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Thistle Sage
An herb used for healing. Color is
lavender. Handsome annual which
invades the desert areas from the
west. The plant is covered with a
dense spider wab or cotton-like
wool and bears large flowers of
equisite form and color with lac-
quered red anthers. The leaves
form basal rosettes. It generally
occurs in scattered groups on sands
and loose soil flats in the western

seldom ranging above 3700 feet alti-
tude. Most common on the Mojave.
The common name ''Sage'' was given
the Salvias because of their sup-

or sage, It's from the mint family.
Desert Wild Flowers by Edmund C.

Jaeger. Stanford University Press,
1940.
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A Letter- to All Graduate Students in Education:

Last year was a fairly quiet year as far as students' issues were
concerned. The major issue facing both students and faculty was the
Graduate Division roview of the School's degree programs. GSAE was
quite supportive of the structure of the School of Education and of
our administration. I think it was particularly appropriate for us,
as concerned students, to have participated as we did. We have weathered
that storm, and can now deal with some of the more immediate problems
that students will face in Lhe fall.

It seems that the most important will be the survival of GSAE
itself. Over the past few years, we have been able to effect many
changes in this school, but thnis has come about only through the hard
work and effort of the many students involved. 1If we hope to function
as an organization, and if students wish to gain more control over what
happens to them in the School of Education, it is mandatory that we
"eome together" so that we may share ideas, thougi ts, and energies.

Something that I, as a specialist in evaluation, would like to
see furthered is course and professor evaluation. It seems that in
a professional school, the students should take a strong interest in
the caliber and content of their courses. We have the manpower, we
have the precedent, and we have a model. We need only the impetus.

1 am sure that students could also prosper from a more active
social schedule. Although we have many diverse areas of interest, I am
sure that we can find a common ground in activities such as picnics, ski

trips, dances, and theater parties.

The first way to move is to meet each other. For the most part,
orientation will provide new students a chance to meet with other new
students; it is necessary that all students, new and old alike, get to
know cach other.. Through GSAE students have this opportunity. The GSAE
will hold open house in Moore Hall 135 on orientation day and ‘most of
the first week of school. We will have a meeting the second week of

"school to discuss activitees for the coming year. Let us join together

so that we may do the things thac will make the School of Education a
truly worthwhile experience.

The Sage is published by GSAE several times a year so that students
have a vehicle for expressing their ideas. The responsibility for
production is shouldered each time by a different field of specialization
within the school. For this ‘orientation issue of the Sage, the field of
Vocatiénal Education was called upon.

Much of the actual work of developing the magazine was assumed by
the Education Professions Development Act Fellows in the Division of
Vocational Education. The University of California is the host school

-~
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for eighteen EPDA doctoral fellows representing eleven states. Ralph
Bregman (New Jersey), Larry Johannsen (California), Joe Miller
(California), Greg Ohanneson (California), Frank Santoro (New York),
and Al Wunsch (Wisconsin) shared much of the responsibility of putting
this issue together.

Our special thanks to Nancy Goff Sartin (Division of Vocational
Education Office) for her fine editorial help and to Art Granville
(Graduate School of Education) for his helpful advice based upon
previous SAGE involvement. Our thanks, also, to Peggy Caton and

. Farab_Sobhani for their diligent help in preparing the copy, and to

Pamela Leigh Shine (NSID) for her admirable vision in illustrating

the publication.

Dan Roberts
Interim GSAE President
September 1972
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The authors wish to dedicate this issue

of the SAGE to
recognition of
has devoted to
of excellence.

the time and 'nergies he

leading us in the pursuit
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e FOREWORD

For at least 100 years educators have talked about the "New
Education" which is at hand, or just about to make its appearance.
Always there has been a forward look with new worlds to conquer, and
always it has been possible to point to gains of one kind or another.

The "New Education' has assumed a variety of forms, stressed a number

of special interests, but in its basic form the new education has sup-
ported the American Dream of education for all.

Significant growth of high schools began about 100 years ago and
slowly enrollment of high school age youth moved toward higher per-
centages, in some states today above 90 percent. Concurrent with
increased enrollment came a diversity of interests among students
in high school and the community college. The economy of the nation
changed from agrarian to industrial and new forces began to bear upon
the school so that it would in fact be a reflection of society.

The concept of vocational (or occupational) education as a part
of the school program has grown slowly. Fifty years ago the concept
was a good idea, today it is an imperative in education. During the
year 1970-71, about 26 percent of the youth age 14-19 were enrolled
in vocatienal education programs. This percentage varied among the
states from a high of 55 percent to a low of 13 percent. Work is not
going out of style. Becoming established in the world of work is a
task that education must face for every student in school.

Many students leave school to enter the world of work without being
prepared to do so. Their story is a grim one but it doesn't have to be
this way. One of the reasons the student doesn't know the occupational
worth of his education is that the school didn't tell him; the reason
the school didn't tell the student is that the school doesn't know
either. Education must develop a viable role related to the working
life of students. But how this role is interpreted seems to become a
very traumatic problem for school educators.

Myths have developed about occupational preparation and education.
Newspapers from time to time have had articles which say in headline
form "Academic or Occupational Education.' Such misinformation creates
a dichotomy where none exists. The writer, or lecturer, builds his
case by creating a phantom dragou and then proceeds to slay the monster
with every weapon at hand. The theorists in vocational educatiom, for
example, have from the very beginning of the vocational movement in
education held that both were important and have been veluctant to
choose one over the other. The fact is that we do have a number of
well educated persons roaming the streets looking for work. Student
graduates of vocational or occupational programs are not unemployed.

3




If educators can just find the right combination of tl'e so=called
academic, liberal, or gemeral phases of education and the vocational
or occupational phases we will have embarked upon_an educatiomnal
pattern of great value. Nearly two decades ago Theodore Greene summed
it up this way:

"What is obviously needed is a truly liberal academic
commmunity in which the study of art and typewriting, of
philosophy and accounting, of theology and medicine, of
pure and applied science are, though admittedly very different,
judged to be equally honorable and valuable in their several
ways. In such a commuinity the so-called liberal disciplines
would indeed be liberal because they would be studied and taught
with an eye to the total enrichment of the life of responsible
members of a free society; and in such a community the acquisition
of the vocational skills, from the simplest to the most complex,
would be equally liberal because they would be taught, not in
a spirit of predatory egoism, but in a spirit of deep social
concern for the needs of others and for the common good."

~ Theodore M. Greene, "A Liberal Christian Idealist's Philosophy
of Education,'" Modern Philosophies and Education. Chicago:
National Society for the Study of Education, 1955, p. 119,

Now, as a hundred years ago, what this nation needs is a '"New n
Education' which does in fact place a priority on the student and - 5
caters to his every educational need and desire, * .

Melvin L. Barlow
Professor
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CAREER EDUCATION
WE MAY NEED TO EXPLAIN THE "WHOLE THING"

Tony Pitale

After gaining national visibility in early 1970 in an address by
Commissioner of Education Marland, the ‘concept of career education has
vaulted into the spotlight among federal education priorities.

&
With the aid of federal research funds and promotion effgrtsi this
concept has received considerable attention and scrutiny from educators,
corminity leaders, business and industry, and the lay public in general.

As a strategy to promote career education, the Commissioner chose to
generally describe the concept he had in mind and to allow the specifics
and program characteristics to be created at the local level as needs
dictated. =

§ ?5:7,7_/”
e
A

The response to this strategy has resulted in numerous attempts by

and the community to '"define' the concept of career education.

While the concept of career education appears to hold great potential
for improvements in the American educational system, many attempts to
define this concept have, in one way or another, limited this potentia,.
These partial explanations may have already misdirected public expectations
regarding the goals of their public educational system. For varying
reasons,. many people have evidenced ample anxiety over the information that
has been generally made available about this concept. Many parents are
skeptical that ecareer education will limit rather than expand the alterna-
tives open to their children. Community leaders and officials are
concerned about the approximately 160 million tax dollars that will be

ii
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spent con researching car=zer education this year.

In explaining its potential benefits, some educators may have
succeeded in overselling this concept. This too has been cause for some
anxiety and reduced credibility. Alleging racist employment practices
by business, industry, and unions, minority representatives claim that
career education will not provide valid alternatives unless the societal
conditions that face minority graduates are improved. Scavcity of jobs
in some occupations has caused many educators to shy away from assuming
the responsibility for job placement upon completion of school. The
accountability for job placement in these educational programs may rest
with a health economy that can absorb the trained graduaﬁas of quality
programs. .

o

While the need for local administrative innovation and flexibility
is important, there is an emerging nced for an explanation which may
generally characterize the direction in which this concept may influence
our educational system. In order to maximize its positive effect,
career education must be explained. It should not be expected to offer
immediate solutions to social, economic, or other problems outside the
realm of educational responsibility.

Many have suggested that career education should re-direct educa-
tional program content and process from K to adulthood so that it relates
to careers or’ occiipations. They claim that affective, psychomotor, and
cognitive skills may be more effectively imparted by relating them to
their use in occupations. In this way, career education will result in
increased motivation and success in acquiring and holding a job through-
out one's working life. The increased emphasis of occupational awareness
and preparation, so that it has parity with academic education, is long
overdue. This increased emphasis should result in improved occupational
education programs. But career education cannot endure the stigma of
being identified as just another popular slogan for vocational training.

A serious dilemma seems to be that most definitions of career
education promote occupational preparation on for many at the expense of
a college education. This approach seeks to suppress a formidable
social force supporting higher education for everyone.

i

shows that studénts.usually pursue the academic cufficulum beginning in
ninth grade and, upen graduation, select an occupation such as teacher,
engineer or other occupation that requires a college degree for employ-
ment. Some students are successful in acquiring the degree and gaining
employment in their chosen occupation. However, this system has
heretofore rejected most students before the employment phase. Conse-
quently, we have high school and college dropouts as well as college
graduates that are frustrated with the need to "get a job" without
benefit of related counseling or oc-upational preparation. - The desire

)
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.primarily beeause @ﬁ the ac:uggt;aﬁal sgipulaticn that 1sAatta¢hed;
‘People usually go to college to be something (such as a doctor, lawyer,

‘etc.,) rather than learn something that relates to theilr interests.

: One solution to this problem may be to separate the occupational
requirement of a college education from the learning experiencés offered
by such hlgher educatlﬂn. Hast peaple might chggse to pursue ngn-degree

"h”l years ‘and c@ntinue thrﬁughaut Lhe indlvidual s schaal Exper;enze
as necessitated by the requirements of a chgsen occupation. However,
as a part of career education, all high SEhBﬂl graduates should also
have necessary knowledge and coursework to gain admission to college,
whether their chosen occupation requires further education or not. For
example, someone wishing to become a carpenter would scquire the neces-
sary skills, knowledge and attitudes relating to carpentry-and upon .
completing ‘the program would work in that field. 1If his aspirations
include higher education, he should be able to go on to college in his
increasing spare time, to learn about’ political science, music, or .
other areas of interest while still being employed in his chosen field
af carpentry. Eig career must be defined to include this and ﬂthéf

may ngt,have requireé more Ehan a high schﬂcl EdUCatlﬂﬂ;

Our educational system must provide more than occupational prepara-
tion for everyone. The term career education may be more appropriately
defined to inelude all learning and development which is important to
the individual whether at work, leisure, or other human endeavor. While
including occupational preparation, career education should not. be
confined-to providing instruction and training related only to an
occupational choice._.The process and content of instruction. must
encompass all education--civic, social, language, mathematics, etc., and
relate to all facets of human involvement. The concept of career educa-
tion must. address itself to providing a delivery system to meet all
learning needs of all people in all communities,

=
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THE HISIQRICAL AND SOCTAL BASE FOR

VOCATIONAL- EECHNTEAL EDUCATION PRINCIPLES

U‘

Parker V Foster

The program of vocational education as we know it taday, had its
origin in the early part of the twentieth century. The causal factors
. of ‘the vocational movement in education occurred, however, during the
nineteenth century, and the historical roots can be traced to very
ancient times. The primary purpose of this article is not to prube in
- ;gréat depth the historical roots, nor.would I feel qualified to set
ia . myselﬁ up as an axpé:t histgrian. It is ﬁecessary in any case, ta set

present day pasition.
The ancient roots can be traced back to: e

o Apprenticeship of Egyptians, Hebrews, Greeks, et. al.

e

o The guild movement of the Middle Ages

o Pestalozzi and experience- related educational concepts of

the 18th and 19th centuries

- In 1862 the Morrill Land Grant Act was passed and this pilece of
legislation is generally considered to be one of the most important
events ever to have a bearing on American higher education. Inasmuch
as it emancipated public higher education from the traditional and
classical concepts, and set up programs in 'agriculture and mechanic
arts," it had a definite effect on the future course of vocational

~ education concepts. This act was followed by the:
;o Hatch Act - 1887

o Smith-Lever AEEH;'1914

) o Smith=Hughes Act = 1917
; * All of which had their own influences on the emerging patterns and
- principles of vocational education.
5 : During the latter part of the nineteenth century, the need for
e occupational training produced a number of private trade schools.

Although there were many different kinds of trade schools, organized

to one of three types:

for many different purposes, the schools can be described as belonging -



e L

1. schools that offered only trade training I

2, schools that offered a combimation of trade training and
general education

3. schools that apprenticed their students to the boards of
trustees in addition to offering trade and general.education

In addition to trade schools, a large number of private business
schools were organized throughout the nation, and supplied occupational
preparation for the business world. Here and there, it was possible to
find a few schools offering instruction in agriculture.

A second major development, prior to the beginning of the twentieth
century, was the establishment of programs in the public schools known
as manual training, commercial training, domestic science, and agri-
zulture. Each repfesented a prgtest against the thgraugh academig

Arcund the turn of the century, some of the far-sighted people in
the manual training area observed that many of their graduates were
using the skills and knowledges gained in manual training classes for
vocational purposes. This was not the major intent of the manual train-
ing program; the proponents claimed educational rather than vocational
purposes, However, the manual training .eaders were encouraged to
develop a separate system of vocational education that would achieve
vocational gcals on_purpose; raggg: than by accident, as in manual )
training of the day. Accnrdingly,gih 1906 the Hatianal Society for the
Promotion of Industrial Education (NSPIE) was formed to promote vocation-
al-industrial education in. the public schools.

The work of the NSPIE between 1906 and 1917 created a fabulous
period in the history of vocational education. People frﬂm all walks
of life joined together to discuss the need for vocational education.
The program captured the attention of national and state publlc officials,
educators, labor, management, the public at large, and members of Con-
gress, It was a period of intense study during which the needs of
society and the economy for trained manpawer were reviewed extensively.
This was an exciting period in education's histafy as individuals and
groups searched their best judgment concerning the future of the yOuth
and adults of the nation as related to vocational preparation.

The dramatic developments and vocational education's contribution
to the general welfare during World War I, the depression years, and
World War II deserve hours of discussion. But the essential points are
that in peace, in war, in conditions of great economic depression or -
-expansion, vocational education has come to the rescue of the American
people. Vocational education has been tested and found to be capable,
willing, ahd able to adapt stc :the needs of society. Vocational
education is the unsung of the American economy.

15 | 5
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During the period between 1906 and 1917 the foundations of vocation-
al education were developed in the Unitcd States, The many years of
concentrated study by the NSPIE probed the depths of social need for a
vocational education and helped forge the basic principles. The men and
women concerned with the formative period of vocational education were
not seeking a "band-aide" for a particular social disturbance, they
were seeking a means of strengthening the social and economic fabric of
the naticn, it is in the reiéfds af this fcrmativs period nf mere than
soon to be espoused as foundatian pr;nclples or 'truths" fa* vctatlanal
instruction. -

Now that we have briefly examined the historical base for a philoso-
phy of vocational-technical education, let us turn for a moment to look
at some of the social aspects.

One of the principal arguments for vocational education is that it
is a social necessity. In theory, and in fact, it represents an ;ndLV1du-
al's turning point from economic dependency upcn the sovcial struzture to
his independent posture as a productive member of sﬁ:iery.' This tran-
sition can and does affect a person one or more times during his life.
Vocational education is truly the bridge between man and his werk,

Although the basic emphasis remains constant, the way:s and means
a; of achieving the educational goal do change. That is, effectiveness
.4 af vncatinnal Education in meeting the needs af péaple depends upaﬂ how
servedg In shgrt it is the nature of the cgntempgraty SQElal settlng
that has been, and must continue to be, the motivation for change in
vocational education. Hénce today, we find an interest in a new thrust
called 'Career Education'" = a total curriculum concept, with a capstone
of vocational education. . ' :

In 1917, vocational education helped youth and adults find a more
appropriate place in the world of work--a place better suited to their
interests and abilities., A person could go to work easily in 1917 with-
out specdal training, but vocational education made the difference
between just a job and a job for which. a person had special aptitude and
preparation. Occupational mobility was enhanced because &4 person was
able to "find himself" in productive life. :

In 1972, the role of vocational education has changed from something
that was good to something that is imperative. Without it, many young
people cannot find work. With it, they can be included in vo&atiénal
education's story of social suc;ess. The record contains countless
examples of vocationally trained people moving from marginal productivity
to an economic status which enables them to sample generously the bene-
fits of society. :

In conclusion, I should like to present a quotation ' om a speech
made on the floor of the United States Senate by one of t . éguntry's
far-sighted leglslgtors*

16
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"My, President....I wish to emphasize what I regard as the

fundamental purpose underlying this whole measure, namely i
that it designs through federal effort to blaze a trail which

the several states may follow toward greater industrial efficiency

and better citizenship for ot - young men and young women. Its

‘purpose is to stimulate and encourage stronger state action

along educational lines, with the central idea of promoting

that equality of opportunity which this country owes to all,

rich and poor alike.

"In my judgement, the chief purpose of this bill is the formation
of character and citizenship...good citizenship is an absolute
sine qua non for the general welfare and the common good. I
submit, Mr. President, that it can be achieved in no way so well
as by vacatianal education--indeed it is probable that there is
no other way in which it can be done at all.

"“There is something wrong in any school system which drives the
average boy away from school life at the very time when he

should be beginning to realize the great importance of education;
but that is just what our present system ~f education does.

""fo say that it is the boy's fault is futile. It is the fault

of the curriculum of our schools in that it repels rather than
attracts the average boy; ard we shall never change this until

we introduce into our school system a greater measure of vocational
education.

"In an educatéd and prosperous citizenship is our only safety.

In my judgment, prosperity can only follow education, and the

education which we offer must be the kind boys and girls will
. accept or it may as well not be offered.

‘"ocational education, more than any other agency, will augment
and intensify the desire for more knowledge. It will
unquestionably arouse into action thousands of boys possessing
latent ability and talent, and with their desires whetted for
still greater knowledge. Every institution of learning now in
existance w;ll becgme the d1reet bEﬂEfiClafy of tha joint action

stable fﬁuﬁdatlan up@n whiﬂh can ‘be bullt a bznsder Educatign.

That speech was made by Senator Carrol Page of Vermont on July 24,
1916, My question to you is--has the public school system improved
itself very much since that time? It seems that we still hear many
"complaints about our failures in providing a so-called relevant education
to the young: people of our country. What formats can improve upon it?
Will career education pave the wiay7-And, 1f so, are the principles of

vocational education still sound within the new concept?

17
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THE MYTH OF COMMUNITY CONTRGL OF SCHOOLS

by
Lleyd M. MeCullough

=

Major changes in the organizational power structure of city school
systems, especially those found in heavily populated metropolitan areas,
have been demanded by civil rights groups, recommended by foundation
study groups, and discussed at countless educational and community
conferences. Groups demanding or suggesting educational change seem
to direct their efforts towards & similar end, the community control
of education and the decentralization of administrative authority and

responsibility within the school system.

Of the many groups, local ‘and natiounal, advocating community control
of schools, the one elgment that appears to be common to them all is a
lack of understanding of the forces tEE§ cause relevant change in the
naticn's system of public education. =

WHO REALLY INFLUENCES PUBLIC EDUCATION? .

Despite the silence of the Constitution on the subject, federal
influences on public education are almost as old as state controls.
In fact, the federal influences pre-date the Constitution itself. The
Ordinance of 1785 set aside federal lands to be used for school purposes.
This law has been followed by much congressional action including: the
Morrill Act of 1862 which established the land grant colleges; the
Smith-Hughes Act of 1917 which provided support for vocational education
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recognized federal responsibility for helping to prov1de educational
facilities in areas affected by military installations and other federal
projects; Public Laws 16, 346, and 550 which acknowledged federal res-
ponsibility for the education of veterans; and the National Defense
Education Act of 1958 in which a total of almost 900 million dollars- has
begn authcf{zed for educational purposes.

" The federal courts may have done more than Congress has to create
a ndtional policy for public education. Spurleck*, in his book EntitlEd
Education and -the Supreme Court, analyzed forty-five United States
Supreme Court decisions all of which-have relevance for public education.
Fifteen decisions dealt q;th the question of State or Federal powers
and functions., In 1819, in the Dartmouth College case, the Court held

. that a charter granted to a privats college is in the nature of a con-

tract and cannot be revoked by a state legislature without the consent
of the college. The Kalamazoo decision of 1872 held that high schools
were public responsibilities to be fininced by public taxes.

Fifteen other cases dealt with interpretations of the-First Amend-
ment to the Constitution. Another fifteen cases interpreted the meaning
of the Fifth and Fourteenth Amendments. Ten of the cases dealt with
questions of equal treatment of the races. 1In 1950, in Sweatt vs, Painter

" the Court held that a separate law school for Texas Negroes did not

afford them equal opportunities., The Court fequired the University of

~Taxas to admit a qualified Negro. The Supf&éé Court's decision on school

desegregation in 1954 and the Court's decision’ on school financing in
the matter of Serrano vs, Priest, are further indications of the Court's

influence on public education.

=

%
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HOW REAL IS COMMUNITY CONTROL?

Community control of schools is looked upon by many as one of the
most dynamic innovations towards quality education to take place within
this decade. Many also see it as the panacea for the social, financial,
and administrative garoblems inhibiting the successful operations of their
SLhﬂOlS Irnnically, what the community fails to realise is that com-
ing myth, VE:y few, if any, majar educatlanal changes are made at the
communlty or gentgal baard 1evel of school sdmlnlstra;ian This bellaf
by district school hoard members, admln;stratots, and pglltlﬁiaﬁs to
prevent comminity control of schools is an attempt at preventing their

children from achieving academically. The affects of these feelings can

be seeri through negative attitudes towards school bond issues and through
the stepped-up efforts of some community people to phys;cally destroy the
schools located in their communities.
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COMMUNITY'S RDLE IN CHANGING PUBLIC EDUCATION

It cannot be denied that the public schools of this country have
always operated within a framework estdblished by the various states,
and that federal 1nfluences af some klnd have alwayf prevalled. Furthér*

in Educatl@n (widely d;spergad amang many agentles) have mu]t;gl;ad_
in recent decades.

Cdmmunity people should strive tg remove themselves from environments
of frustration caused by struggles wié&;;he central board in their quest

* for community control of schools. The controls that the central board
" exerts are nothing more than adherences to state and federal educational

policies and to mandates handed down by local, state, and federal courts

on pnlicy matters pertaining to public education.
! Cammunity energy shculd be directed towards becoming a part of the
political machinery that has proven, throughout this country's history,
to be'the influencial force for relevant change in public education.
Witness the recent teaming effects of the citizens of South Central

Los Angeles with the political forces necessary to bring about change
in the Small Business Administration's methods of handling earthquake
disaster loans. These community people, working in concert with local,
state, and national politicians, were able to receive the same loan
benefits as other communities, after initially having these benefits

denied them.

A sifllar team appfgach should be used tawafdg understsnding the

@f theif autharigatién; Relevant :hanges in the quality af education in
community schools can also be made if teams of community people and -
politicians strive to assure that the decisions of the Courts are proper-
ly implemented in each community school.

*Spurlock, Clark. Education and the Supreme Court. Urbana, Illinois:

University of Tllinois Press, 1955.
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THE INTERNSHIP CONCEPT FOR DOCTORAL STUDENTS
IN THE GRADUATE SCHOOL OF EDUCATION

by
"Petsalozzi"

We contend in this article that the Graduate School of Education,

UCLA should initiate a mandatory '"Internship" requirement for all doctoral -

students in education. Two influences which might prove powerful
arguments for this contention have recently come into focus at UCLA. The
first of these influences is exemplified by the presence of 18 doctoral
fellows who are sponsored under the Education Professions Development

Act of the 1968 Vocational Education Amendments, These fellows (EPDA
awardees) are part of a larger family of such students who are distri-
" buted throughout a dozen or so universities representing all sections

of the continental United States., A unique feature of this nation-wide
program is the mandate for an 'on-the-job'" internship for each awardee.

At first glance, the traditional academician might ask himself,
"why the need for such an internship?" This question is particularly
relevant because EPDA awards are tailored for the experienced educator
who is usually returning to a college campus after several years in the
active '"world-of-work" (i.e., in teaching or administration). 1Indeed,
the median age of the UCLA group 'is about 37 years. Therefore, on the
average, they have all had upwards of 10 years work experience (both
educational and iﬁdustr;al) before entering the Graduate School of

Education.

Despite the abundance of prior experiences among the group, nearly
all have eagerly grasped at the np@artunity ta broad&n théif éutiock
UELA “with its vast resaurces, is qulﬁe nacurally a focal gaint fa:
vgcaticﬁal education activities of a local, state, and even national
scope., By virtue of these resources the fellows have had the chance to
- be inveolved in on-going projects throughout the greater Los Angeles
area, in California, in several of the Western states, and some extended
service in Washington, D.C.

Even to educators who have had many years of past "firing line"
experience, these internship assignments have been of immeasurable value.
In every instance they have worked in such new (for them) situations as
teacher educators, assistant directors in educational research and ’
evaluation projects, and as part-time staff members in either the
California State Department of Education or the U.S. Office of Education.

the phllasg§h1231 :anﬁepts embedled in what is now genézally b31ng calléd
"Career Education.'" While the overall implementation of career education

z1
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is subject to various interpretations, there are certain foundations .
that seem implicit. Essentially career edication seeks to break down
artificial barriers that have developed in education. It seeks to
blend academic development with practical skills. It seeks to provide
some form of appropriate work experience for all students at all levels.
It seeks to obtain participation by the 'business world" in the educa-
; tional preparation for vocdtions. )

Career education suggests that throughout a person's educational
_ experiences (kindergarten - adult 1life) a general theme of 'careerness"
" should be present. The theme changes in emphasis and in focus as a
person matures, but the important thing is that the theme is always there,
Furthermore the average adult working person can expect to change jobs

g8ix or eight times during a 40 year work life. In education, practices

nd settings and organizational structures have undergone constant change

ver the years. Thus, the need becomes apparent for educators to keep

* abreast of their actual working world of education. What better way is
here for a doctoral student (whatever his age and experience) to do this

-han through an internship outside the usual university context?

o Wog M

These educational movements which have been described should serve
s catalysts for the .development of a general internship requirement
‘or all doctoral students in the UCLA Graduate School of Education.
Many details would have to be worked out, it is certain. We who have ™
een a part of the school would like to see it remain as one of the best -
f its type in the country. The internship experience could be o e . ..
actor that would contribute to a continuing emininence of the UC
raduate school in the national education scene.

how
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USOE--THE PRE AND POST CONCERTIONS
OF ONE INVOLVED OBSERVER

e by -
Chris T. Chialtas

%y

~ Washington, D.C., has long held a certain out-of-reach fascination
for this student of vocational and career education. Here is the place
where far-reaching decisions are madel Where millions of dollars are
channelled for education, and for vocational and career educatian in
particular! Where the action is.{ Where the big names are! ’
The reader can perhaps understand the elation, awe, and gratitude
one would experience at being.handed the opportunity to become even a
brief part of it all. So it was that in March, 1972, I was asked to
take on’ a three mﬁnth 1nternship with the newly ufganized 'turriculum

(BAVIE), U.s. foice of Educatian.

R

I had less than two weeks to provide for the mechanics of the
obvious decision--the travel arrangements, the bowing out of obligatioms
and program ties as gracefully as possible, and the making of necessary
promises not to fall behind on my Ed.D. PERT chart.- geaple were most
helpful.

It was during the covering of these several bases that rigormortis
set in., 'Oh, you'll learn a great deal working with THOSE TYPES,"

"So, you're gonna be a part of'the BUREAUCRACY for a while, huh?)"
"You'll really get a chance to get involved in POLITICS, won't you?"
"Be sure to tell me how it was trying to move THE ROCK!"

Suddenly I had visions of being swallowed up by the whole unknown
thing. And the -decision was made. .

I arrived in Washington, D.C. on April 1Bt at 5:40 P.M, armed with
pre-conceptiins, insecurities; and defense mechanisi enough to last a
good three sonths. At 6:15 P.M, I was already i}fénrk along with my
new and immediate boss, the Director of the Curriculum Center for
Occupationai aad Adult Education, She had ségyed after hours, not
surprisingly au it turned out, to help meet an\impnrtant Bureau
deadline. ' \%\/

'""Well, here's one dedicated person, anyway, I thought." So I
looked for more. The next morning I met the Associate CommisslanEf of.
the Bureau, our common boss. 'And, here is another."

During the ensuing three months of what was to become a very
fewa;ding 1ea:ning experience for me, I came to meet and work with many
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more peunle within BAVTIE, the other bureaus within USOE, and elsewhere
within the= Department of Health, Education and Welfare. '

T take this appcrtun;ty to Provide one involved observer's

perspective to some popular conception

of the educational worl-ings at

m

the national level:

1..

Based upon the sampling of persons with whom I worked, I believa"m )

that the overwhelming majority of those effecting educational
change at the national level, and particularly within the

Bureau of Adult, Vocational and Technical Education, are hlghly

dedicated and capable public servants,

Yes, educacrion at the national level is a '"big rock,' heavy
and often un-wieldy=-but because of the immense and ponderous
job that has to be done.

- There have evolved three major approaches to moving the rock,

and persons within the educational structure subscribe to one

or a combination of these,

as

a!

They are lightheartedly analogized
follows: ‘

THE HERCULEAN, This approach is strictly orthodox and
involves pushing with all the might one's expertise and

" dedication can muster. This method works but is wrought

with dangers. The strain is enough to buckle even the
strongest at times and at any level. Moreover, the entire

structure iz periodically traumatized as the rock jerks and

.8tops from the effects of inertia and frictiomn. -

THE ARCHIMEDEAN. Here overcome with the application of

- a little leverage at appropriate points of the rock.

Success or fdilure of this approach is directly related
to the accuracy in gauging the necessary amount of energy
or force, to be applied. Once moving, the rock may begin
to roll! But it osuld go too far before being stopped.

THE NEWTONIAN. 1In this approach the removal of obstacles
and the careful digging at the base of the rock in the
divection of desired movement allows the force of gravity
to take effect, The rock moves of its own weight.

Each of the above approaches is effective in moving education
at the national level., No single approach is better than the

" others, " In fact, all three seem to be collectively the best

way to proceed. Education needs a push; pressures need to be.: -
applied; and some paving of the way 15 often in order.

Y4



Three months was certainly not time enough to learn everything about
USOE or even one bureau within it., It was, however, time endugh to find

some perspective and to develop many positive feelings regarding the work
being done taere. .
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WHY DIDN'T THEY TELL ME?

by
Ralph Bregman

Have’}éu ever asked your family or friends why they had not
encouraged you to take courses in high school .that would have developed
marketable skills for employment? The questlan has been asked by many —
high school students after graduation--after they suffered the indig-
nities of being rejected at job interview after job interview., Those
graduates who did ébtain emplaymant faund, éll td frequEﬁtly, that they

they 1acked the skllls to cnmpete for the more sophlstlgated
opportunities.

) Without examining the reasons why more amphas;s has not been placed
on preparation for employment, let's briefly explore what happened to
some grads who lacked job preparation.

James Plusch, a former graduate student at UCLA, studied what
happened to students who lacked job preparation upon graduation from
high school®* All Students (302 males) in the study secured some form

fuguplgyment afte graduatian

Most found employment in the areas of manufacturing, wholesaling
and retail trade. In fact, these three areas employed more youth than
the rest of thé total local labor market combined. On ‘the other hand

finance, insurance, Teal estate, and pattlculafly government, employed
far less than what might be expected from the number of people respective-
ly employed. '

Was getting a joh enough? Not so for the grads in the study. Of
the 302 males, 270 had accepted entry level unskilled jobs. It is not

o



surprising to find, therefore, that 60% of the 270 indicated dissatis-
faction with their employment by wanting to improve their vocational
status by better pay, a job they like, or a job with a better future.
They offered the following opinions (20-21):

"There are jobs at the bottom, but they aren't much
to brag about,"

"“There are jobs at the bottom, but good ones require
an aducation."

_The remaining grads had a variety of other reasons most of which also
indicated dissatisfaction with the job.

Individuals usually recognize that just getting and holding an

. eatry level job is insufficient. They begin to think about their
future vocational aspirations and how to achieve same. When the
graduates were asked about their vocational goals, 130 said they wanted
to become either professional or skilled worker or foreman. To
further support the theme of job discontent, the graduates said that
such training as trade~technical, business, police science, and sales
must be completed before they could achieve their next vocational goal.

For the Johnies who ask '"Why can't I read," high school students
can now add--"Why Didn't They Tell Me?" To get a job is one thing but
getting a job that I like by having the needed occupational skills is
another.

A Plusch's 1965 study is not only relevant today but more meaningful.
If a person works 40 years from age 20 to 60, he will have invested
approximately 76,000 werking hours. Isn't it reasonable that he should
expect to receive in school employment preparation so that the ''good
life" can be extended into his working day.

*Documentatior for thig article camé from a study by the late Plusch,
James 0., The Conseggiences of Graduating from High School without
a Saleable Skill. UCLA: School of Education, Department of
Vocational Education, 1965. The study was made of 302 males who
had graduat® . in June, 1963, from five high schools in Long Beach
Unified S¢! ' Distriect, California. )

27
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* :i
years in gxistence, already are showing signs of

THE REGIDNAL CONCEPT FOR VOCATIONAL
S i

by
Parker V. Foster

Vocational education is rapidiy becoming central to the total

ur C ublic education. The .Vocational Education Amendments of
1968 r pfégéﬂt a mandate from the American people--a mandate expressed by
Congress to provide vocational education for all people and in all.
communities of a state. 1In the final analysis, and in concert with the
federal concern, the occupational preparation of individuals depends
largely upon what the local citizenry wants or needs.

In keeping with the desires of local school districts to provide
adequate vocational training for secondary students, a new concept is
gaining very rapid acceptance in California. This concept is the banding
together of two or more continuous school districts to work with each
other in regional planning and cooperation. This has manifested itself
in two types of formats, One is called the Regional Occupational Center
(ROC), and the other is the Regional Occupational Program (ROP). 1In the
ROC all area vocational programs are housed in a single physical unit,
centrally located for the service area. 1In the ROP the various vocational
programs are offered at a number of locations (either school or storefront-
type) throughout the cooperating districts.

Since many of the students in the UCLA Graduate School of Education
are interested in secondary level 1nst,u tig' the author felt that a
brief overview of the status of ROC/ROP's-- elatlve to secondary education,

might be helpful.

onne ction with a r
:ce Department ﬂf Edu

i@n, ‘the author had o asicn to determine Ehe relative 1mpartanﬁe

DP can:epﬁ to ;h total state secondary ;nst;ugtlan. The

2 frhealth tralning. Of the 360 secondazy dlSEletS, 66
repc that they offer health careers training within their own schools.
Dn the other ha d, the 21 RDC/RDP s have between 50 and 60 other secondary

which are only a very few
,,,,,, being the dominant fac tor
in California's vocational education. This may be as it should be. A
regional consortium, with special taxing authority, can obviously often
provide more viable programs than can a single, relatively small secondary

The point is that the rogional program

|\
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district. Many of the large urban districts too are actively involved
in ROC/ROP participation, and are thus able to prov’ ‘e a wider and a
more in-depth curriculum than before.

The regional concept is new and is still evelving. Consequently,
ose readers who are interested in California secondary education--and
cifically in vocational education--are urged to watch this dynamic

t
e
and increasingly important segment of our public school system.

8

h
P
an

29

19




[ERFERSONAL RELATIONS ACHIEVED THROUGH SIMULATION

by .
Alan P, Wunsch

-

The business education curriculum had one main objective when it
was introduced into the public high school--to prepare students for
encry-level office jobs. The preparation of students for entry-level
office occupations today is still considered a major objective of
business education at the secondary level.

been conducted through conventional classroom instruction. - Insuch a
classroom the primary relutionship is between the student and the teacher.
Essentially, the students do not interact with one another in an office
interpersonal setting. Accordingly, they are denied the planned
opportunity to experience meaningful interpersonal relations.
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join after they leave school operate as teams. Here office workers
experience interpersonal relations everyday. The initial success of the
office worker and his ability to advance will depend in large measure

upon his ability to interact effectively with others in the office.

Razcent innovative programs in business education, brought about by
the passage of the Vocational Education Acts of 1963 and 1968, have made
an effort to overcome the apparent learning weaknesses mentioned.
Simulation in business education is one of these innovative programs. A
principle objective of simulation for high school business education
students is to have the student acquire the necessary interpersonal
relations that make for success in office occupations.

When developing a model office simulation with the principal
objective being to improve favorable interpersonal relations, certain
eriteria must be established. These criteria m-v be stated as follows:

1. Interpersenal relations must be the principal component of the
simulation. Provision must be made for students to interact
with others in an office interpersonal setting so that they
may work and communicate effectively with on& another.

2. The simulation must be as realistic as possible. Realism
~can best be accomplished by simulating an actual business
operation in as many areas as possible.

3. Originality must play an important part in the simulation.
Model office simulations, currently in use, must not be
copied in an effort to maintain simplicity.

4., The simulation must be interesting. Students must be motivated
to participate in the simulation and to be enthusiastic about
its operation.

5. The simulation must be unstructured., Provision must be made
to allow for unawareness of events as they take place., Students
must be made to cope with a situation without prior knowledge of
the situation occurring.

In order for the business education teacher to determine if the
model office simulation developed has, in fact, improved interpersonal
relations, the simulation must be evaluated in terms of meeting the
established objectives.

A valid and reliable instrument for measuring interpersonal rela-
tions, such as the Survey of Interpersonal-Values,* may be used for this
purpose. This instrument is intended for grades 9-12 and is designed to
measure the relative importance of six factored interpersonal value

21



dimensions. These values include both the subject's relations with
others and others with himself., The six dimensions are:

1. Support--being treated with understanding, encouragement,
kindness and consideration.

Conformity--doing what is socially correct, accepted and proper.

one's own decisions, doing things in one's own way.

5. Benevolence--doing things for other people, sharing and
helping.
6. Leadership--being in charge of others, having authority or

power. .

By administering a pretest on interpersonal values before the model
office simulation actually begins; and then administering the same test
as a post-test after a stipulated period of time, the business education
teacher can, through the use of applicable statistics, determine the
gain in behavior modification in interpersonal relations as a result of
using the model office simulation.

% Oscar K. Buros, Personality Test and Reviews. The Eéyph@ne Press,
Highland Park, New Jersey, 1970, p. 1194. 4
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HAVE WE BEEN FOLLOWING OUR PRODUCTS?

by
Joseph A. Miller

Products which are marufactured for sale have a built-in evaluation
component. - This factor is whether or not the item sells and centinues to
sell. In other words, does the article have the features that buyers are
looking for? Does it live up to their needs and expectations so that
they will come back for more or recommend it to others? This quality
must be exhibited by a product to a fairly strong degree or it is
recognized as an unprofitable venture and discontinued or redesigned.

Perhaps unfortunately, the successes or failures of the products of
our schools (our students) are not so easily determined as are those of
a manufactured product. Surely we have all heard of, and are probably
personally acquainted with, alumni who "made good.' But what percentage
is this of the total output? What about all of those that we have not
heard about? How many graduates of any given school program actually
feel that what they learned in school really benefitted them? How many
of them have been able to put to direct use that which they were taught
in school? How many have even been able to gain employment in the area
in which they received their training?

To phrase these questions in terms of a comparison with the manu-
factured product, do our graduates have the features that employers are
looking for? Do they appear attractive to them? Do our students live
up to what is expected of them so that employérs will come back for more
repeat business or recommend our products to others?

So far, there are very few organized programs for student follow-up.
However, the need is becoming more and more recognized. This is especial-
ly true in light of today's increased emphasis upon our schools' showing
greater accountability for the utilization of ever-increasing num.ers of
tax dollars,

Legislators have already demonstrated their feelings on the subject,
Much rumbling has already been heard. Local administrators of veocational
education programs involving well over one million students in California
are required to report the results each fall of follow-up studies of the
previous year's graduates.

33
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Why should we wait until we are mandated by law to do something
which we know we should already be doing?

follow-up studies are manifold:
program planning,

The potential benefits of
they aid in program evaluation and
they provide help in counseling and job placement of
future students, they provide better proof of accomplishment and show
better utilization of and accountability for valuable tax dollars.

However, the greatest benefit is the provision of adequate and
relevant education for the products of our institutions, our students,
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EVALUATION OF VOCATIONAL EDUCATION ADVISORY COMMITTEES

by

“aee Ralph Bregman

comFmnittees.

Vocational education has long championed the use of advisory commit-
tees, The committees' activities have not, however, always approached
their potential. In an effort to provide information that might help
upgrade the performance of advisory activities, a task force was called
together at Temple University, Philadelphia, Pennsylvania in the Spring
of 1970. The task force prepared several evaluation instruments on
distributive education advisory committees. (Distributive education is
a discipline within vocational education usually taught in the secondary
school.)

The following evaluation instrument has been edited for use by other
vocational disciplines., The instrument was designed for one phase of
advisory structure,how the committee was organized and how it tended to
its functions. As vocational personnel gain maturity in working with
advisory committees it is hoped that the content and usage of such an
instrument will be refined.

Vocational Education Advisory Committees

A vocational Education advisory committee is composed of a group of
people representative of the school, business and community. The primary
function of this committee is to give advice that may be used to improve,-
develop and expand a particular phase of the vocational education program.
Responsibility for the organization and administration of an advisory
committee should rest in the hands of th: vocational education teacher-
coordinator concerned with the specific vocational discipline for which
the committee is formed.

The needs and objectives of vocational education vary in every

-znmmunity; Consequently the important issues with which the advisory

comnittee is concerned will also vary. The advisory committee's major
areas of responsibility usually include, but are mnot limited to: a
review of instructional content, aid in placement of students, provision
of career information, and assistance in selection of materials and
equipment for classroom use,

Forms to be used in evaluating Advisory Committees follow.
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EVALUATION OF THE ORGANIZATION OF FUNCTIONS
OF A VOCATIONAL EDUCATION ADVISORY COMMITTEE

DIRECTIONS: Three separate evaluations should be made. It is recommended

that the Vocational Education Advisory Committee be evaluated by
individuals canvéfssnt with the prablems and ébjectives af the

wa:ks. The m&mbe:s af the avaluatign cgmmittee shuuld 1nclude.

1. One member of an advisory committee (not necessarily a
member of the advisory committee to be avaluated)

2. The teacher-coordinator
3. A school administrator

The instrument can also be effectively used in self-evaluation.

ORGANIZATION

A. HEHBERSHIP-—iS based on EhE neads Df Ehe particulaf pfagram

laak fc; five ta twelve members, Ihe sise Qf ‘the p:ag:am and
community will have a relationship to the number and composition of
the committee. '

B. REPRESENTATION--Members should have had recent, successful, first-
hand, practical experience in the field they representg This state-
ment implies representation from the community, school, management
and labor. (Members from the business community should be engaged
in a business that represents a specific vocational discipline,

i.e. office manager can represent business education.}

C. MEETINGS--It is suggested that the advisory committee meet two or
three times a year, but that the number would vary depending upon
local situations.

D. CRITERIA--The test would be a simple question: Were the criteria
followed?



CRITERIA OF ORGANIZATION
OF VOCATIONAL EDUCATION ADVISORY COMMITTEE

Directions: Place a check mark or number in the appropriate column
(Provide comments if "NO" is checked)

_— — YES NO

- a. MEMBERSHIP - Size of committee .
Minimum membership is maintained
for needs of particular program
(See page 1)

Wﬁéémﬁéﬁtfif "WNO'" is checked

b. REPRESENTATION Number of representatives  LABOR

from the following are on MANAGEMENT

the committee CIvViC

SCHOOL _____

List Other

—m " Comment if "NO" is checked —
c. MEETINGS At least two or three meecings held =
(Minimum for needs) .
s ' Ajégééégtiif YNO' is checked -
TR AR R rerrrerrer
Schedule Set Up B
Chairman _ )
Secretary _
. e Minutes Kept N
Other: ' i - e
Comment if '"NO" is checked B

(Over for additional comments)

i
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i EVALUATION OF FUNCTIONS OF THE
VOCATIONAL EDUCATION ADVISORY COMMITTEE
SPECTIFIC CRITERIA OF FUNCTIONS (Provide comments if item asks for
desc ,ptlDﬂ or if "NO" is checked)
YES NO
1, The Vocational Education advisory committee functions
in an advisory capacity on policies and procedures
involving the following: I
o Work station standards L
© Hours of work--amount and time of day -
o Student rating sheets A _
. o Withdrawal of work privilege of students
absent from schoel
o Public information . — -
o Other (Please describe) o E -
Comments: ‘
2. The Vocational Education advisory committee helps in the
development and/or review of instructional content area
of the discipline which it advises. List specific areas
in which aid was given.
3. The advisory committee made specific recommendations
7 in the following areas: .
o Facilities (Room) " .
-3 o ,Equipment . - 7 e
. o Supplies ¢ . : .
o' Layout o e
If yes, please explain.'
28




The advisory committee assisted in the placement
of students. If yes, to what extent (number,

frequency)? .

If "RO", provide comments.

The advisory committee aids in securing speakers,

field trips, and instructional equipment:

NUMBER
REQ. BY
voc.
INST.

SUPPLIED
BY
ADVISORY

Speakers

Field Trips

Instructional Equipment

Other_ -
(epecify)

Please explain the difference in numbers.
The advisory committee evaluates the vocational - B
program discipline annually. _ _
If "NO", please explain.
Written recommendations of the Vocational Education -
advisory committee are available, L )
If "NO", provide comments.
The recommendations from the previous year were .
followed by the current advisory committee. _

If "NO", provide commeuts.

39
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- POINTS TO KEEP IN MIND WHEM

'Greg Ohanneson

CONSIDERING AND/OR CONDUCTING
A FIELD PROJECT UNDER
SUBCONTRACT

by
Ralph Bregman
Parker Foster

o

The comments which follow are keys or indicators which convey our
post-hoc impressions of important points of which to be aware when con-
ducting and/or participating in a research pfgjeet of the type in which

" the authors were involved (Imperial Valley Occupational Survey-IVOS-

Bregman, Ohanneson, and Foster). This project may be typed as a
contracted field study, formative regarding administration of vocational
education, and summative regarding results of vocational education. The

“"authors were third party participants. The project proposal was written

and funded prior to third party employment.

While the following items were of concern to us, perhaps not all of
them are generalizable ic every field study. Furthermore, there are
undﬂubtedly some fileld prnjects of different types that might require
additional gangideratiﬁns

Some Suggestion s Regarding Entry IHEQ.SyEt?m

o ‘Determine the real purpose of the project--ascertain b@th gsurface and
hidden agé das. Carefully analyze the stated goals and objectives--
are they realistic? Are they performable?

o6 Contractor and contractee should arrive at a mutual understanding of
assumptions, taking nothing for granted,. :




Q

Contractee should collect surface data before a commitment is made--
get negative as well as positive impressions. There are always
detractors, identify them and talk to them.

Closely analyze the budget, determine who controls it, how much
flexibility .there is within it, what are its cnnstfaints, how much
control does the contractee have over it?

If proposal has been written, or if documentation is gvailable,;ébtain
' 'a copy and analyze it before-hand; request any related supplementary
documents. Discuss possibility of revisions due to Eime, budget

changes and/or stated restrictions.

When appfapfiate, there should be shared decision making with the
system regarding the how, where, what, when, and who of data collec-
tion. £

Know who your de facto bass 15--determiﬁe in advance, as best you can,

know well you can work with him.

Enter the organization as close to the top of the system as possible.
Determine the degree of cooperation and support at that level, and
attempt to maximize that cooperation before data gathering.

Prospective research team members should discuss and develop their
team relationships regarding both task goals and interpersonal goals.

Ascertain the "political' ramifications of project recommendations
and conclusions for prospective "benefactors' (and of those who might
also be hurt). Watech out for interorganization personality conflicts
and for empire builders who are more interested in increasing their
span of control than in doing their jobs, .

Office accommodations, facilities, and equipment should be available
at the initiation of project. Get a good secretary.

. Some Suggestions Regarding Process

(=]

*]

Continue participatory data gathering and feedback; keep "all invo. ~:d
individuals informed.

Secure active involvement of director:

...he can run interference to minimize problems and provide easier

'~ access to resisting individuals.

...An effective director will delegate considerable amount of
responsibility-and authority to make decisions to the third
party participants. :
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Involve as many internal and related external elements of the system
as possible in order to obtain broad based support.

o Whenéver possible, survey instruments should be - pilot tested.
o Establish a PERT chart for timing and review it at key intervals.
o Maintain constant surveillance of the budget.

o Any request by third party participants for expenditures or realloca-
- tion of manpower should be well documented. :

Some Suggestions Regarding Product

o Attempt to write the report as an ongoing activity rather than
attempting to put it together at the end Qf the PtDJECE

ufficient time towards the end of Ehe prage:t fgr "massaging
" and for several rewrites.

' . ALWAYS BE ALERT FOR SITUATIONAL CHANGES, NEVER HESITATE TO ASK .

] {S; NO ONE IS AN EXPERT ON ALL ISSUES, DON'T NECESSARILY
TRY TO DO IT ALL BY YOURSELF.
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THE IMPERIAL VALLEY OCCUPATIONAL SURVEY
by

Greg Ohanneson

The purpose of this article is to describe some of the aspégts of
an unusual study that was recently made in the Imperial Valley of Calif-

“-ornia by a group of UCLA doctoral candidates. The Imperial Valley

Occupational Survey (IVOS), although local in nature, embraced an entire
county including all seven of its high schools and its one community
college. '

ThéZImperial Valley of California is a unique area for many reasons.
It is relatively isolated from the rest of the state's population. It
borders on Mexico and has a high influx of residents and workers of
Mexican citizenship and ancestry. It is predominantly rural. It has a
high unemployment rate. The working population is decreasing in number
rather than increasing, contrary to the rest of the state. The high
schools are all relatively small (from 200 to 1,500 students), and

“are geographically separated. Each comprises a .single local school

*

district.

Recognizing that the problems listed above were built-in inhibitors
for strong vocational programs, a consortium of district superintendents

.commissioned the IVQOS study. The intent of this study was to develop

components for the improvement of vocational education on an area-wide
basis. The proposal for the study charged the research team with the
respgnsibllity of collecting data, evaluating the data collected, and
making any needed recommendations with regard to the three general areas-
—vacatinnal administfatinn vucat;@nal currisulum, and vncatiunal guidance.

X

Act (EPDA) awardees.

The Dean of Vocational Education at Imperial Valley College directed
the project; all seven superintendents of the local high school districts
agtively suppgrted the wark nf the study. Their sgppﬂ:t assuréd callec-

vaaatlnnal plans for vﬁcatianal Edugatian and theit submissian ED the
research team. Release time was made available by each school for key
vngatinnai tééchers and cnunselars, these persans, in turn, adminigteréd

pravide ‘the resgarzh ‘team w1th a claar Lnsight intg the 1gcal vacatignal
pilcture. Through these local participants in the survey and through'
regularly scheduled meetings with the superintendents, constant feedback
was maintained with the schools.

In order to maximize the total research effort, the support and
assistance of numerous other local, regional, and state agencies was

45

-

35

Rt



solicited. The project had the active support of the county superintend-
ent aE schanls and his staff, af the 1ccal Department af Human Resourcas
:gmprisad the sevefal vncaticnal advisary committees with wh;ch the IVOS
research team was in contact. Regional Supervisors of vocational educa-
tion submitted important program recommendations based on their field
experiences in the Imperial Valley schools. '

The director of the area's Regional Advisory Council for Vocational
Education worked extensively with the research team and shared information
previously collected.

Through their various advisor and faculty contacts, the associate

‘directors of IVOS were able to tap the wealth of information and

research resources available at the University of California. Valuable
information was obtained from library searches, guidance experts,
research specialists, and specialists in the fields of educating the
disadvantaged and minority students.

As a result of all this cooperative and coordinated effort, the
IVOS report was extensive, complete and influential. It encauntered
little local resistance. Based on the research, three strategic
recommendations were made. First, "a centralized independent organiza-
tion must be established to help develop and/or administer all inter-
district occupational education in the valley." An areawide organization’
was seen as an administrative answer because theé small size of the school
districts and their relatively limited finances seemed to limit develop-
ment of vocational programs by any other means. Second, 'local vocational
courses should be organized into occupational clusters which, in turnm,
should relate to~Statewide projected manpower needs,'" Such indicators

as a 507 decrease in agricultural employment (the main industry) over

the last ten years, and extremely limited industrial job prospects,
emphasized the need to relate vocational training to a broader geographi-
cal area than the.immediate locality of Imperial Valley. -Third,
"yocational guidance must be given greatly increased support." Very
little occupational guidance was taking place in Imperial Valley High -
Schools. There was a critical need for local guidance programs to 7
prepare local students for both occupational and geng:aphlcal mgbility£¢“

ariented unit which appeared to make maﬁimum use of all iﬁputs to
produce & timely document of extreme local significance. A key impres-
_sion of the research team is that, perhaps, the means of developing the
. .. data (cooperatively) was more important than the data itself, or the
resulting recommendations. Recent correspondence with the Dean of
_ Vocational Education at Imperial Valley College (eight months after
completion of the survey) has indicated the success of the IVOS project:
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""The IVOS study was not just a study that died when it

was completed; but is now being carried forward as an

operational unit under the Imperial Valley Occupational

Programs designation."

The author feels that the positive effects of this project are
primarily a result of the widespread involvement and cooperation which
was achieved. '
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. EDUCATION-=A TOOL FOR WELFARE REFORM?

by
Frank Santoro

Educators must have the foresight to see emerging needs in society
and facilitate programs and legislation to meet those needs. More
commentary is needed from educators, especcially those ‘having positive
experience in employment preparatlan and placement, about the economic,
social, and political developments in America today.

An area of social concerntoday is welfare reform. We hear legis-
lators, sociologists and professional social workers comment on proposed
reform programs. Is it not also a major concern of education?

Few will disagree with the notion that financial assistance to -
people as direct subsidy to exist is a poorly conceived and managed '
operation in the U.S. today, This is not because there are no individuals
who need and deserve public assistance, but rather because increasingly
large numbers claim beneflts only because’it has become a convenient

source of funds.

. Certain educational institutions in this country have parallels
with our welfare system in that money is parceled out to people who
are in dire need of assistance, The distinguishing characteristic
of these institutions is that they demand that the recipient perform
some behavior having positive implications icr a successful and
rewarding future in the work world.

A notion of central importance to me is that those rams paying
for purposeful bechavior should become the bridge to massive welfare
reform in America, reform that would not subsidize exisﬁenze, but rather
foster a méreﬁprnductive life style.

Are the seeds germinating for an entirely new approach to social
assistance p:agrams? Can the token experiments being conducted in
Manpower traiﬁing programs, Office of Economic Opportunity (OEQ) programs,
and dozens. of gther Federal and state efforts in education, community
development and health, blossom into an abolition of the cufrent dele
system? Can~federal leaders place enough faith in America 's unemployed
and underemployed to use an education-based social reform program as
an alternative to the present soclal services system?

The answers to these questions should :ertaiﬂly be unqualifiedly in
the affirmative. The point is not simply that it's better to get money
to the poor while helping them develop skills., This is being done now
in many programs with some fair amount of success. The more important
question is whether a commitment dare be made to substitute a positively
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focused social assistance program for the current program which appears
to retard personal growth and foster total dependency. The word 'dare"

seems, most appropriate in that the present condition of secial assistance
may WEll be beyond repair.

Federal, state, and local government dollars have created organiza-
tians whieh ﬁave becnme self perpetuatimg aﬁd vital in the sense that

numbers that are demanded to run the Qrganizatigni Iagether, thg dalers
and the dolees become a reactionary force demanding stability, constancy,
certainly defying change.

The cauiagé to fEEﬂE a ehange is theref@re a major issue, an issue

Vocational educators of all labels and persuasions should begin
to consider their role in social assistance reform. Should the position
of educational leaders be safe; one of wait and see, then decide and
act?

Vocational education has, for years, been able to demonstrate

" positive results.in making employable the segment of the school population
that society classified as nonsacsdemic, somewhat dull, a concept which
the school carefully reinforced.

Welfare recipients trigger a considerable amount of distaste,
indignation, even contempt for society's haves. Are the have-nots
education’s challenge? Are they not a group that would have been
education's rhallenge had they remained in school? 1Is there another
organized force in American education that has demonstrated success with
the poor?

If, indeed, education programs under whatever label, be it manpower,
W.I.N. or N.A.B, have proven capabilities in developing human potential,
they have not, with few exceptions, pushed reform or even been prepared
for change,

The time may have arrived for welfare“reform. Does education have
a position based on its experience? —An alternative made for disseminating
assistance is to pay the poor for working toward the improvement of
their potential. Vocational education represents the vehicle for that

- altermative.

Is the leadership of education prepared to propose and fight for a
large scale federal living-training subsidy program for the poor? We
know that massive commitments have been made in the past and have been
"declared successful., The G.I. bill following World War II, Korea, and
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Vietnam.afa examples, In these programs, billions were spent to provide

‘minimal living allowances while the G.I. acquired the education of his

choice,

Perhaps we need to view the poor as veterans of an experience in
this capitalistic economy as grave as violent combat. The difference
between the two may only be that the poor must battle all their lives
while the warrior serves only two to four years of torment,

Each G.I. received an entitlemen why ceuldn't each victim of the

" welfare system have an entitlement for . as he determined most

beneficial to his own development.

It's time for educators to articulate action solutions to problems.

. Problem areas that are not within the comfortable parameters of

education, but those affecting society at large,
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"humanities' ills but produced so little. When, and if, the humanis:

HUMANISTIC EDUCATION

by
Lawrence A. Johannsen

To expoundﬁﬁn'humanism and assume that an anthropocentric Qriéatatfah
is valid as a substitute for theology is as false and as rigid in iis

own approach, in my mind, as were the medieval church and its philescriies.

which humanism tries to replace.

The reassessment of 'our reckless plunge into a scientific and
technological world" is an attempt to blame an area of human endeavc:
that has tried to fill the void left by sociological and psychologic. '
seers of the past decades, seers who promised so0 much in the curing «if
leaders can change the direction of human effort and the goals of t:
masses to a more simple, relaxed, and enjoyable relationship with the..:r
fellow man (without the destruction of the society) and promulgate a
helpful, cheerful, and happy alternative in place of the dreary pessi-
mistic and stochastic antiestablishment "regimentation they have shown

me, I will welcome the change and work toward their ends and make their
gﬂals my goals.

I welcome the iconoclastic enthusiasm with which the humanist
faculty and students strive to break down and destroy the present
system. But, until the results achieved by their methods have shown.
attainment or at least movement toward the attainment of the goals of

“~g richer, fuller, and happier life for all people, I find.mo altermative

but to work toward these goals in my own scientific and technologic
way. ’

The philosophic concernof the religious humanists, the rejection

. of contemporary reality, is little more than a rejection of the reigning

scientific-mechanistiec view of reality. To-paraphrase Plato:

- the philosopher is one who helps men to judge rationally

on matters of judgement because they cannot be settled by
empirical investigation. A philosopher may have a view and
may try to recommend it--but he must not become a propagandist
for it--attempt to see what is involved in accepting or reject-
ing some opinion--its objective is to prevent people from
swallowing theories, whether novel or common-sensical without
first taking a good look,

Why the attacks on science and technology? -I submit that the
technologists are in reality the more humanistic. I base my stand on
the proposition that _they provide the where-with-all of goods and
services to give the populace freedom from want enabling them to pursue
such individualistic endeavers as- they desire. Without the continuing
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interest and concern of the technologists, this freedom is impo ’éible.

I follow the tenmants of William Torrey Harris, who believed that:

Whether ten thousand people are killed in one day in a
modern war--or one person ig killed in anger with a club, the
morality is the same.

and the story credited to George Bernard Shaw:

George Bernard Shaw was supposed to have asked of a chorus
girl, '"Would you go to bed with me for one million dollars?"
When she was agreeable, he then asked, '"Would you go to bed
with me for two dollars?" She answared,"ﬁhy no, what do
you think I am?'" Shaw responded, 'We have already established
what you are, we .are now dickering over the price."

The evil is not the technology that produced the _tools .to allow
man to kill a larger number of people, but the social candit;an%
controlled by the manipulators of human thought and reason,

If humanists or moralists wish to change the way in which the
world is run, they must go to.the root of the problem, certainly not
to the scientist for his products are amoral or humanistic.

The problems of the techological or . lentific-mechanistic age are

caused by the lack of proper utilization of the benefits for all --rather

than just scme. Ind171dually; as well as in the over-all society, each ,
person must have the right and ability to acquire the knowledge to . .
provide for himself. The advances and the developments of automation .
must work for the good of all mankind, not  just a few. All men must have
a gainful source of income. All men must have the free time for and - o
availability of cultural pursuits. An equalization of work and free )
time must be balanced between all people., Some individuals must not

be paracsites on the rest of humanity.

All people must be trained in the culture.of the society, not just
the few. AY1 ' men must be trained for the world of work, not just the
few. ' :
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