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INTRODUCTION

This practicum seeks to change teacher behavior

in the classroom thereby changing childrenlsbehavior

in learning and in and ab ut the sch ol facility.

The pra -ticum develops an in-service teacher

training frame which utili'zes teacher groupings

to learn about them elves, thei- students, and the

relationship between the two.

Guidance in the classroom provides the student

learning frame as do individual and small gr

conferences with the classroom teacher.

Teachers become sensitive to student needs and

the-students begin to see their teachers differently .

in relation to themselves. Rates.of -tudent-learnina

increase as the student-teacher _lationship chang

Pre- and post-practicUm eyaluationinstrume ts

provide a picture of the Yd-a ning progress which can

be aCcomplished through an individual practicL 's work.

The report contains a descriptive analysis of the

mutiple practicum's parts. Included in this report

are appendices of related and supportive documentation.
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IMPROVING STUDENT LEARNING THROUGH CHANGING TEACHER
BEHAVIOR: THE HELPING/SUPPORTIVE STUDENT-TEACHER RELATIONSHIP

-The issues of school violence and vandalism gained

national attention when the Senate Judiciary subcommitt

on Juvenile_ Delinquency held hearingson this topic In the

spring of 1975. The comm ttee chaired by Senator Birch,Byah

conducted 4 survey of 757 school districts to determine the

extent of violence ahd vandalism in each district. The survey

results, according to the ch irman, rea: like a "vice squad

report".

The preliminary study of the situation produced compel-

ling evidence-that the level of violence and vandalism in the .

schools reaced crisis proportions. "It could serioasly

threaten", ac ording to the report, "the ability of the

educational System to carry out its primary function"

educating children.

St tistics were provided in t e six areas investigated

by the committee:

Table 11

Survey of U. S. School Crimes

:Percentage increase between 1970773

Homicides ....... ........ up 18.5
Rapes, attempted rapes up 40,1
Robberies .......... .. up 3.6.7
Assaults on students up 85-3
Assaults on teachers ... up 77.4
Burglaries of schools up 11.8

alcohQ1 offenses .... ... . up '37.5

Chicag- Tribune, April
Stage. p 3

1975. School Crime at Cr
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Violence and vandalism,are not .new to the sc ools

this nation; Chicago newspapers have regularly chronicled

the abus s to the schools and their personnel-. The decade

of the 1960's began with the murder of a Chicago teather _

by an elementary school student and terminated in mass

student walkouts and 'building boycotts. In 1968 as an

editor of the Chicago Princpa1's Reporter, a Quad publica-

tion of the association, this writer edited materials wh ch

traced the total disruption of one Chicago high school. The

cited article was typical of what was happening in schools

in urban areas.2

Well aware_ of local concern and of the Amounts of state

monies drawn away from educational programs by attempts to

rectify the results of vandalism And violence the'then

Illinois State Superinte-de-t of Public instruction,

Michael Bikalis, held public hearings in August of 1974.

The hearings were designed te focus state-wide attention

upon the problems of van alism and violence andto elicit

from hearing presenters the reasons for and possible causes

for the dual curses of violence and vandalism ii-Lthe scho_ls.

The national-print media as well, -as Illinois newspapers

continued to help,k,-n- the public awE (.nes- high with

regard to the extent of schobl vandalism and violence.

2. Chicago Princ pals Reporter Wipter, 1968. Vol.
--Number 1. p. 19-25



"Hand-wringing will not mitigate the probleffi, publi- recogni-

tion of its dimensions must precede effective remedial action",

stated a Chicagc, Tribune editorial dated Apt 1 15, 1975. 3,J

In December of l975.#Dr. Joseph P. Hannon, ne ay-appointed

schools superintendent for thcago, focused in on the issues

of violence and vandalism by publicly stating that the area

would receive his priority eonsideration=4 As a Part of the

Superintendent's concern a new beard of.education department

was-establish in February, 1976,.and entitled the Depa_tent

of School Safety and Environment. This department.has respon-

sibility for police department liai on, the training of ti:le

700 police officers and Jdes the schools in

security -positions, the development of plansto imProve school

safety/environment,- and the .coordination of present school pro-:

grams. The actual e.stablishment of such a department reflects

the seriousne s with which the bo_ d view- the problem

Educational literature only rece tly 3gan' to reflect

the professionals' concern with the issues of school vandalism

and violence= Dissent and Disru tion in _ ools- reflected

I/D/E/A's involvement in -the critical issues which confronted

.edueation in the latter part ___ the si ties and the early p -t

of the 1970' This handboOk's recommcnded long-range solutions
=

included an effective guiancc program, a good student activity

Chioagd.Tr bune. Tuesday, April 15, 1975. S-I
a National Problem. Section 2. p. 2.

4. Chicago Tr Dune.- Saturday,-December 2:7, 1975
. .

3. -Board Will Shed Light op_Cit s Behooj. Van
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_program which .recogniZed outstanding achievement and the

encouragement of school citizenshi? particularly . . as a

"strong'mdtivating force in any organization".5

Several issues of the Education Digest6 featured artic es

on school violence and vandalism. Neill cited Byah's don"

gressional..eommittee findings as well as the Washington Star

NeWspaper in his conjecturing on the reasons for_the decline

in studentdisdipline which appeared to precede the,upswing

in scho 1 viotence and vandalism.

'Gordon Irwin7 --iting in the Education Di9est proposed

12 vays of reducing s hool theft and vandalismv these illus-

trated the need for developing student-and commU __ty pride in-

the school and classroom. The twelve points were, according.

to Irwin, methods of keeping up with the schoolroom keys.

The author also quoted the figure of $500 million as the

national loss which could be ascribed to school-theft-and

vandalism. -Most of Irwin's cited facts,were drawn from data

presented at a _eeting of school secUrity personnel which

dramatized a -national dross-section- of- security problems.

Presentations on student- violence wera made at the fifth annual

institute in Urban Education held at..Fordham University during

Berger, Michael, "Violence in the chools: Causes and_
Remedies", Phi Delta Kappa Educational FoUn ation, 1974=.

6.- Neill, Shirley B., "Causes of School Violence and Vandal
The EducatILAILL, April-, 1976.

Irwin,- Gordon,.. "How to -Reduce'School
-The Edncea:ion Di est, May, -1976.

and Vandalism,"



the summer of-1973. Michael Berger, a director of the_

institute, expanded his institute view into the Phi Delta

Kappa fa tback entitled "Vi lence in Lhe Schools: Causes a_d

Remedies"_ Aceepting as fact that "ours is a violent society",

Berger suggests that school people "must concentrate our great-

est efforts on changing the values and attitudes of those who

attend and manage o r schools. We must develop -trategies for

minimizing the impulses toward violence and create an environ-

ment where students, teachers, and administrators can resolve

conflicts-peacefully".8-

The Institute for the Development,of Bducation Action

(I/D/E/A) report entitledlThe Problem of School Di cipline

noted that teachers, "particularlv in a disruptiVe school feel

isolated in their classrooms and admit-fear of their

tudents" (Apr 1, 1976). This report was written th-e years

after Berger hdd advocated the creation of an environment where

all who wo k with the students can p_acefully resolve.their

conflicts.

Implicit in Berger's statement was the fact that.oeople

in the schools cannot now resolve theil conflict_ in a peaceable

manner. Ralph West, a Bridgeport, Connecticut psychologist,

contended that "va dalism is a retaliation" against the a ult
.

world. In essence he agreed with on the need for learn-

ing to pea-efully resolve conflict.- Fear begi in dustuptive

schools-, particularly in large urban centers, and a-Tears to -

Berger, ç. cit., p. 21.



spread to areas where it doesn't seem warranted. People

themselves are part and parcel of the cause and cure fot school

violence and vandalism.

Focus - On the Local Scene

Student violence and vandalism are of serious concern to

the people working in,and with the public schools in Chicago.

School crimes are hostile acts which are committed to or upon

school property and school-related people; teachers r --t

quickly to both factual and fabled incidents-.

The Thomas J. Higgins School, a kindergarten through

eighth grade facility with 669 joilipils, has been the target

of daily acts of vandalism. These included damage to the

school's washrooms in the form of graffiti, broken fixtures,

stuffed --lets and clogged sinks. Bulletin beards have been

vandalized, items of school equipment have been destroyed or

stolen, and books haVe been strewn about storage areas

In the 1974-75 school year there were several i -idents,

serious enough to require pence reports, which -entered on

vandalism. During this ported c:lassrnoms had'hoon invaded

(eleven times) shortly after school dis issal and materials

_and'equipment had been damaged. Petty crimes occurred in the

:classrooms reg-larly. Vandalism may he. --prisidered g-ne--lly

as a-cri_e of ealth but violence is thL- obverse side

Co n. Hic ins' violence-reJatecl prohlovi, Lre most



in the area of interpersonal relationships. School fighting

was a daily occurrence on the playground and fights would

erupt in the assrOOM upon occasion, or in the llinchroom or

school corridors, or school grounds.

Han -in-glove with student fighting was "mouth" which,

-could be defined aa ve=bal -abuse which r _nged in form from

na_e-calling to villification -f another"s ancestors. Mouth

was applied by students lo any correcting adult in the school

area,- parents and -a hers, too!

all incidents of fighting, audience was a persistent

factor. Posturing, exhibited attitudes and mouth expressed -

by the fighter was readily commented u'pon by the audience.

In the Fastback previously cited Michael Berger quoted

a scho-1 administrator who had-observed "that no one really

knows the exact degree to Mich violence stems from the child,

.the home,- the community, the sclool, or some.combination of

all of these. It c nnot be-denied that urban society tends

to be a violent one and that aspects of it Over ow into the

school; Attitudes and behaviors developed in the home and

on the street are not left at the schoolhouse door" 9

Student attitudes and behaviors, tegardless of their,

-origin, are factors in school-learning.. They become critical

factors when they impact on,school learning, Higgins' 1975

test_scores reveal that students have- not achieved at :Levels

whi h meet national norm grade equrivale-t in rezidir

11



vocabulary, in the math area. The data were drawn from---

the Iowa Test of Basic Skills, Form 6 (ITBS) administered to

all Chic-go ele entary students during city-wide testing/

evaluation program,

1975 Iowa Test Basic Skills Form 6
Selected Mean Scores

Table

GRADE VOCABULARY READING
TOTAL

MATHEMATICS

2 , 2.3 2.6 2.0
-3 2.7 3.0 2.6
4 3.1
5 4.1 4.1
6 4.9 4.9 4.5
7 6.7 6.3 5.7
8 6.1 6.0 5.7

Not only were test scor depressed but the teadhi

staff of the school complained that student attitudes and

acting out behaviors greatly influenced student learning.

Teachers stated that n inordinate amount of teaching time

had to be devoted to matters relating t6 .Audent discipline.

Time spent in discipline detracted from student learning and

indeed affected the s-hool's learning environme

A pe--isal of Student discipline records indicated that

fighting and teacher-student verbal confrontations made up

-the bulk of:Office-_74fo

tigations

ed tudent-disciplin cas-

of those incidents and..others related

12



--.71Thich culprits were identified reVeal d an insightful,'

student_complaint. Students claimed that "teachers-didn!

liSten" to their complaints or chargeS of harrassment-frpm

-others; teachers appeared to ignore. the warning signs pos-

hesible confrontation which were obvious to _child

'The frequency of ,students' charges indicated tha teachers

could not concentrate only on academics; they needed to be

sensitive to a student's other needs in the Classroom setting.

recognition

acade ic 'and%social needs considered to be a key factors .

The and sensitization of the teacher to atudents'

in the type of learning cli ate established.

The ,helpingstipportive _elationship found in homes- and

usuallY evident between parent and child is often lacking in

the Higgin$'. school- community* The area has many-single and..
_
-_two-paxent work.ing --families commuting t- dittant_WOrklbeations.

Personal living-pressures pf those parents who are at home,

and spec fic lack of knowledge on how to giv6 their children

direct school .proble 7-oriented helP and support have- ontributed

to the break-down of the .familY helping/supportiVe reationship.
.r-

_

While recogniz

the school h

'and maintehahce of

the home,as a factor-in shaping the
_ V

question4its role in-the development

dent attitudinal and behavioral responses

in the learning envir nment. ThiS prWct7i.cum postulated thaE

student attitudes and'-behavlox- which were-ekpreSsed--,through.
1



negative acting-out

--acts of vi4lence and

including

hin the

learning enifiron

establishment o

ent. Thicoi ld be aecomPlished throug)i the

erént type of teacher-student relation-

ship which is helping and supportive..

Community Background

The community of the Thomas 3 Higgins School is located

ar east end of the U. S. census tract .coMmonIy r

to as Beverly Bills-Morgan Park. This-section of

Chicago ranks 2nd highest in the socio-economic- ankings of

85-communities prepared-by the Chicago Sun Times from data

on the 1970 U. S. Census.

The Times article entitled 'Whe the Status is in Chica

indicated that white majority -comMunities are at the top of

listed communities, while majority black a nd Latinos are at

__elDottom in all six factors used by the ne _paper to rank

neighborhoods.

.:rank :during:the

.

tb b 4ck " Income was cited-as

"The neighborhoods that dropped-Most (in

thoSe 'chat tUrned from white

one of the factors where

s race really counts" Ranked on median family income

alone, the top-ranking 13 neighborhoods are at least 80% white

'and none of the bettom 16 neighborhoods is even hal 7white"..

While demogx:aphically a part of BeYerly, the Hi gins area

realistically more closely resemblos the adjacent communi_y of:



Roseland. .This community rates 36th of the 85 onmmunities

cited bythe Stn Times in six k y factors. The 197e.ROseland

area.would be c_ sidered a community with deteriorating homes,

-.-an-eroded'tax base, a figure of .approXiMately.10A f 'its

-sidPnts unemployed, and close_ to, 80% of its inhabitants in_

e category.

The Higglns' Maple Park/Morgan Park section would be a

cut above RoSeland but well below the Beverly standard. The

greatest difference bet een the cited areas and gi4gins

would be in the ra ial category. The_school's area is about

98% non7w ite:. Neither Beverly _nor- Roseland compare to that

percentage in the Sun Times a-table.

Se;e_ ed Community Chara teris ics 1972

Table' 310
everl

_edian FaMily income

% of persons frOm families
below poverty level

Medidn gome Value ,

% jof person'S (pier- 25-..gradua_ed-
high_Scboo_

15,750

Roseland

11- 0

% of workers in prOfessional.
or manageria ' bs--

A of residents
white

4 16 8

whp a e.

Chicd4O SUn .Tim6s, OctOber 22, 1972; Where the -.Status is
in Chiqusa.- -Section



cm personal knowledge _f the school commUnity the

would rate the Higgins area generally as an pper wer la-1

nd striVing to move ahead.
-

foUr distinct'areas which are soc1oeconorn1c -in nature

single familY -dwellings located in-- th'e
Maple Park :section" which:is .Caniderad,
to .be A middle clasS area. The hOMeS are
all _brick and from 10 to '15 years old,

The community itself nsists-

Miked rental and hotteiownerS in an older
section of the:community knoWn as Morgan
Park, . This Seotion of., the city was settled'
by blacks.as early as 1.890..

Townhouses-7-2 family homes on very s all
lotsmostly owned by home residents.

cd)- a,changed neighborhood area of 50-year-old
housing in poor c2nditions, many rental uniti
in 2 and 3-f1oo_ hcusing.

Higgins Boundary Map .

(Refer to Appendix A-Attachment I
Full Demographic Map

N T



_ap areasdeSignated a_ C" and. "D".hav'e a-higher

population densitythan each of the rther areas,. Where .the

children come from in the COMM

effeet on the classroom. The per

dbes appear to have an

-ent of students coming

om school suppo tive homes appea s to be declining while

--those studentsappea

Sóhool en-I-

increasing.

g to need-strong,supPort within the

ilment from school personnel appears to -be

-

The "A". through "0" division of Higgins Community-

also reflects where most twoparent ho_es can oe fOund

where single parents who support their fa ily live and the

section in which most f:-ilies are receiving some form of

elfare assistance.

Higgins School mi- ors its community from 1965

1971 the school -as AD ganized as a kindergarten _through:

Sixth grade facil ty. With community preSsure that def2igna--

.tion..was changed. The student population peaked: wi h the-
,

-- new organization and .has slowly declined since 1974.



Select_d School Characteristics 1972-7 11

Table

1972- 1974-7

Construction 1965

School Organization 7 K-8
_

_ Staffing Costs .

'Per_pumilex endi ure $469 609

716Student Membership 809

/Bd. 'Funded 28. 30
Teachers GovIt Funded 0

'or Ethnic Group
/Students
Teachers

Attendance_Rate

97.6 Black 9 '0 _lack
60 0 Black

93.0 93.2

Faculty Charatteristies
Years -f Ex4erience-%

-Less than 1 to 1 year7-
1 -to 5 years
6-to 12,years
13-years plus

10%,
43%
31%
16%

-- Achievement s ores for Table

Teachers

4 were omitted intentionally.

,The CalifOrnia..Achievement Test was administered to all middle

grade_ students in May of,1973 -hile the Iowa Test- of Basic-

Skills wa-S- administered to all middlegrade studentsin

of 1975.-

Hll. Selected School Characteristics, Chicago Public Schools4
1972-73, pp. 96 and 97, and (sepa'rate volume) 1974-75,
pp. 94, 95.

1.8



Restructuring the S udent-,Teacher-.Tela=ionahip--

This practicum s predicated upon the fact that a class-

-..room is a-type of closid.lYste studintS and the teacher are

-.members ofthe, system. Behaviors and- attitudes exhibited in

the classroom- are responsea to relationships -whieh are being

and, haVe been established in that letting. If negative

beflaviors and attitUdes on thestudent' p7art ar- to'be

changed,..the-tea_her in the classroom can provide the :thru,t
\

for:stimulating and creating the .change.

-Why does student discipline take up so much teaching ,

time; why.is there friction between .teacher and student? Are

the incidents of student violence and vandalism related to,

or are they an outgrowth of, experiences in the classroom.

-The e-chool must question its role in contributing to-
. -

student probleMs and expressed_concerns.

Ellen Marback in her article on

with Cognitive Copin 12 pr

inimizing Discipline

-ided- a path for teacher.-changes.'

-She warned\teachers 'that if 'a-decision had'to be-made on

whether:to teach or Whether to discipline, the classroom

learning en ironment had become unprodudtiVe. Making such

decision meant that teachers were already combatants

Marback's thesis was that "coping is a part of learning and

that appropriate coping-behaviors can and should be taught

.12. El en tbackl.11Minimizing,Discipline.yith Cognitive
.

.Copin .----illinois'SchocilJournal.,-Spring._1976, pp. 1420,



the classroom". This kind teaching requires a new

Set for teachers because"what is needed is adequate
0

dOping by students carefully taught by teachers as a part

the learning process.

Fritz Redl in dn August, 1975 a ticle Tor School Review:

made a strong dase for the cact,ful Sell-examknation of adult

behavior as it related to children in the classroom. Redl

stated that "the,problem of what, of all things do for and

to kids, may become,disruptive rather than helpful is one

adults-to ponder". In the final analysis, Redl points.- Out-

the-adult-has in his hands the t nal power and.responsibility

for the,chila s outcome.13

Each author, in hi8 own ay; ,proposed encouraging- teadhers

.
to eYamine.their methodsOf operation with students in-the _

classroom.. 'How the teacher perceives the classroom, institutes

class procedures, the nature of the .procedures and how -the

teacher and the 'student respond to or cope within the-classroom

=constitute a large 'part of the learning frame-which is a, part

_f the classr om learning environment.

A tudent's lOgical lIoice for btaining school help shouid---

'be the classroom teacher. This is one:person in the sdhool_who..

has regular and direct Contact with the student.

13 Fritz Redl, "bisruptive Behavior in the Classroo
School Review, August 1975, No., 4, pp. 569-594._

2 0



:It was found that Higgind_studentsdid not -think

their,..-classroo_ teacher as, the .fi -st soUFoe of assistanoei.

Data on this were gathered from students and teachers through

survey administered to Higgins students during the spring

1975. The-survey entitled "Who Helps You",set up a

series of situatibns in which school sources for help

were listed. The resulting data indicated that while

teachers thought of themseaves as being consi tently the

first source of help for stfldents, students chose teachers

as initial assistance sources in less than SO% of the

examples cited.

Children, especially Higgins students do need

learn in an environment which is supportive of their con-

-cerns and needs School learning takesplace in school

and requires-the kind of environment whiCh best supports-

appropriate student learn ng.

The results of 'Who'Helps You" survey highlighted

studentsL need for help irf many areas. Included

mere assistance in learning and in the area of both inter-

personal and student-teacher relationship. These student,'

:needs impactTschool learning and the le:rning envircinment.

2 1



lab ectives

The Maxi II proposal provided .Lor a developmental basis

the -establishment of,a helping/supportive student-teacher

relatiOnship. The-chief-goal Of this practicum was to -7.hange

-behavior of the.-teacher:-in- _the 'class setting .bY _providing

basis'for teacher change wthn the, fra e of in-service .=.

---Essential_to the eStablishMent of a helping sUpportive student-

--teacher elation hipAgas teacher change. The relationship

-.was- conceived-- of aa one ip -hiC.11 teachers developed a sens

tivity to their student ne ds which ineluded_school learning,

student self-con-ept, and improVements in interpersonal and

student-teacher relatiOnships. It-. asplanned_that the

relationship benefited students by'providing them with'-real

assistance in the ntili -tion- already-learned and school-
.

learned coping skills in peer group and student-teacher

relations. It was presumed that the basis for developing a

helping/supportive student-teacher relationship existed w_en

the objectives of the practicum were -et.

a
The objectives included :

Project stude_ts will select the "teadher" choice
on the poSt-prOjert "Who Helps You" survey at a

which is 20% greater than their pre-p oject
y choices.

The' tudent's logi al choice for obtaining school help

ould be the classroom teacher. The teacher is the one p

WhO- has Y6-gilii-ai;--and..diect-c-ontact with the student . _-By thp

2 2



terminatio- of the practicum students should be able to seek

and-to obtain willing assistance from the' teacher as the'

entral helping/supportive person. This type interaction is

:a:change from prepracticurn stkudent and-teacher practice.

Pr jec_ -students at the completion of the work
of the practicum, will agree with teachers in
70% of their choices on the "Who Helps You"
survey.

The teachers' role perceptions'in the-frame o the helping/

supportive studen -teacher relationship should closely approxi-

mate the udents' view of from whom they may rece ve assistance.

The work of the,practicum will insureAproject students and

teachers choicerin clo r correSpondence.

. Sixty per cent of the prad.icum'S teachers, by
the project'.s-_termination,lwill.select.:,the:..-

--leadership-style on-the Group-Leadership Clues--
tionnaire- which undergirds thestudent-teacher.-.
.helping/supportive.. relationship..

Practicum-focus students will 7 gnificantly
increase their reading comprehensiop Scores,
as determined by the Iowa Test of Basic Skills,
Form 6, over a comparative yoar's.J..T.B:S. data.-
Test results will be -.Charted -1.1d compared for
the school:years of 1974-75 aci, 1975-76.

Higging staff's goal for student academic achievement,

particularly in reading, is a yqar'..,, growth for each yeak in-

School. Growth would be determined loy -tandardized:test'data

obtained 'from the city7Wide testing program A :significant

.--gaih in meetin: that Stahdard-wouldJA a +1 .0 COmparative

.yeakik test score . The range for the Ath-, 5thi and 6th



grades

to-.plus

Table ii+,,pagg ), vocabulary-has been. frbm plus

.8, in reading from plus .7 to plus

math from minus .l to plus .4.

Project teachers -ill create a physical class-
room environment, during the term of the practicum,
which encourages aspects of the student-teacher
helping/supportive relationship. Observational
aspects of the classroom environment will be re-
'corded on the Teaching Environment Data Assemblage
(T.E.D.A.). (Appendix D, Attachment #1)

'mad in. total

A change in middle grade students behaviors,
particularly those involving peer conflict, will
be demonstrated by a 13% reduction in the number
of acts attributed to intermediate level students
and recorded on student discipline cgrds.

Intermediate level teachers, during the course
of the practicum, will reduce by a minimum of
10% the number of their office-referred discipline
cases involving student committed acts of vandal-
ism and violence.

The reshaping of student acting-out patterns and behaviors

within the learni_r,q envi-onment would indicate that change in

the haviors :of te,ach taking place within -the-- frame

of the practicum.

The work of the practicum design was to take place in-

teacher in-servi e sessions which equipped tea-hers with the

-knowledge, techniques, and the personal desire needed to estab-

lish a helping/supportive -relationship with itudents in the

classroo

Teachers had the opportunity to examine their own leader-

ship-styles, discoVer thelr studentst group and individual



and contrast those needs with how their present leade

style slit:ported student need satisfaction and school

learning. The-A.11-sekvice training was planned to facilitate

teachers adopt,ng a helping/supportive studentneed oriented-

relationship which -nce established would be ri6rtured and

Would blossom thus meeting a school need and projected

racticuin outco-e improving the school's learning environ-

-Ment:

The.developed relationship was envisioned a's one in..-

which students who expressed ne ds, either Verbally or.

observably, -hether academie or social:, were provided with

help support di ectly by the.teacher or through an immediate

refe ral to -an approp iate staff member.

The relatienship included teacher obtaining knowledge'

f their students apart- -frdm the group classroom 'setting and-

the students gaining reciprocal knowledge from their teacher.

The relationship, once initiated and seeded, for develop-

-.ment. was designed to ease ClaSsrOom-friction between teacher-

and student.. pupport was proviaed students in such a manner

that'acts of- chool violence and vandalism were attenuated;

The final practicum outcome was tO achieve; an improvement n

the school learning environ tent reflected by-improved student

lear ing,. attitude, and school- behavior.



Practicum Pa_ _ ipants

The practicum was initially begun ith a pilo project

whose participants were teacher voluntee s drawn from the'

school's intermediate grades. The pilet focused on grades

were en-3 to because Higgins' students,

countering per problems which were

that:level

a frequent source of

ine referrals. Middle level students appeared to

experience

their

difficulties In talking-with and-getting help from

classroom teachers who would refer them to the office

or insolence or general

violence in which culp

rudeness.

_s were

Acts of Vandalism and

identified:most frequently

weremiddle grade students .The intermediate gradee were also-

ited for the pilot because of the way =the scho-1 was

physically organized. Student cur iculum materials we e

readily available and dis inct from the primary and upper

grades

en teacher th approximately' .320 studentS-: ade up the

Higgins- middle grades. Vari us school constraints allowed
_

the pilet to ser ice fully only five to seVen Nolunteer

eachers and their groups.

acticum was planned toaccomplish

--d objectives set forth in pr -Ling se-tions.

_



The practicum consisted of an initial pilot project which

served middle grade volunteer classroom teachers who instruc-

ted a minimum class load of thirty students each.

The middle grade teachers _e e selected for the project

on a voluntary basis for these reasons:

In the middle grades it could be proved that

student-teacher friction and peer
relations student problems were
apparent;

acts of schc-ol violence and
vandalism w=re perpetrated by
students in this age group,D,T\

discrete curriculum materials
for stud nts were available.

The work of the practicum took place in weekly -servi e

_raining sessions for the teacher v lu teers. The school's

adjustment teacher (full-time counselor) and the social worker

(1 day per week t Higgins) would assist the scho-ol administra-

tO in:

familiarizing teachirS with e guidance
curriculum guide14,and rc .materials
in order that-the guidane -1rogram became
a-regular part of the social_ studies
heaching' curriculum,

-equipping teachers with the techni(1
which -could'be -utilized -Lc -':nhance a
guidance PrOgram; helping achbrs learn
'how to .Use the techniguesthin the in-
service frame,

_1-4.- Guidance and Career Development Guide, Intermediate L
Chicagb Bord of Education, 1974.



utilizing feed-back and observation from
the classroom and in the in-service train-
ing to developipg"alternative methods of
dealing with student needs;Ctrt

creating, With teacher consensus, a v,iable
format for holding student and student
group conferences as-a part of the means
of building the basis for the helping/
sUpportive relationship.

The key components of the pilot design were:

introduction pre-project administration
of the GrouP Leadership Questionnaire,

12 in-service training sessions for-
teachers planned for a mutually agreea le'
time,

participants as volunteers;

agenda based sessions which were planned
by staff people--the principal, adjustment
teacher, and the social worker--holding
differing viewpoints of school students,

proVisions for immediate usage of session's
techniques within the classroom, and with
students,

support for changes : participant wishes
to make in self through the in-service
group,

developing a -upportive interrelationship'
within,the in-service group,

direct support of the pilot by the school
administrator--through. the provision of
relief time to -work with the individual
and small- groups of students by the- teacheri

a minimum of fiVe pilet .qtudent and teacher
m etings, cl,04

post-project adminiStration of tle Group
-Leaship Questionnaire.,
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The teacher training sessions, in which teachers mere en-

couraged tc explore their classroom beha _ rs in order to

b_ in establishin a helping/suun rtive relationship witk

.:_tudents, were the meat of the pra7ticum. Twelve morning

sessions, ove_ a th onth period, were- planned and u iliz d.

Provision had been made within the training-for teacher inter-

action in matters of particular conce-- which involved students

and for the participants' internalization of training originated

iJeas, information, attitdes and vaTues.

The agenda which was prepared for each training session
.

was formulated by the scho 1 administrator with direct input

from -the adjustMent teacher and the social worker. Each agenda

was planned with the prior session's success or failure in mind

and with the intent of meeting the project's goal. Formative

evaluation by al1 meeting participants was an integral part

of the in-servicing. Evaluative tech i-ues were carr ed out

after each meeting by the responsible troika.

General evaluative technioues included analyzing- teache

in-service feed-back, gauging teachers' group maintenance

behavior, monitoring incidents of scheol-associated vi lence

and/or vandalisrr, and determining how the

project geals. The chapter detailing pro

.
eludes material- on in-project assessment.

23

ons were mectipg

evaluation in-



Several strands were interwoven into each of the twelve

training sessions:

-goals of the practicum projects
-objects of the classroom guidance program)
-implementation of the classr6'om guidance program,
-focus on types of individual student and .group needs
-teacher planning for group and individual coneernsjo.
-on-going evaluation.

Materials from the Guidance and Career Develpment Curricu-

lum Guide15 -hi(ch were used by the participant teachers included

chapters on greup guidance in the classroom, group guidance

techniqUes, ContinUity of the-gui- ance-function and-guidance-unit--

planning. Those materials which were implemented in the class-

room for student use, included chapters on di covering. who you

are, -getting along with your family, feeling and actions, and

being the kind of friend I'd like -Lb have.

Prior to the first teacher training session an in-: oductory

meeting was held for all Higgins intermediate teachers. The

scope of the pil goals stated,and the teachers

were sked to consider volunteering fOr the projeCt.

initial-training sessions volunteer particip-nts were asked to

take the Gr up Leadership Questionn 16

The_ Group L-adership Questionnaire pres-

situations which could occu

Ibid., p.

group settin

_leen

-David,W. Champagne and John L. Morgan, Supervision
§_t_Lady_cilli.d, Fort Lauderdale, Nova University Pres
1973, pp. 91-.102.



service training or supervision groups. The questionnaire

describes a situation, provideE alternative choice resp -ses

for a given sit-_ation, and dirrcts that the ques ionri

, participant assume the role of a super a cr or croup leader

when giving a sponse.

The questionnaire, which -as originally ,developed by

Daniel B. Wile and Gary D. Bron, was experie_e tally m_di-ied

and included in the N_va §1.1.ELKYi2i-pn Stuq-I17 prepared

by Ch,mpagne and orcan No materi-1 on the questionnaire's

reliability or vendity were available for the modified form.

The queStiOnnaife was Chosen- for-para- iou _because

it could'show a before-and-after change in't a he ' question-

naire responses and because it provided a reference point

during-the in-service sessions for discussing varying styles

of teacher leadership. (AppendixA,

The questionnair- -lso appeared to be a suitable evalua-

tive tool for this pract cu-. because it was non-threatening to-

the practicum participan s. Morris Cogan stated that the"risks

involved -aying n-w tearhi g behaviors . ften become

too great for teache s to endure. As a result, teachers re-

verted to familiar patterns 18 A succe-sful practicum,

in this _-ase, dictated-teacher behavioral changes.

17 Ibid., p.

18._ Morris Cogan, Clinical Siiperviricri,
Mifflin, 1973;

Poucjht -n-



The classroom itself and teacher behavior Patte ns were

the focus of various sv tems of classroom observation. Ex-

tensive work in measuring the merits of teachers' effectiveness

through -Lhe-use of observational techniques had been undertaken

by researchers Medley and Mitzel39 They, as well as ethers,

concluded that prior research on teacher observation .was,

defeeti_e in both the design a d analysis of data. There

appears, at this tire, to be no acceptable observational model

which nnot be criticized for being subjective, intpreta-

tive and/or inferential.

This practicum fo- sec' on teachers' changing, with tle

effect of the change-being gauged by teachers themselves.

The questionnaire provided participants with an idea of his/her

indivi ual leadership style and a pre-pos. project evalua-

tion technique, and if change had occurred.

Teacher participants also received A categorized break-

do n of the 1974-75 office discipline referrals. This a-_d the

most ecent student test scores were distributed to provide

part -ipants with 'data which could be used to dis:_rn types

of student groJp and individual needs. Priorities wore to be

established within the the traini g sessions and teachers were

asked to develo check method for use in the assroom as a

-19.--Medley, D. and Mitzel, H. "Measuring Classroom Behavior
. by Systema ic Observation" Handbook of..Research-on.
-Teachina, hicago: Band McNally, 1963. pp. 247-328=
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means of determin ng if student chances occurred in

learning, in pe,er relations and with the class_io- teacher.

During the training sessions teachers were introduced

to a modified Flanders-type observational system20 which could

be used as a mean g of determining individual and/er grcup

change (Appendix D, p.10). In order to use the system the

teacher-had to define the behavior which was to be observed

(groLp or individual) and deter ine the time block which would

be iaLosed by the-observer (project teac er) on the obs

tional grid=

TndiVidual teacher-studen: and teacher small-

ferences were viewed as basic to the development of a relation-

ship with students which was less for_al than that found in

the classroom before the in-service experience. It was also

the cornerstone for the establishment'of the helping/supportive

relationship with students. Possible formats for each type -f

conference were worked out and weekly, one-hour-per-teacher

conference times were negotiated individually with teachers.

-The majority of conference Lelief time was provided by the

school administrator with back-up fr-- the adjustment teacher.

20. ibid pp. 15-0-163.



The Assessment Design

The practieum's aim was ,o prepare and test a develop-

mental basis for the establishment of a helping/supportive

relationship between student and teacher. The accomplishment

of the practicum objectives requir-d a variety of_ evaluative

tools which focused on the project participants' responses

and the results of their project-related actions.

The gauges utilized to assess the over-all practicuM's
-

-success in meeting its stated objectives were as followst

Test Results

-Pre-post-stand± Aize test d ta draWn-Tr-om- -he-sprin -1975-

and spring 1976 Iowa Test Of Basic Skills (I.T.B.S.) were col-

lected, tabulated and compared.

Teacher Leadership Style

All of Higgins' middle grade teachers were pr vided with

tl-e Group Leadership Questionnaire and separate scoring.

'nstructions. Each teadher was asked to complete the question-

naire, score it if they so wished, place the completed and/or

_--ored questionnaire in a sealed envelope, and finally, arrange

for the enVelope e held by a mutally agreed upon colleague

UpOn comple_ion of the project the quE-stionnaire was re-

administered to project teachers.- Teachers were urged, if

they-so osred, to give the practicum author both the pre-and-

. post-questionnaire with their names deleted-.



This instr_n nt was developed from written comments and

other discus ion naterial supplied by FLggins , middle and

upper grade students. The survey format was designed to

elicit from students on a pre-post urvey basis-, who, among

school adults, was actually helping students with problems

they-themselves had indicated were real concerns.

The practicum survey was based on questionnaire inf_ -a-

-tion gathered from students during the 1974-75 school year.

Students, in forms such as the student council, indicated that

they had worries about the school. In order to et&rmine what

the worries were, selected groups of students, by grade level,

received a card on which they were asked to list one o

of their_ own concer-s about particular building areas. These

concerns eventually evolved into a qu -tionnaire which cskd .

that.student rank their wor 'es according to urgency.

(Appendix D, p.0410).

As the results from the questionnaire were compiled two

things became obvious: student concerns could be identijied

by.age group ( iddle grade students worried about classroom

stealing but upper grade stude ts did not) , and students'

worries appeared to be solvable within the school (food left

on lunchroom tables could I removed).

-.Conlecturing that the problems students icI3n-ified

school-related could be solv d in Ehe school led



development of the "Who Helps You" survey based on actual

student-framed situations. The survey's purpose was to

pinpoint school adults whom students -ould really rely on

for assistance in time of their need. Middle grade project

and non-proj ct -tudents responded to the survey questions

in December of 1975 and April of 1976.

The survey instrument prior to the pr ject's initiation

was als administered to all teaching personnel during a

regular in-serv ce meeting and with the sa e explanation

provided students. The purposes for the infor-ation gleane

from-the teachers' tabulated results we e twofold:

it provided a basis for comParing teacher
responses_with_project and/or non-project
studentsi -prior tothe real-aCtidn-6-f- the
practicum; and

teacher responses to the survey were used
,to determine what teachers perceived to .

be their own role in the student originated
wamples.

Other asses _ent tools were utilized during the courSe of

the practicum with varyang degrees of success. These includ_dt

Teaching Environment2.1. Data Assembla e (TEDA):
(Appendix 0, Atrtachment #1 ) was one in which'evidence
of the elassroodm's physical environment was collected,
by an observer. The,observer read an observational
question about a physical aspect of the room and answered
the posed question with a-yes/no. The work of the observe):
dould-be accomplished with or without the class being in
session. (Data for TEDA: Chapter ).

21. Good, T.L. and Brophy, J., Looking jp Classrooms, N.Y.:
Harper RoW, 1973. (TEDA was drawn from a variety of
chart material utilized by the authors.)
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Disci line Referrals: The Chicago Teacher's Union and
the Board of Education's contract agreement required
that a continuous record of discipline cases be kept
for each school. The practicum writer developed a
means of cOmparing pre- and post7project discipline re-
ferrals for varying kinds.of factors. The form for
tracking and comparing data providedno useful infor-
mation and Was discarded.

Prior to submissiOn of the original practicum proposal
data had been collected for 1974-75 student discipline
referrals by gtade and by offense. These data were-
incorpOrated into the frame of the practicum Similar
data were collected for the 1975-76 school year.

Incidents of violence and/or vandalis_ for which there
were no teacher referrals to the school office were
recorded by auxiliary staff members on an Incident
Chart. Data were kept on a daily basis if required
but most comMOnly were recorded.by the week. (Appen-
dix D, Attachment #2).

Teache- Verbal _Pefq_Ltia: Teacher atettudes and
--behaviors toward students were reflected in their casual

conversations about children and did provide an under-
standing key .to the probable student and teacher class-
robm relationship. Comments from staff personnel were
gathered informally and are detailed in the practicum
narrative section.

The objectives of the practicum in relationship to t ose

measurements which indicated the degree of the practicu

success are discussed in the evaluation summation chapter.
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-cticum 1m lementa_ion

The work of the p acticum began in November of 1975

with the distribution and administration of the "Who Helps

You" survey to Higgins' middle grade students. The question-

naire was given to eight rooms of fourth, fifth, sixth and

e seventh graders. Higgins' classroom teachers responded

to the survey during a regularly scheduled teachers' in-

se vice m eting also held in November of 1975.

During the f. st week of December all middle grade

teach rs

tional

introduced to the praCticum's aims and opera-

The inter-ediate level staff was already familiar

FOlool con erns as expressed by Higgins' students. (These

concer- " were- the basis for the "Who Helps You" survey.) The

scope-of the practicum was briefly outlined by its author-,

the school principal.

Teach0s were aware that their time commitmen this

volunteer 12, _t would be a minimum of twelve in-service

teacher rtleE_ '-gs wl h as many individual sessions -ith the

practicum )naders as appeared needed. The _t_ff knew that the

project partioipatii _ also meant a commitment to teaching

guidance on a regular basis to their classroom students.

The concept of helping/supportive teachi .g was brought

into focus during a brief discussion of the individual and.-

..sro '11 groups meetings to be held by the teacher with various



classroom students. The logistics -f how meeti is -ould be

a-ranged were also discussed.

Ten m ddle grade toarhors r7ame voluntarily tn

ductory practicum meeLing. Of - =se attendance seven

indicated their willingness to become pr ject p- ticipants:

Grade Level Prect P-_rticiPation

Tab e

ade Level Pro-ect of Sessions

Teacher

A.
B.
C.
D.
E.
F.
G.
H.
I.
J.

Taught

4

4

5

5

6

6

5/6_
3/4
3/4
4

Par icipant Attended'

Yes 12
Yes 9

Yes 12
Yes 11
Yes 12
Yes. 3

Yds 3

No 1

No 1

No 1

Teachers H and I were regularly assigned and long-time

members of the school staff. Each indicated that since the

major ty of their students were still n' grade 3 they would

be ut lizing the pri ary guidance materials rather than the

inter-ediate. These two teachers chose not to participate in

the practicum.

Teacher J said nothi g about proje participation, but

-attended no further meetings. as a temporarily employed

teacher, who had joined the staff less than-A,, onth prior to-

the-p cticum's initiatio



Teachers'F and G each had the acade-ic best of the fifth

and sixth grade students. The teachers were fast friends and

had adjoining classrooms with a moveable wall separating them.

The three meetings (1st, 5th and 8th) att nded by F-and G

were-attended together. The teacher- also appeared to willingly

assist in a role playing oresentation at yet another project

in-service meeting.

A segment of session first was devoted to the concept-.of

the- Group .Leadership -Questionnaire.2 Teachers --re asked to

-complete the fifteen questionnaire items and t.1-; -adore them

in order to determine their own leadership style. Teachers who

wished to become project participants were asked to seal their

so 'ed leadership sheet in an envelope to be held by TeaCher

until the final project meeting.

'The weekly in-service sessions were held on Thursdays,

Higgin ' day for the social worker. -The ar a used to meet in

was adjacent. to, but separate from, the regular faculty room.

Ses ions usually began- about 8:20 a.m.- and lasted until apprOxi-

mptely 9:03 m. (The ar.ival time for staff is 8:30 a.m.

the student entry time is 9:05 a.m.) . The practirurn author

present at all sessions while at times either the social,worker

or the adjustment teacher had to meet commitments

non-practicum related.

22.. _Morgan, -p. 927102



Append

utilized/
in the project meetings. The agenda were intentionally

_

x D of this practicum report contains sample agenda

made.over inclusive, frequently supplying enough meat for t-

or more teacher Change sesSiOns-

A part of each-in service was also geared to meeting those*
. . - .

needs expressed by-the

practic

staff'in Prior sessions which-related::

cerns. Agenda materials included:

---expleration of groups, their meaning
----and-purposes,

achieVinggroup'.direetion,-the role
the teacher as-guide,-

:aurveying,the units in guidande mate iala
-to-- be-used in the practicum,

. . .

-develdping the- teacher -student/students.
:interview. format, .

sensitizing self to the ways-students
express-their needs in theclassrobm,
playgroUnd.and other school areas,

,.mapping Out ways to diagnose and remedy,
student ekpresadd needs, and...

observing roles,in the group maintenance
behdviors

task performance behaviors23 and
destructive behaviors.

Certain schooland/or dist ict constraints required that

intermediate project in-service sessions be-

_sessions, begun in December of 1975, were completed in Mar

f 1976.

23. Ibid., -p
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"Who-Helps_You" survey was p_st-project.administered

stUdents.-during April Of 1976. The Group. Leadership Que-

onnaire (post-Iproject)--.was-completed.by partidipant .teachers

during the first week of .April in 1976. -Teachers :.ere asked

don-,dte both the pre-and poSt-scored leadership sheet- -to

practicum writer they would not feel comp cruised by

The Data Collect_on rra e

Ihe chie- objective and the major thrust of the practicum

was_ to change teacher behavior in order to create a develop-

mental basiS for-the establishment of a helping/supportive.

student7teacher relationship. .The_practicum_Author_chosoa

basidally descriptive rather than an inferential stet -tical

frame for illustrating the effects of the practicum upon its

participants.

The one .assessment tool utilized in the practicum which

had direct input from the largest number of project par icipants

was the "Who Helps You" survey. (Appendix A, pager' ).

.;The survey was pre-project tested_ in November f 4975 by 261

middle grade students and -embers of the teaching staff. Post-

project survey- testing_ 10_th intermediate level dent respondents

was completed ApriI.of 1976.
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The data obtained fr m the pre-post-project survey-

statisti0411y must be considered unordered countables.24

descriptive as sinent apProach was utilized:to convey to the

reader approp iate conclusions drawn from the data.

The data tables.based on the initial survey response were_

designed to pro-vide a frame for determining:

2the degree:of similarity and/or,difference
betweenthe three groups of respondents
(Project,students, non-project students,

'and staff teachers),

a comparison of similarity and/or differ-
ence in,choice selection between project
and non-project student participants,

d ebtparing ofPthe similarity and/or
difference-in choice selection between
students and teachers, and

-directional changes ill the tabulated pte--
and post-project data which was attribut-
able to the action of the praeticum.

These data statements were framed in order to determine

if teacher behavior actually did change duking the-course of

the practicum, and if the change lent itself to the establish-

--ment of'a student-_teacher helping/supportive relationship.

For the purposes of the practicum teacher behavior change was

said t_ have occurred when:

student project participants chose the
classroom teacher in poS-t -preject-selec-
tion as the choice for a statement in
which ,the classroom teacher was not the
pre-project choice,.and

24. Peatman, John. Introduc icm to Applied Statistics
New York: Harper & Row, Publishers, 1963, p. 1
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the difference between the same choice
selection of/Project and non-project
students chdosing the classroom teacher
was at leaSt 20% greater.for project
students-

The "Who Helps You" survey consists of 15 situatlion

examples (numbers 1 to 5,%6A to 14). The directiong-and c'

selection explanation were orally' p esented to intermediat'

graders by classroom teachers. It was stressed that choi e

should be made on the basis of who really does help you

student) in the examples, not who4should be providing t

assistance.

There were eleven (11) title designations representing-

school-related Higgins personnel from whom the Students were

encouraged to make selections. If, for instance, Mrs was

-the person normally on the playground during,recess the students

kn w who she was but might 'not r alize that her title d signation

WaS teacher aide. The designations were reviewed with students

prior to the surv y administration.

In all of tfle fifteen Who Helps You" -.tuations the same

five title designations were chos n with'significant frequency -.

These included:

Number of the
Title Designation Title Desigpat4on

£ ...........

4

Student friend
Parent
classroom teacher
Teacher Aide
Principal



All of the title designations selec ed were tabulated

-and the data for ea-h were ranked sepa a ely for the three

survey: project

studenti, non-project students, and staff teache s. The title

---des-ignation mos- frequently selected=by any of the three groups

was.given the group rank of 1. Other designa ions, those chosen

less frequently by part ipants were provided lower rank numbers

.grouPs who took part ,in..tht -.Pre7Project

corresponding to selection frequency (from ,2 t

Raw data were ranked for these reasons:

lor- charting, '(b)-readability

11)

of data, and (c)

-uitability

the possibilitY

of utilizing Spef an'S rank- correlation doefficient.25:

The number .of title chOice,designations chasen by- partic

-:pants in any one of the-''three- groups was converted to a per-

centile. :If 56- students of the'112-in the nori-projectgrouR

selected "Teacher Aide' as. .a, response to a gdven example, the

-chart would_ read 50%'of non-project students picked thia.resPonse.:

the rankings and percentages of title designatio: choices

uSed in data table formulation. Because of the number of-

survey data tables 130 Tables, Appendix-B pages13-9SJ

_

regularly Seicted by th: majority

prOjectparticipants.

and rank were provided for the' five titIOS:

25. iCroxton,.- Frede
New-York:Pre

the three groups of

ick, et al Applied General Statistics.
tice-Hall Inc-, 1955, p-p- 08-490,



the fifteen situatjonal exa ples cited on the

"Who Helps Yo " survey t e staff chose

majority response, fourteen times. This would indidate

thatteachers felt that they themselves

"Classroom TeacHer",

,-whs-tiidents= actually -did_turn to f

e the School- people.

assistance. Only in

the instance relating to an after school example (Situat on 6)

did teacherssignify that othe

studegts.

Table 6, following, contains a lis ing of the conce n

ere also helpful to their

areas designated by Higgins' students. These abbreviations

were used to facilitate chart constr ion:

Ti-le Desis nation Abbreviations

CT Classroom Teachers_

TA ... Teacher Aide

Principal

-Student

Parent



.-PrePto

Table 6

First -Choices of Participants

Teachers!
Project Non-Project % of,$tudent 1st Choice

Table Title Students Students' 1st Choice and
and-Number -Choice= -1,-Choide Pro: Non-Pro. Choice_

HelpsWith

School Subj. CT CT 78 61
Lunch Hour TA TA 61 51
Complaints Pri Pri 55 66
Supplies Stu Stu 56 53
Tea Much Par Par 34 62
Work

6. Prevents Pri Pri 43 46
Fighrs

6A. Prevents CT CT
Fights in
School

Injustice CT CT
Controls CT CT
Temper

9. Protects Pri Pri
10. Answers Pri Pri
11. Problems Pri CT
12. Injury TA TA
13. School-

work CT CT
Recovers
Goods ET CT

28 35-

,26 - 12
48 36

25 24
50 35
27-- 33
31. - 34

.50 - 61-.

CT- 90
CT 6.8

Pri
CT 52--
CT 47--

TA 55

76

CT 22
CT. -75

CT 55
CT 77
CT 55
CT 27

CT 61

70 53 CT 94

In reviewing Table. 6 (Firs. Choioes of Survey-Participants),

must be noted that in only / of 15 situational examples---did--

teachers and all intermediate grade- StudentS surv yed. agree_on:_.

who helped students. The-percentage of agreeMent between teaChers

and students on first choice selections was 46%.

Teachers' survey responses appe

view of who _eally provided rit assistanc

to be unrealistic in
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eSponses made by both _student groups. In sik situations-

the teachers' group indicated- with better than 60%.of.their

chpiceS, -that-they gave help

Table
Number

6A.

8.

13.

14.

*

Table Title
% of Teachers
choosing Teachers,.

School Subjects 90%

During Lunch Hour 68%

Prevent Fights/School 76%

Controls Temper 75%

61%

94%

With ihool Work

Recovers GoodS

In one of the examples students -and teachers completely diSagreed

about -first.place choices. 'In four of the .five other -instances

students agreed with teachers but_to lesser extent than the

60% dr better voted by the teachers. In three of the five

situations the-studentS' -per cent of Choice selection-differed:

fro- the teachers from as _uch as 12% to 41

From the 11 possible title

less.

Choices the Staff .Chose teachers:

---07%-.of the time as their first selection. -Project -students

-chbse the classroom:teacher 40%-of the time With principal-,aS

first choice in 33% the cases. Non-project students selected--

the classrooMiteacher.aS a-first choiCe 46% of thetime and

_incipal as first choice in 26% the cited examples.

It is to_be admitted that in the situations .where.teachers

_did select tea7hers_ as..their first choice, most school personnel

48



-14 Also agree

assisting ahd

that teachera should- have-the responsibilitY._

upporting students in the type of examples

t indicatecited, but percentages of students' cho ces do

that this is the real cas

The project and nOn-project students-were in essential

no

-.agreement in 9 out of 15 examples, 60%- f the time in all the_

:chOicet tabulated. In 5 cases the choicet

the sedond and third position Choices.

were reversed 'for

only one ease was

there a complete three position reversal betWeen project and'

non-project students7--Table 11 -(Appendix B, p.9L-

Post-Pro ect Surve comparison

The raw data obtained from the April 1976 post-pr ject

survey wat tabulated in the same manner As the pre-project data.

Statistical materiais were,ranked from I (top) to 11 (bottom)_
_

for project and non-project student choicet with:regard to,

title designations. The number of times a ch ice,-Was made by

giVen group of students was converted to a percentage ofthe:_

-otal number of choices- in the group figure. Tabulations of

selections were charted

only.

There were 113 students in the project group; 92 students

-co prised thos_ tested in the' non-project section. A larger

group of fourth gra -rs and few sixth graders were tested on

or project and non-project students

the post-project survey form.
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Non-
_oject Project
udents' Students'
oice Choice

Helpt With

1. School' Subj. CT CT
2. Lunch Hour TA TA
3. Complaints Pri Pri-
4. Supplies Stu Stu
5. Too Much CT CT

Work
6. Prevents CT (Pri)

Fights
6A. Prevents

Fights in CT CT
School

7.-Injustice 'CT CT
8. Controls

Temper CT CT "-

9. Protects CT CT
10. Answers CT (Pri)

ri)11=-PrUblems ET-
12. Injury CT CT
13. School-

work CT CT
14. Recovers

Goods CT- CT

of- Partici an

Pre-

% of Student
1st Choice

Pro Non-Pri5T7

. 77 - 68'
53 44-

65 63
63 50
34 7 27.

38 36

32 3

34 62,

-56 -- 56
56 41
37 - 42
3-7

39
.28

25

67 7- 42

68 72

Practicum
Project
Student
-hoices

CT
TA
Pri
Stu

*(Par)

78
61
55
56
34

(Pri) 43

CT 28

.CT 26

CT 48
(Pri) 25
(Pri) 50
(Pri) 27
(TA ) 31

CT 50

CT 70

Parentheses indicate
student choices

a:deviation pm the post-project

Each group of Project and non-project students, again had

the same-1.5 -situational examples as ahasis for choosing the

person, by title deignation, who helps them at needful times .

71ñ 12oftbe15 1.7e-xa. 1 -both- grOupt-as, z-ed on theiT first choice,-

selections; 80% e time they agreed on choices .



In the pre-project survey the two student groups agreed

-This represents a 14% reduction in the agreement level

ween the t o groups. The project group, on the post-survey

form, more frequently chose the "classr om teacher" as a source

help and/or support. This fact was Conside ed an indicator

of-the success of the practicum.

Table 8

First Choice "Who Helps You Survey Comparisons
ofPro ect and Non-Pro'ect-Students

Project Students

Pre

-CT 6-40%
Pri 5733%
'TA 2-13%
Stu 1-06%
Par 1.-06%

Post

CT 12-80%
Pri 1*06%
TA 1-06%
Stu 1-06%
Par 0

Non.-Project Students.

Pre

CT 746%
Pri 4-26%
TA .21.3%
Stu 106%
Par 1--66%

Pos

CT 960%
Pri 426%.
TX. 1-06W
StU 1-061

Project:students selected the classroom teacher a$ their

st choice on:the pre-project su-vey form 40% of the time.

percentage -f the choice of classroom t acher doubled (80%)

= the practicum

selection on the post-p

,

The. project -stUdents '1St

ject survey approximat

the "Clas roo Teach by staff teachers

As an aside t was interesting to note the consistent

drop, inthe choi e percentage of "Classroom Teacher and

the-rankingsfor-that--- ategory -by _non7project students.

the 86% choice



:- The author speculated that since the-majority of these- students

represented,the academic best of fifth and sixth graders they

would naturally he atten ive

and support from a, classroom _teacher:..

to seeking-and
1

Wheil

_ance was not forthcoming, these

egister their immediate dis

post-project survey form.

For project students

chief sou ce of assistance

indicated their 1st source

expecting help

the expected assis

students pa ticularly, would

ay and appeared to-do so on the

the classroom teachers became the

and support. In Table

of help in the

-_udents

described situation

was the principal on the pre-project survey. By the end

the project _tudents chose the "Classroom Teacher"-in place

f the principal and by a greater percentage vote than

by which the principal was originally selected.

Group _Leadershi. Ques ionnai e-

This leade ship iffstrument was administered to middle

grade teachers prior to the pr ject implementat on and immedi-

ately f011owing the project's completion in April of 1976.

The questionnaire consists of fifteen situations which end with

-the 'question_ "Mhat do you do?"' -One.to,sixteen possible-_-responses

to the situatiOns were available,for the reader's chbiCe. Each.

.f the responses- corresponds to a leaderahip scale itent.which-

included sixteen pos ible teacher orgroup leadership styles



The teachers were asked to tally All the responses they would

consider making (Table 10) on a pre- and post-project question7-

naire tally sheet. Seven teachers participated in this evalua-

tive segment.

The Group Leadership Questionnaire analysis sheet served-

a dual purpose. It was utilized as a means of tallying teacher

choices and as a catalyst for discuSsing teacher -leadersh p

:Styles.

The questionnaire situations provided the in-servicectroup

with an opportunity to define leadership modes. The question-.

naire situations framed behavioral sfyles which appeared. to

,
closely parallel group experiences the practicum ,teache

_par icipants had had;

The teadher-social worker, during an in-service. session,

'led the group in exploring which, of the stylea would support

the guidance fu ction in the classroom, in small groups, and/or.

:with individual students.

Styles which were selected by projec -pa tidipant- as- being

important to-the guidance-program e:

Number on.the
Analysis Sheet Leadership Title

2 Group-Directed
3 Reassurance-ApprOval
4 Subtle Guidance
7 Member Feeling -

11 Group Dynamics Question

The partiOi-ant group indicated,that each of-the selected

3

yles



sUpported-Change without forcing it On the-group.. Each-leader---

provided Security, encou age and -an. Opportunity

to..'7xplorp:-the parametere of change by the group membe

'StrUCtUr r', (Style 5), was the te-aching.style_most.

-typiCal-of-the middle-grade project and non-project-teache

_yle which the practicum writer considered

Aupportive to the expressedlear

Higg ns' students.

The "Structure" style was

one in--service meeting in which its

The group considered "Structure"

control.

lg and social needs

They felt that

cause of controve

its uere discussed-

be stronTand di ect teacher.-

1 most classroom teaching settings,

the teachers were willing to exempt guidance, th "Structure"

style was the vital. element to student learning. The adjustment

teabhel social worker, and practicum writek disagreed.

The three recognized 4at while the sty,les (Analysis sheet

titles: 2, 3, 4,- 7, and- 1) Seieeted by the project part cipantS--

'-c-ould be of assistance in deifeloping the student-teacher helping

suppo tive relationship it was only "Subtle Guidance"- wh.ich

.e1=4-tomized all five and:fully supported the relationship, It
,-

bined the merits of the other styles 'and yet retained for

the tea-her, behind7the7sceles control, at of planning for

student needs as they were identified througb group and=indi-

and evaluating those



On individual analy

could locate the fi

is sheets (Appendix A, p.

OSt

one

frequeri-lv chosen leadership sty

(tOtal tallies) selected by te7_--he on the pre- and post-

project leadership questionnaire

Ta le

ahles

9

9, 10).

Pre
Single Most Important Response
Post-Project Leadership Questionnaire

.Pre-Prolect Post-Project
Choice
Number
7ist

'2nd
7-Ird

4th

5th

Style
Nunibe

Choice
Number

Style
-mbe Style Title

2

7

4

2

5

Group-directed
Member feeling
Subtle Guidance
Reassurance-

approval
Structure

1st
2nd
2rd

4th
5th

4

5

3

2

11

Subtle Guidance
Structure
Reassurance-

approval
Group-directed
Group Dynamics
Question

A

OF

-GroU Leadershi Questi

60
55
50
45
40

Table 10

nnaire jiLrguenc-

6 7 8 9 10 11 12 13 14 15 .16

NUMBER OF ANALYSIS cHEET LEADERH
-S P STYLE7_

Pre-prOect Teacher. Tallies:
POSt-project Teacher TaJlies:

5 5



Four of the five given teacher choices .on the post-

, .

questionnaire were -a-rvovers :ram the pre-project questlon-

naire. The "Group Directed" 1eadership style which headed

the pre-project list sank to four plar,e in the post-7 ject

data. This leadership style was considered less supportive of

students than the post-project choice of "Subtle Guidance"

which is crucial to helping/supportive student-teacher relation-

ship. It must also be noted that the "Structure" style which

might b - considered a rather dogmatic, old-fashioned teacher-

trait sprang from 5th choice the pre-project questil-maire

to second place in the post-project data.

The largest number of teacher choices by situation were

charted in order to proyide a visual means for deter .ining any

pre-pOStprOject teacher change.

The "Group Directed" style underwent an approximate 40+%

choice reduction over the course of the practicum while the

"Reassurance Approval" style switched from 4th to 3rd place in

.percentage of choices.

It should be noted the "Member Feeling" (Style 7) was

dropped and replaced by "Group Dynamics Question" (Style 11).

This style is directed toward group gui,4ance aod was eonsidored

a positive change with regard to the aim of the practieum.

Two kinds of information could be recorded on the Group

Leadership Questionnaire Analysis Shoot. The sheet provided

for.:

5 6



-a tally and a total of all of the
questionnaire responses which were
made, and

-a tally and a total of t,_e one response
which was ,felt to be most important.

The seven teacher most i

1975 pre-project auestions were:

Single Most
Important*
of Teachers

Analysis
Sheet

ayle Number

ant c oices on th December

Leadership Style

2. Group Directed
1 4. Subtle Guidance
1 5. Structure
1 6. Attack
1 % 7. Member Feeling
2 8. Leader Feeling

This changed dramatically on the April 1976 post-project-

questionnaire. All intermediate-. project teachers' choice

".Subtle Guidanc " as their first choice selection. Considering

the rancle of pre-project data the author tends to distrust the

"why" of sehcting "Subtle G idance' as the only first choice.

The writor has speLulated that the pr ctirum may ha,e unwarrant-

edly push6d the ter g-uidance" and this may have influenced

teacher choice on the fi Al leadership questionnaire.

Changes in tnacher choices between the post- and pre-

project leadership questionnaire have 'peen noted. A recommenda-

tion to rke the questionna deteri _._ in gaug ng

practicum success lfl pro .--10(1 in this repc t's .0,nal chapter:.



Table 11

Pre-Pro ect Leadershi Questionnaire

Choice qL2(ELE!EILLI)

Leadership Situations

Table 12

Post-Proiect Leadershp Nestionnair

C.01ce Data. (Expressed in %)

12 E 1)0811

Leadership Situations

7..



I.TB.S. Test Result

The Chicago Public Schools implemented a system-wide

test ng program during the 1973-74 school year. Children in

the elementa-y scho is all took part in the Spring testing

prOgram which utilizes the Iowa Test of Basl Skills.

Higgin intermediate level students weregrouped semi-

hetrogenou ly into three levels within a grade pattern:

top and middle lovel students,
middle and lower level students, 4nd
middle and lower level students.

Students re ained in self-contained classrooms with the excep-

tion of a walking readingprogram in which the enti:iie school

was i volved.

Tracticum students made up approximately 55% of all

middle grade students. The tea hers of the top fifth and sixth

graders chose not to participate'in the practicum while the

teacher of the top fourth grader- did volunteer for the project.

The practicuM writer gathered individual data for practicum

students, the I.T.B.S. scores Tor 1975 dnd 1976 test years, in

the areas of vocabulary, of reading and of mathe_atios (Appendix

This was an exceedingly difficult task because the-

ol's te7t results were returned by reading room rather than

bY:stud -It classroom assignment.

ta were re ic ed it was noted _

.acado ically better students gre

6 0

as usual, the

t 1.01- yrars, Lhe middle



level students gained from .5 to .7+ months, and the less able

students gained only about .1 to .3+ months.

This general pattern held for primary level gra_es, too.

The first grade teachers tested 16 out of 64 students. These,

the teachers felt, would score at least a first grade level on

the I.T.B.S. test.

The majority of practicum ;udents were found in the

middle and rower academically skilled groups. It was there-

fore felt that a significant gain in skills for all middle,

graders, as attested to by the I.T.B.S. grade scores and their

means, would.be a strong indicator that the less able students

were beginning to achieve. Better than average gains, Using

the larger group of middle and lower leVel students, could be

attributed to the helping/supportive relationship formed between

teacher and s=udent.

The spring 1975 test results were received just prior to

the praeticum's initiationj Table 13 presents a comparison

between 1975 and 1976 mean scores in selected areas.

6 1



Table

Iowa Test 0 oYeai isori

Form 6

Test Total
Grade ear Vocabulary Rvading Mathematics

2 1975 2.3 2-0
1976 3_0 2.6

1975 2.7 3-0 2.6
1976 3.4 3.5 3.2

1975 3.1 3.3 3.2
-1976 3-9 4.1 4.1

5 1975 4-1 4.1 4.0
6 1976 5.1 5.1 4-9

6 1975 4.9 4.9 4

7 1976 5.7 5.7 5.5

7 1975.. 6.7 6.3 5.7
1:976 6.5 6.5 6-0

The expec ed growth rate in any areas appearing on the

table would be 1.0 years of growth for each year in school.

Higgin0 students have never reached this expectancy. The

-typical student learning pattern appears in Table 14, a

comparison of 1974 and 1975 mean sco7es in selected areas.

6 2



Table 14

-Year Mean Comparison

Grade
Test
Year

Form 6

Vocabulary Re ad in

4 1974 3.6 3.3
5 1975 4.1 4.1

5 1974 4.2 4.2
6 1975 4=9 4.9

6 1974 5.3 5.4
7 1975 6.7 6.3

58.

Total
ematics

3.6
4.0

4.3
4.5

5.8
5.7

A careful perusal and comparison of Tables 13'and 14 would

indicate that the 1974 mean score of students in grades 5, 6,

And 7 were higher in the three selected areas. The 1975 mean

-cores In _trast are 1

than the 1976 mPan scores.

for those three grades of students

Table 15

-
Monthly Gain/Loss One-Year Mean Score,Test

,kills--Form 6Comparisonilowa Test of Basic

Grade Tes t
Interval Year Vocabi

4/5 1974-75
1975-76 +. 8

5/6 1974-75 +.7
1975-76 +1.0

6/7 1974-75 El. 4*
1975-76 8

*Fount that 1 teacher

TOtal
Poa ing Ma hematips

+.8
g

+.7
+1.0

.4
9

+.2

_aught this test section.
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Table 15 provides a picture of improved a_ demic growth

rates for the 1975-76 school year when compared to the 1974-

1975 scores. These were arrived at by comparing the 1974-75

data for sixth and seveth graders to the sdme score standard

(-_onthly gain or loss) used for the present fifth, sixth, and

seventh graders. This comparison was included to show that

middle graders made significant adva,,:ement toward the goal

f 1 year's growth for i year of !6chool attendance. In ile

cases of the-contrasting 1974-75 fifth grade scores to the

1975-76 scores it c n be noted that the intermediate students

gained /10 of a year more in two selected areas than did the

compar son group, students in primary and upper grade levels.

This translates to a gal,n of 30%; muchbetter than past

efforts and an indic_tion of the practicum's affect.

Table 16 entitled "Monthly Gain/Loss One Year Mean

S ore Test Comparison" was included to provide a broad picture

of the growth pattern for Higgins' students in the year

charted.



Table 16

nthly Gain,Loss e Yea (1975 -/6) Mean
Basle Skills - Form 6

Comparison

Grade
Interva

/4

/5

5/6

6/7

7/8

Total
ulary Reading Mathematics

+ .8

.0

.8

- .2

.6

+ .3

Within the ta ulated givens student= Who were in grades

4, 5, and 6 during the 1975-76 school year gained in a greater

percentage of the year's learning than d d students at eac

of the other table ext.__ es. In the vocabul-_ry and reading

m an sCore areas, sixth grade -tudents did achieve a year's

growth for a year's school attenda ce.

The writer does contend that a percentage of the increase

in'student learning rate can be and should be attributed to

the work of th,- ---ticum. No major change occur7

the reading program erganizati,on, in the textbooks used, or

in Board of Education policy towa-d reading. The practicum

author went back to school recor

majority of middle g 'do

dix C, P-I

A -a to verify that the

were not tranoients Appen-

-and-had boon rogula- schrol participarts.

6:)



One factor which As most interesting with reaard to the

I.T.B.S. mean test resu ts is that only one class of academically

able students (4th graders) took part in the practicum If the

write_ conclusions are correct the learning rate would have

shown a higher per cent of increase if the-very "able" fifth

and sixth grade students ilad also b-en project participants

standard deviation was used as a measure of the spread

of the I.T.B.S. data. It was used as an accurate and more ap-

propriate subst tute for the significance tests to the arith-

metic mean. The 4-s wal determined from the given arithmetic

mean. For the data charted it would appear that the I.T.B.S.

test- scores can be considered reliable measures for the purpose-

of this p.acti

Table 17

1976 Spring I.T.B.S. - Mean Standard Deviation
for Selected Test Scores

1976 Total
Grade. App142tion Nipcabu1ary_ Reading Mathematics

4 Mean 3.41 3.58 3.26
S.D. 1.11 1.07 1.13

5 Mean 3.98 4.18 4.12
S.D. 1.53 1.45 1.17

6 Mean 5.12 5.10 4.

S.D. 1.65 1.50 1.35

66



Teachiaa_ELlyir nm nt Data Asse, la e

This item (Append ix D, p.W1) was developed as one,

evaluat ve indicator for judging the success of the practicum.

An obserVer who visited middle grade te4cher classrooms
during spring vacation (an after completion of the work of

the practicum ) , resp nded to T.E.D.A. with these results:

TaW_e. 18

Teac In: Envi ,nment Data Assemblaae Table
swers to T E D A Questions

Observed
Indicators

Project
Teacher

Non-Project
Teadher

1. Work Display

Yes No Yes

3

2 Effort Recognition 5

3. Systems 5

4. Bulletin Boards . 2

5. Student Seating 2

6. Teacher Aids ..

7. Class Projects 1

B. Pur hased Aids

34 6 14 11

Classes vis ted
Project Rooms .....
N-Project Rooms

Teachers who were a -a the proje t group appea

6 7



to theobserver's notes) to create a physical climate geared

to enhancing the student in his classroom efforts. While 54%

of the s a/1 sample of non-project teachers al,o planned the

classroom for- and with students in mind, the greater percentage

of student-centered rooms appeared to belong to project teachers.

Twelve uer cent of the project teachers rated a "No", on

the various T.E.D.A. questions whie 45% of the non-project

tcaehe- ived this t was in the areas of _tud nt

seating and teacherstuc1ent prepared teaching a ds that the

most "No" T.E.D.A. answprs were reCorded both for project and

non-project teachers.

Project teachers scored all yes answers in the areas-of

displaying stude-t ' won< and Providing recognition for student

effort. This factor alone might be considered key; it iS-an

indicator of.how a teacher respects students. ThiS respect._

would certainly be a precondition to building the 'helping/

-sUppo_tiVe relatiOnship between student and teacher.

T.E-D.A., in the framework presented, did not lend itself

utilization _ a summative evaluation tool. It also was not

-considered as such.

SeVerai other devi _s which in the practicum proposal

seemed to have merit as evaluative tools we discard-d

1.--e _ they didict pl:ove their worth.

Three devices were. helpful ;with on7qoing proposal .practI

,aluatAcm and corAd be ex7Dand-__ or modified' or-priacticum

repli-ation.



Teaching Verbal Referencing did have merit for the admin-

istrator as a gauge in structuring the project in-servi

-=meetings. It p oved inapprepriate to ask colleagues or auxilia

staff per onnél to assist the administratorHinimeasu ing the

teacher referencing outside bf in-service meetings.

The Van lism/Violence inciden Chart (Appendix D, p.01 ),

was an effedt ve tool keeping a-concommitant-proposal objec-

tive before project participants--that of decreasing incidents

violence and vandalm in a school by assisting in theiping-

s udents learn t_ cope.

and 20 are :hartings of hostile acts'Tables

theH-S-hool 'office as-discipline referrals..

Chart appeared

reorted to

The Hos ile A

listed.to,show_ reductions-in speclfic..areas

This type of charting would be useful if aniagreed upon

ministrator-staff definition were provided-for'each of the

hostile act or discipline referrals. (For exampl_, one teacher

Iwould ignore a remark spo en by a. student while another teacher

would con ider the remark as hostile or the student who made

the remark as hostile.) The -harts were not.considered a valid

indication, im their present

doing to be referred to the office

charts better indibators

particular

proble

of how

referred students to

at children .we e actually

Ra h -the

frequentlyteachers in a

the bffice aS discipline



-*Hostile Act.satudentaL_127a

Grade :Level'

FoUl Lanua
Fi h
Fi
Leave Buildi
Dis
Shakedown
Dor-- to
Class ArRu

In
Wandering
SteaI-Studen
Threat w Ob
Damage T car
Truanc
Vandsa-Class
Totals:
* Each mark represents a differen ch d; not a different

incident for the _same
Table 20 -,

tudents 1975-76

Grade
Foul_Language
Fights in Class
Fi-hts
Lea
Diareo
Shaked
Damaae to ,
ClassA
In u
W-
S

p

EaCh mark represents a different child, not djfl
incident:for the same child.



Individual adGCopierences

The one requirement set for student-teacher individual

and/or group conference .was that each project te'acher was to

hold- a minimum of 1 conference per week -f approximately.

1. teaching- peried. The child or children who were to partidi-

pate in the_ conference,-its topic, where the meeting wa to

be held,- and the antici-ated meeting outcorneswere left to

the teacher's planning.

the time and the day of the weekly meeting were the-

subject of negotiation between the teachers, individually:,
.

and the principaL (practicum xiter). Under discussiOn.,

.were-the principal's responsibilities for particular subjects.-

while in the classroom.

Initially the conferences posed problems for teacherv

-..-A.teacher stated that. the .indiyidual.Student conference was

one Lpf the most difficult things she ever had to do with a

child.. Her expression Was What do You Oy to a

-One teacher, in a review 6f. the _onference format, wrote

-ab ut.her scheduled weekly interviews.with gr ups of -four

-students. The biggest problem was "What do I talk abOut?"

17he teacher felt that students thought she wented to see -them-

because'they were behavior problems but she stated that her'

-"main objectives concerned social attitudes and scholastic

achiever,ent".

71



A second teacher set up her conference review material

as sets. of good and bad poin
. . .

The good points incitided-.---.

students eventually opening up with definite problems, and

observing some pcsitive changes in student behavior. Sug-

gested areas for i prove ent included the initial tenseness

students and teachers and-all conferences should start off

as small group conferences and then work to individual con-

ferences.

One yo-ng man was so frightened by\his teacher

hold individual student conference -that he sought out

-ipal and indicated that he'd. better -et'immediate

ar.'hmetic-help becaUse his teac anted to talk to hi

assumed that it was to be a negative experience -nd t at it

had to be about his bad marks in math.

The individual and small group conferences were, to the

practioum writer, the master key to unlocking the school- ide

concerns rec gnized in the body of this practicum report.

Teachers, during casual conversations spoke of stUdents/ af

practicum experience, in a knowing and morq personal maner.

No specific gauges were built into the pr-cticum to

easure the effects of the conferences. It was only throug

reviewing practicuin materials that the contribution of _he

conference fo became apparent. Its strong points were:-

-students and teacher had eouality
the group conference frame,

-there was dire.t communicafron bs q en
-student andteacher-

7 2



-there was two-way communication between
student and teacher, and

--eactLhad a chance .to see the other as an-
actual person.-

-

'The small'group.00nferenee'experiences.were not typical

what regularly

and teacher.

During the course of the practicum there were sidelights

which provided different and new directions for this practicum

urs the classroom sett ng between student

expansion.

While casually walking do n a school cerridor shortly after

he initial staff in-service meeting and after distribution of

the leade ship questionnai e the school administrator stopped

to speak ith a colleague. "How is-the questionnaire coming?".

WAS the question asked. The teacher responded, "1 finished

all the situations but then I stopped scoring." AcCording-.t-

,the teacher as she scored she recognized her leadership.pattern

-and didn't like what she was seeing.

A second teacher broughl."Inside Out" tcN the group's

attentiA. This Public Broadcasting System's teleVision pro-

:gram closely followed the curriculum guides and other materials

which were being used in the practicum project. "Ins de Out"

stressed how middle grade students confr -ted problems and

coped-with tt em.

obtained.'

Teacher guides for the _o am wee easily.



Pare- s. were never directly a part of the practic:

-13eCause their high interest in the areas of vandalism and

school- viblence -both the P.T.A.- and the school's loCal -parent-

council- .received regular practicum information.- Two other

nonsehool.-agencies were indirectly a part of the practicum:--

a. socialworker from the JaneAdams S hool of-Social Wo k and

a mental health worker from Roseland Mental Health were

prcticum visitors.



Measuring and Meaning
A.Summary

'
A Major objective of the practioum,was to change the

, behavior of the teacher in the class setting by p

basis -. for teacher change within the frame of in7-service.

Teacher behavior was considered to be an essential ingredient-

in -the e tablishment of a helping/supportive student-teacher

relationship.

The relationship was conceived of as one in which teachers

developed a sensitivity students' needs which included-

school learning along with improvements in interpersonal and

the student-teacher relationship. An effectively established

iationship would mean that students would be provided with

al assistance in the utilization of already lear ed and

school-learned coping skills in peer group and in the studen -

teacher relationship.

The measures which were applied to the practicum data gave

meaning t_ the term developmental student-teacher relationship.

The action which took place within the frame of the practicum

accomplished some practical effects fol- Higgins' students.

The post-practicum's administration of the "Who Helps Y "

survey to interirediate level project and non-project students

sho ed a p sitive and definite percentage change in the way

project -tudents viewed thei_ teachers. One aim of the practicum

o cast the teacher in re suPportive role for stucents



According to-the tabulated survey data students now do :see

their teachers in this type of operating-mode.

-TeaChers changed and teachers' behavibr changed. This-

can-be- attested to-by comparing the-pre- and post-project

leadership questionnaire data. Teachers themselves selected

leadership style which differed from their original selection.

Students post-project survey results also attested to the

Changes... Students indicated they had a different kind of

relationship with their teachers by the responses they provided .

'Students changed and students' behavior changed

results can be compared to see and note changes in students'

learning. middle grade students-gained in a.greater per entage-.

--of the year's learning rate in selected areas than-had -Higgins-'-

--1-itiddle grade students in the past. .The--higher growth rate-

held true when compared to other students at both the lower.

end and the higher end of the.school's grade span . for

_the year of the Practicum.

Students in the -iddle grades exceeded the usual rate of

.reading growth- for the school and neared the expectation o_ a

year.'s .gro-th for a year's school attendance.

penden

thin the practic frame -:udents did- not .change inde-

ly from their teachers nor did teachers change i depend-

ently from their students. The relationship which was the

focus of teacher -service meetings, individual and group .

1:-Ier-student me, ings, and received the benefits of g)



directed activities and good group dynamics can be saidto be

responsible for the accomplishments of the practicum.

Dur ng the 1975-76 school year Higgins experienced a

dramatic step-down in both the types of discipline referrals

made to the school office and in the kinds of physical damage

which could be observed in and about the school. The practicum

writer does not claim but would hope that establishing a basis

for a developmental growth relationship between teacher and

student--did account for a-significant amount of the apparent

change, It must also be noted that vandalism and viblenc

in the .SChools has remained a national issue. The consciousness-

raising which is a strong pal-t- of each national issue wo-uld

certaihly be felt by Higgins parents who in turn would bring

:topics slich as student_vandalism and violence tc the a tention

f their own children.

Communities -i_ a d arOund the Chicago metropolitan area

AlaVe, in the past year, taken action _againstproperty damage-

to ci y-owelecl buildings. Stud nts are slowly being made aware

that- da age they cause to property must be paid for by the ..

parent-. Th s too must be having-an effect on school redOctions'

in-incidents of violence and vandalism.-

Practicu_ Expansion. There is a need to continue the practicum

coneePt of a helping/supportive relationship hetWeen student

a d teacher. Higgins planned to ve tically expahd th2 Practicum



to the upper grades during the 1976-77 school year.

-.Key to the succe s of the practicum appears to be the

interaction between teachers within the in-service frame and

the Thdividual and group student interview The expansion of

the p acticum does require a commitment on the part of _ school

adminiStrator to provide time to project teachers for the- in-

terviews with.students and for the administrator to crea...e an

atmosphere in which the teachers can afford to take change:type.

leadership style chances.

In planning for the practicum implementation in the Upper.

..grades certain givens had to be considered.

.The heart of the practicum project would remain

the same:

-12 in-service teacher sessions-which
included planning:and participation by
the adjustment teacher, social worker,
and-principal,

support for self-behavioral changes
that teachers wished to make, within
the in-service frame,

-provisions made for weekly student-
teacher individual and/or group
conferences, and

-application of refined evaluation
measures.

All upper level students are a part the school's

departmental curriculum program. Since teaching of

guidance had been made a mandatory part of Chicago

curric lum

to studen

1 dep-

in this regard.

L monta1 teachers had an obligation

7 8



--.Upper -grade, teachers would be asked to at end,

an introductory project :eeting where the scope,

-.timing and the project expectations would b

PreSented. It was expected, that with the prin-

cipal's urg ng, the eight departmental teachers

would agree to-project participation.

Conference time for this level would be

arranged for by providing additional professional

-preparation periods fqx projeet.teachers. The

initiation of the project in the fall semester

allows for this type of teac'hing program adjust-

ment.

It was anticipated that the upper grade pilot

would be fully completed by December, including

completion of and feedback to teachers of the

evaluation results. In January of the same school

year, the pilot would be offered to primary

teachers and its work would be completed by May.

During the second full year of the project,

shorter vers on of the in-service training

sessions would be offered to those teachers who

had not participated in the building of a student-

teach helping/supportive relationship. Monitor-

ing all the project's systems would continue

7 9



:into. the second year. This would provide an addi-

-_t onal opp_ ttnity to test the strength of the

relationship.

Interest _ _ the part of board of education:personnel in

the reduction of schbol vandalism .and violence remains high.

School administratorc were given copy plates of the new Chicago

Board of Education's stem-wide goals--one of which was the

redUction of school vandalism. City-wide interest in the

schools' reducing vandalism and violence bodes well for the

possibil ty of the system-wide spread of the helping/supportive

student-teacher relationship. It also appears that the ter

pay of Alministrators may be based up__ as one of several

, such iteno as reducing school vandalism and violence.

The practicum author utilized contacts within this cit s

professional organ zaticns to soread the word of the practicum.

These included the Ella Flag Young Chapter of the National

Association of Administrative Women, the Chicago Principals'

Association, and colleagues, within the city, and within the

23 schools which makeup Higgins' school district. The "Who

Helps You" survey materials have already been supplied to the

incipals of six city schools.

The Chicago Principals' Association's publication,

The Re-orter; offers a vehicle for expanding knowledge of the

practicum's work beyond the city's borders. The editor o

8 0



the quarterly will accept an article on the helping

.student-teacher relat -nship.

--.. The practicum writer is prepared to make verbal and

graphic-presentation of the project materials to colleagues

.and.as their needs dictate. The.Betcy Ross School haa- already

-requested this type of ass stance.

The practicum established that teacher behavior .affects

the learning situation, that teacher behavior can be changed,

and that the change can improve student learning. All- of

th s was accomplished through the development of a helping/.

-support v-e_ relationChip bet een teache- and student.



APPENDIX. -.A

Boundary Map
"Who Helps You" Survey
LeS:dership Questionnaire
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Results of "Who Helps You" Survey - Dc.1975

Table 1

Fi1psth School Sub'ects _

83.

Classroom Teacher

2, Parent

I. Student Friend

9. Teacher Aide

,10. Principal

liejsL___Dus_ipg Lunch Hour

.7roje- Non-Project Teachers
N. I:LI N. / N

Hank % Hank Rank

7E 1 41

2 8 2 14

4

Table 2-B

0

4

4

Pr
Rank A

NonnErolect

Rank 11

TeAchers
"-Rank 26 %

9. Teacher Aide 1 61 1 51

10. Principal 2 13 7 ..2--5 4 0

1, Student Frird. 3 _ 5 3 3 4

6., Classroom Teacher 4 3 4 1 1 68!

2. Parent 5 0 3 3 4 0



of TtWho Helps You" Surv y - December, 1975

Helps_with_School Cornpii

ln.

-com

2. Parent

1. tudent Friend

Teacher Aide

Helps School Sub

Project
N. 121

Rank %

5

55

Non-PrOect
Nr 112

cd,fl

1 66

3

Teachers
N=

Rank %

4

58

A

I.. 3tudet Fr.;

lO, Principal

Project
N.0 121

Ranic %

1

Non-Project Teachers
N1,112 N= 25

Rank % Rank %

31

0

-q.-

re It

Classroom Teacher

_eacler Aide

7,t

15

4

18

2

3

1

1

17

0



Results of o Helps You" Survey - December, 1975

Table 5--1.

.1.121-sNLii-t_Too_Much Work

Project
N= 121

Rank %

Non-Proje
IN4---1 117

Rank %

Teachers
N= 2e

Rank

2. Parent 34 1 62 2 34

6 Classroom Tea-her _ 28 3 7 1 47

10. Principal 3 10 2 9 13

tudent 4 6 5 5 4 2

TeacherAide 5 1 h 6 5 0

Ta le 6-B

F.122.2p j s= Afte hool

10. Principal

6. Classroom Teacher

9. Teacher Aide

Student-

Parent

o NonToject-----IWZIT5Ti---
N=121

Rank %

43

2 13

6

5

li,- 112

Rank %
N=25

Rank %

1 46 3 05

2 16 3 05

3 16 1 55

11 2 16

5 2 5



Results

OE

Helps You Survey - December, 1975

Table

Helps Prevents FLhtS at School

Project
N.121

Rank %

Non-Project
14-112"
Rank

Teachers
N.23

Rank

6. Classroom 3 1 76

10. Principal 23 2 11

9. Teacher-A de 10 10 4 0

1. Student Friend 4 8 5 3 5

2. Parent 5 5 5 2 4

Table 7

6. Classroom Tea her

ject
N.121
Rank %

26

on-
N.

Rank

3

2

12

eacers
N.20

Rank %

22

10. Principal 2 13 21 18

1. Student F-iend 3 a 4 15

2. Parent 4 20 17

9. Teacher Aide 4 2 0
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Resul

Helps Con-roilLap21-_______

elps ey - , 1975

N=121
oject on-

2

ers

87.

Classr om Teacher

Rank. % Rank % Rank 96

75

10. Principal 6 5

1, Student Friend 5 6

2. Parent 4 1

9. Teacher Aide 5 0

HS1PA-112ILLULL___

0

__ble 9=B

---------PFE3FUT--
N=121

Rank
10. P ncipal

1

Classroom Teach r 9

Paren s 3

Teacher Aide

Student

%
25

18

5

3

N--112
Rank

2

4

5

14

N=20
Rank %

2 16

1 55

15

4

5



Results of "Who ilelp5; You" :!--urvey - December, 1q75

Table Tn-B.

.F11 p t=i o !.--;

-

Teacher

9. Teacher A 1 (12

1. Student.

Pro-ject Non-Project Teachers
N:= 121_ n- i ,-) N f---- 28

k a n k '6 R a n 1: Rank. %

1 r 1 3 5 2 11

n F 1, 7 7

Tah!c

4 0

c o With rnbi

jo. Pr 1) Eti

6 : 1 r Q m
Tchor

-.17-, n-i c (: tr, feacherS
N--;. 121 Nt--- 112 N =:-- 28

T- --I FrK -4, P,Ink

4

5

"
!4.

0

2 2 5

4

4

2 7

8 8 .



Results c-f: "Who Helps u" Survey-December, 1975

Yelps with an I

Table 12-B

)ry

89.

Project Non-Project Teachers
N=121

Rank
N=

Rank
112 N=

Rank
20

9. Tnacer Aide 1 --,1 1 24 7 11

10. Princioal 2 23 3 13 3 10

6. Classronm 3 7 2 16 1 27
Teacher

1. Student 4 4 r 5 5

2. Parent 5 1 4 5 4 5

Table 13-B

Helps with Schoolwork

Project Non-Project Teachers
N=121

Rank %

N=112
Rank %

N=20
.Rank

5. Classroom
Teacher 1 50 1 61 1 51

2. Parent ,
,-.- 11 2 14 -2 2 9

10. Princirial 3 10 3 q 0

1. StudwIt A 1 5 2 3 0

9 . Teacher Aide 5 1 4 5 3 0



90.

Results nf "Who Helpsi Ye.7..)u" Survey- Decomber, 1975

ITTP1 rs ROcover (--,cnocIfs

=

6. Ciassroom

t4==-112
Rank

1472
Rank

er

12retche.r 70 1 615 1 94

10. Principal t- ' i0 16

1. Student 6 5

9. Teacher 4 4 5

2. Parrit 5. .1 5 1 3 0



Results of "Who N-lps You" Survoy

April, 1976

Table l-B)

Helps_In School Subiacts

6. Classrnom Te.achp=r

Project
111

Rank

-7 7

Non-Project
92=

Rank

68

2. Parent 10 8

1. StudenE 4 1

9. Teacher Aide 4 4 1

10 Princinal 5 0 3 7

Table 2-R2

Helps During:Lunch Hour

9.

MO,

=1.

6.

93_

Tedchor Aide

Pr:incin7-1T

Student

C]assroom Teachar

i'dron

Pro:I-act

Rntlk

53

7,17,

3 10

r7on-Pro3 ect

Rank %

1 4 4

2 10

it 1

4 1
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mEaRiJa): TE GRADE FOJECT
GROUP GUIDANCE SESSION

106.

DIFFERKIITIATTON B-17EEN FACT (BEHAVI AND INFEHENCE

Doscribing non,.,vorbal behavior is a conples task: making
inferences (.lir.Ltorpretatlons) from bohavior may be even more complex.
_ slmole rule of thumb could be a fact is Iat yol..; see happening and
an inferenee is w11- 7ou think happened°

In each exar.-le g vein determine - fact or Iriforence *
lc, The cls T'llas was boing0
2, The class was exciting°

Tt.;o students put their head on the desk,.
4. Two students were very interested in the lesson

_

L-Jo Ted raised his hand three times to answer quest
0, Ted was very Interested in the lesson°

Ted did not understand the lesson°
Tod loolced down at the floor after each Olo-t-

9. Ygry needs much attentIon from the teacher°
--u 24-tr' od when 46-1(2 tcaoher

ee non-verbal beh.7vior and make Infereace
T, Tn teachea' askd a question. He looks at Tom who Is EaZin- throLigh

the window at the football field°
POSSIIVY IiTFERENCE

_

Tom is bored,
2. Tom does not understand the clues-ion.
3. Tom nneas time to think about an answer°
4, Tom is thlnking about football practice in 20 nanutes0

After the class, the teacher reprimane.s a student for his negative
behavior. During the teacher's comments, the student continuously
loOks at the floor,
-TbSSIaiE INFERENCES:

After each questIon asked b he teanhor, Pyob
raises his hand.
F(571-7STEE

,4ro



OBSERVATION SYSTEM

107.

'ElEHAVIOR TO_ HE OBSERVED
a.
b,

SHORT CASE F

obnny is a fourlTa f.1.:.de boy who Is slight in build, In theclassroom he bussies himself by straightening books fixing eapeerasing the board, or offering lads helping hand to others - allunrequested by the teacher, Johnny, when be is stttIng seldon sitsit seevs to the teacher that 90% of his work is about 1/3 done, Johnnytalks to all the children but he seems to have no close friends, Heseers unable to focus on a given assnment but appoars to be able tointellectually complete the taskso

Hui, to Help?

ii5



dsplay of Student
'ark

TEACHING ENVIRONMENT DATA ASSEMBLAGE
TEDA For

1. Are student made or prepared items, papers, or
objects visible to the observer?

tudent Effort
ecognition

Is student work displayed?_ Is there evidence of
student in-put in the room's physical appearance..
i.e. honor role listing, student projects?

lassroom Materials
ystem

Does it appear to the observer that there is an
internal orderliness to this classroom with regard
to materials, items currently used by students?

eaching Bulletin
oards

Are the charts, board, and/or exhibits in the class7
room designed to be open ended assists to learning?

tudent atinq
rrangement

5. Does student seating differ from that considered
uraditional...rows separated by an aisle with teachee
-ik at the front?

2acher-student
repared aids 6

Are various charts, grapsh, displays, exhibits which
are not commericially purchased used in the classroom?

A-going Class
:ojects Is there evidence of student involvement in learning?

Does the classroom reflect students "doing" for
on-going class or school-wide projects?

!aching Aids
irchased

Are commerically Prepared exhibits displayed
available to students?



;CHOOL

TEACHING ENVIRONMENT DATA ASS EMBLAGE

GRADE LEVEL DATE ROO

fflSERVED INDICATORS RATING RANKING COMMENTS

Display of Student Wo

Student Effort Recognition

Classroom Materials
S stems

-_-

- Teaching Bulletin Boards

Student Seal.ing
Arnangement

Teacher- Student Prepared
Aids

----170
. On-going Class Projects

Teaching Aids: Pur ased
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