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Introduction .

A great deal of interest in the field bf.education has been geﬁerated'
in recent yéars over efforts to assist developing institutions in the up-
grading of personnel especially predominately Black institutes. Even»thé
Federal Government has a large program designed to provide assistance to

‘ )
these institutions to train faculty.and leaéefs. Surve?s of predominately
Black institutions indicate that academic and non—a€adgF1c administrators
are typically selected from the ranks of teachet{scholaLs due to the short-
age of sp;cifigally t;ained personnelf Prior to Aappointment most of these
administrators have had ligtle, if any,'exbosure to sys}ematfc training
or knqwleﬁge of total university openatibns.. In additi#n, tﬂéy are gener-
ally forced to learn their new rolés "on the, job." Som+ administrators in
thig position emcounter difficulty in withd;awing‘themsélves from the philo-_
[

sophies and basic yiqypoints of specific disg}plines and in acquiring the
ability to understand and respond to the broader concer;s of é department, *
school, or the university as a whole. This difficulty ip also experienc?d by
fa;ulty whe are promoted within thei; teaching positiéasl éoth the administra-
tor and faculty member often face an additional obstacle|of completiqg the
‘terminal degree coﬁcprrenfly with performing their jobs.

In recognition of the above problems aﬂd iJ an attempt to add;ess
them, a cooperative program of doctoral ®tudies was ini;iatéd between Vir-

ginia Polytechnic:lnstitute and State University and Federal City College in

_ Washingtonr, D. C. to provide advanced graduate training to faculty and staff

at FCC.

ngﬁram Mechanics

At .the request of the School of Edhéation of Federal City College,

Virginia Polytechnic Institute and State University in cooperation'with
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Federal City College staff members planned and designed a doctoral program

leadihg‘to the D§ctor of Education degree for twenty-two selected Federal
City College faculty and staff members for a thirty month period beginning
in January 1973. The”program was specifically desighed to provide an

opportunity for-advanced sfudy to faculty and staff at the Federal City

Collegg who, under no;mal circu@stances, would  not have been able to take
a leave of absence to complete traditional reﬁuirements for the terminal
degree. ;

The Virginia Polytechnic Institute and State University is authoriéed
to'offer the ddétorate and related graduate studies in most areas of pro-
'fessional educat;on; however, the Cooperative Doctoral Studies Program was
" concentrated initially in the areas of most relevance to. the Federal City
College, namely adult/continuing education ;nd post-secondary a&ministra—
tion and supervision, including research, planning, and evaluation. The
program providéd for formal instruction, tutoyials, internships, exter:-

ships, independent study and docforal resea}ch and advisement at V;rginia
Techas extension sites at Dulles International Airport, the Reston Center °
in Noréhgrn Virgigia, the bniversity's Blacksburg campus, and at the Federal

.
-

City College campus in Washington, D. C.

Program Mechanics

In the Cooperative Doctoral Studies Program qualified candidates from,
the Federal City College staff enrolled in a special 90-96 credit post-
maste;'s sdegree or equivalent and met Virginia Tech's eligibility requiremen;s
for the doctoral dégree program - 2un1mum o& 3.3 grade point average in a 45-

credit master's degree program, or its equivalent, apprgpriate recommendations
. a

by suterdbrs plus consent of the College of Education faculty: Once enrolled

4
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‘in the program, each participaﬁt continued through thirty months of continuous

& N

én}ollment or until the doctoral program was successfully completed. In

[ 4
/the spring of 1975 four participants ‘had completeq/éll requirements and

/

{
/received degrees at the June commencement. Fougf;dditional participants

/ completed requirements for the degree by August of the same year. Six
participants were phased out of the program for personal reasons by the end
of twenty months. It is expected that if the progress of the rémainder of

the group continues at the present rate, ﬁhey will graduate during the 1975-76

academig year.-
In orde; to support a full-time study program of nine‘credit gours

per quarter in the Cooperative Doctoral Studies Program, particip;nts

limited their professional duties during each term of the thirty months

period to a maximum of six didatic hours or its equivalent.

Program Content and Method

Each pérticipant's plan of stuliiep was individualized within the
general, but flexible, doctoral progrgm guidelines established by Virginia -
Tech for the Docéor of Education degﬂke. Certain elements of the program,
however, were shared by some or all éartlcipants. These inc¢luded:

1. A professional core of semigars and laboratory studies in

higher education; »

-A series of intensive instituteg, tPtorials, conferences,
exfernships, and discussions with qﬂts;de experts, agency heads,
and other personné& who contributed to the adianced prepacration
of the s'taff';

Formal trainipg in doctoral-level research and evaluation

activities, including the ‘design of research and outline of

dissertation,
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Formal study in related.cognate dreas at Virginia Tiph or at other

institutions was permissable as credit for degree purpoges within the limits

established by graduate school: policy. Appfoximately eighteen (18) quarter

hours beyond the master's degree were acceptable for transfer of credits.

Program Development

For its doctoral programs, Virginia Tech requires successful completion
of a minimum of 135 quarter hours of advanced study and research beyond the
bacheior's degree. Each student's individual plan of study, however, was
developed with a doctoral advisory qoﬂﬁictee. Additional study beyond the
minimum was assigned, where necessary. Typically,. a qualified student
engaged-in 90-99 credits of study beyond the master's degree. The indiQidual's
pian of study normally included four constituent parts. They were:

1. A core of_professional studies in higher education, (12-18 credits).

2. ‘An area of concentration within the general field of higher educa-

tion, including relevant cognate stgdies, (21-36 credits), v

j. Preparation in area of research and evaluation, (12-18 credits).,

4, Dissertation, (30:65 credits).

Several program design and d¢velopment workshops were conducted in whjch
the facglty group and’participants identified and wrote specific program
objectives, including common objectives for individual plans of study.

.Qithin the broad program parameters, an ad;anced graduate faculty group
designeé, developed, and-conducted the doctoral program in detail. Approxir
mately sixregular senior Virginia Tech faculty ﬁémbers in administration,'
supervision, research, adulc/continuing education, 5ost-§econdary education,
bﬁsiness, urban affairs, and related descripcives were assigned to the

program on-a continuing basis.’' They were joined from time to time in their

6
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deliverations by two or three doctoralrlevel faculty members from Federal
City College in order to assure an apprdpriate urban relevance and emphasis
to thefprogram as it was developed in detail.

In addition to assigned Virginia Tech graluate faculty, an instructional
pool of experts and specialists in the Metropolitan Washington, D.C., area

was also established, thereby taking maximum advantage of the relatively
unlimited doctoral-level instructional and ;esearcﬁ ;e;ourceg, both govern-
:mental and non-governmental, found in the District of Columbia.

As a specific basis for designing indiviaﬁal plans of study and
research, each participant was required to successfully completc a qualifying
examination early in the program. This normally occurs in the student's

second term of study after 12-18 credits. Upon successful completion of the
individual's plan of studies: exclusive of dissertation, certain students
elected to receive a Certificate of Advanced Graduate Studies and terminated
their studies at that point. Admittance to candiddcy in the doctoral program
was based on acceptance o% the Btudent's design ;f research and outline of
dissertation. Each pérticipant elects a doctoral advisory comﬁittee, the
chairman of which normally serves élso as the candidate's dissertation

director. Normally, no one faculty member chaired more than three of four

such individual doctoral committees. Virginia Tech féculty chaired cach

individual doctoral advisory committee and constituted a majority of its

membership as well. In individual cases, a distinguished specialist/from
the Washington, D.C., area joined the doctoral committee in developing an

individual plan of study or research.

Residence

Although all participants spent some time on Virginia Tech's Blacksburg

)
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campus ;s part of a planned program of attivities, it was intended that
full-time doctofal study proceed under caméus faculty supervision in
Northern Virginia and the Metropolitan Washington area, utilizing whenever
desiréble the instructional, library, and research facilities of Federal
City College, United States Office of Education, and other educative and
gévern@ental agencies, area univeréities, and the Library’of €ongress.
Virginia Tech's University Council specifically é‘emﬁted the participants

. :
the University's on-campus residence requirements with

in this program from
the stipulation that participants maintajn reduced work loads during‘

the program period that enabled them to devote themselves to full-time

doctordl study and research.
-

F;éulty & Student Reaction . -

| Th;re is no question about the p:sitive effects a doctoral proéram has
upon the growth of an institution and its faculty. It is usually a supposition
that do;toral studénts are at the apex of the educational lédder and because
of that’ fact there are built-in rewards for faculty members working with such

students. Anyone who has worked with doctoral students can indeed attest

.
to the authenticity ef this statement. This same system of reward worked

in the Cooperative Doctoral Program at Federal City College, but the program

required much more of the faculty members than the usual campus based

dissertation advisement program. This project required the faculty mehbers.
) v

to advise students via the phone and mail and, in addition, to travel Eo the
& i . v
students on the FCC campus every month to complete the advisement work.
'
This, was, indeed, unusual and demanding upon the faculty; however, there

were rewards in addition to the normal rewards éssocia;ed with directing

doctoral digsertations.

8
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and an urban institution. Many of the faculty working An this project had

the typical middle class subgrban/rutal background and/ worked in an insti-

. .
tution that has a basic rural orien%gtion. Thel juxtgposition of this back-
’ . .

v

(-
ground and job orientation with tire urban scene proyided the faculty member
7 . 5 B s [

with a growth situation. Some faculty members who/had never worked with
é;udents who were born and raised in an urban environment expressed a feeling

t - ’ ' . .
that it was a new and profitable experience for them--at least their exper-

-
iences with diverse groups had been expanded.

Secondly, almost all of the‘participant were black. Again many of
the‘facultybwith their traditional orientatfon had not worked closely on
the doctbral level with black students. 11 faculty members expressed a
feeling that working with black doctoral/ students was stimulating aﬁd,

)

in turn, expanded their experiential l¢vel. As a result, this experience

undoubtedly helped change the orientgtion of faculty members and in turn
/

this segment of the university.

Another reward, as reported by the kaculty'group involved in the project,
dealt with the cooperative effoy( of a faculty group coming from two geo-
graphical areas. FaculLy memb‘@s from botﬁ the Blacksburg Campus and the
Northern Virginia--Reston Extension base were involved in the.project.

By cooperating on doctoral/advisory committees, the faculty members individually

were able to learn how their colleagues worked intellectually and professionally.
~ 7 i

/

In another setting thf;fmight not be considered a rewarding experience, but

for the Virginia Tec /faculty there was the distinct advantage” of being pefmitted

to work cooperatively with a different segment of the faculty separated by

There was _Also another reward, at least for some people, that was in

operation in hiS'project--that_ofvbeing associhted with and working in an

9 Z
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innovative program. This is a reward~for most people and perhaps the same

'Héathorne effect‘thaF is kn operat/on in all innovative projects was iy

opefatlon in the Cooperative Doctoral Program. Each faculty member did

twork diligently on the project and because of the unique nature of the

program, probably did more than what would normaily have béén expected of

. them to make it a success, ' 1 F . ‘ . )
The obvious reward available to students was attainment of the doc-

y ' -
toral degree, but there were some distinct advantages for ptudents asso-

- ciated with this project. Pe;haps the most attractive feature of the pro;
gram was ’he opportunity to maintain employment while pursuing the terminal
degree. All students were able to remain in tgeir current positions.on a
_reduced work-load basis and to participate in the project. The trade-off
of half-time reduced workload and normal residency was the difference in
most cases of siudents being able to éomplete the degree requirements.
The students were also able to participate in a degree progra@ designed
to allow maximum individualization in program construction. In spite of the //
fact the FCC faculty ané staff_participat;ng in the projeet were in a group '
project, each participant was able to‘individually design his/her program - -
content to match whatever professional goal they had. Of course,-all
doctoral degree program; at Virginia Tech are highly 1ﬁdividualtzed in terms of -
content. On a campus based progfam, individualization qf content was achieved

° in this project through a combination of efforts. Participants could transfer

. 4
up to 18 quarter hours of credit beyond the Master's Degree into the Coopera-

. ) b i
tive Doctoral Program. Thus, a student in bne of the many ins itutions of \-\‘\
higher education in the D.C area could take classes in specific subject )

5 . » : . {

matter, and transfer this credit into their program. The post effective

* manner in which individualization of content was achieved was through

.

- 10
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specially organized classes, workshops, and seminars designed to meet

various needs of participants in the project. Futher, the students in

\
this project were able to enroll in independent.studies, internships, -ex-
te}nships; and field studies all designed to meet ihdividual néeds.

- .
Another distinct advantage of this program was the amount of student

.

input into the planning of the entire projéct~ Although the contractural

akrangements were between two institutions, the planning of the program

.

mechanics was within the purview of the students participating in' this

The programs for all of the externships and the ma jority Qf the

ops were entirely planned by the students. Much of the work of planning

thé monfhly operation of the project was done in planning workshops composed
and students. 'Consequently, not.only program content, but also

program’ medhanics were cooperatively ‘planned by §gudent and }aculty. The
plaﬂning workshop was held.on a monthfy hasis to keep all partléipaﬁfs current .
on the projéct and to deal also with u;ique planning problems that surfaced
as the project progressed.

A unique feature to the student planning-phase of the project was the
preliminary review of the dissergati;n topic. "All studehts were rgquired

to present their dissertation topics in proépectus.fdfm to the planning group

composed of faculty members and students. The topics were discussed and

critiqued in such a mannetr to enable the presenter to sharpen and focus the

topic. From this experience the student was then able to rapigly develop «the
# r . ‘!

topic for presentation to the Doctoral Advisory Committee. Through,the

stechnique of the group preliminary review of dissertation topics, all students

gafined the experience -of critiquing a proposal.. 'Of equal importance is

the fact that the students had an input into the types and quality of

L

dissertations to be produced by the FCC project.

& -, -
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. Another dfstinct advantage of tSls program for participants was that

the students were able' to utilize the educational resources of ‘both institu-

\

tiong in separate locations--Virginia Tech main, campus in Blacksburg, Northern
Virginia--Reston Extension Base, as well as Federal City College in Washing-

ton D.C.' Of course, the entire resources of ‘a large urban area were available

., to the students and the most extensive library in the nation, the Library of

o

Congress, was an invaluable resosrce for the students.

Since the majority of students live. and/or work in Washington, disser-
tations problems were easily obtainable and research could be conducted in

the area where the results could be, in most cases, of immedipte use.” For
A :

instance, several students selected research problems which dealt specifi-

. . \ . i
cally with various aspects of the operation of Federal City College and its

.

program, wﬂéreas other students choée topics related to Federal go§ernmcnt
programs in education. | .

LiLe any other innovative program in education, there are identifiable
advantages an& there are also disadvantages. The most obvious disadvantage
was the distance in terms of geogfaphy and time between faculty and.«student.
Although Washington D.C. is only 250 miles from the Blacksburg Campus, this
;geographi;al distance did, at times, become a diéadvantage. In addition to
the geoéraphical disﬂ;nce; ghere was a éime distance. The professorial staff
traveled.to D.C:‘every month for a two Aay period - to meet'wifh ;fudents. In °
many cases in@ividual profeésops ;ho had reason Eo_be in thé Washington D.C.

area working on another project made additional contatcts wish students to ad-~

vise them on their dissertation. While on the monthly trip for the project,

the professorial staff spent the entire time working'individually with-stu-

dents. ' These sessions were indeed productive because of the length of time

a student could work with his/her dissertation advisor, but there were.times

: : 12
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’,

-

when students needed a question answered between these monthly sessions.

-

With a campus based program, dissertation students are able'to cirop by the
. .office;olf théir adyisor almost at will and have a question answered, and even
‘extended advisement sessions can he arranged ujth‘in a short space of time--
unless the advisor is a seniof professor wltl; .extended of f-campus contacts l
and commitments. Althou';h ‘it 1s doubtful that campus dlss'el:'tati‘on students
spend an}} more time in the aggregate with their advisor than the FCC students

did, the frequency of the contact is probably the main.difference. Of-course,
.

-

frequency of contact is very crucial in the developing stages of a digseréa-

t}m topic lnq_again in the final stages of the writing. The plan of operation

3 iot the FCC visitations by the Virginfa Tech faculty called for bi-monthly visits °
Jt:dng the tonceptio;\ stage of the dissertatian to meet the demand of frequenyt
' student/professor contact to develop a dissertation proppsal. Even with this

. \
‘degree of frequency, there weré occasions when this number of contacts was not

[}

enough. !

-
=i

. i i
N 3 ‘“ . ';i:'—’,
Because of the time dgggna'ﬁft:ﬂ‘faq’ﬂ‘é ﬁﬁrc of the number of

student/advisor contacts, a student had.te be' i\ighly motivated to succeed. .
= - /’ *

The student received direction from hlls advisor at the monthly or at the

Pi-mnthly meeting ;nd th.en had to proceed en his/her own initiative m;it
the next ;onucc, and in some cn‘u this could be a month :'lny. With ‘such
an arrangement the less ‘motivated student was apt to let l:io/hor schedule
of writing slip in terms of fulf;lll.nent be;:-ausc of the ti'-.e distance, In'

other words, those students ;mo vere highly motivated and self-directed

»
-

vere the ones who tuccecd\ed in the dissertation stages of this ptoject: s -,'
- These ocude'utc. probably were not too. unlike students in any other doctoral
* program, but those who were successful in this project were the onei who

awed a great deal of ulf—dit&tion in writing a dissertatjon. *

5 ., \
13
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‘Summary ‘ ‘ : x

In an attempt td meet a need of more black teachers and administrators

g '

in highef education institutions, Federal City College and Virginia Polytech-
nic Institute and State University planned a;d‘tmplemenCed ; cooperative
doctoral prog}am in a manner by which the campus was brought to the student.
This prograp enabled the student to remain at.his wotk while participating .
in a full accredited doctoral program conducted by a statg supported insti-
tution. The rich, cultural and e@ucational environment of the nation's |
capital was the sceme of this program and provided the resources neéessary
for the research portion of the program.

lThe program was termed a sucqeﬁs by both the participants and the VPI &
SuU staff by several measures. The quality of research was judged equal-to
that doné on the University campus. The at;rition rate of studént; dropping
from the program was no higher than any other grqup gn the university. The
- exit interviews conducted of ;acﬁ gradua;e of the unlversity ?rpvided further
data by which to.gvaluate the program. Tﬁebgtaduates of this‘prég;am indicated
a high yegrge Qf sagiqfacfl;; with the program despite tpe oinora l;m{tations
of diltlncej Their aégistactlon rate was equ‘l to that expressed by all
aocéarul graduates of tse Univeslty; Informal iqrv%yn of the remaining
students in lgil progfa- collaborate the findings o%talned through the exit'

{ . B
interviews, Finally, the Virginia Tech faculty that! participated in the project

indicated, without exception, d\'ren"l} satisfaction with the program and -

the work of the participanes, Put:her‘, all faculty indicated a desire to

participate in a il-ilnr.project with FCC now in the planning stage.

s
» ‘Although the number of students in the project and the subsequent

graduates is not lt.rge'vheu compared with the mti'onwi'de. need for Black

14
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teachers and administrators with terminal degrees, it does speak quite
>

forcefully to 4 localized .need of an urban college and in this manner might

give impetds to other institutions of higher learning in their efforts to

meet this still critical neeg.






