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PROJECT OVERVIEW

i?ﬁ%j@uerall plan for the development of Career Education in the state of
Hawaii was eonceived as the Hawaii Career Development Continuum Project. To -
date the continuum consists of the following phases:

PHASE I (1972) - Development of a Continuum for Carezr Development
- K-12.

PHASE IT (1972-73) - Development of Curriculum Guides K-12 and an
ETV series for grades -4-6.

PHASE III (1974-75) - Development of teacher education models and
training of teacher cadre, etc.

PHASE IV (1975-76) - Development of model and materials for counselors
and administrators. - ‘

As can be seen, Phase IV was designated as the training component for adminis-
trators and counselors.

The initial segment of Phase IV was to develop a model to characterize the
training procedures. The next task wae to collect and/or develop a set of
materials for each module of the training program. The initial set of materials
ie designed to present the administrators and counselors an opportunity to
seriously examine Career Education and its implications for their institutional
roles. The balance of the materials tend to focus on the various administrative
functions which affect implementation of Career Education.

The geries of documents comprise the materials for an in-gervice program
for a variety of administrative positions at the school and distriet level.
There is a certain flexibility since the materials are designed to be used «s
a group inservice or a self-learning system.

Program Organization

‘There ave siz (6) modules for administrators, four (4) for counselors in
the phase. The first two are common while the balance are specific to either
counselors or administrators. The modules are:

Module I--Information '
Module IT--Orientation

Module ITI--Teacher Information and Orientation for
Adrministrators

3.1 Identify Change Strategy

it



Module IV-=Plarming

4.1 Develop Plans for Curriculum Preparation and
Infusion

4.2 Plans for Resource AZZ@éaﬁiﬁn

4.3 Plans for Séhédu;iﬂgr

4.4 Piaﬂs fbf,ébmmunity Involvement
Module V--Implementation

5.1 Supervision of Teaching

5.2 Curriculum Evaluation

Module VI--Evaluation of Career Education (Administrator)
Module VII--Develop and Implement Needs Assessment
Module VIII--Implementation

8.1 Preparation and Evaluation of Counselor
Haterial

8.2 Consultation to School Personnel e e e

i
8.3 Integration of Coordination of School
and Community Resources

——~  Fach module has.a similar format. A short introduction provides an
overview of the material to be covered, and a set of goals which are to be
addressed in the module. In the common modules a time frame and a description
of the materials are suggested for use with each goal statement.

In the administrator and counselor specific modules a lesson format i8
suggested, since the use of these materials may vary widely from situation to
situation.

In addition, there are specific comments for use by a workshop faeilitator,
instructor, ete., for those lessons where such teaching suggestions are appro-
priate. Several of the modules contain simulations or other learning activities

‘to reinforce the appropriate goal statement.

 Fach module has supplementary readings which can be dupZiéatedrand handed
to the participants either prior to or during the workshop. When there is a
time frame for a module, the estimated time has included a period for perusal
of the article during the workshop. If the materials are read in advance, the
time estimates should be adjusted aceordingly. A bibliography is also attached
for those modules where it is appropriate. ‘

5}
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(

Again, it should be noted that this set of materials ic a guide to training
administrators and counselors in the implementation of career education. It is
not a prescription which should be followed unwaveringly. Some modules may be
inappropriate for certain groups. It ie the responsibility of the workshop
facilitator to consider the individual differences within and between groups
and to gauge the presentations accordingly.

Tt should further be noted that this implementation program is based upon
the notion that there will be a time span between the end of one module and
the beginning of the next. Since the entire program would take twenty to
thinty hours at a minimum, and given the workeshop regulations of the Department
of Education, that would be a logical supposition.

iy
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.. INFORMATION MODULE

The Information Module of this training package is designed as a mechanism
for trainers of administrators and counselors so that they will acquire insights
- into the factors which have led to the growth of the concept of Career Education.
It may be considered as an introduction to the concept for a wide variety of
persons in both professional positions, e.g., administrators, counselors,
teachers, classified employees, and the general public.

The goals of this module are that the participant will:
1. Be aware of educational problems which are plaguing youth.

2., Recognize the frustrations of young people who do not fit the
traditional patterns of educational expectations.

3. Be aware of concerns of variuus publics and business
organizations toward the educational training of students.

4, Be aware of trends in career possibilities in Hawaii.
5. Recognize the cultural and social implications of careers.

6. Recognize the evolutionary course of an educational venture,
career education, to involve schools in a more meaningful
role in the solution of these problems.

7.  Understand the components which make up the philosophy of
career education. '

8. Discover what other school districts have done in the
implementation of this concept.

9, Be introduced to the Hawaii model for career education.

The format is designed to aid the trainers in the presentation of the
material to personnel who have not previously been exposed to an ory ‘ized
workshop or group meeting. To aid the trainer, a suggested time fra. : for
the activities in each of the goals is suggested. The time frame is to give
trainers an agenda so they can complete the Information Medule in approxi-

~ mately eight hours of workshop time.

Each portion of the workshop is designed to address cne of the goals
‘stated previously. Thus the trainer should consult the portion of the module
‘which corresponds to the activity stated which is in turn keyed to a goal. "
This can be done by using the sequence of goals and activities on the fcllowing
‘pages. A mumber of the goals have reading materials attached to them. The
trainer will need to duplicate these materials in sufficient quantity for use
with the group he is training. Time has been provided in the time sequences
for the workshop participants to read the material so they have a basis for

1




discussion. If time is a premium, the articles may be distributed
in advance so the participants will come fully prepared for the activities.

Control of time is the essence of a well run workshop. If the participants
are to be properly informed they must have an opportunity to deal with each of -
the various aspects of the information procedure. If the trainer does not feel
he has adequate time it is possible to eliminate certain readings or other
materials. '

- In addition to the suggested time sequences this module contains tips for
the trainer in how to maximize the use-of the various materials. Thus the
module becomes a trainer'sguide to the proper orientation of others. Vhen
preparing for an information session, he will need to use the suggested set of
activities and questions contained in the module while studying the materials
which are to be distributed or otherwise used in the workshop.

It is recognized that in certain cases the modules will be used indivi-
dually. In these circumstances, the reader should use the time frame of
activities as an adjunct or agenda to the written or visual materials. The
guide may serve to strengthen the concept under study by the individual parti-
cipant. :

To accomplish these-gaals the following time sequence is suggested:’
A. 15 ain

Introduction to the Information Module. Includes description
of the purpose of this module as cited previously.

B. 30 min

Distribution of study items for Goal 1: Be aware of educational
problems which are plaguing our youth. "Career choices are
usually accompanied by anxiety in our culture because basic career
decisions are too often made in an environment which provides
little help in making them" (Osipow). Arnother social problem is

the high rate of unemployment, particularly among youth.

Reading 1

"What's Happening to the Students?'' These are two graphs
which point to the fact that many students may not have
planned well nor prepared for their future while in school.

"Conditions for Educational Reform.'" A majority of

graduates from both secondary and post-secondary schouls N

are experiencing difficulty, frustration, and alienation
in finding and engaging in meaningful and satisfying work/
life. Some of the dissatisfaction can be traced to the
present American educational system.
1. Information here demonstrates a phasing problem both
nationally and locally.
-2
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2. Graphs demonstrate the problems from grade school,
- through high school, and even upon graduation from
- college. -
3 Has this always beeﬁ the case? |
4, Are rnany peaple aware that this problem exists?
40 min

Af'tAudm-v:,sual presentatlan fc:r Gcal 2: Recogn;ze the :Emstratmns

- tional expectatmns. A majcr c:rltz.:ism ~of the educatmnal systern

- has been its practice of putting students into college preparatory,
"vocational, and general tracks. This fragmentation is detrimental
- to students not only from an educational angle but also from a

' psycholaglcal v1ew of thenselves _

Movie: A leferent Drum" 1975 C21 min)”

o S)mnp51s An all-Indian cast explores the pDSSlblllty that a
college education is not necessarily the answer for all; for
some, living a productive life does not necessarily dezrand
hlgher education. . :

"Larry Allen: A 1972 High School Graduate.' (Please
note that this exerpt is taken from a larger statement
__which can be obtained in McGlure, L. and Buan, C.

(eds.), Essays on Career Education. Portland: Northwest
Regmnal Laboratory, 1973, pp. 150-162.) Mr. Allen states
that most young people rced and want an education that
will help them in their future careers, in their leisure
hours, and in their roles as active cltlzens He repre-
sents the view of one student towards the daily problems
Whli:h apparently face many high school students.

1. Does this represent a sizeable segment of the student B
. populatmn‘? '

2. - Are schools tending to make these students feel that
‘ they are "seccm:l class?"

3. In terms of curriculum, does one divide subject and
‘subject matter into 'hard" and "soft' subjects or ''solids"
and 'non-solids''? What impact or subtle meaning does this
connote to the students?

© 20 min

. Discussion Break



.20 min

" Distribution of study items for Goal 3: Be aware of co
“various publics .and business or panizations toward the educational
__Training of students, While a major push for educational reform
“Tias come from the educational community, forces within the world
- of work have also contributed to the demands for change.

ncerns of

 Statements £ron Business and the United Auto Vorkers (AUW).

foth groups state that education reform 1s ‘necessary and

that they are willing to work with educators and others
toward a more successful American educational system.

1.  Are these statements realistic?

2. Why is there more dissatisfaction towards education today?
Do you feel that the reasons given are true? .- '

3. Can you think of possible alternatives?

40 min

Handout study items for Goal 4: Be aware of trends in career
possibilities in Hawaii. It seems Teasonably clear that changes
1n the world of work will require continued and perhaps increas-
ing individual adaptability. With this idea in mind and the
knowledge of what resources are available to provide the indivi-
dual with manpower infommation, the individual will be able to
‘be aware and to plan for the nature and types of work to be
done in the future.

Reading 4

"Manpower Resources and Manpower Needs." This forecast
iS based on the 1970 Decennial Census for Hawaii.

"Learning a Living in Hawaii.'  Prepared by the State
Board for Vocational Education, it is presented as an
introduction to vocational occurpations in Hawaii
(Appendix A).

1. How many of your students are aware of the range of job
clusters? e

2. How many have explored at least one job in each cluster?

3, Does the school have a responsibility to assist students
in this area? To what extent?

4. Are we doing what we should?

14




" Distribute study item for cultural perspectives for Goal 5:
"Recognize the cultural and social implications of careers.

- Cur educational structure is marked by discontinuity between
" childhood and the world of work. The abruptness of the tran-

“sition requires youth to struggle in a strange and new world.

“ They have not acquired the skills, attitudes, nor values that

. undergrid productive activities. .

"Career Education in Cultural Perspective.'' by James
Spradley. Dr. Spradiey views the fundamental American
education structure which is bhased on cultural values.
He sees educational reform as a means to change the
way that our culture structures continuity and choice.

H. 20 min

Distrihute articles for Goal 6: Pecognize the evolutionary
course of an educational venture, career education, to involve
schools in a more meaningful role in the-solution of these
problems. - o - - - -

"Career Education: An Introduction.™ This is a

brief booklet covering the basic components of career
education and the philosophy behind this educational
venture. :

- nStraight Answers on Career Education.' Kemneth B.
Hoyt, Associate Conmissioner for Career Education,
USOE, utilizes a question-answer approach in dealing
with an explanation of career education and some of
the misconceptions surrounding this educational
reform movement.

"Occupational Information Needs of Career Education."
This article is based on the assumption that if new
direction and emphasis in education focuses on the
school experience as a part of the career development
process, then a major goal of the school experience
should be readiness on the student's part to face the
complexities of our society with the skills necessary
to work, to participate as a responsible citizen, a
family member, to know how to use leisure time, and
how to make decisions.

"Toward a Philosophy for Career Education,' by

Sterling 1% ‘cdurrin. This is the view of one man

towards formulating a philosophy for career education.
; 5
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!Uﬁderstand.the zcﬁpanénts vhich make uﬁ the phllDSQphy é;;f,,
..career education.

One of the most persistent criticisms of
-areer ‘education during the first few years of its develop-

‘ment has been that no one knows what it really is. Through
' the study items for this goal, the learner should be able to
w;jprssp the foundation of career education.

; Readlnr! 7 |

“The Nat1cnal Standard Career Education Model."
--Developed by leaders in career education, this
_paper identifies specific goals, lists the fifteen
"uccupatlnnal clusters as suggested by the USOE,

- and-is to be used as a natlanal standard for

CBTEEI‘ awareness.

"Elements of Career Educatlan." This grarh allows

- the Tearner to conceptualize the stated elements of
career education and the proposed outcomes. Can be
used as a transparency or as handout material,

""USOE Model.': The conceptual medel by the U. S.
0 ;1Ee éj‘;ducatlnn. :

"Deflnlt;c:ng of Career Education." T‘his sheet is
intended as resource material. It is based upon
the following definition: "'Career Education' is
the totality of experiences through which one learns
about and prepares to engage in productivity as part

of her or his way of 11v1ng "

"Comnrehen51ve Career Education !Matrix." Through
viewing the matrix, one can visualize learner objec-
tives and outcores of a comprehensive career educatlc:n
system. :

Movie: 'Implementing Career Education' 1975 (20 min)

Synopsis: Provides a good orientation to career education,

its major cocncepts, ngectlves and goals.

30 min

Distribution of study items for Goal 8: Discover what other
school districts have done in the implementation of this concept.
Through the following items one will begin to see “that on a

'natlﬂnal level, career education is a priority in many states.



L.

"Intrcductury Statement by the USOE on Career
Development in 3elected States.” Abstracts taken
from selected states, these DTDfllES offer infor-
mation of career educatlon in other states.

"Promising Practices in Small Schools.' This
exerpt was taken from a larger document. It gives
detailed information sbhout two spezlflc career
education programs.

"The State of Career Education (Arizona)." Arizona
was the first state in the Nation to have specific
legislation dealing with career education. This
booklet will provide a view of progress which has
taken place in Arizona's educational system.

30 min

Distribution of study items for Goal 9: Be introduced to the

H Hawaii model for career education. Hawaii's model for career

education 1s based upon the 1ndlgenaus populations of the
islands. This incorporates not only the basic career education
components, but also places emphasis on cultural attitudes,
values, and philosophies. This can be seen in the four goals
of the ngall Career Development Continuum: civic responsibi-

lity, social relatlcnshlps self-realization, and economic
efficiency. .-

E§a§ing 9

YA Conceptual Frameworl: for a Career Development

Continuum, K-14, for Hawaii's Schools. The State
PIan which also serves as a position statement is
in the form of this official publication. '

10 min

Self-evaluation form,
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~"WHAT HAPPENS TO STUDENTS?”

100 ENTER JUNIOR HIGH SCHOOL
L—— 5 DROP-OUT

95 ENTER SENIOR HIGH SCHOOL
| L=+ 17 DROP-OUT

" 78 GRADUATE FROM HIGH SCHOOL
| L——> 43 ENTER LABOR MARKET
* OR ESTABLISH A FAMILY

- 35 ENTER COLLEGE
- | b= 25 DROP-OUT

© 10 GRADUATE FROM A 4-YEAR COLLEGE

19
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_UE5§Eéia1Iy,in secondary schools the curriculum is typically
-'not realistic in terms of meeting student career needs.

WHAT'S HAPPENING TO THE STUDENTS: oo
1. Dre?outs from U. S. secondary schools

.‘ﬁ\

i

- 24% drop out of 76% actually graduate
. school before ' ‘
~graduation

- . Choice of curriculum among U.S5. secondary school students

IR

24% are enrolled in
vocational education
o , programs

76% are enrolled in college preparatory or
general curriculum programs

3. Relatively few U.S. secondary school students graduate from college ‘

.

23% will gradu-
ate from college

77% will not graduate from college

... Source: Digest of Educational Statistics, 1974 Edi .on
.-~ ‘U.8. Department of Health, Education and Welfare. .

_1_1,‘_»:,3,‘-5;"3@5 OPENINGS DURING THE 70'S

" '20% of jobs - 80% of jobs require a high school diploma
require a 4- or training beyond high school but less
~ year college than 4 years of college' ’

‘degree '

= Jobs in the 70's
~....a college degree.

el 20
b 10

demand specialized training, not necessarily



1973 Hawaii High School Graduates

Planned to Attend These Types of Schools

2 YEAR COLLEGE, { 2 viar coLLkce,
TRANSFER PROGRAM ’ VOCATIONAL OR

24.5%
21.9%

OCCUPATIONAL
_ SCHooL 3,5%

4 YEAR COLLEGE
OR UNIVERS1TY

49.1%

11
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A“‘TIVITIES OF Hmmu 1973 HIGH SCHOOL GRADUATES
" ONE VEAR AFTER GRADUATION

. -ATTENDING SCHOOL
~ AND- EMPLOYED

OTHER
ACTIVITY

3,58

""" SCHOOL & OTHER .3

ATTENDING SCHOOL ONLY

¢

48.6%

12
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:nf,durlng ‘the early 1earn1ng years when there is ample time to develcp areas of
‘work.interest and competence. In today's rapidly changing society, many indi-
viduals are leaving our educational system deficient in necessary basic academic
skills. There has steadlly developed an increased emphasis on '"school for '
_schn@llng s sake."! The third grade teacher seems intent on readying students for
~the fourth grade . . . . Instead of readying students for something, education
- has: beccme for many students simply preparation for more education. Kenneth B.
jHDyt points to the facts which show that too many students fail to see meaning-
“ful relations between what they are asked to learn in school and what they will
@da when they leave the educational system. Too many of them leave our educa-
"+ "tional system unequipped with the vocational skills or the desire to work that

s are essent1al for making a successful transition from school, to work.

Ameﬂcan education, as currently structured, best meets the educational -
S needs of that minority of persons who will scmeday become college graduates. It
. does not meet the educational needs nor give equal emphasis to the majority of

“students who will never be college graduates. ‘Seventy-six percent of secondary
... .school students are enrolled in a course of study, for example, that has as its
.. . major emphasis, preparations for college--even though only 2 out of 10 jobs

‘" between now and 1980 will require a college degree. Thus, almost 8 out of 10
.. students are rec31V1ng an education that will primarily benefit only 2 out of
.. :10 students.” Hoyt also states that American education has not kept pace with
. the rapidity of change in the post-industrial occupational society which results
=¥ % in large numbers of both over-educated and under-educated workers. Both the

- boredom of the over-educated worker and the frustration of the undereducated
“worker have contributed to the growing presence of worker alienation in the
" total occupational society. And, many students are not provided with the skill
.~ and knowledge to help them adjust to changes in job opportunities. The indivi-
-~ dual normally changes occupational emphasis not less than 3 to 5 times during
... their work life. Educatlcn must increase the individual's ability to adjust

oo to these changes.

: The growing need for continuing and recurrent education on the part of
‘adults are not being adequately met. Insufficient attention has been given to
earning opportunities outside of the structure of formal education which exists
‘and are increasingly needed by both youth and adults. The general public, in-
ﬂcludlng parents and the business-industry labor ccmmi(nity, has not been given

-an adequate role in formulation of educational polizy. And, American education
.as. ;urrently structured does not adequately meet the needs Gf minority, nor of
,vCGncmlcally disadvantaged persons in our society. The growing need for and
-presence of women in the work force has been adequately reflected in neither

the educational nor the career options typically pictuvad for girls enrolled in
 gQur educat1Qﬁal system.

_ In summary, American education as currently structured does not adequately
meet the needs of the people or of the larger society. The adjustments are
- ‘extremely costly to students and their parents in terms of money, psychological
P 'damage and inability to plan a meaningful future.
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Footnotes
' jChEmher of Commerce of the United States, 1974.

‘i 2 Introduction to Career Education," Kenneth B. Hoyt.
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‘A 1972 High School Graduate: Larry Allen

‘Larry Allen's essay represents one student’'s view of the daily
P blgmsughat‘maﬂg high school students apparently.face. He dis-
'ses’ the ‘emphasis the public schools have put on college entry,
“drrelevance of many high school courses for real-life needs,
‘the lack of adequate career counseling in high schools and the ten-
dency to place students in courses they don't wish to take. ’

Mr. Allen maintains that most young people need and want an
education that will help them in their future careers, in their
eiSu;e hours, and in their roles as active citizens. :

‘A student attending a modern American high school doesn't spend many days
in the classroom before realizing that something is wrong with the education @ -
being received. ’ ’ R .

First, it is discovered that one's worth as a human being seems to be -
sured by the desire (or lack of desire) to go to college. If the student is
one of the chosen few (approximately one-third of all high school students) who
qualify to take college preparatory courses, the student is immediately made to

iderstand that somehow they are better than their less "bright'' classmates.
One learns that a student who takes a business course (typing, bookkeeping,

shorthand) is inferior to one who takes a college preparatory course and that
i someone put in remedial courses or chooses auto mechanics, shop or home economics
is regarded as a loser.

. The situation I describe exists because American society believes in a

~myth--the myth that one has to have a college education to succeed. I suspect,
however, that this myth rests on a shaky foundation. In the first place, I

elieve only one-third of all high school students hope to attend college.

So when the schools gear their programs to the needs of the college-bound

student, they fail to prepare the remzining two-thirds for the post-high school

world. = ' : '

" And what about those who do go to college? We see even our ccllege
raduates searching for employment. Could the reason be that they often are
unprepared for any sort of work at the end of a 4-year liberal arts education?
suldn't these same students be better prepared to qualify for interesting,
well-paid jobs through preparatory skill training? I don't mean specific
training for one job, but a thorough grounding in skiils that might be useful
in’ several jobs. -
‘. However, let's return for a moment-to the existing high school situation
. and look at it as it might be in the future. Today, our high schévls concen-
" trate on preparing only one-third-of-their-students for the responsibilities
‘they will meet after graduation. The other two-thirds are shuffléd from one
“irrelevarnt course to another for 4 years. To put it bluntly, most of them are
~wasting their time. ¢
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How can we change this situation?

] Many students leave high school without any concept of what they want to
dc or wheré they want to g0 or what the world cf wark is all about Even

major area of Stﬁdy“wlll lead them. In fact many Df them are callege seniors
before they even begin to consider the need to relate their studies to present

or future occupational opportunities.

With a few well-publicized exceptions, most young people know that their
adult lives will be spent, to a great extent, in a career and that they must
be-thoroughly and carefully trained to stand up to competition in a highly
technological snciety. Therefore, they want their schools to be relevant to
their needs. They welcome the opportunity to learn all the skills necessary

to prepare them to take their places in the adult world.

If a student could be made to see spgciflcally how English camp651t10n
and grammar would be useful in a job as a public relations officer, or how
mathematics could be used as an electrician, the student certainly “would not
Tesent having to learn those subjects.

Young Americans are becoming more and more involved in dec151mn making

in the political arena, in the area of environmental control, and in the job

of making government more rasponsive to the needs of the pe@plei It is an

exciting development and one that ought to be encouraged by the schools. But
encouragement will be a token gesture if it doesn't take spec1f1c, instructive
. form.. - Civic courses could be related directly to specific ways in which people
" can become active pclitlcally and to legal ways in which students can cope with

govermment irresponsiveness. General science courses could study pollution and
“discuss definite types Df action that can be taken to fight for pollution

cnntrﬁi.

Our democratic society has been plagued by negative elements and tendencies
.. that scar its image at home and abroad. Maybe one of the reasons is that oux
-+...schools have not only tolerated, but have actually encouraged inequalities
among the students who are supposedly regarded as equal. We all know that
citizens in-a democratic society are supposed to be guaranteed the opportunity
to develop to the limits of their abilities. We all know that in practice
our individual strengths vary widely. Yet, we havc al? * -en crammed 'democra-
‘tically' through 1Z years of '"equal"' SChBDllng. Someti: . during these 12 years
- we find that our education has scarcely any relationship to our real-life needs.
'S0 we sit in apathy or drop out or rebel or, if nece%%aryg get good grades
- until the second half of our senior year when we've .een accepted by a college
f'and don't care aﬂy longer what impression we make in high school.

R 11 closing, the future of the work careers of Amer cans will constitute
<" only a portion of our daily lives. Probably we will I 2 many more hours of
- “leisure time than we have today. To lead full, useful ives, on the job and
. -off, we must be prepared to use their rights and powers and léisure hours
’ Wlsely To do this, students must be given.specific, praétical instruction and
information by their public schools.
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Statements from Pusiness and the United Auto Workers (UAW)

History has shown that the abilities of available manpower do not match
- the requirements of jobs at the levels where the opening have occurred. As a
~result, employment opportunities are not available for many individuals while
many jobs remain unfilled.! The problems faced by youth in securing full-tine
jobs are closely tied to education, training or other kinds of job preparation.
Fmployers have been hesitant to hire young workers who lack appropriate train-
. ing, work experience, and/or education for available jobs and whose work
" attitudes and habits have not been established. Employers claim that young
workers have poor work habits and change jobs frequently. The fact that new
entrants in the labor force experiment with jobs before settling on one also
substantiates this feeling.?

Business

~ Fugene B. Sydnor, Jr., in his peper presented to a conference of the
National Chamber of Commerce in 1974, speaks of the concerns of the business-
man. In his paper entitled, ‘What Business Asks of the Schools," he points out
that just as there are many differences among educators about what is right and
wrong with the schools, there are similar differences among employers.. Small
employers of largely semi-skilled workers will judge the schools on a basis
 different than that of a large technical operation with-a highly professional
. staff, Both will have needs quite different from those of the giant national or
- multi-national company with a demand for a wide range of skills. However,
after almost 7 years as a director of the National Chamber, Syndor has devel-
oped -some definite ideas regarding the concerns of most businessmen. Realizing
‘that the schools are doing a better job than ever hefore, he stresses that when
measured against today's rising expectations, the educational job still is not
“'good enough.

T The rules have changed for education. Mr. Sydnor examines the major
"7 demand which has emerged in the past few years--the demand that schools educate
! all students. Today much concern is expressed over the 900,000 annual dropouts
- and underachievers. Yet during the 50's and 60's the dropout rate actually
~declined from 41% to 22%. The schools, however, are not being applauded for
- ‘their improved performance. The reason is that the standards are now more
“"demanding, In the past there were relatively many more low-level, umskilled
jobs to fill and the functional illiterate was considered better suited than
. the high school graduate to fill them. In 1930 approximately 30% of all jobs
.- were unskilled or required few prerequisites other than willingness to work
- and to do as one was told. Today such jobs represent 4% or less out of the
" national job market. Many young people have qualifications of little practical
‘use for most employers. '

In answer to 'What Business Asks of the Schools,' the following have been
suggested:

-- Business asks the schools to respond to the realities confronting
- today's students and today's employers by keeping pace with the
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»;;_frapiﬂity of change in our increasingly complicated and highly
- technical-society.

» == We ask our schools to include parents and business-industry-labor
- groups. in the formulation of educational policy.

" == Ve ask our schools to serve effectively the majority: the 8 out
. of every 10 secondary school students who will never corplete
- collepe.

.- We ask our schools to give more attertion to providing learning
- opportunities outside the prosent structure of formal education,
so that students will be less isolated from the world they will
enter when they leave school, with or without a diploma.

.- Finally, we ask our schools to be accountable for the results of
- our students--to focus on preparing them to find their niche in
~the wide world of almost unlimited career opportunities, or to
_ pursue further training in the commmity colleges, baccaluareate

degree, or graduate school levels of higher education.

-- We urge leaders in education to focus on what you prepare students
to do in later life rather than to put your major emphasis on edu-
 cational input factors such as tax dollars spent, books in the
~ school libraries, number of students per teachers, and teacher
 salary scales. In other words, let us devise fair and realistic
' measurements of school outputs in human terms as contrasted with

our major reliance on input factors of a statistical nature.

~ " Students need a greater incentive to learn. They must be shown how to
" yelate their academic subjects with their practical application. To do so,
“the schools .must utilize the largely untapped and extensive reservoir of
. community resources and support. '

' Today there are 23,000 different types of jobs. By 1980 there will be
30,000 different types of jobs. The mumber of new jobs will, of course, be
much greater than the 7,000 indicated by these fipure, because many jobs at
.which people are working today w:ill decline to the point that they will have
“little significance in the labor market at the end: of this decade of the
'70's. 'The school rust be able to prepare their students effectively for this
_ever-changing job market.

‘United Auto_ Workers (UAW)

- The UAW along with other labor organizations has participated in the
‘development of educational reform. The call for educational reform is a

‘reaction to many problems with conventional public education which have sur-
- faced. Factors identified with these problems include:

-- The low performance levels of graduating students, necessitating
 extensive remedial education.

20
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-~ Education which has not been related to actual living experiences.

-- Public education that fails some 2-1/2 million students annually.

-- Studerlts makiﬁg the trmlsitiﬂn to a post- SL;lDDi envirormerxt face
effect;vely to the ccmplet;tles of c@mmunlty “and family structures.

-- There is a failure to provide quality education to minority and
economically disadvantaged students,

-~ Current public education stresses teaching rather than learning.

== Dlsprcxpartlcma‘te emphasis toward college preparatory currlculmls
when compared to the actual need for haccalaureate deprees in
today's job market.

-- FUBctional illiteracy still prevails among more than 20 million
adults. :

-- Failure of students to acquire and possess vocational, technical,
and academic skilis.

-- Lack of easy-access, easy-exit educational opportunities for adults
and alder CLIILEHE w;th emphasis on life-long continuing education.

The TAY views a person s career as his or her whole lifetime, which includes
the various life roles experienced by our populace. With little exception, all
persons will be students, family members, and citizens as well as workers.

- Students myst learn how tD lzarn. This wﬂl provide the adaptability compe-
tencies necessitated by chanp.kng job conditions. Current statistics indicate
the average person will change jobs some six times during a lifetime. New
skills may be required along with refurbishing of old talents.

v Substantial numbers of students in many schools are channeled into the
- so-called general curriculum. These curriculums are not geared to any snecial
-end result except gracduation. Following graduation, these students have neither

“the ability to acauire entry-level jobs, nor the ability to absorb post-
- secondary educatiaﬂ,

o Even though wor?f is an important aspect of one's career, it does not
"~ represent the tctal;ty of lifetime. Cultural, aesthetic, snd leisure time
s activities must be considered. Earning a 11v1ng is not the same as living a
-t rich and rewarding life. The skills required to understand and cope with the
©. problems of our culture and the society must also be taught, as well as the
'  SL1é§S to bring about those constructive changes a viable SDilEty constantly
needs.

Footnotes

1State Department of Labor and Industrial Relations, Annual Report, 1974,
, 20ffice of Placement and Career Plenning, ”n1vc:r51t)f of llawaii at Manoa,
' Dr. Roy McArdle, Director, 1974.

21
31




READING 4

22




MANPC 2R

A brief look at some of the statistics gathered by the State Department
' of Labor and Industrial Relations, the Career Planning and Placement Office
© . .at the University of Hawaii, and the State Board of Vocational Education,
indicate that new entrants into the world of work must plan in terms of educa-
~tion, entry-level skills. Changing conditions in our society have created
an entirely new envirorment.

" The high demand for college graduates that prevailed during the 1960's
. has ended and graduates now find themselves facing the same problems as other
~ young workers. Between 1969 and 1972, the unemployment rate of college gradu-
 ates 20-24 yéars of age. increased from 204 percent to 6 percent nationally.’
" In Hawaii, the University of Hawaii graduates were reported in a State of
_.Hawaii mid-year report of ''slow job growth,' with an unemployment level of 8.4
- percent of the civilian labor force. Professional, technical, managerial
- demand occupations in the Honolulu labor area in the second quarter of fiscal
©. 1974 included requirements for architectural drafters, civil engineers, prac-
" “tical nurses, paramedical assistants, and medicul and radiological technologists.
- 'There was a surplus of candidates interested in employment as administrative
.assistants, manager trainees, personnel workers, public relations persons and
“teachers, the types of jobs that are frequently attractive to college graduates.
. Liberal ‘arts majors frequently cannot provide evidence of employment prepara-
.tion or indications of interest or motivation in vocational matters. The
“graduate, seeking a satisfying way of life that does not incorporate the pro-
“vision of a needed service or skill to the community is in a very difficult
.situation. In addition to a good liberal education, supplementary professional
"“or technical qualifications are expected. In view of shifting supply and
“demand patterns, college students and all students of the 1970's need more than
 ever to base their career decisions on a sound knowledge of the changing market
~ for workers.? :

'Caré¢er Planning and Placement Annual Report, 1974.

~ 2Gtate Department of Labor and Industrial Relations, Annual Manpower and
anning Report, Fiscal Year 1975.
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IV: TOTAL MANPOWER NEEDS
V P ' ' l\

~‘The total manpower requirements for workers is the sum of expansion and replacement neceds (demands),
wustrial expansion demands arce the total number of new workers needed by measuring the employment levels
ver time.. An cqually important determinant of the total job demand is the requircinent to replace workers whe
€, retire or leave the work force for other reasons. Vacancies created by deaths and retirements are termed
' replacement needs (demands), .

.- Of the 162,500 totat demand forccasted, replaccment needs contributed 59.6 percent. Six of the ninc major
cupational categorics will require more workers for replacement than for expansion needs. These are safes
wrkers; clerical workers; operatives and kindred; service_ workers; laborers, excluding farm; and furmers and
i workers. . :

«:For. some-occupntions not expecting to change their igvel of employrent or even for others with a declining
end, the manpower requircments for replacement may be substantial and show a nct manpower need. Such is
¢ ense for farmers and farm workers category, T
-~The following graphic matcrial presents an analysis of Total Manpower Needs, The pie graph depicts total
anpower necde as a percent of the total requirement. For current trends and areas of greatest demands refer to
ible 2. Table J presents expansions and replacements need' for 1970-1980. ' :

2

¥

GRAPH 2

HAWAII'S TOTAL MANPOWER NEEDS* TO 1980
PERCENT DISTRIBUTION BY MAJOR OCCUPATIONS

‘LABORERS FARMERS & FARM WORKERS |
4,350 — - e 2680
2.59 percent . © .99 percent .

CRAFTIMEN
14,000
8.34 percent

CLERICAL
20,490
22.93 parcent

| BALES WORKERS
15,150

MANAGERS & PRUPRIETONS
10,3¢0
10.83 percant

PROFESSIONAL & TECHIICAL
33,280
19.81 percent

SFRVICES
32,840
10.57 pereainl

» o TOTAL NEEDS: 167,800
\ipower noads are a comblinatlon of the following;

1. Now faba—which will ba croated by Industrial expansion over the ton year perlod, i

. Roplacemant noeda~because some jobs wiil be vaosiod by peopls who lsave the labor force, duo 1o

B Grvugettons! thiss e svisted ie the 1910 Dovenniel Covses defintrions,
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TABLE 2

'!(')IAL MANFOWER NEEDS: EXPANSION AND REPLACEMENT* 1970-1976

-TOTAL MANPOWER NEEDS:; EXPANSION AND- EEE‘LACEMENT 1970-1930*

' A Expansion  Replacement  Total Nerds

Mﬂjur D::uplllanll l’.mupi . 'g::ds“" PN"‘:;“! ' 1970.1976
mel. Technical, l{mdréd_ L 10,200 9,770 19,970
linagers, Officials, Proprictors’ 6,230 4,500 11,030
l s;twurkﬂ's : ' 3,570 5,520 .9.090
rical ! 2 ' 7,710 15,380 23,090
N . 4,200 4,200 8,400
' 2,050 4,580 6,630

, . ’ 7,540 12,160 19,700

{barcri‘ exc. i“ 4rm SGQ 1,800 2610
rmers and Farm Workers -1,640 1,800 160

* riiéié.raynﬁnm tarals may not add, l v
TAELE 3

M!jqr Dgeupauunal Clusters ) Expansion Replacement | Total Needs

; v . Netds Needs 1970-1980
ol',,sianal.-"!‘cchnicali Kindrgd : 1750(30 16,280 33,250
gincers, Technical , ; - 1,090 550 T L6440
.fe and Physical Scientists ' S 220 110 330
Matkematical Specialists - 60 30 920
Engineers, Scicnce Technicians . 1,060 510 1,570
Medical Workers, exc. Technicians . 1,940 - 2,550 4,490
lealth Technology and Technicians _ 610 500 1,110
“Technicians, cxe. Health . 520 160 680
C‘ omputcr épccrahsts ' : 630 240 890
] Scientists 380 120 500
4,510 . 6,060 10,570

1,760 3,590 3,350

her Pro . : : 4,170 3,860 8,030
pers,. Gﬂ"cnls Prapnemrs ‘ 10,380 8,000 18,380
ers,* Sales, Laan Managers : : 1,910 1,060 2,670
strators, Public Inspectors ) ; 1,370 1,040 2410
cr Managers, Officials, Prop, oo 7,100 3,900 13.000
‘lorkers : 5,950 9,200 15,150
Workers - o _ 12,850 25,640 38,490
raphers, Typists, Sgcrctary © 4,300 10,080 14,380
:*‘Machine Operators - _ 7 260 840 1;100
C‘lcnca) Warkers ' ‘ 8,290 14,720 23,010
' ' | : : 7,000 7,000 14,000
2,870 2,800 5.670

680" 1,140 1,820
30 260 290
",Rep.urmn.n ln.*.mllcrs 2,070 1,350 3,420
I'rade Craftsmen ' 50 230 240
,ruflsuncn Kindred Workers 940 1,030 1.970
) 1. l’ubhf: Uuhues 340 190 530
, " 3,410 7,640 11,050
iskilled Memlwnrkmg, ' 150 260 410
hited-Textile =10 0 =10
silled Packing, Inspecting, 180 950 1160
hei Operitive ., eae, Trinmspart 35 1,390 4,610 0,020
:-mrt hpnpmml Operitives 1,690 1,770 3.400
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) C TABLEX 3.
TOTAL MANPOWER NEEDS: EXPANSION AND REPLACKMENT 1970-1980*

tf\v‘hjgr Qccupatlonal Clusters Expansion Replacement Tatal Needs

Needs ‘Neeils 1970-1950

Scrvice Workers 12,570 20,270 2840
Cleaning Service Workers 4430 4.930 9,300
Food Service Workers : 4,220 8,240 12460
Health Service Workers : : 1,240 1.900 3140
Personal Scrviee Workers v 2,010 © 3,570 5.580
Protective Service Workers : 1,580 580 2,160
Private Houschold Workers o -910 1,050 140
Aborers, exe, Farm 1,340 3.010 4.33%0
Farmers and Farm Workers e - =2,740 3.000 260
Farmers-and Farm Managers a ' ‘ 290 750 460
Farm Laborers, Farm Foremen -2450 2,250 -200

ue 2o rounding, rotals may not add.
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SUMMARY

There were signs of recovery during the first half of 1975, While the improvements in the
labor market were nothing to be ebuilient over, they indicated a slow emergence from the
worst slump in twenty-five years.

i

WORKERS INCREASED. The ;vérage number of employed persons during
1975 showed a gain of 2.0 percent from the first half of 1974, This compares

. with 1.3 percent improvement between the first half of 1973 to 1974.

JOBS INCREASED. 1975’ first six month’s average for occupied jobs was
1.9 percent higher than the first half of 1974. This was an advance compared

with the 1973-1974 meager job expansion rate of 1.5 percent.

Job growth was slower on Oahu (1.7 percent) than on the Neighbor Islands
(3.1 percent). :

UNEMPLOYMENT DECREASED. Average unemployment for the first
half of 1975 dipped by 9.5 percent compared with the same period in 1974,
Between the first halves of 1973 and 1974 the average number of jobless
workers skyrocketed 21.8 percent,

For the first time since 1971, Hawaii’s unemployment rate was below the
national jobless level.

PAY INCREASED. Those who were employed received bigger paychecks.
All industries showed substantial_gains in average hourly earnings between
calendar years 1973 and 1974.

INSURED UNEMPLOYMENT INCREASED. The number of people col-
lecting unemployment insurance rose. They also collected benefits for a
longer period of time.

High levels of insured unemployment triggered "on" indicators for special

temporary benefit programs making Ul 'a 65-week instead of the regular
26-week program. ? )

OUTLOOK. No significant improvements are anticipated for the first half
of 1876. The sluggish economic recovery, at best, will lead to cautious hiring
and a minimal decrease in unemployment,
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SUMMARY HIGHLIGHTS

* The Hawaiian cconomy will experience slow employment growth at the rate of
© 2.6 pereent annually, for the remainder of thic 1970%,

e Changes in the State’s industrial composition will have marked cffccts on
f»tcccupa;ianal\ manpower nceds. Certain industries are experiencing faster growth
s '-:rjiatevs, such as services and finance, insurafice and real estate, while others such
" as agriculture and manufacturing arc declining.

% Following thc national trend, white collar workers and service workcers arce
“increasing their share of manpower nceds. Professionai, technical and kindred
o ~workers will become the largest major occupational group by 1980. Blue collar
=" workers will cantinue to decrcase their share of total employed.

% In goods pmducmg industries, agnculturc is expected to decline by 2.6 percent

“annually, Manufactunng employment will increase slightly. Jobs in dumblc good

_Lf'»’.manufacturmg will increase, but not enough to offset the dcclmc: in non- -durable
B gﬁads especially in food pmcessmg Canstmctmn wxll increase moderatcly

* - In. gewme pwducmg mdusmes, finance will cﬂmmue as one of the fastest
growing mdu.;lrn:‘: arowing at an annual rate of 3.9 percent. Jobs in trade will

. .increase hy 3, 5 t.!:*:zrf annua;:), due largely to gains in the retail sector. Govern-

" ment will jnore ‘F;:: at-an average of 2 ‘6 percent annually, although the postal
. sector wil! ‘...Scfﬁ ue: By 1.9 percent. Service jobs will continue to grow, cspecm!ly
“_in the hct. sogtor on the nelghbor islands.

S % - of the total nsw jobs expected to be created between 1970-1980, white collar
~will contiibute 68 percznt, blue collar 17 percent, and services 19 percent. Farming
‘will decline by 4 percent. e

..~ % The largest number «i 'nbs, 12,850 or 19 percent of the total new jobs, will
be in the clerical workers group, The highest rate of increase will be in the pro-
fessional and technical workers ﬂmgp. whlch will expand by 17,000 an increasc |

~of 40 percent.

k. Of the 11, 750 blue colle. JQbS, the craflsmen group will contribute 7,000 or
- 60 pcrceﬁ.. -

;* " Between 1970 and 1980, totai m..mpgwcr necds due to industrial EX]‘MHIHIGH and
... replacemient needs will amount to 167,800 or 16,780 annually. Of the total job
iiapemngs 100.? P ;. or 60 pereent will be from death or retirement of workers.

| j* ~QF the tota! nuinpower needs, 63 percent will be for white collar workers., 17.5
: pg;;gsz; ;‘ur blue collur workers, 19.5 percent for service workers and farming

o«
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. Career Edusation in Cultural Perspective

James P. Spradley

In t.he far Narth an ESKH‘E boy watches his father fashion the tip of a
ng ar from the rib bone of a seal. Later, the boy will accompany his
ather in-'a S'ﬂall kayak to help in their daily search for food.

1€ St af New Gumea a recently weaned Wogeo child is given a small
her. own yams ‘and taro. Her older sister already has learned to use
lgging 'tlt: fc:r gatherlng yams she works beside her mother for short

’Brltlshf'CQlunbla a Kwak;utl boy stands with his father in the wheel-
‘a seine boat. The boy watches for small jumping fish, a signal that
sa]man is nearby When the full net is pulled to the deck, he

:ach,of these children is 1eam1:1g the values, attltudes and skills that
ite the world of wcrk in his or her sac;et}' Each one is involved in

-Th ”;teac:hmg and learning prat:esses of education, and Career Education in

ar, are peneric features of every human culture. In the dim past,

r survival depended primarily on specific biological characteristics,

our an«:estors ‘required little education. The long process of evolution changed

and for more than 2 million years mankind has adapted by

: mg specific cultural tradition. Human survival now requires every man
an: to 1ea‘m a culture and to get an education.

Ant.hrcpgl@glsts who describe and explain the world's many cultures have
‘concerned with the entire range of educational systems mankind has fash-
oned. TQ the anthrapcluglst ‘11 narmal adults are educated persons.

One crcss—cultlu'al variation in the pattems of educatmn is their content.
‘ethnographic description of an alien culture is necessarily a description -
ucational content. :When anthropologists describe another culture, they
actually recording ) what ‘children must learn if they are to grow up into
Kwakiutl, or Wogeo adult. All will learn a language, but their
e g’remnars W111 be different, All will take informal courses in
ly'life, but the kinds of families and the ways they're argamzed will vary.
1-be.~ educated in the political-life of their societies, but authority,
and leadership will differ. All will acquire skills for productive work,
will span a vast range of human occupations. Eskimo children, for
ill learn about plants, birds, insects, and other animals, but their
m falk ‘biology and zoology will be dlfferent from the ones taken by

Because variations in the content of education often seem so

] think that people must learn our particular culture to be

: “But- educatlon is a hum.n phenomenon Inevitably accomplished by every
society. While we find constant evidence of differences in educational content,
ifflcult to find people who are not educated.
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' Ei:iuy:a]tiori_v'inr Cultural Perspective

Another major: difference among patterns of education lies in the structure
s educational process. In every society nature imposes a cycle of growt'
infancy to maturity. Children change into adults. Novices become experts.
ing and learning is a crucial feature of the developmental cycle. Educa-
everywhere a bridge between the worlds of childhood and adulthood. But
dges are constructed differently from one society to amother. Two
eties may teach young men to hunt, but do so in vastly different ways.

al societies with dissimilar values and beliefs can teach their children

Vhen we examine the structure of education from a cross-cultural perspec-
, two important features show great variation: 1) the continuity factor,
the choice factor. Each of these has direct relevance for the concepts of
reer Education.

Continuity Factor

.. Continuity marks the educational process in many societies., In small non-
Western commmities the social sphere of adult and child is often the same; no
- great dichotomy exists. Children slowly learn the attitudes and competencies
‘necessary for adult roles and abrupt transitions seldom occur. The education
‘of Wogeo youngsters in New Guinea provides a good example of this type of
~continuity. '

el Children accompany parents to the gardens, on fishing expeditions, and |

- when they tend pigs. The children participate in planting taro, banana trees,
<. and yams, The young learn to anticipate the seasons of growth and harvest the
. 'same way adults do. Vhen pigs die or fishing is unsuccessful, children share

. "in the anxiety, frustration, and worry. They listen to their parents at night
‘when they are discussing the labor of the day or planning different tasks for
tomorrow. Long before they have acquired the skills for productive work, they .
~are allowed to assist adults. Ian Hogbin tells of his encounter with a father
~and son working together:

. . . when Marigum was making a new canoe he allowed his youngest
son, Sabwakai, to take an adze and chip at the dugout. On my
inquiring whether the boy did not impede his progress, the father
. agreed that he would be able to work much faster alone. 'But if
-1 send the child away," he added, “'how can I expect him to know
~ anything? This time he was in the way, but I'm showing him and
- when we have to make another canoe he'll really be useful."

“. . For the Wogeo child, as well as for children in other societies where
' education exhibits a structural continuity, the transition into the adult
" “world does not require learning new and strange occupations. It merely means
. increased responsibility in a familiar world and increased participation in
- the joys and frustrations of work that one has known since infancy.
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Education in Cultural Perspective -

In contrast, our own educational structure is marked by discontinuity
reen: childhood and the world of work. There are two social spheres, one
or children and another for adults. Increasingly, as parents work outside
e, children are isolated from any contact with their labor. Even in
home, a child is segregated in his own room, perhaps with other children;
e is excluded from adult conversations about work, its frustrations, and 7
tisfactions. The social spheres of child and adult are marked by such rigid
patial sepregation that meny children never spend as much as one day in the
“place where their parents work and do not even know about the work places of
other adults, Likewise, although adults may visit schools on special days for
‘brief periods of-time, they seldom participate in the life of school where
children are. Consumption and recreation activities are shared; productive
-activities are for adults alone. PRuth Benedict.summarized this tendency:

~ From a comparative point of view, our culture goes to great extremes
-in emphasizing contrast between the child and the adult. The child
is sexless, the adult estimates his virility by his sexual activi-
ties; the child must be protected from the ugly facts of life, the
-adult must meet them without psychic catastrophe; the child must
obey, the adult must commandthis obedience. These are all dogmas
of ‘our culture, dogmas which, in spite of the facts of nature,
other cultures do not share.

Ye may add to these dogma that the world of work is not a place for children,
- that work and play are different orders of reality, one for adults, the other
51:;far:chi1dren.

- It appears that discontinuity is one factor that contributes to the

- upheaval of adolescence. The abruptness of the transition requires our youth
©to struggle for adult status; they are confronted with a new and strange world.
7w Youth don't merely lack information or skills; they have not acquired the in-
‘tangible qualities necessary for adult occupational life--those values and
attitudes that undergird productive activities. Moreover, the standards for
evaluation of personal performance are dichotomous: one for children, another
for .adults. In those societies marked by structural continuity, a young person
~becoming an adult is judged by familiar standards, and it is recognized that
his capacity to live up to those standards will increase with age and maturity.
In our own society the transition from childhood to adulthood presents each

dividual with a new syster of evaluation, one often at odds with previous
experience. It's no small wonder that adolescent behavior often exhibits
bivalence--now seeking adulthood, then retreating,

The Choice Factor

-~ The second major difference among educational structures is the choice
- factor. It is no accident that societies marked by educational continuity also
. offer a limited number of occupational choices. Each boy knows he will grow

33

43




up to. be 11ke his father and the other men of his sgclety Girls learn early
the social and occupational roles of women. In many small societies, spe-
cialized roles are reserved for religious practitioners, the shaman or curer.
Some men and wvomen are recognlzed for part;cular SLllls in the tradltlanal

i rcuﬁatlons. Adults do not diSCUSS w1tH chlldren ‘their abllltles and interests
- or future job opportunities. Relatively few options are available and such
"~ discussions are irrelevant.

S ‘In contrast, modern industrisl;saciety presents the individual with a
- myriad of choices. MNo living adult knows them all; none of us can even learn
‘the full meaning or the skills involved in more than a few of our culture's

;L occupational roles. It's no accident that our society, with its high degree

b”ij specialization, has developed an educational system marked by discontinuity

""" between childhood and adulthood. How could it be otherwise with so many

different options for careers? FHow would we instruct all children in all

posszble jobs? In place of specific training for work, education has been

- designed: to 1ﬂpart fundamental skills thought necessary to most adult roles.
“In addition, since many specialized roles require long years of preparation,

a mgjor functlﬂﬂ «of education has been to prepare children for more education.

Qareef Education and Cultural Change

These two strugtural features Gf human educatianal Systems-sthe ﬂontinuity
_the aim of Career ducatlon. All cultures are in a continual state of change
New techniques for hunting, fishing, or planting are invented or discovered.

As members of different societies come into contact, they borrow ideas and

- technology from each other. New religions arise; new ways to deal with old

- problems are devised; clothing styles change; and social Qrganlzatlans are
altered. And culture change always means a change in the content of educa-
tion. In our own society new courses are introduced, old courses are revised
and updated, and new methods for teaching are devised.

While the content of education is constantly changing, the structure of
: educational systems is more stable over time. Among the Wogeo of New Guinea,
~as with many non-Western groups, the introduction ¢ schools represents a maJDT
. structural change in education. In our own society, educational structures
“have seen only minor alterations during the last hundred years. The People's
" Republic of China, on the other hand, has brought about revolutionary struc-
tural chanpes in its educational System within the last 15 years.

~ Career Education is intended to be a cultural innovation of some magnitude.
While it will change the content of education, the aim is even more to change
the structure of our educational system. In particular, Career Education is
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Career Education in Cultural Perspective

deslgned to change the way our culture structures continuity and choice. If
Career Education could be implemented instantaneously, the discontinuity between
the worlds of childhood and adulthood would disappear and thousands of occupa-
ional chalces would no 1Dnger be a mystery to our youth.

o ,Jhen we view Career Fducation from the cultural perspective, we see it

; no small revision of curriculums, but a change that strikes at the funda-
mental structure of American educatmn. This means we are dealing with deeply
“held cultural values, many of them outside awareness. Such values are not
~‘easily changed. Furthemore innovations can be rejected outright or inter-

- preted in ways that would leacl to their rejection. Because Career Lducation
"is fast becoming an evocative cultural symbol with many different associations,

understanding its various interpretations is essential for its Euccessful
adtrptlnn.
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"Delivery systens include those instructional programs
designed to provide students learning experiences that
w1l contribute to their career develm:n'nent.5i These

-~ are to nclude but are not Vinted to:

*(Tassroon activities
 ¥6uidance and counseling service
*Community resources

*Preparatory training opportunities



1 Pecple work to satisfy many needs,

A Many work roles may satisfy’ a person's needs and interests,
'  3, Career— develonment is a lifelonp process.

4 ; Everyﬁne; makes career dec151ans

SA persﬂn s otk role is influenced by his or her enviroment.

b People are lmque and cannot be stereo-typed according to
| thElI‘ wnrla role,

1, Vorkers voles are not isolated, Work roles are interdependent.
B - The status Gf an occupation does not indicate its vorth to society,

| 9 Pecple rust understand the technology that brings about change
~ in our society,

10, Vork roles for some may be leiswre time activities for others.
s




STRAIGHT ANSWERS C!! CARGER EDUCATION

Kenneth B. loyt

What is Career Education?

" In a generic sense, career education consists of all the activities and
.experiences through whlch individuals prepare themselves for and engage in
" work--paid or unpaid--during their lives. As a response to a call for educa-
—-tional reform, career education seeks to make preparation ‘for work both a
prﬁminent and a permanent goal of American education at all Tevels. By doing
" so, it hopes to make work--paid or unpaid--possible, meaningful, and satlsfylnp
for each individual.

How Does Career Educat;gn Differ from Vﬁcatlcnal qucatian?

1. Career education includes career awareness, exploration, decision
making, preparation, entry, and advancement, Vocational education
has only one of these components--career preparation--as its main
thrust.

2. Career education is for all persons, whereas vocational education,
as it now exists, concentrates prlmarlly on people seeking
vocational-technical education below the baccalaureate degree
level.

3. Carcer education emphasizes both paid and unpaid work in the lives
of individuals, whereas vocaticnal education emphasizes preparation
for work in the world of paid employment.

Why was the Launching Df Career Education CGﬂSldered NELES%ary?

First, for the last several years, people have been demanding that the
formal educatlanal system change in ways that will enable students, when they
leave the educational system, to be more successful in finding and enﬁaging
in satisfying, worthwhile work. Second, the mean1ng£u1ness of work in the
life-styles of Americans is declining, and this has serious consequences for

productivity.

What are the Characteristics of a Good Career Education Program?

- First, the program involves all students at all educational levels.
Second, it is coordinated to reflect what is known about career development.
Third, it is collaborative, both in terms of relationships existing within
the educational system and in terms of relationships involving the educaticnal
system and all other phases of business and society. Finally, it is learner-
centered in poals, basic methodology, and evaluation.
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No. It should be viewed as an additional way of motivating students to
learn and as an alternative classroom methodology for teacher use.

Is Career Education Necessary at the Elementary Level?

Yes. Work values as part of one's personal value system cannot be ignored
during the elementary school years. To ignore the teaching of good work habits
until secondary school would be disastrous for many students. Reallzing the

‘ cruclal 1mp@rtance of b351c academlg skllls 1n the warld of wnrk should moti-

Is Career Education Just an Approach to a Good Teaching Technique?

No. As an ingredient in the teaching-learning process, a good teaching

technique represents only one component of a comprehensive carcer education

~program, To emphasize the use of career education only as a teaching tech-

nique is to disregard its collaborative nature. When education as prepara-
tion for work truly becomes a prominent and a permanent goal of all American
education, the term career education can be dropped. I believe that day is
years away, -

What About the Arts and Humanities in Career Education?

They are crucially important for two reasons. First, they are, for many
persons, a part of the world of paid employment and so must be included as
career options for students. Second, the dehumanizing nature of many jcbs in
today's world of paid employment maLes it vital that persons be able to use
the arts and humanities for some of the work they choose to do in their leisure
time.

How Can Teachers Get Career Education Started 1n Th51r Schcal¢

Getting started involves (a) clear knowledge of the subject matter they
are trying to teach, (b) a list of basic career education concepts from which
they can select, (c) Inowledge of available community resources, and (d)
ingenuity and creatlv*ty When teachers are armed with these thlngs career
education offers them a means of using their abilities in ways that help
students learn more through utilizing a variety of resources in addition to the

 usual textbook and curriculum guide.

Of course, it is better if the entire school is involved in the career

- education effort. But if individual teachers wait for that to happen, they may

never begin.

Is Career Edu:atlgnwjugt Another Educatlonal Ead?

No. The call for career education, which has come from parents, students,
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- and the general public, will not go away until it has been answered. Since
educators were not the ores who issued the call, they cannot make it go away
" -except through actions responding to the call.

Is Career Education Growing?

Yes. Approximately 5,000 of the 17,000 school districts in the United
States have begun some career education activities.

.. .... That seems to me to represent fantastic growth when one considers that
(a) the term career education wasn't coined until a little over three years
ago; (b) only about 250 federally funded career education programs have existed
in local school districts; and (c) no federal career education law existed
prior to 1974 and, even now, no specific career education funds have been
available from USCE.

.. Inmy opinion, one of career education's current problems is that because
it has grewn too fast the quantity of our efforts has far exceeded their quality.

E%ﬁééwhat About the Costs of Career Education to the School? Where Will the Money
Come From? — T — — . L

Over 90 percent of the costs of education involve either huildings and
equipment or staff salaries. Since, in career education, we are asking for
neither new buildings nor greatly increased staff personnel, we aren't antici-
pating the need for large amounts of money. I hope the costs of career
education will continue to come mostly from local and state funds, not from
federal.

If Such a Program is Launched, Won't Classroom Teachers Need Inservice Education?

Inservice education represents, in my opinion, the largest single cost
required for effective career education. My feeling is that all teachers should
- be exposed to initial inservice training in career education T acquaint them
with its basic nature, goals, and methodology. The most important kind of in-
‘service educacion comes when teachers trvy to infuse career education in the
.7 teaching-learning process. Only teachers who volunteer to undergo this form of
.- inservice education should be ‘involved.

What About Preservice Education?

It will be essential to the long-run success of career education. Michigan,
-+ . Louisiana, Washington, and Arizona have made good initial efforts to infuse
+.. . career education into preservice teacher education programs., To me, important
as preservice education is to career education, it represents a lower priority
- than inservice education at the present time. '

~ Ideally, preservice and inservice career education should be going on
simultaneously. We must realize, however, that the primary expertise in career
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- education is now in our local schools, not in teacher-education institutions.

Teacher educators have much to learn from leading career education practi-

.. tiomers if they are to infuse career education concepts into preservice teacher
- education programs. Many teacher educators are beginning to do so now.

- How do Students, Teachers, and the Public React to Carecr Education?

Reactions seem to be nositive and enthusiastic. For example, in Attitudes
Toward Career Education, published by Policy Studies in Education, New York

-—City;—7/3-percent of the parents surveyed agreed that students should be told

about jobs and job requirements during the study of every subject in every

B grade. And in the fifth Gallup Poll of Public Attitudes Toward Education, 90

percent of those polled said public schools should give more emphasis to a
study of trades, professions, and businessés to help students decide on their

careers. Many teachers tell me that using a career education approach has made

teaching exciting and meaningful for them. I have also heard favorable comments
from hundreds of equally enthusiastic students.

Vhat do you Foresee as the Future of Career Education?

Its future depends first, and foremost, on how effectively it is now

Aimplemented.

It will continue to grow and flourish for many years if we can: (a) keep
its focus on education as preparation for work, (b) continue to emphasize its
collaborative nature, (c) maintain an adequate level of funding, (d) recognize .
that we can'all be involved in the action, (e) .concentrate on how much help

~students receive rather than on who received the credit for helping, and (f)

devote conscientious efforts toward evaluating the effectiveness of career
education for all persons at all levels of education in all kinds of educational

settings.

If we fail in any of these tasks, career education could and should

- disappear in a relatively few years. The key to the future of career education

is the teacher, for the classroom is where all of these things either come
together or fall apart.
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OCCUPATIONAL INFORMATION MEEDS OF CAREER EDUCATION

o In this day of rapid change, if one thing is certain, it is uncertainty.
Changes in values, technology, occupations, and skill levels are among the
more crucial ones. The sixth report of the National Advisory Council on

. Education (1972) supports this contention in noting the fact that youth might

‘expect to change occupations from five to seven times during their working life.
'1f this is true, preparation for adaptability is critical.

" The new direction and emphasis in education provided by the current career
education emphasis focuses on the total school experience as a part of the
career development process. itch has been said and written about "making
education relevant," narticularly the recormendations to ''include real life
experiences in the curriculum,' and ‘‘prepare young people to 'do' something.”
A1l of this suggests that a major goal of the school experience should be a
readiness on the student's part to face the complexities of our society with
the skills necessary to work, to participate as a responsible citizen, a family
member, to know how to use the much-anticipated leisure time, and to make the
decisions that are an integral part of it all.

Decision-Making

Hoyt, et al. (1972) support the premise that career development is a
lifelong process involving several successive occupational choices. Ginzberg
(1972:172) puts it this way, “'occupational choice is a lifelong process of
decision-making in which the individual seeks to find the optimal fit between
his career preparation and goals and the realities of the world of work.”

It seems appropriate, then, to consider, if only briefly, the decision-
making process itself as it relates to career development. Decision-making
can be defined as a process in which a person selects from two or more possible
choices. Wherever a choice exists, a decision follows.

- A Model

Decision-making as a process has the basic components of goals, data
alternatives, values and interest, outcomes, evaluation, and choice. Gelatt
(1962) developed a decision-making model incorporating these basic components

" and suggested the potential for cycling back through the process. Figure 1
- illustrates an adaptation of that model. :

As a goal-oriented approach, this model requires the individual to:

1. identify a goal; 7 7
2. collect data, including information about himself (values, interests,

aptitudes), alternatives and potential outcomes (these latter in-
volving occupational and educational information;
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3. evaluate the data; and

4. make a choice either to take action toward the goal, gather more
information, or select a new goal.

In the case of the latter two choice options, the process recycles through to
the choice point again.

Some assumptions which are related to any good decision-making medel then
would be (1) the collection and utilization of relevant reliable data, (2) an
increased capacity for subsequent decisions and (3) the acceptance of responsi-
bility for the decision. There is concern on the part of some for 1ldsing the
freedom of choice as one defines the decision-making process more precisely.
Gelatt, et al, (1971:2) contradict this in station, ' . . . the student has
more free choice since he is aware of more alternatives and has an increased
understanding of the factors involved in choices including his determination
of the desirability of the consequences."

The role of information is key in amy decision-making process. Ryan and
Zeran (1972) suggest that an individual's ability to make wise decisions is
highly dependent upon the experience and information that is available to him.

Gelatt, et al. note that ". . . most decision-makers experience a
discrepancy between information that is known and information that is needed"
(1972:12). Further, they identify the reai test of a decision-making process
by asking if it works in the real world. :

Many times vocational guidance programs, whether within or outside the
classroom, have placed the stronger emphasis on information than on decision-
making skill. This author wishes to previde a balance by showing the necessity
of both and reinforcing the need for decision-making skills along with appro-
priate occupational information in the overall career development process.

Morrill and Forrest support the need for skill development in decision-
making by stating:

It is evident that a decision involves much more than merely having
relevant and accurate educaticnal and occupational information; such
an approach focuses on factors external to the individual and ignores
the process within the individual (1970:300).
Further:
. . . the individual needs much more than the facts to make a wise
* zision; he needs assistance in acquiring an effective way to
approach decision-making problems (1570:300).
~ Gelatt, et al. (1972:12) identifying our "capacities," "environment,"
and 'willingness to Jdo'* as limiting factors on our decisions. They go on to
suggest three major requirements of skillful decision-making as:

a. examination and recognition of personal values.

b. Xnowledge and use of adequate, relevant information.
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c. knowledge and use of an effective strategy for converting this
information into an action (1972).

Career Development

Career development is a process, rather than an event, encompassing the
total 1ife span. Career education, though taking mumerous fomms, is the vechicle
for the events critical to an effective career development pattern. Most
authors agree with a conceptualization of career education as a comprehensive
program integrated throughout the entire educational experience. Though some
variance exists among the models of several of the states and the U. S5, Office
of Education (1971) model, there is more agreement than difference. Among the
generally accepted elements of a complete career education program are the
stages of awareness, orientation, exploration, preparation, specialization, and
continuing education and training available throughout life. Some models
combine the orientation and exploratory stages, and/or place a much stronger
emphasis on guidance and counseling as an interwoven thread throughout the
program, Figure 2 illustrates the U. S. Office of Education Model (1971).

Among the several theories of career development, Ginzberg (1972) suggests
a model of occupational choice which quite nearly parallels the career educa-
tion model. lle divides the process into three periods as .follows: (1) fantasy
(below 11 years); (2) tentative (between 12 and 17 years), with a breakdown
into the interests, capacities, and value stages; (3) realistic (17 years and
beyond with a breakdown into the transition, exploratory, crystallization and
specification stages).

Ginzberg's 'fantasy' period fits closely with the '‘awareness'' stage
(Grades K-6) of the career education model. The common emphasis here is the
opportunity to take advantage of a child's natural curiosity, imagination and
enthusiasm, which allow him to.cover the broad range of occupational opportu-
nities. He can become in his mind whatever he wishes and thus change his role
quite easily. The career education emphasis during this stage focuses on the
development of positive attitudes toward work with respect and appreciation
for workers in all fields. A further objective is awareness of the many occu-
pational settings and the self in relation to the occupaticnal roles. A final
cbjective is a tentative choice of career clusters for exploration during the
middie years.

Ginzberg's ''tentative'' period is somewhat broader than the orientation/
exploration stage (grades 7-10) of career education. In identifying stages
of interests, capacities, and values, Ginzberg compliments an objective of
the career education emphasis on the student learning about himself. Scme
difference between the two models can be noted when Ginzberg puts the explora-

- tory activity into his third period (realistic, 17 years and over). The

difference is not so much a real disagreement as it is the fact that Ginzberg is
describing in a theory what has been true over the years. The current emphasis
in career education is designed to correct this practice of delaying the
exploratory. experience to allow a student to concurrently learn about himself

‘and the occupational opportunities. An ultimate objective of the exploratcry
- stage in career education is the selection of one or more clusters to exnlore
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- Ginzberg's "fantasy" period fits closely with the "awareness" stage
‘(Grades K-6) of the career education model. The common emphasis here
‘18" the opportunity to take advantage of a child's natural curiosity,
‘imagination and enthusiasm, which allow him to cover the broad range. of
‘occupationsl opportunities. He can become in his mind whatever he wishes

nd thus charge his role quite easily., The career education emphasis
‘during this ttage focuses on the development of positive attitudes
‘toward work with respect and appreciation for workers in all fields., A

urther objective is awareness of the many occupational settings and the
gelf in relation to the occupational roles. A final objective is a
tentative choice of career clusters for exploration during the middle
years., ; ‘
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in'depth and experience at least minimally as a part of the process of finding

" the occupation which suits him best.

Tyler (1969) suggests that the exploratory experience is a process of

’u51ng -occupational information in the search for promising alternatives. She

recommends well-prepared descriptions of occupational situations, films, field

" observations, and opportunities to visit with workers as appropriate types of

occupatlunal information for this exploration.

In the third (realistic) and final period, Ginzberg sees the exploratory

. stage as a kind of final check of alternatives, the crystallization Stage as

the time to determine his choice, and the SpeﬂlflCaEIOH stage as delimiting

- that choice. This period basically covers the career education stages of pre-

paration (grades 11-12), specialization (grades 13 and beyond) and the
continuing education/retraining. The common objectives here involve the process
of narrowing the choice to at least a job family and eventually a specific
occupation for which the student can develop the necessary knowledge and skill
for job entry. Further specialization may occur by refining that choice either
in the training setting or on the job, the latter possibly requiring retraining.

Ginzberg capsulizes the decision-malking process of career development in
stating,

. . . every occupational choice is of necessity a compromise, reflects
the fact that the individual tries to choose a career in which he can

make as much use as possible of his interests and his' capacities in a

manner that will satisfy as many of his values and goals as p0551ble.

But in seeking an appropriate choice, he must weigh his opportunities

and the limitations of the env1ronment and assess the extent to which
they will contribute to or detract £rom his securing a maximum degree

of satisfaction in work and life (1972:99).

Occupational Information

Career development is an 1ntegral part of career education, encompassing
all of one's educational experiences. Career decision-making is an aspect of
career development with occupational information as a necessary 1ngrcdlent.
Ginzberg lends support to the role of information in this process in stating

 "Sound decision-making implies that an individual has reliable information absut

his alternatives and some indication of the consequences of opting for one

over the other'" (1971:186). There are two aspects of information; content and
process. The former concerns the facts, while the latter involves the way the
facts are presented. These complemEntary aspects of information cannot be
totally separated. To place occupational information in its proper perspective,

'Ryan and Zeran have very adequately defined it as:

. « . valid and usable data about positions, jobs, and occupations,
including duties, requirements for entvance, conditions of work,

rewards offered, advancement pattemn, exlstlng and predicted :upply

%f and gimand f@r workers, and sources for further information
1972:3
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The need for occupational information to be available at the key time and
in a way in which it can be assimilated is a matter of common agreement. To
reinforce this apparent need of a more realistic picture of the world of work
on the part of students, one need only consider some of the obvious discre--
pancies between opportunities and choices on the part of young people today.

A report in the Career Education Handbook (Olympus Research Corporation, 1972)
indicates that only 20 percent of the future jobs will require a four year
degree. Nationally, approximately 50 percent of the students prepare for a
four year college degree program. It follows then that since less than one-
half of those entering four year college programs would be able to find jobs
at a level conmensurate with their training level, consideration must be given
to the motivation of their choice. Further, one must be concerned with their
adequacy of accurate information at a time when career planning and specifica-
tion in their training were occurring. At the community college level, reports
range from 50 to 80 percent of the entering students identifying themsclves

as plamming for transfer to a four year college, while in fact only 20 to 30
percent 'actually transfer. This kind of decision-making, which appears not to
be based on accurate occupational facts, only serves to highlight what has
come to be common practice.

Counselors have had of the world of work and of themselves. In reality
- our entire society has placed high value on academic education without regard

. as to whether or not a person was actually prepared to qualify for a job.

While a student should not necessarily avoid a four year college education, he
should rot be misled into thinking that it prepares him to enter a job or make
a higher salary. Also, in some cases, there has been little regard as to
whether or not the individual would gain personal satisfaction from opportuni-
ties for which he as prepared.

One of the gaps in exposing children to a cross section of society and
occupational opportunities has been the elementary textbook. Only recently
have we begun to present people from the full range of occupations. Elementary
school teachers have for some time done an excellent job of exposing children
to the services in our communities, but often have neglected considering the
“hands that make them go." In a scciety that prides itself on being people
oriented, we have not injected the human element into education nor an appre-

ciation of a job well done.

We can no longer depend on children being exposed to the world of work
through family experiences, as per the early days of our country. Hoyt, et
al. (1972) note that many young people do not have the benefit of a working
person in their family to emulate. Even in cases where there are worker role
models within the family, few children have the privilege to observe a signi-
 ficant adult in a work setting. This places an ever-increasing responsibility

‘on the school to provide these experiences and to insure some realistic
exposure to the world of work. The role of the teacher is paramount in pro-
viding adequate occupational information along with appropriate experiences
which will assist the student in his use of decision-making skills early in
his career development. There are those in the educational community who fear
emphasizing career decisions at any of the early stages of career development
due to their concern that decisions made at this time might be permanent
rather than tentative.
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‘8ince individuals tend to accept information from those who are important
to them, and since it must be geared directly to their needs in order for it to
be useful, the teacher serves as a critical factor in this all-important process.
The difficulty of the task is compounded by the multiplicity of student experi-

 ‘ence levels, and levels of abilities and talents, as well as the variety of
‘socioeconomic and cultural backgrounds which students and teachers bring to the
classroon,

The task of providing usable and meaninpful information directly where it
can be useful is difficult. Minor, Meyers and Super (1972) suggest that the
problem stems in part from the difficulty of managing the numerous complex
categories of information about the world of work along with the pertinent
educational opportunities and relevant personal factors.

In summary, decision-making skills can be taught and must be learned if
students are to succeed in this age of uncertainty. Within the continuous
process of career development, occupational information is required for a student
to make career decisions consistent with his needs and interests. Career
education is encompoassed in all education; therefore each classroom teacher is
faced with the responsibility of providing occupational information at the time
and place of need in a usable fashion.
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~ TOWARD A PHILOSOPHY FOR CAREER EDUCATION
Sterling M. McMurrin

determining the meaning of Career!Education the tasks of locating the

rentia is especially difficult. For while ''career" is apparently a

entiating term, just what it means and how it sets Career Education apart

er education and. thereby provides it with specific intention’ is not
5., I have come to the tentative conclusion that "career' should not
jon as a defining term, but should be considered explicative in character;
meaning with education. Or to

whatever else it may be,

6., Carcer Education is properly synonymous in
put ;it differently, all education, in addition to
should ‘be Career Education.

Ve are not bound to mean something by Career Education in principle
different from what we mean simply by education, 'Career’ ‘added to "‘education”
ay well be employed to explain or emphasize a characteristic or facet of any
or all education whatsoever. But it seems to me that it should not designate
a particular kind of education. " Anything worthy to be called "education’ must
be relevant to the cultivation of those capabilities and qualities that make
pssible or in various ways enhance a career. This allows, of course, for
solated “instances of "instruction' that may be valuable, but that do not merit
the name 'education.” It also allows for references to education without
association with the term 'career'' where no reference to the career facet of
education is intended. - ‘

ation, moreover, is synonymous in principle with the

rOs ion combined with the more immediate goals of educa-
‘tional institutions and the objectives of instructional programs. This meaning
s not self-evident, nor is it deducible from any set of self-evident proposi-

s or principles, or from any set of propositions setting forth a metaphysical
ystem or position.’ NorCanltbeestabhshedemplnc:ally@smq:lybyums;qi;;umdycf
ducational phenomena by those sciences that properly relate to educational
hought; e.g., psychology, sociology, or anthropology. Education is a function
~the culture; its meaning, which must be. determined by philosophical analysis
‘speculation and scientific study, is fully discerned only where these are
erned with the structure and substance of the culture. Insofar as education
fined primarily in terms of its purposes or ends, as 1 believe it should
ts'definition is both a normative and a descriptive matter; therefore, it
cessarily a matter of both philosophical analysis and scientific descrip-
rion :The point is that the meaning of education must be found ultimately in
the character of the culture, especially in its value structure determined

th by practices and ideals.

G : The méaning ;Df educ
broad purposes of educat

.7 Variations among cultures mean variations among conceptions of education.

“Basic transformations in a culture necessarily entail transformation in the

-meaning of education. Education means something different, for instance, in the

Soviet Union than it does in the United States. And education doesn't mean

- exactly the same among the agrarian Mennonites of Ohio and Permsylvania as it
69
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ngtheghettn dwellers of New York. Yet a common core of meaning
and 1-the§mtit:n of '"career" lies right at its heart. =7 '

I believe they hold generally for Western nations, my comments on.
. Career Education have to do primarily with education in the
ites.  In any-society the elemental function of education is induction
culture. Except in deviate situations, education in the United States
ction into: the American .culture, which includes the institutions of
al iety; the achievement of literacy and critical intelligence, and
iltivation of the individual's physical and intellectual capabilities .

istic and moral sensibilities. That we regard the individual as the
£ education in no way alters the fact that education is the pursuit
vy values of our culture, for the very foundation of that culture

1e primary va , e, ; y foundation of
S’ the individualism that ideally defines the person as the locus .and center
£.val “In Hitler's Germany or Stalin's Russia the purpose of education
t?;'

serve the state even though the individual was the subject education.
ld be ‘inappropriate for a totalitarian state to treat. the individual as
proper end of education in no way alters the fact that education is the
pursuit of the primary values of our culture, for the very foundation of that
~culture: is the individualism that ideally defines the person as the locus and
‘center of value. In Hitler's Germany or Stalin's Russia the purpose of edu-
‘ation was to serve the state even though the individual was the subject of
‘education. It would be inappropriate for a totalitarian state to treat the
_individual as-an-end in himself, just as it would be inappropriate for a
‘democratic state to do otherwise. But it is one of the presuppositions of
..democracy that whatever serves best the well-being of the individual brings

" 'strength to the society and vitality to its culture.

The Work Ethic Factor

T Now, to get to the point of why I prefer to equate the meaning of -~
“Career Education with the bas/- meaning of education. My basic argument
‘refers-to what we commonly designate the "'Puritan ethic' or the "work ethic.”
“This factor has probably had a larger impact on the style and strength of our
“social institutions and on the value structure and substance of our culture,
in both social and individual practice and ideals, than any other. To en-
counter this we need only reflect on the.degree to which we tend even today
to judge others in terms of "what they do," to decide their personal character
‘or.quality or otherwise establish their identity by their occupation. 1 say
‘“even today'' because I am quite aware that today, especially within our central
_cities, the mmbers of persons who for various reasons are not a part of the
"so-called world of work are increasing. And the great increase in leisure
‘time made possible by modern technology has released most of us from the
. -severe bondage to work that characterized the past. But for the most part,
" alienation from work is generally regarded as an aberration of our society
.. that should be, and we hope can be, corrected. Indeed, the attempt to correct
- it.is perhaps the main thrust of the current emphasis on Career Education.
" At’any rate, that many thousands of our people are not affected by the life
~patterns associated with work is not generally accepted as either a normal
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" The reason for this is clear. The main structure of our values has been
determined in considerable part by the role played by productive work. We are
lined, therefore, to pass a moral judgment against any totally different
orientation to life. Even those possessing inherited wealth are expected to do
various kinds of work in the interest of society. ilore than that, we do not
see any alternative ground on vhich we could both maintain a viable economic

. ‘and social structure and provide adequately for the cultivation of personal and
-'social moral values for everyone. ,

Many hold that we must begin to think in terms of alternatives to the work
ethic. Dut I am not impressed by their arguments. Certainly I agree that

-~ there will always be those not directly jnvolved in work, And I fully agree
-~ that these persons should not be subjected to censure simply because of the
* work orientation of our moral values.

.. Perhaps a word of explanation is appropriate here. Although certain kinds
of work obviously and fortunately have intrinsic value and in general work is
* instrumental to a large variety of additional values, I am not suggesting that
work is in any sense an absolute value, as if by its very nature it were
essential to a moral life. I would not for a moment argue that work is intrin-
_sically essential to moral character. The issue at hand is not a question of
“absolute values. It is conceivable that there could be a world entirely free
. from the various activities that we desipnate by the highly ambiguous term
work.”  This would not necessarily mean that moral character would not be
. possible in that world. Ours is not the only possible world; I'm sure, more-
" over, that it is not the best of all possible worlds. But it is the one we
1live in and I think that notwithstanding the incredible possibilities of our
technology, our movement toward a welfare state, or the current breakdown of
. many of our traditional values, it is unthinkable that in any foreseeable
" future we can sustain our social economy without a large part of the popula-

" tion engaged in some kind of productive work.

“related though somewhat different matter. Certainly, the increase of work-free
‘time is one of the most crucial social facts of our age. Undoubtedly the

‘jncreasing automation and cybernation of industry, agriculture, transporta-

“ “tion, and other sectors are transforming the character and quality of life in

a fundamental way related to the work ethic. The advance of labor-saving

technology must eventually greatly reduce the number of man hours necessary

~_to maintain'services, production, and distribution at a satisfactory level.
‘..In the long run, production will no doubt be greatly increased; rather than

" the large-scale technological unemployment feared by some, the result probably
will be measured in terms of greatly increased leisure time for the average
worker. At least this is the probable result if we deal intelligently with

our problers of manpower demand and supply.

The Importance of Avocation

“*1’hile this does not mean an abandonment either of work or the work basis
of many of our values, it does mean a general lessening of the role played by
work in the total life of the individual. There will be far more time and

- energy available for other pursuits. And this means, in effect, that whereas

En - 4

- However, to say that modern-technology-is easing the burden .of work.is.a—... .



-before our values had been rooted in large part in our vocations, in the future
“they must be grounded as well in our avocations. Not that vocation will become
. -unimportant; rather, avocation will become more and more important. [ere is a
",'genu;ne maisl revalut;@n a large transformatlon in the culture certalnly,

,,,,,,

,17“}1ncluded in educat1on for careers. I Have made th;s brlef excursion not 51mp1y
- to argue the importance of avocation, which I helieve should be one of our

. major concerns, but to point up my conviction that work in some form will be

- .with.us in the "future even though there probably will be less of it per person

_to maintain an even higher standard of living than we have at present. In

"~ fact, work will continue to function as a central and determining element of

. our culture although avocation will become increasingly irmmortant as a

. - generative base of our values. Here I must insist that the term career should

"~ - cover both vocation and avocation. It must mean scmething like 'what a person
~1ives by," and life is basically--but not solely--an economic venture. Cer-

tainly it would be a gross misfortune if Career Education should become simply

a synonym for the old vocational education.

Having said this, I must add that I personally nrefer the term vocation

to career. The fbrmer has a depth and richness in its meaning that the latter .

does not now have. I don't like the underocratic connotations that vocational
- education sometimes has carried--the idea that each person has a calling
specified in advance by God or his social class or simply by nature. But I
-do like the suggestion of commitment and supreme worth that it can carry. The
_Furitan work ethic is the idea that it is the vocation of man to create the
Kingdom of God, or as we have secularized it, his vocation is to produce the
good society, or possibly now even to ccntrlbute to society whether good or
not. There is a feel for value here that does more than simply dignify work;
it elevates creative and productive work to a high level of worth. It is
‘unfortunate, therefore, that both our schools and the public have debased the
" tem vocation by treatlng it within the context of educational discourse as

—— 1f;1t:ﬁE§ﬁ%E§’sechd -class-education for-third-—or-fourth-class-purposes:— -

A decade ago I urged vocational schools to abandon the term vocational in
-ffavcr Gf te:hnlcal as necessary to upprade thh th61r quallty and.pGEllc image.

serves as a Fully satlsfactory Substltute for vocation. Ralph Tyler has
prgpgsed the term functlonal educatlén Althoﬁghfﬁ"ﬁss approached the matter

the conditions Téqulfed for stugents to learn thlﬂFS whlch w111 enable
them to carry on successfully their occupational activities and the
cond;tlons requ;red for leaznlng thlnps helpful in cther areas of 1life.

ﬂlkuﬂs‘.

- I mention this matter of words to make it clear that in arguing that all
education is or should be Career Education, I mean to include in Career

61

72




Education what we would mean by vocational education the best sense of that
where vocation, refers to the philosopher, statesman, physician, scholar,
“and homemaker as well as the technician, mechanic, and laborer. All of these
-are involved in work. Without this universality I could not defend the case
that: Career Education should receive the primary emphasis in our schools and
olleges. Moreover, and this is most important, Career Education must mean
ot simply preparation in the knowledge and skills requisite for success in
ome line of work. It must also mean the cultivation of those artistic and
-moral sensibilities and qualities of intellect that mean success in.1living in
the larger sense. It is here that avocation enters the picture.

-0 " Here, then, is the substance of my argument: (a) the meaning of education,

.. which resides primarily in the purposes of education, must be determined by

.+ reference to the total culture because education is a function of the culture;

. % (b) in its value structure American culture is importantly determined by the

..fact of creative and productive work; (c) the work ethic is now, and for any

" foreseeable future will remain, a primary foundation of our vaiues; and (d)

“the primary definition of Career Education, therefore, must refer to creative

“and productive work and what they imply for society and the individual in
terms-of vocation or career in the fullest meaning of those terms. An education
should lead to a career, not simply to a job or executive position or profes-
sion. In addition, education should lead to a total pattern of life worthy of
the individual and his society.

~ This argument may appeal to those concerned with the practical irrelevance
of much, if not most, formal education. Certainly education that leads readily
to employment, whether as farmer, musician, plumber, or physician, can be
readily classified as Career Education. But the big question that must be
. faced, and one not so easily answered, concerns liberal education. Surely we
" ‘cannot encourage Career Education to preempt the field to the neglect of what
has traditionally been called liberal education.

More Liberal Education

. My answer, obviously, is that liberal education nust be fully protected.
" It may need a little cultivation, and perhaps some transformations, but it
- -must -be protected. We need more, not less, liberal education. (I should say
.- parenthetically that I regard the tendency of many curriculum makers since

" Vorld War II to equate "liberal" with 'general' education as something of a
. crime against education.) My point is that we should no longer separate
- liberal education from Career Education and set them against one another,

. either. in our thinking or in curriculum structures.

‘.. 1 can see no reason why the breach between liberal and Career Education
. should not be closed. The Greeks made no distinction, as we do, between the
. fine and applied arts, I believe Aristotle would be shocked by this dividion.
' He saw no difference in principle between building a house and composing a
. poem, We are not under some kind of classical obligation to approach the
meaning of education in a way that segments and distorts the continuum of
knowledge and experience. This condition is more than anything else a habit
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‘f Dur educatlanal SYStEﬁ

':TIn our Eolleges and universities we are doing many things to overcome

‘the segmentation of Xknowledge, a condition commonly enhanced by faculty depart-

.mentalization. DBut we must go beyond such techniques as the development of

interdepartmental instructional and research programs to a conception of educa-

ion that restores its organic wholeness, Education lies too close to the

enerative sources of human personality and thé structure of society to permit
e present ccnfu51gns and contradictions to continue.

. Two. baslc meanings of liberal educatlcn, an old and a new, have emerged.
.The old meaning referred to the education appropriate for a liberated or free
ipersnn—semb1321ng especially the trivium and quadrivium--as opposed to educa-
.tion in mechanics, deemed proper for a servile person., This conception of
~1iberal education d@esn t fit our culture because our education is properly .
‘geared to-the ideal of a free society having no servile class. Our failures
~-to produce a society in which there is full political, econamic, and intellec-
-~ tual-freedom for all should not be condoned or-endorsed by our educational

- “ theory. There should be no presumptive exclusion from a liberal education by
 reason of one's station in life. Under the old definition, therefore, all have
-~ access to a liberal education as well as to Career Educatlcn. My settlng these
- temms in opposition to one another is temporary and for the purpose of discussion
. only.)

The new conception is that liheral education is the education that liberates

a person. It cultivates the qualities of mind essential to genuine freedom--

freedom from fear, ignorance, superstition, and bigotry and the freedom to be an
. authentic 1nd;v;dual, In our society, liberal education--conceived as education
--which ‘1iberates--belongs -to all. We must came to the same conclusion, of course,
if we approach the matter in terms of elements of the liberal :urr;culum Is
there anyone on the spectrum of Career Education in our society for instance,
whether a prospective mechanic, physician, business executive, or university
_professor, not entitled somewhere along the line to instruction in art apprecia-
~ tion, government, languages, history, philosophy, or the fundamentals of
_Science? Not only are all entitled to this liberal education; society is, by its
““own social principles, obligated to make such education available to all its o
- members wherever and whenever possible without regard to stations in life. In a
~ democracy the basic value of liberal education=-the value of knowledge, reason-
--ableness, and artistic, moral, and spiritual sensitivity--is properly the
property of all.

ERR My point should be obvious. Just as everyone in our society should be..
- involved in education for a career, everyone also should be involved in liberal
education for cultivation of the intellect.

But this is only part of the picture. It is not simply that everyone is
involved- in “two kinds of education, both career and liberal, but rather that
the career elements and the llberal elements of a good Educatlan often are so

-m,;lasely related, so inextricably involved with one another, or even so similar

__or identical, that any artificial separation cannot or shauld not be made. To

"begin with, a large segment of our population--teachers, artists, scientists,
countless hamemaker% to name a few--builds careers squarely on 11beral educa=
tion. In addition, the present trend is toward increased intellectual
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_Eji,lcatian in baslc types of emmlayment that place liberal subjects such as
‘hematics Squarely’ln ‘the curriculim of education for jobs in fields such as
MEchanlc arts.

ven more important is a growing recognition on the part of both employers
fessional schools that a basic liberal education contributes amportantly
1£-fulfillment of a prospective -ployee or professional student and
ore is to be either required or recc.mended. It has long been evident
hat some-of the strongest humanltles programs in the country are found in its

pecialized technological institutes. Professional schools often prefer
ents with undergraduate preparation of the type that we commonly call

iberal. Some of our strongest graduate schools of business apparently prefer
students with baccalaureate degrees in the arts and sciences rather than in
1f1cally business areas. I even have heard a medical school dean insist
‘he would rather have a student whose work was in English than in one of
life sciences. There is a growing recognition that a liberal education not
only tends to produce a happier, more informed, and better citizen but also
prnduces a better doctor, lawyer, mechanic, or executlve.

1 am not arguing that the specific task of welding in itself calls for as
muchliberal education as the tasks peculiar to a business executive, though I
dp insist that a person who welds should be liberally educated for his own good

well as society's. But all in all we seem to be coming to grips, however
slowly; with the fact that, even apart from the issue of the general quality of
‘person's:life, liberal. educatlan which may be expected to figure more and
more praminently in the work capabllitles specifically required of an increasing
ber nf pﬁeple has an 1mpartant bearlng on the work of all people.

Here, of caurse, we encounter a large prablem ‘that has always plagued
advanced-industrial societies--boredom of work. Even reduction in time spent
on assembly lines does not entirely solve this difficult and sometimes per-
*'nally devastating condition. We can hope that .eventually much of the drudgery
now 'a part of the lives of most people will be taken over by automated instru-
ments. But most of us are probably condemned to spend some part of our time
energy doing routine, monotonous, and in themselves personally unrewarding
tasks. I don't want to press_this. polnt to.absurdity, but_ I_am_confident that. .
the 1liberal elemEﬁt in education indicates one of the directions we must take
to counterbalance this weight on human personality. If this is the case, it
would appear that the liberal cormonent of education is properly an 1ngred13nt
) éeducatlcnal preparation for employment at any level of task whatsoever.

Conclusion

“I hcpe that my noint in all of this is DbVlaus. We can no longer make the
ld:dlstlﬂﬁtlﬂn between vocational and liberal education, or career and liberal
ducation. In the first place, by any definition, all our people are entitled
o and should received both., In the second place, the distinction between them,
always ‘tenuous, is becam1ng1n512351ng1yb1urred I am not arguing that lnst:ucs
~w.. tion invithe use of a jackbammer is the same as instruction in emnlaylng the
e datlve case in Latin, but both may be regarded as instruction in a useful art.



ij.ll prefér to retain the shadmvy and smb;.gumg distinction between
11beral altheugh I think it is a distinction that the future does
Educ;atmn wm‘thy Df the name is education for a

Vally dlsastmzs V’anety', drvers:.ty, snd plu:rallty are essentlal
ty of personal and social life. Unless they are present in educa-

1111 be lost to the culture; 1ncld3ﬂtally, uniess they are present
, acter of educatmnal ;nst;tut;ans they may. be 1@31: to educatlon.

huuld becdme pcsslble thraugh greater Icmj«rledge Df tl‘e 1earnmg prc:c:ess,
51311 of the fomat of instruction, and wise employment of the new

] at;cn,“ as in any way an exclu.s;ve pr@vmce of the schaols. Educatmn is a

* the total society, within which the schools serve specialized furic-
art;mlarly those relating to the achieverent of knowledge and the
[tivation of the intellect. To take care of the career facets of education
roperly will no doubt involve many agencies of society, including business and
dustry, which must in various ways cooperate with the schools. Moreover,
the work of the schools rﬂay ‘be expected to depart radically from tradi-
onal instructional ‘formats. As the school becomes more aware of its place
thin the total educational pracess and becomes at the same time more sophis-
icated in the uses of the new instruments of infommation and commumication,
education will more and more follow nontraditional forms that promise to make

it:more-relevant to the individual's total experience and more meaningful in
' relatmn to his career.

: F:mally, T will add smply that with a gfcéter concern for the relation
f eéu«:atmn to careers, education as a continuing, unending process hould come
n. Job mc:blllty is essential to our kind of society. Basic educa-

in him the capacity to learn to perfcarm specific tasks, whether intellectual or

iical, when the occasion requires. The continuing devel@pment of modern
echnology fairly guarantees a high momentum in the changes that will take place
in the conditions of life for the average person, including the conditions of
is employment. His education must be a cantmump process that both ensures
-employability and excellence in performing his work and brings him the
wards of 1ife that accrue to those whose minds are subject to unending
tivation.

Footnote

) 1"The Canc:ept of Functional Education,' in Functional qucatlan for
Dlsadvzmtaped Youth, ed. Sterling M. McMurrin (New York: Committee for Economic

-Development and. Léx;ngtgn, Mass: Lexington Books, 1971), p. 13.
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THE NATIONAL STANDARD CAREER EDUCATION MODEL
KINDERGARTEN THROUGH ADULT

S Develaped by leaders in Career Education as a standard for career
- . awareness at all grade levels, Identifies specific goals of Career
- Education. Lists fifteen career clusters as suggested by the United
- -States Office of Education. For use by teachers, counselors and
school administrators in elementary, secondary, and college education.

Career Clusters

The wDrld of work clusters, around which Career Education can be developed, as

e Suggested by the United States Office of Education.

BUSINESS AND OFFiCE DCQLTPATIONS
MARKETING AND DISTRIBUTING OCCUPATIONS
COMMUNICATIONS AND HEDIA OCCUPATIONS

- CDNS‘IRUGTIDN OCCUPATTONS

TRANSPORTATION OCCUPATIONS

AGRI-BUSINESS AND NATUPAL RESOURCES OCCUPATIONS
MARINE SCIENCE OCCUPATIONS

ENVIRONMENTAL CONTROL OCCUPATIONS

e ks ey 2

. " PUBLIC SERVICES OCCUPATIONS
HEALTH OCCUPATIONS

' HOSPITALITY AND RECREATION OCCUPATIONS
PERSONAL SERVICES OCCUPATIONS
FINE ARTS AND [IUMANITIES OCCUPATIONS
CONSUMER AND HOMEMAKING-PELATED OCCUPATIONS
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APPRECTATIONS AND ATTITUDES

K  Understand the importance of each 13 Analyze career and life-style
individual in the function of the decisions as related to planned

home unit, goals.

1 Learn to appreciate all indivi- 14 Integrate the career and life-
duals in the school setting. style choice of the individual
T ' ‘ into society. '
2 Be aware of the importance of
. getting along with other people.

3  Realize the contributions of
commmity members to the student
and others.

4 - Be aware of the wage earner's
job and how it affects the home
unit.

5 ‘Analyze working Toles as to
advantages and disadvantages.

6 Understand the relationship
between occupations and their
growth and development.

‘7 - - Appreciate all forms of human
endeavor and work.

- 8 Understand the impact of work in
" one's life and resulting need to
make a meaningful career choice,.

ﬁ*wmu9“~?fRelatéﬂattitudes~and*awareness=:~ T
to specific or related job
clusters,

10  Understand the importance of
: all careers and their contribu-
tion to society.

11 Make a commitment to the

. selection of a career based on
individual attitudes, values
and education.

12 Understand the tasks required

within chosen job cluster(s) and
develop the skills needed. 9
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;ﬁ;tatlans of ;nd1v1duals.

!Rscagnlze attltudes tﬁwards
‘learning tools and their value
An achieving individual goals.

" Relate the mastery of educa-
“tional skills to individual
- success.

.. Be aware of the individual's
-~ rights and responsibilities as
_'a worker.

-":6  Select career clusters as
© - related to individual strengths
“......and weaknesses.

Choose career clusters as
related to 1nterest5 and
abilities.

Develcp self=per¢ept19n of

abilities and interests as
- related to actual career

requirements.

Build reality awareness percep-
_tion of "where I am compared to
: where I want to be."

v-ﬁl

o Relate personal values and
: 1nf1uence of other's values on
career choice..

i{fll?ﬂ Modify and/or accept differénces
between the individual's per-

sonal values and the influence
of others on career choices.

8
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SELF AWARENESS

12

14

Develop self-confidence in
anticipated career choice.

Apply self awareness experiences
to assure success in a realistic
career, and lifestyle plan.

Function within career decisions
as a self-sufficient, happy
citizen.



DECISICH MAKING

‘Become aware of cause and effect 14  Apply all resources to chosen
in making decisions. career.

1 Be aware of the consequences cf
personal decision-making. T

2 Analyze alternatives to problems
and be able to express- them
verbally and -in-written form.

3  Identify the components of the
decision-making process.

4 Realize the need for goals in
life-style decisions.

5 Apply decision-making process to
school related problems.

6 Apply the decision-making process
to home and social related
problems.

7 Weigh long and short range
effects of different alternatives
- to specific problems.

8 Apply decision-making process to
study of careers.

9 J’malyzie and ‘refine previous o
career decisions based on coun-
“seling, work experiénce and all
available. information.

Tﬂjlld Select a career cluster for
A in-depth analysis.

. 11 Chaose a tentative career.

- 12 Be aware that career decisions
‘ are flexible at the expense of
time, effort and money.

"~ 13 Be aware that career decisions

are flexible at the expense of
time, effort and money.
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iBe aware of roles in the home 12
3End sxmllar IDIES in the school.

Uhéerstand the similarities and
dlffgrences between home roles 13
: ‘schccl roles.

Rélaie.b351c skill development
to life rules within the 14
:cammunity ’

;Uhderstaﬂd the similarities and
" differences between life roles
--and-learned skills.

,Tj'Be aware of individual strengths
© and weaknesses ‘as related to
peer groups.

Understand the relationships
between the role of the indivi-
dual, his envirorment and the
roles of selected adults.

Understand the relationships
between people and their effect
on the accomplishment of tasks.

- Identify and understand values
as they related to life-style.

ﬁ mIdentify pre:ent Life- style and
stylei
Determine

schedule to aaqulre necessary
and desired special skills.

FASquTe special skills needed
 for predicted or des;red life-
style. :

Assess and implement a personal
plan to obtain the necessary or
‘required special skills.
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EDUCATIONAL -AWARENESS

Plan the acquisition of the
necessary skills remaining for

‘a chosen life-style.

Integrate educational experiences
with applied experiences in your
chosen career. .

Formulate future career options
and perform within the estab-

~ lished requirements.



CAREGER AYARENESS

Know the jobs of home members and

school personnel.

Relate home and school jobs to
community functions.

Gain a knowledge of jobs neces-
sary to maintain the community
and their dependency on each
other.

Compare local jobs to jobs in
general.

Group cluster jobs according to
similarity of job performance.

Understand the impact of career
clusters on life styles.

Recognize abilities and skills
required for various career
clusters. “

Understand the relationships
between attitudes and values and
career clusters.

7
Understand the telationships
between interests and abilities
and career clusters.

Based on understanding of
stu&&fééreer clusters. Survey
courses in career clusters.

. Explore the career clusters in
.depth based on interests, values
" and abilities. Gain planned
work experience.

Identify necessary abilities
required in selected career.

-“Reassess abilities, interests,
and attitudes according to

---gelected career and life-style,

- Determine further requirements
‘needed.
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Refine or redirect career
knowledge of field through coun-
seling and guidance, or survey
courses in career clusters.

Reassess career goals. Identify
and understand lifestyles as
related to advancement in career
choice.



ECONCHIC AWARENESS

K Identify whtin the home unit; 12 Understand the financial and
' what is available, needed, . legal instruments that govern
wanted, luxury. and protect the worker. Relate
this to various roles assumed.
1 Be aware of the exchange of goods in the economy.
and services.
13 Understand and apply knowledge
Understand the money exchange of economic responsibilities to
system vs. the barter system. career decisions.

%]

5  Understand our montary system. 14 Be able to project economic
implications of career decisions
4 Understand the process of to your chosen future lifestyle.
production and distribution of .
goods and services. o

5  Be aware of the law of supply
and demand.

6 Under that specialization creates
an interdependent society.

7 Develop the concept of manage-
ment of finances (earning,
spending, borrowing, savings).

'8  Understand economic potential
as related to career clusters,
ji.e., relate cost of entering
a field to future expected
income.

9  Understand the Tools of Business:
read and interpret tables,
graphs, and charts used as a
consumer .,

10  Relate legal and financial
consideration to career clusters

in general.

11 Understand the relationship of
legal and financial considera-
tions to a specific career
cluster and personal and family
‘matters. S
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10

EMPLOYABILITY SKILLS

Understand the need to share and 11
cooperate to cumplete tasks.

Acquire the ability to develop
rules with others, accept
direction and take responsibility. 12

Identify styles of interaction
that contribute to individual
and group goals. 13

Understand how to resolve

personal conflict between

individual and group goals. 14
Participate in active groups in

order to develop individual and

group goals. .

Understand how to relate the

school ervironment to society
at large and the need for
structure and order. .

Identify the individual's role
in society and its effect on the
increased personal satisfaction
and improved group achievement

Understand the social and
personal relationship and their
effect on employment.

Relate personal and social
interation skills to career
clusters.

Understand the skills necessary

to acquire, maintain and progress
in employment.
Develop personal and social

interaciton skills related to
in-depth study of one career

. cluster.
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Develop employability skills
necessary for the anticij “ted
job. Plan alternatives for
job placement.

Explore at least three

. alternatives for job placement

through work experience.

Demonstrate through planned
work experiences knowledge of
employable skills.

Integrate all knowledge and
experiences into planned career.



SKILL AWAREMESS, BEGINNING COMPETENCE

Identify different tools for
different careers.

Be aware that school is a job
. that requires mastery of basic
skills for success.

Understand the use of various
communication tools and their
effect on lifestyle and future
career choice.

Understand the use of additional
tools and their effect of life-
style and future career choice.

Understand and master the use
of tools for measurement and
extension of energy in simple
machines.

Participate in and understand
the processes of mass production.
Mastery of several measurement
tools.

Understand tools and processes
used in research. Simple : .
machines combined to produce
‘complex machinery.

Master the use of tools and
processes used in research in
the physical and social sciences.
Understand the use of tools in
selected career clusters.

“Use .asic tools found in career
clustars_

processes w1th SélEEtEd career
clusters,

" Match individual abilities ;ma

interests with skills and
-processes needed in career

75

clusters . , Q6

11

12

14

Develop skills basic to the E
chosen career cluster.

Master the skills basic to
chosen career cluster and develop
skills related to a specific

job.

Function at acceptable levels
of competency as established by
your chosen career.

Master proficiency of the chosen
career as_established by certi-
fication, license and/or required
standards.
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T

DEFINITIONS
CAREER , . . "ONE'S PROGRESS THROUGH LIFE"

A WORK ROLE
B, FAMILY ROLE

C. CITIZENSHIP ROLE

D AVOCATIONAL ROLE

E, CULTURAL-AESTHETIC ROLE

F.  RELIGIOUS ROLE
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AN INTRPODUCTION TO CAREER EDUCATION IN SELECTED STATES

Societal and technological changes, evolving natterns of work and worker
roles, changing values and life styles, unmet needs of youth and their commu-
nity, have all stimulated the current Emphas:x.s on career education., Indeed,
career education has become a national priority for American education.

Since the concept of Career Education was introduced by Dr. Sidney P.
Marland in 1971, it has grown and spread rapidly across the nation. The
rapid rate of accePtance tends to underscorc the significance of the concept.

Twenty-five state lepislatures have appropriated funds SPEEificallY

-~ eammarked for career education., Forty-two states and territories have desig-

nated career education coordinators, and many states have funded additional
- staff specifically for career education. Five states have. enacted career

- education legislation and at least six others are actively pursuing this
effort.

The earliest state-level efforts in career education were primarily
devoted to planning, including task forces, conferences, and the preparation
. of position statements. Staff were also d251gnated In 1972 these efforts

- escalated sharply with increased federal involvement provided through 'seed"
money and moral support. States with formal position papers on career educa-
- tion increased almost 400 percent, and the number of states with formal

- state plans for career education grew at nearly the same rate. The number
- of career education coordinators nearly cuadrupled and the mmber of states
putting their own funds into career education increased at an even faster
pace. :

v In the United States the responsibility for public education rests in
the individual states. Without the leadership and assistance that has been
provided at the state level, the impact of career education would be minimal.

. The following pages contain abstracts of specific educational planning for

- the integration of career education into the educational systems of the

various states.

©

81



ABSTRACT
ARIZONA STATE CAPEER EDUCATION PLANNING

(Application for federal assistance in Career Education planning, authorized
by the Special Projects Act).

The Arizona Department of Education proposes to expand
its existing K-12 State model for Career Education by:

1. incorporating learning outcomes for community
college students,

2. identifying the role of teacher education in the
overall Career Fducation delivery system, and

3. desipning a categorical framework to assist in
Career Education planning and reflect the degree
of implementation.

The Department will created a series of advisory groups
which will be instrumental to the planning process.
Group membership will represent (a) State-level apencies,
(b) the World of Work, (c) preservice teacher education,
(4) commmity calleges and (e) K-12 local educational
agencies and their constituents. The Department will
conduct a two-day work session for all members of the
advisory groups. Career Education 1mplementatlan levels
will be defined for at least 17 criteria, and the roles
of the community college and teacher education will be
addressed.

The proposed budget of $42,300 includes the salary of a
State-level guldance EPEElallgL, toe strengthen the plan-
ning process in this important area.

The Department w111 be rePresented at two FY 77 wcrkshaps

amcng 12 mldwestern and western states.

Department personnel will assume the major administrative
resronsibilities for the planning process and maintain
continual comrunication with advisory group members. The
supporting activities in the process will be incorporated
with the Department's established timeline of events which
pertain to Career Education administration.

82

=
1




TITLE OF PROFOSAL: Florida State Plan for Career Education

PROGRAM DIRECTOR: Palph D. Turlington, Commissioner

APPLICANT ORGANIZATION: Florida Department of Education

BEGINNING DATE: July 1, 1976 ENDING DATE: June 30, 1977
Goals and Procedures: o
Goal 1: To establish an advisory group, broadly representative of the
various segments of Florida citizens affected by career education; to
assist in the development of a State Plan.

The composition of the Advisory Group would be comprised of represen-
tatives from categories identified in the Federal Register. Fenerally;ﬁ
speaking the role of the advisory council would be: A

(a) To serve as a forum for the Department on matters
related to career education to review objectives
and goals of career education in Florida. '

(b) To serve as a catalyst in bringing about coopera-
tion among all agencies cancerned with career
education.

Goal 2: To conduct a statewide survey of student needs for programs
which Embgdy career education elements.

A statewide assessment of student needs will be desigmed utilizing a
State Department of Education model. Briefly this model includes 4
components : '

1. Cstablishing desired, preferred, or required behavioral
outcomes for students.

2. Determining the actual or current outcomes of students
with respect to the identified preferred outcomes.

3. Comparing the information derived from (2) to the
identified nreferred outcomes in (1) to identify spe-
cific needs.

4. Reporting the identified needs in priority order.

Goal 3:- To conduct a district-by-district assessment of personnel
training needs.

The State Coordinator and staff will assume the major responsibility
for assessing the present status of Florida's existing career educa-
tion efforts. The Advisory Council will review the results of the
status study against a desired set of program standards drawn from
the experiences of successful projects in Florida and elsewhere.
Discrepancies between the existing and desirad conditions will then
Qﬂnstltute the basis for identifying personnel training needs county-
by-county and collectively for the entire State. Once training needs
have been identified, materials and strategies for meeting these
needs will be develaﬁed and made available. '
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Florida State Plan for Career TFducation

Goal 4: To conduct a state and national search for career education
strategies, learning materials, personnel, and programs with demon-
strated efficacy.

The State Coordinator, workine with the Coordinator of FLIS (Florida
Educators' Informaticn System--a system which regularly utilizes ERIC
and works closely with other major information systems) will develop
and operational plan ‘o suppert the needs of local districts as
identified in the needs assessment described previously. The plan
will involve the development of a delivery system by which information
about materials, programs, personnel and stratepies can he quickly
and broadly disseminated.

Goal 5: To identify and cultivate supvport for career education from
tey business, labor, and legislative leaders.

One of the goals of this proposed project will be to use the experi-
ence and the contacts available through the Advisory Council to

suggest strategies which local career education directors can follow
to utilize their comrunity resources in support of implementation
efforts. As a result, stratepies will be developed whereby local
career education directors could cultivate this valuable base of

support for career education implementation.

Goal 6: To develop an effective medium of communication among career
education leadership statewide.

A network of 67 county-level career education directors is already
in place and a series of 5 regional State Department of Education
offices is in operation. This combination lends itself well to the
development of a communications medium among, projects and the
Department itself. As part of the procedure for assessing training
of individual districts, the state plamning staff will determine
the mediun for communication most acceptable to the local projects
staff. '

Goal 7: To develop a management plan for career education imple-
mentation in Florida.

The Florida State Department of Education has developed a management
planning system which is used for planning Department activities and
resource allocation. This management-by-objective system will be used
in the development of steps to accomplish each of the 7 goals outlined
in this proposal.

In addition to the State Career Education Coordinator and the Advisory
 Council, the personnel and agencies to be involved in conducting the
proposed planning activities are: 1) The Career Iducation Center; 2)
Department of Education consultants assigned to Pegional Offices; 3)
Directors of exemplary project sites; 4) Selected consultants from
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Florida State Plan for Career Education

i

Florida and elsewhere. These individuals and agencies will he
utilized selectively for assistance with designing survey instru-
ments, selecting samples, conducting needs assessrents, analyzing
data, identifying resources, and developing a commmication network.
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STATE OF INDIANA
DEPARTMENT OF PURLIC INSTPUCTION

ABSTRACT: State Plan Proposal for Carcer [Lducation

NEED:

Historically, grass-roots efforts have been successful in Indiana in
launching new career education programs. It is evident now, however, that
a more comprehensive approach to state-wide program implementation is needed.
State department personnel must refine and develop coordinative and cormuni-
cative mechanisms designed to provide direct services to all schools.
Structures and strategies, however, are dependent upon an information bhase
that takes into account the needs, resources, and interests of the educa-
tional and work commmities. Only then can priorities be adequately
determined and policies established. Therefore, the following specific
needs exist:

1. The collection and organization of base data dealing with
school, work commnity, parental, and student needs.

2. The identification of the range of state and national human
and material resources. :

3. The development of a state educational agency plan to pro-
vide and/or coordinate comprehensive career education
services to schools.

4. The strengthening of ties with cormmunity and business
groups and individuals in regard to the planning and
implementation of career education proprams.

RESULTS AND SENEFITS OF MEETING MEED:

The proposed project will provide for the mobilization of many resources
in order to devise a system that will support the extension of Career Educa-
tion to all the common schools in Indiana, It is anticipated that these
efforts will produce a multiplicity of direct and indirect benefits to the
state and other individuals. Major benefits include the following:

1. A compedium of state and national resources. An initial
thrust of the project will involve the identification of
resources available both to state department personnel -
and local education agencies. Information will be orga-
nized, printed, and disseminated to interested individuals
and groups.

2. Expansion and coordination of a support system for career
education. Efforts to identify and involve various indi-
viduals and groups in the production of a state plan is
expected to result in their increased commitment to the
Career Education concent and a greater willingness to
provide services to local education agencies.
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STATE OF IMNDIANA DEPART'ENT OF PUBLIC INSTRUCTIOM

3.  Increased community participation in Career Education activities.
The pr@;ect is expected to generate increased support for coop-
erative school-cormunity career education endeavors and should
enhance the role of the community in planning and implementing
meaningful programs for students.

4. A transportable state planning model. Strategies and proce-
dures for developing a comprehensive state plan will be care-
fully identified and described. At the end of the project a
sét of data including both product and process will be
available to other interested state educational agencies.

It is anticipated that the information will also be helpful
in planning for curriculum infusion in other discipline areas.

It will become the task of the Project Coordinator to work with the
Department of Public Instruction Steering Committee as well as external groups
and individuals in order to accamplish the nreviously identified objectives.

A phased epproach will be utilized with some steps overlapping and others
non-sequential in nature.

TIME LINE:
Phase. I: Orientation and Planning Stage:
Announcement of grant award; general orientation; initial
plans made for irmlementation.
Phase II: Planning and Implementing Stage:
Selection of sample populations; needs assessment data
gathered; resource identification, liaisons established.
Phase III: Planning Completion and Final Report State:

Final state plan prcduced; second year implementation
steps planned; provisions for continued long-range
plans made: policy recomendations.
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ABSTRACT: MAINE STATE PLAN FOR CARFER EDUCATINN

PROPOSAL TO U.S. OFFICE OF EDUCATION for federal funds, under Public Law
93-380 Sec. 406.

DIRECTOR: Mrs. Marion Bagley

TIME FRAME: July 1, 1976 - June 30, 1977

NEED: Since 1970 over fifty career education projects have been funded,

yet no uniform system of coordination and/or implementation has been formu-
- Jated. With adoption of a State Plan, ilaine would accept its responsibility
for educational reform for the entire student population of the state,
Statistics show ifaine's dropout rate of 9,7% as compared to the national
average of 7.8%. Clearly, a conmitment must be made by the state to assume
a leadership role essential in initiating change.

GOAL: A comprehensive Career Education State Plan structured to meet the
needs of the students of aine, to be submitted for approval to the State
Board of Education.

OBJECTIVES:

1. Conduct mini-conferences to provide a forum for exchange of ideas
and information as to how the Departient could best respond to the needs of
the various segments of Maine's population; to promote an understanding of
career education concepts and to gain support for the expansion of the career
education movement. : S )

2. Create a resource directory of resource people.

3. Sponsor a one day career education conference at two state cites.

APPROACH: The commissioner will appoint a State Career Education Advisory
Committee, with representatives of areas as required by USOE Guidelines, who
will work cooperatively with the Director and in conjunction with State
Department of Education and Cultural Services. They will be authorized to
move across state levels to establish cormumication between state and local
business as well as educational agencies and labor/industrial community.

MEEDS ASSESSMENT: One component of the needs assessment instrument would be
found in the results of the Maine Assessment of Educational Progress, which
has already been contracted with the National Educational Assessment. In
year 05 of this program the goal is to "assess the area of career and
Occupational Development.” A second component would be a survey conducted
- with assistance of guidance persomnel to study high school students who had
1eft secondary schools between July '71 and June '73. Such research would
indicate those aspects of their education each found beneficial or wanting.

MINI-CONFERENCES: Project director will conduct three mini conferences in
each of the seven Vocational Planning Districts which closely follow the
State Planning Districts and which are used as a convenient base division
of all educational/business/community activities within the state. Each
conference of 35 participants would be structured: first the professional
and educational personnel; then the leaders of business, industry, and
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LAA needed tc draft the state madel

MAINE STATE PLAN FOR CAREFR EDUCATION

labor followed by one for local boards and the community. Such groupings
around the state will provide the opportunity for intense discussion among
‘peoples (approximately 735) of similar interests. Hopefully the results
~will also reflect the rural-urban interests as well.

“Planners will research the findings of other states, and study the results
of the assessment and the Suwey Thls matez'lal c:c:rnbmed w:n_th the recom-
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ABSTPACT

:" fE&ﬁpased Planning Grant To Develop A State Plan for Career Education

. Mission

7 The mission of this project is to develop a cemprehensive State Plan for
Career Education in Mississippi.

~ Need

Need is evidenced by the fact that, even after a period of five years of
isolated career education projects being conducted in the State, there still
does not exist: (1) a widely understood philosophy of the career education

" concept; (2) a recognition of the need for inservicing career education per-
- sonnel; (3) legislation that appropriates funds to support career education in

all schools; or (4) a managemelit strategy for implementation, coordination, and
evaluation of a State program of career education.,

With the rapid evolvement of the career education concept upon the
educational scene, numerous agencies both within and outside the education pro-
fession have undertaken efforts to irpact upon the concept. Unfortunately, the
efforts of highly influential forces have not always been hammonized and
directed in a common thrust. Because of this, important people including
legislators, educators, students, parents, the general public, and others have
been confused, frustrated, and in meny cases, mislead. This has greatly

hampered .the career education movement in the State of Mississippi.

‘The primary reason for this situation is the lack of a jointly developed

‘plan for career education wherein a variety of experiences, interests, and back-

grounds have -been involved. For too long strong career education influences,
while representative of important agencies and organizations, have been im-

. prisioned in their own individual isolation. The time has come for all
~ appropriate agencies and organizations, having as one of their major goals the
-promotion of the career education concept, to join together in an effort to

. direct the concept in a common direction. It is very important that those who
" .speak for career education be consistant in their definition as well as in

;fV_their'ideas for proper methods and techniques in the implementation of the
"< _concept as educational reform in the state. Only by the development of a
. state plan can this problem be alleviated.

" Goals and Procedures

Goal 1: Tevelop Community Support

Geal 2: Develop Activities for Elementary Children

Goal 3: Provide Activities for Junior High School Students
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Mississippi State Plan for Career Education

Goal 4: Provide Activities for High School Students

Goal 5: Provide placement services including services for special
groups and adults.

Goal 6: Provide information and/or other activities for the benefit
. of school administrators, curriculum specialists, counselors,
classroom teachers, and other faculty and staff personnel.

Specific Project Objectives

1. Conduct conferences for State Career Education Advisory Council

2. Conduct career education needs assessment =

3. Identify curriculum materials, facilities, consultants, exemplary
projects-programs-practices, prospective business-labor-industry-
professional-governnment-community resources .

4, Develop and implement procedures to set goals, specify programmatic
performance objectives, identify program implementation and opera-
ting strategics and activities, and make administrative-operational
adjustrnents resulfing from evaluations

5. Develop management system for operating the career education
concept

- Costs

Federal Grant Funds: $50,000
State/Local Contribution: $10,389
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STATE OF MEW JERSEY

DEPARTMENT OF EDUCATION

ABSTRACT: State Plan Proposal for Career Education
: : (PL 93-380, Section 406)

. New Jersey's request for State Plan funding under the provision of

PL 93-380, Section 406 is based on a dual need, The State has been given a
clear mandate for the improvement of education for every school child. A res-
ponse to this ruling must include a comprehensive State Plan for the development
and implementation of Career Education, Grades X-12. Moreover, lMNew Jersey has
historically taken a national leadership role in the development and implementa-

“ticn of career education activities. Federal support for Career Education

planning will facilitate the articulation of these past activities into a plan-
ned interdisciplinary approach that is compatible with and responsive to the
new "'T&E" Administrative Code. '

. Section 1.0 (Evidence of Need) establishes the need for comprehensive New

Jersey State Plan for Career Education.

Section 2.0 (Advisory Group) describes the constituencies and agencies to be
represented in the development of the plan. Emphasis is placed on a multi-
agency advisory group, serving for one year. Specific appointees will be
designated immediately upon notice of proposal approval.

Section 3.0 (Needs Assessment) draws heavily from previcuerew Jersey Department
of Education planming efforts, and describes resources for ‘identifying procedures

for conducting a systematic assessment of career education needs,

Section 4.0 (Resource Identification) describes procedures for resource

.- I1dentification and identifies many initial sources already available in New
- Jersey.

Section 5.0 (Development of Plan) focuses on the development of short and long
Tange goals. Indicated also is first year implementation of Career Education

- planning within New Jersey's four "T§E" pilot counties.

Goal setting, performance objectives specification, strategies, activities,

- resources and processes for administering, implementing and monitoring the plan

are some of the major developmental aspects of the State Plan included in this

- section. Implementation of the plan commencing 1977-78 is assured.

Section 6.0 PEPSONNEL AND MANAGEMENT

Projects involvement of New Jersey Department of Education professional

staff in the development of the State Plan. Unique to this effort is the
".involvement of ,County Coordinators of Career Education, County Advisory Councils,

and County Plans, which reflect local district concerns in each of the 21

- counties.
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New Jersey State Plan for Career Education

A Gantt Chart presents proposed major tasks and estimated timelines for
leveloping the plan effectively. !

Section 7.0 BUDGET
Itemizes anticipated costs, including employment of a full-time (one-year

contract) Plarming Coordinator and related activities that have not previsusly
been available in New Jersey. :

Career Education proposal was obtained through an Ad Hoc Planning Task Force
established by Dr. Fred G. Burke, Commissioner of Education and chaired by
Harold R. Seltzer, Associate State Director, Ancillary Services, Division of
“ Vocational Lducation, New Jersey Department of Fducation.
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ABSTRACT of the proposal to develop a State Plan for Career Education.

The proposal was submltted to the folCE Df Career Edu:atlcn, U S. Office

,Reglster Vol. 40, Number 231.

-Guidelines, as anncunced in the Federal Register, included: (1) evidence
of need for a state plan, (2) establishment of a representative advisory group,
(3) description of prior needs assessment efforts and plans for future efforts,
(4) the identification of procedures for surveying existing and pctential

‘resources . that could be used to develop and implement career education, (5)

provisions- established for developing both short-range and long-range plans,
(6) .the development of a management plan and (7) the development of a budget.

The evidence of need statement included the following information: (1)
New*Hex1cg ranks second 1n the natlon, in terms Df estlmated scnocl—age pcpula!
prﬂpartlcﬁféf;mlﬁﬂrlty chlldren w1th1n its schools, CS) the majcrity Df schools
within the State are classified as rural, isolated schools, (4) NEW’Mexlcc
ranks .49th among the 50 states in per capita income.

~ Since New Mexico is a tri-cultural state, with Native-American, Spanish
and Anglo children, as the predominant groups in the school population, a
special. effort was made to secure effective representation of all three ethnic

groups on the advisory council.

Needs- assessment efforts will be based on prior and current needs
assessment efforts in the State. Objective-based tests in the area of Career

’, Education have been administered in previous yedrs as part of a statewide

evaluation program.

Procedures for developing a short-range and long-range plan inclule (1)
Establlshmént Df ggals, (2) speclfvlng performaﬁﬂe objectives, (3) determining

Management activities include dates for implementation and assign. ent of

, respcnsibllltles

" The total budget is $41,337.67. Persomnel who will be funded through the
prcject include a full-time secretary and half-time graduate student. The
positions of State Coordinator and Assistant Coordinator for Career Education

":areAfunded by the State.
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Mew York State Education Department
Abstract: Proposal for Develgﬁment of a New York State Plan for

Career Education

Introduction - Evidence of Need and Commitment

A review of activities in the State is included along with action that
reflects a growing commitment on the part of the Board of Regents and Department
staff-as the responsibility for career education was shifted to the Office of
General Education and Curricular Services. Evidence is provided that shows
the need for a comprehensive State plan to effect better coordination if K-adult
programs are to be implemented statewide.

Advisory Council for Career Education

A State Advisory Council for Career Education, appointed by Commissioner

Ewald B. Nyquist, met in February 1976. The nucleus of this new Council con-

sists of the Subcommittee for Career Education of the New York State Advisory
Council on Vocational Education. This recognizes the integral role of voca-
tional education in career education as well as providing the necessary

. continuity and link with the major activity supported by vocational funds in

recent years. The 1l4-member Council satisfies the requirements for broad
representation of those constituencies to be involved in the implementation of
career education in New York State.

Needs Assessment

In general, more than sufficient data are now available to demonstrate the
need for career education within the State, but additional data will be sought
to further substantiate the needs of all children, including the handlcapped
and other educationally disadvantaged children. Data will be presented from

~the major evaluation program currently underway that will show both the accom-

plishments and continuing needs in those school districts in which there has
been some implementation of career education in recent years. In addition,
information has been collected during 1975-76 by a survey conducted btﬂtéWldE
by the Dissemination Project that identifies the needs of school districts and
their interest in initiating career education. This survey reflects both the
needs of pupils at all levels and for teacher inservice programs.

Resource Identification

To date, a variety of resources have been identified both within the State
and nat1an1de as a result of several years' activity. These include materials
for classroom use, resource persons, effective programs in different school

. settings, and effective strategies and processes. Full use will be made of
“existing State Education Department liaison offices to involve business, labor,

1ndustry and other public resources. In addition, a priority has been given to
95
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NewYorkState Plan for Career Educ,:atien

1} o *atlcn in I‘ Y-77 for the use of ESEA Title IV-C funds for demonstration
.yrepl:.catmn grants to local districts. Use will also be made of the shared
ice concept by which several local districts pool local funds to make use
of the. Board of Cooperative Educational Services to develop materials, provide
ce pmgrams, and other services.

evelopment Df Plans

' The short-range plan for the 1977-78 school year will incorporate some of
> above steps such as the use of Title IV-C funding to have a number of
ronstration prajects as well as others where districts are replicating vali-
d programs. - The Advisory Council will be instrumental in the goal-setting
-process with other input coming from field personnel who have been in leader-
ship positions in career education programs in recent years. The short-range
lan must be submitted for both internal Department review and approval by the
Baard Qf Regents.

T As the shart=range plan is being developed, a thorough analysis will be
‘made of the total requirements in terms of a 5-year implementation program for
_career education in the State.

Perscnnel and Management

» In"o¥der to develop a.State plan, a full-time staff member to serve as
jCareer Education Coordinator will be appointed who will report directly to the
State Coordinator. This Coordinator will have the support of a Management
eam of other permanent Department staff members including those who have been
eav11y mlved during 1975-76.

Ma;’lagement Plan

A timetable has been established with specific objectives that will permit
he development of the short- and long-range plans with full involvement of

he Advisory Council leading to the necessary April-May internal approval and
apprmral by the Boa rd of Regents

A A prapt:sed budget provides for a full-time Coordinator and sufficient
crrt services needed to develop the comprehensive plans that are required.
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NORTH CAROLINA CAREER EDUCATION: DEVELOPING A COMPREHENSIVE STATE PLAN

Abstract

o - The proposal for funding under Section 406 of the Education Amendments
- of 1974, Public Law 93-380, outlines a procedure to be followed in developing
““a Comprehensive Short-Range and Long-Range State Plan for Career Education for
-~ 'North Carolina. In addition, background information is included which des-
" cribes progress already made within the state. The Report of the North Carolina
-Career Education Task Force outlines the philosophy adopted by the State Board
‘of Education in 1973. The plan will be built upon this base.

Specific components of the plan proposal include:
~ A. Career Education Advisory Council (CEAC)

These 15-20 representatives from all segments of the educational
commmity will provide input into the development of a one-year
and a five-year implementation plan. They will also serve as a
sounding board and advisory group for the Career Education ‘
Committee in the development of the. plan.

B. Career Education Plammer (CEP)

This person will be employed to serve as coordinator of plan
development. Duties include serving as chairperson of the
Career Fducation Committee, administering an office of Career
Education Planning, coordinating input from the CEAC, prepara-
tion and distribution of project reports and preparation of
the finalized State Plan. A secretary will provide clerical
support for this position.

(]

Career Education Committee (CEC)

The CEC will be a working group of 6-8 persons from local
education agencies across the state. Their duties will include

a Career Education Assessment, identification of major goals,
student performance objectives, strategies, activities, resources,
and guidelines for administration monitoring and updating career
education efforts. In addition they will develop guidelines and
procedures for evaluating Career Education efforts.

D. Techniques to be Used
1. Career Education Assessment of Student Needs
2. Resource Identification and Classification .

3, In-service Sessions for Public School, Coxlege and
University Personnel
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orth Carolina State Plan for Career Education

: If fundlng is secured, 1976-77 will be spent in plan development; 1977-82
‘11 be spent in 1mpleﬂentat19n across the state. It is believed that this
process will ensure a more compreliensive and sound basis for building educa-
:tlonal prggrams using the career education concept in North Carolina.’




ABSTRACT

OHIO PLAN FOR DEVELOPING A STATE PLAN FOR CAREER EDUCATION

" 1. ' Objectives and Need:

i ’ »A!

k-6

o 7-8

9-10

" Total
Students

List of objectives with short and long range goals moving toward
a pattern of implementation that will involve 80% of the students
in K-10 by 1982 and 100% by 1984.

Defines career education in Ohio as a comprehensive program designed
to provide students with the necessary information and developmental
experiences to prepare them for living and working in society. It
combines the efforts of home, school, and cDmmunlty, and reaches
from pre-school- through adulthood.

Each component of "'The Ohio Career Development Cantlnuum“ is then
described.

Sites studies, assessments and surveys that have been administered
in Ohio schools and nationally indicates the need for career educa-
tion in the area of education for choice whlch is addressed t@
students during Grades K-10. '

The results of these surveys reflect the attitudes and feelings
of students, parents, and educators.

The status of Career Education in Ohio is summarized by looking
at patterns of grgwth and evaluation and assessment activities,
in summary they are:

a) Patterns of growth:
DHIO CAREER DEW LOPMENT PRGGRAM GROWTH

FY 1970-1976
1970 1971 1972 1973 1974 1975 1976
IR 10,250 13,122 74,345 ' 89,668 107,899 106,649

7,027 10,857 13 736 26,611 32,470 33,226 33,010
4,790 10,141 22,529 26,236 33,975 34,387

*7,027 %25,897 36,999 123,485 148,374 175,100 174,046
10-Sch. 20-Sch. 24-Sch.  30-Sch.  32-Sch.
Dist. Dist, Dist. Dist. Dist.

*Individually Funded Projects.
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‘Ohio State Plan for Career Education

b) Major evaluation efforts consist of:

The progfém has been under intensive evaluation for four
years. During that time, five major evaluations have
been conducted by staff frcm Policy Studies in Education
(PSE):

The 1972 DESETVatian/evaluaticn‘

The 1973 development and administration of
of curriculum-based tests -

The 1973-74 evaiuatian/@bservatioﬁ

The 1974-75 development and administration
c:f field-based tests

The 1975-76 further development of the
field-ba ed test and observation/evaluation
in three centers. :

. Results Expected:

A. The opportunity to review the policies and procedures now bélﬂg
implemented and make adjustments as on long-range planning is
~taking place.

3. Appr@aczh'

A. A description of the existing admmlstratlve system for
implementation and dissemination of career education. Also
‘a description of curriculum change and the involvement of
developmental areas of, self, individual and environment,
economics, education and training, employability and work
adjustment, decision making and the World of Work which will
provide change in instructional emphasis of the classrooms.

~ B. Included also in this section is a desc:rlptmn of commumity
- -involvement, career guidance. time-line of activities, and
' evaluatlc:n and assessment procedures.

i S C. A major emph3515 deals with three Advisory Groups:
-a) Adv;sory (‘roup fgr Career Edu:atmn which mt:ludes

i regulatmns

b) State Department of Education Task Force for Career
Education.

¢) Career Development Program Directors' Task Force.
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Ohio State Plan for Career Education

: A

Ai

. aééogfaﬁhic Location:

Agmap shew1ng the location of the current K-10 programs and a

description of how they are organized into four councils. Each

council appoints two directors to the Directors' Task Force.

' State wide meeting takes place as a 1arge group and/nr small

groups by councils.

‘Developmental task and areas of need are identified by the
-task force and sub-committees of directors are formed to study
.the pfﬂblem and make recommendations.

'cher Aspects of the Career Education Program:

Persnnnel

»Currliulum develapment and material dissemination

Career education in higher/teacher education

“Commercial outlets

Evaluation and assessment.

For further information about Ohio's Plan contact:

Jack D. Ford, Assistant Director or Carol Ritz, Supervisor

Career Development Service
Division of Vocational Education
State Departments Building

Room 903

65 S. Front Street

Columbus, Ohio 43215
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VERMONT STATE PLAN FOR CAREER EDUCATION

1 for a Comprehensive State Plan

After four years of trial and error, 150 presentations to 10,000 persons,
three ‘one-week workshops for teachers, the funding of some 30 projects, and
numerous 1, 2, and 3 day inservice workshops, all in the area of Career Educa-
tion, our conclusions indicate a strong need for an organized state plan for
career education. '

-~ 1. Regardless of teacher interest, success in implementation is very

©. " dependent on administrative support. Both the building principals
and the superintendent need to indicate this support in very '
visible ways. _

2. Career education programs can be more easily implemented if parent

~ groups and community leaders (Business and Labor) are involved
prior to and during implementation. :

3. Each group of teachers needs to develop most of its own learning
activities and materials. Using previously developed materials
does not seem to credte as much personal commitment during the
jmplementation phase. : :

4. Directors of career education programs or building administrators

- should make and implement some formal plans to keep non-project
" teachers apprised of the programs as they develop.

5. Frequent planned follow-ups by the original trainers should be
included in the training contracts. As with any inhovative

~ project, problems do develop and the project teachers often feel
abandoned. ’ '

" 6. Effectiveness of the training workshops is aided by the instruc-
. tional use of at least one active teacher who is currently using
" “the Career Education “approach. Teachers seem more receptive to
- ‘accepting change when the presentation is made by one of their
- peers. ‘ - : .
7. Teachers at the elementary grade level appear to adopt more easily
"~ -the new concepts and to engage in implementation than do teachers
“at the secondary grade level.

f_v;;Nééd.rsr}Assv;e;;s;sment’ - 1975 Fall D-ta Collection Results

Lo An attempt was made to ascertain the career education needs in Vermont.
- _As part.of the Annual Fall Data Collection, each teacher in every Vermont
"school ‘was asked two questions about career education. The first question
sked for-an indication of awareness and practice of career education and the
~ second was an indication of the type of career education assistance each desired.
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?-5¥7Vérmcnt State Plan for Career Education

:cf career educatlcn congepts and utlllzed them on occasion. One thousand
w;'»Elghty ‘teachers, or twenty-three percent, used the concepts frequently

... Totalled, seventy-three percent of the Vermont teachers are using career educa-
'"“itlan can;ents at least occa51cnally Seventy percént of the schual adminis-~

L f- ‘In the second question, fifty-eight percent of the teachers requested
..-some type of assistance.- The largest percentage, twenty-six percent, requested
'general information. Ten percent requested a training workshop. The smallest
ﬂpercentage three percent, requested bibliographic and research materials.

SR A smaller percentage, forty, of administrators requested asslstance.

"~ Seventeen percent requested general information and a larger percentage than

“for teachers, seven percent, requested bibliographic and research materials.
Six percent af the administrators requested training workshops. It is inter-
esting to note that fifty-nine percent of the administrators either did not
want any information, or did not complete the form.

The following need statements are evident from evaluation of Career
FEducation programs in Vermont:

1. Schools implementing Career Education need to develop detailed
ways for the program to take place; involve appropriate staff;
and comunicate final plans to the school staff and school
community.

2. Curricula in secondary schools need to be analyzed and focused
on career opportunities and job characteristics.

\M‘

Secondary schools need to teach job obtaining and retaining
skills! : ‘

4. Secondary schools need to provide students with the skills to
change from one job to another.

5. A public appeal program needs to be established and implemented

that will cause the parents, legislators, and community members
~ to have positive attitudes and images toward Career Education.

6. Humzan resources within communities need to be ldentliled and
-~ used for Career Education purposes.

7. Career Education axperiénces for students need to relate existirg
curricula to the professions as well as to business and industry.
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“State Plan for Career Education

3. Counseling and guidance services need to provide the assistance
to teachers and students to plan realistic careers.

School personnel have little knowledge about the purposes and
uses of career clusters in teaching and planning.

10. The opportunities relating to affective development of elementary

' students need to be continued and intensified. Evaluation re-
sults, using the instrument About Me, by James Parker, from a
sample of 559 elementary students indicate that an-average of

seventy-two percent had neutral self-awareness attitudes.

11. Opportunities relating to the jdentification and clarification
- of work values needs to continue in the Career Education program.
Vermont Career Education projects indicated that eighty percent
of the fifteen work values assessed by the Work Values Inventory,
super et al., were significantly above the national norms.

12. Career Education related to basic skill development needs to be
expanded. In an assessment of three years of achievement test
scores in reading and math, the St. Johnsbury, Vermont elemen-
tary schools exceeded national norms significantly in reading

and math in grades 3 and 6 during the Career Education project

year.

13. The Vermont Vocational Advisory Council in its Fifth Annual Report
includes its past recommendations, actions taken, and further
recommendations. Many of these speak to carcer development and
Career Education and have implications for the need of a compre-
hensive state plan prior to implementing Career Education state-
wide. '

© " Evidence of State Commitment cf Career Education

... Career Education in every school in the State of Vermont is a prine
_objective of the State Board of Education and its support has been most evident.
The Commissioner of Education in Vermont is an active and supportive member

- of the Chief State School Officers National Committee on Career Education.

“.. . The State of Vermont has one consultant whose position title is

" Consultant, Career Education and Career Davelopment; another consultaat has
been reassigned from Wage Earning Home Economics to Career Education for a

.. -..three-year period ending July 1, 1976. These are both state funded positions.

The Adﬁisary Council for Vocational Exemplary Projects has made Carecr
" Education its priority for funding for the past three years.

. The State Legislature has approved $50,000 of State funds for Career
Education for the past three years.
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Vermont State Plan for Career Education

Thetwt: i;ansultan;s in Career Education have had approval and support to
n the Council of Chief State School Officers Commmication Task Force
ast’ two years. ' o

CareerEducatmn has been and continues to be a goal of the Department of
on with visible and active support of the Commissioner and Deputy

ammissioner of Education.

; ‘The State Consultants have been actively involved in all career education
projects within the state and have coordinated efforts to share and disseminate
;ial;ﬂ;and;_parscrmel in order to havec;)ntinuity of effort.

The;,.xééjmissimef ‘of Edut:aticiﬁ has suppérted and endbrse& the IgadershiP
of the Deputy Commissioner, Mr. Alan Weiss, who has devoted much of his time
and energy to the Career Education efforts in Vermont.

. Qnec:f the te;nééals-af the Department of Education states: To assist in
the development of local programs that will enable each Vermonter to have, at
the end of his/her formal education, knowledge of the 'world of work" and

acquisition of a saleable skill(s).

7" The Vermont Vocational Advisory Council in its 5th Annual Report in its
recommendation speaks to guidance, placement, as well as Career ‘Education and
indicates its strong support for the concept as well as its implementation
.- Mrs. Joan Hoff--Chairperson, State Board of Education, has been given a
grant. to sponsor a series of meetings throughout the state, to a variety of
audiences on the topic of Career Education. Legislature, School Board,
Business, Industry, and Labor are among the prospective audiences.
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. ABSTRACT OF THE WASHINGTON STATE PLAN FOR CAREER EDUCATION

:Thg Washlngten State Plan for Career’ Educat;en is broken up into three
ents.  The first component is titled, 'State of Washington Implementation
or Career Education.”" The purpose af this document is to:

é::lee broad 1eg151at1ve goals and federal and state leglslatlaﬁ
“‘fbr career education.

2, Aﬂmlnistratian of the State Plan and its ccmpanentsi
V‘Def;nltlﬂns-cf career education by develcpment work, student

outcomes, delivery systems, and 1ncremental quality 1mpravement
Db]ECtIVES.

‘State goals for implementation for career education.
5, Statewide assessment profile description.
6, Anmual administrative plan description.

. The seccnd component is titled, ''State of Washington Local District 7
vAmmual Assessment Prcflle fbr Career Educatlans-Supplement I. "_ This document

l. Board Cﬁmmlmeﬂt

2. Student goals and objectives
3. Management system

. ‘Budget

2

3

4
E 5.0 Staff development
"AE; Parent-student support

?. 7CGmmuﬁity support

3- Instructional services
'9.:,Iﬁ5tru;tienal cccupatiﬂﬁal resources
':;__Sélf éssessment |
’s{ligr-éémﬁunity resources
??f,iz;vvStudentvautcames

‘Annual assessment 119
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Tﬁ;?zgggéléémpgnent is the "State of Washington Administrative Plan for
_ﬁEdqcatiQn-ésupplemént II." The purpose of this document is to:
f7 Héip'5chDa1 districts develop board commitment

. ' Help establish goals and objectives

: »Help'establish career education management systems

4 5'Hélpvestab1ish budgetary commitment

Help establish staff development

Av'iﬂelp establish parent-student support

.fﬁﬁeip establish commmity support

Hélp develop classroom instrﬁcti@nal services

Help develop classroom instructional materials

Help develop occupational information services

11. Help develop self-assessment services -

12, Help develop community resources
13. Help develop student measurement systems
14. Help develop career education evaluation programs

 15. Assist local school districts in implementation of local
. assessment profile

o The State Plan for Career Educution for the State of Washington is
" designed to help school districts imp)ement career education over a five or

~ - six year period as based upon the stat: goal that says the educational process
‘- “prepares each individual for his/her next career step."
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- ABSTRACT OF THE WISCONSIN STATE PLAN FOR CAREER EDUCATION

fi?{,CAnvaﬁﬁiiégtiDn for federal assistance submitted by the Wisconsin
. Department of Public Instruction to the United States Office of
. -Education on February 17, 1976.)

.. This application goes beyond the required proposal for developing a K-12
‘state plan for career educction. The Joint Task Force for Career Education,
“including representatives from the Department of Public Instruction (X-12),

.- the Board of Vocational, Technical and Adult Education (13-Adult), the
'~ ‘University System, and the Wisconsin Association of Independent Colleges and
* % Universities, believes it is important to involve all levels of education in

‘- ‘a K-Adult plan for career education. It also believes it is important that
“various seciors of the population be involved in school-community partnerships
“if we are tu be successful in providing career education for all students
“ throughout the state.

o "‘v,'Ths proposal represents the efforts of the Joint Task Force with assistance
"' from a broad based State Advisory Committee for Career Education.

- An introduction provides: 7(1)-the‘éonceptual base and definition of
" “career education in Wisconsin, (2) approaches to date, and (3) personnel in-
. “-volved in preparation of the proposal.

i . The body of the proposal includes: (1) evidence of need for a state plan,
... (2) the advisory group, (3) plans for needs assessments, (4) plans for identi-
. "fying available resources, (5) plans for developing the State Plan itself, (G)
‘personnel and management of the project, and (7) a detailed budget.

.- "The needs assessments will be concerned with the needs of all individuals

‘rom early childhood through retirement years, and with the needs of various
statewide organizations, agencies, and support groups for implementing their
‘Toles in career education. Plans include identification of appropriate items
‘that could be used by Local Education Agencies in conducting local assessments
f current status and needs concerning career education. General guildelines
‘or local needs assessments will also be provided.

~Liriﬁmédditicn to outlining plans for a statewide survey of resources for
-areer education, guidelines for conducting local surveys of community

esources will be included.

“-~The -State Plan to be developed will include the various sections prescribed
5y section "160d.13 Requirements of Completed State Plan'' on page 55661 of the
ecember-1, 1975, Federal Register. The Joint Task Force has been assigned

he responsibility for developing the plan, and the proposal calls for the

hiring of a full-time researcher/writer/editor to provide technical assistance.

ﬁjTTJIhE_State’Advisary'Cammittee will also meet as needed to provide input from a
. broad based population.
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s;oﬁs:m :State Plan' for Career Education

range. and long range gaals and objectives will be based on the.

of needs assessments.  Included will be (1) the goals and Bb]ECthES
ended by the National Advisory Council for Career Education in its

] 975 Interium Report, (2) suggested outcome objective for students,

counselors,.and administrators at all educational levels, (3)

bbjectives for various state agencies and statewide organizations

,em:.ng then‘ rales m career educatlan, and (4) suggested rocess and

) tlaﬁ aﬁd adm;n;stratlan Df the state pla:l

- The apperﬂ:x of the proposal includes: (1) major career education
act1v1tles to date, (2) major career education programs and materials, (3) .
letters: of SuppDI‘t (4) an example of a local survey of community resources,
: and (& the vitas of the Joint Task Force members.
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. INCREASING THE OCCUPATIONAL AWARENESS OF PRIMARY AND ELE}ENTARY SCHCOL CHILDREN

,'f>Pleasaﬁt Hill Elementary School
- Pleasant Hill, Oregon

This project is aimed at the four life roles of vocation, recreation,
and family and citizen. Emphasis is on the questions: 'Whom am I?",
~ "Where am I going?" and 'How do I get there?" Career education is
implemented throuph a teacher's guide developed by teachers and
correlated with the established curriculum. The purposes of the
program are to help students: (1) become aware of the many areas

of employment around them; (2) understand how the academic subjects

that work attitudes are important, regardless of the type of work

involved.

ANTECETENTS
" »Needs

} A large percentage of young Americans engage in unrealistic career
preparation: many prefer the professional or "status" jobs. However,
 rational studies indicate that only 12 percent of those who will be employed
. 1.an average community can expect employment in such professions as law,
* medicine and nursing. Thus, many who are college trained will be unsuccess-
- ful in finding desired employment. ' v ' .

- District educators believe that it is necessc.y to develop career awarc-
" ness-and to encourage students to explore several tentative career choices.
This exploration is expected to provide a climate in which a student may be
~helped and encouraged to examine his own personality, interests, and apti-
 tudes against the background of a variety of occupational settings. Hopefully,
- such exploration will contribute to the:development of self-concept and

_identity, position the student for:a more intensive exploration of career
" opportunities-in later grades, and help the student make choices concerning

" The majority of the populace of the Pleasant Hill School District either
drives’into Eugene for employment or works in nearby forest products indus-




INCREASING THE OCCUPATIONAL AVARENESS OF PRIMARY AND ELEMENTARY SCHOOL CHILDREN

The Pleasant Hill Elementary School, grades 4-6, was selected by the
Oregon Board of Education during the 1971-72 school year to research, develop
and implement a curriculum guide for teachers that would increase the voca-

" tional awareness of elementary school children. This guide was published in
August of 1971 and contains an "infused' process of teaching career awareness,
i.e., career awareness is integrated with subject matter curriculum guides
already developed by the Pleasant Hill School District. Several workshops
were held to deveop the puide. The final workshop evaluated the total aware-
ness research project. This evaluation took into account the results of
pre-tests and post-tests of student attitudes and achievement, teachers' sur-
veys, commumity surveys, and guide evaluation. An outside team used the
documented results in June to suggest recormendations to be implemented during
the 1972-73 school year.

DESCRIPTION OF THE PRACTICE

The Pleasant Hill Career Awareness project is hased upon three assump-
tions: that (1) elementary teachers do not have time to add ‘'one more"
subject to those they must currently teach; (2) work attitudes are the same
for all occupations; and (3) the disciplines cannot be separated from every-
‘day 1life. Therefore, Pleasant Hill elementary teachers have infused career
awareness into most facets of instruction.

Classroom activities have provided a wide variety of career awareness
~opportunities, First graders preparing for a Christmas candy sale were
organized in an assembly line at a bakery. Second graders studying weather
unit in the science curriculum listed jobs related to or affected by the
weather. A nurse discussed her occupation with third grade classes, A
comparison shopping exercise supplemented a fifth grade math unit.

During a class, the emphasis is on looking at persons rather than the
roducts they represent. In liglt of this, the attitudes of the staff are
seen as a primary resource. Staff members are quite positive toward the
" program. Parents are a very real resource; they explain the nature of their

“work, the types of jobs within their organizations, employment outlook,

.-earnings, working conditions, training, and how skills taught in school are

. .“applied in various occupations. Other resources used are tanes, films,
' ofilmstrips,; library books, and pamphlets. Guest speakers and field irips
. .supplement. the written material.

' The research project for the current school year consists of revising

the original 1971-72 Career Awareness Guide for the elementary school and

writing the original guide for the primary school. The main objective of

: wimer work since the initial development of the guide has heen to corre-

<. late the project for grades 1-6, coordinate with grades 7 and 8, and then
implement the whole awareness and exploratory program in all three schools,

.grades’'1-8. Dissemination has consisted of quarterly reports to the Oregon
_dbsa;dagf'EducatiDn and the printing of 600 curriculum guides for distri-
~‘bution.
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INCREASING THE OCCUPATIONAL AWARENESS OF PRIMARY AND ELEMENTARY SCHOOL CHILDREN

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

- Based on concerns and problems which have arisen, several suggestions
- can'be offered. For coordination of the program, a continuous inservice
- program is felt to be necessary for all certified and non-certified staff
members. Exploratory methods and materlals are necessary for the continued

LﬁadJuStment of the program,

~ The career awareness program team should be composed of teachers.
Teachers will listen to other teachers and a personal commitment to the pro-
‘ gram will be the result.

Staff attitude is extremely important. If teachers feel '‘we have been
teaching many of these thlngs all along" the praﬁram.W1ll be greatly enhanced.
Use of the awareness guide makes planning easier, and infusing career aware-

'ness into existing curriculum avoids the 1salat10n of subject matter.

: Staff members must help students become aware of all wal?s of life.
- A coomunity advisory committee composed of members from a variety of occu-
- pations helps keep staff members informed of occupational needs.

VITAL STATISTICS

The Pleasant Hill Career Awareness project involved 21 certified per-
sonnel, 10 classified persomnel, 350 students and a large number of adults
at a cost of $14.85 per student for the 1971-72 school year.

Finances for program development and implementation need not be great;
. inservice will require the largest expenditure. The approved 1972-73 buﬂﬁet
: 'pIQVIdES a total of $3,421.84 to run the program.

EVALUATION

FEvaluation is built into the project. Several technigues are used,
including student tests, surveys of teachers and the community, guide evalua-
- tion, and staff progress reports. The most noticeable evidence of project
success available at this time is the tremendous interest demonstrated in
student conversation. In addition, students have shown a growth in aware-
“.ness. that the academics in the classroom have an application in the world
of ‘work; shown a growth in awareness that a job cluster encompasses many

areas’ Df wcrk as. well as the need f@r a well- r@uﬂéed academlc hackgraund

* their ismlly and ccmmunlty llfe style.

Teachers in the other grades have expressed & strcng desire to extend
career awareness 1ntD the curriculum,

113

126




" VOCATICNAL EXPLORATION
" -Meeker High School
- .. Meeker, Colorado

Thrcﬁgh this program, high school students gain on-the-job experience
and training. Students spend several hours per week, usually for an
entire séhael year, in the businesses and agencies in which they are
placed. Supervising erployers are urged to expose the students to
all aspects of the business and to encourage the development of such
géneral work qualities as punctuality, honesty, reliability, safety
and pood human relationships. Participating students are not -

salaried, but do receive regular high school credit.

 ANTECEDENTS

" Needs

The small rural high school has been limitec in the amount and diversity
. “of career education it could offer. Vocational training has involved the
* .dual prohlems of costly facilities and instructors, and the possibility of
" low enrollment. Yet rural youth who move to metropolitan areas upon gradua-
/ “tion have significant need for such education. Before the current program

- began, half of Meeker's students were going on to college, and only half of
these were completing a four-year program. In spite of this, the curricu-
~Ium was primarily of a college preparatory nature. At the same time, the
“value and importance of work seemed to be dovngraded. ' :

: An opinion survey of graduates indicated that most of Meeker's students
were ending up in jobs within five years after graduation. Most of them
“wished they had had better training for such work while in high school, a
.- more complete picture of what jobs were availahle, and a better basis for
.. choosing a- job or career. ‘ '

| History of Development

- Meeker was a member of the Western States Small School Project, a small
~ school .improvement effort. This project was active in identifying the short-
comings and the potentials of small rural schools, and in designing viable
jinnovations. Local merchants and the County Superintendent of Schools sug-
-~ gested that local businesses be utilized as training stations. In 1965, the
- WSSSP staff asked local educators if they would be willing to run a pilot
‘program, - A survey of the town revealed that there were over 70 husinesses,.
“offices or governmental agencies willing to offer their help. Meeker High's

e | Y
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" VOCATIONAL EXPLORATION

::_7 aQriCﬁlture teacher coordinated the program. A half dozen students were
. .recruited for the initial program. Enrollment now ranges from 30 to 40
‘students each year.

. DESCRIPTION OF THE PRACTICE

Meeker Students, usually juniors and seniors, enroll in Vocational
- Exploration during fall registration. The counselor gives enrolled students
. the General Aptitude Test Batteries, so that students are better able to
¥ select appropriate jobs. Each student applies directly to the business or
"~ agency of his choice; the principal and career selection agent {school
coordinator) must approve each application. Once the student is accepted
for a job, he works out a schedule withi the principal, based on the mcst
favorable learning times at the work station. Most students spend all year
“at one work station, but this is flexible, and individual arrangements are

- made in the best interest of the student.

_ . The career selection agent encourages employers to give the students
“ a broad exposure to the nature of the job or business, its problems and
_satisfactions: He also visits each employer at least oncz every. two weeks
~to check on students' progress, to see if any nroblems are developing, and - .
to confer with the employer on grade assignment. R B

Plans are being developed for a seminar to be held next year, in which -
students may share ideas and experiences that result from their jobs. Plans
are also being made to rrovide time for the counselor to visit employers and
work stations. .This would promote. coordination of the counselor’s efforts

_with student job experiences. , .

- SPECIFIC CONSIDERATIONS AFFECTING TMPLEMENTATION .

The school ‘was not gble to free a teacher from regular fulltime dutics - -
-~ to supervise and . .ceordinate. ‘the program.’ It is hoped that 40 to 50 .percent
" of a teacher's.time will be devored to the project next year. This would
enabic him to visit each student on the job at least once a week, confer
weekly with the employers, and coordinate the job experience with the student's
other studies and teachers. ' : T

» . In implementation, Meeker staff encourage other schools to begin with a
- few students and a little promotion, and to allow the program to grow
- naturally.. If certain work stations prove unsuitable because of the quality
. of supervision, the amount of learning provided, or safety practices, they
# can be quietly removed from consideration. Initially, it would be wise to
-'place students who have high probabilities of doing well. This would start
. the program with a good reputation. However, it is important to remember
"that some students who perform very poorly in the classroom are excellent
~on the job. : L '

115

128




VOCATION EXPLORATION

‘ A few problems which may occur are: a personality conflict may develop
between a student and employer; some employers may give the students only
limited or boring experiences; some absenteeism may become problematic; and
students may be overburdened with classroom work. Meeker does mot recommend
allowing the students to work for pay.

VITAL STATISTICS

One of the positive aspects of this program is that it uses both the
huran and material resources of the community and therefore the cost is very
low. The only cost was the $600 per year paid to the career selection agent
because his work on the project was done in addition to his full teaching
assignment. The school is considering using supplementary materials in the
future which will be pre- pa«:kapéd units or cassette tapes dealing with work
kabits, skills, exrsectancles etc.

P -EVALUATmN

In o years, tm,. program ﬁrfsw frcm its imtlal enrolhﬂﬂht of six students.
to between 30 and 40. -'fhis increase occiyred despite the facts that no formal
- announcements were ;:rwén -and no effcrts were F)'-Ki&, ‘to.steer. students into
the program. - . v . SN :

5 B —

: The school ‘135 ‘Had a 1arge return fmm ltS ‘small investments in time and
_"mcmey No formal evaluation has been conducted, mainly because the success
~of thé progrédn hps b-eh self-evident to students ‘enployers, administration,
~staff, and the *‘ard of Education. By far, the majority of student-job
matches_have bsen siiccessful, and the relatively-few unst cessful ones have
been valuable expermﬂg?s al:sr: v

B ea
FRY

CCMACT FOX FURTIER INFDRP%Y} CN-

Rn’bert E. Klng
'-‘Meeker High Sc;hc@l
" Box. 159
-"eeker Cal@racxn 8154.@.
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Aruitoxt provided by Eic:

i Career —Edutatmn has been
" students in helping tht.m 5,,

- félates - to what is-being . learned

. State . Legislature, has assumed a vigorous
- role in getting schodl peaple and the publl,
_-Understand and accept- career educ:
i ﬁduca.ran acceptarice becomes ‘mo

fagm teachers m assume- greater respa
Earrvmg on caséer educanon activities.

The State of Careér Flur

By Carolyn Wat' ner
Superintendent of Public Instruction

Why is Arizona the State of career education? To

‘begin with Arizona has been "inta”’ career educaticn

longer than any ather state and was the first state in
the Nation to have specific legisiation dealing with
career education. That was in 1971 when the An;ana
Legislature appropriated $1.9 million in “seed
money” to get the concept of career education off
the drawing board and into the classroom. Since then
career education projects have heen funded; work
education programs have been expanded: community
resources have been tapped; parental involvement has
increased; educators have been retrained: career-
oriented instructional media haVe been purchased;
and the basics of education—reading, ‘writing, and

" arithmetic—have been reemphasu;ed as the founda-
- -tion for all other learning.

;i‘nvaluable aid to
"and understand the
ow. that world
in “school. The
Department of Education, with tha support of the

world - gutside the classroom . a

1on. As career "
Espread and
¢ up to local
am:l c;lass-

fy. undersmad

“that Arizona is. widely re:ﬁgmzed ds bemg way aut in
. front in explﬂnng the great potential that career

educatiori- holds. The greatest satisfaction of ali-is

) knawmg that our young peaple are the direct benefi-
- ciaries of this effort—and it is they who will be better

able to make the right-decisions for themselves as
they progress through . the educational system and

through life itself. Career education is, indeed, a

modest investment today ‘that wﬂl pav handsame
diwdands tomorrow, ;




A Few Typical Examples

ﬂ THE COMMUNITY AS A CLASSROOM

The Casa Grande Union High School Board of Education took its initial
action of establishing the local cammumly as a classroom by approving the
Superintendent’s request to enter into an agreement with the City of Casa
Grande, and to further utilize the available community resources already paid
for threugl"] other funding. In addition to support, many local contrartors,
utlhty resource people, and other citizens donated materials as well as their
time. The Su:}&ﬂﬁtendpnt entered into an agreement with the City of Casa
Grande to "provide practical field experience in building trades, electrical,
plumbing, landscaping, and interior decorating for high school students, After
basic classroom and laboratory training, and pertinent career orientation,
selected students were ready to leave the bounds of the traditional classroom
and go out into the community to actually renovate city-condemned
... subsstandard houses and make them livable homes for disadvantaged families,
" Through this innovative “hands-on’’ program, students learn to install new
electrical systems; cabinet making and carpentry students are taught tha
‘practical and necessary woodworking skills; and the horticulture students
fearn how té landscape these newly renovated homes. In another related area,

: hl;ukkeepmg students gam prachcal expenences bv malmammg tha recards
of material$
restore and ‘maintain thé mubl!a Equ:pment used bv the crews. in the future,
home economics students will learn not only home fumishmgs, but how to
apply their gkills on a limited budget as they enter these projects. :

o Rcac@mg, Wmmg n ’Rlihmeiic

Anzﬂnas Supermtem:le ) nf Puyblic Instruf:naﬁ Carc::lyn Warner, has stated
e - repeatedly that elemsntary \rﬂungsiers, if nothing else, must be made
Wt T proficient.in the’ basic 'éarnmg,skﬂls “A, youngster. who can read, write, and
- cnmpute at a campetent leVel '\.’!rs Warner has stated, “will have little
’ nd - little -trouble in making it
1 “‘Some people have expressed
t vities Bre usmg (p valuable classroom time
..'guld be hetfer s, ent te* hmg stu#nts the, basics of reading, writing,

i sn t tn;e that career Educatmn is tahng tlme away from

OWi q;,sudems WHY it ‘partant 10 rgad, iimte aﬁd campute in nrder t0
make it in today’s world Having “the 3.R’s plus"”“as a motto gives-career
_education a stimulating cha"gnge with wh!chrta deal. Career education seeks
- "to make the 2.R%s a stronger foundation than it’s ever been before. And the
L ) ) “plus” part of the motto says that career education will build upon that
T .- #7774 foundation so that each and Evary student ls abla to reach his or her
' maximum patentml. .

A Few Typlcal Excxmples
,. ' KEY TEACHER ROLE

The caraer education offort in Pima County includes the use of "key
teachers''*—elementary school personnel who coordinate the career education
activities of their articular school bulldings. Key counselors hold similar
responsibilitias . in-. Rmh:r high schools and. high schools. The key teacher
‘pasition is intituted by schools which have been working with their local
cirear education project to the point where they have the skills to manage
“their -own programs. The key. teacher spends approximately four hours each
-.amek €ar;imaijng career education activities which may Include:

2 Assistiig the classroom teacher to arrange career education field trips,
s'heduling_speakers‘ and deilvering materials.

_ 2. or nting the new teacher to career education.
w0 3 Serying asm contact pgerson mr paront study groups.
S ﬁ. Aﬁafaging ‘students-ta-stuﬂaﬁt acllvltlas wilh feader amj racelving schools.
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Str{@iching The Surface:

DEVELOPING A POVIERFUL RESOURCE SERVICE

A resource ﬁer’n{ér works by having a single individual responsible for
coordinating teacher requests for such activities as guest speakers and field -
trips. By creating' ONE centralized servige, the common problem of everusa
of certain resources is avoided. One person can develop a certain familiarity
and rapport with often-contacted resources which will increase their

willingness to respond in positive ways to requests for time. The Resource
Coordinator will also develop a greater all around knowledge of which are the
most successful rksources for given situations. One of the carcer education
projects has developed a resource service which handles classroom speakers,
Job Observation Days, and Career Vehicle Days. Publications which explain
:!ht%w to” an filei in the Department of Education’s Research Coordinating

nit. Y

L e

“ THE CAREER CLUB APPROACH

r v

In order to help students make intelligent and informed choices about carear

interests, Peoria Z—ligh School has implemented a network of career-oriented
i career exploration aclivitles, students with similiar career

interests enroli, . meat, share ‘experiences, and plan interesting career

-exploration activities. These activities may include: 1) speakers, El field trips,

3) work association, 4) snd a career exposition. If some students feel they

would like a more in-depth look at a career in which they may have an

interast, they canflsa anroll in the work experlence program. -

ol

——— H

. DEVELOPING HANDS—ON ACTIVITIES

" Hands-Cn Eits;ar’é collections of real toals and materials used in actual work

situations. Real experiences with real tools help the student to understand the
relationships between educational experiences and the world of work. In

. additior, students become aware of their aptitudes, likes and dislikes, and

achigvcments, Hands-On Kits may be complex, covering an occupational
cluster,“or may be limited to a specitic skill or concept, ‘For example, a

- complex medicalikit could contain a large selection of tools, garments and

-supplies, whereasja simple medical kit might contain a piece of cloth and

instructions ‘on How. to make a sling. Hands-On kits come in different and

* varying sizes and shapes. Some “home-made’’ kits are contained in shocboxes.

-Andthere are soine very elaborate commercially-produced kits also avallable,

timately -300 non-commerclal, locally-produced kits are now in use

- throughiout Arizona's career education projects. Many are in the process of

gHo ; :
- being field and pliot tested.

0 FUTURING

- A teacher in Cochise’ Counity has developed a learning technique known as

"Futuring” where young ‘people examine values, set goals, and make plans.
Students go through a nine-week course in which, by group consensus, they
design the ideal person of the future, a preferred cormunity of the future, as
well as jobs of thp future. Qther “futuring’’ activities include writing poetry

mapping out a town of the future, reading science fiction, developing a set o

survival symbols, and considering a system for continual change. .

Scratching The Surface:

, ’ BROTHER-SISTER PROGRAM

A "*high ‘5chaéi fs,tudent,fara day® program allows elghth grade students to
5 ,ﬁ,d",a day at a;high school, shadowing a designated hl?h schaol **brother or
sister.” During this speclal day the eighth grade student along with the high
school “brother or sister’" experience the following:

1. Altend regular classes with the designated “brother or sister.”

=Gime acqualnted with location of counselors” and principal's offices and
- “procedures for making appointments, '

-3, Visit ilbrdry, durse's office, cafeteria and snack bar,

drorne awara of the clubs existing on campus. A list will be provided.
5-Via ,‘7 Liy, become acquainted with school policios and regulations,
Py wot é_‘fi‘s,eé%a wctad for the high school *brothars and sistars’ prior to
‘the beginninig ¢f:Ang wrogram, to Inform the students of thair responsiblilties
a3 dig "brathess and ssatars. I C
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Ecology  and EiEnFiranmem?d Employability

~ Photography, Silk Screening,

A T’éF(':‘n.:v Typical Examples

A BILINGUAL APPROACH TO CAREER EDUCATION

Many bilingual students are now invalved with a series of classroom exercises
whic‘g\ combing. bilingual language development with career education
concepts. The Mexican-American Vorker Interviews is a project that provides
students an opportunity to learn aboui Mexican-American warkers in the
community and, the jobs they perform. Interviews are conducted by high
school students. with Mexican-American workers representing a variety of
occupations. The completed project consists of a slide-tape presentation and
an English-Spapish manuscript of the interviews. A number of other
bilingual/career © education  exercises have been developed, includin
"Crucigramas’’ {puzzles in Spanish that represent a, variety of careers) an
“pdivina’’ (a Spanish word hunt in which the student tinds words that relate
to a particular cyreer).

§

K _ . . _ R

STAMP COLLECTING AND CAREER EDUCATION

Philately (stamp} collecting), which is the world’s most popular hobby, has
been adapted for use in Rﬂ@have County classrooms as a tool for bringing
many educational subjects more alive. To understand the idea behind career
clustering, students select and display stamps representing the fifteen carees
clusters. As a tie-in to metric education, stamps are measured in centimeters
or millimeters, instead of inches. Research skills are sharpened as students .
learn to identify stamps using sophisticated catalogs. Not too many people
have heard of .Cochin, Epirus, Fuime, Thrace, and Manchukuo. These
stamp-issuing countries, no longer in existence, become familiar to the stamp
collector. Socia¥ histary, political history, and economic history come alive to
the philately enthusiast. ,

-
>

CAREER EXPLORATION MOBILE CENTER

A Career Exploration Mobile Center in Yuma County was established as a
partial solution to the problem of providing uﬁgmavja’te career_information
and realistic experiences to rural junior high school students. The Center is
housed in an 8x40 foot trailer which is moved on a scheduled basis 1o ten .
rural schools, giving 7th and 8th_grade students the opportunity to have
“hands-onr” experiences in occupational clusters of their choice. No effortis
made to develop skills in the various areas. What is considered important Is
developing an gwareness of the

ping the various occupations represented and helping
the student becpme aware of his or her own interests and aptitudes. There are
no E’ades,, and students do not compete with one another. Results are used
I:Y igh school counselors as one of many tools in helping the young people
plan for their futures. | : .

Scratching The Surface:

© PROJECT: WORK

PROJECT: WORK is a program which has been developed at Hohokam
Elementary School In Scottsdale. It provides students in the upper
elementary grades with an opportunity to do some career exploration; learn
seif-management ‘skills; and, at the same time, to apply the academic skills
they are acquiring In school to a practical work experience. The program
shows students that they can really use the skills they learn in school. The
format of the program is a company structure.. Students form companies;
apply for jobs; determine products; produce, advertise, and sell the.products;
and profit or lose financially from the operation of the company. Students
ara assisted by.a.parent advisory board whose funclions include providing the
companies with guest speakers, resource people, consultants, chaperones for
fleld trips, and audit committees, ' )
X

i1

MINI-COURSE CONCEPT

In the !nggseveltL‘E!ememary School District in south Phoenix a mini-course is
a8 specialized classroom activity in some area of interest having to do with
occupations or leisure-time activities. Classes are usually scheduled for an
hour a day for fifteen days and are taught by people knowledgeable in
specialized areas. * When nonprofessional instructors are not available,
mini-courses may be taugh{ during special times by faculty members, since
most teachers have an area of expertise other than academic subjects which
they can share with students, Oftentimes students are turned on by the new
experiences which allow them to succeed in nonacademic arcas, and
mini-courses alse Introduce to teachers ways to enrich their classroom
activities, Titles of mini-courses taught for the last two years ore: Art and the
World of . Wark, Geology for Beginners, Automaotive Carcers, Catering,
Creative Crafis, . Creative” Drama, - usincss and Céglgf. Creative Weaving,
Skills, Health Services,

and Story Telling.
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INTRODUCTICM TO THE FAWAIT MODEL

‘In Hawaii the Department of Education, Office of Instructional Services,

" has developed a framework for career education in the state. The conceptual
, , P i8]

: tion to the Hawaii Career Development Continuum Guides, which have been

dévelapéd for K-14. The guides integrate a set of systematically sequenced

| . and logically coordinated career development experiences into the existing

'cufridulum@

| 'Ihe conceptual framework is comprised of three parts: (1) a rationale
of underlying assumptions and principles; (2) a theoretical conceptualiza-
‘tion of a career development continuum; and (3) a conceptualization of goals
and objectives of career development. Taken together these three components

comprise a conceptual framework for development of implementing curriculum

o guides. It is hoped that as a frame of reference, one can develop a founda-

¢+ -tion which can later be used in the exploration of the Fawaii Career

" Development Continuum Guides.
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A CGNCEPTUAL FRAMEWORK FOR A CAREER DEVELDPMENT CQNTINUUM K=14
FOR HAWAII'S SCHOOLS

' Hawaii Career DEvglgpment ‘Continuum Pra;egt, Which is supparted in
part by funds awarded under provisions of P. L. 90-576, (C), to the
State Board of Vocational Education, with sponsorship by the State De-
partment of Education. T: actual development is being undertaken by
the Education Research and uvevelopment Center of the University of Ha-
wall, -under contract to the State Department of Education. Grantees
undertaking projects under Government sponsorship are encouraged to

express freely their professional ' judgment in the conduct of the pro-
'fject; Points of view or opinions stated do not, therefore, necessar-
“ily represent official Office of Education position or policy.

Emiko I. Kudo, Project Co=Director
Wah Jim Lee, Project Co=Director
State Depaftment of Education
1270 Queen Emma Street
Honolulu, Hawaii 96813

T, Antoinette Ryan, Project Coordinator
University of Hawaii
1776 U..iversity Avenue
Honolulu, Hawaii 96822

August 15, 1973 :
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.7 . This conceptual framework for the dévelopment and implementation
. ‘of a’careér development continuum, Kindergarten to Grade 14, in the
State’ of Hawaii-is comprised of three parts: (1) a rationale of ur=’
. derlying assumptions and principles; (2) :a theoretical conceptuali-
_zatién of a career development continuum; and (3) a conceptualization
‘goals and objectives of career development. [Taken together these -°
= =&’ components compriseé a conceptual framework for development of
~‘i{mplementing curriculum guides.

22047 The development of this conceptual framework represents the accom-
“plishment of one of the major objectives of the Hawaii Career Develop=
.- ment Continuum Project, which 'is funded under provisions of P. L. 90-
..-576, (C), with funds awarded to.the State Board of Vocational Education
. and &ponsorship-implemented by the State Department of Education. Ac-.
- tual development of the conceptual framework was undertaken by the Ed-
‘ucation Research ‘and Development Center of the University of Hawaii,
under contract to the State Department of Education.

o This conceptual framework is person-oriented. The individual is

" geen at the focal point. The primary organizing theme for this con-
ceptualization is that every individual has a right to become a fully --
functioning person, and that the school, the home, and the community
have a responsibility for helping each one realize goals of career
development. It is intended that the frame of reference which is es-
tablished in this conceptual framework will serve both as a basis for
developing the cdreer development learning experiences, and as an or-
jentation for implementation of planned learning experiences in career
development for children and youth of Hawaii.
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‘A ratianale is an important element for any conceptual framework.
rationale establishes the reasons for existence of the framework and
farth thé ‘basic principles or assumptions which form the foundation
or the frame of reference, This chapter sets forth a set of assump-
‘about ‘the nature of career davelgpment, -the rights of learners
or achiaving EEIEEI develapment, essential elements in interventions
_ntributing to realization of career development, and.genéral as-
ons ‘about the environment. These assumptions combine to estab-
ish the rationale underlying the development of curriculum guldes,
‘The agsumptions form a frame of reference within which career develop-
”t gurriculum guides can be developed.

Assumpticns about learners

gt Eath individual must reach a level of self-understanding and must
-acquire the attitudes, knowledge,. and-skill-developmeént prerequisite to
giengaging in goal-directed behaviers which are vocationally and avoca- -
“tionally productive and personally satisfying., The individual needs to
_-know about occupations and must have competency in specific tasks, but
.~ this 1s not sufficient. He also must‘'know the ways in which tasks com—
.. bine in occupations, and must understand the relationships among occu-
. pational elements in job clusters (Vemn, 1964). The person must know
- about:.available.opportunities and be able to relate knowledge of self
to the occupational demands in choosing from among available courses of
actiﬂn. Each individual must understand his capacities for development
- at an-early age, so aspirations and decisions can be realistic. The
- movement from a rural, agrarian to an urban, industrialized society has
‘resulted in a highly specialized, technologically based economy with a
. 'highly mobile population and a changing work-leisure structure. The
"% work ethic, which placed pride in craftsmanship and individual achieve-
o ment, has been challenged. It 1s becoming more difficult to find iden-
tity in an occupation. Most people must anticipate a series of job
* “changes during the course of their working years. Many occupations will
" 'become obsolete and new ones will be bormn. ". . . Nearly half the stu-
.. dents we see in high school will have unstable or multiple trial careers
- (Super, 1964, p. 3)." The movement away from an agrarian-based economy
- 1g-pronounced in the State of Hawaii, The need is great for preparing
" e¢hildren and yauth of Hawaill for coping with a world of work and leisure
.undergeing rapid change. ey
L v ThE career development continuum implements the following assump-
" tions about the rights and responsibilities of individuals:

- 1. Every individual has the right to develop to the maximum his
capagity for considered risk-taking
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"2, Every individual has the right.:-to clarlfy and refine his knowledge
about himself and his aspirations thrgugh planned assessment and
evaluation 7 omTen

3. Every individual has the right to gain a clear understanding of
careers, to have an opportunity to explore career options, and
to be prepared for career implementation

4. Every individual has the right for participation in various
gskill activities as a prelude to decisions concerning specific

skill areas and eventual development of entry-level skills

5. Every individual has the right to assistance in learning the
process of job entry and advancement, including mastery of
skills of job seeking and career placement

6. Every individual has the right to develop a clear understanding
of the relationship of the educational process and career
development

S 7.. Every individual has the right to healthy and fulfilling career
development,

Assumptions about the nature of career development.

The essence of career development is the person, Career development
is person-oriented. Career development is an ongoing process of individ-
‘ual development, continuing from infancy through maturity. This develop-
mental process takes place through a systematic sequence of experiences and
 decisions of the individual in an environment, These experiences and de-
cisions contribute to the formulation of & positive self-identity and
achievement of vocational and avocational maturity. Self-concept is a
key construct in career development. "Individual values have been treated
as the major synthesizing force in self-concept and the major dynamic
force in decision-making (Katz, 1966, p. 3)." Career development is con-
cerned with all the factors which contribute to or militate against ac-
‘quisition of values, attitudes, knowledge, and skills and their implemen-
tation in meaningful and productive occupational and avocational roles.
Career development is .concerned with.self, civic, social, and economic
facets of the whole person. :

The career develapment‘ccntinuum implements the following assumptions
about the nature of career development:

1. Career development is a process of individual growth toward voca-
tional maturity and self-identity, realized thraugh a planned
" sequence of work experiences and implemented in Dchpatlﬂnal
roles and the self-concept

2. Career development i:c ongoing process extending from infanecy
through maturity, con: >d with all factors and conditions which
contribute to or milit: against acquisition of values, atti-

tudes, knowledge, and ¢ 11s and their implementation in meaning-
ful and productive occupational roles

[K‘fc L 143
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f”;E;T.Cereer deVelopment of the individual is eyelleel in nature
"is subject to intervention to correct or facilitate deveiopment
ef self and achlevement of career identity -

4. Career HEVElepment is implemented through career eweeeneeesi
career cxploration and goal-setting, pre-service preperetlen,
placement, and follow-up - '

T._Si' Ee:eer develepmene is ccﬁeerﬁed with self, civiec, social, and.
- economic development of each person over a llfelong continuum
in relation to the total spectrum of the work world.

Aeeumpt;cne ebout effectlve interventions to eehleve _career . development

Heelthy career development does mnot heppen by chenee,. There must be
systematic approach.to articulation and integration of planned experi-
ces from kindergarten through adult education to foster and enhance
eere T development. The interventions to feelletete career development
' ,“jeeh ‘individual must be implemented in planned ex cperiences to bring
“about’ the cognitive, affective, and psychomotor changes needed to realize
" self-identity and vocational metur;ty There must be a concerted effort
_fiﬁvnlv;ng academic and vocational education, guidance, and work experi-
ence, : C

An effective intervention to achieve career development of the indi-
‘vidual must include the efforts and inputs of learners, school persomnel,
parents, community leaders, labor and industry representatives and busi-
nessmen. The experiences to facilitate career development must include
planned opportunities for learning and practicing decision-making and
- value clarification, The intervention must provide an opportunity to
articulate facets of particular jobs or careers and to expand this know-
ledge to other facets of careers. An effective career development inter-
vention must provide an opportunity for growth of an internalized value
system to help each individual move to self-fulfillment through apprecia-
tion of his own career role.

An effective program to facilitate career development must be part

of a total curriculum, involving school, home, and community, and must be
.‘Ttetelly articulated and integrated 1eterally across school and community,
“and vertically from pre-school through adulthood. The content and

nature of learning experiences must be focused on careers, with programs
'etructured around career opportunities, occupational information, atti-
tude and Value development, development of job entry skills, and higher
- level technical skills. An effective career development intervention must
.~ provide for a guidance component which assists individuals to make sound
~life-decisions, helps them prepare for work roles implementing their
‘career che;eee, and prepares them for relating self development experi-
~ences to career development. Carecer development of the individual ia
i achieved by an intervention implementing a developmental concept providing
fsfaf an integrated instruction-guidance program geared to a sequence of
developmental tasks (Havighurst, 1953).

A career development continuum must implement the same major goals
- -or .themes at every growth level, Administration, instruction, and guidance

ERIC
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concerted effort to provide the kinds of interven-
1" needed ealize 'career development.. Effort must be made at every
1' of: the- educational process, from kindergarten through adult edu-
ion,: to-implement a continuum of systematically related experiences
signed to help each individual realize his full potential for career
arieéty of resources must be brought to bear on the pro-
‘ {ding: a-totally integrated and articulated program of ca-
er development experiemces for children and youth. Government, edu-

,~labor, industry, and community groups .St work together to im-

plement a planned program to prepare children and youth for facing the ..
hallenges of a rapidly changing society. '

‘éat

“o+ The Hawaii Career Development Continuum implements these assump-
“tions about effective career development interventions:

eer development intervention focuses on interaction of aca-. .

Ca
demic and vocational education and guidance and work experience -

Career development intervention includes the efforts and inputs
of learner, school personnel, parents, community, labor, indus-
try and business

Career development intervention provides opportunities for ex-
periences in learning and practicing decision-making

Career development comprehensive program to develop self, civic,
‘social, and economic capabilities provides the opportunity for
career development activities according to the individual's
developmental level and needs

5. Career development program of activities provides each one an
opportunity to clarify and refine his knowledge about himself
and his aspirations for his future through a planned process
of self-assessment and- evaluation ' >

- 6. Career.development program of activities provides an opportunity
‘to articulate facets of particular jobs or careers and. to expand
this knowledge to other facets or careers

7. - Career development program provides an opportunity for discus-

" gion and growth of an internalized value system which helps
‘each one move toward self-fulfillment :

8. Career development intervention provides opportunities for par-
ticipation in various skill activities as a prelude to decisions

. concerning specific skill areas and eventual development of
entry level skills :

.9, Career development program provides assistance to the individual
in learning the process necessary for job entry and advancement
and in developing the skills of job seeking and career placement,

10. Career development intervention provides individualization of

learning experiences and participation in group learning and
guidance activities 1 45
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Career. development . intervention provides a systematic approach

. lmplemented jointly by school and community, with personnel

from the world of work participating with educational and guid-

ance personnel to design, implement, and evaluate the experi-- --

‘ences supporting career development

 Career development intervention is part of the total curricu=-

lum and is totally articulated and integrated, laterally across

“school and. communlty, and vertically from pre-school through

adulthood

Career development intervention is implemented in learning ex-
periences and activities focused on careers--elementary and
secondary programs structured around career opportunities, oc-
cupational information, attitude development; high school pro-
grams.  around careei exploration and job entry skills, and com=-
mun;ty colleges around technical skllls

Career development guidance interventions assist individuals to
make sound life-decisions, help them prepare for work roles
implementing their career choices, and prepare them for relating
self - developmental experiences to reality

Career development intervention is organized around a functional
priority of life roles, with career-identity and. selfsldéntlty
providing the central focus

Career development intervention is based on a developmental con-
cept which provides for integrated instruction and guidance
geared to a sequence of developmental tasks (Havighurst, 1953).

General assumptions about ;hévenvironment

A number of basic premises underlie the conceptualization of career
development which establishes the frame of reference for development of
career development curriculum guides. The following assumptions reflect
the rapid social and economic change which characterizes the society of
post World War II, the existing social and institutional arrangement, -
and some of the more critical problems and issues that confront society
in general:

1!

Rapid technological and social change will continue making it
necessary to prepare youth and adults to use technology for the
benefit of the individual and society -

Preparation for work is a major objective of education

Vocational education and academic education must be fused and
integrated .

Children and youth must be able to relate to the adult world of
work, equipped to assume clvic responsibility, capable of per-
sonal usefulness and satisfaction, and able to establish and
maintain social relationships ‘
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Effective education must provide for intensive guidance and
counseling :

Continuous articulation of education must be provided from
kindergarten through grade 12 and on into post secondary edu-
cation and training

: Voéatiﬂnalstechnicalbeduéatian, academic discipline, and guid-
" ance and counseling must be fused and integrated.

s fl fThe 5ynthesis of a philosophy of career development constitutes the
* gecond step. The philosophy, made up of a set of basic assumptions

‘.~ about the rights and responsibilities of the individual for realizing ca-

reer development, the nature and substance of career development, and

-~ the essential elements in interventions to assist ‘each individual real-
" ize career development, assumes the need for systematic planning and

.~ evaluation of the career of each individual. It assumes that healthy

" _career development does not happen by chance. Zaccaria (1969) documents
" the assumption that skills and knowledge are . not spontaneous occurrances.
" They must be developed in systematic ways. The accomplishment of healthy
-career development for the. individual calls for a long-term, continuing
intervention. '

There must be continuing assessment of individual potential so ca-

- reer growth and advancement can be facilitated, The assessment must be-=

" gin early in life. Each person must understand his capacities for de-
velopment at an early age, so aspirations and decisions can be realistic
‘from the start. The interventions to facilitate healthy career develop-
ment vf each individual must be implemented in planned experiences to
"bring about changes in the behaviors of individuals to fit them for per-
sonally satisfying and socially constructive occupational roles, as well-
as contribute to their achievement of self-realization, development of ©~
civic responsibilities, and capability of maintaining healthy social re-
lationships. ; '
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The dévelopment of
—jdévelopment Eongéptualizatian is a prerequisite to the design
;'”'Yguid’g;pg articulate career development learning experi-
0 'Eindergarten through. Grade 14, - The canceptualization was de-
awestablish a framewark for integ:ating :arear develgpment

The conceptualisation 1s based on two assumptians- (1) thaé
aticn must be relevant to the needs of the learners and conditions
*he sacial gnd economic séttings- and (2) that the . delivery cf edu—

ing and sozial welfare. The Egﬁceptualizaticn implements two majar

ifthe,pgtgﬁtiél for career development is realized by providing
experilences to assist the individual to become a fully func-
tioning person

+ + + the potential for individual career development is realized
- by arranging a sequence of tasks and concepts to facilitate
individual progress from one developmental level to another.

The conceptualization encompasses three major égmpénants: (1) areas
- of growth which must be developed for the individual to achieve career
~ development; (2) sequence of experiences which must be implemented by
the individual in the course of career development; and (3) components
of the environment in which decisiors and experiences must be implemented
7 'to accomplish a totally integrated system for achieving career develop-
ment.

' The areas of individual growth are expressed as the four major goals
of career development. The goals are implemented in experilences of the
individuai interacting with the environment to achieve self and career
. identity. The sequence of objectives to be achieved is from awareness,

. to exploration and skill development. Figure 1 elucidates the concep- -
o7 tualization of the career development continuum,
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SCHOOL ENVIRONMENT
PREPARATION/PLACEMENT

INARNOE TANE ALINIRFHO0D

 WORK/LETSURE ENVIRONMENT

- HOME ENVIRONMENT

. 1 Conceptual model for Career Development
© in Hawaii Schools
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lnspection of Figure 1 reveals that the individual achieves career

d self- identlty, becoming a fully functioning person, through a series
of . decisions. and experiences in the s *1, community, home, and work/
sure -settings, This is accomplisk e grows and develops in four
“self- -realization, economic eff. <y, social relationships, and
:ivi’,re5pons1blllty Growth and development are realized as the indi-
idual ‘progresses throug a sequence of experiences ranging from awareness
to exploration and skill development until he becomes a fully functioning
person.- The interrelationships among the three basic components of the
éancePtual model are’ ShDWﬁ in Flgure l Thls flguré ;dentlflés three

1 - . . the four areas gf individual growth and development
self-realization

social relationships

civin responsibility

economic efficiency

. « . the four aspects of the enviromment in which growth occurs
home
gchool
work/leisure
community

. + . the three dimensions of the sequence of experiences

- awareness

exploration

preparation-placement

Areas of individual career development

Career development is seen as the continuing growth of an individual
toward complete self and career fulfillment, achieved through a sequence
of interactions and decisions in the school, home, community, and work/
leisure environments. Career development is the process of growth and

~development of the individual into the full realization of his potential
"as a pérsan with self and career idantity The 1nd;v;dual becomes a fully

« + . achieving self-realization through the development of self-~
undarstanding, personal values, goal-setting and decision-making
capabilities, and an appreciation for individual differences.

+ « . being able to establish and waintain healthy social relation-
_,8hips at home, on the job, in the family, in the community

«+ «» . being able to carry out civic responsibilities at work and in
the community

. + . becoming economically efficient, as producer and consumer of
goods and services. 5

9
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'Sequence_of career development

The individual grows and develops into a fully functioning person
as he progresses through a sequence of awareness, explorationm, and pre-~
paration in relation to the four areas of individual growth and devel-
opment. He must first become aware of the self and the environment.
" He must explore career opportunities and develop goal setting capabili-
ties, He must prepare for job entry, achieve technological competencies,
and learn the skills of job placement. These career development dimen-
sions are related sequentially, with career and self awareness being
prerequisite to career exploration, which, in turn, precedes preparation
and placement. Awareness of self and career is achieved as the indivi-
dual acquires an understanding of himself and the lifestyles related to
different kinds of careers. Exploration of careers is accomplished
through hands-on or simulation experiences as the individual develops
the knowledge, interests, and abilities required for different kinds of
occupations, develops the capabilities of goal setting, understands risk-
taking and value structuring, and acquires the skills of decision-making.
Preparation involves the development of entry level job skills and capa-
bility of planning for continuing career development. Placement involves
learning the job-seeking techniques necessary for placement and up-grading.

The career development continuum is seen as a lifelong process in
which each individual achieves his full potential as a fully functioning
person. This is accomplished through a systematic sequence of experi-
ences and decisions resulting in the individual becoming a person capa-
ble of being economically efficient, able to be civically responsible,
capable of achieving self-realization, and capable of establishing and
maintaining healthy social relationships. ,

The continuum is realized through a sequence of career development
experiences aimed at achieving the four goals extending from K through
Grade 14, involving awareness, exploration, preparation, and placement.
This continuum is shown in Figure 2.
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Fig. 2 Scope and sequence model for Career Development

in Hawaii Schools
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, Examination of Figure 2 shows that the dimensions of awareness, ex=
ploration, preparation, and placement are incorporated in learning ex-
periences, from kindergarten through grade 14, The emphasis on aware-
ness,; exploration, preparation, or placement changes, depending on the
grade level, growth of the individual, and the social situation. In
general, the emphasis in kindergarten through grade 6 will be on devel-
oping career and self-awareness. The model provides for exploratory or
skill development tasks, as needed. From grade 7 to grade 9, emphasis is
on career exploration and goal setting, but awareness and skill develop-
ment can be included. From grade 10 to 14, the emphasis-is on prepara-
tion and placement, but awareness and Explaration are included also, The
conceptual model subsumes the need to provide interventions to develop,

. . improve, and increase career and self-awareness over the entire life span

of the individual. The assumption is made that the individual never

reaches the stage in life when he no longer has the potential for in-
creasing or sharpening his awareness of self and career. The time of
greatest potential for developing awareness, however, is in the elemen-
tary grades, when the individual is con:erned primarily with the devel-
opmental tasks of middle childhood:

learning physical skills needed for ordinary games

building wholesome attitudes toward oneself

learning to get along with peers

learning an appropriate social role

developing fundamental skills in reading, writing, and calculation

developing concepts needed for achieving personal independence

developing conscience, morality, and scale of values

developing attitudes to social groups and situations.

It is assumed that to some degree the goals of career development
are realized through career exploration over the entire life span of an
indiviudal. It is held that even in middle childhood when the indivi-
dual is concerned primarily with tasks related to development of con-
cepts and skills for everyday living--communication, computation, inter-
personal relationships--there is some opportunity for career exploration
and some initial experiences relating to goel setting. The major empha-
sis, however, on career exploration and goal setting is at the middle
school grades, when the individual is concerned with the developmental
tasks of preadolescence:

achieving new and more mature relations with peer of both .sexes

achieving a social role

accepting one's physique and using body effectively

achieving emotional indenpendence of ?a;ents and other adults

11
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achieving assurance of economic independence.

It is assumed that to some degree there is a potentiel for develop-
ment of skill proficiencies, starting at an early age and continuing
through the mature years. The greatest emphasis, however, on preparation
for job or further education is In adolescence and early adulthood. The
line between career exploration and preparation is much less definite
than that which marks the transition from awareness to exploration. The
needs of the individual and the social situation exert more influence at
this end of the continuum than at the beginning. For the individuals
who will go directly from secondary school into the world of work, pre=
paration must begin earlier than for those who will continue schooling
in college or technical school. The emphasis on preparation and place-
ment comes at the time when individuals are concerned with developmental
tasks of adolescence and early adulthood:

selecting and preparing for an occupation

preparing for marriage and family

developing intellectual skills and concepts for civic competence

desiring and achieving socially responsible behavior

acquiring a set of values and an ethical system

- gselecting a mate

learning to live with a marriage partner

starting a family

rearing children

managing a home

getting started in an occupation

taking on civic responsibilities

finding a congenial social group.

Career development is accomplished over a lifelong continuum as the
individual realizes his potential and achieves career identity through
development of knowledge, skills, and attitudes to implement self-real-

ization, economic efficiency, social relationships, and civic responsi-
bilities.

Career development of the person is realized through interaction of
the individual with four aspects of the environment: school, home, work/
leisure, and community. -
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Thé career dguglapmgnt 18 a szél@ng process thr@ugh Mhb@h the
individual realizes his potential and achieves self and career
identity, This is accomplished through a systematic sequence

of planned interventions to reinforce the sequence of develop-
ment along the continuum of awareness, exploration, and prepa-
ration.

The four di:ensions of the environment in which experiences and
decisions are implemented to reinforce career development are:

. e s schcal where the individual is affcrdéd the appoftunity to
to bring abgut changes in behavicf

. . home, where the individual is afforded the opportunity to
interact with members of a family and to maintain a way of
life

work/leisure, where the individual is afforded the opportunity
to perform labor as a means of earning a living or engage in
activities for the sake of personal fulfillment and enjoyment

community, where the person is affardad the opportunity to
interact with other individuals who share folkways, mores,
taboos, rules, and laws,

Through the experiences provided to the individual in school, homes,
work/leisure settings, and community, he grows into a person. He achieves
self-realization, is capable of maintaining economic efficiency, can
execute his civic responsibilities, and can establish and maintain healthy
social relationships. The school, working in consort with the home, com-
munity, and work/leisure world, plays a key role in facilitating healthy
career development.

Implementing the conceptualization of a deliverv system

The delivery of career development is accomplished through inter-
vention options which are provided through interfacing instruction, ad-
ministration and guidance. Formative and summative evaluation is main-
tained as an integral part of the delivery system to provide quality
control and accountability. Vocational education, academic education,
and guidance are interrelated in the common pursuit of career develop-
ment of the individual. The basic philosophy of career development ex-
postulates that:

1. career development is a lifelong continuum

2. career development follows a planned seguence of awareness,
exploration, preparation, -and placement

3. career development of the individual is accomplished as the in-
dividual achieves self, civic, social, and economic development
and growth B 154
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4, career development is achieved through experiences and decisions
which facilitate the growth and development of the individual,

implemented in the schoal sett;ng, will result in an integrated aﬁd ar—
ticulated program of instruction and guidance, kindergarten through
grade 14, This program will be designed to develop self-realizatiom,
social relationship skills, civic responsibility capabilities, and econo-
mic efficiency capabilities of every child,

A model for a delivery system of career development for Hawaii's
Schools is shown in Figure 3, page 15,

Figure 3 presents a model for the organizational structure to de-
liver a career development continuum, When the delivery system is im-
plemented in the school setting, an integrated and articulated program
of instruction and guidance, K through Grade 14, is achieved.

Staff development, material development, community participants,
data collection, information processing, and curriculum development are
integral parts of the total system for delivering career development.

The essence Qf eareer dguelépmsﬂt ig the person. Carggr devgl;
opment is person-oriented. Career development is an ongoing
process of individual development, continuing from infancy
thorugh maturity., This developmental process takes place
through a systgmﬁt1§ sequence of émpsrzgnégs and decisionsg of
the individual in an environmment. These experiences and deci-
siong eontribute to the formulation of a positive self-identity
and realization of U@gat1§ﬂal and avoeational maturity.
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CHAPTER III
GOALS, SUBGOALS, AND OBJECTIVES OF CAREER DEVELOPMENT IN HAWAII

This chapter describes the development of goals, subgoals, and ob-
jectives of career development, and presents the model for achieving a
continuum in Hawaii's Schools through the process of relating goals, sub”
goals, and objectives across levels.

A goal statement is a collection of words or symbols describing a
general intent or desired outcome. A goal is a broadly defined intended
outcome, such as "achieving self-fulfillment." A goal sets the direction
and indicates the general nature of the desired outcome, but does not
specify the characteristics of the expected outcome. Goals reflect a
philosophical frame of reference and are characterized by broadness in
intent and scope. A goal is a statement of general purpose. Goals are
somewhat idealistic, but should not be so far rewoved from reality as to
be meaningless.

A subgoal is a component of a goal., Each goal is made up of two or
more parts. Subgoals describe in general terms the knowledge, skills and
attitudes which must be achieved in order for the goal to be reached.
Subgoals are expressed in general terms to describe what the person will
understand, the skills he will develop, or the nature of the attitudes or
values he will acquire in order for the goal to be realized. Goals tend
to describe the total person or group of persons; subgoals refer to the
psychomotor, affective, or cognitive dimensione of the person or partic-
ular group of persons.

Behavioral objectives are collections of words describing specific,
pertinent, attainable, measurable, and observable behaviors that will
result from planned intervention. Behavioral objectives are written in
terms which can be evaluated. They specify the criteria of effectiveness.
A behavioral objective must (1) identify and name the desired behavior;
(2) describe the conditions under which the behavior will take place;

(3) specify limitations or constraints; and (4) specify acceptable levels
of performance.

The conceptual model prescribes the goals for career development.
There are four goals which must be achieved for an individual to become
a fully functioning person:

ecoming capable of achieving self-realization

ecoming capable of establishing and maintaining healthy social
relationships )

. becoming capable of executing civic responsibilities

. becoming capable of maintaining economic efficiency a
producer and -consumer. - o '

[l

i

a

The goal of self-realization is the development of knowledge, skills,
and attitudes or values to make an individual the person he is capable of
becoming, with a heightened self-awareness, a realistic self-concept,a
positive self-image, a realistic value system, and decision-making capa-

_bility, Achievement of self-realization involves development of communication




ERIC:;

Aruitoxt provided by Eic:

and computational skills, acquisition of basic knowledge about health, and
generation of feelings of self commensurate with potential abilities.
Self-realization involves mastery of basic skills in reading, writing,
speaking, listening, and mathematics.

skills, attitudes or valuc to mak; an ;nle;dual a persgn Qapable cf
coping with social situations and relating to other human beings in terms
of realities, expectations, and standards of society. The goal subsumes
the development of interpersonal and interrelationship skills needed to
function effectively in the home, community, school, and work-leisure
settings.

The goal of civic responsibility is the development of knowledge,

skills, attitudes or valucs to make the individual a person capable
af cantribuzing lﬁ an ngﬂﬁ;?ad lawful way to the walfare Df the grcup

cal issues and laws of thé 1and at lacal, s,i:at:ei nat;onal, amd ;nterna—
tional levels, and respect for the rights and property of others in school,
community, home, and work-leisure settings.

The goal of economic efficiency is the development of knowledge,
skills, attitudes or values to make an individual a person capable of
managing his home and family affairs and supporting himself and his de-
pendents at a living standard above the poverty level in a manner contri-
buting to individual well-being and social welfare. Achievement of eco-
nomic efficiency involves developing the skills required to be an effective
producer and consumer of services and goods, and the capability of bene-
Eiting fram avo&atiaﬁai pursuits. This goal gubsumeg thé déveiopment of

galnful employment and the management af income fo the walfaze Gf the
person and his dependents. It also involves productive management of
time devoted to avocational interests.

For each of the goals, a set of subgoals has been defined. The sub-
goals for the major goals are shown in Table 1. '
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| HAWAII CAREER DEVELOPMENT CONTINUUM, K-14
Table 1 Subgoals for each of the Four Major Goals

Goals

Subgoals K=14

Self-realization:

1, Acquire skills of self appraisal.

2, Develop awareness and understanding of self,

3, Develop understanding of decision-making process,

b, Acquire skills of decision-making, risk-taking, value clarification,
and goal=setting,

3, Develop wnderstanding of the relationship between wcrk and life
style,

6. Develop appreciation for individual differences In interests, values,
aptitude, skills, abilities, attitudes,

Soctal Relationships:

16 Develop understanding of interrelatedness of ocewational roles,

1, Davelap interpersonal skills,

2, Develop understanding of social roles,

3, Develop understanding of cooperation,

b, Develop understanding of community workers, |

5, Develop appreciation for flexibility and adaptability in soclal re-
lationships. '

Civic ResponstbiTity: |

1, Develop wnderstanding of rights, prlvileges, and respanaibilities on
the job, in the home, in the community,

2, Develop understanding of ways in which participation in civic groups
contribute to individual and group goals,

3. Develop understanding of importance of rules in society,

b, Develop understanding of relationship between responsibilities and
tevards in work and leisure,

2. Develop capabllities for making effective use of resources and under-
stand relation of environment to work,

6. Develop ability to particivate in various kinds of elvic eroups,

Econonic Efficlency:

1, Develop understanding of varfety of occupations, Interrelatedness of |.

occupations, and knowledge of occupational classifications and job
descriptions,

2, Develop wderstanding that occupations exist for a purpose and con-
tribute to the dignity of the individual,

3. Develop appreciation for the value and worth of work, appreciate the
contribution of occupatlons to soclety and the economy, and appre-
clate that work means different things to different people.

4, Develop understanding that new occupations develop in response to
needs of society,

5, Develop employability skills,

|6, Daveiap understanding_pf the relationship batween educatian and work,
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Inspection of Table 1 reveals that the same subgoals are implemented
at each level of the continuum. It is this repetition of:subgoals which
insures articulation across grade levels,

Each subgoal is translated into a set of learner objectives, against
which the teacher or counselor can compare the outcomes to determine ef-
fectiveness of the learning tasks. The objectives are designed to take
into account the need for the learner to progress through the stages of
avareness and exploration to skill preparation and placement. The learn=
er objectives specify knowledge, skills, and attitudes to be developed,
reinforced, and strengthened to realize career development., The objec-
tives in a curriculum guide are broadly stated learning outcomes. These
expected outcomes must be expressed as behavioral objectives, since the
effectiveness of the learning tasks can be determined only if evaluation
is criterion referenced. To define a behavioral objective, it is essen=
tial to take into consideration the limitations and constraints in the
situation and the characteristics of the learners. Since.curriculum
gulde are used in difEferent school settings, definition of behavioral

QbJectivéé must ba ;one by teachers and counselars in the different

_taking iutc istics, environmental
condltions, resaurces, and canstraiﬁts. The teacber or counselor should
convert each learner objective into a behavioral objective. Each defi=-
nition of a behavioral objective should include: (1) operational des-
cription of the behaviors to be developed; (2) the conditions under which
the desired behaviors will be demonstrated; (3) limitations and con=
straints; and (4) criteria for acceptable performance.

S

Each behavioral objective developed by teacher or counselor should
pass a quality test. Ryan (1972) developed and described a SPAMO quality
test for behavioral objectives. This test requires that each objective
satisfy five criteria in order to be of the desired quality to provide
a basis for accountability. The criteria are: (1) Specificity; (2) Per-
tinence; (3) Attainability; (4) Measurability; and (5) Observability.
An objective is specific if it is expressed in terms that are clear and
precise rather than vague or ambiguous. It is pertinent if it is rele-
vant to the learners and the setting. Any objective which cannot be
shown to be important for career development is not pertinent. An ob-
jective is attainable if it is within the realm of possibility for the
particular group of learners and the situation. An objective is measur-
able if procedures for quantifying the desired outcomes are available.
An objective is observable if the desired outcomes can be seen either
directly or inferred on the basis of behaviors that can be seen, Broadly
stated objectives found in curriculum guides must be converted to beha-
vioral objcctives.

The relationships among goals, subgoals, and objectives are shown
in Figure 4.
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Examination of Figure 4 reveals that within each of the four major
goal areas of career development, basic concepts have been identified
by the subgoals which must be achieved. The subgoals represent broad
areas of learning which must be mastered to develop the knowledge,
skills, and attitudes implementing self-realization, economic efficiency,
social relationships, and civic responsibility. These four goals are
the foundation of the career development model. It can be seen that the
subgoals are converted into objectives relating to awareness, exploration,
and preparation. The way in which the goals and subgoals are converted
into a sequence of related objectives to establish a continuum of career
development is shown in the charts on pages 22 to 27.

Examination of the charts on pages 22 to 27, which depict the relation-
ships among goals, subgoals, and objectives, shows the way in which the
continuum of career development is accomplished through implementation.
of learning experiences to achleve a sequential set of objectives related
to a single subgoal. It is expected that learning experiences will be
implemented in the early grades to develop awareness in relation to self=
realization, economic efficiency, social relationships, and civic respon=-
sibility. 1In the middle grades, related objectives will focus on explo=
ration, and in the upper levels, the related objectives will emphasize
skill development. The four goals constitute the foundation for the ca-
reer development model. The subgoals represent broad areas of learning
content which implement the four goal areas. The objectives define the
outcomes in relation to awareness, exploration, and preparation. The

a scope and sequence for each of the four goals. By studying the charts

showing the objectives by levels, it is possible to identify the way in
which objectives are related,
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_.h& Developing Capabllities for Achieving Self-realization Through Self-mderstanding and Declsion-raking,

= Subgaalg

Learner Objectives by Levels

sk

G .

B )V A

[, Aequite skills of self-
.. appraisals

Each leamer will ba sble to
lst or describe three per-
sonal atteibutes,

Rach leamer will be able to
tell the subject matter
areas in which his perfore-
ance 13 above average.

Eaeh learmer will be able to
glve an example of ome per-
sonality variable about hiz-
sdlf

Each leamer will be gble to
lst o describe one wnique |
personal characteriatic,

Zach leamner will be sble to
describe his performance in
gach gubject matter ares,

Tach learner will be ghle to
Ust or deseribe three person-
ality varlables about himself,

Each leamer will be atle to
{deneify different types of
physical work demandad by 2
varfety of Jobs, and assess
his present levzl of skill
development,

Bach learner will be able to
complete his Individual pro-
file, and vill be able to
tell his major {nterests,
aptitudes, and values,

Fach learner will be able to
shew that he knows the vo-
cabulary for use in varlous
his perforuance in comuni-
cation skills related to
specifie job requitements,

Each learner will be able to
coimplete a career prepari-
tion plan which 5 realistle
in terns of his qualifica-
tions and existing opportu=
nltles,

1, Develoy avareness and
mderstanding of self,

Each leamer will be sble to
Ust or describe Likes, dfs-
likes, strengths, end veak=
nesses.

Each leamer vill be able to
list or descrlbe one personal
strength and one personal
veakness,

Each leamer vill be able to
describe a méthed of strength-
ening his veakness,

Each ledrmer will be able to
st or deseribe two ressons
for kngwing one's strengths

Bach leamer will ba able to
know ways of laproving hils
behaviors and atbltudes,

Each leamer vill galn know-
ledge of his lkes and dis-
lkes, and strengths and
veaknesses,

Each leatner vill be able to
demonstrate that he under-
stands the relationship of
personal factors to careers,

Bach leamer will be able to
describe the meaning of max-
{oizing his pocential,

3, Develoy mderstanding of
declglen=mazing orocess,

Each leammer will be sble to
glve an example of making a
deciaion.

Each learner will be able to
lst or describe the steps
lavolved in making & declslon,

| & career cholce,
|

Bach leamer will be shle to
understand that people have
to make decisions, and that

dectsion-naring 15 {mportant

to successful and satisfylng
Hving,

Ench leamer uill be able to
name factors that {nfluence

| sired career,

Fach leamer will be ghle to
aecept responsibility for
his declslons,

Pach leamer wiil be sble to
st eriteria for his de-




Leatner ébjécgi_vzs by Levels

7 vglgpiagvéipéﬁiiiciéa!§§f A;hig§iﬁg‘Sg}gfgéiiiéééiaé_fﬁféugﬁ:SEIEQQngﬁiiéﬁdiﬁélaﬁd7ﬁééié§§ﬁ%§;kﬂﬁg},

S NS S T S N o

quire gkilly of dectaion
kiog, tiek-taking, value
arification; and goal-
settlng,

Each leamer will be sble to
lst or describe sequence of .
cateer development,

lst two occopations in which
he has no interest, and tve
oecupationa in vhich he {s-
interested,

demonatrate knowledge of

Each leamer will be gble tg

basle activities nvolved fp

ning

Bach learner will be able o
tell the value and eonge-
quences of several career
cholces open to him,

Each leamer will be-ahle to
assume responalbility Eor
naking a caraer choice,

Each learner vill be able to
ghow that he knows vhat i3
required for placement ip
post-secondary employment,
further education, or both,

Develop wdemstamdiag of
‘the ‘relationship betveen
work-and Life atyle,

Rach leammar will be ghle to
glve am example of the vay
work relates to the vay one
Uyes,

Bach leamnez will be sble to
give.an examle of the way
in vhich his attitudes re-
late i‘:a school performance,
Each leamer will be able to
tell how his study habits
relace to school success,

. hig attitudes relate to school

Bach leamer vill be sble to
st or describe vays in vhich
working related to the vay one
lives,

Bach learner will be shle to
st or describe vays n which

performance,

Bach learner will be able to
list or describe vays in which
his study hablts relate to
school success,

| me's occupational chotce,

Bach learner will be able to
ghow that he wnderstands
that an Individual's oceupa-
tion can influence his Ufe
style and that a preferred
life atyle nsy influence

Each leamer will be able to
Ldentify different personal
characteristics vhich affect
perfornance {n 2 job or
hﬁbb}'-

Each leamner will be zble to
describe the way in vhich
volunteer gervices affect
life style,

Zach-leamer will be able to
nane the posgible needs of &
glven Life style and List
several occupations which
will satisfy these needs,

Each learner will be able ta
derive satlafaction from
vork/educational experiencs,

Rach leamner will be sble to
st or describe the way
chenges in life atyle are
caused by occupational ad-
vancement,

- 6. Develop appreciation for

o individual differences in
" Intereats, valyes, apti-

.. tudes, skills, abilities,
and attitudes,

describe or define vays fn
vhich he {5 different from
other persans, -

Each leamer will be ahle &

 [1a¢t one difference between

himself and another persen
in each of the folloving
arens; 1) Interest, E
2) abilitles, 3) aptitudes,
4) valveg; 5) attitudes,

Each leamer vill be able to
list or deseribe one personal
strength and one personal
veakness, B

Each leamer vill be ghle to
st or-deseribe evo reasons:
for knowing one's strengths
and weaknegaes,

Adentify five vays {n which

Each learner will be ghle tp
show that he knews of extst-
ing and changing values of
various-ethnic and religlous
groups

Each learner will be uble s

people differ,

Each leamer will be able to
mderstand and apprectate
uique valves and stendards
of cultural groups,

Each learmer will be gble to
show that he knova that dif-
ferent people have feelings
of dignity and vorth for
diEferent reagons,

Each learner will be able to

ghow self<lnsight by~

stating ways in which he
differs from others,




_ Soal:_Developing Copab{litieg for Establishing and ¥dntatning Healthy Socfal Relationghtpg,

* Subgels o Learner Obfectives by Levels } L o
L N beb 19 __10-12

Each leamer will be sble to
describe three jobs that
people 1iving close to hin
hold, and name me Lnterper-
sonal skills

Rach learrier will be able to
describe hov intarpersonal
skills contribute to hig per-
sonal feelings of vorth,

Each leamer will be able to
deseribe the probable conse-
quences of dlfferent types
of interpersonal relation
ships.

Each leamner will be able to
degeribe the {mportance of
fnterpersonal relationships,

Each learner vill be able to
demonatrate use of Interper-
sonal skills in a job inter-

view, e

.1, Develop wderatanding of
goclal rales,

Each learner will be able to
list md degeribe two char-
acter{sties of dignlty in
relation to self and others.

Eaeh leamer will be gble to
describe the role of one slg-
affleant adults

Each lasmer will ba able to
describe vays that group
roles are valuable ta him,

Each leamer will be able to
describe various apclal
roles related to groups of
which he is a member,

3, Develop understanding of
cooperation

Bach learner will be ghle to
{dentify a situation where
two Or more warkers cooper=

wderstand the benefits of
cooperation and {nterdependence

Each leamer will value coop-
Eration a8 & geans to prc=
gress,

Bach learner will be able to
describe vays of working
cooperatively with-other

&te to produce a product of | in making 4 tean effort, members of 4 group,
provide 2 serviee,
4, Develop understanding of Each learner will be able to | Each lesener will be able to| Zach learner will be able to
commmity vorkers, degeribe two occupations which | describe ways in which oceu=| list and describe oceupa-
- contribute to other occupa- [ pations are interrelated, | tlonal clusters for helping
tions. ' occupations,

5, Develop appreciation for
flexibility and adaptabili-
ty In soclal relatlonships.

Bach leamner will be sble to
lst two feelings his father
or zother has about his or
her watk,

Each leamer will be able to
descrihe or define vork in wo
diffarent vays,

‘Each leamer uill be ahle to

deseribe ways in vhich one
Bember can adapt Lo facili-
tate grovp actien and accept
the value of change.

Each learner will be able to
deacribe vays In which he
has altered a soclal zole
over a perfod of time and
know that a varlety of roles
contribute to his develop=
ment as 4 person,

4, Develep underatanding of
{ntertelatedness of ocey-
pational roles.

Each learner vill be able to

which eantributes to or s

telated to another fob, i

Each leamer will be able to

describe one Job which contri-
butes to or 15 related to ano=
EhEZ,jgbg B

1ng of his needs,

Bach learmer will be able to
describe ways that groups or
individuals have halped hin

of. contributed .to_the meet-.

Each leamner will be able to
1ist the values which have
accrued to him from group

netbership_and. di5cuss.these.mms

In terms of his feelings
ahout hlmgelf,
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Goal: Developing Capabilities for Carrying Out Clvic Responsibilities at Work and {n the Conmunity,

, ) Learner Objectives by Levels _ _
Subgoals - —— ) T }
- S b EI S

21, Develop mderatmding of
rights, privileges, and
responsibilities o the
job, in the home, and in
the commmity,

Each learner will be able to
glve an example of one way
In which vork requires re-
sponsibility,

Each learner will be able to
Ust or deseribe vays in which
work requires respemsibility,

Each learmer will be able to
to shov that he knows indi-
vidual responaibility 3 re-
lated to the success of &

group project,

Each learner will be able to
ghow that he knova the re-
sponsibilities which he has
to the soclety In which he
1ivea,

2, Develop understanding of

 vays {n vhich participation

- in ¢ivlc groups contribute
to lndividual and growp
goals,

Each learmer will be abl to
participate in a tagk vhich
eotributes to classroon
Yoals.

Each legrer will be sble to
List or describe two ways in
which the eavironment 1n which
he 1ives relates to carear and
elvie groups,

Each learner will be able to
state advantages and disad-
vantages of participation in
cvie groups,

fach leamner will be able to
describe the procesa of
patticipation in one clvie
getion group.

3, Develop understanding of
importance of rules in
gaclety,

1each lesrner vill be ghle to

lst rules for a group of
hiich be {3 o member,

Each learner vill be sble to
list or describe responaibili-
ties of the adult citizen.

Each leamer vill be ghle to
list reasona for establish-
ment and enforcenent of laws
within his commmity,

Each learner will be able to
show that he knows the rules
for operation of clvle
groups=-=parliamentary and
ather grovp procedures, and
gtrugtures.,

» Develop wnderstanding of
relationship between re-
sponsibilities and revards
{n vork md lelsure,

Bach learner will be able to
glve m example of the re=
vards, other tha money,
wiich ate related to vorking

Rach learner will be able to
Ust or describe revards, other
thal money, which are related
to vazking,

Rach learner will'be able to
deseribe two ways {n which
vark 13 of value, and e
tralt which characterlzes
hinself,

Eachlearner will be able to
describe vays of malntalning
economlc self-suffielency In
contemparary soclety.

3, Develop capabilities for
making effective use of re-
sources and wnderatand
relation of environment
to vork,

Each learmer wiil be ghle to
st or describe the relatiom-
ship of the environment to a
particular jeb,

Each learner will be able to
Ust or deseribe three rea-

.| gong for proper use and con~

servation of natural and
human resources, and naoe
one careat vhich contrlbutes
to eonsepvation of these
resources,

Each learner will be able €0
Ust or describe relation of
occupations to conservation
of resources,

Develop sbility to partiel-
pate-in-various kinds of
- elvic groups,

Zach learner vill be sble to
deseribe vays in which his
participation 1n a group
helped him, ...... . ..

tributed-to-his- wmderstanding--

Each leamer will be able to
describe weys in which his
participation in 8 group con-

of the responsibilities of
¢1tizenship,

Each laamer will be able to
show that he recopnlzad that
pergonal tralts of punctusl-
Aty-and-dependabiiity-are--
lmportant factors ia facil-
{tating the work of others
in an occupational getting
or elvie group.

Each learner will be able to
relate the value of coopera-
tive efferts to achievement
of-goals for: common-good; - -
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- 1, Develop understanding of
00 vardety of occupations,
Interrelatedness of ocou-
pations, and knowledge of
"~ oecupational ¢lassifica-
tlong and job descriptiems,

Each leamer will be able tg
st or describe types of
vorkers 1o the community,

Each leamner will be able to
Ust of describe two oecu-
pations vhich are productiond
orlented and tyo which are
servige-orisnted

uﬂmﬁﬁﬁm@q&
{n the school,

Each leamer vill be able to
lst or describe two vays to
classlfy oceupatioms,

Each learner will be able to
idencify contribucions of 10
community wotkers, and clas-
sify them into the following
gategories: working with
things, vgtking vith dats,
and verking with peeple.

Bach leamer will be sble to
degeribe one Job and name
one occupational cluster,

1. Develop wderstanding that
gecupations exist for a
purpose and contribute to
the dignity of the indivi-
dual, :

fach learner will be able to
descrlbe ways {n which vork
provides opportimities for
enhancing dimity of self
and soclety,

Each leamer vill be able to

describe one occupation vhich
has an effect upem 2 portion

of soclety and contributes to
{ndividual growth,

Each leamer will be sble to
{dentify 10 community workers
who contribure to the dignity
of the lndividual.

Each learmer vill be able to
rélate feellngs about the
value of home, commumnity,
and state yorkers to indivi-
dual well-belng,

. Develop appreciation for
the value and worth of
vork, appreciate the cons
tribution of occupations to
soclety and the econony,

- ond appreciate that work

. tegng diffeTent things to
different peaple,

Eaeh learner will be ahle to
tell how ome vorker in the
school contributes to the
good of soclety,

Each learner vill be able to
Ust e way in which a
varker he knows contributes
to the econonde: good of the
lseal area, '

Each leamner w11l be able to
Ust or describe three per-
sonal reastna vhy pecple
wotk.

fach leamer vill be able to
list or describe two contri-
butlons vhich a specifled oc-
cupation has made to the {p-
pravesent of soclety,

Each learner will be gble to
st or deseribe ways In vhich
a vorker he knows contributes
to the economlc good of his
elty, state or comntry,

Each leamer will be gble to
describe or participate In a
task vhich contributes to
classroon goals,

Each leamer will be able o
list or describe two contpi-
butions that workers make to

Each learner will be able to
develop appreciation for
econonie revards from work,

Bach legmer will be able to
explain hov one service oc-
cupation contributes to
soclety,

Each learner vill be sbis tp
deseribe economic implice-
tions of career declalons,

"
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response to needs of
~aoclety,

Bach leamner will be abls to
1at oz describe hov aa oce
¢pation other thea his fa-
thar's or mother's {a neces-
sary to his fanlly's exis-
tence

Each learner will be able to
list three occupations which
have developed vithin his Lifeq
tize.

Bach leamer will be eble to
list or deseribe cne occupe-
tioa vhich hag been developed
for the purpose of fulfilling
a need of society,

Each leamer will be shle to
st vays in vhich needs of
gotety relate to the pccus
petional structure mad develd
opacat of nev ocewpatiens,

Eath learner will be sble to
{deneify cozmuaity services
that exlst to eeet the pres
gont ¢ivic needs of hls eoee
mnity,

Each learner vill be eble to
describe three vays o which
soclety brings about changes
In careers,

Each ledmer will be able to
deseribe vays In vhich the
needs of soclety have changed
and how the vork structure
has been altered due to
these changes.

5. Davelop ezployability
akills,

Each learmer will be able to
glve m exagple to show tvo
factors necessary fot Job
success,

Each legmner w111 be able to
115t three factors necessary
fer job suecess,

Each learner will be able te
descrlbe two employability
skills,

Each leamer vill acquire
ecploynent skills adequate
for job or educational entry
{n an grea of his {nterest,

Each leamer vill develep
eapability of belng able to
gove {nto a jeb or further
education,

6, Develop umderstanding of
* the relationghip betveen
education end vork,

Rach learner vill be able to
1ist e occupation which
requires high echoo] educe-
tien, one which requires
college, md one which ra=
quires speclalized education

Bach leamner will be able to
1{at or deatribe accupations
vhlch require a speclfic
tontent, e.8. patheeatics as
a neceasary knovledge.

Each learner will be able to
14st or describe the educationd
gl necds related to 8 speciflc
geeunation,

Fach learaer will be able to
deacribe the centeat pad ge-
queace of education neccanary
for a specifle occupations

Bach learner will be sble to
list two valyes of getting
prevequisite educational
preparation before job eatry
ot job changes

Bach leatner vill be able to
14t the educaticnal re-
quirerents for o apecifle

jl?bi
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Information Phase -
. Self-Evaluation

ﬁs;df a1terﬁatives in education and employment are available to
ts 'in .our present system?

rra&ﬁéieS*(éither from high schcqi, commmity college or college)

7. jobs in their field of study?

What\are3sdme of the trends in career possibilities in Hawaii?. How is the
above: question related to the trends in career possibilities in Hawaii?

WHataﬁefE some of the-éultgrai impii:atians of careers? How has this

changed with technology and modernization of the world in general?

"'What are some factors which lead to the felt need for change in our
educational system?

- When did the concept of Career Education originate? By whom?

.~ Is there widespread participation in this concept? What has been the )
- general response to Career.Education by educators? Business and industry?

Career education proposes many options for the individual instead of
. ‘tracking one into a specific vocation. Do you feel that this is a fair
. “statement against the present system? Why? How would Career Education
- ‘ibe able to "open more doors' for each individual?

. Ts there a national following on Career Education? What types of programs
- have other school districts done in the implementation of this concept?

f 1G;?? Hbﬁ_mﬁch support is available on a national level? On a local level?

123
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~11. Uhat are some of the components which go to make up the whole or career
education as shown in the national USOE model?

12. Hawaii has its own model for Career Education as developed by 'the State
Department of Education ifh 1972. Would you be able to give a general
statement explaining some of the objectives and goals of the Hawaii model?

If so, what are they? How is the Hawaii model different from the national
model?
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Choosing a career can be difficult—
at any time, at any age. But it can _
also be a chance 10 explore alternatives,
for yourself and for the type of work
that may be best for you.

The Office of the State Director for
Vocational Education has published
this booklet as an introduction to voca-

The booklet deals especially with
programs in our:high schools and
teach not only specific job skills,
but also how to think, communicate,
and cope in everyday life.

We hope the information here will
encourage readers to explore further,
Hopefully, it will lead people to

training they may not have been aware
of before.

ciation are extended to Mrs. Elizabeth
Young, Mr. Michael Tamaru, and Dr.
Minnie Boggs for serving as staff in the
production of this booklet; to Ms.

Emiko Kudo, Dr. George ikeda, and Dr.
Samson Shigetomi for serving as
advisers to the project; and to the U.5.
Office of Education for making it
possible to complete this project through
the Education Professions Development
Act, Part F grant,

| urge students, parents, educator
and other members of the community
to read this booklet and to share the
information with others.

Fujio Matsuda V
Administrative Officer
State Board for Vocational Education
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In today’s market, vocational training is where
many of the jobs are. The U.S. Department of Labor
predicts that by the end of the 1970’s, 8 out of 10
available jobs will not require a bachelor’s degree.

What's more, in the next decade Hawaii will need
a whole new generation of trained specialists—some in
fields that didn't even exist ten years ago.
of all ages—training or retraining for a changing
world, or just for their own satisfaction and
improvement. They can do it in Hawaii, thanks
to vocational programs which begin in high school
and continue through the community colleges
and beyond. _ |

What all this means is that vocational education
is changing, too—taking on a new role and function,
assuming an even greater share of today’s education.

- That's what this booklet is all about: the people
and programs of a new kind of vocational education
in Hawaii.

We encourage you to read it—for a new look
at some new opportunities. And because our com-
munity depends on hov. well we do our job in
vocational education.
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Students came in increasing
numbers to the new two-year colleges.
By 1967, enroliment in the com-
munity colleges had nearly doubled.

At the same time, the DOE
began developing a restructured high
school vocational program with

" substantial state and federal support—

for many students who needed
practical job skills before they left high
school; for preparation for more
specialized study; or for a chance to
explore different careers.

The DOE redesigned programs
to meet these needs—programs which
have since won awards for excellence.
The result is that vocational enroliment
has increased steadily since 1968.

' WHERE WE ARE:

IN THE HIGH SCHOOLS

Walk into any public high school
in Hawaii, and you're likely to find a
vocational education program. That

may come as a surprise to some people.

All of them include actual job
training and a balance of academic
subjects. Students work on campus and
in the community. They learn what
kinds of jobs are available and what
it takes to qualify.
try to do three things:

(1) provide basic “entry-level”
job skills for students who want to find
work right away.

(2) prepare students for
advanced training and specialization

- in community colleges, apprenticeship,

and other programs.
(3) help students who want to
continue into training for professions.
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There are three types of programs
available, for different student needs:

1) Introduction to Vocations—
open to all students. Counsels students
about career opportunities and
provides actual job training, on campus
or in the community.

2) Pre-Industrial Preparation
(P.1.P.)—especially for disadvantaged
students. Emphasizes improvement of :
basic verbal, mathematic, and scientific
skills by relating them to actual
job experiences. .

3) Oecupational Skills (0.5.)—
especially for handicapped students.
Provides basic job skills training
and counseling.

Most schools have at least one
of these programs. Some have all three
The plan is to have all three programs
in all Hawaii public high schools
by 1978.

What Kinds of Training
are Available? ‘

Since all high schools can't offer
every field of training, there are certain
“clusters” or families of occupations
at each school. They include: business

construction-civil technology, mechanit
occupations, technical graphics, health
and personal/public services.




" In electronics, for instance, a
‘career guidance unit covers the whole
range of job opportunities—from
:television repair to satellite research.
Students learn the basics of
electronics as well as skills such as
‘how to troubleshoot a television or
radio. They may have a chance to work
‘at'a repair shop or communications
center near their sc. .00l through
.cooperative education programs.
" The types and fields of training

at a school depend on the needs of both

'students and employers. Larger high
'schools may have a larger selection

of pregrams.

- Every effort is made to provide
‘a:-choice-of programs within each of the
seven school districts. Students who
‘want to take a program not offered at
their school may enroll at another
‘high school on a concurrent basis.

IN THE COMMUNITY COLLEGES
2 . . Imagine a student-run restau-

house, built entirely by students.

=75 Or students working in the
community as child care aides, legal
tants, or hospital paramedics for
art of their training.

ERIC

Aruitoxt provided by Eic:

That's just a sample of what
vocational training is like these days in
Hawaii's co:"munity colleges.

Vocational training at the seven
eight weeks to about two years
in length.

ized. But there also are chances to take
courses in commu -ations, mathe-
matics, humanities, .iatural and social
sciences offered by the colleges.

Anyone 18 or older or a high
school graduate is eligible to apply. You
can take single courses, a shorter
certificate program, or a two-year
associate degree program.

People of all ages come to the
campuses, day and night: housewives,
apprentices and journeymen, busi-
nessmen and women. Anyone with a
yen for self-improvement.

The community colleges on Qahu
have their specialties. Kapiolani, for
instc.ce, offers programs in business,
health, hotel and food service, and
paralegal education.

Honaolulu specializes in trade-
technical, public, personal, and human
services programs.

Leeward offers courses in such
diverse fields as marine technology,
auto mechanics, business, and
food service.

Windward is developing programs
in business education, with plans to
expand into other areas.

The Neighbor Island colleges—-
Kauai, Hawali, and Maui-—offer a wide
range of programs in fields such as
business, agriculture, trade-technical,
and health, since their students can't
travel as easily to other colleges for
their training.
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(A) Drafting. once a field for men only,
i5 attracting more girls in the state’s
high schools. Enrolimant in all high
school vocational programs has grown

signiticantiy since 1970, (B) Nursing
ard olher allied health specialists
coittinue 1o be in demand. The Univer-
sity of Hawati cornmunily collegaes--the
gment of highe
gducatics: in the state—offar training

in more than 50 different fialds such

as these.




-(A) Many Hawaii companies provide on-
~the-job training for high school and
communily college business students.

. (B} Computer centers such as this one at

- entirely by data processing students
under faculty guidance. (C) Doris Fujila.
a former teacher, practices shorthand
in a community college learning
center—one of mony women returning
1o learn or brush up on job skills

[Aruitoxt provided by exic [

usiness Education

Training for business careers
is big business in Hawaii.

Courses in secretarial skills. In
agriculture and horticulture, especially
on the Neightbor islands. In mid-
management and data processing. In
hotel operations and tourism, the
largest single industry in the state.

The jobs are there. So is the
excitement. Because, in many ways, the
future of Hawaii's businesses is the
future of Hawaii.

All high schools and most

programs in these fields. Programs that

teach skills, not just theory. And not

just on campus, but out in the business
world, too, where it counts, In family
operations and large corporations.

At Waipahu High School, for
instance, students learn sales and
marketing technigues through on-
Community college students also train
in the community, often being treated




‘as pa’rtlgf the regular staff in banks,
-Because business in Hawaii is
‘always changing, the people in it have
o change, too. That's why you see
.secretaries and store owners, salesmen
‘and supervisors coming back to
‘school—usually at one of the
‘community colleges.

Some come for evening classes,
‘others for seminars and workshops, Still
,fc:'thers take advantage of flexible

programs like the one at Kapiolani,
or similar ones at other
community colleges.

Their programs in typing
and shorthand have won national
want to learn at their own pace, and set
their own schedule.

Everything is divided into short
units, complete with exercises,
videotapes, slides, and a teacher always

People come into the college’s
learning center after work, on lunch
hours. All they have to do is plug in
their earphones and begin.

(D) Agn-business and ornamental horti-
culliier prog «hin nearly
two-thirds of Hawan high schools and
some Newghbor lstand community
colleges. (B) Traming programs in such
tovrist-relatad Hields ns hotel housa-
keepmng and holol nud-imanageament, are
avalable on Oahu and sorn

Menghiaor Isiands,
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Personal and Public Service

(AY Waorking firamean 1ako college

1o improve their chand

prmnotum B HAg ams o train

educational assistants, recreational

instruclors, and human services speCial-

ists are qrr\\ NG among the D THTIULY
% iolant's paraicgal

1, One c:f m dﬂmgﬁ L Siomn

u\

"

I gr*ams,ﬁ can mc:tuce pate:(,n {,er"
' ne ;»'3‘\(‘1 imériar dECDFL\iﬁ(] (F“

cl’ §5€8 N th@ arts and sciences,
as w2l as in their field. (F) Working in
the campus beauty clinic is part of the
cosmetology training at Hong C

uhe OO,
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People helping people. That's
what this page is all about.

Policemen. Firemen. Human
services aides.

A whole range of jobs for people
who like to work with people.

Maybe your field is library work.
Or child care. Or helping in the schoo
There's training available in Hawaii
to help you find your niche.
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emphasis now than ever

new fields, too, such

al safety and health or
sting. In the next few
will need more than
specialists to. implement
jrams. More and more
stants will be needed to
i@ cost of hiring a lawyer.
Hawaii grows, the

we'll need—and the

i@ right training to




Mechanical Occupations

These days, no one can just Like auto repair, Or metalworking.
pick up a wrench and call himself a Or aircraft or diesel mechanics. Or new
mechanic. fields like plastics or air conditioning

Or a machinist, Or a welder. and refrigeration. Or marine technology.

It takes training. And certification, There are courses and programs
for auto mechanics and other trades. in both the high schools and community
But for those willing to work at it, it can colleges. Practical courses that can
mean good jobs and good pay. start you on your way, but don't take

And plenty of satisfaction. That's forever to complete.

what having a skill is all about.
Especially one that millions of people
count on, but sometimes take

for granted.

A ruiToxt provided by ER



.c:UstDmers!
Maybe you've noticed, there's a

ERI

Aruitoxt provided by Eic:

{A) Students in Leeward CC's marine
tm hnology program learn to scuba dive!
avigate, and work on research vessels
sea. (B) It's not unusual anymare to
vomen in the mechanical lrades.
fonolulu CC offers the only aiwliaﬂ
FAA-approved aviation maintenance
program in Hawaii, serving the entire
Pacific Basin. (D) Graduates of welding
programs can work in everything from
building construction to shipbuilding,

(E) Working on customer cars is part of
he t rumﬂq h)r hlﬂh school Smd

,Aacjy\ and pgwer me;hamcs gtudentc‘;
(F)} Metal processing and fabrication
programs start many students on their
way 1o apprenticeships.
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‘ (A ngh school building

know how to-work with b

“and interpret technical specific

“their.final project, to benelit a Big
.1sland.family through the Hawaiian
Homes Commission.

ERI!

Aruitoxt provided by Eic:

nslructon

N0 cohege carpentry q*;uuﬁmg have o,
ath wood and
.concrete, read comphﬁaiecj blueprints.
tions.
-(B) For the past three years, I- lawaii CC
arpentry students have built a house as

Construc

Look just about anywhere in
Hawaii and you'll see buildings on their
way up—homes, offices, places pec)ple
depend on.

All of them require persons
specially trained in their field: car-
penters, roofers, masons, painters,
and others.

But competition is getting tougher
all the time. And often the best jobs
go to those who know more than
one area.

That's when an education can
make a difference. You can get the
basics in high school, then move into a
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community college, apprenticeship, or -
other type of training.

You can learn various phases of
construction—from blueprint reading
and running a transit to concrete form--
and cabinetmaking.

In the long run, you'll end up with
a lot niore than when you started. :
And no matter what the job market,- -~
that's a pretty good position in which
tobe. |



Health Occupations

(A ) Dental assi
- highest job plac
~cammunity college _
.programs available a! F\—mdx H
“Maui, and Kapiolani community
Ieges help HT’)DTDVF‘ the quality of noe
scare—especially on the Newghoor
“Islands. (C) Gccupatlgnal therapy 15 one
" of several new allied health
. Others include: dietetic, me
f_ﬂmedlt;al lab technology. and med
ssisting.

ERIC
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You want to get into something
important?

No field is growing faster in Hawaii
than health services. And none needs
people more,

It takes a special kind of dadica-
tion to be a practical nurse. Or an
occupational therapy assistant.

But you get a special kind of
satisfaction, too.

You're part of a tearn of specialists

working to restore health and save lives.

There's training here in Hawaii
in more than a dozen different health

193"

fields—some that didn't even exist 20
years ago such as radiological technol-
ogy or respiratory therapy.

Most of the programs take two
years or less.

And much of the training
is in community clinics and hospitals.
You have a chance to learn from
the experts. And to know what it's like
to work on a life-giving team.

11



Food Service Occupations

(A) Commarcial baking students

| Some people think cooking why it's a field always changing,
Waps is a chore. always challenging.

Honolulu CC run thei own b

for the public. (BY Every mea We think it's an art. There are plenty of chances for
~for food service majos at The food service industry is one experience, too. Either in local restau-
Hawaii, Maui, a1 Kapiol of the most exciting in Hawaii. : rants as part of your training, or in one
campus dining 1o0ins are sialiod e There's nothing more salisfying of the community college's dining room
by students, (C) High schaool stud than a well-prepared meal. Served with  staffed entirely by students. All the
interested in tood ac ; style. And guaranteed for good taste. programs are actively supported by
train in campus p That's part of what food ser- professionals already in the field.
restaurant. icugh Sooisanlive vice training is all about. _ So look into it. It could be one of
education But wait, there's more. Such as the best moves you ever made.

menu planning. And accurate inventory.

And cost control and management.
There's a lot more to food

service than meets the eye. Which is

Aruitoxt provided by Eic:



(A) Community colls
‘high school graphic a
‘graphics for tv prod
teaching materials for facuity. () &
‘their sophomore year, many commuty,

«college students are already working
‘engineering firms, adverti
‘ments, and other agenc
‘school technical graphi
1o silk screen and turn o

FRICES

Aruitoxt provided by Eic:

Technical

You know the old saying:
a picture is worth a thousand words.

In technical graphics, you learn
how to use both, to communicate
with design.

Drafting. Graphic design. Printing
and production. ‘

A whole world requiring the

trained hand and eye of a professional.

But not out of reach. with the
right training.

Graphics Occupations

There are jobs in advertising,
in architectural or engineering design, in
printing and publications.

People are relying more and more

in businesses, in dozens of industries.
They need people with the talent
and the skills. Maybe people like you.



“learn how to troubiesheot and re

“school-and commurity colleg=s
40 work i1 television repair shops
and reiated businesses for part of
their trainng.

0
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(A} Electrical and electronics students
i

complex systems in carnpus labs. {B
“pew program to frain persons 1o repair
“gelicate hospital eguipment is underway

- ai Honolulu CC. (C) Through somo high

_programs, electronics studente are able

s
i

lectrical/Electron:

Imagine a world without a
telephone, Or a radio. Or a television.
Or an electrocardiogram to monitor
a heartbeat.
It's electricity and electronics that
help run our world. That allow us to

communicate across lime, across space.

That help us save lives.

N wimagine a world without the
people to help make the machines tick.
That's where the people on this page
come in..

They're the next generation

- of skilled technicians, coming out of

Hawaii's high schools and commiunity
colleges.

~ In communications. In applignce.
repair. In burgeoning new fields such
as biomedical electrorics. '
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At several high schools, students:
learn the latest techniques in tv
repair. Their instructors spent their
weekends training under members of -
the Hawaii Electronics Association.

At Honolulu Community College,
students service actual hospital
equipment for their training in
biomedical electronics. It's the only
program of its kind in the state, and one
of only a few in the nation. .

There are plenty of jobs wailing
for both men and women in these fields
All it takes is the training to start you .
ORn your way.




A) Qualified students can enler appron-
ool or

: 5h|p is often the only way to enter same
“trades. However, students can re
=gredit toward apprenticeship through
;ommunity. college programs. (C)
elated classroom instruction for
“apprentices may include mathematics.
iueprint reading, or communication

ERIC
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There are several thousand
night students in Hawaii no one ever
hears about.

They're the state's journeymen
and apprentices who go to community
college classes at night as part of
their training.

Apprenticeship is private industry's
women. Management and labor in each
trade work hand in hand with
community colleges to train competent
men and women. There are 75 different
apprentice programs in Hawaii. The
length of training for most typical
programs ranges from two to five years.
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Apprentices train on the job during
the day. Then, they attend community
college classes for related instruction
in their fields, such as ironwork,
sheet metal, masonry, and plumbing.

Honolulu Community College's
evening apprenticeship program, for
example, is almost as large as its regular
day program in enroliment,

Honolulu also provides related
instruction to Pearl Harbor Naval
Shipyard apprentices who are enrolled
in different training programs.

15
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Cooperative Education

In cooperative education, you can
get the best of both worlds.

You can go to school part-time.
And you can work pari-time. You can
get paid Tor working. And you get credit
for both. It's as simple as that.

With co-op, what you study in
school is what you use on the job. And
vice-versa. "It makes everything you
learn mean more," students say. And
they're right.

It's also a way to get an inside
track on a full-time job. If an employer
has trained you and likes your work,
he's more likely to hire you.

Hawaii's high schools and
community colleges offer cooperative
education. They work hand-in-hand witt
employers in the community—experts
in their field—to help train students for
jobs, on the job. In hotels, restaurants,
large and small businesses, public and
private agencies.
it's not just books anymore. It's -
for real. :




A) !n ﬁ*gh:;f‘hc:oi PIP programs such as
ne at Konawaena High Schoal,

nts master math skills and learn
nl reading at the same time, (B)
ents: once bored with school often
new mozivaticm aﬁﬂ contdence

. .

FRICKE
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A person can be rich in one
culture and disadvantaged in another.

For many disadvantaged students,
competing for jobs can be discouraging
—without the right. kind of training.

There are, however, several pro-
grams which can help.

In Hawaii's high schoaols, there's
the Pre-Industrial Preparation Program
or PIP. Students learn job skills, and
verbal and mathematics skills, by relat-
ing one to the other.

For instance, a student in office
training learns to use language through
composing a letter. A student in

-agriculture masters fractions by figuring

poultry poundage.
In the community colleges, several

hundred vocational studenis have

mastered basic skills through similar

lelping the Disadvantaged

methods. Reading programs report
average gains of two or more grades for
students in a single semester.

Other programs provide special
counseling, tutoring, and other support
to help students adjust to college. life
Often students who have already‘

Dthers ;ust startmg It's a litile like t"’le
Hawaiian concept of 'ohana, the
extended family.

it's all part of-helping studerits
help themselves. After all, a little bit of
self-confidence goes a long way.




~. Being handicapped-can be a state
of ‘mind.
- Often, it has little to do with how
well a person does a job.
- . - Take Jerry, for instance. He's
considered one of the best body and
fender men in his shop. The noise never
“bothers him. Jerry is deaf.

.. Then there's Fay. Her supervisor
calls her the most conscientious worker

ERI!
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: Hééing&he Handicapped

she's ever had. Fay, a cook's helper,
happens to be mentally retarded.

How about Albert? He counsels
students in a Leeward Community
College program for the handicapped.
Albert is blind, but knows the campus
like the back of his hand.

Through special programs in the
high schools and community
colleges, other students are learning
to help themselves.

In the Qccupational Skills program,
high school students train for specific
jobs in business, personal and public
service, food service, construction, and
mechanical occupations.
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In the community colleges,
students enroll in regular college
programs, but receive special support
through tutoring, counseling, and
other services.

Some campuses provide summer
orientation pfugrams to help students
make the transition to college life.
Others have formed clubs for group
activities such as wheelchair basketb:
or scholarship fund-raising.

As we said, being handicapped is
only a state of mind.



" There was a time when a person
shase a job for life,

No more.

People change.
-.:Now a person can expect to
-change jobs seven or eight times in
a lifetime.

- 'More people are coming back to
school than ever before, too. To
keep up with their field. To brush up

fr m growing stale, obsolete.

ust'thange, too.

[AFuliText Provided by Enic [JEESIIRERN

Needs change. Industries change.

old skills.or learn new ones. To keep

To keep pace, schools and colleges

In the next five years, vocational
education in Hawaii will work toward:
Innovation—in solving the problem

of having many unemployed people aﬂd

vet many unfilled jobs.

Efficiency—in maximum utilization
of shops, labs, and equipment by high
schools and community colleges.

Flexibility—in programs, adapting
to individual needs through more
self-paced instruction, learning centers,
classroom instruction better related to
on-the-job experience.,

Equal Opportunity—for all
Hawaii's citizens to receive vocational
educatiorx suited to their ﬁééds
on aﬁalyzmg the ij market. populahan,
and training needs.
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What you've seen in this booklet
is just a sample of what is available
today in vocational training in Hawaii.

If you'd Iil-v’a more information, a%k

college teacher or counselor. Or wnte
to the Office of the State Director for
Vocational Education, University of
Hawaii, Bachman Hall, Room 101,
2444 Dole St., Honolulu, 96822,

For a comprehensive, easy-to-read
description of dozens of different
careers, look for the "Guide to Occu-
pations in Hawaii.” It's available at all
public libraries, high school and
community college libraries, and in
counselors' offices.
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