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PROJECT OVERVIEW

7 The overall plan for the development of Career Education in the state of
Hawaii was conceived as the Hawaii Career Development Continuum Project. To
date the continuum consists of the following phases:
PHASE I (1972) - Development of a Continuum for Career Development: V
K=12. ' v

PHASE II (1972-73) = Development of ‘urriculum Guides K-12 and an
ETV series for grades 4-6.

PHASE III (1974-75) - Development of teacher education models and
training of teacher cadre, etc.

PHASE IV (1975-76) - Development of model and materialg for counselors
and administrators.

As can be seen, Phase IV was designated as the training component for adminis-
trators and counselors.

The initial segment of Phase IV was to develop a model to characterize the
training procedures. The next task was to collect and/or develop a set of
materials for each module of the training, program. The initial set of materials
ie designed to present the administratore and counselors an opportunity to
seriously examine Career Education and its implieations for their institutional
roles. The balance of the materials tend to focus on the various admintistrative
funetions which affect implementation of Career Education.

The series of documents comprise the materials for an in-service program
for a variety of administrative positions at the school and district level.
There is a certain flexibility since the materials arve designed to be used as
a group inservice or a self-learning system.

Program Organization
}
‘ There are six (6) modules for administrators, four (4) for counselors in
the phase. The firet two are common while the balance are specific to either
counselors or administrators. The modules are:
Module I--Information

Module II--Orientation

Module III--Teacher Information and Orientation for
Administrators

3.1 Identify Change Strategy

i1



Module IV-=Planning

4.1 Develop Plans for Curriculum Preparation and
Infusion

4.2 Plans for Resource AZZééatiﬂﬂ

4.3 Plans for Seheduling

4.4 Plans for Community 1hvoZvé%§§t
Module V--Implementation

5.1 Supervision of Teaching

5.2 Curriculum Evaluation
Module VI--Evaluation of Career Education (Administrator)
Module VII--Develop and Implement Needs Assessment
Module VIII--Implementation

8.1 Preparation and Evaluation of Counselor
Material

8.2 Consultation to School Personnel

8.3 Integration of Coordination of School
and Community Resources

Each module has a similar format. A short introduction provides an
overview of the material to be covered, and a set of goals which are to be
addressed in the module. In the common modules a time frame and a description
of the materials are suggeeted for use with each goal statement. :

In the administrator and counselor specifie modules a lesson format i8
suggested, since the use of these materials may vary widely from situation to
gituation. . i

In addition, there are specific comments for use by a workshop facilitator,
inetructor, ete., for those lessons where such teaching suggestions are appro-
priate. Several of the modules contain simulations or other learning activities
to reinforce the appropriate goal statement.

Fach module has supplementary readings which ean be duplicated and handed
to the participants either prior to or during the workehop. When there is a
time frame for a module, the estimated time has ineluded a period for perusal
. of the article during the workshop. If the matertals are read in advance, the
time estimates should be -adjusted accordingly. A bibliography is also attached
for those modules where it is appropriate. r

-
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Again, it should be noted that this set of materials ie a guide to tfainzng
administrators and counselors in the implementation of career education. It is
not a prescription which should be beZngd unwaveringly. Some modules may be
inappropriate for certain groups. It ig the responsibility of the workshop
facilitator to consider the individual differences within and between groups
and to gauge the presentations accordingly.

It should further be noted that this implementation program is based upon
the notion that there will be a time span between the end of one module and
the beginning of the next. GSince the entire program would take twenty to
thirty hours at a minimum, and given the workshop regulations of the Department
of Educaticn, that would be a logical supposition.

AN
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CRIENTATION MODULE

The orientation Module is designed to follow the information Module. This
module contains a more detailed examination of the various career education
models from selected states and particular attention is given to the Hawaij
Career Development Continuum. It is assumed that those administrators and
counselors who are involved in this module have actively partlcipated in the
Information Module, and are interested in the progress made in Hawaii in career
education. This module includes activities suitable for developing .attitudes
about career education, as well as knowledge in use of the Fiwaii Career
Development Continuum Guides. : o

. Administrators will find suggestions for formulating a basic orientation to
Career Education in Hawaii. Additionally, opportunities are given for adminis-
trators to gain experience in handling criticisms and in expanding their own
“thoughts on the concept.

At the conclusion of this module a participant should:

Goal 1: Be knowledgeable of several models usgdrby states
to conceptualize their plans for the delivery of
career education.

Goal 2: Be knowledgeable of the Hawaii career education
model by using the conceptual model as a frame of

reference.

Goal 3: Understand and be able ta effectively use the

Goal 4: Be cognizant of the Role of the Administrator and
Counselor in the Implementation of Career Education,

The format is designed to aid the trainers in the presentation of the
material to personnel who have not previously been exposed.to an organized work-
shop or group meeting. To aid the trainer, a suggested time frame for the
activities in each of the goals is suggested. The time frame is to give trainers
an agenda so they can complete the Orientzticn Module. :

Each portion of the workshop is designed to address one of the goals stated

previously. Thus the trainer should consult the portion of the module which
- corresponds to the activity stated which is in turn keyed to a goal. This can
be done by using the sequence of goals and activities on the following pages.
- A number of the goals have reading materials attached to them. The trainer.will

nead to duplicate these materials in sufficient quantity for use with the group
he is training. Time has been provided in the time sequences for the workshop
participants #no read the material sc they have a basis for discussion. If time
is a premium, the articles may be distributed in advance so the participants
wwll come fully prepared fa“ the activities.

1
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Control of time is the essence of a well run workshop. If the participants
are to be properly informed, they must have an opportunity to deal with each of
the various aspects of the orientation procedure. If the trainer does not feel
" he has adequate time it is pDSSlblE to eliminate certain readings or other
mater;als.

" In addition to the suggested time sequences this module contains tips for

-the trainer in how to maximize the use of the various materials. Thus the

module becomes a trainer's guide to the proper orientation of others. When
preparing for an orientation session, he will need to use the suggesied set of
activities and questions contained in the module while studying the materials
vhich are to be distributed or otherwise used in the worlshop.

It is recognized that in certain cases the modules will be used individually.
In these circumstances, the readers should use the time frame of activities as
an a2djunct or agenda to the written or visual materials. The guide may serve
Zo strengthen the concept under study by the individual participant.

The administrator and counselor model for the implementation of career
education deplsts a symbol for a decision point after the completion of this
module. It is the opinion of the writers that armed with the data presented in
“these two modules an administrator can make a rational, informed decision on the
mer;t of 1mplement1ng career education concepts for his/her school, :

Evidence from various studies on change implementatian seem to indicate
that Slgniflcant and lastlng currlculum change has many facets Dne majar

in close pruxlm:ty to the opératlng 1evel of the entity to be changed. leEWlSE
management is'committed to the change and promotes it. The first module presents
a view of the need, the desire for, and the support of career education. The

- second module examines various models and gives detailed instructions for the
use Qf the Hawall Career Devglapment Ecﬂtjﬁuum, Thus a pr1nc1pal has the

mént towards gareer Educatlan 1f that is the chﬂlce_ The key is thE gomnltmcnt
of the middle manager.

I£ the decision is to move one's school into the aiea of careei educution,
the next several modules have been developed to asszist in the accor ~ishment of
that task.

To accomplish the goals for this module, the following activities with an
- appropriate time sequence are suggested:

A. 15 min

Introduction. Includes description Df thE purposz of this moduie
as cited previously. :

6 nin

[vel
»

#Arading 1--The hworld of Work. This activity introduces the
participant to the world of work and the concepts of job clusters

2
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and the interrelatedness of service and products from the many
clusters which make up the world of work. As an example of an
elementary level activity, several career education concepts
are presented in an interesting manner.

30 min

Distribution of study items for Goal 1: Be knowledgeable of several

models used by states to conceptualize their plans for the delivery
of career education. The students will become familiar with concepts
of career education as identified through research by various other
states. Through knowledge of the direction and progress taken in
these states, they will learn something of the extent to which they

have an understanding and feeling for career education as a movement.

Reading 2--Models from Selected States (Wisconsin, Kansas, Ohio,
Michigan, and Hawallj

Giving students an overview indicating activities in career

.education nationally will help to prepare the student for subse-

quent learning activities as well as gauge the depth of knowledge
of the students by asking for various responses to the presenta-
tion.

1. There are several models of the way career education might
be conceptualized. Do each of the models utilize the con-
cepts of career awareness, exploration, and preparation?

Do the models vary in the specificity of the tasks?

3]

3. Which model(s) do you think best examines the concept
of career education? Why?

Reading 3--Another Point of View. A set of short readings aboiit
possible questions and misconceptions on career education which
may arise and possible responses.

75 min

Distribution of materials for Goal 2: Be knowledgeable of the

Hawaii career education model by using the conceptual model as
a frame of reference.

Movie: ''Reaching for the Moon." 1974 (30 min)

Synopsis: Mrs. Emiko Kudo, Assistant Superiﬂtendent Office

of Instructional Services, presents the conceptual framework

for the Hawaii Career Develapment Continuum. This film provides
a statement of ph;lgscphy and the clear concise definition of
career education which is needed to communicate aims and pur-
poses of this educational concept to the many publics whirh

will be invoived in its implementation.

3
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1. Do the assumptions about learners correspond to those

~ held generally by educators, the public, parents?

2. The emphasis in the assumption about career development

is on the person. Is that the proper position to take?

3. The assumptions about the delivery of career education
indicates a relationship between schools and the community.
Do you believe the community is ready for such a joint
undertaking? Why?

4. Are the assumptions about the student environment a fair
predictor of a probably true future?

60-100 min

Distribution of study items for Goal 3: Understand and be able
to effectively use the Hawaii Career Development Continuum Guides.

Reading 4--Goals, Subgoals, and Objectives of Career Development

in Hawaii. Tne student will become familiar with the position
taken by the State of Hawaii on Career Education. This is not to
indoctrinate but rather to stimulate the thought and discussion
of what may be done at the working level in order for one to move
directly in the support of the career education concept.

Activity 1a-§:;ba—A;g;ysis‘pfrﬁcalugﬁatementsg' The “purpose
of these activities is for participants to react to goal
statements from the Hawaii model and then analyze their

Oown responses,

Activity 2--Task = Implement Strategies. This activity
should give the participant working knowledge of the
Hawaii Career Development Continuum Guide.

Activity 3--Analysis: Hawaii Position on Career Education.
‘From this activity or should discover if he/she is able to
express intelligently Hawaii's position on career education.

60 ‘min

Goal 4: Be cognizant of the Role of the Administrator and _

Counselor in the Implmentation of Career Education. The support

of the administrator and counselor, would greatly enhance the
_implementation of the delivery of career education in the schools.
Clearly defined roles will help to alleviate any misunderstandings

which may later arise. AdminiStratofs need to understand their
key roles in career education (see project overview, Phase IV,

under Program Organization).
13
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Readlng 5--The History of Career Education in Hawzii and its
"Pr@g;essrtg Date. This is presented to give the individual
.~ an overview of the continuum project such that they can com-
o prehend th31r involvement in this educational mcvemcnt

,VFunding Structure of Career Education in Hawaii. This is in
support of the preceding article.

" Do not let the workshop get bogged down with discussion concerning
the relative quality of what has been done up to the present, and/
or the reasons why suggestions won't work--to the extent that this
becomes a major time-consuming item. ACCENTUATE THE POSITIVE AND

THE FORWARD~-LOOKING APPROACH.

,iD min

Self-Evaluation for the Orientation Module.






THE WORLD OF WORK: WHERE'S IT AT?

TTalner s Manual

'arents' uc:upatlans,. “The small groups Share their Iespcnses and
d ‘and tabulated on ‘a chalkboard, pointing out the obvious total group
Vr,ependenﬂy A parental informatisn request form is then completed. The
nal act;vzty, career tree, 15 caﬂgtructed FDI thlS activ;ty, a class;—

' AParticipants suzcessfﬁlly completing this session will be able to:

1. - recégnlze the potential of the classrcnm for teaching the
«;1nterdependence of the world of work.
2. understand the use of a career tree a5 a vehicle for demonstra-
ting the concept of work interdependency.

3. provide classroom structure which assigns increased importance

to individual familites by gathering and using family occupa-
tional information.

VDURATIDN OF SESSIDN

Apprnxlmately 45 minutes will be needed to camplete this t1v1ty.

ETTING

e A meet;ng room large enough to house the anticipated number of partici-
.pants is needed (recommended not more than 36 participants)., Arrange the
‘tables’ so ‘that the small groups (of not more than six) can function independ-
;ant;{ and still interact collectively.

n der the evident 1nterdependence‘ The responses of participants are then




< RESOURCES REQUIRED FOR THIS SESSION:

Overhead projector
~Screen
Chalkboard A
Pencils - 1 per participant ‘
‘Paper sacks - 12 medium size (1 or 2 extras)
Construction paper strips - 12 each, 15" x 2"
Glue - 1 bottle per table
Scissors - 12 pairs
Career tree
10.  Staplers - 12 )
“11.  Felt markers in assorted colors - 12 packages
12. Magazines, periodicals, etc. - 6 per table
13. Graduated Classifying - Overlay (Appendix A)
14. Cluster Definitions - Overlay (Appendices B, C, and D)
15, Participant's Occupational Information Form - Activity 1
(Appendix E) - 1 per participant

16, Family Infc.mation Form - (Appendix F) - 1 per participant

0N O BN

17. Cluster Definitions (Appendix G) - to be cut apart and put on
1 career tree sacks

18. Classifying by Worker Trait Components - Overlay (Appendix H)
19. Complete script for session. ‘

" SPECIAL NOTE:

E T The Evaluation Sheets used in the piloting of this module arc included
. as Appendix I and Appendix J.

* PROCEDURES AND DIRECTIONS:

1. Arrange the tables so that not more than six are seated at a
table. The grouping needs to be close enough for total parti-
cipant verbal interaction. The overhead projector and screen
should be near the chalkboard. Activities involving the use
of these two resources will be used simultaneously. Partici-
pants need to be able to see both and relate back und forth

 between the two. Pencils can be placed on the table before-
hand. Arcange overlays in their proper sequence. Arrange

- all resource materials in order for quick distribution at-the
appropriate time. Have the career tree in the general aTea

of the .chalkboard and screen but not a visual barrier.

2 The opening statement, as printed in the script, attempts to
establish a need and can be followed as printed at the dis-

creation of the presenter. Throughout the script, highlights
are underlined. As printed, the opening statement will take
less than three minutes and will lead directly into the first

17




activity. The first overlay, which is a description of
occupational clusters, is indicated on page two of the script.

'3, .. Following the use of the first overlay, distribute the Participants

Occupational Information Form (Appendix E). On this form, the

S participants should look at occupations of people they know. The

“iowo . . explanation for usage of this form, as printed in the script, will
. supply all the needed directions. C e

. 4,  Essentially, the nature of the seript should precede the tabula-

‘ " tion of the groups' efforts. The overlays in Appendices B,-C,
and D are definitions of the 12 clusters, printed four to a sheet.
Place the first overlay on the overhead projector and write
Natural Resources on the chalkboard. Ask how many participants
have responses on their own sheet that fit under this definition.
Response may be taken by a show of hands. Call on the partici-
‘pants and list the specific occupations. Place a small "1 above
repeaters, e.g., . 1 ’

o Miners.

Proceed through the 12 clusters in this manner, pointing out
any items that are of particular interest. Move through this
tabulation as quickly as possible. Three separate overlays
are used in this activity to cover the definitions.

5. The script conclusion for this first activity can be used, or
an individual summary may be applied. Conclude this activity
without prolonged discussion, but strongly note the wide variance
evident in a random group and point out that this is typical.

(=

The script briefly touches on classifying systems. Next, an
overlay (Appendix H) should be used to show six different ways
of classifying worker trait components. Participants should
be encouraged to investigate different classifying systems as
an ongoing activity for the classroom. Explanation of Worker
Trait Component is included as Appendix I and may be used as a
handout.

7. In the script, brief mention is made of the need to gather family
information. A sample letter fcrm is included as Appendix F.

This activity follows in the script. The directions included

. should lead into this form with little problem. The form itself
should be quickly filled out to show how it may be used by a
student at home. The completed portion of the form is used as
a final activity. Participants are asked to keep the completed
portion. This activity should be completed very quickly.

‘8.  The final activity is the career tree. Dircctions in this script
should get this activity comfortably underway. All of the needed
resources are listed under resources in this manual. It is recom-
mended that the presenter construct a career sack first and stapie

18




“the handle as the directions are given. A sufficient number of
- magazines is very important. Distribute the necessary resources

- “'quickly and emphasize creativeness in the activity. This should
. be & fun activity.

The final participant -activity is included in the last paragraph.

. Point out that as the participants place their own information

:-shéatﬂin the appropriate sack, they become a part of the tree.
. Emphasize“that~this~aetivityrin—a~classraamwwillAtake@sevéral-;,

‘weeks and will have interest appeal for a long period of time.

. Teachers will find many activities developing from this tree.

The prepared script conclusion will conclude the ‘'session easily
and naturally. Personal preference may require amending. ..In
all activities, it will be necessary for the presenter to keep
the session moving. Do NOT let the activities drag out. The
_proposed time schedule can be met if this is done.

L
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THE WORLD OF WORK: WHERE'S IT AT?

SCRIPT

Iabably one Df our flISt tasks is to agree that it is a legitimate

REp—

ng.the World of Work_" Ve ;annq;fﬁraﬁgsefarclassxgqm trgatg§nt:

cheduledftlme baszs, however, we do see and strongly believe that there is

_much“tn be ga;ned by and for the students through the p9551b111t;es of a

lanned dlscovery of the world of work and a real surprlse discovering where

&

utﬁls at.

The cOﬁ:ept of discovering the world of work is quite different from the

gn;ept of observing the wa?ld,ggugg:k. Tradltlnnally conducted field trips

refexcel;%nizexamples of observing the world of work. But, that 'is just

hat happens=—5tudent§ﬁg@ to see. The world Qf work remains away from the

GhGDl, snmeth ng_separate, and what this can say tu chlldren ages 5-18 is

‘lhapéthe schqal is maybe not real but someplace you g__ta learn about things

Hat'ycu'might possibly use some time in the not too clearly di;;iqguié&;blg

uture, and we really need to impress upon children that schdal is real - one

f;the mnst real places there is. Field trips are good for :hildren. There

ld*be‘mﬂre of them. Frankly, a great deal more about the world of work

I

an be discovered right in_the classroom.

f,;within_the walls of any classroom, for that matter any time a group of

?eéﬁléngthéf,:there is an excellent opportunity for discovering much about
11
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WEJWDrldVDf work. We are not saying a traditional study of occupation,

“although this can result and be profitable, but developing some recognition

'Df the 1nterdependence of society through work. Does this make an sense?

',JVSure ;t does!

'Q&fki_ds _of work done by the families of the class members. Isn't this a tremen-

jdagsly fertile area? All families have essentially the same needs. The

Rt

“society in which we live is certainly the most interdependent society that man
" has ever known. Now you can show this within a classroom, any classroom. If

?1 ;yau determine the occupations, the kinds of work performed by these families,

o you can point out the work contributions by one family to all the others in

' the class; showing how, without thinking, we all automatically accept the
performance of that work in our daily lives. It seems rather obvious that a

"'Hﬁhilérwill feel better about oneself and family when classmates pointedly

_;g;ggﬁi;e‘thatvcne's family makes an important contribution.

Before we gc any further in this workshop, let's see haw this applies

5w1th1n this group. There are many ways to classify occupations, and as

teachers, you need to use a class;flcatlan system that suits your tlass neceds.

'Téday, we will use the 12 clusters because it is mere inclusive, and you can

éé:that if a person is classified under natural resources, an intermediats

lteacher cculd simply classify the same person as industry, or in the primary

‘ ra'es, it wauld become goods. In this activity, we have a form that asks

”yau ta 115t your spouse's occupation, 1f you have a. spouse, and list ycur

:T"gwggparentrsApgﬁupatignsi Why §:qus§;§? Because we are all essentially in

o thé‘éé@gvkind of work, and while this can show_interdependence in the

tfz;fédg:tién,cf a product, it doesn't really help with the overall picture of

21




fbciéta;,interdependen;ei We consider homemaking an occupation classified

under per%unal services. After you have completed this form, share the results

and ask ycu:selves this question: "How am I personally dependent upon the

Eraductsﬁaf>serv1ces l;sted on this form?" We will tabulate all of the

'.azcu atlgns that we have represented in our total gr@up just to see what kind
{ of range'we have with us today. (Distribute the "participant's Dgcupatlonal
"Infnrmatinn Form.')

Now, let's tabulate our total group and see what kind of representation

PR

"3we da ‘have. As each of thase oczupatlans is written on the chalkboard, think

of . how yourd31end on this product or serv1ce and take qu;te for;granted that

‘someone is accepting this responsibility to provide it for you.

H@w many occupations are listed which would be classified under natural

’re53ur: s? Using the.definition prcvided,-specificaily what are they?

Construction Health and Welfare
Manufacturing Personal Services
Transportation § Communication Product Services

Trade and Finance Arts and Humanities
Government Recreation § Entertainment
Education : :

It is rather surprising to see how _many different occupations we have

- represented right in this group. We can recognize that the products and

services represented here are absolutely necessary to us if we are to maimn-

~tain our ':gsgptrstandard or style of liviug. As this is done in'a

classroom with students, even very young students, the opportunity to dsvelop

--this'samsifsgggnitiggipresentE itself.

There are many ways to ;}gssifyﬁgg;upatignsi This clustering method we

used here is quite basic and supplies minimal information. Additional under-

standing and discovery from this world of work can be realized by looking at

_cherAglassifying techniques. We have this exploration of workey trait
13
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- components to share with you. In it are listed six different ways of

" classifying worker traits. These could be used to expand student understanding

“oivand asSist;with investigation of some of the interrelatedness of these traits.

's

Small children, K-3, and possibly higher, may not know their famil

. wc:k background. It is amazing how many children do niot know what kiﬂd of

- .work is done by their family. In order to start pathering occupational in-

formation for your class, it will be Qeﬂessary»ta determine the occupations,

or kinds of work, done by the families of the students. With small children,

‘it will probably be necessary to develop an appropriate cover letter

.and include an information form to be completed. If students are encouraged

to ;§}Efwith their families about the content of the forms, the students

- will become more knowledgeable. Once the forms are returned, thex can be'

retained .in the classroom and used tor reference at other times during the

first. Possibly the person might not be able to come to the school, but

- af;aésg;;& recorder could be used by the student; ggg;ﬁihglpi;gisggdents

'{knaw and understand more. We have prepared a sample letter that you can
examine. We don't propose that you use this letter since we are prepared

“tp accept the fd¢ét that you can develop a much better one, and undoubtedly

? will. Now, will you please fill out this form. Fill it out as th@ugg;ygﬁ_>

fﬁg;eﬁ;hsg;tgdent and had taken it home--be either your mother or your

YZYDu'fill it out. Remember, on this form you are yu.r mother or your father, _

Once you have gathered the career information from your class,

ple way. It usually seems that

to do this, For today, let's take a very sim

14 P
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sméil chilﬂ?&ﬁ have the most fun in school. How about building a career tree,

at_can become a part of any or every class. We have some magazines herf-

baper sacks. Standing heére in the front of the room is a

e also have some

very bare career tree. We shall decorate and label these sacks appropriately

. for-each one of the 12 clusters we used in our first activity. It will be

H

"ﬁétessaiy'ta construct and attach a handle by which to hang your sack on the

;ee;f”égp;a slctrabaut two_inches down on the side of the sack. Make sure it

isjwids enough for this construction paper strap to fit through, Loop the

¢§ﬁstruétian paper back and staple it to itself. Do the same thing on the -

other side of the sack, and you end up with a serviceable handle. 'Attached

“ ' to each sack is a description of one of the 12 occupations. Find pictures that

5; also. We have some felt markers. Decorate your sack as full and completely

-~ as you can. The brighter, the better. (Distribute ‘sacks, magazines, scissors,

staplers, f%lt‘maTkETS; and straps.) UWhen you have finished your sack, take

it up and hang it on the ;réggy Now that this tree is all hung and completed,

you need to become personally involved with it. In the classroom setting -

" with children, as the "Parental Information Form'' are returned, they are E}?Gei

in the appr@pfiate sack. Children are always aware that their families

" contribute to society, and they are in their room's career tree. By tables,

ﬁf;let's have you come up and place the filled out portion of the 'Participant’s

i*f@ccgggt;pﬁg}rIgfaimatipn Form'" you cémpleted in the apgfépriateﬁgack, What

has been proposed is a constant, continuous, constructed career center for

-every classroom. Instead of starting the school year as Charlie Brown does

" each September--by writing a theme about what you did during your summer

- vacation--why not start the year by having students discover all of the

15




- .can contribute much to an internal concept of classroom organization. It i

égifﬁgyént,kipdsmagjyprk done by the families of their classmates and that their

i g;aSSEafegrdgpendran work done by their own family., This interdependence theme

5]

© rather Start;ing to seriously consider the vastness of the human Tresource

aténtiélrthat is housed within a group of 30 or so human beings. This really

'should be developed and nurtured with dedicated care.
Well, we've gone about as far as we intended to go with this, 0.K.? Go

and construct career trees in your classroom. Hang career sacks on career

- trees for all to see and for children to be constantly aware of. When the

time comes, if you must, prepare neat files your particular class, Teach

that your class is representative of mankind. Tell others that if they would

W

~discover the world of work, they might wg{l#peg@n in your classroom--this is

wherejit's at.




THE WORLD OF WORK! WHERE'S IT AT?
GRADES GRADES GRADES
. K-3 : 4-6 7-9.
> NATURAL RESOURCES
IunusrnziéézzgzcoNSTRUCTIQN

MANUFACTURING

C ~>TRANSPORTATION
CDHHEBCEEZZi:ji and COMMUNICATION
~=>TRADE and FINANCE

GOVERNMENT .
> EDUCATION
> HEALTH. and WELFARE

SERVICES ——>SOCIAL ===
' SCIENCE

SERVICE—=:::;§PERSQNAL SERVICES
' PRODUCT SERVICES

~» ARTS and HUMANITIES
RECREATION and ENTERTAINMENT

'ARTS ~ems=—

17




APPENDIX B - OVERLAY

) CLUSTER DEFINITIONS
THE WORLD OF WORK: WHERE'S IT AT?

NATURAL RESDUBCE - OCCUPATIONS IN THE AREA OF NATURAL
'RESOURCES INVOLVE THE MANAGEMENT OF ENVIRONMENTAL

© -~ RESERVES IN THE PRODUCTION OF GOODS AND MATERIALS TO
“SATISFY NEEDS AND WANTS OF THE CONSUMER.

' CONSTRUCTION - OCCUPATIONS IN THE AREA OF 'CONSTRUCTION
G INVOLVE THE PROCESSES IN THE BUILDING OF ALL TYPZS OF
e " BUILDINGS, STRUCTURES, HIGHWAYS, ETC. WHICH AID THE .
R . CITIZEN IN HIS MANNER OF LIVING, WORKING, AND OTHER -

. EXTERNAL LIFESTYLE NEEDS AND DESIRES.

.MANUFACTURING - OCCUPATIONS IN THE AREA OF MANUFACTURING
INVOLVE THE DESIGN AND PRODUCTION OF GOODS AND MATERIALS
- IN AN EFFORT TO MAKE A PRDDUCT SUITABLE FOR THE EDN—

- BUMER'S USE. - .

fIRANSPQRTEﬁION AND CQHMUHICATIQNS ~ QCCUPATIONS IN THE
-AREA -OF . TRANEPQRTATIGN "AND COMMUNICATIONS INVOLVE THE.
.TRANSFEBENEE OF ‘GOODS AND EEDPLE BY AIR, LAND,DR WBTER,

;CDMMUNITY, NBTiDN, 'AND WQRLD, BOTH OF WHICH INQLUDE THE
'AREA OF PUBLIC UTILITIES WHICH IS I ENTIAL TO THE
SMOOTH FQKCTIDNING OF SOCIETY.

27
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APPENDIX C - OVERLAY
CLUSTER DEFINITIONS
THE WORLD OF WORK: - WHERE'S IT AT?

i TRADE AND FINANCE ~ OCCUPATIONS IN THE AREA OF TRADE AND

,  FINAHCE INVOLVE PROCESSES IN THE EXCHANGE OF GOODS AND
.- SERVICEE AS WELL AS INVOLVING MONETARY SERVICES, INCLUDING
REAL ESEATE AND INSURANCE, TO AID BOTH PRODUCER AND CON-

R SUHER PERSONALLY OR PRDFESSIDNALLY-

'GOVERNMENT - OCCUPATIONS IN THE AREA OF GOVERNMENT INVOLVE
 ?§EVELQPIﬁE AND ENFORCING THE SYSTEM OF COMMUNITY LIVING AT

© THE QUAEITY STANDARDS FQR ALL GDQDS BNﬁ SERVICES THAE ARE

PRODUCED.

EDUCATIDN - GCCUPATIQNS IN THE AREA OF EDUCATION INVOLVE
- APPLICATION OF KNOWLEDGE IN THE AREAS OF RESEARCH AND
OFTEN INCLUDE RESPONSIBILITIES TO IMPART INFORMATION TO
OTHERS AS WELL AS AIDING THESE INDIVIDUALS IN GAINING
'SKILLS AND TECHNIQUES NECESSARY IN THE ACCOMPLISHMENT OF
TASKS.

HF, ALTH _AND WELFARE -~ OCCUPATIONS IN THE AREA OF HEALTH AND
WELFARE ARE INVOLVED IN MAINTAINING THE PHYSICAL AND

., MENTAL WELL~BEING OF HUMANS AS I/ELL AS BEING ACTIVE IN THE
.CARE OF ANIMALS AS THEY RELATE TO THE WELL—EEIHG OF

SOCIETY.

28
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, - Lo APPENDIX D - OVERLAY

~ CLUSTER DEFINITIONS
" THE WORLD OF WORK: WHERE'S IT AT?

* PERSONAL SERVICES - OCCUPATIONS IN THE AREA OF PERSONAL
SERVICES 1RVOLVE AIDING INDIVIDUALS IN THEIR DAILY LIFE
FUNCTIONS AS RELATED TO THEIR MEEDS AND DESIRES.

- PRODUCT SERVICES -~ OCCUPATIONS IN THE AREA OF PRODUCT
-+ SERVICES INVOLVE THE REPAIR AND MAINTENANCE OF GOODS
CURRENTLY IN THE POSSESSION AND USE OF THE CONSUMER.

ARTSfand HUHANITiES - QGCUEATIQHS IN THE AREAS OF ARTS
- HUMANITIES INVOLVE THE SKILLFUL PRODUCTION OF CREATIONS
 AND/OR PRESENTATIONS FQR AESTHETIC APPREQIATIBN AND

' REGﬁGNITIDN. .

.. RECREATION and ENTERTAINMENT - OCCUPATIONS IN THE AREAS
.~ . OF RECREATION AND ENTERTAINMENT INVOLVE THE APPLICATION
. OF ARTISTIC SKILLS AND TALENTS FOR AN INDIVIDUAL'S OWN .
PLEASURE AND/DR PLEASURE OF OTHERS. :

e
W



APPENDIX E
Activity 1

PARTICIPANT'S OCCUPATIONAL INFORMATION FORM

THE WORLD OF WORK: WHERE'S IT AT?

Mother's Occupation

Spouse's Occupation

Father's Occupation

30
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APPENDIX F - ACTIVITY 2

i . . L ¥

FAMILY INFORMATION FORM
THE WORLD OF WORK: WHERE'S IT AT?

I3

- Dear Parents,

: This yéar we are campcsing a career infarmatisn file in our
sG] aBBYOOmM.  We believe that it is valuable for students to
- recognize and appreciate the fact that within our class many
different kinds of workers are represented. We hope to be
- able to build upon this information during the term and have
it make a real contribution in developing understanding of
‘ aazh ather and resgsct for =ach othnr.

Will you pleasa complete this form for us? We xave talked
“about this during clase, and the content of the £orm is
. .understaod. by the stvdents.. F@gﬂfhlly, thory oin ¢suist in -
~ deacribirg the degires inforwation. If thora ig additional
infeormation taat you would like to supply, plezaa o so;
pgssibiy your child covid share such information with the
class.

Thanka Eér your halp and understanding.

L S -

. : Family Name __ _____Chilg's Name
\ 5, What'is7thE name.of the place where you work? ___ ===
- ~Wh@ra is )\t locaked? e .
Is thiu the main ai i ;_ e
' What ir © oh at your'place of work? _ ___ i}
:_ngt are gL uf fémf EéEﬁﬁﬂSibilitiﬁS? e
Have you done othex kinds of work?
I1f 8o, what vere some of them? S _
- 3t




CLUSTER LEFIIITIONS APPENDIX G
“Natqralgﬁesourqe§ - Occupations in the area of natural resources involve the
- management of environmental reserves in the production of goods and materials
to satisfy needs and wants of the consumer.

Construction - Occupations in the area of construction involve the processes
1n the building of all types of buildings, structures, highways, etc. which
.aid the citizen in his manner of living, working, and other external life-
style needs and desires.

~Hanufacturing - Occupations in the area of manufacturing invoive the design
and production of goods and materials in an effort to wmake a product suitable
for the consumer's use.

~.Transportation and Communications - Occupations in the area of transportation
‘and comunications involve the transference of goods and people hy air, land
or water and the transmission of information throughcut the comunity, nation,

~and world, hoth of which include the area of public utilitias which is essen-
.tial to the smooth functioning of society.

- Trade and Finance - Occupations in the area o trade and finance involve
. processes 1n the erchenge of goods and services as well as involving monetary
©oservices, including reai estaie and irsuvance, Lo aid both producer and con-
sumer personally or professionaily.

- Covernment - Occupations in the area of government involve developing and
~.enforcing the system of community living at the local, state and national
_level: as well a5 renulating th2 guality standards for all goods and services
“that are produced. '

~Education - Occupations in the area of education involve tme application of
““knovledge in the aveas of research and oftes, include respunsib®lities o ini-
. part information to others as well us aiua’~3 these individuals in gaining
-sKills and technigues necessary i the accumpiishment of tasks.

Health and Welfare - Occunations in the area of health and welfare are
involved in maintaining the physizal and mental well-being of humans as well
as being active in the care of animals es they reiate to the well-being of
. society. -

~Personai Services - Occupuiions in the area of personal srrvices invelve
-aiding individuals in tneir daily 1if. functions as refated to their needs
~-2nd desires.

F.:duct Services - Occupations in the area of product services involve the
- vepair and-mainienance of jonds cuvrently in the possession and use of the
consumer. :

Arts and Humanities - Occupations in the areas of arts and humanities involve
the skillful production of creations and/or presentations for aesthetic
- appreciation and recognition.

~ Recreation and Entertainment - Occupations in the areas of recreation and
- entertaiment involve the application of artistic skills and talents for an
- individual's own pleasure and/or pleasure of others.
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R APPENDIX H - OVERLAY
.,i ' N ‘, !

CLASSIFYING BY WORKER TRAIT COMPONENTS
THE WORLD OF WORK: WHERE'S IT AT?

I, TRAINING TIME - GENERAL EDUCATIONAL DEVELOPMENT
- SPECIFIC VOCATIONAL PREPARATION

II. APTITUDES -~ CAPACITIES AND ABILITIES REQUIRED TO
LEARN OR PERFORM ADEQUATELY

 III. INTERESTS - PREFERENCES AND REJECTIONG FOR CERTATMN
| ~ OYPES OF ACTIVITLES

"ﬁ,iy;r TEMDERAMINTS - DIFFERENT OCCUPATYONAL SITUATIONS TO
' : WHICH WDRKERS MUST ADJUST

V. PHYSICAL DEMNADS - PHYSICAL DEMANDS AND ACTIVITIES
REQUIRED

VI. WORKING CONDITIONS ~ PHYSICAL SURROUNDINGS IN A
SPECIFIC -Jo=

24
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APPENDIX 1

EVALUATION SHEET
THE WORKER'S WORLD: WHERE'S IT AT?

MAJOR OBJECTIVES

1.

2,

Participants will recognize the potential of the classroom
for teaching the interdependence of the world of work.

-~ Yartigipants will understand the use of a career tree as
& vehicle for demonstrating the concept of work interdepen-

dency.

Barticipants »ill provide classroom structure which assigns

“dncreasad importance to individual families by gathering
- and using family oecupational information.

s : Py Pril s



THE HORKER'$ HOR?LD% WHERE' 3

- EULATION SHEET

17 AT

APPENDIX ]

DIRE‘EEIGNS Far each of the objectives on the prevmus page, write in a nunber

(1=7) to answe* Question A, B, and € below.

QUESTIO?J A

-To what extent did you
attain the objective?

QUESTION B

!Ta what extent did the Work=

- shop. help you attain the
chgect;ve

1234567
Ll 1]
: Fot ,' Com~
At - pletely
hll

QUESTION C

I personally believe this
objective to bey

Not _ Vary ‘-
Impor- Inpor-
tant tant

Question A
~ Objective 4 e

ﬁbjective 7

Objective #3

Chjective §1 _
lijei:tiv& 2
"'Gﬁjéc:tive #__

(Cheek dne)

Iama| |Teacher

Iaman| !Administrator

Question C

e i R, iy

Objective §1
Chjective §2

Objective #3



" (check one_ | APPENDIX J
. Teacher
- ______Administration
. Other
POST-SESSIO REACTICH!
THE WORLD OF WORK: VHEPE'S IT AT?

'.Dirgctians: Circle the appropriate number on the scale or answer the
' question. :

T, My overall reaction to the workshop was:
excellent 1 2 3 4 5 6 7 8 9 poor
2. What did you like most about this session?

3. If this session were to be shortened by fifteen minutes, what specific
. events would you eliminate?

-4, It would have helped me more iF‘
5. What part did you like least?

- 6. The things we talked aboui were: t
insignificant 1 2 3 4 5 6 7 8? 9 very significant
7. During this session I was: ‘ngﬁ
uninvolved 1 2 3 4 5 6 7 8 ”Qé very involved
~ Directions: Make a complete sentence of each of the following items by

writing down your reaction to the item. Attempt to restrict
your response to your own n2eds and exreriences.

1. The sequence of activities _

I Tearned e

The time allotted to the session ifjf_f 7 ) .

The Parental Information Form __

2.
3.
'  4. Tabulating the small group's occupation
5.
6.

The career tree e , .

Directions: Please comment on any issue related to the group, program or
session on the back of this paper.

27
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READING: 2
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CAREER EDUCATION MODELS FROM SELECTED STATES

Presented are the Career Education models from Wisconsin, Kansas, Ohio,

Michigan, and Hawaii. Introduced as a sampling of the meaning and creativity

. of career education, it is hoped that this will stimulate the reader to seek

out, read about, visit and talk with persons in career education activities

‘as well as be aware of the scope of this educational movement.

With a good idea of the national movement we can then begin to examine

and appreciate the progress made in Hawaii through the Hawaii Career Development

Curriculum Guides.

29



Wisconsin

State Definition:

. "Career Education is a motivational approach which aims to improve
educational outcomes by relating teaching and learning to life. It relies
heavily on the integration of career development concepts into the curriculum

. of all subjects, it recagnlzes the community as a major component of the

~jearning environment. 'The career education approach can be used to facilitate
individual career development beginning in early childhood and continuing
throughout one's lifetime. Comprehensive career education includes learning
activities designed to develop awareness of self in relation to others and
the world in which one lives. It also provides broad orientation to occupa-
tions, in-depth exploration of selected occupational clustering, guidance in
career planning, and the development of decision-making skills, and appro-
priate career preparation which results in satisfying placement for all
students."

The Yisconsin model is three sided with its major goals being :'1 Ualf,
(2) Career planning and prepaiatian; and (3) the World of Work. The process
" of career development shows the emerging Self through rational decision-

~ -making, cause the emergence of relationships with other key elements.

40

30




Q

ERIC

Aruitoxt provided by Eic:

_ Endrgld
and Vocatl

F:aetafs

-Soclal-Economic-Political

Individual Psychologlcal
Btructure and Nature

Education and Tralning

' Wisgéhsiﬁ;; ‘I‘rlnngula: -

Carver Development Model

41
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. Kansas

1 Educatlon is a term which describes a new focus for education.
a pclnt Df départure far Drganlziﬂﬂ educatlanal éxper1ences for

It d@es not replace trad;t;anal
it is intended

lthough career education is a new term, it does have an evolutionary
istory. Many concepts presently embodied in career education have been.

dvcgated previously at some point in American education. Career education
a synthes1s of ideas whlch have historical perspective but focus on the

. Career Education is viewed as a developmental process in Kansas. It
gins with formal education and extends through the adult years into retire-
ment, 1.e,, career development is a lifetime process. The four closely

elated camp@nents in this process are (1) Self, (2) Resources, (e) Work,

d C4),LEi5urei For each of the components the process of career education

‘11*1%3& the individual from Awareness to Action.

Aruitoxt provided by Eic:



individual's Lifetime Career Involves:

-~ TS

\ \ \\ “\\

,\\ N\

awanouns | cniaton | apmm o \

/ /II "']}

Z f“" ;s“'i

/ 7 /’ /S
A da:_-_“’g

from
Kindergarten to Adult to Retirement

Kamas Ccmceptug] Madel Iur Develapmental Carear Educatiun

43 ,
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State Definition:

'Lﬂ'Career Education is a concept designed to provide students with the
necessary information and developmental experiences to prepare them for living
and working 'in society. It combines the efforts of home, school, and commu-

t) .teachers, from pre-schaal through adulthood.

In Dh;a, the Career Development Program is that part of the total Career
Cantlnuum Program designated K-10, including Career Motivation from K-6,

areer Orientation for 7-8, and Career Exploration for 9-10. These prugram’
‘épaxe the student to make choices for vocational education or pre-professional
'ducat;an in grades 11-12 or ages 16. -

” The COhio model portrays career education in a linear (horizontal)

ianner from kindergarten through the post-secondary years. Their career
‘ﬂéﬁéléﬁmEﬁt program based on career motivation, orientation, and exploration
ffiéﬁiﬁteﬁded for all students. As the student enters high school, the programs

' é desigﬁed to équip them with job entry skills required for specialized

“;tfaining or the requisites needed for further education.




Grada Leval Post-Secondary
- K8 b -0 . 1112 -

Carear Career Caresr
, Motivation Orlentation i Exploration

AT BT AT S T e i
Special Programs for Disadveniaged and
Handicapped Studenis

Al All
Studenis Students

_ . Ohlo%s Ca:'réreirfDevefldgment Continuum

ERI

Aruitoxt provided by Eic:



Michigan

) ed to explare understamd and perfnrm the1r various llfé reles—xas
wnrker, fam;ly member, and c;t;zen,

CareeT“Preparatlgn represents the Exlstlng academic and vocational-
—hniﬁal educatlan.

fCareér Develcpment representsfthnse concepts--self awareness, career

'6deii§f Career Education" in Michigan. The foundation of the program repre-
_seﬁte§ as the roots of a tree, are self awareness, career awareness and
ﬁlﬁnﬁiﬁg; écademic andi acati@nal education. The trunk is related to occu-
;patians while the life rales as represented by the branches are supported

_by cantiﬁuous educatio

There is a suppartlng conceptual model. It is also presented.

36
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",
_ Occupations

Joracement,
Wudly  COMMUNITY L

~_Skills___

Bawros: Michigan Departmant of Education, Jenuary 1973,

" Michigan's Tree Model of Career Education



to be Served

Self-Awareness

and Assessment
!
Carear Awareness

and Exploration

Caraer Dacislon Making
and Planning

~ Joband
Advanced Placement

|

Kindergarten - R Academic Skills
through Adult , Vocational Skills
Technical Skills .

iMichigian’s énnceptunl I{dédel ::;f the Cémpanenia
of Career Edycation :

2l
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HAYAII CAREER DEVELOPMENT

e:Deflnltlen.

'Eareer development is seen as the continuing growth on an individual
Plete self and career fulfillment, achieved through a sequence of
nteract Vns aﬂd dEClSlDﬂS in the schcal hnme ccmmunlty, and wark/le1sure

,;QAchlev1ng selfgreallzatlcn thraugh the devel@pment of self -
‘junderstanding, persanal values gcal setting, and de¢151@n—

‘dlfferences,

' Beiﬁg'ablé to establish and maintain healthy social relationships
at*hﬂme,‘an the job, in the family, in the community;

Being able to carry out civic responsibilities at work and in the
cammunlty, ’

Becoming economically efficient, as producer and consumer of
goods and. services."

49
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Figure 1: Hawaii Conceptual Model of Career Education
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ANOTHER POINT OF VIEN

_ The following pages are directed at giving administrators a chance to
clarify their own opinions, vent some feelings, and broaden their experience
in.dealing with a variety of concerns and criticisms about career education.
The - materials are designed to stimulate discussion of 099951t19n arguments

to the: concept of career education and its practices. It is hoped that the
reader will formulate responses to the criticisms based on factual rather than
argumentatlve grounds.

= »:. Since criticism reflects a ‘concerned interest on the part of the critic,

- ths importance of listening and responding to valid, sincere criticisms should
‘‘be emphasized. Often the expressed criticisms are valid and may lead to a
.chénge which will improve the Career Education program.

CIt is hgped that the reader has a good knowledge of the concept of career
“education as was presented previcusly in the Information Module. Many "answers"
to the following criticisms are available if one has developed his/her own
aﬂ;l@sgphy of career education. We have provided some factual responses which
,}gzn be used as possible examples in dealing with questions on career education.

. "Career education is most vulnerable to criticism‘pfécisely at the point
where its quest for connection to human affairs results in a meaningfulness
““of educational purpose. While it is an obvious fact that lack of youthful
_interest in serious academic study is a pervasive phenomenon today, it is,

- -nevertheless, debatable that the only way to motivate students to learn is to
- provide them with information about careers and later, to place them in on-
~‘the-job training sites."

Is it true that Career Education is cancerned only with providing students
;w1th o:cupat;onal awareness and job skills

REgPQNSE;

_IThe goal of a majority of individuals in our society is to develop a
rson who is able to function somewhat independently, taking responsibility
for the decisions he/she makes. Skill in decision-making can be translated
as "life and how to live it as a primary vocation of all of us. And the
fultimate test of our educational process on any level, is how closely it comes
to’ preparlng our people to be alive and active with their hearts and their
‘minds -and for many, their hands as well" (Marland, 1971). Because such a

- major emphasis in career education is placed on occupations, many interpret
_,;thls as meanlﬂﬁ career education is synonomous with vocational education.

" Such is not the case. In our technological society based on change, many find
- their self-identity through their occupations. If occupational knowledge and
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EE PIDVldéd far Students as an ijEEthE Df our Amerlcaﬂ educational System?

“QOccupational awareness is only one of the intended outcomes from tareer
,edueatlon. As Goldhammer and Taylor (1972) point out, there could be five
major: functions fulfilled in grades one through six through career education.
They are. (1) teach chlldren the bas;c skllls Df learning and saclal 1nva1ve—

:nd the 1ndLV1dua1 and sa21a1 act1v1tles Df human b31ngs, (3} help students
to became sensitive to the types of social roles in which they will engage;
4) help students understand both the limitations and the potentialities

1nherent 1n the1r env;rgnment and (5) help students tc knaw more about them-

I

. ¢, "The major weakness of career education is not its tendency to relate
;ifgfgrmal academic studies to the world of work; neither is there anything dis-
- ‘putable in helping people to develop the general survival skills necessary
.- for a more satisfying personal existence: Rather, the weakness of career
~.°. education, as currently conceptualized and implemented, is its prominent
. ‘conservative bias. Career education is highly specialized, excessively
. “vocational, relentlessly sequential, and utterly devoid of any reference to
.~ socio-political realities. Not only do career educators proffer a reactionary
“view of the learning experience, the social order, and the meaning of work,
. but their conviction that the single most important educational purpose is to
. give people marketable skills and get them irito jobs seriously forestalls
" .the potential of formal education to build a more humane social order."

B Career education is highly specialized, excessively vocational, and by
" -only preparing students with marketable job skills, the schools are not using
- .education to build a more humane social order.

: RESPDN,E

- It should be apparent that career educatinn is not to be conceived az a -
‘time segment of education such as elementary, secondary, or post-secondary
‘education, or as a separate subject matter such as vocational education or
- academic.education. It encompasses all of these and more as a basic part of
- -all education. It provides a specific objective performance--which is
. practical, achievable, and measurable and not exclusive of other legitimate
" objectives. It treats all honest and productive human activity as honorabiz
and legitimizes preparation for it. It requires identification of those
attributes which make for life time career success; it involves analysis of
the entire educational process to design timing and ways to further the
jdentified attributes. It places the continued postponement of considera-
tion of carser goals with encouragement of the choice of teatative goals
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wh;ch‘can be -changed - whenever necessary tich serve both to motivate

' ning and to foster maturity of purposc. The new direction and emphasis
ducatlﬁn provided by career education focuses on the total school ex-
erience to make education relevant and to 'prepare young people to 'do'
sgmethlng " This all suggests that through career education, the student

ill be ready to face the complexities of our society with the skills
necessary to work, Part1c1pate as a responsible citizen and to make responsible

deglslansg-

II1

- - "Career education is highly »fficient and predictable; children will
move . .through levels and job clusters in a slow, sequential process. Progress

=18’ 63pendent on teacher-imposed performance criteria and cleariy defined

behaV1oral objectives. However, when formal learning is too efficient and

. predictable, there are usually unintended negative outcomes, Young people

.. could be pressured prematurely to think about and select careers. Incidental

.- or-serendipitous learning could bé eliminated totally from the classroom

" unless behavioral evidence demonstrated that job skills are enhanced by such
- learning. And, finally, the formal education of children could become so

- individualized and programmed that group discussions and cooperative learning
’ventures are minimized."

* QUESTION:

Does career education pressure young people to prematurely think about
“and select careers? ,

;’7 RESPONSE

Career educatian denies to the school any monopoly as a learning environ-
ment, yet gives the school a key role in identifying and coordinating all
earning environments which can further the career (life) goal. It places
the continued postponement of consideration of career goals with encouragement
of the choice of tentative goals which can be changed whenever necessary but
'hich serve both to motivate learning and to foster maturity of purpose. It
fers ‘accountability because its objectives are clearly defined and its
success or failure can be measured in the employment, earnings, and job
atisfﬁctlan of its recipients.

v

: "1f careers are constantly changing, as the post=industrial society

- continues to evolve, then what is the sense of preparing students for any

- single career or job cluster? Carcers become fashionable or unfashionable
 because of the instability of the economy, and what seems to be attractive

-~ work in 1973 could be either odious or nonexistent in 1978. Somehow, carecr
~ educators will have to help people evaluate jobs, not in terms of wealth
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they produce or the mobility they generate, but on the total impact a line of
work will have on human life. This might mean that educators will have to
contest the now voguish assumption that in order to achieve success, a
person's energies have to be channeled into making a lot of money in high-
profile, short-term corporate careers.

WESTION:

Through preparing students for careers through knowledge and use of the
~concept of job clusters, are the schools also preparing the student with a
set of values such that success is not always measured in making a lot of
money?

RESPONSE :

Work defined in career. education, centers around the basic human need
for accomplishment and the broader societal survival need for productivity.
The cosmopolitan nature of today's society demands that career education
embrace a multiplicity of work values, rather than a single work ethic, as a
means of helping the individual answer the question "why should I work?"
Basic academic skills, a personally meaningful set of work values, and good
work habits represent adaptability tools needed by all persons who choose to
work in today's rapidly changing occupational society. An effective means
of helping individuals discover both who they are (in a self concept sense)
and why they are (in a personal awareness sense) is through helping them
discover their accomplishments that can come from the work that they do.
Through career education, pupils will be helped to develop, clarify, and
assimilate personally meaningful set of work values. Hopefully, career
education will be successful in incorporating work values into the student's
. total personal value structure in such a way that they are able to choose
what, for them, is a desirable life-style.

"Carcer éducation programs are supposed to be "survival-oriented." Their
impact lies chiefly in their ability to help young people acquire marketable
skills. However, educators must deteriinc whether the excessive specializa-
tion of 'job clusters' and related training uctivities actually does confer
survival benefits on students. Recent studies have shown that securing a
job depends mainly on the presence of certain personal characteristics like
flexibility, general intelligence, adaptability, and a knack for saying the
correct thing and being in the right place at the best time. It could be
that specialized training is dysfunctional because students develop single
rather than multiple, reality systems, thus limiting their ability to adapt
to more unorthodox occupational settings. :

QUESTION:

Job clusters cause excessive specialization such that students are
unprepared in their ability to cope with unorthodox occupational sattings or
the rapidly changing occupational trends.



’JBESPDNSE:

: - To date, if education was focused on occupations, its emphasis was
v,“tcwards a particular occupation. On the other extreme, if education was not
L facused on chupatlans, ynung peaple were not given the Gppartunity to develap
"Tvexgessive speglallzatlcn thraugh "ij cluster;ng" we see a 1a:k of under-

.- standing of this term. Job clustering refers to a method of classifying

. occupations. It is quite basic and may use a minimal amount of information.

.. There are other c1a551fy1ng techniques. Through job clustering we can
clarify worker traits which could be used to expand student understanding

- and assist with investigation of some of the interrelatedness of these traits.
';Students became aware of the _many a:cupat;ens w;thln each cluster and the

whlch make up the werld of wnrk,
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GOALS, SUBGOALS, AND OBJECTIVES OF CAREER DEVELOPMENT

This chapter describes the development of goals, subgoals, and objectives
of career development, and presents the model for achieving a continuum through
the process of relating goals, subgoals, and objectives across levels.

A goal statement is a collection of words or symbols describing a general
intent or desired outcome. A goal is a broadly defined intended outcome, such
as "achieving self-fulfillment." A goal sets the direction and indicates the
general nature of the desired outcome, but does not specify the characteris-
tics of the expected outcome. Goals reflect a philosophical frame of reference
and are characterized by broadness in intent and scope. A goal is a statement
of general purpose. Goals are somewhat jdealistic, but should not be so far
removed from reality as to be meaningless. -

A subgoal is a component of a goal. Each goal is made up of two or more
parts. Subgoals describe in general terms the knowledge, skills and attitudes
which must be achieved in order for the goal to be reached. Subgoals are
expressed in general terms to describe what the person will understand, the
skills that will be developed, or the nature of the attitudes or values to be
acquired in order for the goal to be realized. Goals tend to describe the
total person or group of persons; subgoals refer to the psychomotor, affective,
or cognitive dimensions of an individual or particular group of individuals.

v Behavioral objectives are collections of words describing specific,
pertinent, attainable, measurable, and observable behaviors that will result
from planned interventions. Behavioral objectives are written in terms which
can be evaluated, and specify the criteria of effectiveness. A behavioral
objective must: :

. . . identify and name the desired behavior

. . . describe the conditions under which the behavior will take
place

. . . specify limitations or constraints

. . . specify acceptable levels of performance.

The conceptual model prescribes the goals for career development. There
are four goals which must be achieved Zor an individual to become a fully
functioning person:

. . . becoming capable of achieving self-realization

. . . becoming capable of maintaining economic efficiency as a
producer and consumer - -

. . . becoming capable of establishing and maintaining healty social
relationships '

. . . becoming capable of executing civic responsibilities.

The goal of self-realization is the development of knowledge, skills,
and attitudes or values to make an individual the person he/she is capable
of becoming, with a heightened self-awareness, a realistic self-concept, a
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pesitive self-image, a realistic value system, and decision-making capability.
.- Achievement of self-realization involves development of communication and

. computational skills, acquisition of basic knowledge about health, and gencra-
- tion of feelings of self commensurate with potential abilities. Self-

. realization involves mastery of basic skills in reading, writing, speaking,

7'5{1;§ten1ng,.and mathematics.

, The goal of economic efficiency is the development of knowledge, skills,

. attitudes or values to make an individual a person capable of managing home
.and family affairs and 5uppart1ng self and dependents at a living standard
~above the poverty level in a manner contributing to individual well-being and

. social welfare. Achievement of economic efficiency involves developing the

'skills required to be an effective producer and consumer of services and goods,

© and the capability of benefiting from avocational pursuits. This goal sub-
“sumes the development of knowledge, skills, and attitudes required forigetting

and maintaining gainful employment and the management of income for the welfare
.~ of the person and dependents. It also involves productive management of time
'v‘devated to avocational interests.

The goal of civic responsibility is the development of knowledge, skills,
attitudes or values to make the individual a person capable of contributing
“'in an organized, lawful way to the welfare of the group. Civic responsibility

.. means achieving an awareness of and participation in n31ghhérhcod and local

' community issues and affairs, awareness of political issues and laws of the
land at local,state, national, and international levels, and respect for the

‘rights and praperty of others in school, community, home, and work-leisure

- settings.

The goal of social relationships is the development of knowledge, skills,
attitudes or values to make an individual a person capable of coping with

. social situations and relating to other human beings in terms of realities,

~ expectations, and standards of society. The goal subsumes the development
of interpersonal and interrelationship skills needed to function effectively
in the home, community, school, and work-leisure settings.

For each of the goals, a set of subgoals has been defined. The major goals
- and subgoals are shown in Table 1. .

_ Inspection of Table 1 reveals that the same subgoals are implemented at
each level of the continuum. It is this repetition of subgoals which incures
;aitiéulaticn across grade levels. i

Each subgoal is translated into a set of learner objectives, against
which the teacher or counselor can compare the outcomes to determine effec-

?*,tlveness of the learning experiences. The objectives are designed to take
“into account the need for the learner to progress through the stages of aware-

ness and exploration to skill preparation and placement. The learner objectives

"';fspec;fy knowledge, skills, and attitudes to be developed, reinforced, and

strengthened to realize career development. The objectives in Part II of the
curriculum guide are generally stated learning outcomes. These expected

";ﬂﬁutcames mist. be expressed as behavioral objectives, since the effectiveness

_Df the 1earn1ng tasks can be determined only if evaluation is criterion



Table ]

Major Geals and Subgoals

Goals

Subgoals

Selfﬁféalizatian:

_abilities, attitudes,

Acquire skills of self appraisal,

Develop awareness and understanding of self,

Develop understanding of decision-making process.

hequire skills of decision-naking, risk-taking, valve clarification, and goal-setting,
Develop understanding of the relationship between work and 1ife style,

Develop eppreciation for individual dffferences in interests, values, aptitude, skills,

Toog

Feononje Efficiency:

. _Develop understanding of the relationship betyeen education and work,

Develop understanding of variety of occupations, interrelatedness of occupations, and
knowledge of occupational classifications and job descriptions.

. Develop understanding that occupations exist for a purpose and contribute to the dig-

nity of the individual,

Develop appreciation for the value and worth of work, appreciate the contribution of
occupations to society and the economy, and appreciate that work means different
things to different people, |

.Iﬂﬁwﬂmmﬁ@ﬁﬂmmmmmﬁ@m@ﬁmmmummﬁﬁﬂmm

Develop employability skills,

Civic Responsibility:

Develop ability to participate in various kinds of civic groups,

+ Develop understanding of rights, privileges, and responsibilities on the job, in the

home, in the community,

Develop understanding of ways in which participation in ¢ivic groups contributes to
ind{vidual and group goals,

Develop understanding of importance of rules in society,

Develop understanding of velationship between responsibilities and rewards in work
and leisure,

Develop capabilities for making effective use of resources and understand relation of
environment to work,

: | Social Relationships:

= LT R S ST
e ey

Develop interpersonal skills,

Develop understanding of social roles,

Develop understanding of cooperation;

Develop understanding of commnity workers, ’ 61
Develop appreciation for flexibility and adaptability in soeial relationships,

Develop understanding of interrelatedness of occupational roles.




referenced. To define a behavioral objective, it is essential to take into
consideration the limitations and constraints in the situation and the charac-
teristics of the learners. Since the curriculum guides will be used by teachers

and counselors in different school settings ,_the definition of behavioral
o be done by the teachers and Caunselors, ‘taking into

account the learner characteristics, environmental conditions, resources, and

. constraints in the particular schaol setting. The teacher or counselor should
convert each learner objective into a behavioral objective. Each definition of
a behavioral objective should include: (1) operational description of the
behaviors to be developed; (2) the conditions under which the desired behaviors
will be demonstrated; (3) limitations and constraints; and (4) criteria for
acceptable performance. '

Each behavioral objective developed by teacher or counselor should pass a
quality test. Ryan (1973) developed and described a SPAMO quality test for
behavioral objectives. This test requires that each objective satisfy five
criteria in order to be of the desired quality to provide a basis for accounta-
bility. The criteria are: (1) Specificity; (2) Pertinence, (3) Attainability;
(4) Measurability; and (5) Observability. An objective is specific if it is
expressed in terms clear and precise rather than being vague or ambiguous. It
is pertinent if it is relevant to the learners and the setting. Any objective
which cannot be shown to be 1mpnrtant for career development is not pertinent.

An objective is attainable if it is within the realm of possibility for the
particular group of learners and the situation. An objective is measurable if
procedures for quantifying the desired outcomes are available. An objective is
observable if the desired outcomes can be seen either directly or inferred on
the basis of behaviors that can be seen. The learner objectives included in
Part II of the curriculum guide are intended to be suggestions. They were

developed outside the context of any Darticular "school. They must be converted
to behavioral objectives which are appropriate for a particular school setting.

The relationships among goals, subgoals, and objectives are shown in
Figure 4. '

Examination of Figure 4 reveals that within each of the four major goal
areas of career development, basic concepts have been identified by the sub-
goals which must be achieved. The subgoals represent broad areas of learning
which must be mastered to develop the knowledge, skills, and attitudes 1mple-
menting self-realization, economic efficiency, social relationships, and civic
responsibility. These four goals are the foundation of the career development
model, It can be seen that subgoals are converted into learner objectives
relating to awareness, exploration, and preparation. The way in which the gﬁéis
and subgoals are canverted into a sequence of related objectives to establish a
continuum of career development is shown in the charts on the following pages.

Examination:of the charts, which depict the relationships among goals,
subgoals, and objectives, shows the way in which the continuum of career develop-
ment is accomplished through implementation of learning experiences to achieve a
sequential set of objectives related to a single subgoal. It is expected that
iearﬁlng experiences will be implemented in the early grades to develop aware-
ness in relation to self-realization, economic efficiency, social relationships,
and civic responsibility. In the middle grades, related objectives will focus
on exploration, and in the upper levels, the related objectives will emphasize
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skill development. The four goals constitute the foundation for the car=er

“~development model. The subgoals represent broad areas of learning content which

‘implement the four goal areas. The objectives define the outcomes in relation

~ to awareness, exploration, and jpreparation. The matrix of subgoals and objec-
‘tives, by developmental levels, establishes a scope and sequence for each of

~ the four goals. By studying the charts showing the objectives by levels, it is
possible to identify the way in which objectives appearing in the four curriculum

~ guides are related. '
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The four goals constitute the foundation for the career

The subgoals represent broad areas of learning content wlhich
implement the four goal areas. The objectives define the outcomes in relation

to awareness, exploration, and preparation. The matrix of subgoals and objec-
tives, by developmental levels, establishes a scope and sequence for each of

the four goals. By studying the charts showing the objectives by levels, it is
possible to identify the way in which objectives appearing in the four curriculum
guides are related.

skill development.
development model.



Goal; Develeplng Capabilities for Achieving Self-Realization Through Self-understanding and Decislon-zaking,

~ Subgoals

Learner Qbjectives by Levels

- k-3

10-12

1. dequbre skills of
-self-apprajsal,

vs

. Each leatner will be able

to list or describe
three personal attributes,

Each learner will be able
to tell the subject mat=
ter areas in which his/

her performance 1 above

+average,

Each learner will be sble

o give an example of per-

sonality variables about
himself/herself,

Each learner will be able
to 1ist or describe one
unique personal charac-
teristic.

. Each learner will be able

to describe his/her per-
formance in each subject
matter ares,

. Each learner will be able

to list or deseribe three
personality variables
gbout himself/herself,

1, Each learner will be able
to identify different
types of physical work
demanded by & variety of
jobs, and assess his/her
present level of skill
developaent.

2, Each learner will be able

to complete his/her indl-
vidual profile, and will
be able to tell his/her
major interests, apti-
tudes, and values,

. Fach learner will be

be able to show that
he/she kaovs the ve-
cabulary for use In
varlous sitcatlons and
can assess his/her
perfornance in cozw-
nlication skills re-
lated to specific job
requirenents,

2. Each learrer will be
. able to cozplete a

career preparation
plan which is realls-
tie in teras of a)
his/her qualifieas
tions and b) exists
{ng opportunities,
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learner Objectives by Levels

£-3

14

10-12

Dé?élﬁﬁ éHareﬁess
-~ and understanding
- of self,

1, Each learner vill be able
to 1ist ot deseribe likes,
dislikes, strengths, and
weaknesses,

i

1, Each learner will be able
to 1ist or describe one

personal strength and one”

personal veakness,

2, Bach learner will be able
to describe a method of
strengthening a personal
vaakness, ‘

3, Bach learner will be able
to 1ist or describe two
reasons for knowing one's
strengths and weaknesses,

1. Each learner will know
weys of tmproving his/
her behaviors and atti-
tudes,

2, RBach learner will gain
knowledge of his/her

11k, and dislikes and
- strengths and veaknesses,

1, Bach learner will be
able to demonstrate
that he/she under-
stands the relation-
ship of personal
factors to caraers,

1. [Each learner will be
able to describe the
neaning of maxizizing
one's potentisl,

1, Each learner will be able
to give an example of .
naking a decision,

1, Each learner will be able
to 1ist or describe the
gteps {nvolved in making
a decision,

1. Each learner will be
.-able to understand that

people have to make de-
cisions, and that deci-
slon-naking 1s jmportant
to successful and satis-
fying living,

2, Each learner will be able

to name factors that ln=
fluence a career cholce,

1, Each learner will De
ghle to accept res-
ponsibility for his/
her decisions.

1. Each learer will be
ghle to list and rank-

arder criteria for
his/her career,

TR o T
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‘.', Gaal Deve aplng Capabilitles far A:hieving Self-reallzation Thrcugh Self- understanding and Decisign making

Learner ijectives by Lavels

4 6

1§

10:12

isk-ta;iﬁg, vi-
~lug elariffcation,
‘lnd goal-setting

1 Each learner will ba ahle

to list or describe ses
quence of career develop-
ment,

2, Each learner will be able

to list two occupations
in which he/she is 1p-
terested,

3. Each learner vill be sble

to st two occupations
in vhich he/she has no

__{ncerest.

. Each learrer will be zble

to demonstrate knowledge
of basic activities ine
volved in educationa] and
career planaing.

2, Each learner will be able

to tell the value and
consequences of several
career choices open to
hin/her,

. Pach learner will be

able to assuze respon-
sibility for making a
career cholce,

Each learner will be
able to shov what is
required for placegent
{n post-secondary ez
ployment, further edu-
catlon, or both,

5, Davglép qnders

Fa

ffglatianship be-
tween vork and
1ife style,

11 E;chgigargezuuiii be'ébigu
Lo give an example of the

vay work relates to the
vay one lives,

2, Each learner will be able

to glve an example of the
%3y {n vhich hisfher atti-
tudes relate to school
performance,

), Each learner will ba gble

to tell how his/her study
habits relate to school
Success,

L. Each leamer vil] be able

to List or deseribe ways
in which vorking relates
to the way one lives,

2. Each learner will he able

to lst or deseribe vays

in which his/her attirudes|

relate to school parfor-
mance,

3, Bach learner will be able

to list or describe ways
in which his/her study hab
its relate to school suc-
cess,

‘1, Each learﬁer uill be'able

to show that hefshe un-
derstands that an {ndi-
vidual's acCupatiun tan

influence “one's 1ife style|

and that"a preferred 1ife
style may {nfluence one's
occupationdl choice,

2, Each learner will be able

to {dentify different
parsonal characteristies
which affect performance
ina job or hobby.

. Fach learner will be able

to describe the vay in
which volunteer services
affect 1ife style,

V17 "Edeh learner will e

able to name the possi-

- ble needs of 2 glven
life style and st
several occupations
which will satisty
these needs,

Each learner will be
dhle to derive satis-
faction from work/edy-
cational experiences.

. Each learner will be

to 115t or describe the
way changes in 11fe
style are caused by
occupational advance-
ment.

)



Goal: DevelﬂgiﬂEVCapahélit;§3_fér Achieving Self-realizatien Through Self-understanding and Decision-saking.

3

Leatner Objectives by Levels

1-9

10-12

b Develp appes

terests, values,
-aptitudes, skills,

+tlon for individual
differences in in-

~abilities, and at=

L.

8

Each learner will be able
to describe or define ways
in vhich he/'she is differ-
ent from other persons.

Each leamner vill be able

~ to list one difference
between himself/herself

and another persen In
each of the following
areas! 1) interest,

2) abilities, 3) aptitudes,
4) values, 5) attitudes,

1. Each learner will know of
exlsting and changling val-
ues of various ethnlc and
religious groups.

2, Each learner will be able
to understand and appre-
elate unique values and
standards of cultural
groups,

3. Bech learner will be able
to identify five ways in
which people differ,

. Each learner will be

able to show that he/
she knows that differ-
ent people have feel-
bngs of dignity and
worth for different™
Teasons.

Each learmer will be
able to shov self-
insight by stating
ways in which he/she
differs from others.

14
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Learner Objectives by Levels

£-3

b=6

1-4

10-12

pations, inter-
tedress of
ceupations, and
novledge of occus
pational classi-
- feation and job
“descriptions,

1. Each learner will be able
to list or deseribe types
of wotkers in the commu-
nity.

Each learner will be able
to list or describe two
occupations which are
production-oriented and
(wo which are service-
oriented,

L.

Each learner will be ablr
to list or deseribe types
of workers in the commy-
nity or in the school.

Each learner will be able
to iist or describe two
ways to classify oeeupa-
tions.

1, Each learner will be able
to identify contributions
of the comunity workers,
and classify them into
the following categories:
vorking with data, and
vorking with people.

v 1, Each learner will be
. able to describe one

pational cluster,

;... Develop undere.. ,
“gtanding that

occupations exist
-for a purpose and
contribute to the

L...Each. learner will be able
to deseribe vays in which
vork provides opportuni
ties for enhaneing dig-

aity of self and society

i

Each-learner. yil] be able

. to describe one occupation

which has an effect upon &
portion-of society and
contributés to individual
growth,

1, -Each learner.vill.be.able..
to identify ten comunity
the dignity of the {ndi-
vidual,

able to relate feel-
ings about the value
of hoze, community, ©
and state vorkers to
indivicual well-belng.

L..-Each laarnensil].beszie s
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" Learner Objectives by Levels

-3

b

1-9

10-12

Develop epprecia-
tion for the value
and vorth of vork,
eppreclate the con-
tributon of occu-
- pations to society
~“and the ‘ecanony,
.and appreciate that
- votk neans differ-
‘ent things to dif-
.~ fereat people.

b

L

I, Each learner will be able

to tell how one worker
in the schaol contributes
to the good of soclety.

Each learner will be able

to list one way in which
a vorker he/she knows
contributes to the eco-
nonie good of the local
ares,

Each learner will be able
to list or describe three

personal .reasons why peo- .

ple vork,

... pate in a task which: .. ],

Each learner will be able
to list or describe two .
conttibutivug which
specific occupation has
made to the improvement .
of soclety.

Each learner vill be ahle
to list or describe ways

in which a worker he/she

knows contributes to the

econonie good of his/her

city, state or natlen,

Each learner will be able
to describe or partici-

conteibutes to classroom
goals, -

, Each learner will be able

to list or describe two
contributions that workers
make to society.

Each learner will be able
to develop appreciation
for aconomic revards

from work,

Each learner will ke
able to explain how
onie's service can-
tributes to the con-
munity,

Jach learner will ke

able to descride ecos
neic {mplications of
career decisions,

afbaviidi £¥3n0 00 8y

- gtanding that new
-~ oecupations devel-
' ope 1n response to
needs of society,

E/

—

. Emlamﬁﬁubéﬁh

to List or describe how
a8 occupation other then
his/her father's or moth-

ber fanily existence,

. Each learner vill be able

Bach learner vill be able

which have developed
within his/her 1ifetime,

to llst or deseribe one
occupation which has been
developed for the purpose
of fulfilling & need of
soclety.

i EaéﬁWlegfnér will be able

to list ways in vhich
needs of society relate
to the occupational
structure and develop-

‘ment of new occupations,

, Bach learner will be able

to identify comunity ser
vices that exlst to meet
the present civic needs
of his/her communlty.

I—

" Rach learner vill be

able to deseride vays

in which the reads
of soclety have changed
and how the work struce
ture has been altered

due to these changes,
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Goal: Develep Capabilities for Being Eeononieally Efficient, s Producer and Conswner of Goods and Services,

. Subgoals

~ Learner Objectives by Levels |

&

b6

-9

Hry skills,

, Each learner will be able

to give an example to
shov tvo factors necessary
for job success.

1, Each learner will be able
to list three factors
necessary for job success,

1, Bach learner will be able
to describe two employa-
bility skills,

. Each learner vill be

able to list skills
adequate for job or
educational entry in
an area of interest,

Each learner will de-
velop the capability
of belng able to move
into a job or further
edycation,

6. Develop under-
. standing of the
+ betveen educa-
tlon and vork,

iprelationship .. i

. Each learner will be able

to lst one occupation

-a¥hich requireschigh school

education, one which re-
quires college, and one
vhich required specisalized
education.

2, Each learner vill Be able

to 1t or describe occu-
pation vhich require
specific content, e.g.

knewledge.

1, EBach learner will be able

to list or deseribe the

. educational. needs related: .+

to a specific occupation,

2, Each learner will be able

to describe the content
and sequence of education
necessary for a speciflc
oceupation,

1. Each learner will be able

to list two values of get-

tional preparation before
Job entry or job change,

ting prevequisites educa= |

Each learner will be
able to list the edy-

-‘cat{onalsrequirements-- tie

for a specific job,
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Gaal Develuping Gapabilitles fﬁf Establishing and Haintaining Heal:hy Social RElatiﬂnShLPS

'Suhgbals

Learner Dbjectives by Levels

k-3

As& 1-9

10-12

1. Develop interper-
‘sonal skills,

1,

Each learner vill ba able
to deseribe three Jobs
that people living close
to hia/her hold, and name
one {nterpersonal skill,

1, Each learner will be ¢

to describe how interp
sonal skills contribute Lo
his/her personal feelings
of worth,

et

relat{onships,

. Each learnet will be able
to describe the prabable
consequences of different*
types of interpersonal

+ Each learner will be

able to describe the
{mportance of incerper-
sonal relationships,

2. Glven an opportunity to

have  job {nterviev
vith an employer, each
learner vill ba able to
demonstrate use of n-
terpersonal skills,

%54 :p in

+ Each learner will be sble

to list and deseribe two

in relation to salf and

others,

-eharacteristics of digaity |1

Each learner will be able
to describe the role of
one signifieantiadylt,. .|~

—

to hin/her,

. Bach Tearner will be able
to describe vays that so-
cial ‘roles are valuableheiq -+

. Each learner will be

able ta describe xarlnus
soclal Yoles relited tc

groupt of which he/she

13 a megber,

- standing of eoop-
- erition,

3 Develop under-

« Each learner will be able |1,
to identify a situation
vhere two or more workers
cooperate to produce &
product or provide a ser-
vice,

effort,

to value
4 means t

Bach learner will be able
to show that he/she under-
stands the benefits of
cooperation and {nterde-
pendence In naking a tean "

| 2, Each learner will be able
«.2ration as
‘Togress,

1. Eaéﬁ learner will be

able to describe ways
of working cooperatively
with other members of
4 group.

?~Dav&1@p uaders
tanding of con-
maity vorkers.

Each learner will be able |],
to describe two oceupations
vhich contribute to other |
oscupations,

ed,

Each learnér will be able
to deseribe vays in which
occupations are Interrelatd

. Eé;h learner will be

able to list and des-
cribe occupations in
the Public Service
¢luster,
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Subgoals _ %?FU%EQE%WEEH, .
k-3 §-6 1-9 10-12

3, Develep apprecia

~ tion for flexibil-

ity and adaptabil-

fey in soclal re-
lationships,

. Fach learner will be able

to list two feelings his/
her father or mother has
about his or her work.

. Each learner will be able

to describe or define work
in two different ways,

Jra——

. Each learner will be able

to describe ways in vhich
oné member can adapt to
factlitate group action,

Each learner will be able
to accept the vilue of
change,

in which he/she has
altered 2 social role
over 3 perlod of time,

1, Each learner will res-

lize that a variety of
roles contribute to
his/her developoent as
2 persen,

6. Develep under-
- standing of {nter-
- relatedness of
i, +oetupational roles,

. Each learner will be able

to give an example of one
job shich contributes to

ot is related to dnother

jobs

+ Bach learner will be able
to deseribe one Job which

contributes to or is re-

“lated € another Job, < |

Each learner will be able
to describe ways that
groups or Lndividuals,
have helped hin/her or
contributed to the meet-
ing of his/her needs.

. Each learner will be

able to list the values

- which have accrued.to

hio/her from group
membarship and discuss
these in terms of faels
ings about himself/her-
self,



Gaal;_ ngelﬂP;ng Capabilities for Carryleg Out Civic Responsibilities at Work and in the Comnnity,

- Learner Objectives by Levels

&

b

19

10-12

1, Develop unders

. standing of rights,
. privileges, and

- responsibilities
- on the Job, {n the
. home, and In the

" commnity,

1, Each learner will be able

to give an example of one
way In which vork requires
responsibility,

L,

Each learner will be able”
to list or deseribe ways
{n vhich work requires
responsibility,

|, Each learner will be able

to show that individual
responsibility {5 related
to the success of a group
project,

. Bach learner w1l te

able to show that he/
she knows the respos-
sibilities waleh he'she
has to the society i
which he/she iives,

‘2, Develop under-
- standing of vays
"1 which partici-
- patlon in civic
- geoups contributes

to individual and
<. group goals,

. Each learner i1l be able

to participate {n a task

vhich contributes to class-

room goals.

1!

Each learner will be able
to list or desctibe two
vays {n which the environ-
ment {n which he/she lives
relates to career and
elvic groups.

Bach learner will be able
to state advantages and
disadvantages of partici-
pation in civic groups.

. Each learner will 5

able to deseriie the
process of partieir:-

tion in ome civie aetix

group,

g Temnde e

Each leaanT vill be sble

to 1ist rules for a group
of which he/she i3 a men
bet,

L

Each learner will be able |1,

to 1ist or describe respons
sibilities of the adult
eitizen,

Each learner will be able
to 1ist reasons for estab-
lishment and enforcement
of laws within his/her
community,

, Each lezrner will be

able to shov that he'
she knows the rules

for operatian of eivic
groups=-parlizzentary
and other grouy prace-
dures, and structurss,

standing of rela-
onship betveen
‘responsibilities
and tevards {n
- vork and lelsure,

1. Each learner wiii-be abie |

to give an exazple of the
rewards, other than money,
which are related to vork-
ing, '

1. Each learner wili‘be able

to list or describe re-
vards, other than money,
which are related to work-
ing,

Each lezrner will be able
to describe two ways in
which vork is of value.

. Lach learner will b2

able to desaride ways
of maintainizz eco-
nemie self-suiifclency

{n contezporary sociaiv.

EE
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. Subgoals

Learner Objectives by Levels

bf

1§

10-12

3, Develop capabil-
" “itfes for oaking
~ offective use of
resources and

understend relas
- tien of environ-
, hent to vork,

1, Each learner will be able

to 1ist or describe the
relationship of the envi-
ronment to & particular
fob,

1. Each learner will e able.
to 115t or deseribe three
reasons for preser use
and conservation of naty-
ral and human resources,
and name one career which
contributes to cossatva-
tlon of these rescurces,

L, Each learner will se
able to list or des-
eribe the relation of
occupations to conser-
vation of resources,

6. Develop ability to

“ participate in va-
tlous xizds of

- elvie groups,

1, Zach learner will be able
to describe ways in which
zarticipation in a group
aalped hinfher,

o EBach learner will be able

to describe ways in vhich
his/her participation in
a group contributed to

his/her understanding of

the responsibilicies of |
e,

1, Each learner will be able

to show that he/she recss-

nlzes that persenal
traits of punctua!ity and
dependability are isport-

Aot factors ip facilitats
ing the vork of athers
In an oceupational set-
ting or civie group.

L, Each learner will be
able to relate the
value of cooperative
efforts to the achieves
ment of goals for coman




Activity la’

Analysis of Goal Statements . -. °

I. Statement of Significance and Orientation

: -The Hawaii Career Development Continuum was made available during the

- 1974-1975 school year, 1Its development is detailed in the Continuum. It was

- developed to '"assist teachers, counselors, and administrators in developing
and implementing career develapment curriculum within the existing instruc-

tional and guidance programs in the schools."

. use the Hawall Career Develapment antlnuum Whatever the reasons for thlS

. one should be aware that this negat® re tendency exists. The Continuum study
is designed so as to enable the Ca: >r Educators to clarify the specific goals
~in their areas. It should be stressed that goals, once developed, can make
the job of administering much more simple, clear, and effective. It must be
stressed that the Continuum is meant to help, not hinder or dictate total
- policy and action. Although it is expected that the spirit of the document
will be maintained, it leaves latitude for modification of goals and puts no
. Testraints. on methodology.

This material is relatively short in length. Its major objective is
the development of goal statements by each administrator which they can use
in choosing activities and materials for their school.
 II. Objectives

A, To familiarize administrators with the liawaii Career Development
Cﬂﬁt;nuum its devalapment and components,

B. To help clarlfy the basic elements of career education.

’C3 To clarify the outcomes of career educatlﬂn that seem to be
derived from the basic elements. -

D. To be familiar with specific goal statements at each teaching
’ level as proposed by the Hawall Career Development Continuum,

E.  To develop the attitude among Career Educators that the Hawaii

'~ Career Development Continuum is a help or guide to be used for
the educators' benefit by ciarlfying goals to better enable edu-

cators to choose the most appropriate activities'and materials.

__TII. - -Content

~A.: The Haweii Career Development Continuum, as a guide,
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The development of the Cantinumn;
Elements of career education.
Outcomes of career education.
Goal statements.

Uses of the Continuum,

1. To provide a basis for discussion and analys15 of the
elements of career education,

2. Tc nrovide a basis far discussian and analysis of the
3. To provide a basis for discussion and‘analysis of the

goals of the primary, intermediate, junior and senior
high school grade levels.

IV. Possible Strategies[Aztivities

Ai

@]

Obtain copies of the Hawaii Career Development Continuum for each
of the administrators in the class. Briefly show the relation-
ships of the basic goals, outcomes, and subsequent objectives.

Invite someone from the State Department of Education who was a
participant in the design of the Continuum to briefly explain
the development of the Continuum. The main point of the speaker
would be to clarify how the Continuum was visualized for adminis-
trator use. This is to give official policy concerning to what
extent the Continuum objectives or goal statements must be
adhered to and to what extent they are suggestions that can be
modified. ' '

llave administrators brainstorm what they believe are the goals
and objectives of a 'good' public school education. Make a
master list of the suggestions. Using the Continuum, list the
four goals of the Continuum and categorize the elements of a
'"good education' under the appropriate goal. Are there any that
do not fit? What other element might need to be added? If the
class elements do ngt fit under a Cantiﬁuum gaal is it bécause

not lmpﬂrtant or of Extremely low prlarlty in schcnls¢ Does
this bring up any probIEﬂs of definition or interpretation of
the Continuum?

Which of the four gnals seem to be of highest priority? As a
total group, analyze this question after having individually
answered the question as an assignment. This is the first step

" in focusing on the areas of interest and expertise of the group.
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E.

Compare the goals of career education with the outcomes as listed
in the Continuum. Do the outcomes logically derive from the
elements? Could either the goals or outcomes be written for
greater clarity? Do the outcomes seem adequate for society
today and in the future?

Some questions might be asked during activity E above or following
E could be:

1. Do.class members feel that they as adults have achieved
the outcomes to their personal satisfaction? |

2. To what extent do they feel they could promote each
objective in their schools? 1Is it appropriate?

3. Which of the outcomes seem the most realistic? The least
realistic? Why? To what extent might unrealistic outcomes
simply be so categorized because we are not familiar with
them? ’

4. Does possessing entry level skill upon exiting from formal
education programs have a possibility of pushing students
into too narrow a vocational field too early in life? How
could this be guarded against?

Have each administrator analyze the goal statements for their
school level, Have them prepare in writing a paper which answers
questions such as the following:

1. Which goals do you agree with? Why?

2. Which goals do you disagree with? Why?

3. What goals would you delete? Why?

4. What goals would you add? Why? Which goals are most
important?

Divide the class into groups by teaching levels. Have each
administrator explain their answers to the rest of the group.
The groups are to critique the znsvers for clarification,
consistency, and reality as they see it.

In all cases of critique and evaluation the instructor should
play the "devil's advocate role.

when all individuals have completed their goal statements, have

“them indicate which ones they already have activities/materials
" for and which ones they do not have activities and materials.
~“This will help the administrator's become aware of needed
‘resources for activities and materials.
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Activity 1b
. Analysis of Goal Statements
, The purpose of this activity is for the participant to react to goal
-statements from the Hawaii Conceptual !Model on Career Education and then
analyze their own responses.
Directions:

1. Refer to the conceptual model of Hawaii's Career Education
Continuum. List the four major goals of the Continuum,

2. Have each participant react to the goal statements and then
' analyze their own responses.

3. ' As a class activity, tabulate the responses and discuss those in
which there is a general disagreement or a spread of answers.

Both the agreement and disapreement might be noted for discussion
and analysis.
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Activity 2

Task Assignment: Implement Strategies

The purpose of this activity is for participants to become aware of
ways in which the school can work with the home, community, and work or
leisure settings.

Directions

1. Select a grade level and subject area of interest to members
of the group.

2. Refer to the Conceptual Model to the list of sub-goals for the
four major goals of career development.

3. Select one sub-goal which the group considers important for
the learners.

4, Write one learner objective to implement the sub-goal,
appropriate for the learners.

5, Deseribe one way to achieve the objective
through school-home cooperation and involvement.
through school-community cooperation and involvement.

through schoel work or leisure involvement.
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Activity 3
ANALYSIS: IAWAII POSITION ON CAREER EDUCATION

Afte~ analyzing the Career Education Continuum for the State of Hawaii,
one should be able to express their thoughts intelligently on each of the

" knowledge in these areas. '

I. Definition of Career Education:

II. Nature of Hawaii's conceptual model for career education:

[l
gy
L]

Proposed strategies to implement career education:




READING: 5
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THE HISTORY OF CAREER EDUCATION IN HAWAIT
AND ITS PROGRESS TO DATE
June, 1976

_=~‘The Hawaii Career Development Continuum Project was initiated in April
1972 in response to a recognized need for a statewide conceptual framework with
implementing guidelines for a comprehensive program of vocational guidance and
career development. The project mission was the design of a conceptual frame-
work for a career development continuum from kKindergarten through grade 14 and
the production of curriculum guides for four grade levels. The Career Develop-

nt Continuum Project goal is to develop and establish within the existing
educational structure and organization in the state of Hawaii, a comprehensive
~and sequential series of learning experiences to improve the career guidance

ind “instructional program of the schools, in order to enable students to be
better prepared to take a productive and satisfying role in life.

: égﬁ ound

’f"TThe_p:aject; funded by fedeiai funds, was undertaken in fiscal year 1972 by
the Department of Education in cooperation with the research and development teanm

f" the Educational Research and Development Center (EDRAD) at the University of
awaii,

.. "As of the end of fiscal year 1973, a continuum for career development, K-14,
and -four implementation curriculum guides were developed. In fiscal year 1974,
-the guides were further refined and the career development concept was discussed
withiDepartment personnel and others throughout the state. The Department also
Pparticipated in a national ETV program development project on career awareness
for grades 4-6. .
- +During fiscal year 1975 intensive in
effectively implement the concept
procurred for the program.

-service programs were carried out to
» while additional materials were developed or

Mé}d?iDbjggtiygs and,@ut¢0@3§ffb;ﬁFigcaerearilgis

-~ One of the major objectives of fiscal year 1975 was to initiate massive

rientation and in-depth in-service workshops to implement the Career Development

Continuum Guides for grades K-12 in all school districts. The funds used for the

in-service training activities were $12,000 from federal sources and a special
0,000 appropriation from the state. This major objective was achieved in that

-series of orientation and in-depth sessions were held throughout the state

g -the school year and summer of 1975 for a total of 1,386 participants,

other major objective for

. fiscal year 1975 was to provide supplementary
onal and related materials

to enhance career development experiences of
~This objectives was also accomplished in that materials were developed
ed in 6 major categories: (1) ETV programs and films; (2) assessment;
er-training; (4) printed instructional materials; (5) resource centers/
(6) public relations materials.

Orientation é@ﬂ;IpsSErvi;e,Agtiyitiésmgf the Year

During the first and second semesters, two-day orientation




sessions were held for school level personnel throughout the state.
The number of participants totaled 539.

, Additional orientation sessions were held -during May and June
on Oaku and Molokai; 46 Oahu teachers and 19 Molokai teachers par-
- ticipated for a total of 65.

To help state and district staff personnel develop a better
understanding of career development concepts, a one-day orienta-
tion seminar was held at the Ilikai Hotel. A representative group
of 69 educational officers attended the seminar.

A lay community orientation program was also carried out. An
information package was prepared to accomplish this, consisting of
a simple pamphlet, a slide/tape program and a large scope and se-
quence chart. Comnunity meetings were held in all seven districts.

In order to insure the availability of instructors for
continuous in-service training activities for school level person-
nel, in-depth training sessions were held to develop a cadre of
teacher trainers. These trainers were then selected to teach the
practicum sessions for the implementation of the guides. The
jinitial cadre consisted of 39 teachers (25--0ahu, 5--Maui, 8--Hawaii,
and 1--Kauai). University of Hawaii faculty members (10) were also
given intensive training to enable the College of Education to carry
on pre and in-service programs.

Nine in-depth in-service practicum sessions were held during
the summer for the implementation of the Career Development Continuum
Guides. There were 194 teachers enrolled in these sessions.

Principals and vice principals were offered two special sessions
to help them assume the leadership role in the implementation of the
Career Development Continuum concepts. Approximately 15 adminis-
trators attended the practicum course while only 6 were able to
participate in the short orientation session.

Also, to assist upper elementary teachers infuse caveer aware-
ness into the existing curriculum |nIDUﬁh the use of the fifteen
ETV programs, '"Bread and Eutterflies,': the ETV in-service course was
presented and supplemented by group sessicns. The total number that
enrolled for the first and second semesters was 273 teachers.

Developmental and Procurement Activities of the Year

The activities pertaining to the provision of materials to be

" used in the implementation of the continuum included (1) the in-
stallation of "Bread and Butterflies," a series of ETV presentations
on carecer awareness for grades 4-6; (2) the development of instru-
ments for assessing the career develapment of students; (3) the
cnmpletigﬁ of teacher tra;nlng kits to enable trainees to design
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and construct instructional materials for student use; (4) the
evaluation and dissemination of materials developed commercially or
by other government subsidized projects; (5) the development and
installation of Career Information Centers for career development
at the school level; and (6) the printing and dissemination of the
Scope and SequEﬁ:e Chart and the pamphlet, "Career Development in
Hawgal Schools.'

Future Plans

In the present fiscal year, models and materials for the training of
counselors and school administrators are being continued throughout the
State.

The full potential of the project will not be realized until the dewveloped
guides are fully implemented. Staff training must be continued to accomplish
this.

It is anticipated that in-service sessions for school level personnel will
be continued by the Department to ensure effective implementation. The
University of Hawaii, College of Continuing Education and College of Education
are developing plans to include course offerings on the Career Development
Continuum as well as to incorporate the concept in the teacher and counselor
preparation programs at the undergraduate level.

The Department also foresees the need for the development and/or
procurement of supplemental materials to enrich the career development activi-
- ties, such as guidance infarmation far the varicus careers, audio visual

'Vrelated currlculum materlals Federal funds fram many sources have been

requested and committed to acccmpllsh the development of some of the above-
mentioned materials. The Department will explore all possible sources of
materials needed to achieve the objectives of Career Development.

The student assessment instruments will be available to schools by
fiscal year 1976, and in fiscal year 1978 they will be used in ‘a state evalua-
tion project.
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FUNDING STRUCTURE

The Hawaii Career Development Centinuum Project

S quject allows the reader to see the phases for the prc;ezt as planned
o by the llawaii State Department of Education.

The Hawaii Career Development Continuum Project was implemented under
provisions of P.L. 90-956, Part C, Vocational Education Act, Amended 1968, with
funds awarded to the State Board of Vocational Education and sponsored by the
State Department of Education. The project proposal is divided into five
separate phases which will be covered over a six-year period. They are as
follow:

PHASE I (March teo June 1972) Development of a continuum for Career
Development K-14. The continuum provides direction for preparation
of specific prototype curriculum guides.

$32.253

PHASE IT (1972-1973) Development of implementation curriculum
guides K-14 and an ETV series for grades 4-6, This phase will deter-
mine the relevance of the materlals to the students.

$39,000

_ PHASE III (1974-1975) Deveiopment of teacher- education models and

. materials, training of cadre for teacher education; orientation of
school, district, and state personnel to the Career Development
Continuum, ' - -

$30,018

PHASE IV (1975-1976) Develﬁﬂment of models and materials for the
training of cousclors : and administrators 1nc1uding in-service train-
ing. Teacher- -training sessions from Phase III will be continued.
o {512,000 State, $72,000 federal funds) £82,000
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EVALUATION
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ORIENTATIOM PHASE

Self-Evaluation

What is meant by the "job cluster" concept? How is it used in career
education? How does this concept allow more mobility and alternatives
te individuals reparding their vocational and life planning?

Give a brief statement on the interdependence of people to other pégple
through the work that they do. Do most people realize the extent of
this interdependence?

How are other state's models for career education different from the
Hawaii Career Development Continuum? Do each of the models utilize the
concepts of career avareness, exploration, and preparation?

-

What are the goals and subgoals of career education in our state? How
are they related to learner objectives?

What are some activities one could do in order to facilitate attitudes
of positive change towards the Ilawaii Career Development Continuum?

What are the basic differences in the role of counselors and
administrators in the implementation of career education? Do you agres
with the different responsibilities of each group? How will clearly

defined and understood roles result in mutual cooperation in the imple-
mentation of Hawaii's career education? '
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