


ERI!

- DOCOMENT EESUHE

--BED 139 778 ’ oo Sp 011 078
“GANUTHOP VYaleviogus, Barbara Hoban ,
TITLE - Improving 5tudent Learning Tuzzggh Changing l=acher
Behavior: The Helping/Suppor rtive Stuient-Teacher
: ‘ Relationship.
PUB DATE Mar 77
‘NOTE 127p.; Ed.D. Dissertation, Nova Univarsity ; Parts of
appendices may be marginally 1§a1blé
~ EDRS PRICE . MF-%0.83 HC=%7.35 Plus Pcbtage- : .
“DESCRIPTORS ®Ainti Social Behavicr: ¥Rehavior Change; Eleuwant¢ary
Education; Helping Relatignship; Inssrvice Teacher
= Fducation; Eole Perception; School Vandalism;
TR : #Student Attitudes; Stident Behavior; *Student
R Teacher Pelationship; *Teacher Behavior; . *Urban
schools
-ABSTRAC N
. ' t . This document describes a practicun established to
‘improve the learning environment in an urban eleméntary school.

crsated a situation in which teachers spent more time kapplng orier
in the classroom than in actual. teaching. The practicum %as sst up as
an inservice education project with the aim of changing teacher

. behavisr in the classroom and thereby zhanjging children's bﬁhav1:r-
Teacher training sessions, in which teachers were enc zouraged to
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survey data. A bibliography is included. (JD)
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INTRODUCTION

acher behavior

(O

e
VT
1

This practicum seeks to change te

in the classroom thereby changing children's behavior

1

in learning and in and about the school facility.
The practicum develops an in-service teacher
training frame which utilizes teacher groupings

t=- learn

i
fur

fur

bout themselves, their students, and the

relationship between the two.

lassroom provides the student

1.
Dy

Guidance in the

Ly

learning frame as do individual and small group
conferences with the classroom teacher.

Teachers become sensitive to student needs énd
the students begin to see their teachers aiffe:entiy

in relation to themselves. Rates of student  learning

increase as the student-teacher relationship changes..

Pre- and post-practicum evaluation. instruments

provide a picture of the ¥éarning progress which can

be aécomplished through an individual pra:tiCum‘S“wDrk_

The report contain

a descriptive analysis of the

[
i

w

mutiple préctigum's parts. Included in this report

are appendices of related and supportive documentation.
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IMPROVING STUDENT LEARNING THROUGH CHANGING TEACHER
BEHAVIOR: THE HELPING/SUPPORTIVE STUDENT-TEACHER RELATIONSHIP

The issues of school vioclence and vandalism gained
néti@nal attention when the Senate Judiciary Subcammittee
on Juvenile Delinquency held hearings on this topic iﬁ the
spring of 1975. The committee chaired by éénatar Biréh.Byah‘
c@nductéd'a survey of 757 school districts to determine the
;xtEﬁt of violence and vandalism in each district. The survey -
results, according to the chairman, rea like a "vice squad
report". |

The preli mlnafy study of the sit ti@ﬁ'p oduced compel-

ling evidencé that the level of violence and vandalism in the |

L]
¥
oy
]
o
M—"

= fea:h&ﬁ crisis proportions. "It could seriously i
threaten", azsofdiné to the report, "the ability.af the
educational égstémzta_éarrf out its primary function" .....
educating children.

Statistics were provided in the six areas investigated

by the committee:

Homicides ...cicerncnsssnrassssrsasaasa-- UDP 18.5
Rapes, attempted rapes .....-c..v....... up 40.1
RObBDET1ES «vcicecienscnnccanansanasaecass UR 36.7
Assaults on students .......cc2:2:22:... up B5.3
Assaults on teachers ... iccirtssansassanas Up 77.4
Burglaries of schools .................. up 11.8
Drug, alcoh«l offenses .....<.........%. up 37.5

1. Chicago Tribune, April 10, 1975. School Crime at Crisis
Stage. p: 3 ‘ . '
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Violence and vandéiism;are not new to the school
of this ﬁatign; CHicago newspapers have regularly chronicled
the abuses ta théigghgols and their personnel. The decade
of the 1960'Srbegan with the murder of a Chicago teacher
by an élemEﬁtafy school student and terminated in mass
student walk@ugs and “building bcycéttsﬁ In 1§68 as an
Eéitér of the éhicég@ Pfin:ipal‘siﬁép@rter; % éuaﬁ publica-
tion of the assagiaﬁi@ﬁ, this writer edited materials which

traced the total disruption of one Chicago high school. The

]
s

cited article was typical of what was happening in schools
in urban areas.?

Well aware of local concern and of the amounts of state

monies drawn away from educational programs by attempts to

‘réctify the results of vandalism and- viclence the‘then

" Illinois State Superintendent of Public Instruction,

Michael Bikalis, held public hearings in August of 1974.
The hecarings were designed to focus state-wide attention

upon the problems of vandalism and violence and to elicit

T
-

from hearing presentors the recasons for and possible causes

i

for the dual curses of viclence and vandalism in the schools.
The national print media as well. as Illinois newspapers

have continued to help keep the public awareness high with

regard to the extent of schodl vandalism and violence.

2. Chicago Princip Reporter - Winter, 1968. Vol. 58

Number 1.

o
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"Hand-wringing will not mitigate the problem, public recogni-
tion of 1ts dimensions must precede effective remedial action”

stated a Chicage Tribune editorial ﬁatgéiﬁpril 15, 1975i3;

Ly

n December of 197% Dr. Joseph P. Hannon, newly-appointed
schools' superintendent for Chicago, focused in on the issues
of violence and vandalism by publicly stating that the éfaa

would receive his priority consideration.?4 as a part of the

m

ducation department

w
"’U
JL..I\ 3

Superintendent's concern a new board of:

was

p]
]

tabi;zh in February, 1976, and entitled the Department

of School sSafety and Envir@nméntg This department has respon-

sibility for é@lice department liaison, the training of the

700 paliée cofficers and .ides who work .n the schools in

security positions, -the development of plansjt@ improve school

safety/environment, and the coordination of éresent school pro-

gfaﬁgg The actual cstablishment of such a dépar£ment;féfle¢ts

thé seriousness with which the board views the problem.
Educational iitaratufe only recently began to reflect

the professionals' concern with the issues of school vandalism

.

and violence. Dissent and Disruption in the Sch@éls reflected

I/D/E/A's involvement in the critical issues which confronted

' 5 - . . . - .

education in the latter part of the sixties and the early part
of the 1970's. This handbook's recommended long- range solutions

included an effective guidance program, a good student ac L ivity

3. Chicago Tribune. Tuesday, April 15, 1975. School Crime
a National Problem. Section 2. p. 2, ‘

4. Chicago Tribune. Saturday, December 27, 1975. ‘Section'1l
p. 3. "Board Will Shed Light on City's S;haal Vandals..
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vrogram which recognized outstanding achievement and the
encouragement of school citizenshio particularly ..... as a

"strong ' mctivating force in any organization".®

Several issues of the Edp;;pi@gfgigéspg featured articles

on school }vi@lencé and vandalism. Neilll cited Byah's con-
gressigﬁél.écmmittee'fiﬁdings as well as the Washington Star
’iﬁEWSEEPEr in his conjecturing on the reasons for the decline
. in Stuﬂéﬁt~ﬂi5£ipliﬂérwhi§£ appeared to precede the. upswing
. in SEhDGillgéfgnce and véndaligm;

- Gordon Irwin’/ writing in the Zducation Digest proposed

12 ways éfrrééucing;gchaal theft and vandalism; these illus-
trated tﬁe need for developing student and community pride in
the school and classroom. The twelve points were,vaccardiﬁg.
to ifwin, methods of kééping[up with the schoolroom keys.
The:authar also quoted the figure of $500 million as the
national loss which could be ascribed to schaﬁi theft and
vandalism. Most of Trwin's cited facts were drawn from data

presented at a mecting of school security personnel which

i
o)

dramatized a nati

nal cross-section of security problems.
Presentations on student violence were made at the fifth annual
institute in Urban Education held at Fordham University during

13

5. Berger, Michael, "Violénce in the Schools: Causes and -
Remedies", Phi Delta Kappa Educational Foundation, 1974.

6. Neill, Shirley B., "Causésraf School Vi@lence and Vandalism",
The Education Digest, April, 1976. : :

7. Irwin, Gordon, "How to Reduce’ School Theft and Vandalism,"
7" The Education Digest, May, 1976. o
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the summer of 1973. ﬁi;haél Berger, a director of the
Institﬁtet expanded his institute view into the Phi Delta
ﬁappaAfastbaék entitled "ViDLéﬁce in the Schools: Causes and
Remedies". Accepting as fact that "ours is a violent saéiéty";

Berger suggests that school people "must concentrate our great-
. est efforts on changing the values and attitudes of those who
attend and manage ouar schools. We must develop ztratégiés for
minimizing tﬁe impulses toward violence and create an environ-
ment where étudemts, téaéherg, and administrators can resolve

conflicts geaézfully"is

[

The Institute for the Development of Education Action

hool Discipline

0

(I7/D/E/A) regért entitled}Zhg Problem of §
noted that teachers, "garti:ﬁlarly_in a iisrupﬁive school feel
isolated in their classrooms...... and admit-fear of their
students” (April, 1976). This report was written three years
aftér Berger had advocated the creation of an éhvirggmént where
all who work with the StJSEﬁtS can peacefully resolve.their
conflicts.

AImplicit in Berger's statement was the fact thatiéégple
in the schools cannot now resolve thei: canflicts in a peacgabie

manner., Ralph West, a Bridgeport, Connecticut psychologist,

contended that "vandalism is a retaliation” against the adult

i
[
i

world. TIn essence he :grgad!with Berger on the neced for lcarn-
ing to peacefully resolve conflict. Fear begins in dusruptive

schools, particularly in large urban centers, and appears to

8. Berger, Op. cit., p.. 21.




spread to areas where it doesn't seem warranted. People
themselves are part and parcel of the cause and cure for school

violence and vandalism.

Focus = On the Local Scene
- . student violence and vandalism are of serious concern o

the people working in and with the'Public schools in Chicago.
School crimes are hostile acts which are committed to or upon
| school property and school-related people; teachers react

qulckly to both fa:tual aﬁﬂ fab;ed incidents:

P The Thomas J. Higgins School, a klnd rgarten through
eighth grade facility with éSQ,Pugils, has been the target
of daily acts of vandalism. These included damage to the

chool's washroecms .in the form of graffltl, broken f]ﬁtutég,

m‘

stuffed téiléts and clogged sinks. Bulletin baards have been

vandalized, items of school equipment hgﬁe been destroyed or

stolen, and books have been strewn about storage areas.
In the 1974-75 school year there were several incidents,
serious enough to require police reports, which centered on

sssrooms had been invaded

ks
ru
iy

vandalism. During this period ci

L’J

(e¢leven times) shortly after school dlEmL :sal and materials

~and equipment had been damaged. Petty crimes occu red in the
-classrooms regularly. Vanﬂalism{may be considered generally

as a crime of stealth but v1@1gn e is the obverse side of the

D"J

coin. Higginsg' VlDILn:E' -2lated problems were most evident

10.




in the area of inte pérsonal relatlaﬂshlps. School fighting

erupt in the classroom upon occasion, or in the ldnchroom or

unds.

@

school corridors, or school
Eaﬁiéinéél@ve with student fighting was "mouth" which.

could be defined as verhkal -abuse which ranged in form from

name-calling to villification of another’s ancestors. Mouth

as applied by students !'o any correcting adult in the school e
area, Ea:ents and LEuChELE, taci

In all incidents of flqhtlﬂg, audience was a persistent
factor. Posturing, exhibited attitudes aﬁd/gr mouth expressed
by the fighter was reaaily commented upon by the audience.

In the Fastback previously cited Mic h,ei Berger quoted

a

iul']‘

chool administrator who had observed "that no one really

knows the exact degree to which violence stems from the child,

the home, the, community, the school, or some.combination of

£

all of these. It cannot be denied that urban society tends

to be a violent one and that aspects of it over "ow into the

school. Attitudes and behaviors developed in the home and

oor" 9

iy
o+
]
Bl

on the

reet are not left at the schoolhou
Student attitudes and behaviors, regardless of their
origin, are factors in school le Iﬂlﬂg;r They become critical
factors when they impact an;szh@al learning. g;;ﬂs'-1§55
| test sc@:esrreveal that students have not achieved at levels
whi:h meet néﬁi@nal norm grade équivalénﬁsiin féaﬂing;'

9. Eergér; Oop. cit., p. 21.
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vocabulary, or in the math area. The data were drawn from
the Iowa Test of Basic Skills, Form 6, (ITBS} administered to
all Chicago elementary students during city-wide testing/

evaluation program.
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Not only were test scores ﬁepre&g ed but the téachiﬁg

staff of the school complained that student attitudes and

acting-out behaviors greatly influenced student learning.

Teachers étatéd that an inordinate amount of teaching time

‘had to be davated to matters relating to student discipline.
TJmE gspent in discipline detracted from student learning and’

indeed affectod the scheol's learning environment.

My
o
\D“\
9]
i

: w—*
ﬂ\

A ¢ sal of udent dl ated that.

I
s
o
ik
il

e
I

ip] lné,r, @zd 7néw
i rfighting and teachér-student verbal confrontations made up
“the bulk of office-referred student discipline cases. Inves=

tigations of those incidents and others related to vandalism

12




rThe friquency Df‘students chargés 1ndlcated tha% teaahe*

3ééu;d é§£;:gp;ent;atE Dnly Dﬂ a:adémlcs,_théywﬁeéded to bEj
s::l:lve f‘tci;:f,ia‘stuﬁéﬁts @ther neeas in thé classro c:rﬁ ggtting’;jﬂ
The'¥écggnltlan and sensltlzatlan Gf the teache?'téfstudents'
acaﬂemlc aﬁd scéialnﬁeédéusK%néan51deréd ta be a Fey factor&i
7 arﬁlﬁgrél;mate e&tabllshed; | o
- found in. hameé and
is often lag};;ng in
has man yr sing;ig and )

wo—pa:ént warklng famllles cammut;ng to distaﬂtwwakgiécatio’

Ee:scnal llVing Pfessures af th@’elpa t who are at- hame,i*
E SPEQLflz 1a¢k éf knowledge Dn “how . to glve thelr chlldren

,e&t schoal Pr@blem—arlented hélp and suDPGrt hava Eantrlbutedff

fD!thE break dawn Df the famll! hElPlngfguEPthl e félatl@ﬂShlEsw

i Whlle recagnlzlng the hameﬁés a factar in shaplﬁg the "

. % .
chlld the’schéﬁl haé tD QUEEtLGﬁaltS rgle in -the déVélDDmPnt

:ana malnteﬁance @f student attltudlﬂal and behav;aral E,Pén%e%

‘1n tﬁe la&rn;ng EﬁVlfGnmEnt. Thls pré%tigum paatulateﬂ thaﬁ

e

stuaent attltudég anﬁ behav1arg whlch were expraszed thf@ugh

13




znégat;v ;ag lng -out patterns 1n aﬂa abaut the %Ehaalf 1nclu61ﬁg

5

7

faitavéf v1alen:e aﬂd vanﬁallsm;cauld DE reshaped WLthn the

'ﬁg EﬁV1ranment,‘ Thls could be aacampllghea thr@ugh the -
Ly

Community Background '

The community of the Thomas J: Higgins School is located

""" .at the far east end of the U..S. census tract .commonly re-

ferréd ta as’ Bevarly H;]ls M@fgan Park. This*secti@n of

Chlcag@ ranks 2nd h;ghest in the socio- e:aﬁamlc :anklngs of

V8§»§Qmmuﬁiti55 prepared by the Ehlcaga Suﬁ Times fram data

',bégéi‘an-the 197G*TUi_Sﬁ‘CEﬁsus." .

“+ . .The Tlmes article entltled "Where the Status is in Chlcag@

indicated that whlte magDIlty c@mmunltlas are at the t@p of
llézéd communities, while majority bla:k and Latinos are at
_;he b§ttQm in all .six fact@:sruséé by the newspaper to rank
neighborhoods. "The neighborhoods that dropped most (in

 ‘rankings) during the 1960's were those chat turned from white

té'bléak;" Income was cited as one of the factors where

@ne s race really counts™ -;éifiRankéi on median family inéamé
EIQDE, the top-ranking 13 ﬂe1ghb@rhéaﬁs are at least 80% whlga

Uénd none Df the bétt@m 16 neighborhoods is even half—white".

 While demographically a part éf Beverly, the Higgins area

cent community of

riaféglisticaliy‘m@:é cl 45

=
ose ly tEhPmbIFS the a




Roseland. This community rates BEthEDf the és.gmmmﬁnities
éiteﬁ‘byﬂthebsun Times in six key fgétérsl; The 197EBR§SElaﬂd o
fzé;ggfﬁéuia.bétéQHSideréﬁ'a éémmuﬁity With’ﬂetéfiératiﬁé hames;kr
an'eréaéé'ﬁax base, a flgufe of agpr@gl mately 10% gf its
reéldénts unemployed, and cl@sgv tggso% éf its inhabitants in..
i?ﬁhe ﬁcn white Lategary_,‘ t' - o .

ection would be a

W

The ngglns Maple Parkfmargan Park
cut above R@%élaﬁd but well helow themggygglyzstan@a:éiW:Thgi77

'-grgatést difference between the cited areas and Higgins

ijauld be Jn ‘the racial category. Tha.schgél?g areé is about
98% négiwhite, Neither Eéve:ly,ﬁﬁi'ﬁééeland compare to that
éer;egtagé iﬁ;tha Sun Times *table. o |

’ seieéted Community Characteristics 1972 N
| Crable 310 .
) ] Eeverlj 7 Rpsgléﬁi

_Median Family Income ~~ °~ :$15,750 _$11,190 -

%.Gf.PEfSGES from families L. ,
rbélaw ?@ve:ty- level =~ - ’2;3 ”75* 7.1

Medisn Home Value ' - ggs 3@3 ©$19,100

"% of

f 'sréver 25 graduated
hiqh :

71.4 - 50.4_

of warkers in prof al S
or 7m§$§gerlal ]Qb% . 40.8 . le.s8

W\

% of rﬁqldentg who are. . 7 . . v
white - __ 85.3 - 45.6

10. Chicdyo Sun Timés, October 22, 1972. Where the Status is

in Chicago. -Section 1-




Fram pars@nal kn@wledge af the schaal ﬁgmmuﬂlty the writer

o WGﬁld raké thé ngqlns area generallg as an upper- 1DWEf clabg

ﬁraiﬁfaréa aﬂd Strlvlﬂg to mave ahaad. The cgmmunlty=ltsélf c@nzists

"~ of  four alstlngt areas whléh are socio~ e;angmlc in natu e :

a) Slﬁgle famlly dw2111ngs lacatea in thé
' ~Maple Park section which is ¢considered:
to be a middle class area. The homes are
all brick and from 1C to 15 years old.

b)  'mixed rental and home owners in an older
section of the community known as Morgan
Park. This section of the city was settled
by blacks as early as 1890. .

g ? ' c) Tawnh@ugea——z family hcmes on very small ,
oL lgts mastly owned by home residents. i

d) a changéﬁ neighbarhood area "of 50- year—-old
hau51ng in poor conditions, many rental units
in 2 and 3- flt:xcn: hcecusing. : : .

h Higgins Boundary Map 7
(Refer to Appendix A-Attachment I)
Full Eém@grapflﬂ Map

-

“‘hQQ?ié
 Baekl T 73

T
I
T




' The map areas designated as "C" and "D" havé a higher
S T R - : :

population density than each of the oather aigés- Where the

~ children come from in the commu does appear to have an

S

“effect on the classroom. The per cent of Studéﬁts coming

”f'frgm’ééhéai Eﬁpp rtlve hémés aPpears to be deeclining while

‘l!.ﬂ\

:ﬁbése udents agpearlng to need str@ng Sugpart W;thlﬁ the I

-Séhaal env;ronment from school personnel appears to be

The "A" through “D“ division of Higgins Cammunlty

- also éfle ts wheré most two-parent hamés can be fcund

whegezsinglezgarents who support their family live and'thar o

- =¥
Lo g

section in which most families are receiving some form of

_welfare assistance. .
- - Higgins School mirrors its community ..... from 1965 .
- to 1971 the,s:hoal ﬁas-arganiéed as a kindergartEﬁ £hraugh;
s;xth grade faclllty Wlth cémmUﬂlty presqufg that de: ‘igna-
'?t;anxwas changed. The student population peakeﬂ w1th the
. new organization and has slowly declined slﬁgg 1972.
L
s . - i
| 17 b \




. ‘Staffing Ecsts

selected School chérac§er;sti:s 1972-7511

- nggfig L 1974-75

. Comstruction ., .~ 1965

VSchéél nganisagigni

per pupil expenditure  $469 . . $609

Student Membership 809 . - 716

/Bd. Funded 28 . — 30 -
Teachers/Gov't Funded ] 0 R 0

% of Majar Ethnlt Graup
, ~/Students
~/Teachers

Attendance Rate ; L 93.0 93.2

Faculty Characteristics ]
Years of Experience-% Teachers Teachers

Less than

to 1 year® - « . 10%. 10%
to 5 years ; 43% : 33%
to 12 vears ", 31% 40%
years plus - "1l6% o - 17%

L O

nchievement scores for Table 4 were Gmitted intentionally.

n_n
4 ‘m

" The California AShlEVEmEﬁt Test was administered to all middle

graéé students in May of- 1973 whila the>I§wa Test of EaEic

gkilis Qas administered to all mlﬂdle grade ;tu§2ﬂt5 ‘in Apfll
of 1975.. ' S : -
» &

Chicago Public Schools:

- 11. Selected Schaal Chgragterlst
) arate volume) 1974-75,

'1972-73, pp. 96 ‘and 97, and {5
Pp. 94, 95. :

mw
"’D'-
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Restrugturlng the Student- Teacher Relatlcnsh;p

This,pragticﬁm is predigatea‘uﬁéﬁrtheffagt that a class-

room is a' type of closed system; students and the teacher are
- members Df thefsyStém. Behaviors and attitudes éxhibit&d in
the classroom are responses té‘relati 'hlg ~whi Qh are being

B \
and have been established in that setting. If negative

behaviors and attitudes on the 'students' part are to be
changed, thé:teagher in the Qlaésﬁaam can grévi@e the *thfﬁst
f@r,étimﬁléting and creating thé.éhangeg

'f,ﬁhy does S£uﬁent discipline take up so much téachig§g7~
éitimE; why is there friction beéween £eagher and s£udeﬁt?, Aréﬂ

the inéiiéntsréf student v1alen:e aﬁd vandalism Ielateé ta,;

or are they an outgrowth of, experlences 1n the clas s room?

The s:hgal must questlan its rale in cant:lbutlng to

. . .
Etuaent prablems and exsressad cangerns§

Ellen Marback in her artlcle on Mlnlmlzlng DlEElpllﬁE

a’s.

ylth Cagﬂ;tlve Caplng, 12 pr&v1ded a path for taacher :hangesi'

‘She warned\teacths that if a ﬂEElSan had’ té be made on

e

. ‘whether to \teach or whether to dlsc,pilng, the.classraém

learning en lranment had bec@me unprodudtive. Making such
R . : e
decision maanﬁ that téachers were alreaﬁy combatants.

.W

Marback's thesis was that "coping is a part vaiearﬁipg and

that agpr@?ﬁiate coping behaviors can and should be taught

12. Ellen Mufbac:k "Minimizing Discipline with Cngnlleij

Coping"” Illinois’ S;h@g}jﬁgglnal Spring 1976, pp. 1§;2ér'

. . s EE A
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ln Ehe elassraam © " This kind of téaching requires ‘a new
a.mental set for teachers because what is needea 15 adequatp .
ccplng by students careful;y taught by teach as a part of

?, the learn;ng EEZGESS.

Frité-Rédlfin anvgugu%t; 1975 article for ?Sﬁ@?l_ﬂgﬁiéﬁ»
:made a strong case for the ggr%fui éélfgaxamiﬂatién of %dult

" kekavior as it related t@>:hi1dr3ﬁ in the classraém! ‘Redl
étaﬁed that "tha:pr@blem of what, of al;.things we do for ahdé
to kids, mag become, dlgruptlva rather than helpful is one for

‘adults to p%ﬁder . In the final analysis, Redl PQlﬂtS out,

the adult has_iﬁ his hands the final power and‘resgonsibility
for the child's outcome.l3

=

Each author, in his own way, jproposed encourading teachers

_to examine their methods of operation with students in. the -

!

elassraam_ How the teacher perceives the classroom, institutes
clasa pfcaedurés, the nature of the pracedures and haw the

t3§cher and the ‘student reggand to or :ape W1th1n the claszr@@m

i

:caﬁstitute a.laLQE‘part @f th le earning frame- which is argart

o

£ the,éiaésr@am Tearning Eﬁv1r@nmeﬁti
A student's logical choice faf'ébtaining school ﬁelp Sh@ﬁl@
‘be the classroom teacher. This is one person in the school who

has regular and direct contact with the student.
hi

'13.  Fritz Redl, "Disruptive Behavior in the Classroom"
School Review, August 1975, No. 4, pp- 569~ 594-”.
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It was found that Higgins students-did not think of -
thaifuglégszagm teacher as the'ﬁifst source of assistanég;

. Data on this were gathered from students and ‘teachers thraugh Q

’a survey aﬂmlnlst%red tc ngglns students durlng the spflng

Df 197s5. The Survey entltled "Wha He 197 Y[u'

m

Et up-a

éserles @f EltuatanS in which school sources far hélp

'were listed. . Ihe resulting data iﬁﬂlcateﬂ that while
: teéchers thought of themselves as being consis stently the

‘first source of help for stndents, students chose tea:hersaf

1 'assinifiai aséistanca sources.in less than 50% of the
)  ééamp1es éitéﬁ. g
Chilﬁrén, especially Higgins students, ‘do needvﬁg
learn in an environment ;hiih ié's,pp rtive of their con-
3 cerns and néaésg_ School. learnlng takes place. in school *
. ‘and requires the klhﬂ of éﬂVirQ,l nt which best. supparts-r e ;V -£{
‘appropriata Stﬁagﬁﬁ iearnlng. g‘!
i Thé results of 5Wh§‘Hélps You" survey hlghllghtea
3Higgin§ studénts’ need for hélp iﬁ;many aréasg_—lnéluded.
. were assistaﬁéé'in learning and in the aféé;éf bothlinterarn
f :gars al aﬂd §{;ﬂentrtéache: relationship. Thesé‘gtyientf'ﬁ

“neeas 1mpa:ta5¢}@ 1 learning " and the learning énvirénmEHt.

N




objectives . B e

‘m
[1/]

'rThé'Maxi II proposal p:@v; ﬁ,f@r a developmental basis -

=

’fQE the establlshment Df a helplng/suppgftlve student teacher‘

thé'b havuaf of the teacher in the élass setting by prcv1d1ng:

kfa*bas - for teasher change w;thin the: framé af in-service.

- Essential to £Hhe establlshment of a helglng/supggrtlve student-

[y}

Eoee e - T % .i .

VS teacher relatlgnshlp was teacher change. The :elatignsh;p ,
Sy - o -
. was can231ved of as ana in which teachers ﬂevelcped a sens;—

'f;v1ty ta th31? stu§3ﬁts needs which ;ncluded schaal learning,

'fstudemt self ccngept, and 1mprovements in 1nter§er onal and

‘;'s udent- teaﬁhe: relatlonshlps. It was Plaﬁned that the

’:I21atl3ﬂ§hlp benef, ed st aénts by PrDVldlﬁg tHem with-real

:'355lstan:e in the utlllzatlan af ;1IEadyﬂlea:ﬁed and . school-

o

aarﬁéd Qg g'g kills ;ﬁ,peer graugﬁaﬁdfétuaentﬁteaehér

";‘;  '7vIéiétLDﬁSg It was Qresumed that the bas;s for developlng a

]helplﬂg/suppértlve student=tea§her relat;anshlp exlsted when

" the iject s'cf the pfactlcum were met. ‘ ' r;n,

'TEE objectives 1ncludea.. o ) S e

L Praja:t students w;ll select the “teagher choice
;an the post-project "Who Helps You" survey at:a .
‘ e which is 20% gfeater than the;r pre- PrOjEEt .

¥ Ehalcesﬁ s :

'The'student's 1@gical choice for @btaining SchDDlrhélﬁ

fgshauld bhe the classroom teacher. The tea:hér 15 the one parsgﬁ"'

7 ‘who has regular and direct contact with the ztudént. By the

22"

rélatiénship! The chief gaal of thls practlcum was to ~hange .. .. .




. : .x * 4 . ) ) o .
termination of the practicum students should be able to seek -

_anditélébtéiﬁ;wiliing assistance from the teacher as the%?

E

_central helping/supportive person. This type interaction is

n,éfzhangé gxamzpréépracticﬁm'sﬁudent and teacher practice.

_suppértiVE'stuaentéﬁeacher relationship should closely approxi

ﬁafti:ﬁlafly in reading, is a ycar'~ growth for each year in
" school. Growth woiild be determined by standardized test data

Prgject students, at the complction of the work
of the practicum, will agree with teachers in
70% of their chcices on the "Who Helps You"
survey. . ' . , '

£

The teachers' role perceptions in the- frame of thérhelpingg

mate the students' view of from whom they may Ieceiﬁe assistangéi'

The wgrk of the. practlcum w111 Jnsuré§§2332ﬁt students and

i

, IR -3 ) o
teachers choicesyin clos .r corr espondence. -

Sixty per cent of the practicum's teachers, by

£the project's termination, will select the .
1Ea§éf5h;p style on the Group Leadershlp Quesg- :
tionnaire which undergirds the' student-teacher
helping/supportive relationship. -

Pract;cumpfgcus students will Elgnlf;caﬁtly
increase their reading comprehension scores,
as determined by the Iowa Test of Basic Skills,
Form 6, over a comparative year's I.T.B.S. data.
_Test results will be charted ~»nd compared for
the school years of 1974-75 a»rd 1975-76.

Higgins staff's goal for student academic achievement,

“.,.thained‘fr@ﬁ the QityEQiéé tesﬁing Er@grami"a Significant

T

gain in meeting that standard wgulﬂ'be-a 4+1.0 comparative

yearly test score. The range for the 4th, 5th, and 6th

23




gtaéés‘(Table 1%,3939353 ). in vocabulary has been from plus ;5

to plus .8, in reading from plus .7 to plus .9, apd in total

;ﬁaﬁh-fram minus- .1 to plus .4.

-Project teachers ;ill create a physical class-

~room environment, during the term of the practicum,
“which encourages. aspects of the student-teacher
‘helping/suppoertive relationship. Observational
aspects of the classroom environment will be re-
"corded on the Teaching Environment Data Assemblage.
(T.E.D.A.). (Appendix D, ‘Attachment #1)

A change in middle grade students' behaviors,
particularly those involving peer conflict, will
be demonstrated by a 10% réduction in the number
-of acts attributed to . intermediate level students
and rec@faed on student ﬂlSClQllnE cards.

I 1itermediate level teachers, auring'the course

of the practicum, will reduce by a minimum of

'10% the number of their office-referred discipline
cases involving student committed acts of vandal-
ism and-violence. '

The reshaping of student actingéout‘patterns and behaviors

;Lu

within. K the lea%giﬁq environment would indicate that change in.

the béhaV%DIS'Gf teachnrs is takiﬁg'plaéé within the frame

i

of #ﬁé practiaum.

#f The work of the practicum design was to take piace in
téaihegiiniserv;ga sessions which eguipped teache;SIWith tﬁg_
;Eﬁéledger fE$hﬂiqﬁES; and the personal éesi:e.needed‘tg estab¥ -
lish a Helpingisup?@:ﬁivé?relatianshig with students in the
‘ éi§5sr@@m_

HTéathrS had the opportunity to examine their own leader- - «

ship styles, discover their students’ gfaup and inqividual

24




-needs, and contrast those needs with how their’present leader--

L =

izh;p style supportéé student need sat;sfactlcq and school
'learnlng- The- in-service trainincg was Pl 3 ed tg fagllltate
.aﬂhers adopti ng a helplng/s, Portlve Student need oriented
’él shlp whlch once established waulﬂ be nurtured and
waulﬂ blossom; thus mégtiné'a school need and projected
Pfacti:umvéutcomé: improving the school's learning environ-
*mén?i
The developed rélatigﬁgﬁip was envisioned as one in
which étudents who expressed needs, either verbally or
observabiy;lwhetth academic or social, were pravideé with
helpfsupéﬁft‘dizégtly by the. teacher or through an iﬁmédiété
iefefial to an appzagriétejétaff-mémber,

The relationship included teacher' obtaining knawledge

]

Ef the;r students §part from the group Glasgtaam sett;ng anﬂ
~‘the students galnlng reclpfccal knowledge frcm thélf teaghEE-~

The IElétlDﬂShlP, once initiated and seeﬂed,far dév@l@pe,-

ment, . was designed to ease classroom friction between teacher. . =

and student. Support was provided students in such a manner -
- “that "acts of 'school violence and vandalism were attenuated.’
The final practigﬁm outggme was to achieve an improvement in

the. =c

~ﬂ

heel learning environment reflected by -improved student

learning, attitude, and school behavior.




Ptgcticg§ Parti;;§aﬁﬁ$_f

The practlcum was iﬁitiélly bégun:Withiawpilgﬁ Préﬁé ﬁ ?

whose Eazt;cip nts were teacth valuntee d awn from thé

vschcal's lntermedlaté*gradesi, The pilct facusad on. graaes'  w

3 to. E begause Higgins' stuaents, at that 1Evel. were Eﬁ%.

_ccunter;ng peer grcblems whlch were a fféquent Eaurce of

ﬂiSéi?liﬁe,zéferréls. Mlddle level students a@péared to

féx?éiienéé difficulties in talking w1th and gettlng help f:@m
?their c1assr@Qm ieachers who would refer them to the afflcefsf,“

‘f@r ;ngglence or gene:al fudEﬁFSS Aats of vaﬁdallsm ana
‘»VlElEDCE in which culprlts were 1§§nt1flea ‘most ;fequently
% weréwmi§d1e Qrade'studénts,, The intermediate g:ades were alsa

'well sulted far ‘the pilot beaause Qf the way the school wasi-

,physlcally @rganlzed. Student ﬁurrlculum matEflals ‘were

'reaally avallable and élst;nct‘fram the prlmary and upper

grades.

Tsn teaghers with apprcxlm tely 320 stuéents made up the

Elgglﬁs ﬁldﬂle graﬂes, Various sch@al céﬂstralnts allawede

érv;cé fully only five t@ seven VDluntegrfﬁw

]

the pll@t t@

T

g_teachers and the;r gr@up%

N ) : .-

A

éesign

The déglgﬁ Qf the E:actiaum was plaﬁﬁéd to- a;gampllsh

those gaal; and DbjECtI\ 5 set forth in prec fdingfséétipﬁsm;

Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

“ted s minimum class locad of thirty student

“ training sess
Fl

Qiéé Gu;dance and Carper(Develamert Guide, Intermediatec L

The practicum consisted of an initial pilot project which

served middle grade volunteer classroom teachers who instruc-

[

h.

El

v
]

' The micddle grade teachers were selected for the project

on a voluntary basis for these reasons:

rm‘
o

In the middle grades it could be proved that

student—-teacher friction and peer
relations student problems were

apparent;

acts of schceol violence and
vandalism w:re pérgetr ated by
students in this age gro up.aﬂé

discrete curriculum materials
“for students were available.

"The work of the practicum took place in weekly in-service

ions for the teacher vclunteers. The schcol's

\l—‘

3ad]ustment teacher (full-time caungelgr) and the social worker

(1 day per week at Higgins) would assist the school administra-

_itgr,iﬁ:

famlllarlslng teachazs with 'he guidance
curriculum gu;del4 and re’ . materials
in order that the guidan:e . rogram became

a regular part of the social studies
teaching curriculum,

equipping teachers with the technires
which could be utilized tc ~nhance a
guidance program; helping - achers lzarn
"hoew to use the teghnlques,;Lthin the i
service frame, )

o,

P

o]
<
I

B ]
!

Chlcaga Boatd Sf Edlication, 1974.
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utilizing feed-back and cbhservation from
the classroom and in the in-service +rain-
ing to developing ‘alternative methods of
dealing with student needs; Qﬁé

C:;atlng, with téa;hér COﬁ:éﬂaus, a viable
for

Hy

gr@uz EDHfEIEDCES as .a part Gf the means

of building the basis for the helping/
supportive relationship.

The key components of the pilet de 5lgm were:

introduction = p:e=§:@jgct administration
of the CGroup Leadership Questionraire,

- 7 i
12 in-service training sessions for
teachers planned for a mutually agreeable -
time,
participants as VDlunteerS;
agenda based sessions which were planned
by staff people--the principal, adjustment

teacher, and the social worker--holding
differing viewpoints of school students,

pr@v1510ns for immediate usage of SES%lGH
techrniques within the classroom, and with

students,

support for changes - participant wishes
to make in self thr@ugh the in-service
QIC‘HP;

developing a supportive interrelationship-
within, the in-service group,

direct support of the pilot by the school

adm;hlgtrator through the provision of
alief time to work with the individual

and small groups of students by the teacher;

a minimum of five pilot studont and teacher
meetings, and

p@stépregect administration of the Group
" Le zrship QL?EthﬂﬂSlIE;!
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students, were the meat of the practicum. Twelve morning

4]

=es

I
]

ions, over a three-month period, were planned and utilized.
Provision had been made within the training for teacher inter-

ar concern which involved students

H

action in matters of particula

ants' internalization of training ar1q1nat;d

r*l-*
f'J\
m

and for the pa

ion, attitxdés and values. .
, A )

at
‘aThe_ agenda which was pre ared for each tralnlng session

was formulated by the szh@@l,administrétar w1th direct 1nput

from the adjustment teacher and the sccial worker. Each agenda

was planned with the prior session'

g success or fallure in mind

and with the intent of meeting the

=

'@j ct's goal. Formative

"‘[jq

J = 3 = -
of the in- serv1:1ﬁg Evaluative technigques were Qa:rled out

after éach meeting by the responsible troika.

evaluative technigues included analyzing tcachers'

-

Genera 1
in-service feed-back, gauging teachers' group maintenance

behavier, monitoring incidents of school-associated violence

how the sessions were meeting

l' "]
L
o]
[
o)
it
o+
i
[
3
p—l
ju
ot
o

and/or vandali
roject géélgi The chapter detailing project evaluation in-

cludes material on in-project assessment.
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Several strands were interwoven into each of the twelve
training sessions}
-goals of the practicum project,

-objects of the classroom guldaﬁce prograr,
~implementation of the classrfom guidance program,

) ~focus on types of individual student and group needs,
-teacher planning for group and individual concerns, and
-on~-going evaluation.
Materials fr@m the Guidance and Career Develpment Curricu-
-1um Guidel5 wh kh were used by the participant teachers included
chapters on gréug guidance in the classroocm, gréup guidance
- techniqu ES;\ ontinuity of the guidance function and guidance unit- -
planring. Those materials which were iﬁp;émenteﬂ in the class=
room iér stuéant use -included chapters on discovering who ycu
ére, getting along with your family, feeling and actions, and
being the kind of friend I'd like to have. )
?ii@r to the first teacher training session an intrgauét@fy
meeting was }eld for all Higgins intermediate tEEQPE*S_ The
scope of the pil.t was @utlfned,xgéais stated- and the teachers
were aékéd to consider vclunteering for the project. In the
> " initial training sessicns voluntcer participants were asked to

i
take the Group leadership QUeftlénEalfé‘lS

The. Grou Léaderzhip Questionnaire presented fifteen

o

Vﬁ;tuatlans which could occur i a group setting such' as

L

15.  Ibid., p.iii.

-16. - David-W. Champegne and Jchn L. Morgan, Supérvisléﬂr
Study Guide, Fort Lauderdale, Press,

1973, pp- 91-102.
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ERIC

Aruitoxt provided by Eic:

in-service trairiing or supervision groups. The guestionnaire

describes a situation,

The gquestionnaire, which. was erﬂLﬂnlly ﬁEVEle by

Daniel B. Wile and Gary D. Bron, was experiementally modified

and inclvuvded Supervision Study G 15&17 prepared

=
wy
-
=2
]
2
O
<
Al

by Champagne and Morgan. No mStérlg] on the guestionnaire'

reliability or velidity were a#ailabl& for the modified form.

naire responses anéd beczuse it provided a reference point
during - the in-service sessions for discussing varying styles
of teacher leadership. (Appendixf , p.30) ‘ ’

The guestionraire also appeared to be a suitable evalua-~

ot

tive tecol for this practicum becauvse it was non-threatening to
the practicum participants. Morris €zgan stated that the "risks

involved in essaying new teaching behaviors ..... often heccme

is Cogan, Bosteon: Toughton-

rri
'ffliﬂ, 1973,




ERIC

Aruitoxt provided by Eic:

The classryroom itself and teacher kehavior patterns were

the focus of various systems éf classroom observation. Ex-

"tensive work in measuring the merits of teachézs' aeffectiveness

through the use of ob

i

ervaticnal technigues had keen undertaken
by researchers Medley and Mitzel.1? They, as well as cthers, |
concluded that pricr research cn teacher observation was.
defective in both the design and analysié of data. There

appears, at this time, to be no aacéptabfe obkservaticonal model

£
jo g
[
0y
oy
ﬂ

annot be c¢riticized for keing subjective, interpreta-
tive, and/cr inferential.
This ugre ticum fecused on teachers' changing, with tlhe

effect of the change be ﬁg'gaﬁaeﬁ by teachers themselves.

The ques f;@nnalle provided partlclgan*s with an idea of hls/her
indiviaual leadership style and zs a pre-post-project evalus-
tian-tEchniqué; and if change had occurred.

down

W
-
i ]
»
3
g
ol
]
ft]
b
P
ot
=
e

f the 1974-75 office discipline referral

most recent student test scores were distributed to provide
participants with data which couléd be uszed to discern types
of student group and individual needs. Pricrities were to ke

established within the the training sessions and teachers were

asked tc develop & check method for use in the classroom as a

19. Medley, D. and Mitzel, H. MEESLILHQ Classroom ’Ehdviér
by Systematic Observation" Handbook of Research on

"Teaching, Chicagec: PRand McNally, 1963. pp. 247- 328.
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means of determining if student chances cccurred ..... 1n
learning, in peer relations and with the classroom teacher.

During the training sessions teachers were introduced

to a medified Flanders-—-type observational EySténg which ecould
1

e
L
o
4]

be used as a meané of determining indivic
change (Appenaix D, p.lt7). 1In order to use the system the

" teacher had to define the behavior which was to be okserved
timl block which would

(yrouvp or individual) and determine th

ol

be imposed by the cbserver (project teacher) cn the okserva-
‘tional grid.

7 Individual teacher-student and teacher small-group-con=. . .
ferences were v}ewgd as bésic to the development of a relation-—
ship with students which was less formal than that found in
the classroom before the in-service experience. It was also
the cornerstone for the establighmEﬁt?@f thg helping/supportive
relationship with students. Possible formats for each type of
conference were worked out and weekly, Dﬁé*h@ur*?@fétéachéf
conference times were negotiated individually with teachers.
The majority of conference relief time was pfévided by the

school administrator with back-up from the adjustment teacher.

20. 1Ibid., pp. 150-163.
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The practicum's aim was to prepare and test a develop-
mental basis for the establishment of a helping/supportive
relationship between student and teacher. The accomplishment

of the practicum's objectives required a variety of evaluative

tools which focused on the project participants' responses

and the results of their project-related actions.
The gauges utilized to assess the over-all practicum's

success in meefing its stated objectives were as follows:

Test Results

‘PrEepast—staﬂﬂard zed test data drawn from the spring- 1975 -
and gprihg 1976 Iowa Test of Basic Skills (I.T.B.S.) were col-

1écﬁed tabulated and compared.

cher Leadership

1]
=

ﬂk

All of Higgins' middle grade teachers were provided with
the Group Leadership Questi@nnaire and its separate scoring
instructions. Each teacher was asked to complete the guestion-

ix core it if they so wished, place the completed and/or

=
1
[

[

i

scored questionnaire in a sealed envelope, and finally, arrange
for the envelope to be held by a mutally agreed upon collecague.

. Upon com mpletion of the project the tionnaire was re-

wﬂ‘]

\DU

ques
administered to project teachers. Teachers were urged, if
they so desired, to give the practicum author both the pre-and

~ post-questionnaire with their names deleted..

314




"Who Helps You" Survey

This instrument was developed from written comments and
chéf discussion material supplied by Higgins' middle and
upper grade students. The survey format was designed to
elicit from students on a pre-post-survey basis, who, among
school adults, was actually helping students with problems
they themselves had indicated were real E@ﬁQEEEE;

The practicum survey was based én gquestionnaire informa-
tion gathered from students during the 1974-75 school year.
Students,; in fafﬁs such as the student council, indicated that
they had worries about the school. 1In order taréatarmiﬁe what

the worries were, selected groups of students, by grade level,

received a card on which they were asked to list one or more

‘Df their own concerns about particular building areas. These
concerns gyentually evolved into a questionnaire which asked
that. students fénk their worries according to urgency .
(Appendix D, Pp-i{n3) -

As the results from the questionnaire were compiled tw

rt

o

things became obvious: student concerns could be identified
by .age group (middle grade students wérriéd about classroom
' stealing but upper grade students did not), and stuﬂéﬁﬁs‘
worries appeared to be solvable within the school (food left
on lunchroom tables c@uldrbe removed) . | ;
Conjecturing that the problems students identified as

school-related could be solved in the school led to” the.

e
LT




development of the "Who Helps You" survey based on actual
student-framed situations. The survey's purpose was to
pinpoint school adults whom students could really rely on
for assistance in time of théir ﬁé%ﬁjiyﬁiéﬂlé grade project
and ﬁ@ﬁ—pfgﬁéct students responded to the survey questions
in ﬁecembEﬁ of 1975 and April éf 1976.

The survey instrument prior to the project's initiation
was also administered to all 'teaching personnel during a
regular iﬂﬂSEfﬁiCé meeting and with the same explanation
provided students. The purposes f@: the information gleaned
from the teachers' tabulatgd results were twofold:

it pf@vided a basis for :Gméaring teacher

‘students; prior to.the real actlan of the-
practicum; and

teacher responses to the survey were used
to determine what teachers perceived to

be their own role in the student originated
examples-

cluded:

‘Eﬂ

the praaticum with varying ﬂegrees of success. The

Teaching Environment2l Data A%semblage (TEDA) :
(Appenazx D, At achment #1) was one in which-evidence

of the classr@ﬂm s physical environment was collected.

by an observer. The observer read an observational
guestion about a physical aspect of the room and answered
the posed question with a yes/no. The work of the observer
could be accomplished with or without the class being in
session. (Data for TEDA: Chapter P. A ).

- 21. Good, T.L. and Brophy, J., Looking In Classrooms, N.
o Harper Row, 1973. (TEDA was drawn from a variety of
~chart material utilized by the authors.)
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Discipline Referrals: The Chicago Teacher's Union and
the Board of Education's contract agreement regquired
that a continuous record of discipline cases be kept
for each school. The practicum writer developed a
means of comparing pre- and post-project discipline re-
ferrals for varying kinds of factors. The form for

tracking and comparing data provided no useful infor-
maticn and was discarded.

Prior to submission of the original practicum proposal
data had been collected for 1974-75 student discipline
referrals by grade and by offense. These data were -
incorporated into the frame of the practicun. Similar
data were collected for the 1975-76 school year.

Incidents of violence and/or vandalism for which there
were no teacher referrals to the school office were
recorded by auxiliary staff members on an Incident
Cchart. Data were kept on a daily basis if required
but most commonly were fECGIﬂEQ by the week., (Appen-—
dix D, Attachment #2).

Teacher Verbal Referencing: Teacher atf#tudes and

... Pehaviors toward students were reflected in their casual
conversations about children and did provide an under-
standing key .to the probable student and teacher class-
room relationship. Comments from staff personnel were
gathered informally and are detailed in the practicum
narrative section.

The objectives of the practicum in relationship to those

measurements which lﬁﬁlQaLEd the degree of the praéticum's

success are discussed in the evaluation summation chapter.
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Practicum Implementation

The work of +the practicum began in November of 1975
with the distribution and administration of the "Who Helps

You" survey to Higgins' middle grade students. The question-

naire was given to eight rooms of fourth, fifth, sixth and
some seventh graders. Higgins' cléssré@m teachers responded
to the survey during a regularly scheduled teachers' in-
service meeting also held in November of 1975.

During the first week of December all middle grade
teachars were introduced to the practicum's aims and opera-
tional =ode, The intermediate level staff was alreédy familiar
wiih =chool concerns as expressed by Higgins' studénts. (These
‘concer-s" were the basis for the "Who Helps You" survey.) The
scope of the practicum was briefly outlined by its author, |
the schocl's principal.

Teache:s were aware that their time caﬁmitment to this
volunteer piu,.'ct would be a minimum of twelve in-service
teacher meetiﬁgs with as many individual sessions with:the
practicum leaders as appeated needed. The staff knew that fhe
project partiéipati@n also meant a commitment to teaching
guidaﬁze on a regular basis to their classroom students.

The concept of helping/supportive teaching was brought

ot

nte focus during a brief discussion of the individual and

(3]

m 11 groups meetings to be held by the teacher with vafi@ug

WY
Qo




classroom students. The logistics of how meetings would be

arranged were also discusseod.

o
i
I
[
i

Ten middle grade teachers came voluntarily to the

ductory practicum meeting. Of those in attsndance

seven

roject participants:
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Grade Level Project Participation

7C§aﬂé7LEVélinéjéétr

Teacher Taught Pagtici;aﬁt Attended
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Teachers H and I were regularly assigned and long-time
members of the school staff. Each indicated that since the
majority of their students were still in grade 3 they would

be utilizing the primary guidance materials rather than the

T

intermediate. These two teachers chose not to parficipate in
the practicum.

Teacher J said nothing about project participation but
attended no fufther meetings. J was a,tempcrarily employed

teacher who had joined the staff less than™&month prior to°

the ‘practicum’s initiation.
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Teachers F and G each had the a&aéemic best of the fifth
and sixth grade students. The teachers were fast friends aﬂﬂ .
had adjoining classrooms with a moveable wall separating them.
The three meetings (lst, 5th and B8th) attended by F .and G
were attended together. The teachers also appeared tD willingly
assist in a role playing presentation at yet another project
in-service meeting. |

A segment of session first was devoted to the concept of
the Graﬁp Leadership Questi@nnaire-gg Teachers were asked to
complete the fifteen questionnaire items and tlr® ! score them
in order to determine their own leadership style. Teachers whg h ;;%
wished to become project participants were asked to seal their- ﬂ

scored leadership sheet in an envelope to be held by Teacher D

until the final project meeting.
“The weekly in-service sessions were held on Thursdays,
Higgins' day for the social worker. The area used to meet in y}>T

was adjacent to, but separate from, the regular faculty room.

o

Sessions usually began about 8:20 a.m. and lasted until approxi-

mately 9:03 a.m. (The arrival time for staff is 8:30 a_m_;énd

the. student entry time is 9:05 a.m.) The practicum author was

present at all sessions while at times either the social.worker . e

or the adjustment teacher had to meet é@mmitmentg'which were -

non-practicum related.

22. Morgan, Op. cit., pp. 92%1@2;
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Appandlx D af thlS practlcum report écnta;ns sample agénda

‘llzed 1n the PrGjEEt maetlﬁgs. The aQEﬁda'WEEE ntentlanally

 practicum concerns. Agenda materials included:

exploration of gr -oups, their meaning

achLev1ng group direction, the role of ' P
,_the teacher as guide,;’ ' - -

‘_surveying the units in guidance mate:lals
to be- used Ln the practicum, :

‘ﬂeveldplng the teacher- student/stuﬂents
,‘1nterv1aw format,

"3Qv EEnsitiziﬁg self to the ways sﬁuﬂentsA
‘express their needs in the classroom,
-playground and other school areas,

mapplﬁg out ways to d;agnése and remeﬂy -
"student expréssea neeﬂs, and :

'Qbservlng,rglés=;n the group maintenance : R
behaviors, amd , - SRR
task;pérférménaé‘béhaviérsga
- destructive behaviors.

and

Certaln schaolandfaf district cgnst:alnts requ;rea that

sions be- reschaduled The_ 

nte:meﬂla 8 . PIC ject 1n service se

,m

2251Dns, begun 1ﬁ ﬁé;embar of 1975 were completed in Ma:chj -




The "Who Helps,Yau" survey was post-project administered

A tq,St,dents ﬂur;ng Apfll of 1976. The Eroug_Leadershig Ques-

‘l'D

tlannalre (post—-proje

'?jvasrcéﬁpleted:by participant teachers
ﬂuring the fifst;wEék of Apr 1 in 1976,';Teachérs:WEre asked

/ tQ danéﬂe both the pre- -and po E -scored leadership Sheeﬁs.tc

the practlcum writer if they $Dulﬂ not feel GGmFIEmlSEd by V;V

 §3;3§7535

The Data Collection Frame

El

The chief objective and thé'majér thrust Gf'thg practicum

was to change teacher behavior in order to create a develop-—

mental basis for the establishment of a helping/supportive
_student-te aﬁhér,, rélatlamhl?- __The practicum author chose a .

basiéally des rlptlve rather than an inferential statistical

-ﬁrame for 1llustratlng the effécts Gf the practlcum upon- its /

£

participants. = o : B {

The one assessment tool utilized in the practicum which

“had dlrEEt 1nput from the largest number af PIDjEQt participants

 'Jwé§ the "Wha Hélps You" 5urvey. (Appendix A, page?ﬁ )—

  vThe survey was pre pr@ject tested 1n November of 1975 by 261

middle grade gtudents and members of the teaching staff. Post-

W
s
W

= level student

roject survey testing with intermedia

'1was completed in April of 1976;

o
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i

- The data obtai ned from the pre ~post-project survey -
"v;sﬁstistiﬁslly must bs ssnsiﬁsrsﬂ unordered séuﬁtsblssizé A

“- dEECflpthE assessment approach was utlllssd to sonvsy ts the

—1fr ade pp sPrlsts ssﬁsluslsns arswn from the éats.

The data tsblss based on the initial survey response wsrs,

- designed to provide a framé for determining:

“the degree of slmllarlty and/or dlffsrsﬁss
between the three groups of respondents
(Ercjsst students, non-project students,

and staff teachers),

a comparison of similarity and/or differ-
ence in choice selection between project
and non-project student participants,

s'csﬁpsring of?ths simils:ity snd/sr
stuﬂsnts ana tssshsrs, and

stlrscthnsl ‘changes in “the" tabulated pre-
" and post-project data which was attribut-
able to the action of the practicum.
These data statements were framed in order to determine
‘if teacher behavior actually did change auring the course of
. the practicum, and if the shsngs lent itself to ths,sstsblish—

-ment of ‘a student-teacher helpin /suppsrtlve relatlcnshlp.

Far the purpéSss of the practicum teacher bshsvigr change ‘was

'ssiﬂ'to have occurred when:

. student project participants chose the”~ ,
S - e ——- -0 L@ Sroom teacher (in post ‘project selec~
DA e tion as the choice for a statement in

?7;—ja * which . the classroom teacher was not ths
: ' ‘pre-= prsjsct choice,.and :

“*;24! Peatman, John. Intréapsﬁion to Applied Statistics. .

New York: Hsrpsr & Row, Publlshsrs, 1963, p. 138.
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the difference between the same choice
selection of; PID]EEE and non- prcject
students ChGQSlﬂg the classroom teacher
was at 1East 20% greater. for piject
students.

The "Who Heips You" survey consists of 15 situation:

o emmm e e L . IS . !

“examplés (numbers 1 té'é, 6A tc 14) Thé directions and :Ha:\iA,'

salectlcn Eﬁpldnatlcn were orally presented to lntermédlate

":graaers by ClaSSfDDm teaghers. It was~stresseﬁ that EhGlEE

,shauld,bé made on the basis of who really does hElP”YGE (the

. student) in the examples, not who:should be providiﬁg.ﬁye

assistance. ° » ' ‘ : 7 - kgﬁ
‘ M o * - - . l. . ) 3 2 ‘,,—-‘f{v *
. There were eleven (l1) title designations representing.

school-related Higgins personnel from whom thagéiuaents,waré

éﬁééuraged to make sei ions. If, fer ihgtagcé, Mrs;.J was

-the person narmally on the playgroand duf%ng recess the stuﬁentsr

knew wha she was but might not reallze that her tltle de 51gnatlan,,

was teacher “aide. The designations were rev;ewed with students
_prior to the survey administration.

o PRV

In all of tﬁé;fiftaen “Whé_Helps You" situations the same S

five title aesignati@ns were chosen with'significant freguency.

These included:

Numbér of the : :
e Title Desigﬁatioﬂ N Tltla DESlgnatlan L

1. i_i_iii_ii,_!___,g,Stuﬁént friend o
2. i iiiaascanassan~a. Parent o '
6. Citieiiniinee-.... Classroom teacher
9.  .iiiirenaesiiase.w. Teacher Aide
— "10. eivieessesees..... Principal




L _1 Al1 of the title éesignéti@ns—saieéted were tabulated

’:aﬁd;ﬁhe data for eaéh were ranked separately for the three

wr‘l'

_gtau?r who ok pért in thé‘pre4pfgject-sgrveyz -préjéctv

'.stuﬂentéi non- piject students, and staff teachers; The title

1w-wwéesignatlcn most- frequently selected _by any Df the three groups

'auWas.glven the_gr@ug rank of 1. Dthér d351gnatlansp thqse Chasen -

;A “less frequently by pargisipants, were provided i@ﬁer rank numbers

_cérféségﬁding to selection frequency (from 2 to 11).

Raw data were ranked for these reasons:  (a) suitability

- for charting, (b) readability of data, and (c) the possibility
> éf'utilizing Speérmaﬁié'raﬁk éarrel,tlgn caefflclent.gs'

The number Qf tltle Ch@lﬂé §251gnatlgns ghosen by pazt1¢1=

pants in any one @f the thrée groups was cénverted to a per-
~centile. If 56 Students of the llE 1ntthe nanspfagegt!gréugv

selected "Teacher Aide" as a response to a given example, the
xchaft'wculd read 50% Df ﬁéﬁﬁpréjéat stuﬁénts picked this reééaﬁse;
: Bath the ranklngs anﬂ PerLEﬂtages Df title d251gﬁatién EhBlQES" =

were used in data tabif for mulatlgn. Bécause Gf the number of

'Survey &ata tables (30 Tables, Aggenﬂlx B, pageséS qg );’sgléc@

tlQﬂ pér CEﬁR and rank were provided for the flVé tltlas-

. regularly SAiéﬁ Ed by the majority o of the three’ groups @f - T
pra'éétipartigipantsg 7

Croxton, Fréﬂerlck ‘et al. Appli

" New.York: Prentice- Hall Incf, (955,
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In the flfteen situational exam@lisbcitéf on the
"Wha Hflps You" survey the staff chose "Classroom Tea:her

_as a magar;ty respanse, fauffeen tlmES-  Thi5 waula indiéaté

thattea:hers felt that they themselves were the school pEDPl

 v5——wh§—5tudénts actually did turn ta for 3551stan:e. Only 1n

a . B et S

the 1nstanga relatlng to- an after school examglé (Sltu t n 6)

éid teagh215s31gn1fy that others were alsa helpful to th21f

.

Mw

“students.

Table 6, félléwing, Qéhtaiﬁs a'listing of the céﬁgetn

areas des;gnated by ngglns Studéﬂt5.=iThESE abbrgviatigns

were used to fangltate :hart EGHStILC;lGn’

Title De signation Abbrev1at1ans

CcT _i;;;%... Classroom Teaghérs,
?"f rf? .' o f TA ;;;_gi.;;’Tea:hér_Aida
i Pri f.._gi,.“Princigal- i
%krf-! ? S Stu';gi,!,,i'sﬁuéenﬁ
S ' Par ...:««.- ; Parent




Table 6

PIE Prgject Survey Summa:g = Flrst Chalaés Sf Paftlclpants

S o o Teachers'
_  Project Non-Project & af Student = 1lst Choice.
ble Title Students' Students' ~1st Choice . . and
Number - - Choice- - Choice Pr@j/N@ﬁ Prggi,,Chclce %

. . . .

Hélps With

| 1;75ghaal Subj. - CT L cT 78 ~61 cCr 90
2. Lunch Hour - TA TA 61 ~ 51 CT 68
3. Complaints Pri Pri 55 5 - Pri 58
4
5

I
Lo
Lk Oy

. 4. Supplies - Stu Stu - 56 , - CcT 52 .
© 5, Too Much ' Par Par ’ 34 - 62 - CT 47
S Y Work o : ' '
Pt 6. Prevents © Pri L Pri 43 - 46 ~TA 55
o ] ~ Fights
6A. Prevents CcT - CT 28 - 35 cT 76
o : School :
7. Injustice - CcT. - CT .26 — 12 -
8. Controls . CT ~CT 48 - 36 ‘ 75
. ~ Temper . S _ '
0. Protects Pri Pri ' 25 = 24
"10. Answers . Pri Pri 50 - 35
11. Problems Pri CT 27 - 33
12. Injury s TA TA ., 31 -~ 34
13. School- : ‘ ] - . ;
© . .. swork L CcT CcT 50 =~ 61 . C
14. Recovers ‘ -
' ' Goods CT CT

aa
KA

PESRS NS

"HH A
~J
~I

L]
=

~J
o
i
]
L
9]
|
ts]
1Y

In reviewing Table. 6 (First Choices of Survey Participants),
‘ it must be nated that in only 7 of lS situatianal éxamglés éid 
: teachers and all 1ntermedlate grada students 5urveyeﬁ agree on.

whg helped students. The percentage Df agreement between tEQGhers:“

ni students on flrgt chalge elez,i@ns was 46%. -

]

 Teachers' survey responses appe” 1 to be unrealistic iﬁskg

"+ their view of who really provided .nt assistance when compare

L :

AT




ta respanses maaa by bcth Student groups. In six situations

the teach rs' gro P indi gat a w1th better than 60% of the;r

‘7 Eha;cés, that they gave help in:

Table - : % éfbfeaghéfs
Number v e Table Tltle . " Choo sing Téachers
=1-_'§;i In Sahacl Subje:ts o rvt, 90%
2. ... During Lunch Hour - 58%. )
; 6A. ... Prevent.Fights/School . 76§
7 B. ... ant£ais.Tamp§r | _75%
13. ... With School Work -  61s
‘14. ... Recovers Goods | 7 - 94%

In one Df the examplés students and teachers Fompletely ﬂlSangéd

about first 1 ace Ehélcés. " In fDur of the five other 1nstances

students agreed with teachers but _to azlesse:‘extent than the -

750% or better v&ted by_thé,teachersg In three of the flVE

situations the students' per cent of choice selection differed -

- from the teachers from asfmuch as 12% to 41% less.

From the 11 95551bie tltlE chalces the st ff,ch@sg téachéf§ 

- 87% cf the time as- th21r flrst selectlgn. Pfcject students
_chcse the classrc@m teacher 40% @f thE time with principal- as -
first éh@lce in 33% of the cases. NDD pf@ject students Selé:ted”
the classrcém téachér as a first choice 46% of the time and 7

| *"Prlﬂcl*?al a,sz f;.fo/::ChQ;CE .. 1ﬁ%6% T f h = ’:itza E}ﬁamﬁlés = =

It is to be admitted that in the situations wheré. teachérsr’

’::,d id select teachgrs as the;r flrst :h@lze, mDst sghagl personnel




'i“ﬁhat thlS is the real case.

”uchéicés tabulated. ,In'5 cases the EthEES were reversed far

“would also agree that teachers should have the :espaﬁsihility,

"D

d but percéntages of students choices do not. indicate

The pr@jegt and non- pIGjEGt students were in ESSéﬁtlal

5agreemént in 9 cut Qf 15 Examples,vﬁﬂ% Gf the t;me in all the

“the second and third p@Sltl@n chOl:esi,lln only one case was

there a omplete three position reversal waen pragect and

non- PrDjEEt students——Table 11 (APgendlx B, p qL ).

Eaét%?f@jéggjgurvgy,Qompg;igggﬁ o ‘ ‘ -

" The raw data obtained from the Agrii'1§75 p@stepfajéct
survey was tabulated in the same mdnner as the pre-project éata_

Statistlcal matEflals were.. ranked frgm 1 (tap) to 11 (b@tt@m)

for PIDjEGt and non- préject student :halces W1th regard ta

fzassistiﬁg and supporting Studeﬁtsviﬁ the type of examples R

title des;gnatlcnsg The number Df"tlmés avchai;erwas made by, lf

*,aigiven group of students was converted to a pe::ehtage of -the
7,%é¢ta1,numb2f'af choices in the group figure. Tabulations af

'~ selections were charted for project and non-project students

" only.

There were 113 students in. the pf@jegt group; 92 stude ts .

E@mprlsed thsge'testéd in the non- prcject section. A 1argér

f faurth graée 5 ani few Slxth graders were tested on

B
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'°MPéSt+PrD£é¢t’Su:vey Summary - First Choices of Partiﬁipaﬂtsrb

7 . , . Pre-—
: . "Non- . ' e © Practieum”
roject Project % of Student Project= "
Students' Students' = lst Choice '~ Student: -

QgéWith , "7;*X\ o i

choice 7 Choice ~ Proj/Non-Proj. ~hoices & g

. Controls i : ; . o

‘School Subj. . CT CT. . 77 - 68 ¢+ .. CT 78
Lunch Hour = TA TA ., ‘53 = 44 " TA . 61.-
Complaints Pri Pri 65 - 63 : Pri 55
Supplies Stu Stu 63 = 50 L Stu . 56 -
Too Much CT CT ' 34 = 27 * (Par) 34 - -
Work _ : _ n 1
Prevents . CT - *(Pri) .38 - 36 (pri) 43
Fights . o :
Prevents . . -
.. Fights in CT CT - 32 - 38 CT 28
School : : ‘
‘Injustice ‘T CT . 34 - 62, CT - 26
Temper - CT CcT -56 ~ 56 CcT 48
Brotects: CT cT 56 = 41 (Pri) 25

Answers CT (Pri) 37 - 42 (Pri) 50

_"ff..i;. ;"IjT

"Eréblems**‘xxh—ET~L;ﬁvvw%Pfi+ﬂ—”mwmésj_:wzs_@,“_7ﬁ {(Pri) 27 .
Injury CT CT 39 - 25 , (TA ) 31 .
School- : ‘ o R
work CcT ' cT 67 — 42 cT .50
Recovers . _ : : S
. Goods CT - CT 68 - 72 CT . 70 =

*

) Parentheses indicate a deviation from the EéStq§r§jéét
student choices ‘ . R

the
per

' sel

"12‘éf;tbé”15 -examples—both groups..agreed.on. theﬂrA;_

Ea&h gféup of prgjé:t and n@napr@%ECt students, again hadk'

same 15 51tuatlanal examples as a basis for choosing the

at needful times. - =~

W

son, by title ﬂéslgﬂatléﬂ, who helps th

-

eati@ﬁs; 80% éf»thé'tlme they ag:éed on choices.




Tn the pre p:aje:t survey the two student g:éups agrééd , T
94%. Thls Iepresents a 14% reﬂuctlcn in the agreement level
fvbétween the two graupsi The Pr@jéct grcup, .on the p@st survey
~f@rm; m@re frequently Ehcse the c;assra@m:teagher" as é source
jcf help and/cr suggart- This faﬁt was'coﬁsiieredvan indicator
VH,Q§E thé success of the practicum. |

Table g

) F;rst Chalce'"WhD Helps You" Survey C@mparlscns
. of Project and Non- Project Students

,Prgjegt Students . Non-Project Students
Pre ~ _Post _ __Pre _Post -
CT 6-40% CT 12-80% CT 7-46% CT 9-60%
Pri 5-=33% Pri 1-~06% Pri 4-26% Pri 4-26%
TA 2-13% TA. 1-06% TA 2-13% TA. 1-06%
Stu 1-06% Stu 1-06% Stu 1-06% Stu 1-06%
Par 1-06% - Par O - Par 1-06% Par 0O
1 Pr@jéct<students selected the classr@@m teacher as thELr'

flrst EthEE on. the pré praject surveg f@rm 40% of thé tlmé_

\The percentage of the choice of classraam tea;her dgubled (ED%)
o . .
‘Y=Xat the gragtiéum'src@mpletlani The prage:t Stuﬂents 1st e

~ _selection on the post-project survey approximates the 86% choice

“af:tgé "Classroom Teacher" by staff teachers.

As an aside it was interesting to note the consistent

’afap inﬁthe Ehéice Péfcentage of “Classraém Teacher" and in

ia;~ - thé"fanklngsﬂf§r~that~categéry by .non- PijECt ‘students.
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‘.

' Théwahthar speculatéé that since the maj@rity of these students
' representEd the academic best of flfth and sixth graders they
’?wauld naturally be attentive to seeklng and expect;ng help

,!and suppart fram a. ClaSerGm teacher. Wheﬁ the expacted assist-

?a' j;ance was not fgrthcgmlng, thesge stuﬂents partlcularly, w&uld
;kreg;5tér thélr ;mmedlate dlsmay aﬁd appearéa to. do SO0 on the
past—graject survay f@rm,

Far praject studénts the classroom teachers became the

éhief source of assistance and support. In Table 8 students
“indicated their lst source of h?lp in the descrlbed situation
was the prlnclpal on the Prespfcject survey. By the‘end ;f
the p oject students chose the "Classroom Teacher" in pléze o

of the principal and by a .greater percentage vote than that

by which the principal was originally selected.

’ 'Er;upWL§ai§gship7Quesﬁigggair§;

This leade h p instrument was_administered to middle
:gradE'téacha:s prior to the project implemeﬁtatiéﬁ and immeéi*

' étely following the Préject’s c@mpleti@n'in April of 1976.

Y

- The guestionnaire consists of fifteen 51tuatlans which end with .

tha'queStién,KWhaﬁ do you do?! -One to sixteen PGSSiblEXfESPGﬂSES
to the situations were available.for the reaier‘s choice. Each - -

+ of the responses corresponds to a 1eadershlp scale item whlﬁh

included sixteen possible teacher or gr@up leadership styles




The teachers werésaskeﬂ_té,tally\all'the responses they would’

55_:ansi§ei making (Table 10) on a pre- and ?Gst "pro ject quegtlsnE L

. naire tally sheet. Seven teachers participated in this evalua%f‘

tive segment.

The Grou p eadershlp Quastignnalfé analy51s sheet served-

\Q\

a dual pu p ’f It was "51'3,& as a means af tallylng téacher 

'CthEEE aﬁé as a Catalyst for discussing tea:her leadershlp

styles.

The gquestionnaire situations provided the in-service group

"with an Gppartunlty to deflné leadership m@ﬂ es. The question-
naire SituathnS framed behavioral styles whlch appeared to

clo S,ly parall el group EKPETLEHEES the pract;cumiteachér
IE

paf*LClpaﬂgS had had.
The taacherag’ ial worker, during an in-—-service Sessién;

b

"led the group in ﬂxplcrlng which of the styles would support

the guldance function in the zla room, in small groups, ana/arv

with individual stu dent

' Styles which were selected by project participants as bging :

important to the guidance program were:

Number on_ the
Analysis Sheet Leadership T tle

Group- leeEtEﬂ

2

3 Reassurance- Appraval

4 Subtle Guidance-

7 Member Feeling
11 Group Dynamlzs Questlah'

The participant group indicated .that each of the selected styles
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sﬁppafteavéhahge with@ut forcing it on thé-qrouﬁgb‘ﬁach“léadér
,shlp made prav1ded securlty, encgu:agement and an DEprtunlt
to E plare the parameters of change by the group members_'“

“//

_{ "Structuré : (Style 5), was the teaéhlng style mast

1'typ1§al of the m;ddle graﬂe DrDjEEt ana nan prcje:t teache 'S .

fIt was a style whlch the gractlcum wr;ter E@n51déred ﬁan'

Soh

dféuppgrtlve t@ the expressed 1earn1ﬂg and sgc;al neeég Qf

L

ngglﬁs' students. o v : , ,

The "Structure" stylé was the cause of cﬂntfévérsyw§Ufiﬂg

,sseﬂ

'f  . écntrclg ‘Théy félt—that in mast Glassrgam teachlngrSétthgs,

the teachers ware w1ll;ng to ewempt gul ance, the ﬁSﬁruﬁtg;gi

style was the vital element to Student 1earn;ng. The adjustmen:

AT 'teaéher,isaclal w@rkér, and practicum writetr disagreed.

‘,\

‘The! three ra:agnlzed téat while the sty 1&5 (AﬁalysisTshéé'

4, and ll) Selected by the progact partlclgants

jffgiélas;’“f

7;

;fj © v could be%,

"Subtlé'éuiﬂaﬁéé“

relationship it was only whiéhA

| supportive

‘it Epiﬁamizéd‘all flVE dﬂd fully Euppartsu

P ccmhlnad the maerits @f ‘the nther Stylesi
i

the taaahé;, béhiﬂﬂ“théegééﬁés»CDDtIDi;




On individual analysis sheets (Appendix A, p. ) one

QQ,ld locate the five most frequently chosen leadership styles.
(total tallies) selected by teachers on the pre= and post-
project leadership questionnaire (Tables 9, 10).
'abie 9
) T Single Most Important Response T
- __: Pre/Post-Project Leadership Questionnaire -
Prae-Project ) - ) ______Post-Project

Choice Style ) o Choice Style
Number NLmbﬁr __Style Title Number Number Style Title
lst Group-directed 1st 4  Subtle Guidance
2nd 7 Member feeling 2nd 5 Structure
3rd 4 Subtle Guidance 2rd 3 Reassurance- .
4th 3 Reassurance= approval
: Group-directed
Group Dynamics
Question

l*-J

] approval 4th
5th. ~ 5 Structure 5th

et
[l %

Table 10

'Gréﬁpreadéfs ;97Ques§;annai:é:FféiﬁéncyiéE@iéé’Talig

60 N
55 Jﬁ.
. 50
\‘. N 4 5
40
35 H
30 ;
25
20
15
10
5#’
(J

s

o
o

MEAHDTA
ﬁ

NUMBER OF ANALYSIS SHE;T LEADERSHIP STYIR

Pre-project Teacher Tall eg: = — - - = - =
Post-project Teacher Tall tes:




supportive of

w
rt
e
(o
I'“‘t

snts than the post-project choice of "Suktle Guidance"
which is crucial to helping/supportive student-teacher relation-
ship. It must also be noted that the "structure" style which

might be considered a rather dogmatic, old-fashioned teacher-

charted in order to provide a visual means for determining any
pre-post-project teacher change.
The "Group Directed" stvle underwent an. approximate 40+%

choice reduction over the course of the practicum while the
va

”U
HI
L9
I
bo ]
rt
iy
L
[
Lo
a1}
[l
o'y
8]
o
1§
m
]

I+ should be noted the "Member Feeling® (Style 7) was
; dropped and replaced by "Group Dynamics Question" (Style 11).
This étyie is diragted toward group guidance and was considered
a positive change with regard to the aim of the Pfagticumg

Two kinds of information could be recorded on the Group

O

ERIC
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made, and

-a tally and a total of the one res

j2]s
which was felt to be most important

The seven teacher'! most important choices on the DRocenber

1975 pre-project gue

r+

l"‘l\

st ions

U"J\

were

m

Single Most " Analysis -
Important % Sheet _
# of Teachers Style Number Leadership Style

. Group Directed
Subtle Guidance
Structure
Attack

Member Feeling
. Leader Feeling

N e el
D3 ~d T I e

questionnaire. All intermediate project te%éhers' choice
"gubtle Guidance" as their first choice selection. Considering
thé range of pre-project data the author tends to distrust the
of selecting "Subtle Guidance®’ as the only first choice.
The writer has speculated that the practicum may have unwarrant-

edly pushed the term "guidance" and this may have influenced

teacher choice on the finul leadership questionnaire.

Changes in teoacher cholces betbtween tl

pu
0]
s

ost—- and pre-
project leadership guestionnaire have been noted. A recommenda—

o + . © A e = _ e 2 e 3 . 4 ‘;,
tion to make the questionnaire a strong detcecrminant in gauglng

practicum success in provided in this report's final chapter.

ERIC
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Table 12

Table 11
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ERIC

Aruitoxt provided by Eic:

school's tést results were returned by readi

The Chiéag@ Public Schools implemented a system-wide
teéting program during the 1973-74 school year. Chiléren in
the elementary schools all took part in the Sgringrtésting
program which utilizes the Iowa Test of Basji¢ Skills.

' intermediate level students were' grouped semi-
hetrogenously intoc three levels within a grade pattern:

top and middle level students,

middle and lower level students, and

middle and lower level students.
_Stuﬂents remained in self-contained Qlassr@@ms with the excep-
tion of a walking reading program in whiéh the enti:e schgél
was involved.

Practicum students made up approximately 55% of all
middle grade students. The t&achers of the top fifth and sixth

raders chose not to participate in the practicum while the

‘LEF

teacher of the top fourth graders did volunteer for the project.
The practicum writer gathered individual data for practicum

students, the I.T.B.S. scores for 1975 and 1976 test ycars, in

-the areas of vocabulary, of reading and of mathematics (Appendix

[
[§]
jwd
-
1'-1:.
wrf
‘Lﬂ\
=
o
i
Q
(b
ol
w
m
T
5
w

C, p-163 ). This was an exceedingly diffi

by student classroom assignment.

As the data were reviewed it was noted that, as usual, the

a:aaamically better students grew about 1.0+ yrars, the middle



level students gained from .5 to .7+ months, and the less able
students gained only about .1 to .3+ months.

This general pattern held for primary level grades, too.
The first grade teachers tested iE out of 64 students. These,

the teachevs felt, would score at least a first grade level on

e

the I.7.B.5. tecst.
The majority of practicum students were found in the
1

Tower academically skilled groups. It was there-

tor that the less able students

=
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it
o]
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o
jan
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o
]
s
j
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were beginning to achieve. Better than averfage gains, using
the larger group of middle and lower 1E€el students, could be
attributed to the helping/supportive feiatiénshig formed between
Sl teacher and student.
The spring 1975 test results were received just prior to

the practicum's iﬁitiatiéﬂj Table 13 presents a comparison

]

L
]

and 1976 mean scores in selected arcas.

between 197

61
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Iowa Test of Basic Skills: Two-Year Mean Comparison
Form 6
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The expected growth rate in any areas appearing

]
23
o
]
o
et

table would be 1.0 vears of growth for each year in
Higgins! students have never reached this expectancy. The
typical student learning pattern appears in Table 14,73

comparison of 1974 and 1975 mean scores in selected areas.
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Table 14

Iowa Test of Basic Skills: Two-Year Mean Comparison

“Test 7 Total
Year Vocabulary Peading  Mathematics

4 1374 3.
5 - 1975 4.

o
W)
;

-
i L
[ ]

5 1974
6 1975

W et
W b
L]

L

e
¥

& 1974
7 1975

un
"
~J1 o2

[

o

A careful perusal and comparison of Tables 13-and 14 would
~indicate that the 1974 mean score of students in grades 5, 6,

and 7 were higher in the three selected areas. The 1975 mean

iy

'scores in contrast are lower for those three grades of studeént

than the 1976 mean scores.

Table 15

‘Monthly Gain/Loss - One-Year Mean Score Test
:gg@ga:iSénd@gaﬁTgstigfrEas;; Skills--Form 6

Grade Test

Interval  Year Vocabulary  Reading = Mathematics

4/5 1974-75 +.5
1975-76 +.8

5/6 1974-75 +.7 +.7
A 75-76 +1.0 +1

6/7 1974-75 +1.4%* +.9 -.1
. 1975-786 +.8 +.8 [

';Féuﬁdﬂthat 1 teacher taught this test section.

ru;,lig_;f 




Table 15 provides a picture of improved academic growth

ratés for the 1875-76 school year when compared to the 1974-
1975 scores. These were arrived at by comparing the 1974-75
data for sixth and seveth graders to the same score standards
(monthly gain or loss) used for the present fifth, sixth, and
seventh graders. This comparison was included to show that

& ocement toward the goal
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1975-76 scores it can be noted.that the intermediate students
gainei 3/10 of a year more in two selected areas than ﬁii the
comparison group, students in primary and upper grade levels.
This translates to a gain of 30%; much better than past
efforts and an indication of the practicum's affect.
Table 16 entitled "Monthly Gain/Loss — One Year Mean
Score Test Comparison" was included to provide a broad picture

of the growth pattern for Higgins' students in the year

charted.
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Table 16

Monthly Gain/Loss - One Year (197/5-76) Mean Score Comparison

Basic Skills - Form 6

Total

Mathematics

5/6
&/7 + .8 + .8

7/8° - .2 + .2

Voeeahbulary Reading

Within the tabulated givens

4, 5, and & during the 1975-76 school year

percentage of the year's learning than di

a
the vocabu

-

@f the other table extremes.

did

tudents

I
1]

mean score areas, sixth grade

W

growth for a year's school attendance.
The writer doces
in student learning rate can be and

the work of th: practicum. No major change

in the

he}

the reading program organization,

W

Board of Education policy toward reading

pa

in

Iy

author went

middle grade students were

iy

majority o:

dix C, p.1t%) and had been reqgular school p

]

‘ 6

)

art

students at each

lary and reading

achieve a year's

should be attributed t

0
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P
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textbhooks

used, or

. The practicum

not transients
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l1cipants.

contend that a percentage of the increa
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back to school records for data to verify that the



One factor which .is most interesting with regard to the
I.T.B.S. mean test results is that only one class of academically
able students (4th graders) took part in the practicum. If the
writer's conclusions are correct the 1earnlng rate would have
shown a higher per cent of in

e if
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and sixth grade students had also been project participants.

The 3taﬁdard deviation was used as a measure of the spread

of the I.7.B.8. data. It was used as an accurate and more ap-

[l

.- , propriate substitute for the significance tests to the arith-

metic mean. Th

+s5 was determined from the glven arithmetic

mean. For the data charted it would appear that the I.T.B.S.

test scores can be considered reliable mea

M

ures for the purpose

Df this practicum.

Table 17

B.S. - Mean/Standard Deviation
elected Test Scores

Grade Application  Vocabulary Reading

4 Mean 3.41 3.58 3.
S.D. 1.11 1.07 1.1
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Assemblage

This item {(Appendix D, p.k$R) was developed as one,

evaluative indicator for judging the success of the practicum.

[

I

W

n

cher

An observer who visited middle grads te

[

classrooms

during spring vacation (an after cémpletiéﬂ of the work of

i

the practicum), responded to T.E.D.A. with these results:

Teaching Envivonment Data Assemblace Table
_Answers to T.E.D.A. Questions

Observed Project Non-Project
Indicators Teacher - __Teacher
- Yes Yes N

5
o]

1K1

1. Work Display ............. 3

4

2. Effort Recognition ....... 5 2 1

L
o

3. Systems .....aiiisrsioaa-s

DL

4. Bulletin Boards ...ecenen- 3 2

B!
Iy
rT
=
o
i
-
3
]
1T
7"'1‘
}._M
3

W
o
[
[




to the. observer's notes) to create a physical climate geared
to enhancing the student in his classroom efforts. While 54%
Qf the small sample of non-project teachers also planned the
classroom for and with students in mind, the greater percentage

of student-centered rooms appeared to belong to project teachers.
pr

m
ﬂ

Twelve per cent of the oject teachers rated a "No" on

the various T.E.D.A. guestions while 45% of the non-project

Hh

student

o

U

in the area

N

tcachers received this ratirng. It

seating and teacher-student prepared teaching aids that the

\
most "No" T.E.D.A. answers were recorded bhoth for project and
non=project teachers.

Project teachers scored all yes answers in the areas of
displaying students' work and providing raccgnl on for student
effort. This factor alone m;ght be considered kéy; it is- an | :
indicator of.how a teacher respects students. Thié respect *
would certainly be a pre-condition to building thakﬁelging/

supportive relations hlpfhﬁfw;;“ student and téa:her,”

T,.E.b.A., in the framework presented, did not lend itself
to utilization as a summative evaluation tool. It also was not
EQﬂSidéréd as such.

'Vilal other devices which in the practicum proposal

Lecause they didn't prove their worih.

Three devices were helpful with o ;gélng prPQ%gl pfaztl
eraluation and corld be expanded or modified for practicum

4 ‘rerrpl icatir;mf 68

ERIC

Aruitoxt provided by Eic:



. Vérbal- éf r, cing dld have mer1t for the admiﬁ—

gauge in'strgcturing ‘the project in?éervice

e

éi to assist the aimlﬁistzatar in méasuring the
Gf in-service m etlngsf"

Incident Chart (ApPenalx D, p.il

was'aﬁ efféétive tool iﬁ keeping a canccmmltant prcpasal objec-

tive bef@re PijEEt partlclpantgf Lhat af ée:ré551ng 1n¢laénts

fcf v1@1 ce. and vandalism in a schgcl by assisting- 1n'hélp1ng

stu@gnts léarﬂ_tg cope. ]

‘*TabléS‘ls.and 20 are chartings af‘hastii% acts reported to

_thé schaal Qf;lge as’ d15C1piﬁ ne referr 15 The Hostile Act

Hh

';.Qhart apgeared to. ShDW redugt;ans in spéci i:,areasylisteé.

°fThls ‘type éf charting would be usefulrif an ag_ ed uggn S
‘administrator-staff ief;niti@ﬁ were gr@vided=forfea¢h of the

“‘Hostile ‘act or discipline referrals. (For example, one teacher

.U‘

,*ﬁéul@ ignore a remark sggkén by a:Stuﬂent while another teachet
i@ 15 é@ﬁSiﬁéf the remark ‘as hostile or the student whc made

;ithe remafk as hoftlle ) Tbe charts were not . aaﬂslﬂered a valid
"flnﬁlcatlan, ln‘thalr‘present f@rm;*cf what children were actually -
 dDing to ‘be refe rre& ta the Dif ce for ﬂleClP '.é | Rather- the
'gharts Wéfe better 1nd1¢atérs Df h@? f:equently téaﬁhérs in a .

partlgular room referred studéﬁts to the :fdi > as discipline .~

";Erablems® 

}},p aved ;napprapr;ate to. ask calleagues or auxll;ary




Hostlle Acts

=

5

Grade Level

SN o
by Students, 1974-~75

T,

Foul Language

“Fights in Cless

Fiphtg AAd]

Eceﬂfi

Leave Building

Dis

repect

‘r‘h?ﬁ: Lp B

Shakedown N B — ]
Dgmage to_ - ' N E e 2]
Class Argu i I s t=20171 1 e
Iﬂlﬂffftﬂ;,;f; 21 =2l t4] 1T -l
Wendering — | TAT® & [ [p |5 | #3
Steal-Student ] 2t 4 t-1al 1 5
Threat w/ Objl. _ 13 1&s (3 -t a
Damage T car | I 1 1 - ¥& 1A i 1
Truancy N Tl o2 i a2 o |7 a
Vandel-Class . I 2] | (413 i

ngls,

/e

T |

3

\Dvl

d

41 1%

3

* Each mark represents a ﬂifférent child not a different
incident for the same child.
ED 1‘ '-,' s

Hostile Acts by Studenﬁs, 1975-?6

Table

.

Grade Level

17 - :

-

,,,,7

Foul Language

L

Pights in Class

3aiw

Fights/ Adjacent

Leabe Buildin

[
1 ﬂimw

Pl

Disrespvect

Shakedown

il s

Damage to

Class APEU j:77

In iurv to__

R

Ws

sgggieﬁtuaeﬁif"

Threat w/ Obi.

Pﬂwa

Damgge T Cap. , 7 ; — - N 7 e
Trusnegy - . . . _ _ 1 & 5
Vandal-Class . HESNES A “+ i

Totzlas

o

15

%és

e

47

GS

#* Each markrTEpFESPﬁtE a different chilé
incident’ for the same child.
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Individual and Group Conferences

* The one requirement set for student-teacher individual
and/or group conference was that each project teacher was to

®i

o]

mately

W

hold a mirimum of 1 conference per week of appr

1 teaching period. The child or children who were to partici- =

Eéﬁé:iﬁ thérgan”eréﬂ:é, its topic, where the meeting was to

S ‘be héld; and the anticipated meeting outcomes were left to

the teacher’s planning.

| Tﬁe timé!anﬁ the day of the weékly meeting were thé'

-subjeét of négétiatian between thelteachersf indiﬁiaually,:

aﬁd’ tﬁafprincigalf(pra:ticum writer). Under discussiéﬁ, ﬁéé,

were the §rin:ipal'sVresp@ﬁsibili£i§s for Pérticuiar subjects . _

whilé in the classroom. “ '?{
 ‘Initial1y the conferences posed pr@ble%s for teacherég“

A teacher statédrthat the individual student conference was

one of the most difficult things she ever had to do with“a

chilé% Her Exgreséign was "What do you %@y to a kid?":

One teacher, in a review of the conference format, wrote
about her scheduled weekly interviews with gréupsjgf four A
‘students. The biggest problem was "What do I talk about?"

Thé ﬁaa:her felt that students thought she wanted to see them

because they were behavior problems but she stated that her

a

cial attitudes and scholast

[

L C

o

"main objectives concerned s

acnieverent".

5
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A second teacher set up her conference review material -
'Jas sets of good and bad points., The good points iﬁcludeé

.students eventuéiiy Dpéning'u§uwith definite prﬁbiems, and
ébserving some positive changes in student behavi@f- 'Sugq
gested areas for lmgr@vement ineluded the initial ténsanéss
‘_Gf Studéntstand teachers,. and all conferences should Start off
as;smalltgr@u§ conferences and then work to individual con-
fafanéééi:. ‘ | ’ | |

<Qnélgaung man was S@>frightened by\his teacher wishin§'
to hold an individual student conference ‘that he scuéht out
kthe principal and 1ﬁﬂ1gated that he'd better. get immediate
jarlthmétlc'hélp because his teacher wanted to talk to him. He -
assumed that it was to be a negative experience and'ihat it
haﬁ,té»bé about his bad marks in math.

The individual and small gr@ﬁp G@nferénieé weref t§ the
_ practicum ﬁritéf, the master key to unlocking the schaéiéwiéé
_concerns recognized in the body of this practicum report.

Teachers, during casual conversations spoke of stﬁdentsi'after
] .

practicum experience, in a knowing and mor€ personal maﬁ?er.
No spec;flc gaugﬁs were built into the practlgum to

measure the effects of ‘the conference Tt was only thréugh

W

. reviewing practicum materials that the contribution of the

rt

conference format became apparent. Its strong points were:

udents and teacher had Fauallty in
h group conference irame, :

r?‘[ﬂ

mmunication bstween

J'
r‘f'
o
Su
i
=
r“t‘
il
)
Eh
r‘f'
-
~




'Tﬁe small ‘group ;anerence EKPEIlEﬂCES were nﬁt typical Gf

.the teacher as she sco ﬂ she recognized her leadership pattern

*ea:h ‘had a chance tc see ,hé h er as an’

i

actual person.

‘what regularly occurs in thé claasraam setting ‘between student

anﬂ téachér.:

-

"During the course of the praecticum there were sidelights

‘which provided different and new directions for this practicum's

. \
expansién;, ]

Whlle casually WElklng ﬁéwn a Schéﬂl carrlﬂ@r shartly fte::

_the initial staff in-service meetlng ana after dlstrlbutlan Df

thé.ieaﬂe;ship gquestionnaire the school administratgr Stopgéé

‘EZT
0
w
ﬂ-
k.‘
o]
s
o]
.
o
H
A
Y
o
g
b.‘
o,
W

1..'!
[

to speak with a colleague. " "How is-the q

was the éueS£ian asked. The teacher responded, “i'fiﬁishei

~all the situations but then I stopped scoring." According to

‘and didn't like what she was seeing.

attentidn. This Public Er@ad asting System's teleg;s;on pro=

- gram closely followed the currigulum guides and other materials

&

whlﬁh were being used in the practicum project. "Tnsiﬁé out"

jo b

stre

Lﬂ
w

ed how middle grade students ianIDntEd pr@blem% aﬁﬂ

ED?E&—@iﬁh them. Teacher guldes for the program were easily

ébtainéai
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w .




Parents were never directly a part of the practicum.

" Because of their high interest in the areas of vandalism and

school violence both the P.T.A. and the school's local parent
council reéeived_regular practicum information. Two other
non=school agencies were iniiraétly a part of the pfacticum;

‘a ‘social worker from the Jane Adams School of Social Work and

a mental health worker from Roseland Mental Health were

3

préctigum visitors.




Measuring and Meaning
A Summary
A major objective of the practicum was to change the
bahafiér of the teacher in the class setting by providing a
basis for teacher change within the frame of in-service.

Teacher behavior was considered to be an essential ingredienﬁ*
Ain-éhé'astablishmeﬁt of a héiéing/supﬁgrtive stuﬂEﬁtéteéChér
t%latiéﬁship?A 7. -
 The relationship wéé conceived of as one in which teachers
developed a sensitivity to students' needs which inclﬁéedr
school léarning along with improvements in intergersénélraﬁa )
‘the student-teacher relétisﬁshig. An effecti%elgwg§;ablished
felatiénsﬁip would mean that students wgﬁld be‘Praviaaa #ith»—
reai assistance in the utilization of already learned anaiﬁr
school-learned coping skills in pesr group and in the student-
ﬁéacher reiatianship. x
- The meaéurés which were appliéi to the practicum data gave
“mééning ta;éhg term developmental stuaent!téa:her relationship.
Th;ractisn which took place within the frame of the pracﬁigum
a:é@mglishéd some practical effects for Higgins' students.

Thg post-practicum's administration of the "Who Helps You"

ect and non-project students

B

survey to intermediate level pro
showed a positive and definite percentage change in the way

“project students viewed th

m
ot

ir teachers. One aim of the practicum

o cast the te

it}
W
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b
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t

wa :r in a-more supportive role for students.




According to the tabulated survey data students now do see

their teachers in this type of operating mode.

=
1]

Teaihers changed and teachers' behavior changed. Th

can be attested to by comparing the pre- and Pastﬁprcjéct

\Pr—'

ead rship queztlénﬁalre data. Teachers thémselves selected

a 1aaéer5h1§ style which differed from their original selection.

Iﬂﬂ‘

Students' post-project survey results als@ attested to thé‘
chaﬁgesg Students indicated they had a different Kind of
reléti@nshi§ with their teaéhé?s by the responses they pféviaed.
" Sﬁu5entS changed and students' behavior changed. Test
résuiﬁslcan be compared ﬁo see and note changes in_studénts‘
léarﬁihgg. Middle grade stﬁdents gained in a greater Péréjntag:
- of the year;é.iearning rate in selected areas than had Higgins'
ﬁﬁiiﬂle grade students in the past. The_highe: growth rate
,ﬁelﬂ true when compared to other students at both the lower

end and the 5i9her end of the school's grade span ..... for

",

I

the year of the practicum. %
-Stu§Eﬁts in the middle grades exceeded the usual rate of

" reading growth for the school and neared the expectation of a

i L
year's growth for a yvear's school attendance.

"Within the gracticum frame st udﬁnts did not change inde-
pendently from their teachers nor did teachers change 1mdppénd-

ently from their students. The relationship which was the

meetings iﬁdlvidual and group. .

f@sus of teacher in-—-service

o

i

m

her-student meetings, and received the henefits of gulﬂancé—

”J‘

6




directed a;tivities and good group dynamics can be éaia'ta 5é
responsible for the acé@ﬁglishments of the practicum. -
"During the 1975-76 school year Higgins experienced a
éramatig step-down in b@th?the types of discipline réferraLs
ﬁaée té the‘schmgl office and in the'kiﬁds of physical damage
which could be @bservedriﬂ and about the school. The practi&uﬁ
w%itei»igés'nat claim but would hope that establishing a basis
'ﬁér’a’éevg;@pﬁaﬁﬁal-gr@wth relationship between teacher and
student did account for a'signifizant amount of the apparent
change. It must also be noted that vandalism and Viéiéﬁéﬁ
iﬁ the séh@@lg has remained a nati@ﬁai issue. The Q@nsciausneséa

'vjﬂ ' raising which is a strong pa§t of each national issue would

topics sugh as student vandalism and violence tc.the attentio:

of their own children.
Communities in and around the Chicago metropolitan area
'lhavé,_in thalgast vear, taken aéti@n against property ﬂamaégr
té city-owrned buildings. Studénts are slowly being made aware
that damage they cause to property must be paid for by ﬁhe»I |
parent. ‘This too must be having an effect on school reductions

in incidents of violence and vandalism.

Practicum Expansion. There is a need to continue the practicum

i@ﬁiégt.@f a helping/supportive relationship between student

L

rti

9]

and teacher. Higgins planned to v

77

ally expand the practicum




to the upper grades during the 1976-77 school year.

Key to the success of the practicum appears to be the

interaction between teachers within the in-service frame and

expansion of

m

the %ﬁdividual and group student interview. Th
the %#acticum does require a commitment on the part of a school
administrator to provide time to project teachers for the in-
terviews with students and for the administrator to create an
atﬁasphere in which the teachers can afford to take Ehangé type
laaﬂéfship style chances.
- In planning for the practicum implementéﬁi@n in the upper
. grades certain givens had to be considered. |
The heart of the practicum project would remain
the same:
~12 in-service tea:héf sessions which
included planning and participation by
the adjustment teacher, social worker,
and principal,
-support for self-behavioral changes
" that teachers wished to make, within
the in-service frame,
-provisions made for weekly student-
teacher individual and/or group

conferences, and

-application of refined evaluation
measures. ' .

All ﬁgger level students are a part of the school's
departmental curriculum program. Since teaching of

~guidance had been made a mandatory ga:t'af Chicago's.
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curriculum-all departments

to students. in this regard.
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.Upper grade teachers would be asked to attend

an intro d tory project meeting where the scope,
timing ané the project expectations would be

presented. It was expected, that with the prin-

‘cipal's urging, the eight departmental teachers

would agree to project participation.

Conference time for this level would bé
arfanged for by prgv1dlzg adéltlaﬁal P’aféssiénal

- The

Lin]
H
i

'"U
H
SR
W
n_ﬂ
o
s}
e
w
H
o
0
i
w
-Hh

©
[a}
gl
H
o

e
1]
Ly
rf
rt
o
fu
2]
o
W
H
w

t atlcn of the project in the fall semester

allows for this type of teaching program adjust-

ment.

It was anticipated that the upper grade pilot

- would be fully campleted by December, incluﬂiﬁg>uu”

completion of and feedback to teachers of the
evaluation résults, In January of the same school

year, the pilot would be offered to primary

- teachers and its work would be completed by May.

During the second full year of the project,
a shorter version of the in-service training

sessions would be offéred to thgse tea&hers who

had not participated in the bu1ldlng of a student-

teacher hElQlﬂg/SHPEGfthé f21atlﬂﬂ5hlpg Monitor-

ing jof all the project's systems would continue
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into the second year. This would provide an addi-
tional opportunity to test the strength of the

relationship.

Interest on the part of baafd of education personnel in

‘°théiféﬂu§tan of school vandallsm and violence remains high.
- School administrators were given copy plates of the new Chlcég@
-“Baard of Edu:atlan 5 ;ystam -wide goals--one of which was the -
reduct;@n of school vandallsm. City-wide interest 1n;the e

-SEhQGlS' reduclng vandalism and vi@lenge bodes well f r the

p@sziblllty of the system-wide spread of the helplng/supgaltlve-

student-teacher relationship. It also appears that the merit

dministrators may be based upon, as one of several

" pay of
- factrer , such items as reaucing school vandalism and violence.

The practicum author utilized contacts within this’ city’S”.

.professional organizaticns to . spread the word of the practicum..

Thése included the Ella Flag Young Chagter,@f the National
Ass@éiati@n of Administrative Women, the Chicago Prlnc1mals
'Assaciatién, and. colleagues, within the city, and within the
‘23 schools ﬁhich makeup Higgins' school district. The "Who
rHelpS You" survey materials have already been supplied to thé
‘Prinéipalg of six city schools.

The Chicago Pfincigalsi Association's publication,

The Reporter; offers a vehicle for expanding knowledge of the

practicum's work beyond the city's borders. The editor of




the guarterly will accept an article on the helpingjsuggértive
student—-teacher relatiaﬂshipi
Thé practicum writer is prepared to make .. verbal and
graghic presentation of the project materials to :@lleagués
and as their needs dictate. The Betsy Ross School has alreéay
réquested this type of assistance. 7
The practicgmiéstablished that téa:hér behavi@: affécts
‘the learning situatién, that teacher behavior can be changed,
vand that the change caﬁ'imﬁggve studéﬂt learning- Ail of
this was accomplished through the development of a helping/

supportive relationship between teacher and student.
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Results of ﬁHhQ’Helps You" Survey -~ December, 1975
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Results of "Who Helps You" Survey - December, 1975
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INTERIMEDIATE GRADE PROJECT -
GROUP GUIDANCE SESSION o

DIFFEREUTIATION BLTWEEN FACT (BEHAVIOR) AND INFERENCE

Ing non«verbal behsvior 1s a comples task: making
terpretations) from bohavior may ba sven more complex.

o
b
[
g
e
g
ﬂ-—h
"

TLLG J
A eglmple rule of thumb could be a fact is what vou =ee happening and
an inference is what you think happened.

In each exawple given detsrmine - fact or inferencs:

1, The class was borning.

The class was exclting.

Two students put their head on the desk.

Two students were very Interested in the lesson,
ralsed his hand three times to answer questions,
was very Interested in the lesson.

did not understand the leason.

loclked down at the floor after each guestion,

ry needs much attentlon from the teacher,

S - T e X ALY e O T oL 1 L ey
275 choulder stiffoned when the teachsr ¢

@ DR
o D 2 P O

w R e
Ul‘

5 fo

5

Ik

ucnsid her,

'K

™

["?’"
el

o,

ors see non-verbal behrvior and msle Inferences:
b asked a question. He looks st Tom who 1s £
. et the footitball fiseld,
LE_IIFERENC

1. Tom is bored,

2. Tom does not undeorstand the guaestlion,

3, Tem needs time to think about an answer,

L, Tom 1s thinking about football practice in 20 minutes.
o After the class, the teachsr veprimancs & student for his negatlve

behavior, During the teacher's comments, the student continuously

100] the fl@@f‘a

INFHERENCES ¢

zing through

M

she teacher, RBob enthusieatically

guestion aslzed by
hond,
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OBSERVATION SYSTEM

SECONDS
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REHAVIOR TO_33E 0BSERVED
A, Ca

o

&

ASE HISTCRY:

JOHNITY 3 A SHOE

b
3
o]

Johnny is a fourth ri-de boy vno is slight in build, In the
classroorn he busasies himsel?l by straightening books, flxing papers,
eraging the board, or offering his helping hend to others - all .
unrequested by the teacher. Johnny, when hs ig sitting seldon sits stiil,
It seems to the teacher that 90% of his work is sbout 1/3 done.  Johnny
talks to all the children but he seems to have no close friends, He
2sems unable to focus on a given as3slgnment but appears to be sble to
intellectually complete the tasks,

How tc Help?




TEACHING ENVIRONMENT DATA ASSEMBLAGE

TEDA

Form

B3 AVATTON AER

__NUMBER ¥EY

" COMPONENT QUESTEON

isplay of Student
ork

Are student made or prepaved items, papers, or
objects visible to the ohserver?

tudent Effort Is student work displayed? Is there evidence of
ecognition 2 student in-put in the room's physical appearance..
i.e. honor role listing, student projects?
lassroom Materials Does 1t appear to the observer that there is an
ystem 3 internal orderliness to this classroom with regard
to materials, items currently used by students?
saching Bulletin Ara the charts, board, and/or exhibits in the class-
nards 4, roor designed to be open ended assists to learning?
tudent . :ating 5. Does student Eeatiﬂg'differ from that considered
rrangement vraditional...rows separated by an aisle with teacher'
e _ N o _flesk at the front? i — _
sacher-student Are various charts, grapsh, displays, exhibits which
repared aids fi. are not commericially purchased used in the classroom?
1=going Class o '
"ojects 7. Is there evidence of student involvement in learning?
Does the classroom reflect students "doing" for
on-going class or school-wide projects?

aching Aids
Irchased

Are commerically prepared exhibits displayed or
available to students?

ERIC

Aruitoxt provided by Eic:



SEACHING ENVIRONMENT DATA ASSEMBLAGE

CHOOL

GRADE

_LEVEL

)BSERVED INDICATORS

RATING

COMMENTS

Display of Student Work
Student Effort Recognition
. Classroom Materials
Systems ~
. Teaching Bulletin Boards
Student Seauving
Argangement
Teacher- Student Prepared
Aids
- - " - — R T 119
. On-going Class Projects
. Teaching Aids: Purchased
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Frimcipal, Cassel ar
Schools
11374 Scuth Spaulding
Chicago, Illinois 60655
Telephone: 312-238-4973

Principal, Betsy Ross S5School
6059 South Wabash )
Chicago, Illinois 60637
Telepheone: 312-288-5777

Principal, Parkman School
2L5 West 51st Street

Thicago, Illinois 60609
relephone: 312-268-4410



