reception of the idea and attitude of the people who will directly be
involved, such as teachers or local businessmen, and people who will indirectly be involved,
such as parents. If each phase of the Career Education process involves students, staff, and
community, then more than likely conditions in a district are supportive of activities to
implernent Career Educaton. These conditions do not guarantee a successful and effective
Career Education program, but there is a greater probability of success than in a situation
where it is declared “There will be Career Education.”

Step 1: D/ISCUSS CONCEPT OF CAREER EDUCATION WITH BOARD. The Board
of Education should ve informed about career development and the school’s role in education
and work. The person who presents this type of information to the Board should be very
knowledgeable about the practical form and function of Career Education and vocational edu-
cation: the two are not synonymous and interchangeable. Career Education is a unifying
concept (K-adult) while vocational education is an important and integral component of
Carcer Education.

Explanation of Career Education should include a demonstration of how it is more than just
a program but is a process which is made up of a group of concepts, such as the following list

A. An effort to diminish the separateness of academic and vocational education.

B. Anarea of concern which has some operational implications for every educational level
or grade from kindergarten through all post-secondary education.

C. A process of ensuring that every person exiting from the formal educational structure
has obtained an awareness of career opportunities, including exploration and work

the work world.

. A direct response to the importance of facilitating individual choice, making it so that
occupational preparation and the acquisition of basic academiz skills can be coordi-
nated with developing individual preference. '

E. A way of increasing the relevance of education for a greater number of students than is

currently true by making all subject matter at every grade level more meaningful.

F. A design to make education an open system in that school leavers and dropouts, includ-
ing adults, can reaffiliate with the system when their personal circumstances or job
requirements make this {easible.

G. A structure whose desired outcomes necessitate cooperation of all segments of the com-
munity with the local educational units in utilizing all available resources.

Qo

needs. . .

I. A form of education which provides background for developing academic, occupa-
tional, and avocational skills for all students.

J. A system for developing positive and wholesome attitudes toward all useful work.

8
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Step 2: INTRODUCE CONCEPT TO STAFF AND STUDENTS. Sessions should be
provided for teachers and students. Because administrators attempt to maintain an atmos-
phere of trust by encoumgmg full and free communication with the tcachers and students,
these two groups, or representatives of them, should be included from the inception through
the development of Career Education. Teachers can not be expected to change their

educational philosophy without some sort of sensitization to the form, substance, and benefits
of career education and its sociopsychological bencfits.

Students should have similar sessions. The students’ concerns, activities, and opinions re-
garding employment. study. and the future should be discussed and recorded for use in
developing survey or need instruments. Students are as important as teachers and adminis-
trators in establishing the tone and direction of Career Education in their schools. They should
be involved so they will realize the benefits of Career Education in their quest for a satisfying
career and life. 7

Step 3: OBTAIN COMMITMENT DECISION FROM BOARD. One of the most im-
portant steps in the establishment of Career Education is obtaining the commitment of the
Board of Education. Steps | and 2, which introduced the concept to the staff, students, and the
Board, laid the groundwork for Step 3. By this time the members of the Board should be cogni-
zant of the impact that the Career Education process can have on students’education and lives.
This step involves the presentation of data which the school district presently collects on
students to support the Board's decision to endorse further program planning,

1

A commitment can be simply a statement in the Board minutes, or it is possible some boards
will want to publish a developed policy statement. Whatever form the commitment takes is
immaterial; what is important is the Board's endorsement to initiate the general planning
phase for Carcer Education.
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PHASE Ii: General Planning

The Board’s commitment in Step 3 should authorize the administration to establish a Career
Education Steering Committee to be in charge of the planning. The planning procedure pro-
vides perspective on what is now being done with what should be done. This perspective ereates
a base for program planning.

Step 4: SELECT AND ORGANIZE STEERING COMMITTEE AND ADVISORY
COUNCIL. The role of the steering committee is not to do all the so-called planning. but to
coordinate and direct the planning to be done by others, Thus. the steering committee should
include representatives from the stalf, parents, students, and business, industrial, and labor
people. The superintendent, or his representative, and at least one board member should be on
the committee. The steering committee should be a workable size—perhaps seven to fifteen
members depending on the size of the district.

In the establishment of a steering committee, the administration should be guided by the
following consideration:

A. Nominate members who include staff personnel from guidance and counseling, curricu-
tum coordinators, special education, classroom teachers, students, and business. labor
and industry leaders.

Select members capable of making meaningful contributions.

Describe the stecring committee's functions and limits,

Describe the authority limits of the steering committee.

(Authority should not encroach upon that of the administration as the steering committece is
advisory only). :

mon®=

It is possible that the steering committee will abate into a Career Education Advisory Coun-
cil once the program is prepared and implemented. Such a council willcont e to coordinate
Carcer Education functions between the education and business, industrial. . ad labor world.

Step 5: /DENTIFY PERCEIVED NEEDS. Carcer Education needs are twofold in
nature: perceived and actual. This step surveys the attitudes and expectations of Carcer
Education of each representative group. Although there are numerous survey instruments, the
Career Education Survey (CES) is recommended. (See Appendix A). The steering committee
may appoint an ad hoc committce from its members to conduct the survey. '

Step 6: CONDUCT GOALSETTINGAND PRIORITIZING PROCESS. Once the per-
ceived needs have been determined, the goalsetting procedure should be done. This pr

are numerous alternatives for establishing goals.
A. After the Career Education Survey has been completed, the steering committee, or an
appointed ad hoc committee, translates the attitudes and expectations of those who
respond into goals, This alternative can be done in group meetings or by mail,

11
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B. The steering committee develops goals and distributes them to staff, students, parents,
and business, industrial, and labor people for their suggestions, deletions, and additions.

C. A "goal” team of administrators, students, business and industrial people, staff, and
parents develop goals; and the steering committee distributes them to the various groups
they represent for their suggestions, deletions, and additions.

D. Existing goal statements, such as those listed on pages 10-11 of The Kansas Guide for
Career Education (see Appendix B), or from other publications, are ranked in order of
importance by staff, students, parents, and business, industrial, and labor people, either
through a mail survey or in meetings.

These four alternatives are only examples. There are numerous ways to write or identify and
prioritize goals. Regardless of the method, there are general gnidelines to follow to ensure the
validity of the sample. Some specific guidelines for selection of students, staff, and business,

.. industrial, and labor people are as follows:

A. The group who writes or identifies goals must be large anough S0 that the views accu-
rately represent those who are not directly involved.

B. Not much confidence can be placed in information gathered from a group of less than
thirty in Kansas districts.

C. Everyone must have the same chance of being included as everyone else. That is to say,
participants should be chosen at random. ’

12
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PHASE lil: Program Planning

' Step 7: OBTAIN BOARD APPROVAL OF GOALS AND PLANNING BUDGET TO
“CONTINUE. At this time it is suggested that the Career Education Steering Committee in-
form the Board through the supermtendent of its _progress and its future plans including a

mittee should obtam the Board 5 approval to continue wnth thg other ﬁve phases. ln some
(districts it is probable that the Board will want to have the Career Education concept written
into the school philosophy. If the school’s philosophy already speaks to Career Education,
. then perhaps the Board will prepare and disseminate an informational article about the results
of the goal setting process for patrons of the district,

Step 8: SELECTAND C)RGANIZEAD HQC CQMMITTEES C)m:e; tbe Board chs its

committee for each goal to conSIdc:r the major ldeaa (concepts) and al! parts (facets) of Eai:h
idea [hat should be included in the program. In 5e]er_’:ting the ad hoc c:ommit,tees the stegring

cgmm!ttee can func;uon qmte e:ffectn c:ly as dlseussmn leadc:rs and/ or ch;urpgraoms. GfthEbL ad
hoc committees,

Step 9: /DENTIFY EXPECTED STUDENT OUTCOMES. The first assignment of the
ad hoc committees is to break down the goals into concepts and facets and to write student out-
comes expected from the goals. It is suggested that every chairperson be responsible for pro-
viding a copy of the goal statement to each ad hoc committee member and a recorder to getall
the statements of the committee. The following material illustrates student outcomes as de-
rived from the concepts and facets of a goal:

Goal: District XYZ will provide opportunity for all students to comprehend the economic
environment and to solve personal and social economic problems through a Career Educa-
tion pmgmm

mg Qf economic re,spans:b:h[g. urzdemrandmg ,g/ rhé' values qf natural/ human resources.
Concepts: 1. Credit and Installment Buying.
Facets of Concept: 1. Computation and Understanding of Various Types of Interest,
2 C’arrying Charges—Actual lnterut

4. Buymg Unneeded_ Goc)d;a,

Sub Goals: (Expected Student Outcome):
K-3 The student should recognize within the home unit what is available, needed,
wanted, and luxury.
4-6  The student will be able to understand what interest is and why it is a necessary
charge for using other people’s money.

14



ERIC

Aruitoxt provided by Eic:

79 Thestudent will be able to understand the management of finances: earning, spend-
ing, borrowing, and savings. :

7 10-12 The student will be able to apply knowledge of economic responsibilities to career

decisions.

Step 10: IDENTIFY ALL CONSTRAINTS. The Career Education Steering Commit-

- tee should take its ad hoc goal committees one step further, In addition to identifying the

Career Education outcomes desired of the district students, the committees should note all the

~  possible constraints. Such a list of constraints should include resources, facilities, materials,
-local and state policies and regulations, and support services. All items on this list should be
‘cost estimated, if at all possible. An example of program descriptive data is as follows:

Data Required for Each Goal

Purpose ...................... Goal

Students Served ............... Number, grouping (grades, classes)

Staffing ......... .. ... ... ... Regular teachers, special teachers, and paraprofes-
sionals

Equipment .................... Tvpe and quantity

Materials ..................... Type and quantity

Facilities . ..................... Space needed, regular classroom, resource room

In-Service Training ............. Time and Staff

Support Fron: Other Programys .. Transportation, Educational Media

Step 11: G/IVE INTERIM REPORT. The Career Education Steering Committee is re-
sponsible to keep the Board informed of the progress of Career Education in planning, either
through the superintendent or his representative. Since the Board and administration are
deeply involved with traditional school responsibilities, time may be very limiicd at the *

‘monthly Board meetings. 1t is recommended that periodic progress reports be given to the

Board. even if they are in written form sent in the Board materials by the superintendent.
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PHASE iV: Assessment

) When student outcomes have been written for each goul of the proposed Carc r Education
prc:gram the %te:e:rm;z Commlttez IS ready to plan an actual C‘areer EdUCdllOﬂ needs assess-

':mlmstramrs and bunness mc:luatrml, ;md ldbor l"EpI‘E @ntdtlves Th;‘sﬂ nEEd% should hz,
.- confirmed with an actual needs assessment, which attempts to find the discrepancies or needs
o betwe;n where the district wishes to_be and where the district amually 1s.

The 1rnportance of this phase cannot be emphast?ed enough. Because some people confuse

~godls with needs, they rush into program development after establishing the goals for a

program. Withouta needs assessment a district cannot know where to concentrate time and re-
sources to develop t"¢ Career Education program.

Step 12: WRITE OPERATIONAL AND INSTRUCTIONAL OBJECTIVES. The su-
perintendent should now decide how to organize people to utilize the information obtained
from the perceived needs in lmplcmﬂlﬂlné Carcer Education. Operational, sometimes called

management, objectives should be designed to meet the discrepancies or gaps which have been
1dent1f1€:d Todo this. the superintendent needs to know the nature of operational and perfor-
mance objectives and their relationship to the Career Education goals of the district and the
method of organizing people to develop program and instructional objectives which are to

“help achieve the goals of the district. Definitions and examples of district goals. operational
objectives, and performance objectives are cited to clarify the terms and their relationships.

A goal is a very broad statement of intent, indicating an ideal state of being. A goal is very
broad, does not mention any time frame or condition, and is too general to suggest anything
other than directions for program changgg or improvement.

Homic environinient and 1o ml\,’c’pwmnalanclmcm/fc ‘onomic pl abl@m.\ thr f;ugh
a Career Education program. (This goal identifies something the district wishes
students to know and do as a result of being in school.)

An operational objective identifies specific responsibilities relative to tasks that are to be

accomplished; this type of ohjective provides resources and support services.

Example: The assistant superintendent for instruction should present to the superinten-
dent an instructional program that will implement Career Education to include
vertical and horizontal coordination K-12, all resources needed, and alternatives
that will allow movement into the Career Education program in three of the four
phmfw i’l/'('iil‘f’l’r’* filmaliun- awareness, (?xplarmiun anc'l prépm'alimz ( This’ r;b—

miyfc i ve',s,)

An instructional objective specifics what the student isto know or to be able to do as a result
of instruction, This type of objective includes cundltmna under which the student will perform
and the level of acceptable p;rfmmdncc

17
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Example: After viewing television advertisements of a bank and a saving and loan
T association, the student will be able 1o identify correctly which of the institutions
offer greater benefits in these aspects of a savings program: 1) effective interest
rate, 2) penalties for withdrawal of savings, 3) protection against institutional
bankruptey, and to compare job roles of the employers of the bank and
association and how they affect services. (This ohjective specifies very clearly
what students are expected to do in a Career Education program which has an
economic awareness component as evidence that the district's goal is being

realized.)

There are alternative ways to organize the process of developing operational and instruc-
tlonal objectlva fmrn th; asséssed needs ;md goals The pro‘fessmnal staffshould be respon-

ObjLGt!VCb, L111 of whn:h wlll eve_mually tae ncéded to devs!op a totally Egﬂrdmatad Cart:f:r
Education program:
1. K-12 subject matter teams (this method allows vertical articulation within each discipline
but no interdisciplinary articulation).

g

Grade level subject matter teams.

School level subject matter teams.

Imterdisciplinary school level teams.

Interdisciplinary grade level teams (the interdisciplinary method gets the different dis-
ciplines together and develops the horizontal articulation wllhm subject areas through-
out the system,)

Bt

"

At the end of this pﬁas& the superintendent, or his representative, should decide what
method of stalf organization is to be used to write objcctivcsg

actual ﬂéédb requu-es some sort of mgdsurement m fmd out where students currently are in
light of the goals and outcomes which indicated where the district wants the students to be. The'
procedure attempts to find gaps or discrepancies (needs) between where the district wants its
students to be and where they are now. The bigger the gap, the bigger the need. For example:

GDEI' Di wri.: t X FZ nsi’ll ]?f(?\‘if]{“ oppm’tunin* /'(::r' aII wudéms m cﬁmpréhé}id lhf? ec'anamk-

prc)gram,.

Gap, discrepancy

WHERE THE DISTRICT IS NOW: Evidence that students do not understand interest rates
and installment buying. :

There are aiternative ways to measure this gap (need).

13



Option One: /dentify Existing Instruments

. The Career Education Steering Committee, or an appointed ad hoc committee, may decide
-.?to .use existing instruments to measure how students currently perform relative to the Career
. Education Objecl‘.l\’ﬁ& After the committee chooses an appropriate instrument, a random
- -sample of students is selected and administered the instrument. The results show what the
- students know about the student outcomes of the goal pertaining to Career Education. If they ..

i know a little, the gapris big and there is a need. If they know a lot, the gap is small; and it can be
o assu_med that the student outcoime of Career Education is being adequately met in the district’s
* programs,

Option Two : Develop Own Instrument

~ The Career Education Steering Committee, or an appointed ad hoc committee, might feel
~ that the instruments they examine do not measure what the district expects. The steering

committee could decide to develop local measuring instruments. If this option is taken, then

the steering committee should appoint a task force of appropriate professional staff and some

business, industrial, and labor people of the community to develop an instrument or should
“emiploy a consultant to develop the instrument from selected criteria as determined by the
steering committee. The same task force should give the test to a random sample of the
students. The results of the test should indicate the same information about the Career Educa-
tion goal student outcomes as Option |. If the students know a little, there is a need. If the
students know a lot, the need is small; and it can be assumed that the student outcome of
Career Education is being adeguately met in the district’s programs.

Option Three: Ask Siudents What They Know

Another approach is to ask a sample of students what they know about various student out-

- comes which the steering committee, or its task force, feel are indicators of characteristics re-

lated to the goal. Some questions might logically appear in a district-developed instrumerit of
this type as follows:

For each of the questions, circle the answer which best describes your:level of understand-

ing.

1. What do you know about how to do comparative shopping? ,
Almost nothing A little Quite a bit A lot

When choosing the procedure, the steering committee should take into account which

procedure is most compatible With the wishes and resources of the district. Above all. it is

* important to do this assessment step. If the district neglects it, the administrators, teachers, and

students do not know where they are; and this makes it difficult to get where the district wants
them to go. ' )

ERIC. 13
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PHASE V: Pilot ng_rém

The next phase in the Ioglcal sequence ofplanmng and 1mplementmg Career Educationisto
pilot the district’s planned program on a small portiori of the district to test for any problem
areas that might arise under actual implementation. Some districts may prefer to skip this
phase and go onto Phase VI: Actual Implementation. If a district is small enough and has been
able to utilize most of its staff, students, and local business, industrial, and labor people in the
planning of Career Education, then it is possible that the difficulties encountered in the imple-

mentanon phase can be r:orlfrontgd and :mlved as they occur., Eecause the plannmg procedure

can be analy?ed and solved

Step 14: DEVELOPINSERVICE FOR ALL STAFF. Thereare five circumstances that
can cause the staffto-make little effort and progress in the implementation of Career
Education. ’

The staff’s lack of clarity about Career Education.

The varying degrees of staff skills and expertise needed to implement Career Education.
The unavailability of required instructional materials. :
. The incompatibility of the school's organizational arrangements for Career Education.

monw>

The lack of knowledge of community resources.

Since the administration is committed to Career Education, circumstances C and D are
probably taken carc of by this time. Circumstances A, B, and E can be eliminated through
good inservice sessions for the staff: these sessions are not faculty meetings, but sessions that
provide an atmosphere which invites and allows staff to speak freely.

In Step 2 of Phase I, the staff was introduced to the concept of Career Education. At that
period in the development of Career Education, the staff obtained some sort of idea about the
process, but not particularly the role each teacher would have to fulfill in the process. To be
assured that each staff member understands the process of Career Education and his or her
place in it, the superintendent, or his representative, needs to provide inservice sessions, which
inform the staff of what is expected of each member. :

The sessines should not consist of handing out printed material for the staff to read and
comprehend: more involvement of the staff is required to understand each member’s involve-
ment and expectation. It is essential that the types of teaching that the staff would need to
modify or adopt to be able to implement Career Education be identified, demonstrated, and
simulated for the teacher of cach level.

stcp fur[hf:r, T h; hl;lﬁ .should b; m.struc,tgd in thg sklll:a ;md QX[)E!‘[IS(; needed lf,! perform in thc
Career Education role. Perhaps an outside consultant, if there is no Career Education person
on the staff, would list the new skills that teachers need in order to be able to implement Career
Education in individual classrooms. Thus. retraining experiences—such as simulation, role-
playing, and visiting or viewing films of classrooms being conducted according to the new
teacher role in the Career Education process-——would expose the staff to new and unan-
ticipated responses from the students, It is possible that the first inservice should be concerned
with the writing of instructional objectives-—a relatively new experience for some teachers,
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This inservice does not ensure success for, Career Education, but it eliminates some of the

~ frustrations that teachers encounter when attempting to implement Career Education in their

classrooms. )

Step 15: INFUSE PILOT PROGRAM INTO CURRICULA. After the staff has
become informed about Career Education, the superintendent, or his representative, should
continue to dispel as many concerns of the staff as possible. The value of a Pilot Program is
that the superintendent can initiate the process with those teachers who are truly enthusiastic
about it. Once volunteer staff members who are willing to try Career Education are obtained
and the writing of instructional objectives for each class or level is completed, Career Educa-
tion is ready to be implemented in the district on a partial basis.

Step 16: MODIFY PLANNED PROGRAM. Throughout Step 15 the superintendent,
or his representative, should establish a type of feedback systemn. Whenever a teacher
encounters a problem, regardless of its nature, he or she should note it and then relate it to the
others in the program at the next meeting of those who are involved with the pilot j*rogram. [t
is suggested that all problems be listed as they occur, because there isa major drawback in ask-
ing people to be retrospective about their experiences three or six months later.

At the end of the trial period, those staff mémbers who have been involved in the trial
implementation should put an informal report together to enlighten those who will be part of
the process in the actual implementation. The superintendent should encourage that nothing
be held back from the report. Elimination of any problems the pilot group encountered will en-
sure a smoother and easier implementation of the Career Education process in the district.
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PHASE VI: Actuai implementation |

Thus far, the whole staff has been aware of Career Education; some staff members have been
actively involved in all aspects of the evolvement of the Career Education program. Itisat this
point, the Actual implemcmitioxi Ph:i&é that the (‘aréer Education program is turned over to

Step 17: DEVELOP INSERVICE FOR STAFF. If Step 14 of Phase V: Pilot Program
was done, the inservice for this phase would be in the nature of review. If Step 14 was skipped

~ over, then the inservice at this point should be rather comprehensive. Inservice should include

instruction and demonstration of what Career Education is and of how it infuses into the
“curricula. It also should include actual participation in the skills needed and materials
available to implement Career Education in the glﬁdE or level taught by each teacher.

It is possible that the superintendent would prefer to have consultants hold the inservice
sessions for his staff. Whoever the consultants—State Department of Education, university,
commercial, or recognized successful practitioners—they-should be aware of the district, its re-
sources (people, places, and things), and the success of the implementation of the district’s
Career Education program thus far. If the district conducted Phase V: Pilot Program, the staff
involved in that phase could be used as part of the consultant team.

Step 18: /IMPLEMENT PROGRAM. As noted before in this phase, the implementa-

tion of Career Education is the responsibility of the staff. Once the Actuai Implementation
Phase has begun. it is important that adequate support is available to the staff, Some of its

various forms of support are as follows:

A, Periodic classroom visits by district facilitators, outside consultants, etc;

B. A system for coordinating activities, such as field trips, outside speakers, and special
events; _

C. Clearing house systern to update listings of available materials and community
resources; _

D. Internal newsletter for sharing ideas, new developments, activities, and concerns;

E. On-going professional development experiences such as regional and state conferences,
national conventions;

F. Staff-meeting time devoted to problem solving and progress reports; and

G. Community public-relations,

Community public relations is very important for effective implementation of Career
Education. Since Career Education involves the total school and cgmmumty environment,
information about Career Education must reach the following groupd through some typt: of
communications: students, parents, school staff, labor unions, business and industry, and civic
groupb Effective communication with these groups facilitates the implementation of Career
Education as well as allows for feedback of both assistance and suggestions for program
development.

The types of communication available vary from community to community. The following
media are probably available to most districts: school newsletter, local newspaper, radio, and
television,
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‘PHASE VII: Evaluation

Evaluatlon is the process of examining present performance in order to improve future
performance Ideally the development of the evaluation process should begin with the
- development of the plan to reach Career Education- ‘goals and objectives. With the results of the
: :evaluatlon process, the Career Education program is then revised, improved, and continued.

‘ . ‘“tep 19; EVALUA TE THE EFFECTIVENESS OF PROGRAM., The major thrust of
' evaluai:on should be conducted by people involved in the planning and lmplementmg of

" Career Education since they are ultimately responsible for implementing the revisions. Self-

~ evaluation is not an easy accomplishment, because objectivity is essential, yet difficult to
vmamtam when personal feelings are involved. Staff disposition and competency to evaluate
the. program have to be de:veloped Thus, many superintendents will probably prefer to con-
'~ tract third party evaluation services to obtain an unbiased estimate of the Career Education
program for the first cycle of evaluation.

Regardlesg of who evaluates the Career Education program, there are several aspects of the
program that should be explained. If a superintendent contracts third party services, then he
should expect the evaluation report to cover the same aspects of the programas was originally
agreed upon.

A. Review of the Career Education Program. The review should address the background of

~ the program and how it got started, program goals and objectives, staff and student
participation, major program activities, and amount and sources of funds.
It is suggested that in some situations the subject of the evaluation should v+ defined in
terms of a particular funding source or combination of funding sources. For example, if
a district is supporting Career Education through funds received from a federal grant,
state Career Education funds, and local revenues, it may be necessary to include all
activities regardless of funding sources.
The review should inform any professional or lay reader whether the entire school sys-
tem or portions of the system is to be included in the evaluation. Withinthat context, the
reader then should be able to understand whether all efforts which might be considered
as conti‘ibuting to outcomes of students associated with Career Education are to be
reviewed in the evaluation or whether only selected efforts are to be included. The basis
for making that selection should be clear.

B. The Evaluation Instrument. The post test given to determine the effect of the program
should be identified when the pre test is selected and given. The post test should be
comparable to the pre test in the items, specific language, and format, Above all, it
should be remembered that simply taking pre/post measures of the students and
cal¢ ulatmg the differences between these measures does not necessarily indicate the
whoie effect of the program. Also, to be included in the evaluation is the fact that the
students undergo continuing maturation and the synthesizing of experiences during the
interval between the measures.

The pre/post instruments to be used can be developed or identified by the district or
evaluatign team. If thc: di%tr’ict Lhﬂases to devglcp its (jwn ingtrumcnt it necds to be

.process ;md should br; ;1ttemptc:d nn!y wnh great care,
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The following chart lists suggested types of assessment and evaluation instruments that
might be consulted in developing a test or for adoption for the district’s use.

Test

Authority
Level of Grade
Description

Adminisirative Format
Adminisirative Time
Prive

7 Assessment and f
Evaluatiagj §;ummary Chart*

Assessment of Career Development
Prediger, Roth, Westbrook
811"
Subtcore |: Occup, Charac.
'iubsmrez Occup. Require.
ore 3: E'(p Oce. Exp.
: Pls

Subscore 5: Car! Plan Invol.
Written

125 minutes (3 sessions)
Test booklets: 35 = $13.95; Answer sheets; 35 = 33,75

Remarks Cannot be scored locally except by special arrangement. Should not be used below 8th
grade. -

Test Career Du:.lopm;nl ln»enmry

Authaority Super. Bohn Jr., Forrest, Jordaan, Lindeman, Thompson

Level of Grade 8-12

Description Scale A — Plan, Orientation

Administrarive Formuai
vstrarive Thne

%Ldle B — Re:mun.u fur ucplor
Wruti.-n

30 minutes (1 session)
$2.50/test packet

Remark s Can be scored locally or commereially

Test Career Education Needs Assessment

Authority Blome and Rask

Level of Grade Teach/ Admin.; K-3; 4-6; 7-12 7 S

Description Instrument collects data which provides information for planning a career education

Administrative Format
Administrative Time

program )
Teach/Admin. — written; K-3 - oral; 4-6 — written; 7-12 — written
Admin, time is approximately 60 minutes

Price Each section: package of 25 = §10

Remarks Tests can be hdnd scm‘Ld locall;

Test Career Maturity lnvcnlor\ ,

Authority Crites

Level of Grade 7-12

Description Attitude appraisal as to self, information on occupation, goal selection planning, and

Atliniﬂl.\‘ﬁ’ﬂﬁ'\‘é‘ Format
Adminisirative Time
Price

problem solving. -
Written -— f{or those not readir
150 minutes

Test booklets: 35 = 820: Answer sheets: 35 = 54

at 6th grade level, may administer orally.

Reniark s C}m be scor ,d lm: ally or cgmmercmlh

Test 'Cagmuvu Qucalmnnlun. for Caree ) -
Authority ‘imff an Rescarch Coor. Unit Vocation:al Education
Level of Grade

Description

Administrative Formar
Administrative Time
Price

15 of occup. mfornmlmn

’ Re‘marl\ s e it

[l{fC 217
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Test

Authority
Level of Grade
Description

- Administrative Formar

Adminisirative Time

17

Comprehensive Career Assessment Scales
Jackson and Goulding

3-7: 8-12: Teacher

Needs assessment and Curriculum Planning tools

Tesl bﬂﬂklets 75 = §1.95

Ad inistrative Time

Price
Remarks 'imrmg key
Test C‘aupersmlth Self Esteem lnvenmry
Authority Coopersmith
Level of Grade Age 9-Adults
Dssmpuan Form C was designed for older groups. Form B is a short form revision of Form A.
" Adminisirative Format Subjects read items and check resp. either “like me” or "unlike me”.

Form A: approx. 12 minutes. B and C: approx. 6 minutes,

Price SEI Form A: $30/100: SEI Form B and C: $28/100: Scoring keys: $1 each.
Renrar/n Hand scgrmg Test measures 5§lf estecm.

Test Differential Apmudc Tests

Authority Bennett, Seashore, Wesman

Level of Grade 8-12

Deseription Career Planning

Administrative Format Writlen

Administrative Time

Frice Test bunklets. 25=5%18.50; Answer Sheets: 50 (IBM/ op Scan)=5$12.50; 50 (NCR) =511

Remarks Can be scored locally/ or commercially. The attitude scale currently formulated on an
individual student basis

Test Employment Readiness Seale

Authority Dept. of Counseling and Human Dev, Ser., U. of Georgia

Level of Grade Adults and those secking or having regular employment. High school seniors,

Descripiion Test measures one's readiness for employment.

Administrative Format Self-administered.

Administrative Time
Prive

10-15 minutes
Copyright has been granted to author.

Remarks Hand scoring. Measures one’s readiness for employment by looking at one's work
upon graduation.

Test How 1 See Myself

Authority Gordon

Level of Grade 3-12

Description Test measures self-csteem

Administrative Format
Administrative Time

Elementary and secondary forms. Should read separately for younger students
Untimed

Price Tests: $.05; Manual: §1

Remarks Hand scoring or commercial scoring. This test gets at measures of self-esteem.
Test New Mexico Career Education Test Series

Authority Healy. Klien

Level of Grade 9-12

Description Career planning

Administrative Format Written

Administirative Time
Price

Test booklet: 35/88.50 — 100/522.50; Answer sheets: 35/$2 — 100/34.50: Scoring
stencil: §1 each

Remarks Machine or hand scored. Test consists of five different subtests: Career - Development
Test.Career Oriented Activities Checklist, Knowledge of Occupations Test, Job Ap-
plication Procedures Test, Career F‘lannmg Test.

Test Orientation to Career Cancepts Series

Authority Fulton, Tolsma

Level of Grade Designed for 4-8, though many tests can be used through 12,

Description Battery of 10, 20-item tests. Each item has a 5 multiple choice alternative. Students

Administrative Formar
Administrative Time
Price

below grade 7 may run into reading problems,

Self-administered, but students below grade 7 may have administrator read to them.
attery or 10 subtests; any one subject time form 10-30 minutes.
Packages of 35: $6.50 for each of the 10 subtests. Any combination of 2 tests $11. Total
series (in package of 35): 336,
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Scoring by 4B md or michine services pru\ld\,d by I \aluuuw Research Assnudlu

Test

Authority
Level of Grade
Descriptjon

Adminisirative Formai
Adminisirative Time

Sell- ()hsgr\iltmn F'n_dlu

Stenner, Katsenmeyer

k-3: 4-6

K-3 measures: self aceeptunee. sociul maturity, school affiiation, sell’ seeurity,
achievement motivation. -

4-6 measures all of the above plus social confidence, wacher affiliation, peer affiliation.
Writien

20-25 minutes

Price it booklets and answer sheets: package ol 30 = §35
Remarks Cannot be scored locally.

Test The Piers- H;mls Children's !\cll C nnLLpt Seale
Authuerity Piers. Harris’

Level of Grade
Deseription
Administrative Formai
Adminisirative Time

3- 12
SO hrst pc,rsun dc,clgnr.mw stutements which are answered “yes” or "no™,
15-20 minutes

Price Tests: $.20 cach. Scoring Key: 8.50 each, Manual §1
It‘wmul\\ Hdl]d scored \\llh \Lmln;? key.

h',sl Youth ln\cmnr\

Autharity Remmers, Shimberg

Level of Grade 7-12

Description Measures self-esteem, career awareness, and career attitudes,
Administrative Format Written; students read statement and check box,

Administrative Time
Price

Rentarks

30-35 minutes

Test hooklets of 35 = $5.90(57.30 depending ¢1 volume). Answer sheet: 37 package of
50. General Manual $2 per copy.

Hand or machine \Lllde

C. Sampling of the

Career Education population. Sampling requires implementation of

DF(lCLdU[‘E_‘; which allow for an unbiased selection of a small group that is characteristic
of the larger population such that estimates based on this smaller group can be
generalized to the larger group from which it has been drawn, There are a number of
points to be kept in mind when the evaluation considers sampling.
I. All of the Career Education population is not tested.
2. A census is the most accurate measure. Samples are taken when a census is not
possible or practical. The larger the sample, the better the measure.

"

When the number to be tested is less than a census, random selection is necessary

il the results arc to be generalized.
4, Confidence levels and therefore sample sizes can vary based upon practical or
administriative considerations,

Sampling is a very sophisticated problem requiring the expertise of a statistician. 1f no
member of the district’s staff has sufficient background in this area, an outside con-
sultant should be engaged in the sampling aspect of evaluation,

D. Analvzing the Data. After the completion of the data collection, some sort of statistical

or non- blﬂll‘sll(;xll leh(‘)d shuuld bc,. cmpluycd to dndly?e the dilld Dgcldmg whc.tht:r or

how the data are to be used to answer the évaluiitinn qucstions H th; data areto be usgd
simply to document the presence or ahsence of some attribute—e.g. the participationin
the career education program—counting or non- statistical is adequate, I, however, the
analysis requires determining whether. or not the post-measure of an attribute is
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significantly different from its pre-measure, statistical measures should be employed.
A further consideration that is necessary before collecting and analyzing the data is

criterion based. For norm-referenced data, the program data are compared to a
standardized, normative value-——grade equivalént or age equivalent. Because standard-
ized tests are often used to measure program outcomes, a word of caution is essential
here. Norm-referenced instruments frequently miss the objectives of a program because
the measure lacks discreteness to measure the specificity that the program is attempting
to obtain.

When an instrument can be considered to be a precise measure of an objective, it can be
particular level, stage, or criterion in order to establish that the objective has been
achieved. While either standardized tests or especially developed instruments can be
used as criterion-referenced measures, standardized tests are often insufficiently specific
or non-gxistent for measuring some criteria.

Report of the Results. It is best to assume that a widc range of persons will want to read
the evaluation report. The report should be organized so that it can easily be interpreted
by everyone who will want access to it, In many cases this may mean special summaries
should be prepared for persons who do not want to know all the details of the meth-
odology. For example, individuals at the operating level (teachers and counselors)
require specific information on each student (individual data) while policy makers at the
school board level need more general information (aggregate data).

Step 20: MODIFY PROGRAM. After the evaluation report is finished and dissemi-
nated to interested parties, the superintendent, or his representative, should confer with Career
Education personnel to analyze the results of the first cycle and to identify problem areas and
available alternatives in order to gain greater achievement in the next cycle. The suggested
changes should be explained and recommended to the Board by the superintendent, or his
representative.

next year Career Education program, the total process is recycled to Step 18: Implement Pro-
gram, If additional objectives are necessary. then the process can begin on Step 13: Write
Operational and Instructional Objectives.

’
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Appendix A*
CAREER EDUCATION SURVEY
SCHOOL BOARD

Please check one: (1) Yes, (2) No, (3) Partially, (4) Don’t Know.

I. The Board of Education understands and accepts the district’s
definition of Career Education.

2. The Board of Education has established Career Educatian as
educational priority.

3. The Board of Education is willing to commit resources for
Career Education:
A. Financial
B. Personnel
C. Supplies, Materials, and Media
D. Equipment

4. The Board of Education is willing to adopt appropriate policies
to implement Career Education.

ADMINISTRATION

Please check one: (1) Yes, (2) No, (3) Fartigily, (4) Don’t Know.

1. A definition of Career Education has been formulated by the
district.

2. Building administrators do agree with the district’s definition of
Career Education.

3. Building administrators will provide the leadership necessary to
implement Career Education.

4. Examination of Resources has been conducted in the following
areas:
A. Financial
B. Personnal
C. Materials and Supplies

D. Equipment

5. Management goals and objectives have been developed for
Career Education.

*Texas Needs Assessmient was relied upon in developing this survey,
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13.

22

A plan for implementing Career Education will be developed at
the: .

A. Building level

B. District level

Staff expertise in Career Education has been identified,
Staff in-service needs have been identifiéd.

been identified.

i

. Staff roles in Career Education have been defined:

Superintendent
Building Principal

Counselor
Librarian
Special Teacher
Others

ommgowp

The community has expressed positive attitudes toward
implementing Career Educ¢ation.

A Career Education Advisory Committee has been established
for the district.

Demographic data has been compiled about the School

District.

7

STAFF

. Please check one: (1) Yes, (2) No, (3) Partially.; ¢4} Don’t Know.

1.

Staff members understand and accept the district’s definition of

Career Education.

Each staff member is willing to implement Career Education
concepts.

The staff has completed in-service training sessions designed to
integrate Career Education into the total school program.
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COMRMUNITY

Please check one: (1) Yes, (2) No. (3) Partially, (4) Dont Know.

1.

hd

The community understands and accepts the district’s concept
of Career Education.

The community assists the school in delivering the Career
Education program.

The community provides the necessary resources to operate the
Career Education program.

The community has input into Career Education student and
program goals.

The community assists the school district in evaluating the
Career Education program.

The community assists the school district in developing a com-
munity resource bank (people, places, and things).

‘Education Public Relations program.

STUDENTS

Please check one: (1) Yes. (2) No, (3) Partially, (4) Don’t Know.

1

2.
3.

Students develop Career goals.
Students apply decision-making steps to solving career choices.
Students can describe the benefits of having a satisfying job.

Students can identify career directions available to them.

forecasting the demand for career choices at the:
A. Community level

B. County level

C. State level

'D. National level

Students realize they are able to obtain sources of information
about career choices from teachers. counselors, and librarians.
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23,
24,

24

Students know that counselors will assist them in resolving
conflicts with their career goals.

Students know the benefit of talking with qualified people
working in areas of interest to them.

‘Students can describe the concept of supply and demand as it

relates to their career direction.

. Students can describe worker qualifications for specific jobs

which relate to their career direction.

| |. Students can identify job categories in which they have some

interest.

. Students can identify and locate information about jobs.
. Students know how to fill out job applications accurately.

. Students are able to identify acceptable and unacceptable in-

terview behaviors.

. Students are involved in the decision-making process.

Student skill-needs have been identified.

. Students know their own aptitudes, abilities, and interests.

. The curriculum is designed around student needs and career

needs.

19. The curriculum integrates the world of work and subject mat-

ter for the students.

. Students do participate in curriculum development.

. Placement and follow-up data have been gathered on all

students.

2. Students recognize that attitudes toward work are formed from

various sources.
Students have positive attitudes about Career Education.

Students know the importance of staying with a task until it is
completed.
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25,
26.
27.

28,
29.

30.

3l

32.

25

Students display pride in their work.
Students accept the concept that work has dignity.

Students accept the principle that Career Education is for every-
one.

Students can work as team members.

Students know the difference between the relationship of a
worker to a superior, worker to peer.

Students understand the importance of sharing their time and
talents with others, in and out of school.

Students are able to relate those factors which might have some
influence over their career options.

33. Students know the benefits of technology.

34,
35,

36.

37.
38.
39.

40.

41,

Students know how the American economic system works.

Students have skill in relating specific academic knowledgetoa
means of achieving specific career goals.

Students can identify learning experiences which have im-
proved their ability to follow a particular career direction.

Students have a positive attitude about learning.

Students willingly ask questions about career planning.

their career options.

Students. have developed adequate basic skills to pursue a
variety of career options.

Students know the relationship between work and the need for
the worthy use of leisure time.

36

O 0O

O
a

O

O
O

O O 0 O o

0

0O O 00
o O

O
O

O 4

'l

o O
O O o

O

0o o~

0

O
O O g



iNii\!iDUAL CAREEE C@MP@NENTS*

~ WORK_

LEISUEE

RESDUBCE&

“PROGESSPHASES

SEF

The individual should:

1. become conscious of fis own abilifies and
thase of alhers,

2. recognize the commonaiities and differ
ence between himsell and others.

3. begin taassume some respansibility for s
actions.

4, begin to recopnize Standards of behav:
iors,

5. beginforealize ihat decisions can he made
and prablems can be solved.

8. became conscious {hat one s bath a con-
sumer and a producer,

T 18 mmwdual shoulg:

L. idenily accupations within the communi-
i

2, develop identification with workers in var-
Ioys occupations;

3. develop poslive alttudes toward the

warld of wark;

A develop an awareness nf adulls 85 Wrk:

5. develop an AWATENeSS uf silln relahcm fo
work;

6. learn to gel along and work with peers;

1, complete tasks assigned,

The individual shauld;

I, be able to identify various Iypas of activi
tes as being leisure fime activites,

2. be aware tfifhe similarties and difer
ences between work and laisure,

3. be aware thal individuals can enjoy the
same o different types of achuities,

4. beginto understand thelditerent kinds l
leisure activities require different types of
preparalion.

5. become aware that ong's mentat and
physical heallh are affected by s ler
sure-ime activities; and fikgwise, one's
health wilin part determine his choice of s
leisure activiy.

The mdmdual shnuld 4{-1

L. become aware Ihal there are many exfer-
nal sources available.

2. reafize that it is nol a sign of weakness to
seek assistance from any source that can
be beneficial to fim,

3. realize thal it is up to him to seek appro-

 priale sources of assistance.

4. become aware that rasources provide the
VeRcle 1 put his career aspirations info
perspective.

ORIENTATION

The individual shoyld:

1. bein evaluation o s selfcharacteristcs

 In{erms of accupational clusters.

2. begin to idenbly the strengths of his apti:
{udes and abililis

3. elate schoolrelated skills o occupational
clusters and compare wilh his own abili-
Hies,

4. assume responsibilty for his aclions.

3. tealize how conforming to rules and ac-
cepting of responsibilty elates to warker's
sluccess.

6, recogmze lhnse values and attributes

1, begm |dent|iymg elements of deisin

The mdividual shayle:

1. recognize work activities he fikes and per-
forms est,that give him the preater satis-

 lacion;

2. idenlify occupations in which the perfor-
mance of similar activilies would be
required;

3. stplore interesls that wil allow lor wider
choice of accupations;

4. recognize thal accapations and lfe styles
are relted:

5, identiy faclors thal influence the wark en-
vironment and describe the naure o the
influence;

6. recognize that individuals are respansible

Thn ndividual shoulg:

| 4. become mare aware that values and att

L. confinue to recognize more types of
lisure-time achuites

2. be able fo idently rewards for leisure
activities

3. begin to evaluate the importance of e
sure-fime enjoyment as it relates lo his
awn life,

 ludes relate to choice of leisure activty.

3. begin to relate feisure activiies to his own
physical atlributes, atitudes, Nkes, and
disfikes, etc.

6. begin to examine hobbies in refalon 1o
personal avacalions or money-making

The individual should:

1. bagin lo idently various resources avail
able to fim,

2. begin to selecl and uflize resources ap:

~ Dropriate to fis situation

3, develop positve afttudes  uhiizig
Tesaurtes,

[

9z

EXPLORATION
(Continued next page)

making for their career plamning shils
8. ‘begn 10 distinguish alternatives available | 7. recogmize that job characteritics and in-
fo aneself a5 a consumer, dividuals must be flexible in 2 changing
sOCiely;
8. recognize thatthere 5 2 wid variey o -
cupalions which may be classilied in
several ways.
The individual shauld: The individual shoul: Tha individual should; The individual should:
1. recognize the uniqueness of each imdwid- | 1, apply basic educational manigulativeand | 1. actually become invalved in many leisure | 1. try out, analyze, and evaluate resourcesin
al including himself cognitive skill in performing simulated | aclivities that will develop mental and | lighl of his career aspirafizne.

2. recogniza and identify some of the indi-
vidual and envirgnmentalfaclors which in-
flunce career development.

3. explore many occupational possibilties i
hight of s self-knawledge.

4. recognize the imporlance of organizing his
time and energy.

5. begin learning the skills invalved in the de-
cision-making process.

6. madify or clarily hs self-conceptin ightof
hands-0n-experiences.

7. examine market alternatives as related fo
various valug systems.

wnrk activilies o creative organiza:
2 descnbe nd d|rferenha_l-é h]sselfxchara&
teristics % lhey e related o caurse
3 Explure m;cupatmnal clusters lhmugh
handson, Simulation, and nbse vation
erperiences.
4. realize that education and work are inter-
related;

5, describe the major concepts underlying

the economic and industrial systems by
 Which goods and services are produced;
b. describe differences among occupalions

- interms of tools sed, nature oftasks per-

formed, prerequisite skils required for en-
trance, and contribution of each to our

sanish

physical dexterity.

2. wxplore the relationship between the use

ol leisure time and individual needs,

3 Explar’e personal values as they relate fo
hthlES games achvmes i sell Krowl:
edge.

4, exglore the management far;to_rs_- inferenl
in decision-making regarding the use of
lpisure time.




T, recopnze the personal and 5o ol
signilicance thal work hag in thelives of in-
dividuals at varying levels within the oc-
cupational struclure,

© SELECTIVE
. FORMULATION

The individual sheuld:
L. dentily personal strengths inorder lo for-
mulate an accupational prelerence.

2. be able to idently his sell-characleris
fics and describe why his chaice 15 ap:
propriate for fim,

3. accept the influnces of many laclors on
carer development (peers, family, elc).

. understand the relationships befween
regular school aflendance, good work
fiabis, acceptable behavior, iniiative,
perseverance, posilve afitudes, and
careef planning.

5. assess his qualities in light of employ-
ability factars.

6. aceept his own uniqueness as wellas fhat
of alhers,

1. recognize that his ife style may aflect his
choice of work.

.8 recopriae that persanel and socal needs

 May be met through work.

9, develop decision-making shill through
pracice.

10, estabish priorifies on goods and serv-
Ices based on one's values and poals

The individual should:

[, apply decision-making process in consi
ering several possible career goals

2. relate educational planaing 1o 2 career
pol;

3, develop skilsin performing selected func-
lions in 3 broad occupational ared;

4. recognize tha one's evirenment and in-
ividual polential interact to influence
caresr davelopment

5. differentiale among the major accupa-
lions that make up 2 broad occupational
area in terms ol the amount and type edu-
cation needed for entrance; the content,
tools, setting, products or services of the
accupations; their value to sociely; their
ability lo provide hirm with the lfe style he
desires; th extent they can safity hisin-
terests and values; and the ways they do

and do nol seem anproprate for by,

6. describe hs Self-characteriires in greater
detail and describe why a certain fenla-
15 mare appropriate for him; -

1. develop more specific plans for imple:
menting his accupational preferences;

§, become involved in a meaninglul and pur-
poseful manner with wark and work re-
lated activites in a broad occupational
are.

Tha individual should:

{. realize that people use leisure in diflerent
ways and receive different rewards; and
that what some individuals consider to be
vrk, ofhers wil consider 1o be leisure.

2. understand thal ses, race, creed, and
sacio-econamic background altect lassure:
fime choices,

3. realize thal hobbes and sls may change
theoughout one's Ifetime, and Ihal he
individus! must be adaptable fonew siuz-
tions and conditions.

4. realize that leisure fime can be used as a
means of fulliling personal needs that are
nat satisied ihrough work experiences,

5. realize thal in order fo make effectve
career decisians, ane must apply his own
atitudes and values concerning use of
lelsure time,

6. continue fo evaluale himselt i relation fo
persenal gaals regarting use of leisure
fime,

The individual shauld:

1. select those resources appropriate 1o hiss
career selections,

2. use resaurces 1o put nto perspective his
expengnces and situabions al each chaice
fainl.

ACTION

The individual should;

1. pursue occupational decisians based an
his self-knowladge.

2, evaliate fis decisions through festing in
the environment.

3. attempt to bring together discrepancies
between his real and perceived self

8. use bis decision-making skils and value
structure fo meet demands of environ-
menl,

5. tontinuously appraise short: and long;
rage career gals.

6. demonstrate incresing skil in cansumer
befaviar,

The individual should
1. tentatively select a curriculum to acquire
Jan entry fevel job skl

2 execute plans by taking appropriate
caurse work and/or involve himsell with
work and work related activites In his
thosen field;

3. if displaced by efther his own initalive or
other factors, will reprocess to obtin in-
formalion on apfions evallable and ap:
praise them in terms of self and environ:
mental factors; will decide an and
implement aclion that seems most appro-
friate for is carger.

The individual should:

1. realizg that there 15 4 relationship be-
tween & commitment t education and
work and the availghilty and ullization of
lgisure time,

2. assess the role that an appealing leisure:
time activity wil have in determining fu
fure training and subsequent earning
potental,

3. reconize that satishaclion in @ chosen
careey i related in part b eflective in
volvement in leisure-fime achviies.

4. accept responsibily for personal efsure-

lime planning and management.

5. develop physical consumer and interper-
sonal skils pertaining to leisure ime.

6. identfy salisfying leisureime alterna-

fves that could use individual talents,

The individual should

1. utiize thasg resources most appropriate o
the careg.

2. relain the oplion 10 reprocess or recycle i
tie discerns The need to maintan, up-
rade, or change his career,

*The Kansas Guide for Career Education.

Topeka, Kansas; Kansas State Department of Education, Guidance-and Pupil Personnel Section, 1973
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Appendix C

Your name has been suggested as a possible candidate o serveonthe .
" “Career Education Steering Committee.
The major function of the committee will be to assist the administration and staff to plan and implement a

. Career Education Program for the youth of our district. S

- Carcer Education is a developmental and instructional process which fuses learning with the world of work
and life by preparing the learner for his/her life roles: family, citizen, consumer, occupation, and leisure.

g Committee, please let me know by

We envision, at this time, the steering committees work lasting the entire school year.

We look forward to working closely with yvou in this exeiting endeavor.

Sincerely.

e B 2

Aruitoxt provided by Eic:
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Contact Personnel for
Career Education Exemplary Projects

Kansas
Auburn-Washburn (Topeka)
Pat Stinson, Career Education Coordinator, USD 437, 53rd and Wanamaker, Topeka,
Kansas 66619 (913) 862-0419.
Beloit Ares iject

Box 626 Belmt Kansas 67420 (9!3) 738 2276,

Central Kansas Career Development Project
Mary Kosier, Supervisor, Career Development Project, Central Kansas AVTS, Box 545,
Newton, Kansas 67114 (316) 283-0930.

Clay Center
Bruce Poage, Career Education Coordinator, USD 379, 5th and Lincoln, Clay Center,
Kansas 67432 (913) 632-3176.

Dodge City
Roy Piper, Career Education Coordinator, USD 443, 1000 Second, Dodge City, Kansas
67081 (316) 227-8932 or 225-0285.

; Emporia
: Harold Poermer, Director of Career Education, USD 253, 501 Merchant Street, Box
1008, Emporia. Kansas 66801 (316) 342-4455,
Garden City
Bill Saunders, Director of Career Education, USID 457, 211 Jones Avenue, Garden City,
Kansas 67846 (316) 267-7888.
Hays
Ernie Honas, Carcer Education Facilitator, USD 489, 230 West |1th, Hays, Kansas
67601 (913) 625-7321.

Humboldt, lola, Moran
Harold Norris, Carcer Education Coordinator, “Action™ Project, USD 256, Moran,
Kansas 66755 (316) 237-4250.

Kansas City
Dr. Bertram Caruthers, Assistant Superintendent of Kansas City, Kansas Schools,
Library Building. Kansas City, Kansas 66101 (913) 621-3073,

Shm(m Sloan, C;uu;r Educ.ﬂtlon Coordinator, Kansas City Kansas Community College,
7250 State Avenue, Kansas City. Kansas 66112 (913) 334-1100.

Lawrence
Mary Ashhy, Career Education Coordinator, USD 497, 2017 Louisiana, Lawrence,

Kansas 66604 (913) 842-6222.
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Liberal
Deanne Coward, Career Educanon Coordinator, Liberal AVTS, Box 949, Liberal,
Kangaa 67901 (316) 624-2551.

Montgomery County Education Cooperative
Tom Brown, Director, Montgomery County Education Cooperative, Independence
Community College, Independence, Kansas 67301 (316) 331-4100, Ext 69,

Northwest Kansas Educational Cnnperatwe
Dr. Gary Jarmer, Program Designer, Northwest Kansas Educational Cooperative, 135__,_

- West 6th, Colby, Kansas 67701 (913) 462-6781.

Olathe
Bob Stinson, Vocational Coordinator, USD 233, 1005 Pitt Street, Box 2000, Olathe,
Kansas 66061 (913) 782-0584.

Pittsburg
David Huffiman, Director, Career Education, USD 250, 510 Deill Street, Pittsburg,
Kansas 66762 (316) 231-3100.

Seaman (Topeka)
Larry Bowser, Assistant Superintendent, USD 345, 1124 West Lyman Road, Topeka.
Kansas 66608 (913) 233-3045.

Shawnee Mission (Kansas City)
Bill Studyvin, Director of Vocational Education, Shawnee Mission USD 512, 7235
Antioch Road, Shawnee Mission, Kansas 66204 (913) 831-1900.

South Central Kansas Career Education Project

“Gordon Shulz, Principal, Whitewater Elementary, Whitewater, Kansas 67154 (316) 799-

2131,

Southeast Kansas Regional Office for Career Education
Janet Perron, Regional Coordinator, S.E. Kansas Regional Office for Career and
Vocational Education, Box 37, Erie, Kansas 66733 (316) 244-3264,

Topeka
Larry Wills, Instruction Specialist—Social Studies, Topeka Public Schools, 1601 Van
Buren, Topeka. Kansas 66612 (913) 233-0313, Ext. 144, .

LUSA- VF

K.».m'sd'a 67661 (913) 543- 5281

Wichita
Ken Best, Cdl’ELl‘ Education Coordinator, EdUCdUODdl Services Building, 640 North
Emporia, Wichita, Kansas 67214 (316) 268-7845,
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- Career Educational Exemplary Projects in Kansas
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State Department of Education and
Federal Career Education Project Personnel

. Kaye Chapple, Community Education Center, 1847 North Chautauqua, Wichita, Kansas
67214 (316) 268-7868.

- (316) 244-5506.
. :Faz Garzillo, Kansas State Department of Education, 120 East 10th Street, Topeka, Kansas
: 66612 (913) 296-4913.
' Barbara Hartman, Kansas State Department of Education, 120 East 10th Street, Topeka,
Kansas 66612 (913) 296-3851.
Diane McBride, Northwest Kansas Educational Cooperative, 135 West 6th, Colby, Kansas
67701 (913) 426-6781.
Hazel Rockhold, Kansas State Department of Education, 120 East 10th Street, Topeka,
Kansas 66612 (913) 296-4913.

Sharon Sloan, Kansas City Kansas Community (’Z‘ollege 7250 State Avenue, Kansas City,
.Kansas 66112 (913) 334-1100.

Richard Webb, NCKAVTS. Beloit, Kansas 67420 (913) 738-2276.

Writing Team

Mary E. Ashby, K- 12 Career Education Consultant, USD 497, 2017 Louisiana, Lawrence,
Kdnsas 66604 (9]3) 842- 6662
626, Beloit, xéngés 67420 (913) 738-2276.

Dr. Eddie D. Estes, Director, Southwest Kansas Area Yo-Tech School, P. O. Box 1324, 1000
Second Avenue, Dodge City, Kansas 67801 (913) 225-0285.

Pat Garzillo, Education Program Specialist, State Department of Education, Topeka,
Kansas,

Department of Educatlon Topeka, Kanaas,

Barbara Hartman, Education Program Specialist, State Department of Education, Topeka,
“Kansas.

Dr. John Hunter, Director, Planning, Research, and Evaluation, State Department of
Education, Topeka, Kansas.

Diana McBride, Regional Career Education Coordinator, 135 West 6th, NKEC, C‘Olby.
Kansas 67701 (913) 462-6781. ,

Mrs. Robert E. Mosier, Rural Route 1, Box 67, Palco, Kansas 67657,

Dr. Richard E. Nelson, Assistant Professor, 116 Bailey Hall, University of Kansas, Lawrence,
Kansas 66045 (913) 864-3931, .

Dr, James M. O'Neil, Counselor and Assistant Professor of Education, 116 Bailey Hall, Uni-
versity of Kansas, Lawrence, Kansas 66045 (913) 864-3931, :

Hazel Rockhold, Federal Career Education Project, Coordinator, State Department of
Education, Topeka, Kansas.

Ron Walz, Vocational Counselor, NCK Area Vo-Tech, Box 626, Beloit, Kansas 67420 (913)
738-2276.

Larry P. Wills, Coordinator of Career Education, Topeka School District, USI> 501, Instruc-
tional Resources Center, 1601 Van Buren, Topeka, Kansas 66612 (913) 233-0313,
Ext.144. '
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Definitions

Activity: , Those actions or procedures designed to accomplish the specific goal or ObjEC—
o tive which has been established for a specific program. The summation of
activities completes a strategy. (All activities and most strategies are the pre-

rogative of the individual).

. Constraini: Any factor that would have a restrictive effect upon completion of a goal or
' objective. ,
Non-variable: Any factor that would have a restrictive effect upon an objective and which

cannot be circumvented, i.e., statutory regulations, budget limit, religi-
ous/ political factors.

Variable: Any factor that would have a restrictive effect upon complétlon of a goal but
‘can be circumvented, i.c., space, class size, physical arrangement.
Evaluation: - Activities undertaken to determine the value of a program, project, technique,
- or process in relationship to predetermined objectives or set of criteria.
Goal: A broad. general statement identifying an expected outcome based on a per-
ceived need. A goal extends over a long period of time and is theoretically not
measurable.
Concep!t: A general and/ or basic idea. A goal will encompass many concepts,
Facer: A specific individual segment of a concept which can beintroduced separately

for increased clarification and more convenient treatment. (All concepts and
facets are highly interrelated.)
Needs Assessment: A procedure for determining the variance between desired and actual perfor-
o mance relative to a specifically stated objective.

Types of Needs Assessment:

Actual: A need that is substantiated by instruments designed to measure specific

7 predefined objectives.

Perceived: What an individual or group believes to be a need.
Objective: A concise, concrete statement indicating a desired outcome in a specific arca
within a specific period of time. A goal-directed statement designed to indicate
progress toward the goal in realistic achievable terms.

Types of Objectives:

Operational: A statement identifying a specific responsibility relative to specific tasks to be
accomplished within a defined time frame.

Instructional: A statement indicating an expected specific performance level or terminal be-
havior to be accomplished by a specified individual or group within a stated
period of time.

Memuwmem The assignment of numerals to objects or events according to rules.

Types of Measurement:

Criterion measure:  An instrument that is designed to measure specified outcomes referenced to
predetermined objectives and instruction,

Norm referenced

measure: An instrument that is designed to collect and assess data and is referenced
against national data, ‘
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