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' PREFACE

] 3 .
To the casual observer of the China.scene, it miyht well appear
that €hina's educational reforms are a consequence of the Cultural
Revolution of 1966-1969. However, many of the so-called “néw born
things" in Chinese education haq, their origins in the long period of
revolutionary struggle preceeding tire founding of The People's
Republic of China;\specifically the Yenan period, following the
historic "long march", when Mao Tse-tung and The People's Liberation
Army established their base in Shensi province.

. - -

The "Anti-Japanese Military and Political College", known to the
Chinese as "Kang Ta", founded during this Yenan perioM, was based on
principles which laid the groundwork for many of the educational
reforms which were applied on a wide~scale basis to China's educational
system during the Cultufal Revolution.

This paper highlights the developments in teaching methods in
the era of the post-Cultural gevqlution and enables the rgader to make
the connection with educational lexperimentation during the earlier
Yenan period, while at the saf® |time alerting us to the fact that the
"revolution in education" is an on-gQing process of development.

Dr. Eli Seifman
General  Editor
Stony Brook AHA/FDP
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" "PCST CULTURAL/ REVOLUTION TﬁAéHING.METHODS?' .

by
'
Gary Silvestri

S

Teaéﬁ?ﬁg’methods in China have underéone great transition’
1 since the cultural revolution in the late 1960's. Pgor and ;owerv
/‘ middle peasants noQ have a funcfional toie_in the schqols'due to
the streés on the "tﬁ}eeﬁin-one" combination in?schoois. ‘New
methods ane\stressed suLh as combining theory with préctice,
productive labor, open book exams, use of fhé "énlightenment
method", aqd placing a major emphasis on political thought in
courses., Fany of these new ideas and methods are the by-product
of an earlier period of educational experimehtation in Yenan. .-
N This experimentation was epitomiﬁed by the Fang Ta type school.
The revolution in education is still in the process at
p&osent. It is perpetuated by the "two line struggle" that
exists, and the.campaigns to carry out "Struggle-Criticism-
Transformation," This however causes protlems for teachers and -
intellectuals who do nof follow Mao Tsetung's educational line
and’are criticized. It alsb'has effected the quality of education,
The various new methods of’teaching have bo?h good and |bad

points. It must be stressed that educatiocn is still in the

experirmental stages and can offer many new benefical teaching

methods and techriques.,




The revolution in education started with the reopening of
schools closed down &s a ;esult of the hiakds causoed by the Cul-
tural ‘Revolution., Chairman Mao's "Magch 7" (1968) directive set
to the work of reopening the.schools. "The army should give poli-
tical and hilitary training in the universities, middle scho§1s,
and higher classses at primary schools, stage by stage, group by
group. It should he%ﬁ in reopening school classes, strengthening
organization, se;ting up the leading bodies on the principle of the
'three-in-one' combination, and carryling out the task of 'struggle-

¢riticism-transformation. '"!

Some of the major 1deas to take
root with the reopening of‘schools were thq primary emphasis on
political training or thouéht, ard the new role the proletafiat,qr
poor ahd lower middle peasants ip education, No longer will the
schools just be run by the teachers and the government. Now there

s a‘"thrae-in-onq combination,"

meening a group consisting of
workers, revolutionary cadres, and local People's Liberation Army
Units, The major emphaéisiis the rynning of schools by the lower
and middle peasants, This 1s stated in Chairman Mao's "liay 7"
‘éiractivé. "In the countrycide, schools and colleges should be
'hanaged by the poor and lower middle peasants = the most reliable
ally of all the working class."? There are various reasons why
irmportance 1s placed on the poor and lower middle peasants in-
fluence 1in schools, First it creates an "open door school." The

"open door school™ -1s linked to the local community by the commu-

nity's participation and voice in it. In this manner the school
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is{more responsive to the local community's needs. £An example of

this responsiveness 1s when the local community 1s basically ag-

ri'ulturai, this conmunitf #would have a néed to(teaqh their chil-
drdn agriéulture, or perhgps'animul husbendry. The school would
thgn place more 1mgortance in this area than perhéps in, others.
They may also teach the latest or newest techniques In animal hus-
bandry. Thus there is an integral link between the school &nd the
locel community, each serving the others needs. This answers the

"

gquestion of "education for whqm?" Education is for the people,. to
‘serva them, ‘ ‘4

The local sreas also tie ig?o the school with regards Fo pro--
ductive labor. This follows the teaching of Maoc. "FEducetion must
serve prolctarian politics and be combined with productive labor."'3
Prpductive lsbor In the schsolé helps to foster a tie with the work-.
er or the proletarisn cauvse. It remcves the negativé connotatlon ,if?
of’dolrg work with one's hands, as compered to using just your head
as 1nt;11ectuals of thn past might do, ?his‘helhs to produce a
classless soclety, a soclalist soclety, ‘and helps in the building
of modern Chipa. To frown upon doing work with one's hands 1s con-
sildered btourgeols, revisionist, and an incorrect political sttitude.
™13 e%tltude 1c consldered Yeudal‘ggngourgeois because 15 reflects
a time in China's past when society was 'stratified iﬁto classes, and
baced on feudalism, These 3sare feudal ideas can be seen in ths teach=-
ings of Confuclus., "Those who work with their'miﬁds govérn, those

who work with thelr hands are governed."u Thus the teachings of Con-

fucius are criticlzed snd repudisted for the same resason,
‘ .
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" Rroduetive labor also serves the purpose to "combine theory
with practice.” 1Instead of learning just book knowledgé impor-
tance !s plasced on prectica} knowledge. Th1§\means using theory\x
and practice together.~ Instead of just knowing theory students ’
suouldjbe able to anply it, otherwise it's usecless, "Teaghing 1n:\
the 0ld schcol centered aro?nd texttocks aﬁd was divorced from x

\

politics, labor snd reslity, [The -cultural revolution and re-

~ducstion by tre poor and lower middle peasants has helped the . )\
L}

teachers to reélize that such & method pfoduced hothing but book -
worms."5 So importance in schools is no longer placed just on

book kngwlédge. Vsolstates this fact when he was referring to |
students: "While their main task 1s to study, they s%ould also
learn other things, that is go say, they should not only learn

book knowledge, they should also 1ea;n indutctrial production, ag-
ricultural prcductiqn, and military-affairs. They should also cri-
ticize and repndiste the bourgeoisie."6- New methods 1like "combiring

" "

theory with practice," "productive labor," less stress on book
knowledge, oven schools, the prominence placed on political'thought,
almost all have a tommon backaround before the cultural revolution.

This background is from educatlonal experimehtation cerried on in

Yenan (entire northwestern area of China usgder ccmmunist control

from 1936 to the end of WWII). During this time China was wesisting
invesion by the Japanese. A school known as Keng Ta was set up,
Kang To 1s really a shortened name for the Chinese People'é Anti-

Japanese Military end Politlcal College. FKang means "to resist" or

"ent1" from "K'ang Jih" which means resist Japanese. Ta is an

7




‘characteristics of Kang Ta were:

. ”
] a S Foa
<

abbreviation of "Ta Hsueh" meaning university or college. Ten

\ -

1. ’berrect dbjectives: politics in command Maofs Thought
as guide for all activities; study and production go
together. ‘

2. Firm leedership::direct supervision by Mao Tsetung;
strict adherence to his principles.

3. Gocd school spirit, characterized by unity of spirit,
'intenge absorption in work, strict discipline, and
vivaciousness, Po};tical end ‘military atmosphefe dﬁmi-‘
nant, ‘

. Political.educétion as c;rriculum core, Mao's writings \
as basic teeching materials,

5. Integrgtion of theory ;nd practice

6. Simplified popten%. Fewer but more concentrated courses;
elimination of non-essentials, .

7. Shortened period of schooling; 6 to 8 months for comple-
tion of course, ‘ 3

8 Attracb&ve and lively methods of learning; collective
study, mutual assistance among students; group discugsion
as @& method‘or learning; open book examination,

9. Teachers imbued with revolutionary spirit.

10. Self-reliance; thrﬁft and economy in runnlng the school.7
]

- The stress on relating or qémbining thecry with practice, the im-

portence of political thought education, and- the principle-of "few

but e{féntial" courses thus reducing the-length of schooling are all

8




prevalent in post cultural revolution sqhools, Other principles
élso used from Kang Ta were: teaching by\example (teachers also
véér&ed as an example), the use of models,\and pictorial 1illus-
trations in lessons., The basic method of teaching was tﬁe "en-

* lightenment method," This 1s opposed to the "injection method” in
which informetion 1s told or book knghledge'is crarmed or injected
Into the students. The enlightenment method "begins with a discus-
3ton of the premises upon which a question i1s based, and then poses
_the question, breaking larger questions 1n§o gméller ones, estab-
{1ishing definite relationships among.the questions, enabling tﬁe
students, under the guldance of the teacher, to understand the whole
problem from each of 1ts aspects; from tée process of the question's
develorment, the rulés and laws of governing its method are under-
s‘:coi."(3 Making associations in teaching is another method, an ex-
ample 1s relating current problems tQ past ones. Examinations were
to be informel, They would be open book exams, Students couls
bring notes, reforence books, and ccnsult amogg themselves, In this
way tests served two purposes, they promotaed studies and acted as an
evalustive instrument., Tho marking of tests were done Sy a few sel-
ected students, This saved the instructor time and would also result
in a closer scfutiny of tests,

" Many ofe the techniques and methods used in the Kang Ta school

aré presently in practice 1n Chinese schools, The primery imppr:ance

of political education is an exemple, with the use of Narxist-Lenin;
ist-Mso Tsetung, In rrimary education political studies {s edded
as a course at the fourth grade. So the emphasis on political

thought and 1deological correctness 1s introduced at a very early

9




age. The importance 1is placed on putting politics in command of

0 .
knowledge. Presently in Chinese schools lessons should be given
with Mao Tsetung thought in command., In tesching history it should

not be analyzed as it wea's ‘in,the past by Chinese historisns, It
.-

should be viewed only in teﬁés~of class’ struggle and analyzed by

using Marxist-Leninist-Meso Tsetung thought. How ﬁao Tsetung
thought 1is combined in a lesson i1s shown in part of an example
chemistry lesson.
In giving a lesson on "iéniticn and fire ex:inguishing,"
a éhemistry'teacher gulded the stﬁdents to study again and
'again Chairman Mao's teachinyg that “external‘causes are the
condition of change ;nd internal'causes are the basis of;‘
éhange, and that external causes become operative througﬁ
internal causes." As a result.of the reconstruction done by
workers 1n our ‘school in connection with the boiler for boiling
drinking water, coal rocks are used instesd of coal as fuel,
T'ging this example, she asked the students:‘ "Why can coa;
rocks burn? Why cen't ordinary rocks burn under‘normal'con-
ditions?" ’ |
fhe students' reply wes: "Because there are coal ingred;
lents i? the coal rocks, So they have the internal causes for
catchiné fire, while ordinary rocks don't have them.,"
"Why then was 1t not possible to use coal rocks as fuel
before redonstruction?" she aéked‘agaiﬁ.
"That was becaUsg the quéstioﬁ of extgrnal causes was
not solved," replied the students., "The oven T smalli
© 10
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so there wasn't enough draught and oxygen to make the coal

rocks burn."?

Many other manifestations'of the Kang Ta séhool are present 1in

Chinese schoals today "Experiments are now unde; way to domplete
primary school in five years, middle school in four to five years,
and university Iin three years, Even with the ghortened courses
students acquire more practical and.theoreticai knowledge than in
the pacst beéause superfldous subjects and redundant or useless
teééhing material have been discarded. More important, ideological
edub;pion has been strengthened; book learning 1s closely combined

w10 win the

with practlcal production, and theory with practice.
_past, examinations were planned 1ike surprise attacks, and the ques-
tions asked were eithervobscure or designed to trap the students.
Now 'opeb book' examinstions have been introduced almost univers-
ally."11 .
" The present methods used in revising education are all part
of Mao Tsetung's edﬁcational line. " The 1ldee of 1linking education
with the proletarian cause and pﬁoletarian éoiitics, and others éil
confo;m with Mao's poliéyvfor revising.education. This policy or
educational line is closely linked to the 1dea of class struggle or

' Those who do not folloﬁ Mao's line are often

the "two line struggle,’
labelqd'reactionariesf revisionists, and bourgeois. Liu Shao-chi
is one of the highest officlals attached for beirg a revisionist.
;t is sald ‘that "Liu Shao-chi and his followers, who usurped the

leadership of the educational departmehb, yorkad in opposition to

Chairman Mao's proletarian revolutionary line."l2 The two lines -

11



are: those who are socialist minded and cerry out ‘the prolé@arian

revolution vs., those who follow the road of capitalism, are bour-,
geols and revisionict. The 1dea of this struggle is to perpetuate

the revolution-in educatiocn and ib other areas, To carry this out

- 'and revise aducation the schools ere seen as the baétleground be-

tween the bourgeoisie and the proletariat., To riget this battle

. people must carry out "Struggle-Criticism-Transformation,”

What are some of ﬁhe implicatioﬁs of these new techniques that =
have ev&lved, and the Ilmportance of the revolution in education?
The reéolution calls for the use of all these neﬁ teaching tech-
nigues. To bring them about the political phildséphybehind them;
the fe;chers and intellectuals muct he ré-oducated} remolded to
heve the "correct" ideological o;tlook.‘“Mao states: "In the prob-
lem of traﬁsforming.nducation it 1s the teachers who ar2 the main
problem."13 AS & resulﬁ of this driV? to fight bourgeois and
elitist thought teacher positions have lost importencé. ‘To look
un tec e teacher because he 1s an 1qte1icctual or because he is
your ihstructor is suﬁﬁorting an elitlst notion., The idea that

~

tha teecher 1s en absolute authority 1s incorrect, and considered

an idea 2,00 yesrs old by Confucius, a reactionary thinker,

-Teachgrs can thus be criticlzed by their students. In Number One

Prirary School in YNorthwest Peking a fifth grade girl criticized
her teacher for scolding.students. "Are we children of Mao Tse-

* N .
tung's time still suppocsed to(pc slaves to ‘the 0ld educational
sycteri's absolute authority of the teacher,"th with these criti-

&

' cisrm cempalgns, teachers are often afraid to teach. 0Old teachers ’

are afraid that they may be criticized for net putting enough

12
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. politics in a lesson or having an incorrect ideolagical political .

v

-stand., ”hose who stress too much knowledgn ‘are afraid of belng

. accu;;d of profesgicrelism. The teacher must emphasizQ politics

or "redness" and have less emphasis on the "expertnessﬂ"- "Teach-
ing morele is low. The traditicnal respect énd prestige accorded
to Chi%ese teecheérs are now absent.... Teachers are afraid to
assert their authority rof fear of beipé accused of the revision-
{st practice of teacher dorination. They hesitate to desrmand too .
ruch frorm students iﬁ the learning of subject matter because they
do not want to exposs. themselves to the charge of stressing useless
book knowledge. Diso{plinn is virtually impossible when students
have the right to attack teachers rdr.anti-proletarian ideas and
practices., Thesa are not imaginary gifficulties, The Farty branch

of a midile-school in Lisoning province stressed the need.for posi-

" tive leadership to help teachers solve)their problems."ls- Teecher?

also must try to inculcate Mao Tse}ung thought in their lessons.

To tie Fai Tsetuhg thought into lessons day to day can certaiply
be né'easy task., There should be a note here yith regard to the
study of history. History-should now be atudied only in terms of
class or economic struggle based on Marxist-Leninist-Fao 1aetung .
thought. Where 1% analyticpgl and scholarly . work when only one
epnroach or viewpoint is sllowed? These\are‘the prbblgms'yet to
be solved,  The fovolution in education has its fine points also.
They are also ns numerous and' include, open book exems, enlighten- .
ment rethod, opon discussion, combining theory and prectice; etc,
But egucotion in China 1s still in the experimental atagé. and
there can be‘mnn§ more new and importaQt innovations coming for

" China in the future. - . ' x ' 2
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