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INTRODUCTION TO TEACHERS ~...: -

W

N e Lo T . ﬂn e o . ,
'%:?;.@;i e : Spurred.an by Aiex Haley s navel E@QTS there has been a resurgence
ﬁ%%ffﬁffxf”u: :; 'DF 1nterest“1n genea1DQY}and ethn1c her1tage amang many Amer1cans i
j :; | .";;.- . ", Th15 un1t, prepared far use 1p upper e1ementary ané SECQndarch1gss_ﬁ;'”"g
gz o C -;F ; roams , is des1gned to a1d students in 11nk1ng the1r ethn1c1ty, 1dEntTty! F;;J;fi
T * _and heritage. - Fer those studeﬁts wha w15h to trate tha1r Qr1g1n53 wé §.~ e,
}; _ - i B*haveilnc1uded a 5ect10n w1th Spec1FTc 1n5truct1ons on. haw ta bég1n .'Thé'f;;i"“

AN ‘remainﬂér af the’ un1t helps students assess the 1mportance QF ethn1¢1ty

in ‘their own 11ve5 ‘and asks fhem to documen't ethn1s d1vers1ty in the1r R

: b e R N _ R
u FDRMAT e S A

The un1t 15 dIVided 1nta ﬁaur Sect1onsx “,
Section Dﬂé' ETHNICITY——SDME DIMENSIDNS - focuses on def1n1ng

ethn1c1ty, on Sort1ng out race and c1ass as cgmpanents of ethnicity, and
N , 'QX

= - 7 on ver1fy1ng d1vers1ty among the students themse1ves and 1n their commun1ty

This sect1@n prcv1des students with a context for 5tudy1ng ab@ut ethn1¢

H = - -~

v : ’ v

her1tage : - . / B ,
& | ’ s . V v .
‘fé _iSectian Two: RDDTSE-TRACING YDUR HERIEAGE f011cws a. genea1og1ca?

P

- Faﬁma§! ‘It suggésts spec1f1c steps and resources fDr dOCUment1ng one's
EvFémiTyior1g1n5 Students aﬁe askeg to exam1ne the ethn1c*camp@nent in.

the1r fam11y h1stor1es Data c071ecteq in th1s SEEt1Dn can be; ?sed

L
by students to assess the. 1mpartance of ethn1c1ty in the1r 11ve5 ,
. T \"ﬂ” : . &
-S1gn1F1cant1y, the ruzh to study one 5 "roats" has not been 11m1teditc

= - . K {5

Amerﬁca 5 ‘minorities. éﬁhe "wha Am Iz quest1an clts across eihn1c and

p€t1a1 lines. “Nh1te ethn1c1ty" is seen as an 1mpartant 1men51on DF

I X . i . .
' , 6 . .
“é roo ’ - . = F X ' ) v l e R S
Q . ) - . . ;
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| . R ! . . o ) ; o . . =
: study1n9 and dea11ng w1th ethn1c d1vers1ty§ ;  o e S s
Seet1én Three. MY ETHNIC VALUES - asks students to examiﬁe the1r 'vg p ‘: 

g

views tQWard ethﬁ1c d1fferences Th15 sect1gn 15 camposed Df act1v1t1es RS

3 =

:;fgﬁldé;ﬁ,",f,;,ethat ca]] For ciar1fy1n§ and when apprnpr1ate, verba11z1ng students

values reIatEd to ethn1c1ty Twc key quest1ﬁns cens1derad are:

g‘ L R(l) whlch ethn1c d1fferences seem tq matter mast to students7 and (2)

hqy does ethnic aff111at1an affeat Studénts dec1s1cns abaut the:r own

, 1i> 1nteract1an W1th ethn1c grcups d1?ferent fram the1r own? i
. : : Loy

.o .. _section Four: DDCUMENTING ETHNIEITY AND DIFFERENCES ﬁ;aﬁQ}1es DRI -

the Study af ethn1c1ty to the studeﬁts cgmmun1ty and to Soc1éty in

,generaT- It -asks students . ta dcﬂumant aﬂd reccgn1ze ethn1c diverSTty s0° o

: that these d1fferences can be accepted as. a ncrma1 part of the human
. N e ) .

. - -t F - s
i : : . Y . LE - . P

!,ccnditian

. ) . » . oy CL
‘ ' . ’ . : e ve -, 4T
¥ B B L. n e - 5T

oo  OBJECTIVES i )

5‘ - : : - E N 7. : ; =

': The act1v1t1es "in this un1t attempt to Feach Dbje¢t1ve5 in three B

areas——d1scovery skills, va1ues and va1ue ana1ys1s, and recogn1t1an and

=

kncw]edge about-&thn1c her1tage and re]ated cogcepts

L]

D1scovery Sk11157

Sk111s emphas1zed in the act1v1t1es are as follows:

T 1. CD]Tect1Dn of data, espe¢1311y pergana] and Fam11y dckuments and
B h1story i *

- - . :
f . £ . it *

- Ana1y313 of data kfg{»¢ S ' : B o : r
A. jinférpretatfgn;A . g?‘i '

B. synthesis L S ' .

Qg T C. appiicafich ; . , '

o

evaduation = : _ -~

o " ° - 3. Hypothesis formation

rl ) = - * 7 . . * . . L
. R . 3 s & . : . ;o :
S e .. ¥ ' - '

.“
™y~




i 4i§ Hypnthes1s test1ng'_
5. Dec1s1an mak1ng

No 51ng1e activ1ty ddals W1th 411 of these skills. . However, many of the

’i{ s -

: 1essans 1nc1ude .one or mere gf ékg o .

Sl ) | Obgect1ve5 are, as fﬁq1cws .

W : :g 1. Assess1ng the- ‘role Qf Fam?iy her1tage',
- : 1dent1ty ' 1

2. 'Va1u1ng human d1vers1ty, espec1311y eihn1c d1vers1ty
AR 3.  Verba11z1ng value pas1t1cn5 when apprapr1ate R
4, Exam1n1ng vaTues 1n the 11ght Df néew- ev1dence ;  :"- R

- : 5, 'Act1ng on va]ues in 11ght Df rew consciousness abaut ethn1c1ty,
_ ' E ' 1dent1ty,and her1tage i ) S » 7 o

’Kﬂpw1édgeband‘Reccgnitién

=

e 1. Students will be expcsed to data about ethn1c1ty and its re]at1an-e
. - ship_ to identity .and her1tage .

2. .Students will artTcu1atE their recngn1t1@n and knowledge Df ethnic
‘heritage within the framework of five key concepts which provide -
the conceptual structure for the unit: perception, identity,
ethnicity, -heritage, and human diversity. (See Organizing Concepts
section of this introduction for an explanation of these concepts.) =~ -

TEACHING STRATEGIES o T .
~The act1v1t1es in this un1t depart from the standard expos1tary didactic
i_: . * ) -
" apprcaches Found in m@st curr1cu]um ma§;r1a1s. NhEﬁEver p6351b1e,5tudents

2 - are presented with Dppﬂﬁtun1t1es to discover their own heritage and-
determ1ne its p]ace 1n the1r Tives. Mcreoyer the variety of Strateg1es
emp1ayed departs from the, "read and FECTEE" format of many materials on

i  thE market. © -




&

Dther teach1ng stﬁategies 1né1ude c011ect1ng data, roie p1ay1ng, 51mu13t1§n;’.‘:

i 1n the topig or 1ssue

_ these 1es&uns prov1de an’ ast1V1ty Dr starter Exercise tﬂ Spur Tnterest

3

-

F1ve key concepts are used to. Tdentify and organize the act1v1t1esé;

Each act1v1ty is 1abe11ed‘w1th thE apprcpr1ate c@ncept or concepts it

emp1eys Kn the upper r1ght—hand cornér Df the teacher's instrictions.

A br1ef exp]anat1an of each canaept f611aw3 R _: - "1 . iB :

1.

~Perae

_ethnic identities and heritage. =~ = ..

S ¥

't1on7= Act1v1t1es 1abe11ed "perception” get at how and '

why peap]e 1nterpret ethn1c1ty and culture through d1fferent
‘“1en§es " The tDp1E of ethnic her1tage has 50 many Scc1a1
and value d?menSTQns that these agt1v1t1es can be used to he1p

students recognize differences in perception..

’Dive?sitg - Hand in- hand w1th percept1gn is' this concept thch

is dealt W1th in. many Df the activities. A cans15tent theme
throughout the un1t is that ethn1c d1yers1ty is a pas1t1ver

value, -The authors believe 1t is essential For ‘students to

4

, D15cu551un can then proceed with more’ enthus1asm

B b )
and use QFJcammun1ty resources “ﬁ . Ca
. ] ;,,% . T , - ;j ;;:&.ln?l—’s -’v,i, . .
- ) .. 7 ‘&(: . ' . n! —7 -
n DRGANIZINE CBNCEPTS . ST ﬁ-.~” .:;iJ__Lf

"

“value diversity if they are t@-aDDFECTatE thélr own and others'



ol
¥
4

LT Eth“131ty 1tse1f and to the factcrs aF ethn1city yf?ij co
L bute to 1dEﬂt1ty, Act1v1ties wh1ch carry this ldbel either

"7attempt ta def1ne sng*@f these fa:tars nr tu app1y them ta the

study af ethn1city and genea]ngy T - : ‘_

=

4. Her1tag By th1s we mean act1v$§1es wh1ch Facu?fspe;1f1ca11y '

among members QF an- ethn1c grcup is a majar Factor in ethn1c

F ;-5

1dent1ty- Students may we]] d15§over the1r own ethn1c1ty by
(- : S e

trac1ng thEir family ﬁer1tage. R _' - - h

I

ity - Aétivitfesﬂyith this label deaﬂ;with pé?sana1'

' identiiy and its reTaticnship to both'ethnicitj and ance%try;v
- ¥

Ethn1c her1tage 15 treated as Dne d1menst1@ﬁ of 1dent1ty that*

may in. varying degrees be 1mpartant tq 1nd1v1duai studg;ts

. A
e 5t

=

V f«’ B
WHEN AND NHERE T0 USE THE ACTIVITIES

- The activities are desﬁgned to be used‘ﬁlth Jun1Dr and sen1or h1gh
school’ students Mast of the materials-are eas11y adaptab]e for use 1n
in upper elementary grade; as_w§11f g 1 - | .

‘They should be gsed;yith students én1y or aEVQTQnFaﬁyibasis; The .
autﬁéfs stréngiy beiieVe,tﬁat;gne's;QWHkethni; 7eritégé is DﬂEiS own’
business. No attémpt'sthTd be made torfnvaive students who don't care
!DF who may even resent”trét1n§ the1r 0r1g1ﬂsi ; |

1,0

on tra¢1ng and recard1ng students ancestry. A common her1tage B

e 5 i;' _' C . ) g’e'v'



H1th1n the schaa1 curr1¢u1um th1s un1t 15 appFapr1ate 1n*any

';Eaurse g*kstudy re]ated ‘to. h1story and ethn1c1ty Spéﬂ1f1C811¥= Tt can . 1;*  ;

P
- 7 w

~ be used in. sac1a1 stud1esg American h1story, anthropa]cgy, snc1o]agy,

i ;:é,,,f—ate h1StDry CQUPSES Teachers would-dn well to 1dent1fy wh1ch of T
.jthe sections they w15h tD stress and then ChDDSE a§t1v1t1és ac:ordingTy;Li;;.:é;
of E;E;Sé the vo]ume zan be used\?s ajc@mp?ete twosweek unit on ethn1c o

| ‘heritage as we11 af fiuff‘rfz g 2‘;:; o AF-F\”QQ'Q . N !:

o EVALUATIDNB T fa»t'i%;,,s’r.ﬁf BT S N R
ﬁany Df these mater1a1s have been used.w1th a gFeet deal of success -

e by many teachers Z‘It ur 1ntent1an to. cant1nue rev1s1ng and add1NQ

to the un%t WhéﬁéVér iﬁé'p rm1ts WE have" enchsgd an %va1uat1an sheet R

. Ay
?t@ EHCDUTagE you to’ g1ve us feedback and 5uggestiﬁns Your 1npgt w111 i

'be. greatly -apprecjated. . -f‘r£ Lo N

Ve s1nceré1y hope you-and, 1nterested students reap the many ;

a =

thent1a1 rewards th1s unit has to offerf o F1md1ng Dut whe we are o .

is p%rhaps the STngle most-1mp0rtant task among huméﬁ5!3 ' ﬁ;-s o '
T TETIEE SR
i - . o S
L - - 1Gahy R. Sm1th Teacher Associate - .
fe s u‘ : : .Center- For Teach1ng International Re]ations . '
' S . Doctoral Candidate in Multj- Cultura] Educat1@@§
ST . : Un1vers1ty of Denver ‘
S . .
. . ) : 3\ )
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ACTIVITY #1 ,
: Students‘bféihstﬁ?m'crit2ria _ . o - . PERCERION
- |for defining an ethnic groups o L - DIVERSIWY .
= R T S ' ETHNICITY-
| R . IDENTITY
Tit"’lé- WHAT s AN. ETHNIC GROUP? - o L s

Intraduct1an

.Recagnizﬂng that even experts disagree en how to def1ne the term
Yethnic group," it seems appropriate to elicit Students views on what

- it means. "Ethn1c group," "class," "race! and "culture" are commonly
used terms. Their meanings often overlap, and they are at best "Fuzzy
concepts 1in everyday Jusage. “ , t ; ) =

As stated in the- 1ntroduct10n to this unit, 1t is not our pugpose to
have you and your students arrive at'a precise .dgfinition of ethn1a1ty
Rather, this“activity should serve as a pretest‘ o get out students
R PErcept1on£ about our society's ever-growing rest in ethn1ﬁ1ty oIn
. gubsequent activities students will be asked to assess the role of - '
Jfﬁéthn1c1ty in their own lives and: the 51gn1f1cance of being a member of
an ethnic group. 7

Objectives: ~

To Tist on the ihaikboard Sﬁudentsi’perceptions of ethnic;, raciaTéI

class, and §u1tuFa1 groups

,{ " To identity cr1ter1d§étudents use to determine ethn1c, racial,
class, and cultural groups

To involye students in brainstorming and categorizing
. B . ‘V . @
Time: 30 minutes

Procedure:

F

Step 1: Ask students to individually write down a definition of each
* of the fD11Dw1ng terms:

“ethnic group.
race .
class
culture

13

=




P . - - , F

Reassure students that they need not arrive at exact
definitions.. # As an alternative strategy, you might want to

. break the class into groups and have each group work on one
QF the terms to deF1ne

5 - : ,

Step 2: Divide the chakaoard wnto 3 ca1umhs ‘List the studeﬁts
" evaTuéfiﬁg them ' } -
L ' : _ N _
Step 3: Next, ask the c1ass to bra1ﬂstorm as many ethnic groups: as
g they can think of. Groups commonly identified include national
groups, (Mexican-Americans, French-Americans, etc.), religious
‘ , groups (Jews), linguistic groups (Arabs), and racial groups
. - (Blacks, Orientals, etc ). List these in the second ‘column of
o " the. chalkbgard , :

Y

Step 4: In the third column on the chaikbaard, ask students to 115t
: specific things ‘that make the_groups they identified in Step 3 - ot
s different from each other. For exdmple, what makes the Irish 'Kjﬁ :
b - - .different from Chicanos. (Possible responses: national home .
- land, religion, langquage, phy31ca1 appearance, heritage, ‘culture.)

Step 5: Ask which of- the “things 11sted in the third column would apply
to all of the groups listed as ethnic groups in the second .
column. (Generally, the conclusion is that no single criterion
can be applied "across the board. "y :

fstep 6: - Ask for a re-evaluation of the .definitions of the term "ethnic
« group" as listed in the first ¢column. (A good but very general
definition would include the folTowing observations:- a common .
heritage among group members, how the group and its members
identify thémselves, and how others 1dent1fy members of the

group.)

]

Step 7: Ask students how many of them be1ang to any of the groups
1isted in column 2 on the chalkboard. (How many students don' t
:CDﬁS1dEF them§e1ves to be "ethriics"?)

It is important to help student understand. that there are distinguishable
factors among the terms "race," "class," and “culture." You may wish to
try this same act1v1ty, only substitute one of these other terms for *
"ethnic group. For example, ask students to bra1n5tarm what groups they
consider to be rat1a1 graups

- NOTE: A gomd corollary to this act1v1ty is "Labe]:' which can be found in Section
Two of the unit. 'Labels" emphasizes a point often raised in Step 7 above
Ethnic labels are often perceived to be applicable to "someone else.” But
when it comes to self-identification, many people find it difficult to apply
labels to themselves. You may w15h to go directly to the “Labels" activity
after completing this one. N

11 b
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READING -~ T, ..

. * S L _ . x s f
Reading for teachers to help. sort.out |- ETHNICITY
definitiogs of race, class,and v ' .
ethnicityy -~ .~ - . ‘ . S
Title: RACE, \CLASS AND ETHNICITY; A READING = ) S

. by Steven Lamy o ) e

ijectives-

To prov1de teachers with backgrcund 1nfarmat1on about the terms
race, class, and ethn1c1ty :

In"the next few pages we will attempt to identify-the various elements
" that define class, vacial, -and ethnic groups. We will stress-both
the similarities and differences in each of these distinctions. We
will focus, primarily on 2 ccncepts-—1dent1ty and Strat1f1cat1onqspay1ng
particutar attention to how these two factors influence one's soz1a1
economic,and political position in a particular society. o

Ethnicity is defined as a pattern of self-identity based upon an
individual's attitudinal orientation towards symbc11c manifestations

of their ancestry and origin (Ccrradc, 1975). “Furthermore, an EthﬂTC
‘group is characterized by a distinct culture, which includes. a
distinctive yset of values, beliefs, customs’ and,moﬂes Of behavior. This

distinctiveness and group differentiation-is reinforced and maintained

by common custom, lanquage, religion, or territary. Thus French- Canadians

consider themselves ethnically distinct from the English-speaking
population. This distinctiveness is reinforced by the existence of a
French-speaking province, a territory which:historically has French
affiliation. The "intensity of ethnic identity in multi-ethnic societies
. varies with each society and each group. Some -prefer.to remember their
heritage only on specially designated holidays, St. Patrick's Day or
Columbus Day for example, while others see.the an]y Jope for cultural
survival in separation from multi-ethnic nation-states and seek the
establishment of their own ethnic 31ation (separatist movements "have
recently occurred in Nigeria with the Biafran conflict, Northern Ireland,

Spain, and 1n Canada)

Racial d15t1nct1ans are based on physical: character1st1cs " B racial

group is-a human group which defines itself or is defined by others as
different because of certain innate and immutable physical characteristics,
(Van den Berghe, 1967). Usually these physical characteristics are used+
to socially define racial groupf In other wordsy physical characteristics

are believed to affect one's moral and intellectual capabilities. It is

x ' . o h
, 15 !
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“ﬁjfferences in cu1turq and ancestry BDth ethn1c and rac1a1 d15t1n¢t1on5,
however, are ascriiéd, and mobility in multi-ethnic or multi-racial, : b
Soc1et1es is extremely Timited and in ‘some cases nearly 1mposs1b15x ’

In Strat1f1ed pTura1 societies (so¢1&t1es made -up of .different racia] .
¢ and ethnic- subgroups) these distinctions are oftentimes ca1nc1denta1_ S
- The various identities reinforce one another.  For exampTea certain S
racial or ethnic groups make- -up the lower or upper c1asses, thus class ., .. .
and race or class and ethn1c1ty coincide.  Catholics in Northern Ire]and e
_are for the most part a lower income ércup In Spain, however, the
Basque provinces are industrialized and econ@m1ca11y well-off. The-~

Basques seeksa ‘separate nafion because they are unwilling to pay for
supports. to other poorer vegions of Spain. They feel that income

generated in their region/ should be used for programs only within the I
Basque homeland. Class differences in most cases pervade and reinforce
systems that are stratified according to racial and- ethnic d1st1nct1gns ,
Implicitly,class is a ,art of any ana1ys15 of raﬁ1a1 and ethnic .+ S
stratification. ’ '

=

Racial and ethnic i'ent1ty patterns, a1th0ugh s1m1Tar in many respects, °
are not easily 1qugd together. A social system stratified along ethnic
lines is more flexible than one which is divided racially. Culture can
be Tearned, pasts and heritages:can be'forgotten, and new Datterns of
behavier can be adopted. Is not the goa1 of nation-building the
assimilation of/ various- -groups into a me1t1ng -pot society? It isy -
however, extrefiely difficult to alter physical charaﬁter15t1cs that
make one distinct from others. If those differences are, recognized as
socially sighificant, mobility within a society is severeTy restricted.
Thus race adds a special element to future analysis, as racial.distinc-
tions are fore insidious and 1555 respons1ve to efforts of atcu]tura—
tion and 3551m11at10n

Once we go beyand the problems associated with racism and ethnocentridm
we can begin to focus on the more positive aspects of differences. The
comparative analysis of ethnic and racial groups in this context h
focuses.on the common cultural factors of language, religion, traditions,
values, and belijefs. We must also attempt to understand the inter-
.dependent nature of these identity.concepts. Class can and does coin-
-cide with both race and éthnicity further complicating stratification
patterns or- divisions within'a society. .Conflicts are likely to be

more 1ntense and reso1ut1gns are more d1FficuTt ta étta1n Race and

' assoc1ated w1th c1ass ‘as an 1nterven1ng and coincidental factar
Without understand1ng}of the .dimensions of these concepts, the 1nequ1t1esr
assomated with access to resources in societies can not hope to be '
*esolved
e

ey : B = = s
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ACTIVITY #2 ! T
Students collect data that represent . R PERCEPTIDN

human diversity. Then, they are given ’ DIVERSITY
an opportunity to express their Fee11ng§ :
7taward differences. A , +

Tit1;} vétQiNe DIFFERENCES - S

Intrcdugticn

wgkfend to valie confnrm1ty because it makes us féel accepted and

s comfortable. A central theme in this unit, however, is valuing human

' d1ver51ty Section 3 consists of a series of activities that asks
'stidents to dccument diversity, especially ethnic diversity. "Valuing
-Differences” serves as aﬁfintrcductory exercise in dccument1ng and
ana1yz1ng attitudes about diversity. . :

o

\

TG\;DTTéct data about human differences

To analyze why differences matter to humans ' 3

.qé

Time: One class period
( EfgcequE?

. ask students to bring in as many pieces of evidence as they can
: ) that they think represent-ethnic and cultural- differences.
(For example, recipes, 1etter5, pictures, objects, heirlooms,

\ Step 1: Two or three‘aays in advance of doing Step 2 of this act1v1ty,

etc.)
Step 2: Spread out the pieces of data on a tab?e,

" Step 3: ‘A;k students to study thé mater1a1s gathered and then 1ist on
the chalkboard as many differences as they can think of that
" are .represented in the collection. In other words, how do the
abgects make groups of people d15§1nct from edch. other?

FQ11DWEEE;QUEStiDﬂS f9ﬁ75;9§8ﬂt5:

1. Which'differences listed matter to you most?

2. Which gr@upsiare represented by the collection?
17
\jfc‘»‘
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3.

iTry to get students to express the1r feelings about the differences

they perceive in the collection. Does this collection contain data -

- that might be perceived as threatening to the identity of another

group? (For example, is there a religious book that ccntr1butes

or outrightly caq%gmns another graup?)

what kinds of diversity seem to cause the most vc]atile conF11cts
in our society? - . ’ "

)

w5
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ROOTS: TRACING YOUR HERITAGE

T
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§ "-‘ 7 Py = ? v, . , 1
oacTIVITY 430 T : T
r : X "j; . ‘i ;A . ‘ N ) P
'Students fill out a quest1gnnaire_ ~ .. .+ .+ IDENTITY .-
: which helps then assess the : . . = PERCEPTIGN ~
=" | importance cof ethn1c1ty in their . A HERITAGE
OWFi 11ves - R ¥ ’ o
N . “'_ - ) Lo . , ER < C .
" Title: ETHNICITY IN MY LIFE o . BT
-Intr@ﬁgcti@nﬁ\f - ' i,' . |

-Why .Study ethnicity? Ethnicity may be impcrtant because we 11ve in, a )

"neighborhood wheve people practice ethnic custems and beliefs. ' It may . .-

-be_ importang to urderstand why scme groups of people dislike other ©

: groups of peopnle. Gne micht cenclude that ethnicity is nbt very imper-

. tant in théir;own life, 'but that:it is.in the 1ives of others. Herce, "~

P unde*standwrg et?n1z1ty could- pravﬁﬁe a ¢lfie to understanding those
around us. CiIn any event, in this activity studerts are given a GUE;tTGn—
PSTTE tc he]p determine “how much your Ethn1c1ty means to them.

'f; ‘\Z’# . L =T ;
: : 1 .ot = . . - N 4 z
¥ Cbjectives: . T ] - e
o ' T
,To rec@qn1ze ethn1c,ty 1n one's personal and fami]y 11fe

- To recognize some of the factors that determ1ne ethn1§ 3Ff111at1@n
S~ and’ 1dent1ty
- = o e e T = ¥ . ) : . 0 - (
Jime: 2-3 h@ursf * )

Materials Needed: One copy of the QUESTIONNAIRE (Handout 1)
" One copy of the CONCLUSIONS sheet (Handout 2)

Pr@cedure

- . 1

Pass out copies of the questionnaire . (Handout # 1, ETHNICITY

IN MY LIFE) and ask students to take it home with them and

fi11 it out as completely as they can. It may help to have a
relative help them with some of the questions. Then, instruct
students as follows: Cob

Step 1:.

‘ x Step 2: Aftér yau have f111ed out the QUETTTDNNAIRE write in your
o responses to the items on thEVCDbCLUSIDN sheet (Handout .# ?).

L9
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i

- Bring the QUESTIONN%TREfand CDNCLUSIDNS sheets -to- 21355 with

you. FEither in small groups or w1th the c]ass as'a whaie,
_d15CUSS the f0110w1ng

2

+ 1. Compare your answers on “the CONCLUSIDNS sheet with athers

in your class. How would you explain the fict that other
students have different respcnses to thé questions?:

Which. questqus do you feel wcu1d tell jGU most about your .

, own ethn1c1ty? ‘About someone else's ethnicity?

2. Do yau find that.your ethnic. baikground mattersaless to
" you than it does—to others in the class? If so, why do you
suppose this is true? Do you find that you are less con-.
cerned or more concerned about your ethnic affiliation
than are your parents? Other relatives? How would you-

. account for the different feelings about ethﬂic1ty 1n your

famjly? -

‘3. As an option §é filling out thé CONCLUSEONS sheet, write

a summary ststement or paragraph on the Fol1awing topic
.and share it with others in your c]ass *WHAT, MY
ETHNICITY MEANS TO ME

DS -
- IF‘..

[ ]
L]
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ACTIVITY #4 . T

F

A starter activity for_ ] ® S . HERITAGE
tracing students' family | ° _ .
origins. - - . , ~ o .

Title: MY PEDIGREE

]
£
#

Introduction: %

Tracing one's’“dneestry can be both a2 worthwhjle and at the same time a

- frustrating experience. Egﬁs activity is designed to get students
'started. Again, we wish t6 emphasize the voluntary nature of asking
students tectrace their heritage. Only if.students indicate that they
want to delve into their origins should they be asked to do so. Depend-
ing on the stydent, there will be various stumbling blocks--adopted | -
child, inadeglate records,-fears on the part of parents of disclosing
cértain ipformation. Therefore, use discretion as- you proceed with the
activity. - : ) .

Objective: a

“Ta gather and record dates, p1acés3and names .of DnefszfamiTy origins

O |
Time: Varies, depending on quality of personal records . égg
Materials: Handout #3, How-to Proceed; Handout #4, Ancestry Chart;

Handout #5, Tips; various resources suggested below' -

Lo . &

Procedure: ffutlined in Handout #3,"How to -Proceed") .

Bibliography: S | ; Coa

Frank Allaben and Mabe]'Washburn, How-To Trace and Record Your Own Ancestry.
New York: National HigtoricaT Co., 1932, -

Gilbert Doane, §earchihg For Your Ancestors. Biaamingtaﬂ, Minn.::
University of Minnesota Press, 1973.
. ‘ .

E. K. Kirkham, SimpiiFigg;ggﬁgaiagy_fDﬁiAmeri;apsf Deseret Book Co., 1968.

E. K. Kirkham, ABC's of Aﬁgﬁiggn Genealogical Research.-Deseret Book
~ Co., 1955, i T T E— R
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Norman Wright. Eui?djngfén_Amefié§§7Eedigfgé,érighahgY@ung;?ress,:1974;

Gengg]@,f, de Scout Merit,Badge-Manua1gsBoy'Scéuﬁs of America, 1973.
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ACTIVITY #5

ke

N [todents gather TheTr TanTly's fasorTie
folk tales as part of their 1 "~
genealogical information. =~

%ﬂ;j e: FAMILY FOLKLORE
. . &

Intradugtian‘

i

Every family. has 1t5 own get Df sﬁorTES,handEd dawn throuéh geﬁerat1an5
by word of mouth. Students may have overloeked some.of these favorite
stories about things that happened to. seme of their re1at1ves In this
activity students 1nterV1ew their re]atives tg gather the1r own fam11y 5
‘FD’IHDre : , .,

&

Objectives:

s To add a personal dimension Fa’gathering'data abap§~Fami1y history

To record and think about one's family traditions and tales

Time: - Varies

«

Materials: Handout # éjff;j%?EﬁJTyﬂz’FDTK1D%E”

Portable tape reccrder (thiaﬁal)

. Procedure:

-“Step 1: Distribute copies of the ‘handout, ”My Fami1y'5 Folklore."

Step 2: Instruct students to interview three or four of their favorite
relatives. If their relatives live far away they may have to
correspond by mail. The task is for students to gather as many
bits of family folklore as they can. In other words, what are
the family's treasured tales? Aunt Susie chasing an uncle

. around the barnyard with a broom, perhaps?




(2)

£2

they ve co11ected has he1ped them bettér Qnders'and the1r own
and their family's behavﬁcrs A

Ask students how many Df their ta1es re]ata to th,1r fam11y 5

ethnic baakground .
] : ) ’ 5=
&, o : B -
- y
! .

DN

S
iy
k]
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ACTIVITY # 6 . . SV TR S
N . . . g, ) ,(' ‘ ; . . .f

Students add ap ethnic dimension ' o LETHNICITY
to their genealogies by collecting . ' - 'HERITAGE
. and recording family practices g - 'IDENTITY
. .| related te religion, customs, . : ’ : o
language, €tc. ‘ S : o

f- L “*"‘
Tiﬁ1é:%;§AMILY CUSTOMS

. Introduction:

ines for: the genealogies. Students T
hat is asked for-in this unit. =~ '

This activity’é@mﬁTetésﬁauf
o provide starting points. FAMILY CUSTDFS A

should be encouraged to‘go be
These guidélines are only mean
asks for information about-family traditions related to ethnicity.

=

LT

Objectives:
To collect information about family practices reTatéd“té'éthhjcity B
Materials: - Handout # 7, "My Family's Customs"
Time: 1 or 2 hours — ° . v
L1ne t , \
Procedure: o T
\\ Step 1: Distribﬁte topies of the handout "My Fami1y'§:tust@m5;“
Step 2: Instruct students to %nterview their favorite relatives. If

their relatives live far away, again, ask them to correspond
by mail. Students should gather as many of the family customs N
as they can and Tist them in the appropriate category on the :
handout, e.g., "My family has a heritage of orthodox Judaism,'
would be placed under the category of "religibus customs.". |

. . . .

i

Follow-up:

Ask studenté,tq write a few,sentences about how they would assess the
role' of ethnicity “in their gwn and in their family heritage and identity.

by,

28




CACTIVITY #7.

g

Students sort out portions of Their © . . PERCEPTION.

| identity by assessing.the use of - ~ DIVERSITY
i | 1abels in both self-identification |. ' : . - IDENTITY
and 1dent1f1cat1on of others o " .o .

] H

Title: LABELS

Intraduct1on

£

) her1tage and its ro1e in a. person 's 1dent1ty Unt11 the 1ate sixties

* one could almost conclude -#hat paying attention to ethnic differences’ had
negative implications. "We are atl Americans underneath ‘the surfaca"
might describe this: general climate of the times:—Placing-emphasis-on-:

~ethnic differences was often viewed as: underm1n1ng the deve1opment of -
national character. ’ S

With the emergence of the civil rights mavement in the sixties came a ,
renewed focus on the importance of one's ethnic identity as part of one's
total personal 1dent1ty This activity involves students in assess1ng
X the role of ethnicity in their lives by asking them what labels they
P  "might apply to themselves. Many students may find that ethnic labels are
inappropriate for them, at least initially. Moreover, as part of ethnic
identity, students can see how the Tabels they’apply to themselves
. cpmpare with those applied to them by others. Finally, 'this activity .
- asks, what does it mean when we refer to someone by using an ethnic
1ab1e? : . , , 4 . _

&

_ Objectives: - B - L -

To detefminé a TEbET-Gr Tabels étudenas WQqu»aDETy to themée]ves

".!
To- FECDQHTZE -the tendeniy of humans tﬁ see their L0wn groups as
diverse from each Dther and memb: of other groups as s1m11ar s
to each other . o - .

g

=

Time: 45 minutes ..

.Materials: Handout # 8,"Labels and Me"

27




Prccedure . :}‘==’

Step 1: Ask students: t6. rank order the 1abe]s on . the handout, “Labels ..

,Steg 2: .Ask students to answer the three que5t1on5 at the bottom, of the

~and Me," that-they -think apply to them.. In other words, in

order of importance to each student, they are "to place a "1" by

the label- they feel most appropr1ate]y describes them, a "2" by

‘the 1abel of second-most importance to them, and so on. . There
are, of course, no right or wrong answers in this activity. If
students find that a*part1cu1ar label. means as much or as :
Tittle as anather label, that is fire: - . S !

hand@ut. R 1 "

. .Step 3: If theg w1sh, students can share the1r answevs to quest1ons 1

L

and 2 on the handout with ntherg in the c]ass Th1s step should
be comp1ete1y v01untary

st . ) . . ) .

" Do alil students 1dent1fy themse]ves 1n the same way? -How .do théy :
" account for different labels used?’ ~ ‘ :

\7.

. How many students label them5e1ves pr1mar11y accord1ng to ethn1c :

group? why do you suppose this is true?

What dces 1t mean when you refer ta someone witha label? (Qenera17y,
it means you are referring to them in accordance with a perceived

set of significant differences. They are r5209n1zabTe because of these
differences and are labeled acgard1ng1y )

1

e
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SECTION. THREE
MY ETHNIC VALUES -
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777§‘,'{ _
CACTIVITY #8 - . - e T
[Students test their own attitudes | - _> i; . - EERC?PTIDN
. | toward ethﬂ1c differences . N © 1+ . « DIVERSITY

'Step 2!

= B P 3
B . v .

Title: Mv VALUES AND DIFFERENCES

Intraduatian

Th1s aat1v1ty is a. SE]F test relating personal be1ief3 tn ethmic attitudes.

It is based on material written by Gordon A11part (Gokdon W. Allport,

_ THE NAT URE QE’PEEJQEICE) : o .

Objectives:

e - Ta~exam1neusemefcharacter1stlgs,nf ptegudgﬁg e

To exP1Dre students' Fee11ngs abDUt#pPEJUd1CE tawards d1fferences

To discover whether students can FECDQDQZE pregudjc131 statements

-Time: 40-45 minutes - -

Materials: Handout # 9,"The Prejudiced Personality"

‘i o .
Pr@cedure: : -
rrocedure -

Stepzlé Ask students to break into groups of 3or 4,
""-,\'HE'
Wrﬂ te thé Statement Tisted be'law Step 6 on the i:halkbt:.ard

Step 3:% Read the fD]1aW1ng ins ruct1ons to students

™an the chalkboarg®you will find statements of opinion 1in
guotation marks. For the next 15 minutes you and the rest

~of your group are to discuss which of the statements 'have
anything to do with prejudiée. Elect a spokesperson for your
group. They should be ready to report the group's conclusions.
at the end of the 15-minute period. Jot down the number(s) of
those statements the graup Fee1g has very Tittle to do with
pregud1ce

. :"IA\



.. Step 4: fb1scuss grdup’ s respcnses to the statements and why or why not
. . students feelthe stateme,' _

R

=Stép'5;_.D15tr1bute ccpaes of haj e

. Step 6: Discuss Students reactinns tc A11port statementsf

STATEMENT 1: “There is Dn1y one right way tg do anyth1ng “_

- STATEMENT 2: "If a person does not watc’
“ ©° sucker.out of him." N

STATEMENT 3: "It would be better if tea:hegs wou1d be mDre 5tr1ﬁt."'5

STATEMENT 4:  ™Only

_STATEMENT 5:, "G1rfs shﬂuld Tlearn gn’l_y thmgs tha' arét useﬁ;’l aroundwthe;v‘

hou A . S
"“*Q”Ct“STETEMENT 6: “There w111 always be war, 1t 15 p rt of human nature "
STATEﬁENT 7: ““The pDSTtTDﬁ of the stars at the ti

your' character and personality."”

E

..of your birth tells

- 32
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< [Tn th1s ast1v1ty STudents spend ”4”%! o - V};'iDIvgggiTy ’
~[time with other students’ jointly = - S et e <ETHNICITY. o0 L
. .| participatihg in experiencés that .| . . ~ % 7. HERITAGE o
. Lreflect their" ethn1c her1tage.4jf;;7 LT oo 0 - IDENTITY -
4 - ] ] : ; v, L . oo l;= ) o v'
. Title: "WHICH DIEFERENCESMI\TTER?’ B

) } oo -
{ . DR . L A

- .Intnggﬁgﬁjgp:g h S e S

* As students may have inferred from their work in Section 2. of the unit,” -
all of us participate in activities that-are d1rect1y connected with our -.
family . her1tage Many of these activities are a.part-of tradition and

-are important in determining who we are. Ethnic factors play-m 1mpcrtant
roTe -here too. The ‘way - we practice our religion, how we get married, L
what sports we enjoy, foods we eat, and how we .entertain ourselves: are
affected by our ethnic affliations. In “this activity students share
these experiences with other students in the class demonstrat1ng the -

, ra1é of ethriic her1tage in their social act1v1t1e5‘ T o

2

'“Dbject%ves

ethn1c her1tagé

To dccument the re1at1ansh1p between ethn1c1ty and 50E1a1, FE1TQ1GUS
act1v1t1es

e

:‘E'
5

£

- Timg:p 1-2 ﬁQUPé (Varies)

Mater1a1§*%aHandaut #1O"Hh1ch Differences Matter To Me?"
fggﬁgdgrg; ‘ | , oo o » ' "53 .
Steé,lz Chanse a partner or Dartners, ones with whom y@u fee] at ease. L

Step 2: Choose from amang the ethn1c exper1ences listed in student

‘ "handout-#10 at least Dne-event to part1c1pate in.
Step 3: Make arrangements to observe and/ar participate in the event.
' Check with 1oca1 newgpapers,events calendars, etc. to make the
arrangements - -

hu

3

AT :




: | ] o , s ,
Step 4: Discuss the following w1th your'partner(s) after you hav;éf
zattended and observe the evpnt tagethar ‘ |

1. How did you FEEI wh1ie you Were GbSETVIﬁg the EVEﬂt or ;fif
CEPEmony? _ L 0L

o 2. Nere you asked, in- any way, to part1c1pate? Hég'diiffg,
S g - react to the suggestion? ey

- 3. If yau attended mare than one event wh1ch did y@u'flnd
, -most unfam1113r tD you? wh1ch was most fam11iar td gau .
: _ , ';Why? , - L
4.' How was the event 51m11ar or different fram act1v1fles in
your® ]1fe? “ |

. 5@.:wou1d you be 1nterested in galng out aga1n and attEﬂd1ng:,
' another of, the items, K 1isted? Exp]a1n - 1
: : ;y= S

Eva]uat1an

s 0y

C
‘Make. a Scrapbaok or wr1te an essay abaut the event ar ceremgng and your S
fee]1n95 taward it. : :

¢

=
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. ., o '*‘ F
ACTIVITY #10 0 & v T
RS 3 Tors Tn-depth experimental ] - . ° DIVERSITY
learning -activity. this provides a . “ETHNICITY
fD11ow=ua to “D1fferences _that Matter ’ v - IDENTITY
Title: SWITCH;NG ROLES- © = ' ,
Introduction: L ’ ’

=3

It is pass1b1e to 1dent1Fy 52Vera] 1eve15 of understand1ng QF another _
culture or ethnic group. Most curriculum limits itself to dealing only . .-
with intellectual understand1ng, if, even that is achieved. . We feel that
materials should proyide some opportunity for students to explore deeper,

more "affective" ‘levels of understand1ng .We also realize that not all
_students may be able to part1c1pate in the exper1ence outlined below. .

“But, through sharing experiences with those who wére unable to part1c1pate

‘:the act1v1ty nght enhance their: undérstaﬁd1ng of d1fFerences as we11

g_ﬁggg To Fo11ow up "D1fFerences that Matter" w1th“some first- hand

';l_»é

&

2 %TﬁmEf Approx1mate1y one day ;

experiences with ethnic d1fference5

K . . -

S

. Eg Procedure:

i 1‘

—‘d.p?-

Step 1:

ﬁtep‘é

Chaose a partner of the same sex who is of a different ethnic
graup than yours. (Possible pairs: Blackd hite; Chicano- —
nglo; Irish-American-Native American; etc.) : ,

Make arrangements to visit with that student for a day You
should discuss at considerable length the implications of doing
"so. Will you feel so out of place that the activity might do
.you more harm than good?

Spend the day with the person both in and out of the house. .
(You'll need to make all of the appropriate arrangements and
check W1th parents, other relatives, etc., for permission of -
course!) _ :

¥



". - : f . . - Mo L] P
| =Th1ngs te juok fDr and note: - . - '
Cy , Speak each ctheﬁ 5 anguage, as much as p0531b1e, if app11cab1e
.wear each other s c1othes -%igv; f., -

' "~ sAttend each other s church services, other fam11y/cu1tura1
' act1v1t1es

EEarn and practice‘éath other's custOms manner1sms, EtE
-Step_3: Aftar the day 3 ro]e sw1tch d1scuss the f011cw1ng
1. HWere each of you camfortaﬁ1e with the new ro]eryou took on§

2. -What SpECTfTC things did you learn: about the other’ perscn
* and their'group that you were unaware of at the beginning
of the day? . o R ST T

- 3. What spec1f1c things d1d you 1earn ab@ut yourse1f and your
e attitudes abgut the other person's group?
ﬂ:7‘Zﬂ7‘*WHEt’ﬁtfferences between your 11festy1e and your partner's _ . -
. lifestyle did you find most difficult to deal with? -lLeast
difficult? Why? Do you think most people’in similar
situations would react this way? Explain.

" Evaluation: | : o o

Find a medium (wr1tten, p1cture5,,spuken, drawings, etc..) to express
your feelings about the following: MY FEELINGS ABOUT _

ARE DIFFERENT NOW, BECAUSE - .
Keep this- react1an statement with you and exam1ne it aga1n in a Few -
months. v .
-4
C L 7 ’ 1
~ ; 30
i -, ‘
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ACTIVITY # 1 “ S .
Students are asked to make forced- ;) ] PERCEPTION
choice actions to a series of B . _ _ " S
statements related to certain ethnic | - L
Lpract1ce§ Pt / o <

g,

’ “’xIntraductinn? R ; | , =

. Ethnic. d1ver51ty is common. This d1vers1ty is then the faca] pn1nt f@r]

d1scr1m1natary act1nns towards one group by. gther graupsi In th1s :

' pract1ces ‘After TESﬁDﬂd1ng to all statements ‘as actions that are. "DK“

or -"NOT OK," students discuss why ethnic d1vers1ty shgu1d or shou1dn't be,:
allowed in the c1rcumstances described. ° o e

ObJECt1VES I ;' o . ‘;'

they are unaccébtab]e

To examine the rat1ona1e behind mak1ng value Judqments on the
. actions and values of others ,

. To document per5an31 tolerance of ethnic diversity

&

.Time: 45 minutes

. Materials: ' Handout #11,Diversitys OK

. 4 : . . s
£ . ’ T

NOT OK

Procedure:

Step 1: Distribute copies of ”DiVéﬁsity; 0K - NOT OK."

Step 2: Allow 5-10 minutes for students to mark their -answers on the;

handout. : .
- R P {‘! -
Step 3% By a show of handsi obtain class responses to each of the items

' and record the responses on the chalkboard. .
o ¢
36 -
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Step 4:
- Step. 5:
'Eva]patjgﬁ:

behavior of other ethnic grou
" these ethnic d1fferences§

. B
R

Go through each of: the items e11c1t1gg Dp1n1ons on what wasn' t

0K EEEOPd1ﬂ§ to the c1ass ‘ ;o

‘Write a paragraph on.the f011OW1ng 1 BELIEVE IT 1S RIGHT
FOR RELIGIOUS, ETHNIC GROUPS TO PRACTICE THEIR CUSTOMS AND

. BELIEFS.AS LDNG AS.

. . é‘
:‘ PR L o LT ) w !

of

Discuss the paraé#éphs. How tQ]gfént are ‘people of Ethnic d1Fferences?
‘In which situations-are pecp1;£most T'ikely to discriminate aga1nst the

Shoqu peop1e be more acgept1ng QF

38



CACTIVITY # 12 SR

( T T B o :
_ [Provides.a format for examining| - " PERCEPTION '
- Lethnic discrimination attitudes. : ‘ s ETHNICITY“,

Title: * THE WILL

ot o : L

H

i-ﬂaﬁ@ s - B T T
,Lifde-your class into two: gr@up 5f;SEpafatE the graups intD .
gﬁm;qnfiﬁignt rooms. D . _

;iDistribute cop1es of "Mr. Sm1th s Wit (AngTo anDr) to Dﬁe

" 'group and "Mr. Smiths Wil1" (Afro-American donor) to the
other group. . Instruct.each group that they havé 20 minutes in

-which to reach group consensus on thE two quest1ons at the

;;.;;bottam of the slip of. the paper.. If there is- a great deal of

o 5’ AN §1sagreement among members‘of the group, they can decide to
ESRANEI 155ue a majority report and a anornty report if they so
deggrey” "Mr. Smith's Wi™" is’Handout # 12.

gr@up should kn@w that the cther group has a d1ﬁferent
~this point. It is sufficient to tell curious
at: both gr@ups have Mr Smith"s will.

Step’ér At thgi§ni*

Bothé%up

. the 20-minute group d1scu5519n per1od br1ng
together for debr1ef1ﬁg

'

4
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3.

‘graups?

WEFE there s1gn1f1cant differences in ‘the answers between the two o7
If*so, why? ~ - o ; o - I A

v

What are your conclusions abmut the mara1ity of what Mr. S'ith did, ~ *
regard1ess of wh1£h ethnTc groups are 1nvo1ved? 8 e
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* “i . "
-’Stuaents fill in-a: map of a hypathet1ca1._ K 3
community by’ distributing the population
‘according to thefr ideas about where
Var1au5 ethn1§ grgups ShDUTd 11ve
Title: PLANNINGETHNICCDMMUN
Intr@duct1an | TR
In this act1v1ty students 1dent1fy and th1ﬂk about the geograph1c 1@&at1an
~of ethnic groups within a community. ‘The -ideas as reiiected 1in the maps -
are then compared with. .the actual’ éthn1c§?¥str1but1" afound w1th1n S
the students cDmmun1ty i o
Dbger:twa : S k
" To reEogn1ze étudents feeT1ngs and thgughts aboutéthe p&au]at1cn
: d1str1but1on in the "1dea1“ ethnic cammun1ty :f‘A_~fﬁ Y
;.Tiﬁagr 45 minutes - _7 S T T e
Materials: Copies of handout #13./Plan A Community" for each student
; Prccedure ’ s - :
) Sten 1 US1ng the map 4dn. the "PTansA Community" handout ask studentf
e : ~to fill-it'in as they th1nk the “IDEAL ccmmunity 5hou1d be )
' , 'n‘. 'Drgan1zéd . o - . ’ _'f‘ﬁ
~Step 2: . Samp1e maps  indicate four ‘ways to dnstr1bute the grolps .
S Ask students to study the samples. Draw them on the cha]kboard
. . !Have studerits compare ESS}ESﬁﬁpS with those on the chalkboard.
' ‘,Step 3: ?SDme questions far d1 cuss1an ' R  !;” | _ ; o
1.> why d?d you d15tr1bute the groups the ‘way yDu d1d?
2. What k1§gs of prabTems wcu1d be sc1ved by your: scheme? v
. . -3 Hhat~k1ﬂQ§ of prab1emg m1ght be cweated by yQur Scheme? ;
. N ) = . o e I at S B L o
b N = . - : B . #
R ST Coa .41 e L ST
W L ’ 7 ’ ) B e ’ / . R
; s : o o o . S E L en
g _ }

A ’x.x' - -,—fi. o wE L = .“' S " . o - ) .
S " P ‘(( S TN~




' 4. Show your map to someone else in the class. What pféb]ems
~do they think would be solved/created by your map? What
problems do you think would be solved/created by their map?
- ,‘5. What can happen if differences are emphas1zed in a- Cammun1ty?

~——What Gn happen if s1m11ar1t1es are emphas1zed in a community?

'

Step 4: Obtain a street map of your community. o
Can Students identify and draw bDundaFTES ‘that identify ethnic
ne1ghbarhgods?:

Does th15 map resemb1e the ones they drew or one drawn by the
teacher?

Identify some of the factors that interacted to account for

the location of people in your COﬁmun1ty' Writé down two
actions that, if taken, would result in your communities'ethnic
boundaries resembling those on the "ideal' map you drew.

. ’ =] ’ » . B"
- Evaluation: ' - -

Interview 2 ‘or 3 people. - Ask them to give you five reasons why peop1e P
Tive in ethnically separated ne1ghborhoads Which of these reasons
make sense to you? Which don't? - ¢

X\x

this activity was adapsed from materials developed by Jarrell McCracken,
: anual High School, Denver Public Schools, Denver, Colorado.
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ACTIVITY #14

“Students role-play judgeg in- a ) K ' PERCEPTION
contest to select the ™American of ETHNICITY
_the Year."w = ]

Title: AMERICAN OF THE YEAR'

lntr@duﬁtiﬁn:

This activity provides an interesting way for students to define the

"ideal American." It also asks them to consider what role ethnicity plays
in defining what they think of as "American." : :

Objectives:

To select the "ideal American" based on students' perceptions of
- various characteristics.
. ) 4
To assess the role of ethnic background in selecting an "ideal
American."

Time: 40-45 minutes
Materials: Handout 14, "Candidates for American of the Year"

-

Procedure:
Step 1: Ask StudéﬂtSVtD break into groups of 5 or 6.,

Step 2: Distribute one copy of tﬁe handout to each student.
Step 3: Instruct sﬁudénté as follows:

"You and the other students in yeur croup have been selected
to serve on a pational election committee to select the

~ Frericarn of the Year. On the -handout are listed-candidates
for the award. You and the rest of your group must be unanimous -
in your decision to choose the one best candidate for the honor.
A spokesperson from your group should explain to others in the
class why each candidate was selected or rejected. Your group

i

. has 20 minutes to make its decision." {

43 — 7 -
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"ideal American"? Explain.

t

What qualities were most important to your group in choosing a

. winner?’

i

2. vwhat qualities were least irnortant to your group? )

If your group could not arrive at a winner dn the allotted time,
why not? : , :

2

Which one of the candidates comes closestitg your image of the =

How much did ethnic background affect your graﬁp's decision?

Explain. »

If none of the candidates fit your gréup’s'image\af the ideal. .
"Pmerican 6¥“the Year," write out”a profile of a hypothetical person
who should receive,such an award. . Which qualities do you think are .
most important? What is this person's ethnic and national back- .
ground? Is it useful .to try to identify any one person as "American

of the Year?" Such awards often imply that there is an ideal American

that we should become. 1Is there not a possibility that fthere are

- many ways to be an ideal American? If so, write a letter to the :
editor of a newspaper expressing your opposition to awards that imply
. there is.one way to act or look. Such contests are contrary to

encouraging the ethnic diversity found in the United States.

43
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SECTION FOUR:

DOCUMENTING ETHNICITY

4 4
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CACTIVITY #15

o L L : "ETHNICITY
Students evaluate their schools | - - PERCEPTION
based on their recognition and - ‘ DIVERSITY
support of programs and posters ‘ K
related to the ethnic makeup
of their school. :

Title: A CHECKLIST FOR SCHOOL

+

Introduction:

Having students evaluate the school's handling of multi-ethnic studies
and ethnic differences can be an important part of their ethnic
experience. Below are some guidelines in the form of a questionnaire
should you and your students decide to make a evaluation of your school. ©

Objectives:
To collect data and analyze attitudes in your school towards
. ‘ethnicity B B i
2 To evaluate the adequacy of school policy and programs in meeting

the needs of students' heritages.

Time: 1 class period

(Size of groups: should be done in groups of 5 or 6)

handout #15 "Ethnig Heritage and Our School," to survey 7
. 107 of the student jbody, faculty, and staff of your school,

Matgﬁjg?sz Run off sufficientifabies of the enclosed checklist,
plus 5 extrd copies, (10% represents a good, random sampling).

Procedure:

.Stepzlz The survey should be administered randomly; that is, students
B should select respondents on a non-discriminatory basis.
Step 2: Ask one of the groups to combiie a master list of responses

~ using a blank copy of the handout. - ’




‘ Sﬁep 3:" Run off a traﬂspagéncy of the results, or record them on the
ihakaaard ’

. Step 4: Ask . a group to assess where respondents in your schOQT stand on
. each of the items in the gu1de11nes§-“STRDNELY " "SOMEWHAT,"
"HARDLY AT ALL," or somewhere in between.

B o=

Step 5: Hold a class discussign on how ethnicity f( treated in yourvschoc]!

Follow-up:

"Devise a program to emphasize ethnic and multi-ethnic heritage in your
school. Write an-article for the school newspaper to praise your school's
strong p@intz, Write suggestions to improve the school in those areas’
where it is weakest. Turn these ideas 1nto someone who: can help

implement such, improvements.
&

46
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ACTIVITY #16

Tontains a specific format for y o ~ ETHNICITY

students to design an ethnic : . . HERITAGE
‘Ldirectory fgfgﬁhgjr community. - DIVERSITY

Title: MAKING AN ETHNIC DIRECTORY

1}

"Introduction:

One way to learn about ethnic groups in the community is by comp111ng ,
a listing of ethni¢ organizations, restaurants, etc. In many communities
this task becomes quite involved. It is suggested that each group of
students who wish to do the a¢t1v1ty choose one ethn1c group and
CDmp11e a directory for 1t

© Objectives: . ; ! - |
Objectives i } | : @

To recognize the existence of ethnic institutions iﬁ the community

To recognize ties between the ethnic 1ﬁ§t1tut1ons in your community
and the cu1ture of origin - '

=y

Time: 3-4 hcurs (will vary with size of cammun1ty and extent of
) students’ “involvement)

Ma;ef}ais: 4 or 5 .copies of Handout #16 , "Ethnic Directory," for sample
' purposes ‘

Procedure: :

Step 1:* In groups of 4 or 5, asm students to select an ethnic group
they would be interested ‘in researching. In a smaller community;
each group could choose a different section of the directory to -
assemble. (Fach group would work on all ethnic graups )
A
Step 2: Begin the research and compilation pragect us1ng the Ye11aw
Pages of the telephone directory

e to begin with, that would. -
f telephone books in most
Stion suitable as a starting

e contacts by phone, by visit,

NOTE: 1If you have ‘other resources ava
‘be even better. The availabili
communities makes the above su
point. Students will need to me

47
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e - and by .letter, perhaps, in d%der to get 5uff1c1ent data for the
S d1rectcry

camp111ng the d1reatory

>11 Cover - design should be expre5§1ve of the genera1 va1ues T
of the ethnic group. I :

2. Essay (3 or 4 paﬁaéraphs or photographs) on the particular
ethnic group--its history, location, influence, values,
religious aff111aﬁgaﬂ, etc.

- J

3. Advertisements of ethnic restaurants, churches,and other
organizations could be included. Some of these could be
found in the Yellow Pages and could be xeroxed and pasted

, into the directory. However, it would be best to get
: L : these pieces of data from the community organizations wh1ah
support the particular group. ,

4. "Who's Who?" in your ethnic grcuﬁ's C@mmﬁnity Profiles
of prominent people in ycur city or community who are
affiliated ¥ith a particular ethnic group.

5. Ethnic recifes.

6. Directory of stores, restaurants, churches, institutions,
organizdations, newspapers, radio programs, TV programs,
school programs, etc. Each listing should include address,
phone number, and a brief description (if applicable) of the
place or organization.

i 7. Index.

NOTE: Ve have included sample pages from an Ethnic Directory ef
Detroit as an example of what you could do in this project.**

“'Each group in the class should be prepared to show its directory to the -
) rest of the CTaSS and exD1a1n what they 1earned abaut the part1cu1ar

COmmun1ty, -

- T T FFandout- #16- was reprinted_from- ETHNIC.DIRECTDRY T, . The
Heritage of America, published by Southeastern Michigan Reg1ana1 ;tud1es
Cenfer, 111 E. Kirby, Detro1t MTCthaﬂ 48202 !

i
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ACTIVITY' #17

Students utilize the telephone - ETHNICITY
book to identify schoels, churches, ' S .~ DIVERSITY
restaurants, and other places and - . - ' ’
roups that have ethnic influence.

Title: LET YOUR FINGERS DO THE WALKIhG

Introduction:

Local resources such as. churches, restaurants,and social organizations
- can be a "gold mine" for learning about the ethnic makeup of your

community. This activity can provide students with a useful index of
these organjzations. : C -

u

Objective:

To recognize that a telephone dfrectarj and city map are "data
banks"for learning about ethnic groups in the communi ty

Time: 1 or 2 class periods (approximately)

Materials: Handout "Let Your Fingers Do The Walking," city map
- with street guide, city telephone directories, 1 per each
- member of the group. (Note: if you live in a rural area,
you might choose a geographical region or group of towns
= and locate telephone bodks and maps for each.) Colored pins:
' 50 each of 10 colors.”

Procedure: : . ' .

Step 1: Get togefhér with a group of about five other studentsg
! (Number may be less, depending on class size.)

"Step 2: Make certain you are equipped with materials as described above.
Fi11 in the handout sheet given to your group.
Step 3: Work at your own pace.. Near the end of -each class period, one
S person_in._your group should write up a brief account of what . -

- took place in your group for the day. . o ’”}

g3
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R
r ACTIVITY #18
Students uncover ethnic biases | PERCEPTION
in_textbooks by analyzing I ETHNICITY
selected passages. * .} , .
Title: ANALYZING TEXTBOOKS Y S ‘ b

To' read and analyze several statements about ethni;;graups;and
peoples. in other countries, checking for bias*and‘digtortign

To check personal observations about bias and dlstgrt1on w1th

other peoples observations —

Time:, 90 minutes

Mater1a]s -.Handout #18 - Questions for Analysis, Handout #19-Format for
Analyzina Statements, Handout 20-Textbook Ouotations

- Procedure: —

Step 1: Ask students to read through the quotations. As they read, if
some of the statements strike them as having bias, incompleteness,
innaccuracy, etc.., refer to the handout "Format for Analyzing
Statements" and fill in the chart according to their personal
Jjudgement. '

Step 2: Ask students fo get together with a group of 3 or 4 Dthér; in
class and compare 1nformat1Dn they have recorded on the chart.
Step 37 What biases do students. now recggn1ze,by sharing 1nfarmat1@ﬂ
with the group? Ask Students to respond to the rest of the
-class. - - ' x

~*It is not the intent of this activity to f1ngL§ out any author and/oy
publisher for criticism.- The statements contained on the cards were
taken, oftentimes, out of context of the other materials in the texts.
Accordingly, no citations are included on the cards. The idea is to

- have-students. learn to recognize statements out of context, as well as ‘%7

‘recognize biases and distortions.

50
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Follow-u

N _
Ask students to EhDO%i!%t least one DF the fafiowing*‘

: " LT
¢ .

1, /”éx‘back through at least five of the statements and -add, delete, .
: ( correct or otherwise change the working so that the statements "are . ~

more accurate and less b1a5ed Then, share your "new" statements
with others in the ¢lass. Are. there th1ngs that ycu still cver]cak
in your rewr1t1ng?

.2, MWrite a story about one of the. ethn1c groups in the. cards Arrange,

the cards so that you use all the .cards—in the packet that pertain
~ to the one ethnic group (for exaj ple, write a story about the Arabs,
'us1ng the cards that refer to MoNems, Middle East, Egypt, and Arabs)
Share your story with the rest of the class. How is the group
_portrayed? How would you and the class change the story to make it
mare accurate?” How would you go abcut che k1ng out the aﬁcuracy Df‘
the’statements in the st@ry? = T -t

3. Us1na the format provided on the "Format for Analyzing Statemeats,
go through your school textbooks or other school materials and do .-
anqlyses-of at least five statements you run across in them.

The statements on the cards weve taken from three s econdarx sources
(i.e., sources that dea1 with content analysis):

Project 5tr1de, A GUIDE TO ANALYSIS OF SCHOOL BOOK CONTENT; Handboek -#2,
"Evaluating Print Materials from a Mexican-American Perspective;" and 7
Handbook #3, "Evaluating Print Materials from a Chinese-American Perspective."

Far West Labaratgry for Educational Research and Development, Genera]

i
..-;»..1

Assistance Center, Qﬁtober, 1974

Karen Pliskin, YEthnocentrism in ﬂmericaﬂ Children's Social Studies Books,"
Private Paper, 1974 U

f”Draft PEﬁEFADﬂ Lthnic Stud1es " I111no15 Off1ce of Educat1on

A - b1
' 54
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FR - EVALUATION QUESTI',

£

. The Center for Teaching, Intermational Relations is interested in .

re¢21v1ng your comments regarding these materials. Please fill out

this' quest1onna1re and return it to the address ‘helow. . .
1. NhTCh of the activities in Teaching about Ethnic Her1tage did
L yaﬁ F1nd most useful, and why? \ .
é
H § i‘jtji
\.\ ' . . . £

2. Which of the a;(:’t'ivﬁ"t és d1d you find least useful, and,why?"

A
3, Uhat suggestions do you have for improving this unit?
i =
A & N

. In you have materials on ethnic h
district have developed and wish us to look them obver and
. them For publication,’ feel free to send us conies.

consider

Center for Teaching International Relations
Gradua School of Intvrnailunﬂ Studies

o Univerggity of Denver -
2\ Denverlf Colorado 80208 ”

w57
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Cmsoor 1 o (Page;afz)
..E}TI;NZ:EQZ‘ITY- INMYLIFE EUES!‘IQI‘"‘IQI!‘E
iﬁpléc;méﬂzgéék mark??ﬁ by the ltems which yDu feel apgly tD yOu-'
g*l;: I attend the same church my parents attand, -
;:ijé? “My parénts attend the same church the;r crandparents
attend(ed). -7
3. 1 ézess%ﬂifférentlyitﬁan Dther;kiés inmy é:h@dlf ’
- 4. I Eelébraté éertaiﬁ ho l,d ays that the %ag rity of
- Americans do nat} '
- 5. I-spéék English with a heavy aé:ent,-
:6? My réllc¥0§'requlres tha%E; not- ceiebrateééerta;;

[=]
and/or racial’

holidays in our nation.

I would pfefer to -marry SDméDné of my Dwn rellnguS
group. '

L&
‘Everyane in my hgmé speaks E,gl sh.as their préﬂaminantﬁ

languace.

At least one of my parents came to the United States'

" from anathér c@untry

,,14‘*

_15.

At least one of my srandparents came to theé
States from another country. '

i
c
jo!
[
r+
i
"

'Infmyifamily we practice customs I would consider dif-
ferent from those of most Americans: '

My family feels that it is impartant that we atténﬁ avents

gr@unéif
We live in the Cityganﬂ neighkorhood we do Lecause we
gghare certain customs and beliefs thgse around us hold.

T . frequently gpeak two languaces.
It is important for me and my family to socialize with
-people who have simflar tackcrounds.

7 :

59 .



_/HANDOUT #1 _ e - {Page 27of 2)
o i - v o ) - .

16.° I f'éi it is important to. keep famlly tradltlans alive.

17. I feel 1t is- 1mp0ftant tc use ancther languaée besldes:
Engl;sh. : . .

18}‘ I wauld l;ke to v151t the :Guntr; my famlly came frDm
’ mcre than any other fOIElEﬁ countjry I can thlnk of .

1

backzraund.

- gréup s customs and’ language A -
___20. I belong to a clu b or o that is rélated taé
my family's reli:ious a E

21. "I was born in the United States.

22, My family has al'éys spoken English.

23. VMy'family?ﬁéﬁe has always been the same, even géﬁéfatiéﬂg”
ago. . . , - 7

Y

[N . ‘v’x;;_,_ . ) 56 = ) V ) s .
Copyright CTIR 1977 S . _ ﬁ
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. * HANDOUT. #2 a

A
A

ETHNICITY IN MY LIFE"

Baseé en yau: respmnses tc the QUESTIQ
fw1th your ‘parents or other. relatives abaut the QUESTT ,IRE
answer the questlcns below: ~ . ' :

;)412' I am a member of a.family with.strong religious-language-
‘s social-customs ties.. (If so, write down.what each of these

- ties is, e.g., relig

M"ﬂ

;ious = Catholic; language = Spanish;

‘s a

social = live n tha same neighborhood as others in our

b

= dress as do 'members of our religious,

Il
o
s
r+
8}
=1
i
I
\Lr'"

group;
“social group.) -

&

[ - e e IS M :
N e -

2. These ties my family has are very 1mp@rtant t@ me.. Why,

why not?

- 3. The enphasis on ethnic groups and on éifferenées among pe plg,

E

s dangerous. I feel we should all try to forget our cultural

Hw

and ethnic differences and recognizc ourselves as Amerizaﬁs
first. Do you agree or disagree? Explain yaul answer, 1f

you wish.




e

HANDOUT #2 i (Page 2 of 2)

A . o - - . . . L. . ’ . I
4. . I feel that participating in events, practicing customs, and -
. ..'’keeping my ties to an ethnic group are very ‘important and e

‘have little or nothing to do with my being a good American.

Explain your answer,if you wish.

il
L]

‘Do you agree Jisacree
Do you ,'V;;E‘EEV or disacree

v

5. - Recently, I have become more aware of my gthﬁi{:’_ backaround L

and would like to find out mcie.

Agree. N __ Disagree_____ o

Y

-ant to me at this time. !

[y
H
g
I
[iy]
c
o
—
m
9]
r+
o .
Hy
@
ot
o
o
[
]
-
r
g
[ S
Jiy]
2
8
H
R..J
=
o
]
H
t

B i &
Agree_ . Disagree___ )

62




'HANDOUT #3 - - . . - o ~ (Page 1 of 1)

- HOW TO PROCEED = «
- To fill‘in;yaur]aﬁcestry Qbaré, f@llaw’thésa steps:

Step l1: Using Handout#4, Ancestry Chart, start with you as N@.j;_

- Beside the number 1 print your full naﬁg,in pencil. o
Under your name, print your date of birth after the
letteér b. Print your birthplace (city and stateggggi
cauntry) after the letter p.~ The letters in paren—
theses a:e left for you and your childrén to £ill in

- -at the appz@prlata tlmes.

At this po;nt your Ehart ~should look liké;ﬁﬁigs

.

]
|
|
|
I

l. Susan Carol James
. b. June 27, 1962
. .p. Minot, N. D.

“You have completed one generation == yours.

Step 2: Next, go to number 2 and print in full your father's
name . Under his name, print his date of birth beside
the letter b. Then print his place of birth beside.
the letter p. Add the date of his marriage by the
letter m, ‘and the place he was married by the letter p.
If applicable, put in his date of death bheside the letter
d and his place of death beside thé letter p (thh city
anﬁ state or :@untry) ' :

Sta? 3: Ne;t; go t@ihumberLB and print in your mother's full
name beside the number. Then, proceed
fo

ed to fLLl in the
rest of the information called r as you did for yourw
father in Step 2- '

Step 4:. Follow the same p ocedures fof'yaur grandparents and
T creat=grandparents as you did- for your mother and
father'. ' C

, Copyright CTIR 1977 ) | o | L
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-

| | Ancéstry Chart

! (PEDIGREE) ,

'
| .
jy O
| "

L= — L o < P« Y

- Dncestors of:

Pateraosl -

o
B

[ [r—-— ‘ ) :

e
, (d){ -

f,: (m) . |
60 (p)

> T — Tl s o T » TPRLL v B o 2l

g —

. Wjﬁm“ﬂytfii S S S e

—
i

&p

ok
b=bormn -
p = place |
-4 =died
I = date married

;‘:‘w‘ﬁ o . o o
S pyrignt CTIR 1977
.,Elepr- 9 B
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" HANDOUT #5 .. L k ' ' (Page 1 of 1)

T‘l o) s

Whenever pQSSlblE :verlfy the™ 1nfarmatlon on your: chart W1th
primary aacuments -— birth certlflcates, baptismal recardsh
death :ert;flcates, marrLage certificates. This is the only
 way- you -can be Eérta;n your 1nfczmatlan is correct. ' - '

i

2. ”Keap a record ‘of ‘the sources you've used to fill ln'thé

’ chart. " It would be a good idea to purehase a loose leaf -
binder. for your genealogy. Put down full references:
whose birth certificate? Where was it found? etc.

3. “Be certain to get complete inf@rmatién ~~ full names, dates,

places. Then, as mentioned in 1. above, be sure to document’
thé-infgrmiiian with primary sources. ’ B '

SOU'.rce'S & Resources

The following -is a list, of pcgsible 1nfarmatlcn ‘sources and some

tlps on how to use them. -

l—.:BlIth 6eath, marriage, baptismal, etc. records.
. Be Eertaln to obtain full information if you can get it or
cggles of the ;ecards,- Then, make a record of these sources

. in your notebook as mentioned above.

2. Your Family. This is probably one. of the first sources for -
. — . e = . - 1 =
"information you'll be inclined to use. 'One method you can »
use to gather: information .is the interview technique. If
t

you don't have access to a tape recorder, be sure- to wri
down information about your Chart fram relatives in a sp
séction of your nctebaak : - .

3. County Courthouses. Records there contain wills, marriage
® . licenses, death certificates, and land records. ‘

Ed
L]

4. National Archives.. Contains the national census records.
These can provide data such as the names of everyone living
in a household, the year they immigrated to the U. S., and
‘their national origins. ’ ) ‘

Copyright CTIR 1977 ' -
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-’ HANDOUT #6 - |

O

3

‘@ Copyright CTIR 1977
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HAHDQU‘T #7 L e e (ﬁage"l cf'B)

N

My Famlly’s Custems

Marriage _and Wedding Customs::

E,

.



ist kinds of foods eaten down throtugh the g

snerations) :

o
]




HANDOUT #7 . .. . - < (page 3 of 3)

—

:'4N§;ghbgrhagd Eustig§F{Wh Lt 1n§s Qf n61ghbazhﬂad has_your
. \ LN :‘ : " } o 'y = - = B -

',Sé:ial Customs—(Social -events attended related to family's

ethnic and religious bacquaund)
L

i,

Other Customs Rela 1 ted to Ethnicity or Culture: _ .-¥




HayDQUT #g

importance -in your life.’

wauld identify y@uzself ag a- Teénager second,

(Page l Df l)

Labels and Me

’ Dn y@ur an, rank Qrder the féLlQWlng labels accardlng tE their
if you feel it's most
1mpnrtant to. ldéﬂtlfy yﬁurselfias a unique 1ﬁdlv1dual‘ place
~ntheanumberwilﬂ.ln tha,space in- frant. of. thatqlabel*4~lf;yauf

f:ant of. that labei-

- American

Catholic-

Protestant

Jew

i@thervreiiéi@us group?

___Teenager

Male .

Female e

_Student

— Athlete )
" _Black.
_____White .

__Mexican-American

Afro-American

. _Chicano (a)

- Spanish-~American’
—__Irish-American

© c;apyz:igh’t CTIR 1977

_Hispano

For example,

place a°’

"2 1]

in

If you feel Yabels 5hould not be 1mpcrtant
"at all in your 1life, pla:é an "X" by the item "grefer no label
for myself. e ,

.

Ot ierital

Native-American = °

=

- Other racial group?

Other ethnic group?’

¥

 —

My given name
Huiman being

i prefer no lab

el f

_Labels cher than

ll%tédrw;”;mwa

__Unique individual-

70

1. Most iqﬁ;ttan 1y

I Eall myself

me__ _ _ i . .
What do you think it means when you
refer to somebody else with a label?

=



“THE PREJUDICED PERSONALITY" - = |

_The exe lse yau 've just :gmpleted m;ght have. pzavea helpful ln’
scrt;ng out elements of pers sopality that tend to characterize

preguélze.’ Accﬂrﬂlng to. Géré@n W. Allport, . famous sociologist,
.~ all of therbeLlefs your gr@up dealt w1th on the ahalkbaaré d2s

Ecrlbé the pregué;céd pérsan,

Accaréing to Allparti , tend to endorse the
! following béliefs: o -fi ' : -
Coe SR : <
1-‘ There 15 Dnly one rlght way to d¥ anyth;ﬂg. -
t . X . : T _
2. If a pEISDﬁ doe es not wat;h cut,ngeb@ﬂyiw1ll‘mak§‘a‘sg:kér
out of him. e T ' . | :
-+ 3. It would be better -if teachers would be mareistrigé_ :
.4. Only paaplé who are:llke myself have a rlght to be happy. .
% 51 “Girls should learn Gnly thlngs that are useful araund the *
h ’ hause.-_ v : .
;._‘;t - , . ot o . o ,
1 6. There will always'b33war:_it is part'éfvhuman ﬁatufe!
« :
7. :The EGS;thn ol the stars at the tlme of yaur birth tells.
' ’yyaur character and perseﬂallty. = o
Certain types of pr39351t1§n5 are endarsed byéﬁlghly prEjudlCEd
more often

“han by tj;EEEﬁ?f;;DPlé‘ S

The Werd is a hazardaus place. in whlih péaple are b351cal;y evil
and daﬁgérausi
. < N

égln@t havg enéugh discipline in,aur»AmEFican‘way of 1i

H‘h

W

L v _
On the ‘whole, I‘am more afrald of sw;ndlérs than I am of gangsters.
Savys Aﬁl?agt "At flrgtlzight these prggasiti@ns seem to have
nathlﬁg to do with prejudice. Yet it is proved that all of them
"have. &Thls flndlng can Gnly mean that préjuﬂlué is frequently

woven ﬁurmly into a style 'of life." N .
! 71 . '




Bl

'HANDOUT #9 o | (Page 2 of 2)

- ' x

Do you ag¥ee with Allport or not? Explain.

+  How would you go about finding out -whether or not all of the
' statements would apply to a prejudiced personality? Is there
any way to measure? If you cannot think of a way to measure
the statements in relation to prejudice, does any of the,exer-
‘cise really matter? . . .

i M

wd

ek

P

Gorddn -‘W. Allport,
Doubleday and Co., 1958.

© copyright CTIR 1977




ERIC

Aruitoxt provided by Eic:

'Sugéésteé list of Ethnic Experiences (Choose at least one; -
)

'Marriagez Wedding ceremor

e 1 of 1)

sl

WHICH DIFFERENCES MATTER TO ME? ?

two or three would be even better!
o1
receptions, etc |
Polish, Italian, Jewish, Greek, Buddhist, etc. wedding.

Funerals: Church or funeral home service, dgraveside service.
Irish wake, Indian buria

Other Religious Ceremonies " 8ynagogue service, mass, church
% services, Blble praver meatlnq, Mormon service, etc.

= N . — = =

Special Religious Ceremonies: Protestant baptism, Catholic
baptism, Jewish circumcision, Christian confirmations,
Bar and Bas Mitzvahs, etc ’

Schools: Look in your yellow pages for types of schools in
your community -- Catholic, Greek, Seventh Day
Adyentist, Hebrew, etc. .

Ethnic Holidays: Chinese New Year (Hsin Nien), St. Patrick's
ay, May Day, Trung Thu, Pesadas, Cinco de Mavyo,
>t , Custer Day, Sham al=Nessim, Tango-No Sekku,

' The Asking Festival, July 4th, American Indian Day,

Martin Luther King Day, etc. :

Cerémonies of Ethnic or Religious Organizations: Japanese
Association, Sons of Italy, Masonic Order, Eastern
L} N

Star.,, Job's Daughters
Youth Groups, Kniyhts of ,
hood, St. Peter Claver Society, etc.

LODK IN YOUR LOCAIL NEW

SPAPER AND CHECK FFOR SPECTIAL ETHNIC
EVENTS IN YOUR COMMUNITY ' :

THE ABOVE LIST IS ONLY MEANT TO SUGGEST THE KINDS OF EXPERIENCES
YOU CAN OBSERVE.

70 - -
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ERIC

Aruitoxt provided by Eic:

. HANDOUT #11 i ' APage

Below aré some Statements you are to respond to. As you read
‘.each statement, décide whether-you think the situatibn des- -
.cribed is OK or NOT OK. We are asking for your personal

‘o N
W
I
ot
G
i
=

ETHNIC DIVERSITY: OK- NOT 0K

sinions. When you've decided whether the statement is OK

’ér "NOT OK, write Elthér OK or NOT OK in the blank to the left

of th statémenti

&

1. iA r%ligiaus group deci > conti =
of polygamy despite laws in the United Sta
specifically prohibiting polygamy.

=
o)
m
-
+
O\
]
o]
o
rt
=
o
-
m
=
+
[iy]
7
H
w
]
rt
=
9]
[ir]

2. A religiéus group exgels its members
di e C

o
ot
E”
g |
=
%
I
W
n
e
Hh
+
5
m
O\
o
o
o]
u
|—l‘.‘
+
m‘
n
m
s
L]
[
L]
ol
]
o
[at
[
m
!
m
i

T &

b@@ks.ta WhltES-

wned country club refuses admission to

<

~

g
o
s
rt W
]

o

-

0
\Hi‘

t
T
W
&
Q
g

Il
il
iy
'..u .
w
=]
n

8. A hospital financed by a particular ;Fllgiéus group
provides free services foP members of the religious
group, but charges férf;9:v1re rendered to members
of other faiths. '

9. Teachers and students continue to mispronounce a
student 's last name even after he télls them the
corract pronunciatiof.

.

10. Whites are for
Indian Pow-Wow, while Indian speactat

Copyright CTIR 1977 7
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#12 ’ o : (Page 1 of 1)

Ir. Smith’s W!I

Mr. Smith’s i
Mr. Smith is a,wealthy Ahglo’ citizen who is lying on his
death-bed. Present in the bedroom is Mr. Smith's lawyer
who has arrived on the scene to make out Mrg Smith's will.
Mr. Smith has decided to leave his money to build a hospital
that will provide free medical care for persons of Afro-
American descent. The lawyer argues that the decision is
unfair and discriminatory since it excludes members of
. other ethnic graups, and that it perpetuates inequality in
our’ society. ‘ ' '

WHICH MAN, MR. SMITH OR HIS LAWYER, WDULD YOU SIDE WITH?

i
5‘-\ ==
= -
. 1
-

Mr. Smith’s Will

Mr. Smith is a wealthy Afro-American who is lying on his
death-bed. Present in the bedroom is Mr. Smith's lawyer whQ
has arrived.on the scene to make out Mr. Smith's will

Mr. Smith has decided to leave his money to build a h@spitil
that will provide free medical care for persons of Afro-
Amerijican descenlt. The lawyer argues that the dsc;alan is
unfair and.discriminatory since it Ehcluaés members of other
ethnic groups, and that it perpetuateg inequality in our
‘society.

WHICH MARN., MR.¢SMITH-DR HIS LAWYER, WOULD YOU SIDE WITH?Y :

‘ - g

© Copyright CTIR 1977
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" 'HANDOUT #13 (Page 1 of 2)

: Sample Maps
» ' Tatal > Tctalv
1 Assimilatlan _ 2' Separatlan
P+ G ey | cec 7
| IME € EQ%IY\ € mBP | cc ;v\n%mmmmmmm‘
1e MICEiE I e EEEEE ppB |
E(’;EE m E)EC GGC FEEEE RPR
vI G 6paVe ccc ELEELERPABB
G 6 , 5
GME Fop® g £ EEE
~EB C+r M- +++ vV
1Eb e E c¢ AR i e
P = RG,° E’g F’F‘ TIT ¢
P %E,CC>+MP | f’ IIx o
Partiial Complete Separation J
3. Assimilation 4 of two groups,
- ’Remainaer 7Assimi1§1tc§é
L L EET EOE VMG
% f‘Jr | t(;(‘\ Pm il
L Pmmrn‘\rB PEGE G
Y ooe G EERD E1' R AR M
o6 TTVVo GEIbDDBE%
000 mmm Q. /Y\V(,,(;QC,C;
TITII%BQB o Q,EPer i
N\mmEECC MI GEMg
Cc EEE EOc:tE ml 1
&6 pp BB PET 1e 1 EPQ
| 76
\ 0 3
o B - Byov.

ERIC

Aruitoxt provided by Eic:



HANDOUT #13 ‘ ' (Page 2 of 2)

PLAN A COMMUNITY

Distribute the Ethnic Population showing the geoggaphic
location where you think these groups should live. -

MMM )

i
‘represents Chicanos (MMM
" " ' Chinese (ccccc)

KEY: Each:

" "  English (EEEEEEEEEEEEEEEEEEEE)
" " Blacks (BBBBBBRBER)

3 (GGGGGGGGG) g

" " Cubans (+++)

Vietnamese (VV)

TOoOHStOWEAOR
Gl
[t
H
=
w
o]
n

" " Irish (IIIIIIIIII)
" " Italians (0000O0)
" " Polish (PPPPE)
H
i
o

‘ Copyright CTIR 1977
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HANDOUT #14 . , ',.  (Page 1 of 2) .

~W
-

g

CANDIDATES FOR AMERICAN OF THE YEAR

o “ H

o o ~ ) ' )
_Mr. Ronald Jenkins, Scarsdale, New York. Mr. Jenkins is

spensored by the Scarsdale University Health .Club. Age, 3l--.
married 13 years, 2 children--salesman, Intertech - Corporation--
‘graduated with honors from Cornell Un1vers;tysiPr231dent,
Americans for America, Scarsdale chapté: President, Fourth

Gf July Club--Secretary-Treasurer, Scarsdale chapter of the
Internatlanal Organization of 0dd Fellows-~hobbies lncludé
fishing, hunting, baseball, football, basketball, phleCal
fitness.

s

MsiiLoretgéﬁﬂéDgle, Santa Fe, New Mexico. Sponsor: League of
housewives--Age, 52--Married 25 years, 5 children—--Housewife--

. Eleventh grade education--Secretary-Tréasurer. of the Santa Fe

“Scottish Rites Organization--President 'of the United Scottish
Clans of America--Treasurer PTA and Santa Fe League of House-
wives—-hobbies’ include sewing, cooking, nostalgia.

Denise Rodriquez, Denver, Colorado. Sponsored by the United
Mexican-Americans for, Action. Age, 2l--single, lives alone,

-no children-=-Director, Center f£Qr Women in Politics--MA degree
fin"Sociology from Undiversity of 1@rado¥52@n$u1tant, Mexico

in Americd Iﬂgtltute=EPng;dEQt MAS - (at University of Colorado
during college years)——hobbles 1nc1ude reading, swimming, tennis.

Georqe' Ahmad, Detroit, Michigan. Sponsor: ‘Detroit Chamber of
Ebmmer;e.. Age, 37--married, wife ahﬂFB children live with
his parén%s in Lebanon--has recently applied for U.5. citizen
ship--Consultant, Midoc Engineering Co.--Doctorate. in Chemica
Engineering from American University, Beirut, Labanon——lkgtéd
in Detroit's "Who's Who in the Arab-American Community"
Member, Americans for Democratic Action--hobbies: writing:
reading, boating, fishing. -

1

. Janet Holloway, Waldo, Kansas. :Sponsored by University of

¥ansas Newman Club. Age 18, married, no children--student in
physics——worked her way thrquh all schooling (was.raised in
an orphanage in Salina, Kansas)--Miss Amer1Cd candidate from
Kansas last year—?habhiés: piano, ballet, ‘macrame. : '

Rudolfc Onoco, Sao Paulo, Brazil. Spons
of American States. Agé 34-=married, 5
seller for Expo Coffee Co. --Attending
to learn Engllah -16 years an official in the Br
’ 718
7D



" HANDOUT #14 ‘ - . (Page 2 of 2)

o= h "Br awn;ng, Montana. Sponsored by the
tlve American Iné;an Faculty. Ms. Stralghtneck is-a full-
blﬂaded Blackfeet. She lived on the Blackfeet reservatlan
all her life, (72 years)--Has 9 children, 17 grandch11dren—=
Teaches Blackfeet language dn the reservatio

\n‘

Jack Fortrana (J.B.), Atlanta, Georgia. Sponsored by American
Manufacturers Association. Age, 61, marrled 41 years, 3

. children--President - 6f the Board, Suparklng Grocers--Inherited
multi-million dollar fortune from his father--Exalted Ruler,
Atlanta Elks Club--member Atlanta Chapter of-the NAACP--
Atlanta Boys' Club sponsor--Member of Boys' Club Board—-.
Rotary Club--Contributor to many charities (refuses to claim.

his EDDtIlethnS as. income tax éeau:tlons) plans to will
$5 mlllléﬂ to the United Negro College Fund—EH@bb;es include

golf, readlng‘ ;§fs‘ia,‘

76
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HANbQUT ®15 - =; , - | VESTPage 1 of 2)
ETHNIC HERITAGE AND OUR SCHOOL

You have been selected to participate in a school survey

_class in

e ~

of statements. You aie asked to place a check

of the three columns by each of the statements.

CO answer

e}

11 of the questions. Your partici-
pation is voluntary. Should you decide to include other

comments, please do so on the back of the survey. Thank you

for’your time. \E§ '
. RATING ! GUIDELINES

_Strongly | Somewhat | at all

. » 1. Are ethnic differences
’ ' apparent in your school?

2. Are ethnic differences-
emphasized in the school
curriculum (courses, te:
books, other material
teachers' and §tudent
ttitudes, etc.)?

i

oes YDur'schaﬁlllibrary
and resocurce center have
variety of materials of
the histories, experiences.
and cultures of many dif-
ferent ethnic groups?

w
o

jul]

o
(]

o,



_RATING , GUIDELINES . =~

Strongly .| Somewhat at all

= 1 : . ‘ 5. Do extra-curricular
' activities include most
ethnic groups present in
'y@ur school? .

Y

) . 6.+ Does school policy _
: * accommodate ethnic behavior
. o patterns and differencesg?

~| 7. Do school p@lici;s make

v e provisions. for recognizing
- » ' : - and commgmorating the hol-
: ' ‘idays and ‘festivities of
different ethnic groups?

e

Do school policies respect
the dignity and worth of

students as individuals and
as members of ethnic :jroups?

9. Doeg the makeup (numbers)
of ?he school staff reflect
the ethnic makeup of the

: community? )
. 10. Is the schd§1 staff multi-
N ethnic and fulti-racial
despite the ethnic and racial

_ makeup of the community?

1l1. Does the school do in-ser-
vice *teacher training in -
multi=ethnic studies?

- 12. Does the curriculum re-
flect the ethnic learning
styles of students within

- - the school community?

13. Are the curriculum and o
t hing in the school

live in a multi-ethnic,
3

78 multi-cultural society?

CD\Cprright CTIE i?L? .

ERIC

Aruitoxt provided by Eic:



. ‘ HANDOUT #16 . . | {Page 1 of 6) /
ETHNIC DIRECTORY

| Tﬂze Heritage af America

]IQ’FC)RMATIC)N ‘ ARDUND THE WORLD RECIPES
ETHNIC ORIENTED MEDIA - CHURCHES
RESTAURANTS ' - NATIC)NALITY ORGANIZATIONS

(&

SOUTHE/ TERN MICHIGAN REGIONAL
ETHNIC HERITAGE STUDIES CENTER
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- . . . =
w

“LET YOUR FINGERS DO THE WALKING”

with- éthnlc ldentlty anﬂ Prablems

ﬂaterialsgvmur grou ”wiilfnega

2 *

Dne city teleph@na ﬁlrectary for ea:h stuéent )

City map w;th_street gglﬂe (one for the entire group)
" Colored pins - minimum of 50 of each of 10 colors

Cork board or bulletin board to put map on

- A
Procedure ‘
~Step 1 -~ Some Simple Exer¢ises: .. ., . .

- A. Thumb thrpugh the white pages of your telephone
' directory and concentrate on the surnames you see.
3 ‘When vyou spot a surname that reminds you of a certain
' ethnic group, jots it down along with the ethnic group
you think it represents. Continue this procedure
~ for about 10 minutes.: - (Note: If your telephone
directory is very large, you might want to divide
the white pages-into sections and assign Fach secti
to a member of your wraup )

aa

1. Which ethnic surnames have the longest Listings

Does this information correspond«with what you know

about the ethnic makeup of y@ui'é@ﬁmﬁﬁity?

. -

-

2. What precautions would you, take in associating the

listings with particular ethnic groups

i
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3. ‘How many different, ethnic groups were:you able to
- ‘jot down in the lOE—'minutE period?_ ___ f them

here: B o - - -
— S—— _ .

4. What criteria-did you use to identify an ethnic
o

group in this exercise?____ e

B. Locate listings for physicians and dentists in your

E s

Yellow Pages. Which ethnic groups can y@ﬁ identify

from the surnames of the people listed? ___ .

A . .
4 . . ¥

Would you say any particular ethnic groups dominate
these professions?____. __  If so, which ones?__

i Y e .
Does.this correspond with your preconceived notions

about which groups tend to have praporti@ﬁally higher.

numbers of doctors and dentists? _________  Explain.
W

C. Thumb through fMe Yellow Pages slowly. 'What evidences

=5

of ethnic influence do you find

&
-
-

Step 2 - Privste Schools

A. Locate listings for private schools in your telephone

L

directory-\. .
= #

a8

[N

81
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i is - : . ) .
B. Which ethnic groups maintain separate school-’systems

B

, . for their children? ____ L
?1 : 53 Z ! - ' - ¥

ok o - i} —_— e -
C~ How strong ig 2=thnic influence’ in education
5 ;-. e !
- city?____ o . (Compare the list-

=
oa
e
a1
0
(a1
[l
<
m
(ma
]
bl
n
g
Lo}
O
f—
i
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e
i
o2
it
:T’
U’l
m\
U
il
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Uﬂ
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ﬂ
ﬂ
oy
E(\
]
=
L]

k-4
B. Which ethnic groups have the largest numbe1 of listings?
. v . = . ) &
i _ _ _ - e — _ 7?1 R

',‘
1
1
1

W

If you're interested, zll them up and ask 'what thelir

"function Write down what you

(st
iy
[
=i
"
-
it
i
I
(
E'.
port
|—-1
-
L<I

find out in your conversations here: N . -

1”1

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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EStep;éx—’Restaurants

HANDOUT .#17 o (Page 4 of 7)

. é; Lacate the SEEtan in your Yallaw Pages labe leﬂ
N1

*restaurants.“

.

B. Examine the restaurant 115t;ng5 and advertlsemeﬁts

and jot down the ethnic groups represented in the |
r : ’ )
listings: _ - I . — ,E
R
: - 2 _ 7 , . -
- ~ = -~ B ~
C. Using ydur colored pins, color *code the ten largest
ethnic ‘groups according to the restaurant listings.
D.  You.and the rest of your sgroup should now locate
.Séﬁéfal restaurants from the listing by using the
R corres pthlng col@red pln ‘and pl’eing them on the ;

: . ,E
, _ appropriate " places on the m&pi

.E. After you have located the restaurants, answer the

) f@ll@w;ng questions:
1. Which ethnic group has the largest number of
listings in the restaurant section?

2. Are there clufasters of certain kinds of restaurant

2

rants dre located there?
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ERIC

Aruitoxt provided by Eic:

HANDOUT #17

s

3.

4.

. Bxplain__

+

vl
Wi
0
®
In

Would you expect to find high concentrations of

clus

*

&

ters of restaurants are on your map?___

those particular -ethnic groups 1liv

ing where

the

I

Does this check with your knowledge of the dis- .

tribution of ethnic .groups in your city?_

éxpiéin

E

From the 1li ét;ngs in the Yellow" Pages " what foods

A
more. than others?__

ethnic groups?

Which

ones?_

_Can- you

if

some

Gthgr ?

tell flmm the llEtlﬂqS and advertisempnte

rEStaurants are mor%?"

au

how?

theﬁti:“ than

TE

Why do you think.

important

to

its

t

‘What hypotheses about

can you make using the listiings under
: 3

"restaurant

.L:v

‘in your community

":.\

these foods representative of partidular
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— L —

G. Which groups might not be represented Prépartianal{!;g_

according to the number of restaurant listings?

: Why not?____ _ —
= i} Ea N

A. 'Given the hypotheses you made about ethnic groups in

f;:zz—épty from the reétaqrant'listings’in your -Yellow
7 :

Pages, what are some of your hypotheses regarding

<E@QE§5?§,§35;?h§'¥ locations in you:-é@mmaniiy: g

/ :
1. What denominations do g@u/fhiﬁk will have,the

‘ ' /
[ - . F

largest numbers of

2 =




i

i-%éints in the Catholic church have national origins.

#17 . ' T : (Pagé.7vaf 7)

Do churches such as the Church of Jesus Christ of

" Latter-Day Saints and the Baptist Church represent
. . N 4

ethnic groups? Egplain your reasoning:

Which ethnic groups live in these areas? I

L=

How does this check with the clusters of restaurants

in those areas? - , I e
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QUESTIONS FOR ANALYSI

Introduction

How's your ethnocentric sensitivity? Do you readily recognize -
bias in what you read in school? Here is an opportunity for
you to check out yourrability tq recognize and evaluate
different kinds of statements abautaethnlé groups and peoples
»in other countrles;

Cantaiﬁed in the Handout, "Téxtboék Quotations" are statements

about other countries and about a number of ethnic and racial

groups. The statements were taken from textbooks used in U.S.

schools, published during the 1960s and early 1970s. An-in-
g) teresting point here is that school textbooks are often assumed

+o be "unbiased" ﬂ;mply because they are develcped for use in

a ‘school setting. - . ' '

Your job is to read the statements and de:iié which ones you
fegl cdontain misleading and/or biased information. Some of the
statements may appear more biased than others at first sight.
But, after you compare your findings with others' in your class,
yéﬁ may find your sensitivity to ethnocentric bias has been

enhanced a bit.

T guestions  fort Anatysiy oo

es the statement ex:luie or omit pgople it.shouldn't?
cample: The typical se t ry of the 196@5 wore her
ts { .

ir
at's wrong? (What ‘about male Qe:retar;eeﬁ)

2. Does the statement contain a stereotype or generalization
that attempts to typify the behav:zor of a certain group
of people to the exclusion of any other behavior?-
\ Example: ' The Japanese wear impressive mustaches and laugh -
loudly at the wrong timés. :
What's wrong? (Behaviors describe

(o}

do not apply' to all B
-Japanese.) - . )

i

3. Does the statement contain patronizing language?
Example: The child-like faith, of the primitive peoples .
f Western Samoa gives them immunity to the onrush of West-

ern Technology.
What's wrong

Wi -

3?2 ("Child-like faith"?)




LY £ ) <
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4. D;zg\the statement contain dehumanizing language?
Example: The American Indian, like the animals of the .
.plains, subdued nature with remarkable prowess..
,What's wrong? (Comparing Indians with animals.)”

5. Does the statement portray ‘"others" as measured by

U.S. and/or Anglo standards? , t
Example: The uncivilizea Ab@rigineeS of Australia, un-
.ike us, know no courts, no modern conveniences, and do not
realize the value of work to achieve a higher .standard
of living. '

-

What's wrong? You supply the answer! -
]

. 8&5 . ‘ ' ’ﬁ',,, o i
- _ B “ . ’ ) i ' &

. : . # 7 . -, H

' © copyright CTIR 1977 o

@ B




ments you think -
‘are biased,

TMhat is wrong with
the statement?

 How would you change
the statement?

| .Whyié your

statement better?

S . 1 e

§ .

|
i3
!
ﬁ

@

Copwright OTIR 1977
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Textbook Statements .

1. 1In Latin Rmerlca, life centers chiefly dround the home.
Earning a living is 7enerally a responsibility of all members
bf %he family. .On farms women a children often work *in the
~ fields beside the men. ThevmakiESXGf%thtery,,jewelry, or
baskets is carried on in the home by all members of the family
working together. Among the Indians, the woman is often the
head gf the famlly, Iﬁ families of Spanish tradition. the

2. Palm WOEd is used for the doors and roofs of Arab'hoﬁses
The few p;eies of furniture that Arabs have also is made from
the wgcd of the date—palm

3. (Egypt) Dn many farms ..oxen can be seen pulling wooden
‘plows...wheat is sometimes threshed by the hqofs of horses.
These old- fashloned #ethods of farming account for the lower
yields of’ chPs in the Mediterranean region as compared to -
vields in most countries of Northwest Europe or the United
States. ' '

ngh 'in the mountains of Bcuadoxr live primitivé Indians
ho hunt with bl@wplpes and poison arrows, and who practice
their tribe's age-o0ld customs. On the other hand, Latin

America has ma§y modern cities that look llke those in the
United States v s 7

e Emm mey s e S e or s = imngomia. m e e e amm =
B T

5% Until very reiently these (Mlddla ‘Eastern) countries eant
little or nothing in our lives. Now they play a big part.

But if we do not promote stable, peaéeéul conditions and
economic agvancement in these lands they are very likely

to slip undsy the wing of communism. This would make Russia
a major power\in the Middle East, give her control of the
Suez Canal and\the Persian Gulf oil fields, "and endanger the

* trade and security of the Western World.

!

5 3

6. A visitor to Egypt may feel that in the-fafm villages he
‘is seeing the same scenes that are palnted on the tombs of the
pharaohs. But if he looks carefully he will see changes

- coming - In many villages a public fountaln now brings pure
water to the people. . Once, tth got their water from
irriggti@n ditches. Some villages have electricity. New

_lands are being irrigated, and today the water supply for .
irrigation is more dependable Lhanks to new dams and reservoir
on thie uppar river. - ) ( ' ’

¥ ® 98

0
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- 7. Today the area of North Afrlca and the Middle East is

- . considered one of the "trouble spots™ of the world. Much
fighting has gone on in the a:§a=?5§e;;f1¢ally between Israel
and its Arab neighbors. To understand the troubles of North
Africa and the Middle East, we need to understand Arab
nationalism. We also need to understanﬁ the problems faced

by the nat%ons of the area.

8. Prgtend that you are Asad or Yusif or Milihah. Write a
'story about what your life will be like when you are grown
. “up. If yaﬁ wish, you gcan choose one of these sentences to
begin your story, or you may,have an idea‘all your own.

A

-~

v about being a Bedouin. There
are some ways I think I cowld improve the life of the Bedouin.
I-would do many things to teach my - children to be a ygood
Bedouin. . It will make me feel good to be headman of a
large family. The dut;es of a headman will be hard work.

{
o]
Mot

There%1§§ some things I

S
iy}
o]

9. The nomads are peaceful now, but' in other ways the

passage of time hasn't changed thém. Just try to géet one

to live anywhere but under the stars! If you offered him a

bed in the finest hotel in the world, he a probably sleep

on the sidewalk instead.

10. Thé roofs of village hoyses are always flat. In the .

. daytime théy are hot, and no one gaeéﬁup to them. Eu% at

-y —right--they--come.-alive. - The_people,go up_to_ play thé;r tom-

toms and their flutes,y, The women dance and the men smoke

“their narthLESEEEwatEﬁsplpés——eand watch the dancing women. ..

There are people of many different. ﬁatLéﬂalltléS in the q}%y,
Usually their clothes identify them. The Arabs wear a head
shawl with ,a camel's hair créown encircling it.  Their gowns
fall to their feet. Arab women.are veéiled and often have
‘tinkling arm bands. Iranians wear a kind of felt derby hat
that has no brim.. Turks wear a fez on thelir heads and
yamanis on their feet--red or yello%)al;ppera without heels
and with- zufled -up toes.

, : _ < : ,
"11. The nomad Arab is not a son of the desert but father Of
~it; he has created large areas of desert by his own ,neglect
» 92
/ B
99 -
gs,f o

=
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u,_m

2. Tribal raids were udually g@aé claan - fun “Bnd only I
ccasionally, when they involved a le1§ feud, were there ¢
erious casualties. Like American Indians the Bedouins
referred to attack suddenly at dawn. - S

‘uh

mum

13. The Patriots of Spanish- America had to fight much A
longer for their independence. In part, this was because '

there were fewer educated people than lived in. the North iﬁ
American colonies. A large part of the population of
‘Vehezuela was ‘made up of* 1gﬁarant Indians and mestizos.

14. Jordan is’ 1mpgrtant because many of the ﬂLly PlaEES .
of the Christian world are lo:ated there. _ -
15. For several years, Jorééﬁ has béén*the scene of a
struggle between ‘the- supp@ftersxéf commurism and Jordanians ‘
who are friendly to the Western nations. Because of this  .°
-friendship, the Unlted Arab Republic has trled to overthrow
the government of Jordan. Fortunately, the cgmmunlats as ’
well as those people friendly to the UAR have so fal been
defeated. ¥

16. *‘...even before this revolution and the flghtlng that
has ‘gone’since;, Yemen was a source of troublée. Often the
Yemeni trlbespeaple attacked Efltlah ‘soldiers who are based

. in the colony of Aden:

e 3T oW AL _in.Moslem couhtry. .. At ohce, the. physiognomy . ..
ééf the peOplE assumes. a harshexr cast, the expressions are
more sullen, the SmllES fewer.: For Moslems,’ life is no.
laughing matter, no stérms oﬁ grief for them followed by
the sunshine of an Easter morning. - Just a treadmill of
existence, to be f@lloweé:by:the promise of Paradise in an
aftérllfe. R B . - . . N

s . B 1

. Arabs are lighthearted by nature.  There is nothing they
ike SQVWEII as a é od joke. Where else in the world can you
hear pﬁl;;i lauqhtér today? We are so concerned with cur ,
problems, our ‘search for money, for statws, that we seldom
relax. Yet an Arab’ cafe or Bedouin tent is always loud with ;
the sound of sidesplitting fun- ’ ’
19. The pity of it is that, of all non-Eurocpeans, the Arab
s best suited to think and ‘work in the Western way.

) b _' 5 W
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= &

20. Most S@utherners felt that slavery was g@cd aﬂd Dught

to bé defende

d. 

El " The typical. American of the tlme felt that his wife 4
Shauld be dependent upon him. . : :

" 22. Afrlcans bréught to th;s Q@untry were 1nfer1ﬂr be;ngs frgm
prlmltlve cultures.'

23. (Native Americans)

tomahawk , -and the war club,

save the. ambu

sh,

Armed only wifh bow and arrow, the

and ignorant of any military art’

they were ordinarily no match for well-

accoutered and vigilant whites.' Fgf that matter, they  had
shown little’ :apailty to subdue nature and, as they 1ive§ -
mainly by hunting-and fishing, their resources were precarious.

24. Galileo was.
Jupiter, Marie Curie was th

‘radium.

. 25. ...most
their newly ac

th@ a.;it TOn

omer who discovered the hoons of
beautiful chemist whd discovered |

migrants, ‘regardless of origin or location in

pted country,

soon became a part of the life

=in Amer;ca, ]ust #s had the EOlUﬁlal lmm;glants who came

=

or sented thé Irish who were often sgguqed
hey Lguld be hlred for low wages .

E

27. The war (World War I)’haééaiso revealed S;;:%Q%armiﬁg

facts in réqarﬂ to
of the people hera

5%

w
feelings, in
ited State

30. The children
cultures, and fPLJﬁ t h@
ive on the streets of thei

our' foreign population....Over ten percent
coulasngtgsgeak English. 2

3

28. The Chinese worker "asked for such small wages that other
orkers were At a disadvantage. As a result offthese
i

1883 Chinese: laborers were excluded from the
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o ) . ‘ . . Loy

31g>aiifan§ ong Chinaman rDundeé Sut the number.

32. Because the "new" immigrants were seemingly scléiffgrent
ih language, political background, and social customs, -the
‘older Americans began to wonder’ whether they could ever be
assimilate® Yabsorbed). into the mainstream of national life.
The new immigrants were usually poor, and often (except for
‘the Jews) unable to read and write even their native .
language. They settled tagethér in slums or ghettgs in the.
cities, in "little Italys", "little' Polands' and so oh. Here,
they ‘clung to ‘their own ﬁgmll%ar language. = ° o

7. "33, Many colorful. festivals dot the Mexican :alenéar. They
feature music and,dance. The funFlOVlﬂQ Mexican peogLe . .
T are partlcularly fond of danclng. T

.

34,"-6ﬁE£Qf the most striking feature& of Aztet:’ 1life was -

Y, the posshbility 'of its sudden terminfation. The Aztecs made
human sacrifices that took place before thausandg of Gn= _
.lookers at élabazaté ceremonies:, : .

35. The' people who gettled in, .Texas were being harassed by

the Mexicans. The Texans were used to th81r American . ’
freedoms. So they Grganlzgd a drive™to stop their harasserq. .
The Mexicans retaliated by sending an army to quell the

rebelllan. The Texans made a last stand at the Alam@.' The

_Mexicans defeated the b:ave Texas settler;g . e

36. Ancient ways af life are gtlllffollawed in Mex;cg
_villages.  Farmers still cultivate their fields with old=v
\fishi@neﬁ hand impiements. ' But these traditional farming

®,

méthods are gradually being replaced by more advanced, modern

ones. ) g . » . v

37. Hlstarlﬁally, many Méxlcan—Amerlcans have been chaéafter—
ized by a pasS{EE, "what will be will be". type of pHilosophy.
But this may beTtrue.of pegple of Latin des:@nt generally, at'
least in the' Americas, and may expldin the.relative lack of
;tgihnélagical_deﬁe]gpm?nt among them. -

s38. .It is evident that Mexican-Americans in our S@éiéty do
not hold a proportionate ﬁumbe; of high-paying jobs. 1
theory suggests the reason. for this is their 1nab111ty .
keep strict time schedules. ¢In gh@rﬁ, too. many, of them E
simply never do thi ] N o ’

ings on time.. | )
& , . : e ) i
10 . - - N,
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39. The Chinese diet is mﬂnataﬁaus,,few cattle are ralsed -.
in the céuntry,msc there is no nllk butter or. cheese.

=]

4@; Sunday is a day of rest in thé Dthé: c@untrles of the
- world.’ In China, the calendar ,had .no weeks, so there c@uﬁﬁ .
be no day of rest on Sunday. iivi}Tn ’
o 41 Ehlnese -Americans haﬁe Shawn themsEJVES’ \’
citizens, devoted to the laws off the" Unlt .

; be i@yal;
States. They

. proved the1r loyalty by fighting bravely 1n World War I and’ :
II, and in Korea and Vietnam. They commit very . few crimes, -
.and #Me a harﬂworklng people. * o
. QEQ- The farmers plant seeds and grow grains on the terr,cesi .
This,h&lg;lthpm grow ‘mo¥e food. 1Isn't terrace farming a =
. very clever way to use hills-as farmlands? -
’ . : & } ’ : - e 1
g » i “ .
= ’ % [
f
;?’-"“'-‘:‘5““: s mmm e e s e e L e e e = -,—__...;tfv,:;:(_‘_,_,ﬂ,,,j‘__v,,_“,) — L
/ —
& : ' & - =
1 g
- 3 )
) , - \
& N ;E& . - _ N .
=9 s K} z
,
> . ‘s\
96 - -
K T ) : A
- - {_/
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< EEE IP“EENTQL MATERTALS AVAILABLE FROM C.T.I.R.: -

ENVIRDNTENTAL EDU . " PRICE
_ Ieas:hing Abt:ut . . . ig‘5.95
~*Teaching About - 5.95-
_*Teaching Abaut - 5.95

o - . - , . % S

CULTURAL S'IUDIES SERIES '7 L Cou L R

Teaching About . Perﬁ_eptiorx. The Arabs - .. .- . 5,95
Images of China T B - 4,00
Hispanig Falksongs of . tha Sauthwest (includés 12 min,ltapé) ) ©..6.00 -

ETHNIC HERITAGE . SER’;ES - - T

. Teaching About Ethnig Heritage - 'Vs;vb‘ N o 5;95

SKILLS SERTES 1

#Reading in ‘the Social Studies: Av?lgéal APPEDQEHZ A e e ,v 8.95

COMPARATIVE S'I_'UDIES,.-SEQIES % IR T

"A Comparative View of Aging - -_;r:.fﬁ : i -/ = G{ Ce 4,00
--Death: A Part of Life ' o <; 5 _— : 'J:, 4,00

A Comparative View of Communications L - . o 4,00
A Comparative View of Modernization .. e 4,00
A CampafatiVE.Viéw‘@F the; Reles of omen , : : 4.00
‘Police . . S S B - . - 4,00
Work and L21sur3f Making Comparisons ’ T L o o - A.DQ
‘Prices subject to change without notice..’ ' - 7 ‘
These experimental units’are available at cost, for purposes oE ‘evaluati
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