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The only way young peOple will get their rights, and a SIgnlﬁcant dice in their
schools and communities, will be through organizing. Desplte the good 1ntent10ns
of some teachers, administratogisand parents, adults by themselves will never glve
young people their full rights® Only determined, well organized and mllltant
students and young people can radically change the system to their advantage.

‘However, as soon as you decide to do something about your situétion, the effects
of age discrimination become acute. As a young person, you are under the legal
control of your parents, who may not want you ﬁghtmg for your rights. Nor do you.
have access to money, printing equipment, -and other resources that are-so
important for successful organizing. You probably don’'t have influence or -
connections ‘‘in high places.”” And .most importantly, you don’t have years of
organizing experience. Young people are isolated from the real world they seldom
get to test themselves under real life conditions. Few student$ ever have the
opportunity to set political goals fight for them, experience setbacks, reassess, and
fight some more. Therefore, not only do young organizers have to struggle around .
the issues, they also haveto struggle against their own inexperience _

For example. by the time many student orgamzers learn how to recognize a
runaround, how to form a coalition and how to plan a demonstration, they are ready
to graduate. : -

Student and Youth Organizing: is des:gned to help organizers overcome the -
problem of inexperience by distilling the ‘experiences of other organizers. The
pamphlet is divided into seven major chapters, each discussing a specific aspect of
organizing, Chapter One discusses how and why to plan a strategy before
beginning to organize. After a strategy has been adopted, you need to decide which _
tactics will be most effective. Chapter' Two outlines some possibilities. Chaptew
Three talks about formmg an organization, and Chapter Four describés many of the
skills hat an organizer must learn, suctf’as fundraising, mlmeographmg. and
runnirig -a metting. Chapters Five and Six talk about deciding which issues to
focus on, and list dozens of popular issues that students have used in past
organizing drives. Finally, Chapter Seven warfis of some common roblems faced
by organizers. At the ‘end there is a short Bibliography for further reading.

This pamphlet emphaSizes the techniques of organizing. An obvious limitation is

4 ‘
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that it doesn't thoroughly analyze the rvawns why young peoplc need to hght fm‘

’!hmr rlghts That question is discussed in“other Youth Liberation pamphlets. In

particular, we fecommend Unfiir to Young Pcople. 1t shows how tRe schools got the
way they are, based on hlstorlcul evidence, which nlccly Lomplcments the
information in Student and Youth Organmng

There-are scvcral approaches used throughout this pﬂ?ﬂphlet that nced a note of" .

explanatmn First, to illustrate certain points;- -ve often analyze and criticize an
;(grmwmg effort. Obviously, we are not criticizing those students for their
\

istakes. Mistakes are |nev1table in organisng; the only ‘way to avoid them' is

i
v - ‘e

o do nothing.

.Second, we often say that organizers “should“ da this or “'most’” do that.
Though the information and suggestions in this pamphlet are sound, yol néedn’t
do something a certain way just because it says so in here, especitlly if your own
instincts or cxperTences suggest that you should proceed differently. Studert® and
Youth Orgdm mg is only a guide to the complex task. of organizing, not the last
word.”

Not all students will ﬁnd this pamphfet useful or helpful. Although schools are
‘similar throughout the country, they dre not all the same; and not all students.want
the same things. For example, students in a public free schogl might find much of
the information’ presented here irrelevant, at least to /t/h/()lr immediate school
situatiop. 'Students who generally expect adults' to- change things “for studentd’
benefit,will not find much to help them here. Nor is this guide intended for students
who want to cut off all communication WIchWe beheve that student/adult
caalitions are «often. advantageous g

This-pamphlet emphasizes  utban and suburban.SChOOIS. students in rural areas
may face different problems Likewise, our &xperience and emphasis is primarily in
the northern United States. Southern students. and Canadians, may have to do
some translation. A : -

Students whd wint {ress racism or sexism, rather than agelstn as the pri y‘
issue, will find this‘:p%aphlet useful in conjun¥kion with their other materials.

‘here can be used productiyely by-any group struggling to make sbhools better serve
the needs of students and the community.

think these other issues complementary. ;nd that the lnfornyﬂlon presented“

.
.
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Despite the 1969 Tinker decision in which the Supreme Court said that
high school students should have freedom of speech a great number of
" schools still put illegal or quesuonable limitations on student activities.
In 1971, a group of students in central Minnesota decided to do
something agout it. .
Their’ scho%t required that anyone passing out' litefature’ on campus
had to get a faculty sponsor and prior approval fr;om the deap. The dean,
as a couple of students discovered when they approached hint about 1@

" leaflét supporting the United Farmworkers boycott. would not approve

anything controversial. .
. The students got together with some disgruntled writers from the

" school newspaper | staff. After ldoking at several books and pamphléts on

student rights. they decldéd that they should have the right to distribute
whatever they wished. with no sponsor and with no prlor approval They
'made plans to get_the school policy abolished.
Dennis, who had taken a lot of initiative on such thmgs in the past,
ade an appomtmentfor several members of the group to talk with the
prmclpal Three days later they walked into the office for the meetmg

- \

A Hard Fought Fallure e,

“"We want to'talk to you about abohshmg the school's Ilterature
distribution policy,"” sajd Dénnis. ‘‘We think it’s unconstitutional
because it requiréspriqr censorship.’’ He. reached into his notebook and

ulled out a copy of the Tinker decision, a xeroxed -page froma book in
the school Ilbﬂary that describéd prlor censorship and told why the '
courts have tuled it unconstltutlon/al and a letter from the American
Civil Lj rtles Union, saying that they beljeved the school s pohcy would‘. .
ptot stanq up in court. ‘ b
. The prixcipal looked everything ov&' “l m certainly pléased that you ',
" young people are taking an interest in school affairs,’’ he said, "though"
" I'must say this doesn’t seem like an important enough issue to spend all _
of your time on it. Why not let-me look over this material and we'll talk,

¥

‘aboutitoh...' he Iooked at his calender “'two weeks from today. god .
enough?’’ .. . o :
It wasn t but there didn’t seem to be any choice so the three students

N .
. ° / - LT
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nodded OK and left. .

Two weeks later, they came back. **Oh my goodness,"’ exclaimed the
-principal, clapping his hand to his forchead, when they walked in, 'l
" owe you an apology. Somehow I lost the materials you left me before |
_had a dharice to look them over. I certainly hate to do this, but I think
. we had better postp0ne the meecting and if you'll get me copies, I'll be
i ‘surc 10 look them over.’

Again, they didn't like it, but the students didn't feel thcy had much

.choice. This time; ibwas three weeks before they met with the principal

“aguin. \m S .
“Well, good afternoan,’’ he said when they showed up on time for

* their third appointment. ‘1 believe you are here to discuss our 1|tcraturc
. distribution policy?"’
“That's righf.¥" . .
“.To tell you the truth kids, L took one look at that material you gave
me and 1 said to myself, ‘Why this is a matter for the schodl board to
. "decide, not for me’, 1 think you may be right, actually. but it's not my
..decision. 1 recommend that you talk to the school board about it.’ '
““How do we do that?"" - °
**Check with my secretary. She'll'give you the phone nuniber for the
school board clerk. Call the clerk and make arrangeménts."
“We'll try that. Thanks "
**And.thank you,’’ said the principal as he closed the door after them.

yourselves."’

Calling ‘the clerk, Dennis found that the agenda was full for the
.coming meeting, but that the mattegcould be put on the agenda for the
next meetlng. which was one month away. He scheduled five minutes

for a **citizen presentation’’ where thie students could present their case. B
. The meeting finally came. Dennis and three others in the group went

in and sat down together. When their five minutes came, Dennis st

up and read from the various documents he had shown the principal. He
concluded by saying\that *'in view of all of this, it seems clear that the
school’s present policy is unconstitutional and should be abolished."

"*‘We thank you for your concefn,’ said thﬁ board president. He

turned to a mlddleaged man at the efid of the able. 'As the board™s
lawyer, do you have anythlng to say about this?”’ Bartholemew replied,
*’Yes 1 do. The issue is a very complex one, and reading from just one or
two sources does not realfy do it justice. Quite briefly, however, I think
you will find that many schools have policies like ours, State law gives
the board the authorlty to regulate school affairs, and this is certainly a
school affair."’

“Dennis \{ravedhls hand wildly. to protest **There will be no d|scuss|on
Hon this unless actual proposal is on the floor,” said the board
prestdent “Do any board members wish to make’a motion to change the

“policy.”’ .

No one moveg a finger. Discussion was over, concluded the board

presldent. and he moved on the next agenda item: opening the school

i ) . ) ¥
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Dennis and his three friends left the mcctluu fuming. They had
wasted ‘three months waiting for the principal, and then. the sehool
bourd, to take some kind of action. And now . . . they were exactly where
they started. Maybe gven a little worse off. .

They had been scrawed, First by a principal who simply Wanted to
stall and avoid hnvmé,(o do anything; then by a school board, which
even though it might beywrng legally, knew the students didn't have
the resourees to take it to'court. But the board wasn't the only obstacle.
Dennis and his friends had blown if. Thelr strategy was poor. As a
matter of fact, they didn’t even huve much of a uﬁnt ‘lous strategy. Thcy
had started talking to the principal, simply because chut was the first
thing that oceurred to them. Then they tried to talk to the school board

. becanse that was what the principal had said to do. They never sat

down, listed ‘the options open to them, and then decided which tactic or

set of tactics would be most effective.’ -
Another mistake: cverything was done by Dennis. He made the

appointments to talk to the-principal and school board, he chased down

~ the reférences and letters, he did the talking on those occasions, he did

Eenning Your Strategy

- whatever plannicg took place, and the others let him. If everyone had

been working on\different approaches to the samc problem, then when .
the school board failed to act. it wouldn't have been the end of;
everything. And the other students would, have felt like' something more
than the shadow of ‘Dennis.

How could these four stude#its have been more effective? Planning a
strategy for change always involves guesswork. and you can never be
sure what will work and what won't. But there are several steps you can
take to improve your chances of success. '

First. make sure you know the issues well. including the argume;
and tactics that may be used against you. This requires homework,
talking to others with different experience, and antncnpatmg your
objectives. . . L <.

Second, get your supporters Iogelher‘ throug ets and posters, a
newspaper article or just word of mouth. mble a lot of people who
support whatever change you're w g for. Then, before interest dies
down, get everyone toge or a meeting.

- . At that mec ist the forces working for and against you. For th
S Min students discussed above, that list might have look
: //followmg q - — '
\K ) — Forces On Our Side Forces Against Us ,
S e Supreme Court ' ® Entire adminijstration is com
« e Barbara's mother is a lawyer servative, not likely\go want
A and would support us, though change. )
: maybe she wouldn’t take our case ® We have no money for qourt..
to court. * Most students don't feel affect
_ ® Billof Rights is taught in civics <fed by this issue. v
" class. we can tie in with that. ‘ : ’
- =~ ) » N
— : 10 .
LA . ( .
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Once thatlist ixin frnnlp_f\y#‘. you Tl already have some idean Tor The
third step: hrainstorm ubout ‘tactics you could use. Brainstoring,
- remember. means that everyone just throws out ideas ax fast as they can
think of them. You don't comment on the ideas at this point, Try to be
creative. Ome person should act as the recorder, writing everything
down. In the case of the Minnesota students, the list may have looked
like this: ) '
¢ Circulate petitions among students, asking for change in policy
¢ Approach the school board
.o Ask the ACLU for advice on what to do
¢ Kidnap the principal and demand as runsom that the rulc be changed
@ [gnore the rule completely
¢ Get some sympathetic teachers to talk with the administration
¢ Type up the Supreme Court's dcclsion on a leaflet, pass it out, and
defy the school to prafent it
* Ask Barbara's mother for advice

* Whenever the Bill of Rights is dicusssed, in clvics, ask why we don ‘t

have those tights in school -
¢ Start vollecting a list of names of kids who support us so that we will
be able to mobilize them for a dcmon!tration or a schoo! board mcclmg
* We don't do anything about this issue =— we find some other issue
that a lot more studerfts are concerned aboul, organize successfully

against it, and then use the .momentum from that to work on the

_ literaturc policy and other things . .
¢ Threaten to quit coming.to school if we don’t gct our rlghts '
When that list is as long as you can get it, then it's time to evaluate

cach idea. Some suggcstlons you will- -quickly discard, gnd others you

may degide make scnse onlf' if done simultaneously with other tactics.
Certain questions can help you determme ‘whether each question is
usable or not: : o ‘

(1 Do most people involved feel that the goal in this partiular case

justifies the means? Many students would be willing to break a school

rule for a cause they felt was |mportant but not for something that
seemed trivial. )

L} What is the risk involved? Are you willing to take that risk? Risks

involved can include: i
* Getting in trouble with parents’ .

. Gettmg detentions, or being suspended, expelled or arrested

* ® Losing a part-time job '
¢ Harrassment-from teachers and administrators

Remember, the more students‘that support the action, the less chance

there is of harsh repression,

. [ Is this tactic likely to be effective? Some tactics (petitioning) need to

" be combined with othet approaches if they are to be fully effective,

Other approaches (suing the school) might succeed by themselves,

.00 What effect will this tactic have on later organizing? Will it help you

build a broad base of students, or will it alienate them? Will it create

opposition to your group among teachers and community people who -

N . '
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Ngwépaper staff misses

tn early December the statt of Yenfa, an
independent student papey at Community Migh
School i Ann Arhor prepared an article about
bairth contral methods Naturally | there was cpntro
versy about whether they shoald be allowed to
publish  the intormation  An analysis ol the
struggle that tollowed should be anstructive tor
other students who tind themselvey m simiar
stuations  (Note  Throughowt the incideny the
Yenta statl showed a4 willingness to confryn@he
adiminitration without backing down Hu) ent
ot this article 18 only to explam 4 commoh and
dithicult jugblem gnd explore ways to avoid at)

]
.

What Happened .
The Yenta statt aware that at s dlegal under
Michgtan law for teachers to give out birth control
intormation, ashed Wilsey Brownlee, an admin
itrawr sympathetic to student rights struggles .-
what would happen it they printed such an article
Hrownlee didn't know. so he called the central
adminstration, thaty where the trouble began
The message from therg was that any distribution
ot birth control aformation was illegal the First
Amendment notwithstanding  1f the editors did
publish 1t thes would be suspended  The stu-
dents, however. were certan that they had a legal
right to publish. and planned to distribute the
intormation  even f the school  administration
disapproved ' "
The next logical step. it seemed to the students,
was to bring their case before the board ‘of
education They reserved public speaking timge at
the December 12 meeting to inform the board of
their intent to publish, and ask the board’s
reaction From the start, the students made it clear
that they considered it ®heir right to publish
whatever they wanted, whether the board hiked 1t
or not As they wrote in an editorial. ““We do not
recognize any school “baard ‘right’ to prevent
distribution of our newspaper : -
Most boagd members voiced their support .for
distribution &} information about teenage preg-
nancy and unwanted babies But they were eva-
Sive or opposed to publishing actual how-to infor-
maton about birth control Realizing that the
Yenta article provided that kind of informafion, the
board asked the students to refrain from pub-
lishing until the board could get an mterprelfapt

chance to unite students o

; /
af the law  The students i an eftort 1o show
conperation agfeed o do so
*As it turned oaty the board s lawyers advised
that proventing ;mhlu“.ltmu would ke a violation of
the students Liest and D burteenth Angendiment

tghts The article was published in the l.um.uv‘ .

11925 ssum ol Yenta.
A Deceptive Victory
The Yeata staft won their confrontation with the
board By working “ through channels  the stu
dents gave credence to ther cause, and were able
to ably with adult groups such as the Ann Arbor
t ducation Assoction and Planned  Parenthood
around the birth control ssue Inaddition, the
SCONTTOVErsy was u)vt-n-(l i two local papers and
ane Detroit television station On the face of at,
therr approach was a huge success  However,
there was one unportant falure  they  dudn’t
organize other students  In fact, the tactics used
by the Yenta stafd may have hindered organizing
Prceoeding  through ““proper Nbannels' has
Renerally been an incorrect approach for student
organizers Uyudlly, it doesn’'t work Proper chan-
nels are obstacle cour@s, set up and controlled by

the adnmunistration 'Agun-‘suw- students occasipn-,

“ally break ‘through and win a concession, but
rather than exposing the system as rigged and
untfair, those rare victories can inadvertently legi-
timize the very channels designed to'stitle change

Furthermore, ‘students who “'beat the systemé’

often come to believe that if they can do it, others
can  The board touts them as examples of its
farrness and willingness td work with students,
and gives them special attention If no one -1s
actively pressing other issues, and expbsing the
charade of “‘proper channels,”” the myth is
strengthened - Lo

. §

-

Disillusionment

Another unfortunate result of working through
‘the system s the disillusionment of other stu-
dents By the time most people have reached high
school, all but'a few favored do-gooders have a
gut-level understanding of the impossibility -of
ganing significant’ changes through the system
Occasionally. change does appear to happen as a
result of working through the system Then the

ion  lesson to everyone else is ‘See, it works!’* For the

,
4 .
) T
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succeedrng

_great malorlty bt people who kn

- whereit has“a

\ -
that there is
somethlngdrastlcally wrong ta be fold the system .
works.is to be ton that’
personal failure on thei part.. They simply can‘t
make the system. work ffor thém.

Student grganizers-must- translate the power-
lessness felt by mdst students into effective action-
ance to work: outside the'system.
That avay, wif or lose, 'students have a’better
understanding “pf the overall political  situation,
and subseq,uent actions have a better chance of

o

~ -

What Cbuld Have Been Done .

Several additional,” and more important, steps
could have been taken by.the Ygnta'staff. They.
could have passed out a leaflet explaining exactly

what was going on, including the administration’s -

scare tactics. They could have started a petition

“drive to support students’ right to a free press.

-They could have arranged adarge show of student ;
“strength for the schogl board meeting.

iIf the Yenta staff had dope any of those ‘things,
students might have gotten a sense of collectiye

.'povVer The board's decision would have been seen

"'example of it's

‘ grants_ it to .them;_the Ireal

as a capitulation to student power rather than an
““fairness.o School boards and
admlmstrators onIy have potgr because the law

e

students, because without them’ sch would not
exist. Student organizers should always emphasize

= “that fact.. The long.range goal of student organ-
izing must be to create conditions where students

can realize their power and use it to take contro) of

the educational. process .
-~ by Kelth Hefner, in FPS

»

Students and Parents join

" trying to'change this, the. student council took the.-

to fight do-nothing board

. At Chelsea High School in southeastern Michi-
gan the student council recently signed a contract

with a bdnd to play at théir Christmas dance. The
. school princtf)Jalll\wh

o had earlier said.it was all
right for that band to play, later decided he didnt
want.them to play after alt and forced the student

.council to break ife contract

After exhausing all the bureaucratic ways "of

last action. open. It-called for a-sit-in. Two
hundred-twenty-three students who sat in at the
school’s -office on the day announced by the

* student council were all immediately suspended.
s . N

.

at_is wrongJs some

er lies in thes

B

' The students” next move was. in this'situation, a
stroke ‘of genius. The student council prepared.a
publrc letter stating the students’ side of the story
“and sent it to the ‘parents of "every suspended
student. The purpose of the letter was to calmly
- and logically expose, the stupid and authoritarian
“nature of the administration’s position. The ad-
. ministration said the band could not play becadse
it was éfftlxated with the Rainbow People’s Party of
Ann ‘Arbor” Students condemhed the abvious

*discrimination op the the basis of’ polltlcal beliefs.
Since the administration was wotried about an
obscene light-show and leftist leafets the students
repeated that theyyould not have any leaffets” or
light shows. They finished the letter with a history
of how the administration had nevéftreated the
students with any consideration “All parents were
encouraged to come to a board meeting and fmd
out the real facts. -, :

- The students comple\ely Succeeded in exposnng
how their school was run. The parents gathered. in
a large auditorium to hear the school board, only to
find out the board was meeting in another rgom. A

- mass of'shouting parents forced the board to come

out where the members could be seen. One parent

said, "“it’s'a shame the parents have to come in
here and demand that.”" The Board then stated
that they would not answer any of the parents’
questions becausé they didn’t want to prejudge
the appeal of students that might come betore

" them. The parents got madder and’madder as they -

‘each spouted out a two -minute statement and got
"no reply. '

~ Speech after speech contained lines like,
moved here five years ago and the worst thing I've

found about this contmunity is the attitude of the-

schoot board,”” or. “"from” all the students I‘ve
talked to it’s been a piling on of aggravation after
aggravation,”” or ‘I contend that the school
system needs a whole revamping right from the’

“top to the bottom.’* Many parents left'the meeting .

muttering, ‘‘we’ll fight them in court.”

_ The case of the Chelsea 223 is far from dver but
a lot has been gained.- The students learned that
the only response to unjust authority must be for
. everyone to stand together and defy it. By taking
the initiative to explain the justice of their position,
they have turned parepts into allies. The studerits

. gave the community a chance to see their adminis-

trators as the two-bit dictators they really are —
and the community didn’t like it at all. The

principal and the school board, who started out so °

pompous, now look like fools.
: ' from FPS

»

1
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, .. might otherwise support you? [
, . After you have evaluated each tatic, and declded whlch ones seem
S T feasible, then’ you re iff a position to devlse an overall strategy. That
P A . . means decldlng which tactics to u\se \at -what times, and who will do
B ’ what. ; . : . ¥

A Good Example . A"‘student group in a Iarge Ohlo clty recently declded to organize
oo EE- agal'nst the curfew laws there, which said-everyone under. nineteen had

\ -

’ . . s 40b ‘the streets by 10:30 p.m. At the begmnlng only three students
) . wereredlly ready to do somethmg. but they developed a strategy that
' ..+ - made full usé of each person’s time. ,
v . AR One person. Susan, prepared a petition calllng for repeal of all curfew
o . ) " laws? She typed it onto a stencil and printed several -hundred copies.-
' Each petltlon had a space for the student’s name, schqa] and phone
. number. Then she spent a couple weeks finding students at all the high
- LN E schools in the city who would clrculate these petitions. in their schools. -
* B .. =~ By keeping track of who got how many petition’s (and also by putting her-
' L -+ name agd number at the bottom of each) she was able to get most of
. ) them back. P .
i O Meanwhlle, Linda approached the city -council. She, found one
I ' . ' o _ moderafely liberal member who Was willing to listen to her arguments.
T ‘ against curfew, and to advise her abbit how to get speaking time on the
! P . council agenda. She also made appointments for herself and a frlend to
: ' talk with several other council members.
S SR . The thjrd student was to develop arguments to use at the council
_— > fneeting. Since government bodies are afraid to- be .the first to do
.o . anything, Tracy tried to find -some other cities that had no curfew, and
wrote them asking whether it caused any problems, Figuring that the -
police would be strongly against ehmlnatlng the curfew, he made-an*’
appomtment to talk _with thie police chief, and get-an understanding of ‘
S the arguments that would be used in.favor of curfew. That way the '
" ‘students could prepare’to answer those arguments, ™' :
The students planngd to «call everyone who signed  the petlthn h_
evuple of days before the council meeting. They were: going to urge them -
to attend the meeting, ﬁnd out who needed rldes. and who had cars and
. . could offer rides. s
N . At the council meeting (Wthh had not yét taken place at: ithis wrltlng) .
B ' council members would face an exceptlonally large turnout of young
A - people. There would be a lot of pressure on them to act. Igthey didn’t, it
s ’ would be possible-as young people left thé city hall to ‘tell them that there
would- ‘be a meeting after school the next day to discuss what to do. A
mass eurfew violation the following night would be one possibility. »
, This strategy is sound. It is feasible, there is a good-chance that the ;
“council, confronted by all those young people, will do something, and if
“ it doesn't, it will be easy to’ move on to‘a more drastic tactlc. -because
' o people will already be. together and involved.
‘ o : This. strategy - also gives everybody a chance to get lnvolved to
whatever extent they want The three students who wanted to put a Iot

&

<
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‘more tlme into the pr0ject have been able to do so. Those who wanted ta ) I
put in less time' have beefjable to circulate petitions, and call’ people ' _
about the council meetin /Thosge Wwho just wanted to. put m a Ilttle time ' -
: would be able to just cgthe to the meeting. ' . N .S ) .
= Planning an effectivé’ strategy, then, means puttlng together one or T -
morq tactics in such a’way as to meet all.of these criteria, or as many of - ' '
them as possnble In the next chapter are dlSCUSSlOﬂS of some actual ' ,
tactics you. nfight use. . - R ‘f/

o

o s T T L

Have You Always Enjoyed Pushmg Kids Around?_'ﬁ |

"7 Now you can, get pald for havmg fun' .
ckow : , . o ’. L

1 Are you dlssatlsfled with your present posntlon?cDo you want a job that reqmres no work and even less
5ense\' Can you pass the following test?

9

4 A Students should be seen and rot ) o ‘ R 'd

B. Spare the *>= and spt.)ili!he student.
C. The only good student is 2 student.’ .

—r—

‘ .

. If you answered A, heard; B. rod; and 'C. dead, then you may have what it tal(és )y'enter Famous

_Prmcnpals School. That's rlght thé one you've heard sg much about. If you were unable ta read the

-, questions or write your answers, perhaps you should try Famous Superlntendents School. -

*'Famous Principals’ Schggﬁms founded years ago by a groups of educators. .These far-sighted men

'realue_d that the supply of}yms child-molesters and former -Nazl concentration camp guards -was
running out. Pooling their talents, they set out to trambew men wnth the same desirable qualities.

. )}I. < . , - ) . .

' — Famous Principals’
School helped me go
from pushing a T-
‘square to being my

_ ‘own executive Yes-
“man. Now if only I
could get, rid of
F.WaM,

* LED.,

‘Befdre | enrolled
in Famous Principals’
. School, | hadmothing"
o look forwdrd to but
a life of sh0e<repa!|r.
Now | -have 2,500
kids_to push around.
°* FWM, .
Covington, Ky.

1+ vyou these necessary skills.*Don’t delay Enroll now and join the ever-increasing gra -train. ]u_st write: -

Famous Prmcnpals School 205 Heatherhlll Dr., Southgate, Ky .
7. . _ .. from ChromcleofCurrent Events,

. - L ‘an mdependentstudentnewspaperm Covington, Kentucky

-
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Any strategy you use, wheth\er it is &nscnously planned or not, will
call for using several specnflc tactics. These tactics can be divided inte

~several categorles..whloh overlap each ‘'other in several respects.

Eirst-are.those that aith to build a power base among' students and
others in the commumty mclud-m’g parents sympathetic educators and

~ political groups. These’ tactics mclude Ieaﬂetmg,_educatlon programs, ..
- . and meetings with varjous groups The assumption bere is /that change

wil] come only if students can present demands forcibly.

-~

Second are tacti¢s that directly thredten the péople in power. These

include demonstratlons, pick

assu mption behind ‘th_esﬁe tagtics lS that you: have to threaten the power of

. those who dre currerftly r nnmg the school system before th y‘.'will-":
_consider changing anyfhmg ; a

Third are tactics that: appealt : ood wiII ofperIe, and*to their
‘desire to serve and educate studénts. These tactics include the appeal of
grievances, some forms of petitioning,

fing, guerllla theatel‘ and legal suits. The = -

and discussions with friendly”

educators. The assumption here is thdt administrators: really want to" -

meet student needs and do things that students feel are important.

long as you aren’t coopted.

- Of Sourse many tagtics fit into' mor than one of these categorles The..' -
_ lelslons that are méde in this sectiop are not absolute: For example,._ ,

burldmg a power base will eventually\ thredten the people in power.

student needs A e,

S ) . - - L
N ® |
. - .
. \ ; .

‘

One way to develop a base is to conduct educatlonal programs that
supplement thmgs going on .in school. You could hold . afternoon

_America, or local environmental issues. Films, outside

actwnty, the latest militdry activity by the :U.S. in 'A(hz or Latm
other resources can be used.-If you can’t or don’t warft to hold these

'workshobs in school, ask churches, or a local college about getting

space.

L o o AN
lb -

: Unfbrtunately, that assumption is wpong 90 percent of the time, but’ xt'v
doesn’t hurt to maintain ¢ordial rel tlonshlps w1th admltﬁstrators — as o

‘Both might help convince admlmstrat rs to be. more responsnve to. "

. rworkshops, or **education days*’ that focus on lssues such as local police

akers, and
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" decided to sponsor an educational work,shop foctising on the rlvér. on its )

. _ ) o . '/ . .‘ . ' o
Tactlcs : LY 3 R ' .
) e o S

)

Several students in Central Ghio held a workshop like this to promote

“a local environmental action group. The group was concerned about the
quality ‘of air and water resources in their communlty. and was .

especially concerned because a rlver that ran through the. city was
becoming badly polluted- Two students in particular, Beth and Susan

historic uses and present conditjons. " They chose to hold” it in a °

_cemmunity center on the river's edge. outsidé ‘of ‘school, during-a

weekday,afterﬁoon;and evéning. Béth prepared leafléts announcing the..

workshop and got’ several other, students-to help. -:hstrlbute them ‘at the
school ddor and. thtroughout the comniunity. Susan \w‘anged permls-
‘sion to hold the meeting and found speakers and discussion leaders from
factories and community groups: Slnc'e the leaflets by themselves didn’t

m 'to spark much attention, Beth used Iots of personal arm grabblngs .

and calls to students she knew who might. be interested.

About fifty students came, which seemed like a good turnout‘

, “especially compared with other” communlty events of the sort. The

thirty-odd community res1dents who came seemed comfortable relatlng )

to these students. . ) .
During_ the worfcshop many oplnlons wcre presented representmg

‘students workers and factory OWNErs,

The meeting ended with peopIe arguing vrgorously about the varlous

. next steps to take regarding the river::

..Beth and.Susan had decided not to even try to hoId this meetlng 1nsrde' :
the school for several reasons.. They wanted to focus on the issues faced .

by the riverside community, to ergage- commumty residents in 'the
" process, and to'introduce students to the river itself. Also, they did, not
. want to hassle with school authorities. So, although this was billed a;

educational event, it was not at all asséciated with the normal operations '

* of the school. Later they decided they could have at least asked teachers

*-to announce the meeting in their social studies classes. That would have '

“‘been an. easy way to increase atfendance.

Ancther'way to get into political education is to invite speallers from'

the cgmmunity into the school. It is important to design these events so
they don t fall intq.the same old patterns of expert Iecttﬂ'er and passnve
listeners. It is more useful to set up discussion groups that encourage a
“serious exchangeé of id€as.- 2 -

.One of the most satisfying aspects of brlnglng in speakers is that the
“same students'who don't listen.to you when you're explaining they dore't

have any rights, or'that the farmworkers are being exploited, often pay

. close attention to an “outsrde authority’” -who says basically the 'same

thlng Many orgénizing drives have been stimulated by bringing in ap
expert to talk about the jssues involved.

Events like these do more than just, allow students to talk about .

lmportant iss.es. They also »p\'onde a taste of what school might be like
whéh students talk to one another and plan their own education.
For these events to-work, they must be widely publicized. If large

- numbers of students are not involved from the beginning in creating

o DRI |
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v

_these cverits, at least you must see that cvcrvonc hears about them well -

\lart student you know: will help’
\copying the exact fo% of a leaflel someone else has done that you -

- important. When planning a leaflet, figi

in advance. ‘For that. you ‘can use school newspapers. community
nc“‘spapers lcaﬂets and posters — all discusscd in the followmg pages.
Leaflets can be used for any of several purposes They can tell® people
about a workshop or other event that téok place, or can be used to build
interest "in something that's coming up. They can be educational,
devices, to discuss an issue or problem in the school munity, .

showing how it-affects students. Occasionally a leaflet will combine two
of these functions — but be wary of trying to ﬁt too muoh onto one, ,

lcaflet. . . : \
The biggest mistake in putting outa leaﬂef is to cram line after line of

type onto a pagc dnd expect|people to read it. They. won't. Use bold ~

headings at the top, and subh¢adings throyghout the text so people can -

- get some idea what the leaflet js about without having to read the whole

thing. Work in drawings or ph tos or other artwork if you can; maybe an
with design. Don’t be bashful about

think is eye-catching ective ess is more important than originality
"When announcing an upcomin
place. ‘date, a brief statement :

Qut before you write it Just
who is the intended audience (s udents-in th hall. shoppers. towns-
people at a school board meeting, students in"the cafeteria. ..) and
inake it clear, at.the beginning of the leaflet exactly why this leaflet is
important to them. Otherwise they won't read it.

Leaﬂets should be kept simple, and should focus only on one.évent or
idea. lnstead of onelong leaflet, try putting out short leaflets frequently,

‘each. focusing on different events and ldeas ‘You can save money by

printing two messages on one piece of paper and cutting it in-half.
- Plan your distribution carefully Where can you contact large numbers

- of students? Usually ma]or areas around the entrances and cafeteria will

be best. .

The school administration cannot legally refuse to let you pass out
leaflets in:'school,- unless the leaflets are really inflammatory. The
Supreme Court, it the Tinker decision, clearly ruled that you have a
right. to frée speech in school, and if 4ou ask school authorities for

' permission to pass out llterature. they must prov1de an adequate time

and place for it.
There are two problems with this First, schsol adminlstrators quickly

forget about court decrsronsthey don’t like, and may ‘deny you these
rights. Second, we don't believe there is anysreason you should submit
to school restrictions regarding” when and where you can pass’ out
literature. They havg no legitimate authority to make such rules. It is
actually not at all hard to get around the rules, and if you are careful, you
probably won't get caught. Just don’ tcarry too many leaflets with you at
one time, so if they get confiscated, the loss will be minor.
lncrdentally. ifyou are distributmg llterature off of school grounds the

a8 -

Kl
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restrlttlng you. * : - N .
‘Posters have some’of the same uses as leaflets; and some different
ones. Besides arfnouncing meetings, or coming events, they can also be

~used to push certain slogans and ideas in front of the student body:-
*"Peace in Southern Africa,’

‘Clean up the River,” or ‘Stop Racist

Suspensions.’ : -

e

. Posters should be eye- catchlng and deliver their message sw1ftly Use'
bright colors, large letters, and dynamlc drawmgs As with leaflets.

~don’t be afraid,to copy something else you've seen and liked.

~ For large quantities and a professional appearance, you can print or

silk screen posters. but that is expensive. Check with speciality, print
*K

shops about this. Qr see if those facilities are available in your s hool
If you are t allowed to put up posters in the halls, you- can t
friendly teachers about putting them up in classrooms. In any glven
room, 150 students may see the poster. in one‘day. Or put them in the
bathrooms: it will take the administration longer to see thef there. You
can - always ‘affix posters to the walls with glue so that- ever lf the
adnilnlsn'auon Vénts to get them off, it will ‘take a while, A good camera
shiot of the pnncnpal»worklng furiously to rip down your poster may do
more to publicize your event than anything else. . v
If you put up posters outside of the school, ask people before you use
their Store, yard, etc. Otherwise. you may create more community
resistance and annovance at your posterlng tactics than you can handle.
. One way to build support for an issue is to call for a)st dent vote on it.
It may be useful tofind aut which issues really touéh tie students, The

17

s«.hool can't touch vou Just be sure there are no local ordlnances '

‘ ReferenoUm

distribution and call for a vote can raise student consciousness and help__ :

mobilize support.

The results of a referendum.are most valuable as propaganda fof your

cause. It is unlikely that the school will make the-changes you suggest

" just because 90 percent of the students vote for them. Therefore, yQu.,
don’t need to be,overly concerned-about getting official sanction for the'_

vote, such as b) doing it through student council or the administration.

"Both those groups are likely to take months getting it together, and may
“even distort the issues. You might want to ask anofficial school group to

sponsor the referendum, but if you aren’t satlsfied with their response,
find another way to do it. A simple way is to pass out ballots in school
and have them retur ed to a certain lockep

" You should stress that students can only vote once, and make every

‘appearance of fairness. When the ballots are in, you could invite the

student council to count tflem f, -after your results are in the school
accuses you of sloppy procedures, remind them that they had-the

opportumty to do it right, and challenge t.hem do |t themselves, next:, _
. week/ . by '

Alwhys keep in mlnd that the referendum is only a tool not a goal
Don’y/put so much time into. organizing the technlcal details of votlng
thatyou néglect to put.out a leaflet supportlng your position. And, once

*

-
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N first is. that * :
“suffer from an iavidious d’scrimination as a result
. of the operation and-enforcement .of a state law

: —

| Noplace on the 'SChooI board ballot for young people

In Ann Arbor, Michigan, several young people have run for positions on the schopl board. The first article
here is reprinted from FPS; then we’ve taken parts from the campaign leaflets of two candidates. . :

Nearly two years ago Sonia Yaco, age 15, ran for
a seat on'the Ann Arbor Board of Education. She
was more. qualified than any of the adult candi-
dates . She spent every day in a schoo| where her

life was confrolled by School Board decisions. She. -

was ah elected mernber of the Student Advisory:
School Board, an organlzer of the Ahn Arbor
Student Union, and a worker for Youth Liberation"
and FPS.She was nominased as the candidate of
an  “adult’ political party, the Human nghts
‘Party .of Ann Arbor.

Sonia decided to run for office to- make people
aware of the non- -existent rolethat students play in
governing’ themselves “I'm 'running to prove a
political point,”" she explained, ‘'the Board. of'
Educatlon controls tle ‘lives of students and

" therefore. students shouId ‘have a voice on the -

School Board.": , .
When Sonia filed her nomlnatlng petmons with

the city clerk she had‘three times the number of -

signatures required. A few days later a letter came
from the Office’ of ‘Operations of the Ann Arbor
Public Schools stating that her name could not be
placed-on the ballot, solely because she was not

- yet 18 years old . D
The Human Rjghts Party and Sdma flled suit -

immediately Five days before the June 12, 1972
eIecuon District Court Judge Lawrence Gubow
refused to grant an injunction which would force

" the School Board to put 90n|a $ name on the ballot.

She ran a strong write-in campalgn anywav and
recelved an impressive 1,363 votes.

Soma s case rested on two main grounds. The
‘she and all minors similarly situated

-preventing them from aspiring to publlc office,

~ameéndment to the U.S_Constitution.”’

especially to Boards of Education, regardIess Ofe
their individual’ abWjties and- qualifications. They
consequently are being denied equal protection of
the laws .guaranteed to them undér the -14th
Her com-
plaint noted that - the no more basis for
distinguishing between peopIe on the basis of age
in considering qualifications for candidates than
there is on sex, race, ethnlc ‘background or

~|dent|(|cat|on as a student.’

~rest'on grounds relevant to the .ac

2

The second basic claim of the complaint wasthat .
the Human Rights Party "'and §gs membership are
being denied First Amendment rights by the
operation anfl enforcement of state laws pres
venting persons under 18 years of age from

-seeking public office The party-and its mem-
bership have a right to have their views €xpressed

through qualified and able candidates chosen by’ .

them to represent the party irf elections.’’ -

sidelights. One is the fact'that an institution3lized
adult with a mental age of 3 could be a candidate

. — while a qualified 15-year-old could’ not. Another

is the fact that, under Michigan law, Sonia# could ~
run for the ‘governing ‘board 6f a state university..
(but not for I’ler home town schooI board)

The court could have judgegg
posslble grounds. First, do

“'valid state purpose?’’ Se ond‘ uch harder
to prove, is whether the law¥ question is
necessary to promote a compelllng state m-
terest.’

~The -’ compelllng state lnterest test was not
used. The court based this on$in opinion by
Supreme Court Justice Stewart who said ““to test”
the power.to establish an age qualification by the -
¢compelling interest’’ standard is really to deny a
state any choice-at all, because no state could .
demonstrate’a compelling interest in drawing the
line with respect to age at one po:nt 'ather than.
another.’" Indeed!!! -

So, on May 11, 1973 the Federal Three-Judge
Panel used the ‘‘valid stfe purpose’’ test to rule
Apainst Sonia and the Human Rights Party. The
“tvalid purposes’” they dug up are twa. First, they
said that "‘excluding minors under-the age of 18
from a place on the Board of Bducation assures
some’ measure of maturity on the part of board
members.’" Second, ‘‘the State has an interest in -

assuring that its schqol board members will have §

reached the age of rnajority in order to have, the
legal capacity to transact the business .of the
board, which may include signing contracts !

Sonia’s case was immediately appealed to the
Supreme Court of the United States. Many months
later the Supreme Court refused to hear the case

-7

:The complaint unearthed a couple of interpsting 2

is case on two

‘
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angjfflrmed the judgement of the lower court.
tting forth fancy reasons just adds to the.
Democracy means ‘‘government by the
but people under 18 can't participate.

msult\
people’”

- Only twg conclusions can be drawn — either this is

~are.not"real people.

-next friend,”; who w
. ager. ‘

-
As an appendlx /to her " case, Sonia’'s lawyers

not a democracy, orshuman beings under age 18
“Democracy’’ is a complete
sham when'nearTy one third of the people aren’t
allowed to participate. Young people are kept i an
intolerable pohitical.position-of powerlessness both
in regard to our own lives and to.society as a

! whole. Because of her age Sonia couldn’t even file

sbiton her dwn behalfJuit had to be filed *'by her -

included the Report of the MichiganeCovernors’

.Special Commission on the Age of Majority. The
Commjssion; found that the’ Iegal age of majority
has never been based on “‘maturity.’’ Instead, the

age of majority rose to 21'years_ in England mostly .

“ because of the great increase in. the we:ght of
‘arms, knee- Iength mail shirts, shields, etc

-

her adult c_ampaign man-

well as the longer training and increased physical
* requirements for soldiers demanded by Williand
the Conqueror. Before this time the British, the
Romans and the "‘barbarians,’ had always granted
full adult rights* somewhere between the ages of 13
-and. 15, .

The report also noted that, accordlng to all the :

} intelligence tests used in-the U.S., "‘mental age
continue
reaches it
fourteen to flfteen

Even if Sonia and all young people were allowed,
to run, for school boards t§ey would most qften lose
(dnless young pedple were also allowed to vote] If
they did*win, shey probably.couldn’t chapge the
schools much because their voice and vote would -

"be drowned aut by the conservatlve ma|or|ty of
board members.

‘The time of change in the status of youngvpeople
can come only when we ourselves, both within and
outstde the schools, organlze ona day -to- day basis -

maximum in early adolescence ages

o

T Ce

J.f"' "

(. o fwo young people

-

Diana Autin is an 18- year-QId senior at .lhe:

University of Michigan. She attended Pioneer
High School from 1969-1977, durlng which time

" she was very active in working for student rlghts ) :

(xncludlng the Student Bill of nghts) Diana
brought before the Board proposals for trial by
peers for students, assumption of student inno-
cence until disciplinary. hearjngs took place, and
student votes oré the School Board. She used-her
position as‘reptfter and co-editor of the Optimist,
Pioneer’s school newspaper, to foster school-wide
support for black demands and to ease racial

_ fensions both before and after the racial unrest of

late September 1970. She helpéd run HRP's s‘chool
board campaign last "year, and was the first

? chairperson of the HRP public school committee -

‘which came out of the campaign committee. She
has continued'to work with the public_school
committee throughopt the year, speaking at bodtd-
meetings as an R
lisBing lines of communication with students and
pther groups in the Ann .Arbor community. Be-
% -

representative- and estab-.
" we urge people to read our stands gn the. issues

run,on HRP ticket -

¢

. s ~

. oy
cause of her frequent -attendance at School Board'.
she knows how’

meetings in the past 4 years,
School Boards operates:In short, she is a progres-
sive and highly qualified candidate for the Board
of Educatlon ' ‘

’

Larry Mann is presently a high.schodl student in

the Ann Arbor public schools. While in Tappan Jre

High, Larry worked for ;tudent rights through the’
Tappan Student Union and an all- -school news-

paper. )
Larry has been an active member of the Human

Rights Party and Youth leeratlon of Ann ‘Arbor )

for several years.

As a student in the schools, Larry is perhaps the
best qualified candidate in this election, but his
name will not appear on the ballot because he is 14

‘yeafsl old. o -

‘The HRP strongly belleves that students shoutd
have a major-role in determining school policy, and

and vote for him as a write-in candidate.
.~ .

to grow. throughout childhood, -but’

>r .a"‘r "‘_

P WV

~




L w e o A Student and Yowﬂm"g
S S | '

"'the election i is-over, use the resuIts to pressure the ad mlnlstratlon to act.

/ B " They will be glad to ignore it if you let them
Runriing for the A number of §|es Iready let students sit og the board in a non- votmg
Y.+ "SchpolBoard “*advisory"" capacity. It is dangerous to accept sj.\ch positions — you get’
_ v e the appearance of having representation withoyt actually getting it. (See
S P . : .- the section on coopt;tlon for more about advisory positions.) ‘In this
. T _ section we are talking about runnlng for a regular yoting position.
" N Runnlng forschool board is a lot of work, sﬁfactors need to be
' -7 T considered before you take out petitions./There are some.obvious . .
. L L advantages first,-assuming you will lose (and radical candidates usually
o ~ "do, whether theyoare students or adults) the campalgn itself will provide
. i - ' a gd‘od opportunity to go into°the cemmunity and ralse wssues like
. Yoo . student rights and democracy in the schools. Your views will be
' "published 'and broadcast anngsxde of everyone" else’s. That alone is
slgnlﬁcant_Seeeqd_.,lf you win, " you will have access to a lot of inside
N . information that students don't normally see. Student interests will be
: ' o o represented at board meetings, for once. Anq, yot- will have a publlc
' B forum from which to criticize amd com%ent on’ ‘the schools. -
' ~ “ There are disadvantages too. Runnlng helps Iegltlmlze the]%tooli-
°. . board as an official decision-making?unit of the schools, and it implies
, ’ that those adults should have the power to decide. school issues. Incthe
» pa/st some groups have solved that problem by runmng-a candidate who-
: . , was under age eighteen. Also. young peoplé on the board are in constant _
o . danger of being coopted or mtxmxdated to the ‘point where they re not
’ effective. . ..
P Naturally, serious thought must be given to deciding which issues to"
" focus.on. Since only eighteen-yaar-olds can vote, the issues will have to
T \
S o
: Gettmg the posmon is only’ half the battle
R Atha Mathueu has .mev a w:de range of con- inan edvtorlal
tumely and condedsension since she was appointed It was oncg thought that age and exporlence
to her city’s Parks atd Recre;w Cbmmission in  were valuable attr:butes for the public office
" San Anselmo, Calif. THe reason: she 3 only" 12 seeker @ud that the vote was given only to'those
b ' years old ' . o R mature enough to know how to use it. But that. was
' Mathleu campaigned forthe posmon earlier this  befare ‘the youth culture emergdd in .its instant
year on the grounds tha for children  wisdom about every possible subject.
and we need representatuves on theNcommiission At her first meeting as a parks and recreat:on
that runs them.’ " Enough city council embers commlssnom_g ‘Y\thaﬁrgued in favor of a bigger .
agreed with her for a 3-2 vote of approv#l. community building, a.n‘d voted against poison oak _
. Newspapers all around the country Jxdve taken it removal. The American Revolution was fought in
" all as a joke AR "Associated Pre elease, report-  part over the issue of taxation without representa-
“ing on one meeting, said that . . . she managed  tion. Now we're appointing children t‘o_public jobs,
- to stay wide awake untll the meetlng adjourned at . which means representation by non-voters and
( A 1115 p m., well past her normal 8:30 bedtime.”" ' non-taxpayers. Isn't progress wonderful?
One paper became downright scdrnful and wrote D) 2 . . from FPS
s i . ) . rL .

Q
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appeaJ to adults af weII as to students But keep in mmd young and/or
" radical candidate§ rarely win and that you can " issues.without
you need o decide how to. present the issdes so that adults will §egin to
thlnk about them, instead of’being lmmedlately turned off

“wirlning’’ elections. You don’t need to ¢ pro is your prmT}les —_
e

21
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Many parents are concerned about the k{l\i oppre&lon in schools, —

_and about racism, sexism, and economfdasg&lmatlon Adults running
. "for the school board seldom focus on/hese isSues; they generally talk
abqut student dlsc1plme, building construction, taxes and the like. A

g campalgn focusing on real issues lije quality education and justice in the
. schools would be novel enough to create some sympathetic attention.

. A good election campaign requires a group of committed people, who
aré willing to'put a good eal of time into the project. You will need to
know things about’canvaSsing, press feleases, press conferences,
petitions, getting people registered, and getting out the vote. A trlp to
the library should provide you wnth several godd books about runnlng
such campalgns If you can find local people ‘who have done election
work in the past, their aqvice, will be }hvaluable Lo :

\

| Threatemng People in Powe_r

To challenge or. threaten the admmlstratlon often means USmg
techniques outside normal channels ‘Sometimes it will involve behavior
which is consndered devnant or that borders on lllegallty TFhe following
tactics can be lncredlbly effective, if they are well planned. But they can

S

also upset some parents, te’achers ‘and ‘'administrators. Think clearly »
- “about the. Iegal and public relations. lmphcatlons of’ each of these acts

RRN

: before ou engage in them, . : .
ifgportant, when engagmg in mllltant activities, to state your

- “demands.and goals clearly, so that you don’t look like bu_‘rch crazies.

* : these challe

- from going where i
. Amendment right,

In this waj\you may get some support froi
who {0 not pk rtncrpate in these thteatening ac}i
yojir goals. EYen so, there is the possibility t
€8 and try to strike back at 3

-

There, are two kmds of plcketmg one is informational, the other is
dlsrupft{_/p On an informational picket line, people carry signs or hand"
out Ieaﬂets to confront others with the issues. Check local’ laws to see if,
you nééd'a perniit for this kind of pitketing, and tofi ou} about any-
special regulatlons As long as_you don’t block traffic or stop people

big picket line is a good way tb get attention.
Plcketmg becomes disruptive when it attempts to prevent people from
going through the /school doors or from going about their normal
business. Such pickets are illegal, though they are sometimes justi-
fiable. But before considering that, remember that 4 substantial line,

other students’and adults
s but who will support .
adults'may overreact to - ___

-

Picket[ng

4

without using force, may intimidate or convince people not te cross lt', .

. . !

~

B , | | ;23‘ ‘_

y want, picketing is generally protected as a Figgt

te



22 L © Student and Youth Organlzlng

3

.- Thus, it can have an impact far beyond informational value and help.
_disrupt the normal operations of the schoo

One example of such legal picketing took“place in an Oregon school

several years ago. A mumber of students were fed up with fre _poor

quality of cafeteria food, and decided to use a picket line to pres for

changes '[hey made signs listing thelr complaints: ‘‘Let's. Get Some

Vanet). "*We're Tired of Tired Food ' etc. They walked just outside
the cafeteria doors so that all students would see them. v )

' ‘  One result was’ that several] students stopped and turned around,
deciding not to eat in the cafeteria. Others, of course, went right

through. Af’iér a while, the assistant prmcnpal came by and asked the

students to quit plcketmg He agreed to meet with' dhdents and

cafeteria staff to discuss sife, complaints. The students felt that their
picketing had been succedsful. It had alerted some students to the -

( ~ " issues, and had causegd.#fe school to officially recognize their grievances.’
’ £rided to close down the cafeteria.. The more
important outcome {youl depehd upon the Yesults of the conversation '

] ’ - between picketers,.c workers and principal. If that conversation-
: -t . did not seem to deal. effefively wrth students concerns they would try .
s o other tactics. -

In plcketmg, remember that you must have a sizeable number of -
. . ' people that ar prepared to:*‘put their bodies on the line.’” A picket must
SO .be very dlsc1plmed Everyone involved mustknow exactly what they’re
o ' . doing and how to give-way to let people through. They also must be able
o to withstand verbal abuse. If you expect reporters, someone should be .
e T _ A ?{epared‘to talk with them. Discipline on the picket line is essential for
' ’ : 14rgg lines-and 4 few people ought to g{pecmlly prepared to take

~ . ° 1 rship, instruct walkers, and deal witl authorities.
L . Picketing, like other potentially disruptive activilies, must be done
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right or it can result in behawior that drives away your support.

Guerilla thea‘ter is the use of qu|ck skits and actlons that shock people
and fortefully present néw ideas. It is most exciting when it focuses on.- -
gut-levelreactions. Guerilla théater usually relies on physmal action and
weird costumes. Satire and surprise endings are effective. It dehberately e T

distorts reality to inake its point.

One example of guerilla theater would be for six or elghf people to. -

o

2

.
+

P

portray relationships between an -adult and students in a way that

Mwould mimick a prison camp. The.principal could whip students who

'disobeyed. and they could respond by banding together; subduing him
and escapin

Even if. pmlpals and students do not pormally act that way, they -

' sometimes feel that way. Actmg it ‘out reminds everyone oof their
£ underlying feelings. An exchange of this sort could .occir in the
“lunchroom. school yard, or hallway. 1t is quite likely to draw consider- ,
able attention. When guerilla’ theater itself has been. completed, the . -
plavers still dgessed in costumes, can talk with other students about -
“their reactions. .
Guerilla theater has two functions. First, it is an orgamzmg tactic. It

‘helps students focus on issues and talk to each other about them.

Second, it threatens adults in the schoof system. No princjpal or teacher

Demonstrations can be a powerful challenge to the authoriti’es in your'

" will like being grotesquely caricatured in publi¢ by students. But .
students love it. Gugrilla theater ]ets students kno -that others share :
" their feelings. and can give people courage to fight ack in real 1ife.

Demonstrations .

school. Demonstrations are called for when it becomes clear that *‘going

through channels’* isn't going to work, or won't get to the fundamental .

" The young people are right in fighting for their
God-given native liberties,”” wrote Henry Muhle-
berg in 1776. Some young people in'Washington
D C_ are putting up something of a fight right now.
A local Ben Franklfn-5 and 10 bas -banned kids
from its store’ because some young peopfe were

caught shoplifing The young peoplé point out:

that adults”are often caught pilfering from the

" . store, but growg-ups have rtever been forbidden

entrance

A group of young people in D.C decuded to flght

that policy One of the organlzers is lan McNgtt, -

Ir . 11, who described what was going on:
put up a sign saying no minors were allowed in
their store unless accompanied by an adult. The
kids just got plain mad affeg the sign had been up

« for a week

. Friends,

“well 1t all started when the 5 and 10 pgople,

eah one’of the kids at our school put notes on
,thenr door and we started a petition: The 5.and 10
people Said the petition was no good so we started
carrying signs that said Kid ‘Power, Kids are
People Too, Change Rules and Let Kids. In, Why
Majors but Not Minors,‘and Unfair to Kids.
‘Picketing was fun. Some of us got blisters on our

_feet and some of us were just plaintired. The Ben

Franklin people put up another sign saying “‘Dear
with your help.and cooperation, no
minors will be allowed beyond the candy counter,
unless accompanied by an adult. If you need help,
please ask cashier.”* We are not satisfied with this

new sign b¥ause it is still discriminatogy, and we -

will keep our petition and our picketing going."’
from the nfwspaper
Common Sense
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_ problem oI‘“ ho makcs decision in the schools

‘ . e ‘ - Some. common ‘types of demonstratlons include 1) Sit-ins. where
' > 7 ¥ students congregate in a classroom. hallway or office during or after
’ . hours, 2) walk-outs, where“students get up from class and leave the

* school to congregate in some otherplace, 3) strikes or boycotts, where

students refusg fo attend.certain classes, or refuse to come-to school

. altogether {1) use-of symbols, such as armbands; specral shirts, buttons,
‘o R “étc., S) wholesale disruptign, through noise-making, * Schoolstoppers
- ~ " tactics’’, or otherwise preventmg the school from going about its normal
_ ‘Business, 6) harrassingj where student$ focus on individual teachers or

. a%tratms and soap their windows, let air out of their tires, etc.

high school sfudent demonstrations in the past have "had a
5 ‘Targel ‘spontaneoug cParacter. Students simply became incensed over
P 15 or that condition. find decided on-the spot to do something about it.

. ‘glsually no partlcular roups sat down to plan.what-kind of demonstration .
ﬂ‘té‘;’thought would Ye best. There is nothmg wrong with spontaneity
and it almost alwa*’l'esults in' some little change. But thp task of

R orgamzers is to'anticipate the issues that are going to incite students to
- a ol E T demonstrate. and to try to plan those. demonstratlons so they can be as

. g ' effective as possible. ‘
. s L VA care'lly planned démonstration would l‘nvolve large rfumbers of
' students. If just a few students are involved. the administration can
, B easrl) isolate thenrand take disciplinary action. If you don’t think youcan
. " X 7" getmass support. don‘t start witha la ge demonstration; try some other
; tactlc But if. several’ hundred stud¢nts are lnvolved in a sit-in; the
t adnﬁlmstratlon has to listen. They ;vrl usually be afrald to suspend them

A

v a
’ ] . Qﬁecaus emonstratlons inv ve so\many people you must carefully
. A . . plan HEw' a&protect the pamcnp ts.’ onstrations should be.planned
. - . to bring attentionto specific issyes. For imstance, the selective boycott of
\, ’ - ' a certain teacher'§¥lass often is more effeptlve than a total bo%ott of the
: ' . “school.” because lltfocuses attentlon on a- specific problem. Selective
.- I C o -aetions hkc this should. of course, be accompanied by a clearstatement———
I : /\ : - of the problem, giying concrete examples of what you are objecting to. ~
' [\ . , The planning of'demonstrations includes ending them as well. When
- should a demonstration end? In the. demonstratlon with @00 students
(see box page 25) student leader$s felt the principal's agreement to act
‘ ' ~_ ontwoissues and to take the other two to the board was enough of a goal
' - for the moment.. Your satisfaction with progress is the key to whether.or
. o . not youtall off a demonstratlon But can you call it off? How do you _
S exert discipline over the people wrth whom you flre working so that .
. J bargaining and compromise can occur? Six hundred. students is a lot in’
one time and place. You don‘t want them to ge} out of control, but you
N ; "~ don’'t want the demonstration to just peter out. If students get“out of
. control, despite your planning. turn their militancy to your advantgge. «
- Explain to the administration that you age only representing the.
: . Students, you can't dictate to them. If he wants them ta calm down, he
had bett_tggct on the demands.

a . ‘ |
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“sled us, we complamed about the lack of )’
.speech . -

" At our school we had ‘a demanstration against
the school board over an unpopular policy. Several
of our tactics were really good:

* We gat popular studenty to call up student

-they knew in selected parts of the schopl telephone
P

directory .
e We got photos of the demo and sent them to

‘national papers (they like having their work done

for them). . _.,
e We continually questioned the role of the
official student organization. . L

* Wehad" ‘mass talks,”’ by Swooping down ona

large body of students in .the ‘cafeteria’ and -

CoNViNCiNg them to support us. ™

At other times, these tactics werg' good: .

e When a student wds suspended for wrltlng
grafitti, we: all demanded to be suspended too
“confessing’’ ‘our own gullt

* We+got candidates to the officia| student
orgamzatp‘h to read out the same borjdg speech.

o e deliberately held meetings wathout prigr
permission, and so when the administration has-
‘free

Thése are ISSUE‘S we should take up later;

" e . Cetting males’ to go out for the all-female

cheerleader squads. )
¢ Call for a student and faculty ludlcuary com-

mittee with the final say. .. -

" by Tim Kingston and Kent Worcester

" from the American Scheol in Eondon

H

Black and Latino students in a California high
school felt that their culture -and academic con-

cern$%Were, not being met by fhie school. They were

“joined by a group of poor white students, who also
“=Melt that most school programs were focused on

affluent whitée students.” After several - useless
conversations _with- the faculty, these® students

" organized a mass denionstrationto pvresent their
views. Using leaflets, phone chains, word of

. -
9 _‘ '

_principal went-gn.

e p——
mout?a‘nd a little arm twisting, student organizers
got 600 students out of classes to demonstrate in |
the school courtyard. A megaphone (rented from a
local rent-it store) helped student leaders talk

with those present and get shouting approval of

their demands for greate’i‘ recognition of minority
needs in the curriculum, greater respect from
teachers and counselors, input into hiring a
larger number of mirnority staff members and a

.student voice in discipline procedures.

The principal invited the student leaders into his
offlce for a discussipn of the issues. Some went

with him, while several others stayed outside with - '

the remainder of the students. The' several hun-
dred students.waited and rapped with each other
in the* courtyard" while 'the meeting with the
This kept -bressure on - the -
meeting, and when. it ‘'was over, the -student
representatives again - used the megaphone to

‘report the results.

‘The principal also appeared to report his reac- .
tidns apd suggestions: Surprisingly,” he endorsed
mbst of the student demands. The iss&e of respect

-he felt he cauld act on immediately. The other
lissues had-to be dealt with at the schooI ‘board

- level,
would _go tog’ether to the next school- board" o1

he felt. -Student representatives and he

meetlng to try to gef new pollctes

»

¥ -

.

The Nixon Supreme ‘Codrt ‘recently- ruled that
students who believe they have been disciplined
illegally can sue schoo! official$ for damages. Until

‘now it has been assumed that schoo! - board

members_have had immunity from liability for
actiohs takerign “*good falth" in th&pf'eformance
of their duties. - . °

Specifically, the Court ruled that school officials
could not defend’ themselves against suits by
cldiming rights. The -decision goes a-step.beyond -

" the Court’s ruling in January that students are., - .
entitled to *’minimum dug process : Lo

v

'Use of ‘marshalls, careful planing, and other techmques of crowd
"__'control are nécessary for any demonstratlon ‘ :

Frequently you will wish you could ﬁle a lawsuit agamst the school' to
keep-it from lnterfenng with'your rights. This i i$ a powerful challenge to ...

.
N 4

Légal Action -

the school, because it” goes to the only higher agthority the%school board = = .,
recogmzes the state. At the same time, Iegal suits have consnderahle o oL
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.

. drawbacks They are time consummg and they are expensive. Often

‘they wen’t be declded until after you have- graduated.

- However, just the threat of legal action can be an effectlve means of
keeping administrators: in line. If -the administration tramples your
rights,” and you have the money and legal resolirces to siie ~them,

~ then you will be in a powerful positiqri to tell them to shove it. If they

know that-you are serious about a legal suit, . and that you have the- -
resources to initiate one, they will proBably back.down. -

Usually, though, administrators figure that students are just blufﬁng
.when they talk about lawsuits. There’s no ‘point in being exposed as a
bluffer. Don’t talk about lawsuits. unless you have cheqked with a lawer
and are serlou,s about |t :

. .

This third category of tactics assumes. “that. educators have the best
interests of students 3t heart, even if they sometimes are’blinded by

' \'b

4

Appealing to Au’thOrity IR o

Bl

'__ S ths:r._conmdexauons.-,ln._tlns_mew,_students_ought to—-bring—their—
grievances to the attentid .of school officials first, and hope- for fair -,
reatment there After all; Nis easy tddo, it is accep’table, to adultg and«

a
'

'

oo

-

if it fails, no one can accuse you of *not trying to go* through *‘proper .

channels ' An over reliance on this vrew mlsleads“hundreds ofsstudent - -

organlzers everysyear. .In .general, ‘the - only. reason to go through
channels is To prove to everyone that they seldom work.

?btltlons are'a way to show that a lot of students are concerned about

. an issue,. ..Each petition has a statement (at the top) such as ““We the .

underslgnedistudents (or students - and parents) at Washington. High
" School believe that students should not be _suspended without a fair
hearmg before a student court.” The statement should” be brief, and

there should be space for each signer’s-name. Keep these petitions, or’

copies of ‘them, on file. The list of names and phone numbers will be.’

‘invaluable lfyou ever need to call all your supporters about a meetingor - -

demonstration.
~ Petitions carry no legal weight, and the admmlstratlon may simply

" ignore thetn — even if you get a large numbet of students to sign. But

practlcallyg speakmg. consrdermg the reluttance many people have tosign .

Incldentally. petrtrons gAn also be used as a means of challengmg the

“administratign. If you walk into a school board meeting with a stack of

~ * petitions, the board may pretend to ignere ‘them, but they will actually

Ca

see, that they are up against an organized, broad- based opposition. Do-
not be fooled if they pretend to be nonchalant. Just -go ahead and
strengthen that powerﬂbase that you have alrquy started bulldmgt '

-

In most sch,ools there lszno»way other than a petltlon or- mdrvrq.ual'_'”'

.
—— . [P
‘I~

“

- anything,.if you An get twenty-five percent of the students to sign, you ..
- will be demenstratmg a solid base for support. : P
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complamts for;'students to com‘munu.ate to the admmlstratlon their o
continuing distatisfactien. It is possible, however, to desnﬁn a gricvance ' o
system whereby students regularly and systematlcally present ‘theit . *)' . '
concerns to'the administration. . e
“'A student or parent may be an ombudshperson who seeks out student ' '
" grigvances and makes sure they are fairly presented. and that action is P
'taken on them. In -some school Systems. studénts can elect an
.ombudsperson who is paid and has an office. This is an excellent idea,
~ but still depends on the goodwnll of the administration in responding to -
- grievancgs. Generally, filing grievances can be only a minor part ofan ..
organizing campaign. Grievance procedures usually result in “cooling -
out” dissatisfied students, rather than change. Part of the orgahizer’s - _
task is to translate personal, grievances into group complalnts —to Eg _ -t -
"thte comnion issues and to organlze around them. . . . T )

- y .
Some teachers and admlnlstrators do Understatzi the’ oppresswe Find a Friendly-Educator ' -
nature of schools, and can be worked with to change things. ' ‘ _ : .
, A group of high school students i in Ilinois felt they should have- ‘more o o
_ voice in how classrooms were run, and a few fagulty members agreed - C

T with thém  Two teachers met secretly with® the-students-before school—-~ - et
every day for two weeks to-work out a faculty evaluation form. When the . - C
'_prlnc1pal found out about it he locked them out of the early morning. =~ =~ . .. -
meeting room, and forbade them to use the mimeo machine. Students . __—
continued to meet in the evening and lnvnted the two teachers. The N .
.teachers came, and one of them even brought along her own ditto s -
machine. When the form was ready the teachers discreetly dropped into
the background and let the students carry on.: But they had helped -
pinpoint issues and suggest ltems They had helped the students feel
.. their project was w0rthwh1le : - . . -
A different kind of coalltlon occurred in the California hlgh school ' ‘
) described on page™25, in which 600 students demonstrated in the
’.courtyard True te his word, the principal presented and supported the -
students’ p'osntlon on faculty hiring and curriculum change to the school
board. The students also’ made: a- presentatlon ‘The school -board
- appeared read) to reject these demands, until they realized that if they
- did, the organizers' would probakly bring 600 students to the next

. meeting. That convinced the board to give the principal the power to .
start revisions in the curriculitm and to start working with the Teachers
Assocmtlon to get ‘student and. parent partncnpatlon in hiring - and -

promotlon hearmgs If the prmglpal had nqt used his influence, .and if
the students had backe .off, the’ Board proab\bly wouldnot havq done ' BT
anythlng . s ’

~ Coalitions with administrators are, rlsky and -you should be cautious
ng for too much. But if the opportunlty is there, see-what you
it. Some teachers and principals also feel trapped by their
school Don t ovemstlmate thelr opposntlon by fallmg to
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' As soon as more than two pebple getinvolved in youth Ilberatlon work

' o . _ “at your school, you've got to start. thinking about organizational
+ problems. The trick is to keep things flowing reasonably well within your

group, ‘so that you can spend most of your time organlzmg .

One question you will face is that of structure, Should you try to geta
large student union going, or should you work closely with a few friends,

» and get other people involved on ‘specific issues that mterest them? Or [

L ~" should you aim for ) thmg in between? :

’
’ ' . PR . M ’ -
-

- o Student Unions R
a o One well organized student union ex15ted in a town outside Boston
: . several years ago. It was a relatlvely large group — about twenty
: ' o percent of the students there were members. But with so m y people,
- , the unlon‘ﬁ‘gamzers decided that meetmgs of the whole group. should be

» - : used only to make general policy decisions. Day-to-day work like writing

: o . .leaflets, planning demonstratlons. and fundralsmg,,was handled by

o, - e o commlttees . . . .
E © . 7. Committees . There were c®nmittees on com catlons (whlch ha‘ndled and
"t ' distributed leaflets, put up pésters, and occawnally publlshed an’
. » - . ' 7 internal newspaper that was passed,,out at union meetings); finances.

(which planned fundraising events, ‘and kept a bank account); and

c ‘political action:(which handled demonstratlons, negotlatlons, etc.); plus

b .a newspaper committee that pablished an underground school paper.

o - No one could be on. more thafi one of these committees. That
prevented a few people from doing everything, and encouraged new -
members to/take more responSIblllt}’ Frequently, committees would

~.wogk together for a large project such as a demonstration. The political -
action committee would‘ do the basic planning, the communlcatlons
giommlttee put out leaﬂet;/h'd‘ the finance comm,lttee ralsed the

ecessary money.

. . . Each corhmittee met as often’ as necessary, and made bnef reports

. o - - -general meetings. The mass meetmgs were uskd for information. fgr

AR : .. -education (ysually an interesting speaker, followed by a small group

' 'dlscussmn) andt deciding over-all issues. and strategy (should” we

£ o . . .
. . . . R
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Organlzallon o R

organize around textbook bias or the locked bathrooms?) People would

discuss the choices, and thervote. . v

In this'case, tbe'student union structure worked out well. There were,
mcvrtably, a half-dozen people who did most of the work, ran- the
meetings, and generally.kept track of what was going on. But they made
room for other people to take responsibility, and they were able to hold

" the organization together without becoming too dorfiinant.

Smaﬂ Grd'ups.' N :

Sometimes student unions don’t’' work out well, The committee,

' structure bogs down, or the work just doesn't get doné, or thére aren’t

enoygh interested students to form something that could Iegitin{&tely be
called a union, or there are major splits intd factions. .

. i N
In that case, be content to think in smaller terms, You can get a local

youth liberation group going with just a few people. Together, plan .

some event that will publicize your group’s existence, and dramatize a

- youth liberation ot student. rights issue. After that, a few: ‘new people.

g

‘may get interested, and you can slowly build up strength. ,
The biggest difference between these two structures, a Iarge student

" union with mass meetlngs, and a small group. or ‘‘cadre,”’ is the way

decisions are made and . work is diyided. In.the fimt situation, - everyone

“whois 1nterested enough to show up for a meeting gets an equal voice in

choosing. issues’ and -strategies.  Because a student union tries. to

represent all students, even those who don’t do the actual organlzmg'

work get a say in what is to be done. ‘Everyone tries to do some work, but

" some may onlfprom%‘é?ﬂ?not show up. -
In the second situation, thie smaller group, declslons are'made’ by the

most interested people, the ones who do most of the wogk. It’s fairer,in .
_some ways, but it’s less representative of the whole ssudent body.

Both. have certdin- advantages. Wh‘s lmportant here, as with so
many other choices that face a student group, is that you consczously

"Iook at the. alternatwes invélved, discuss the pOSSlbllltleS, and make a
. ‘deliberate decision. Don’t just uncritically accept one structure or the -
‘-other becauSe it “happens” to come about. -, - : .

In building a strong student 'organization, no,thing is more imponént
than involving new people, at whatever level.of cﬂmitment they feel

cgmfortabl'é; ‘with. Only by actively.aoing this can €ep your group
' -ahve, and movmg ahead. Here are some suggéstlons. I

“1) Have meetings that leave people- wanting to come back. ’

2') Ayoid personal jokes and ‘‘remember when’’ stories at! meetlngs.-

Ed

' People \who have beerf around for awhile shdxldn t huddle together in
‘their own groups, They should consclously scatter around and talk to *

new people Set\lp an agenda for meetlngs, and a tlme llmrt Look over, ’

~ the section on meetings.

3) Make personal contacts w1th new members. Whether or not

B T A %&‘e\:l R . /‘f ‘\ [\ -4
o . . . . » B ) . , el ..' -

Recrditing New-People -~
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~ . someone stays involved with an organization often depends on whether
/ S B « they feel comfortable with other members on a personal basis. ~ b
_ ' 4) List the various orgapizations, cliques, and igterest groups that
SR ‘ " exist in your school. How many of them are représefited in your group?
Which ones do you have a chance of uniting with, even if only on one
specific issue? Approach some of the leaders of those cliques "or
organizations and discuss yoiir common interests. .
S) Divide the work as much -as possible. Each time a new project
comes up, make a list of all thé little things that need to be done. Have
: sorgeone; or several people take responsibility for each area. Generally,
. if people support youroverall goals, and they feel responsible for a
_specific, clearly defiff€d task that will help accomplish that goal, they
will do it. The important thm_g\l“s that they feel it's their respons:blhty,‘-
- and that if they don’t do it, no one else will. :
‘ * 6) Make room for people at all levels of commitment. If someone only .
wants to-take a little responsibility, like putting up a couple of posters,
: : " - make sure they get the responsibility for daing that much. Even doing a
. \ , o . small job will make them. feel sllghtly more comm:tted to the group, nexf
v S time they may do more. '
.7) Find out how your, group looks to outsnders Talk to a few people'.
.'who seem to be politically-minded but who aren't membe‘rs. atho some

S I ’ There are many dufferent groups and cliques in’ L o o
U your school. Try tofinvolve people from’as Eany‘of ‘ E/ S : S
. . L4 .,./. X : L Lo . ‘.

- them as possiblé your group P
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* including those in any list of demands or issues you. publlsh lf any of o 4 :
-~ these workers run into contract problems, or go on strike, talk to them =~ - : '
) about their situation, and fmd out ways you can support them. You will s =~ : : e

Organlzatlon’t S A
people who were members, but dropped out. Why did they qu1t" Does ,
the group seem like a Llosed clique to thcm" If so, what could be doneto - -
chdrige that? -

8) It isn't casy, once a group has established certain ways gf doing =~
‘things, to open it up to new peoplg and to new ideas. If tensions seem to A
be growing as new pcople try to get involved while. old members
-unconsciously want to keep things the- way they were, then talk about -
that at a meeting. -

- Working Wlth Other People S
and Grqups " - o

Watch for opportunltles to ally with other groups in he school and . - - ' L

employees wrllg otten have. the same mterests as you 0 will some
members of they;ommumty '

In some respects
students They are,
enforce all the |ltt|_‘

However, teache
-they step far out of line, they gepreprimanded, or even fired. They can

the ones who, day- to-day tell you what t’
school rules. .
really don't have much’more power than you do. If

. make rules about gum-chewing and talking out of turn—m-dass»but—they oo e '.

- have very ligle voice, and no real control, when it comes to larger pohcy
decisions. Like you, many teachers are fed up with having to deal with |
rulés made by a few other- people, school board members and
administrators, who usually do.not’Bave to obey those rules thefnselves.
'Get to know goog teachers outside the classroom, as people. When
tcachers’ contracts come up for renewal, talk to them about the issues
involved, and’encourage them to look at how the school is run as well as Cow
salary issues..If you ha¥e a strong enough student group together, you - _ o :
-could even negotiate with the teachers: maybe they will demand certain. o ,
rlghts for students if you:support their full contract. You might even go o . P
on-strike with them if the ‘administration turns down the centract. But . e
make it clear that if you publlcly support their demands, they have g9t to R A |
show interest in‘and respect for you and your rights, - e L

".' Then;’ there are all -the . other school .workers: custodlans, ‘cooks,

‘nursesrand secretarles Have you ever reallyalked to them about how . '
they feel - about their jobs, the school, the students, and the ad- .
‘ministration?_Do. s0. Fmd out what their grievances are, and consnder '

" not- only be helping them win the’ﬁﬁ"kmg conditions they deserve you _

- will also be building pswatial allles for the future o , _ ) , P

There must Be some par,e’nts irr the commUnlty-‘that-Support what you Phrents - * - . P
are doing. A_s you find ‘out who they are, keep their nages on a list,»and : !

i"\: F_" ’ L g $: el h B \ oY '.”.‘e.-" .u"'
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: 1 . ' ' "o - .
. ‘. - . . . . .
‘ ~ Chicano Student Union resists racism.and tracking
f v
The.Chicano S\tudo‘nt Union was formed by some  long time barrios and gives them a second-hand
) #Stydents who.were aware of the problems thht the  job, and theeto top it off they say we're non-goal
. « Chicano faces in this school system. oriented. ‘lot s -unite and destroy the trackmg !
* The C S U .is a school organization basud on~ system. © - B aa o
educating- administrators and students on the The (hlmno Student Union feels that ever
m-ds of the Chicano in the schools. since the the white racist started his schools in
“It1s about time ghat the Chicano speaks up for  Azflan, they n'g-\'/er related to us, they always told ”
what he thinks /We_have suffered for too long in  usthe gringo history. That is just one example of .
this school’ system The Chicano Student Unions how they bored us so that we can be back in the
. ali over havé begun to realize that the Chicano  streets; so the pigs-aan get us and send us 10 jail,
* doesn’t drop out of school, he gets pushed out where all our brothers age already at. The Chicano
. . because we don't accept their racist bullshit. community must act fast because every day 76 out
We feel that our sghools that belong to us.should_ of 100 Chicano students are being puahed out.
. relate to all” students, and put an end to the The Chicano, community in reality is paying
\ - tracking system which separates all low:Income . its taxes to a bunch of ,racists who are using its
v _ students from the middle ¢lads. It keeps back all’ -money to throw its hijos out 6f school. That is
] - third-world cultural background students. : how muchy the schpol board cares about the
The tracking sysl’bm has been a very effective Chicano! )
- system that forces most of the Chicanos in their ‘ o S 'Mario Ortiz
' watch for ways that you can work with them In every commumty there
' “are other radical adults who also care about changing school — maybe
B ----for»the -same-or-different-redsons- than40u.. Sometimes. you. may. work__
L ‘ " with them. ‘ e
P B “The séhool board, for mstande. is worrled more about keepmg parents
" happy than students After all, parents vote, students do not; and most
. s - school boards are elected. So, if you are appearmg before the board, call
) " all, the sympathetlc parents you‘know ‘and “ask them to shqw up.’ -
- : ; oo l}dent's should still take the initiative and present the main arguments, .
s o ¢ . but having the parents with you for s port can’t hurt. C
: R lt'someone gets suspended because’they were involved-in orgamzmg
(passmg out an underground paper. putting up posters, etc.) have your’
parent supporters make irate phone calls to the principal an hool
. - board members. Administrators don’t like that, and madybe they’Jfthink
.. twice before they take such action again. Meanwhile, the pareefs will be .
b . finding out just how repressive the school really is, and wnll be more
“ inclined to support youn future demands. o
i v After your group has been together for a time, and has orgamzed
. ’ around one or two issues, take owt some time to evaluate your progréss.
o : By looking at your mistakes and sudcesses, and why they happened, you
’ will be'in' a better posmon to plan next strategies. There are several
... .. . v e . " questions you&gﬁ‘hsk yourselves in thls evaluation: : : ‘ Y
v R ' . e HOW far have ye come toward, reachmg our goal? Thlss-questlon is .
: TR .(\ ~ " - easigr to answer if you had a specific goal, (in stltutmg a minority studies’,
L o .‘ coirse) rather than a gene'ral one (educating students about trag\mg)._
B T , but'you should make'an effort at answering it in either case. .
' ' °ls the issue resolved? Does more work ‘still néed‘t6"be done on lt"
. x» "y ,1 ) . .
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‘s What forces ar at,work in the school, working both for and against
you? Even if you evaluated these before starting your organizlng. they

_ have probaply changedsince then. Are people more interested in the

issue now than before? Or are you\ losing momentum? What new
supporters and opponents have you made?

¢ How successful have your strategies and tactics been? What has
been 'particularly successful, or unsuccessful" How could things be
improved?

‘Flnally. talk about where you go from here. T‘le situation that
existed in the'school a few months ago no longer exists, Your organizing
has, in some way. changed it. What new tactics and strategies need to
be adopted now? - | :
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n school you pick up certain skllls -— how to guess what answers.
you're suppostd to put down on a test, how to persuade the tercher that
you really did do your homework but your dog ate it, how to sleep i in

P

. class, etc. Unfortunately, thpse skllls won't-often do you much good as

an organizer.. '~ '
As anorganizer, you will need to know things like how to raise money, .

how to pubhcrze your ideas, and how to negotlate with- the principal.

These skills can Leally be learned only through experience, during which

. | you éxamine your successes and fallures as you go. But this chapter will

help you get started.

'Fundralsmg K RN

" equipment, legal suits, and maybe even office space and salaries.

For most groups, the only unavoldablé expense i’sprmtmgleaﬂetsmﬂ—

“other literature. l-loﬁ'enl.Kx',q organijzations being what they are, if you

-~ have more money you willindoubtedly spend it (and a little bit more) on

things like postage, film rentals, refreshments at meetings,’ office
~

Don’t get too qarried away wrth Tundraising. A group that spends all

it's time raising money simply so it can survive to raise" mor:cmoney -
p

sounds like. a waste of time. And it is. But there are
organizations around that are doing just that.

Don't blame all of your problems on lack of money. Money helps, but .
it rarely makes the differedce between success and failure. If your group
is really de Jicated, it should be able to produce results on’a shoestring
budget. If you are lazy and unmsplred money will only allow you to be

lazy and uninspired for a little Ionger

.t is easiest to raise money for a speolf'lc pro_|ect Select an issue to

rummage sales, e people are giving money to get something and
not necessarily because they support your lssues, wrll be just as qffectlve
whether you have selected an issue or not. : (}\

« Fundraising projects provide a good chance to involve new peopIe

You can easily mvolve new people in the responslblhty for a rummage «

‘e,

yof,:

“focus on before you d8fundraising. Then people can contribute if they o

- feel strongly about the issue. This is especially true avhen you're

soliciting people uqel:ldually for money. On the other hand, things likes -
h

Q

1
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" sklils ' .

" money. With imagination, you will be able to,think of more.

comes through each month.

sale or eygnt.. With that in mind, here are a few possible ways to raise

Russing the Hat — This is the easiest way to meet basic expenses. At
every meeting, give a little pep talk explaining that if everyone will¥ugt
donate a quarter or so, you will have enough money to print a leaflet,
make posters or whatever Then go around and collect from everyone. It
takes just a few mlnutes nobody feels any poorer for it, and the money
is corhing right from the students — giving them &« slightly.stronger
commitment to the group, .

Pledges — There are a lot of people around, students and dults. to
whom $5.00 a month isn’t much. Urge people who suppor?aﬁ goals to.
pledge a certa#in amount each month, say $1.00 to $10.00. This gives you
a somewhat rellable monthly income, so you can budget and plan for the
future. One person can take responslblllty for seelng that each pledger

L4

Door-to-Door Solicitations — This will .work only if you have a

- not-very-controversial project in mind, like a'recycling center. It takes

time, but has the advantage of providing personal contact with people in

. the community. Before going around door-to-door, distribute leaflets

explaining your project, so residents will recognize the name when you
come_around.. If you can get the Chamber of Commerce, Jaycees,
Kiwanis, or.some other established group td endorse you, people will be

 less suspicious. Cheak local laws before startlng. as you may need a“
_permit to collect money. - . .

Carnivals — Mary schools have annual carnlvals. sponsored by“the

Instead of chuckling over how dumb such carnivals are, take advantage

" of them next time and set up a booth. Commufity groups like the

. 38

Suggésted Methods,
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© student council, where different clubs and organizations set up booths.

Kiwanis often sponsor such events, too, on the FourthofJuly or ¢

Memorial Day. One student union set up a *‘Kill a Hippie®’ booth, where

:

'
¢

‘In the Heart of the Beast, a-bosh school and Underground

college underground paper in Leominster, Mass .,

has managed to get $200 from the government-to nf o o S
pay its printing costs. The Montachusetts ‘Oppor- gets money

1* tunity Council, 5 fgderally-funded program, gave to

them the grant “Ho ifivolve them, young and old, in

the decnslon m‘aklng processes of government.”’ |nVOIV§ Youth

One picture in the last issue of The Beast shows

» ‘727" In the middle of the, poster are four gun
shells, one unused, the other three spent. The
Montachusetts Opportunity Council is.now won-

paper

a man holding a poster with the captlon “Nixon in in government o .

_dering if this is the way it wants to involve youth in 0 IR

government and it is not yet certain whether more .

money will be forthcoming. . . :

‘ ' ‘s [ ] ’ from FPS ' .
] . i I ) -
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for a nickel“a shot, you could throw water bnlloons at selfs sturlhdug
hippies. They made an iranic $30.00 that weekend.

L
)\MHMH-M\ \45 l" Rummage or Garage Sales — Ope big advantage of these,is that no
(‘.))/ \n ] « investment is necessary, since gll items are donated. You can cnsnly pull
\ : \

in $25 to $200. Look for a church or large building where you can hold
the sgle —{more people will come than if it is at swmcone’s housg. Ong
person should be in charge of puhhdly —,Put posters or notices at
grocéry stores, day.care centers, and churc s, and be sure there is a
cHissified adiinthe-local paper. If you canfin omcone who has worked
on such sales in the past, they will-bc able to tell you where to publicirc,
it.

Mcnnwhlle. a ctiuplc of months before the sale, another person

should start collecting stuff to sell or (if you have no place to store it) at

least lining things up. Call as many people as you can, and ask if they

would like to donatg anythlng offer to pick it up {t you have a car.

» Student Council = You may be¢ able to get a small grant from the

| student council for a specific pro;cct It all depends on how sympathetic .

< _ : the council mcmbcrs arc, how much money thcy have, and how much
autonomy they have in spending their money. '

Merchants — When you have specific projects underway you can’

: (‘:\ “also ask local merchants to donnle supplies and equipment,_ To pull this
) off though you will need a fespectable-sounding, nc?too-radlcal
project o s

Other Fundra:smg — Some g@oups ha:le had successful concerts toe -
raise money, but often the codt.of renting the auditorium, plus anything -
you have to pay the bands, is so high you end up in debt. Bake sales ate

. more realistic, but:take a lot of work. You could also try car washes and
dinners. If someone in your group is an artist, or photographer, print or

o . silk-screen posters or T-shirts with a student rights theme and sell them.

e T +- . Or selllottery tickets for something — **For just half a dollar you too can
’ have a chance to win this fine, 60-room hlgh school ..'" The,
possnblhtles are endless.
. I Working — almost- -every organizer ends up cohtrlbut as much-as 9

e they-can from theiriown pockets.~If you are really committed, and have

a little extratcash, drop five dollars in-the hat at meetings. You can't
expect cveryone else to do that, but your example can’t hurt: o

CI ‘Mi meographmg Skills /

The cheapest way to print leaflets is to find a mlmeograph machlne
and learn how to use it well. Local churches, public agencies,
civic organizations, political clubs, and maybe your own basement or
: .-+ .attic, often have machines. if you locate one that you can have regular
* ' -access to, have someone show youh0w to use it. It will seem so'mewhat

complicated at first, but with a‘LtttIe practice you'll soon be turning out

clean, crisp cqpies. Bewar¥0wever. of thinking it will be.so easy that

_ you don't need to spend so e learning the. machine before you are

2
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rcadv to publish your first leaflet. If that happens, you are likely to turn
out something wreiched looking, perhaps 1llegible.

If possiblg. you should stand around while someone else i$ runnin
the machine and observe carefully, asking quéstions and maybe ev* i
taking notes. Then, prepare a practice stencil and try printing a (ﬂv
hundred copies. If everything comes out right, great. If not, find out
whayyou're doing wrong. This suves you the em‘barrnssment of passing
out your mistakas at school.

Power Structure Research o

It is possible to spend your whole lifc rescarching just who Controls -
“local schools, the state school board, conomy and the world. But
don t do all that research; if-you do. ’ou won't have time to do anything
about whatcyer you dlscovcr S , - : . -

It is uscful though, to spend some timc digging mto 'your local Who is on the Board?

~ situation. Start with-the school board. By looking up the state ‘school . ‘
laws in the library, you can find out just what powers the school board |,
has, and what powers the state has..If, for éxample, you wish to abolish
comptflsory attendance. you would be Wasting time to go to ‘the local
school board, because compulsory attendance laws are made (and can
only be repealed) by the state.

On the other hand, maybe you are Just ﬁghtlhg to be able to Ieave '
school ground for lunch. The local board probably does havethe power to
make that: changc. though they may demy it just to get rid of you. By
knowing who' has what powers. you' can avoid getting shuffled around
from group to group. <

School boards generally delegate a lot of.responsibility to pﬂncrpals ' ' :
AsK the board for a copy of it's regulations, so you can find out just what
your principal (and dean; and other administrators) can and canfiot do. RS

If you ever expect to appear before the school board, ‘to get certain B -
policies changed or dropped, itwis useful to know who is on it. Their
names, what part of town they live in} their race, sex, occupation, )
corporate and business connections. . .they're all relevant. Are they -
elected or appointed? If elected, the’ League of Women Voters in town
may be able tofrovide information about them; also look at copies of the , .
Iocal newspaper that came out just beforé and after the election.

If they're appointed (and about ten percent of all the country’s boards
are) find out who appointed them, and as& that person for information
about their qualifications. _

Then g to a few school board meetmgsand watch how members vote
on controversial issues and note which members seem to have the most . «
m@ence Of course many boards do a lot of their sensitive work in " R
private or mformal sessions, but you should be able to size them up ° S
_pretty well from obsetving public meetings. 9

You cin get more detailed, though sometimes biased, mfor:matron by

o : . ‘.
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Wl)o do school boards represent?

Age school boards really gepresentative ¢ Not
very savs Girard D Hottleman, director of eduea
tonal services for The Massachusetts Teacher. In
4 recent nationwide survey, Hottleman daims te

have cantirmed the growing number of repdfts

that school boards do not represent the puble

‘Amenican schools whose gonstituencies are pri
m.lrg\\ the poor.”” says Hottleman, ““are governed
primarily by upper-middle-class, propertied, mon-

wed, white, muddle-aged Republican men . 1f we . °

assume that school board members pursue the

“ordinary amount of self-integested behavior, then

the actions of typical school board members are

not apt to be harmonus with the ndeds of puhlu
whool <hildre® Some tindings

Q

® 51 2% of the general population are women, .

209 of school board members are women

® 1749 of registered voters in the communities
sirveyed are Republican, 6% of school board
members are Republican

® The average income in tummumtws surveved
v 3177694, the ancome of baard members s
$22,682 . O

\

How ate the
Schools Financed? -

N . .
‘
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ifiterviewing the board members themselves p;&ﬂde in advance just
hat information you want from them: why they wanted the”jgh; what
ualifications they feel they have; why they think they were clected, or

appointed; their stand on student rights; whether they. thmk there -

should be students on the school board, etc.

1t's also productive to look into how the schools are fmanced Ask the
library and school board for information on this. What percentages of
the budget come from city, state and federal sources? Does any of the
mopey comé with certain stipulations or coﬁdltlons attached? Are local
'school funds raised through property taxes, or through other pr€ans?
Many community groups.oppose property taxes because they are
régressive, that is, they hurt lower-income families more than the rich.

. Whenever a school millage or bond issue comes up for election, you
may have ar orgamzmg issue. These issues often-win or lose by narrow
‘margins; by organizing for or against one (or promising/threatening to

" do so) you can exercise a certain amount of power. Remember though,

that your arguments have to be convincing to ordinary voters. If you’.
argue that a millage issue should be defeated because the school is
denyifg students their rights, a lot of voters won't care; some will even
‘consider that to be an argument in the schoal’s favor, ' :

But if you can think of twenty ways the school wastes money, and list
_them on a leaflet that you distribute at shopping centers oh Saturdays,
“you will have nine administrators out qf ten downright worried. And it
- shouldn’t be hard to come up with a list of ways the.school wastes
money. Just keep your eyes open, and ask around: If you have’ specific
demands, or alternative uses for the money, now is the time to bargain
with administrators.

There is another way -you can challenge the admlmstratlon by -
threatemng it's financial base. The state decides how much money to
give each school district by looking at the attendance figures. In some

‘states. they choose one specnﬁc day. usually in September, and divide

S 40
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. the mone’y according to how many students show up for classes on that o
day. It would take some research, but it could be a powerful tactic to o o
-threaten.a strike on that day. Ask yeur friendly librarian to help you look _ o
up the state laws to see kf the school operates hke this. : T,

o . . . o - o

7 In the section on lssues. we dlSCUSS the. power of the prmc1pa] and th M’alies.Decisions,__ oo
. 'teachers in the local schaol. This is another area for research. ‘Who onWhat? - e
makes what decisions, with what criteria in mind? You can try to get L : M
.. permission to observe a faculty meeting, or a friendly teacher may be . T
" able to give you: inside “information on which teachers run the show. «
Mary times the. faculty will have several committees to advnse' the ﬁ . .;
‘ prlnclpal on dlfferent matters, If you' researchi whb's on what committee, ‘\ -
~, you have more lnformatlon on how to ifffluence the power’ structure of ,
*_“your school. : S : A
In, the same manner, teachers can tell you about the prlnclpal How o ‘
does she run meetings? What groups in thé community is she most,

responsive to ‘or scared of? ° ) - X

Negotlatmg S T ;
At some point, you may want to negotlate certam proposals or ' ’ B
demands ‘with the administration. Og, the admlmstratlon. fearlng your - - Ly .
o group's power. may ask you .to negotiate. In either case, lnteHIgent S e
~ preparation can spell the difference betwéen: rsuccess .and mere. .. o ST
frustration. s : PRI - : e
Before beginning any negotlatlons. your group shouId meet and o .
"discuss several thlngs What demands or proposals are you going to : T e
make? How much are you willing to compromlse on‘those thlngs" If you T o

demand a Ilttle extra, you will have room to compromlse. . . T A

Then declde how ‘much power, you ho]d How much support do you -

. .have among students" Among the community? Could you organize an

effective demonstration if the administration dldn t grant yourlmportant
demands?

Next, figure out who has the pwer to make the changes you want.

~ Remember the group that spent weeks trying to get the principal to

‘change the literature policy — only to have him eventual]y announce

that he didn’t have the power to do-so? When you begin negotiations’

with someoné, ask them point-blank whether they have the authority to

make the changes you want. If the answer is no, find out who does, and -

- reschedule the negotiating session to include them. .

. Finally, remember that you mdy have tore- -negotiate if it doesn t work ,

_qut the firsttime — if promlse%‘en t kept, if new issues arise..So keep | .

' up your contacts. malntam your student’ support.‘"and keep workmg on - v

]

- new demands. . _ c e EETE T
' l o ' - . S PR -t\' o
Ellen Lurie. in her book How fo Change the Schools, list$ same Several Suggestions ~ ~ '
. . . ~ ~ o s - .
L L

. A N . . . . . . .
. »t . . . D . v
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LA N J , suggestlons for, negotlatmg that jre paraphrased here
‘ i T .- * Insist that the school officials put all promises in writing, before’you
o S leave. Otherwrse you may find that they forget about what they promise.

o "® The' negotlatlng groyp should be falrly Iarge, and represent a good .

S ¥ cross- sectlon of your group ' I
S : .* Be sure that, if you»make a Ioug presentgtron of your case, you- stlll
' it Ieave them timeto respond. You must force them to take some position.

«. * If school off'clals tell you they:have to ‘‘study’’ the matter further’* .

.. beswary of a stall. Give' them a time- limit within which, to,come up wrth a .

,«{' _ '3 ’ ‘ L , decrslon and schedule a follow- -up apporntment .
ToF D : Some other suggestlons are' made 'in The Orgamzer s Manual: - .
z . , i 4 Antlclpate your opponents argumenf.s and prepare ‘to counter

% S - them. .

. T e eTryto negotlate on your own tu;f or at least in neutraI terrltory To

-z‘-‘o”: " o ‘meet.in your opponents offices grves them an edge. .
SN L e _'; <. Be cyn|caI and skeptlcal Dont be fooled by opponents th are

“nice.” - ' w

. Watch for attempts to divide and cbnquer your delegation. Don t
‘hesitate .t divide and conquer the opposition, especially if you sense *
some sympathizers on their side.

* If:you see your side getting into a bind, callh’fecess and dlscuss'the

* v ,'-h

- : ;'. o situation with your delegatlon - o
- ' , . Never negotlate for time - consumlng commlttees,, ! qommrs-
N . . sions,”” or ‘‘appropriate channels:’ . . o T
L AR R o If you are winning, allow your opponent to sav% face % 3
s S B ,";;: - e Research your demands. If you are demandlng an end to the dress ".
' :; : " code, find.out whether: courts in your area have. tended to uphold-or to-

o stdke down dress codes in the:’past Find, examptes ‘of schoql Sistricts” "
ST “like- yours ‘that don’t have dress. codes.. and are- sdrvrvmgmonbt)hé]ess ‘
" F md' out what changes in the dress code ‘students déem most m’iportant

" Get names of several teachers who.agree that the dress code should be -+

L droppcd - Y SO g

N >

. . Lt S

leferent Approaches When meetmg with school ofﬂcrals. several types “of approach are
e posslb}e You can go in with a firm list of uncompromlsable dem,ands .
o : B ) _f-a. 3 ~and a threat to call a walkout if those demands aren’t met: lmmedlately
' A _7-'-"- Or you can be pollte and unthreatening, and. ao‘t like yo'{‘l accept the
P school’s authority, but are just asklﬂg far: a,few mmorrchanges Or you
.= 077w can take an attitude somewhere. b‘etween those: - ;
.oten .o e+ Eachofthese approaches lsvb})puopf-late underfcer /mnﬂrcumstances
G e A Generally, the more mrhtantwydﬁare }he jgsshtely schovl ofﬁcials ‘areto
. meet your demands — théy 1l f,eel l.lkéﬁthéy have fo* asserf 'thﬁny .
oo authority — but if you have a lot of stud'ehts behlnd you, students .\yho
s - . are willing to walk out.if ‘the demands arg not. n‘iet, then a mhl‘i%ant’ R

P
I3

T attitude could work. o . vy - T .

_ " Atother times, a more mod’erate approach is caIIed for In-any case,. it R
is lmportant for your group to dlSCUSS these dlfferent approaches before

- .

-, " o M a : ’ o
: . - ] ". - : - - ' _‘..

Q
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A

._' s,lgnals Otherwrse-you nlay end up WOrkmg at ¢ cross purpg‘ses' '
" TOne way to combine these approach es is for you, to havea negot
“*‘team,”’ several people who play. drfferent roles in i meetgng awith ; i
"school ofﬁclals One person can be giiet, another militant and foud, and, .. " o
* another gentle and persuasive. This might Feally confuse schod{*peop'lef ) o
. Ifyoutry thrs,\be sure yau agree on one- ofyou as the Ieader or condnctd'r Y & .
- of this team,,sp you' aren‘t confused CE . :

UsmgffherMedta A
"You ¢ hever hkely to becdme best frrends with the IocaI média, but - . ‘
_omcaﬁ wse: ‘thent to. your .advantage. ) ’ _
ek NeWspapers and. radroand television stations always need news. But, - . -
- u'st sgdt;to be' drfﬂerent ‘and rnterestmg Your job, if you want to puplicize - oy B
wygufagroup s existexfce and.it’s aims, is to watch for srgmficant news : - '
' gvej:fs at occxfr, to- invent neWs&when noth1ng is happemng, and then B U
to let th media khbw about it, i, R
.Spppose 250.studqnts show upi ata scpbol board meetrng because the ’
. smoking policy is to be discussed, and they i it toshave a’ say*m what‘_’s
- decided. That’s news. If reporters from a‘ll the local medfa aren‘t
. present, call their offlces to téll them, so they tan send someorie over. If -
. they don’t have anydne available tq cover it for them offer to let them
~ interview youwoyer the phone. (If you are’ sure there's going to be'a big - .-
_ turnout trp,tl'repress off in advange.) Get students at the meetrng to talk N
to.reporters who are\present, giving their views. L S T
¢, If nothing notewo i1 happe“ then, éreate some news: "{hat S ey ;.
»'  what, the Student Rl&ht ‘C“oaa\ivitloh did in thé sample-news release shown;‘.n S tew T
hei'eythey invented amaward, ang gave itto:spmeone,strictly as a "way . :
to get;medla coverag®.. Tactics like this. wxll'only WOrk though if you do L
somethlng that'is reaIIy clever and unusual; o A T

Sooaly

When somethlng has happened oris about to happen that you think ,Press Releases .

the media woultl be interested in, send them a news release. The release | ' S R
» should+look” something like the one shown here Keep the followmg ' o '
points in mind: . ) ST g o .
T *“The release should be typewrrtten, with wrde margrns orr all four '
( .ed'ges. t\% to thpee rncheSa .at ;ihe‘top, and ,should be. doubl%
' trlple spaced g : iyt ¥ AR T
Ledt should be well- wr1tten Get sonfeune w1th experrence on a school‘ _~,, T

. orlocal paper to help Use short wonﬁs, short sentences, and short x.’ R - P
i ‘.paragraphs farfnostof it. -+ - N
Tae B‘e“object&ve” if you want to.get coverage Yqu ‘can inject oprnrons =..
by qu flpg peop]e ‘the rest of thé $tory should be: factual.. S
. 1® Beglire to include aj relevant information: ‘who, what, when :
wvwhere- -and sometimes.why-and-how. :
® Use 8%2x11_paper, typing only on gne side. Try to keep the story
concrse enough to fit on one page; if it must be Ionger, type the word

.-.,s,v._ _ e ‘ L a

. Ny - Vo . . N »
- s AR - . . L Ty ( o i , - . .
. ) ) E .. . . . L . . L

ERIC

Aruitoxt provided by Eic:



-~ -
Fi ‘ R b : . - : l,
' "“R‘ , " L
8 IR - R - 3 ’ d -
K u#."-,\ - -
€ . . 4 s
. FOR NELPASE Left: This is generally what
] , PO
L . gt _ .. Novewber 22, 1384 . a_press release should.look ,
. AN 7o <0 12:00 noon | o [ p y
: YO MoRE INFORMATLON G S RUSE : . llke _except that 'you should
N
T mmw K b ' leave much bigger margins and,
Yoo et s Uy e when space permits,,type
Repressionville, 1D 7814 . e " © it triple-spaced. As_this .
019 7353-4574 * ' o ' " release shows, sormetitnes o
.- ’ . . you cah get publicity b . .
L R . leprquonvula lt%h Sehool prlndpll an\ Jones recefved . Zreatlng gnng ) y by . e
Y B dubtous huuor today. Th&’l:uden: Ruhu Cuﬂluon;.:u stulbie ¥ ) SR | - L : ' . {
- v?,t‘/, or;ani:iny froup uhlch ‘Wb Been active at che :chool stnce last yenr h - ) g ' : ’ C .
. B pre-mted him with its first annual “Fducator of the Vur avnrd -' . [ . ) ‘ . - “ \
. 4 ‘} . .
o a pauc! billy club. Dr. Jonu' intt nll vere neatly. envrhvnl in !
1 s ; 3 . .o s Ve e
llle eluh. apparently ulth a pn lv.nlfe : o TR ’ ¢ . .
. ’ .Susan Rrown, -pollup-r-on for the rroup. safd tl\J nr. Jones -
': vas sekclnd for the nunrd hecause of his * ex-mplnrv leaderahip.” ; LS ‘
& ) ) - N
~ Y 'Ile Tuns A renl lly,ht ship. .‘lnre !ludenu hayve- been suapended .
.‘ v. in ‘the ftrat three montha of this nrhnol year lh‘\n .ven- suspended - . : e MORE at the bOttom Of the ﬂrSt
v v ' all last yr\r’,' Al Ml Ilrown - . page'f and a page nuAmb}elr at dthef .
In prrununy .tlre nvnrrl the (‘nnllllnn' Also noted sthat "r. Jones . t:p o the‘ ntCXt pageo ”t t ehen 9 >
Ly V. B e . - whic R
N had -k(lllnlt.v played; % student nulnnr lnrhn teacher a'l'("(nﬁl o lt € stofy ]yp ' 3 e’ : éN‘
Ly N - T «news er_lan ua e m ans’
e o0 parepc, and Black apatnst ghite, urlou-ly llnmpzﬁnr any nrnanlzlnr Pap g g )
- £ .® At the top of the”page tell who -
; nue-mu n(: zh- uhool Fxcepe for thl annoyinp nrenr'ﬂn of the- rnnrurnn. the release is from and include the -
ﬁ!preulnnvlll- Vel haa- hnh ,;nnn(nv an :moozlgl): LI u\u- prtmn hone number an edltOl‘ Should calr
. p
undrr Pr. Joneu' Hrm lo\rlnlhlp, according to *is, Brown," ) fdr mo;_-e lnformatlon i‘,: ‘, 4
S : ,‘ Tlu-r- v‘u nd (nlmmthl; cnmn:nz from N, ,Jlnnq-.u ) n”tpr ..tn"ln ' » “Pér ’events that‘ e all‘eady
. "’ whether he urnu):lnl r.u:pln'v the award ‘(n th-.:uclhon,l frol‘lh" 'F‘Fl‘"_-'\, Co hapg‘éﬁ/ed ype FOK“ MEDIATE
. A . A S . E ‘e
, - AN ' LT S ; RELEASE at ¥ the top. .ﬁ’hen neces-
N — - . " sary,"you'can put’ down an advance
N TS .

. e, _ release (late For example if a member of your.group was gomg to make
L a speech at 1500 p.m., October , you would date it for 2:00 p-m,
"October 4. But if you are telling about the speech after it was givef, you

i " would write FOR IMMEDIATE RELEASE at the top.
. . .®Send releases_to all media in the areg. Check the yellow pages,
R under»Newspapers, ‘Radio and Televrslon There may be ,Some you - .
T ..y .. haven't thought N R ' R

-‘j ¢ Editors like. to shorten storles tqy chOppmg fo rwl]ole‘fpa‘ragr hs, . "

;»,startlng at the end Get all e‘ssentra-l mformatlon"m,to the{ﬂrst part of the- . '_",

3

A

A 'story' : v Ta
2 "'; _,® With sma!l newspapers, it sometlmes helps to take Bi story lnto _ﬁ :
oo dffice in person ‘For weekhes tryto get‘there at least three-or four days ‘;.
' be(ore thé paper’comes out; five ot’six ys is bettet. Y fo
.-+ Once you 've given-a'teledseto a’ news apeér opradlo station, they w111 B "

K consrder it thelrs They may throw it out, hf.y -may -print it as it is, or f
) they may rewrite it, occaslonally distorting it almost beyond belief.
o .ot That s the price of fame. A e e ,
mher,way,s'to » _ o T T I T s 2
Get.Aétentioh .. There are other_jway_s to get into ghe media. Call in to radio talk shows
, e N . B S T R R
Lo R ‘o C o T . :l (} ) .
- ! x B . , b .
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TS . .
 whenever you.get a chance, if there is an Mpproprlate subjeet I _ . S
_ote night, .call your friends and have them.call in too.. _ S A
"« Try letters to thé editor. In’ small towns, théy stand a good chance of o 5. = b
' Reing. prlnted Keep them short, concisé and 1nterest1ng _ E
. Getto kiiow the reporters whocover school affairs — you may run into ™ : _
L vth,efn sat. school” board meetings, or btheg events. Tell .thém about = L
o 1nl.ere§tlng things they mlght want to cover, but don’t be pushy. _ . S
And don’t overlook, th school newspaper You could submit articles =~ e i
to 1t, ‘or bettegyet nerﬁq?' s get to knéw some reporters for i it, who,can dq S s $ 0
. the, writing for* you fthe faculty adviser likes to censor articles, LN T
v materlal by regular staff members may ‘have a better chance of gettlng.. - O
m than sometlung written by an outsider. o S . R

. . v . I . \l -

" Before you gointo a new situlition — negotlatlons, speakmg gefore av s . o
group, picketing-— it helps to practlce You can antlclpate what w111 -a’
happen by doing role playing .. .,

In role .playing, members- of yo .group temporanly pretend, to be. .
nsomebody else. Say you are gomg& speak before the board next week - Aol
“about whether students should be allowed to smoke on campus. One o ’ ’ Vo
member of your.group could play the part of a student giving a speech in o
favor of such a policy. ‘Several - other. members could play the parts of _
i _school board members. - some sym pathetic, some antagonistic, some _ ot
w1shy-washy ——who. questlon the stuc nt; or try to put.her on the spots : *,4;’;;;} i
Another f'bll:? member might play thé part of-a parent in the audience, i C
thrpwmg ouf“sgreastic comments tl‘lat ‘thie; speaker would have to deal '

- with. You coiild see what the speake; w-ould have te do to stay cool and
. remain eff’edwe At first it may ,feel awk.wdkd to_act out roles, but”it*
usually ré5ults in a-much more effgctive aofroh latei' .-

If you're gomg to picket a: storg because itgives young shop o .
second -class treatment, you might have several’ people play the rol€ of ,
. the picketers, one person'play the.store owner, and several other people. N L 3
could be shoppers, a reporter, a ¢dp, and'a spokesperson for your group. * W et WA AT
\ Run-through-the entire picketing " sequence several times, with L
" different people playing different roles. One time the store owner could . LA ]
‘Be openly ‘antagonistic, another time" more liberal, and'soon. '+ . :»,‘- R ol N
o You cansuse similar technlques any. tlme you're going to presentayouth ' . (
hbe,ratnon ideas to a group., .Practic makmg short speeches at meetxngs. ' _ , v
’- . with everybody asklﬁg/ questions’ w.hlch»you' think your opponents will ~. . : .
ask With role playmg yod ‘can learn to 'handle nep situations ahead of .~ LR o
; tlme You may a‘lso Jearn a lot ,about your‘ opponents by plaﬁg thelr SRR S G
o roles, apd learnmg what gOes on in théir heads. : ',' e e
. l\fte.r you “play the ‘role}d dxscu'ss what happened and refine your T
3 -'strategyfbased of what"yo'u“leai‘ned : A ceal °

(o T

Scene The school’ dlsclphnarlan has been beatlng certain students. y A Sample Role Play
o vt - b .- L é._‘_ ", ¥ b.,

. . _ . . ) " ". ‘ - . . o v"-".'.»-':’ .
. . ’ R R - ¢ E 40 B w v-.z." o
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a4 - . o - Student and Youth Organizing.
B *  .and the p'fihcipﬁl has refused to listen to-students' requests for an -
- mvestlgatlon A small group of students is now sitting in his office. They
} A _ say they will stay. until he makes an lnvest)gation A policeman arnves o
- S __ . with orders not to make arrests or do anything to-give either the school: *

" o L " or pollce department a bad jmage. Now, the sttdents must say or do

e ! anythmg they’ Ilke. only they must always refer to the policeman as

AN | ‘*pig.”” . ! S .
" T 2 I Dzscusszon Feelmgs of rlsmg frustrathn and hostlhty, potentlal for 3

explosion ino violence! . questlon of- Iosmg sight of goal of action.
General discussion of . name-callmg and - stereotypmg as- psychological
" violence, their effect.of alienating obsen’ers importance of. seeing.the -
*ponent as a’human being for any possibility of comm,umcatlon,—
" desire for honest. commumcatlon as one a"épeqt of non-violence. C =

. s L} . Pl .
et ); _' s , -Scene: That disciplinarian is still paddlmg students; thenprotesters are
- ‘ t" . now. picketiftg the ptincipal’s home to dramatize their plan for an
SR CoL T investigation. They have five minutes to organize themselves to deal
with a regbrter, an irate neighbor and the prlnClpaI Himseif. '

' - Discussion: Effelts of various roles;. how well group discipline is-
- maintained in face of- harrassment press relatlons effectlveness of
oL S contingency planning. , :

. ) + : —from: Training for Non- Vzolent Acnon Sfor Hzgh School Students, ,
' ‘ ' Bzdge McCay : - L~ :

ot 4 T . - o": T . s % L s I
~ ¢ +" . Lining Up+a Lawyer
| a A common bit of advice in this pamphlet is **Ask a lawer-about.". . .}
Fine, but that leaves the problem of **Where do we find such a lawyer?"’

- o I{ you have money, ‘it’s easy. Ask one of the groups below -to,
recommend a good civil llbertles onented Iawﬁer near you and tpen

53 Lot . ‘ . v
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' high — like $60 ah hour. ‘

consult with that Iawyer at her regular fee That fee hpwever, could be

‘Chances are you can’t afford that, and will need" to find a Iawyer who

' leertles Union. National Lawyerg§ Guild, or Legal Aid office near you.

will consult with you for free. The(rst step is to call an American Civil

.' They have offices ln most large\cities. Describe’ your problem, and

explain that you want to talk with aJawyer to find out where you stand,
and what yoyp options are. Genera"ly. one 9fthese three groups will be A
-able to connect yougwith someone. ' o
“Just because a lawyer is wrlhng to consult—w\h you. tho@]‘\‘dqgsn t
mean shie canyor will take a case to eourt for you. But even if sh? can 't, .
she may be ar&e to recomniend other Iawyers to ask, or she mlght agree
_to write a threatenlng letter to the ‘principal. '
Besides a lawyer's fee .there will always be other coutt costs lnvolved
when you push for your rlghts through the legal system. You may simply

be_ unable to afford them. If so, start Ioo)ung for other ways to get your
rlghts — '@nd join the milliors of other Am&rlcans who can't get justlce -

) \A

" ‘because they can'tafford it. * - . o,

!

roq g . _

_Meetinge."’ a / - -

: turnout you'tl get. vard’ prepare the room beforehand put’omg the‘chalrs

" chairperson, to keep’ the discussion from drifting, and to ensure “thats ~

Ky and who \7as gomg to do what dyring 'fhe week that ,followed Some
: ot

Dull meetmgs will chase away,potenitlal allles faste ‘than anythlng)
elsé!”Yet good: meetlﬂ'gs <Can prbvrde ai tremendous opportunlty ‘for
building and unlfylng your group. Here are four suggestlons for good

. meetings: ' / _ .

. Pl/m%the mechamcs of each nfeetmg weII If you want a Iarge turnout, _
start doing publlc1ty a week i ln advance Use posters, leaflets, and word- .

of mouth; if there is a specifi subject that will be discussed, say soon’ ,‘.f.‘,v-f,,',

- the leaflets. Be sure that the m *date and p(ace are clear;.\Estlmate the .77

.

ina ‘itcle, of whatever.
- For meetings of more than a half-dozen - people you ‘Il need :a

everyone gets“t.helr Sa.y Havingra ¢ different chairperson each, meeting
will spread outa sense of responsrblhty. and help prevent one. or twot
people from dominating the groirp. T Coe -‘v‘ .

Write an agenda at the beginning of each meetlng, so people can Ilst
" the sub]ects they want’to talk about. If everyone feels sure that their
subjects will be discussed at some poingy they will be less likely: to try to-

.'get into that s,ubject when you are in the mlddle of. dlscﬁs$hg somethlng D
else. . .~ : \" ,\t e

See that somq actron comes out of every meetrfgg,. A youth hberatlon .

.group in Delaware had meetm’g; for a month,: ‘at" ‘which people just

.srambled on ab6u‘t whatever. came inte their hedds, and in four weeks o ‘_‘__"' i

".aftendance dropped from thrrty people to four peoples Finally, one
person took the initiative to insist theydecide what needed to be done,

A S
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Meetlngs are morﬂe productlve if they r-esult in spec:flc people makmg a commitment to do certain jobs N
by a;pecnf:c time. If you are planning a large studept mee'tlng to discuss what to do about a controversial ,
' new policy, your plannmg group might come up WIth somethlng like this:
. 3 * o .
' Taskto be done _ Whuwill doiit Deadline or schedu!g‘ . How to do it v . .
. . Make flyersaqnouncnng« Jean Carol Lohm \ - by Tuesday - o in¢lide mfo on time and "
A 4 e meetmg ] : Yy L . place, why it is important
2 ‘Pass out the flyers Coordlnated by John, = Tuesday after school Outside school
N , : " everybody help ‘ , : R 9
Make anneuncemer tp,. Kg'ren iR RETT Mon.-Wé&ég‘ N ) : U
other StUdg.gt’Sqr’;fmpi ‘.. e oA l“ {‘ 'j- e a.».',\'_,-,.':. Lv’ :‘:‘
Chjnrthe meetlng ) Anita’ Wed. afternoon % Keep discussion from 7"""*:
S -,- ¢ "‘ - TN e " drifting '
?:}} Keep record of meeting Tom . Wed. afterhioon S
A Prepare action plan Carl, Laura “Wed. afternoon . discuss with others first
Divide into work grops  Coordinatedby Tom, = Wed. afternoon form groups get names,
. ’ . A - choose groqp «coordinator . ,3%
‘] .Reportback . .new group Ieade.';s_'i : i_;z;ftei_meeti'r'\g."'. . ‘ talk toortalIAnlta ] s | 5
v._ ‘-;'c'. ‘ j * : R ) ")."‘l.;v . ;“‘"l ﬁ N o . . RS
- ’ twenty -five students ‘showed up at the meetmg two weeks after that, and
- all who were interested in taking some kind of actlon found thgre was
-something for them to do: : -
) Mogt of what is discussed should be of mterest to most.of the peopIe
*:  present. If you are plannmg a dance to raise money, and three students
are working on it, the rest of:the people at the mcetmg don’t wantto - - ..
. . , hear a half hour descnptlon gf How the daqce is going, what problems
: Lo . " have come up, and what color the tickets are going to be. The dance )
. \ - w7 © ‘committee-should decide on those things in separate meetings, make a I
£ T e . “brief report to the rest of the group, and.then stop. The san 'w_ith o
=7 3 e fmances writing leaflets, and other nitty-gritty stuff. )

_ Most of each meeting should be spent discussing political i issues. you ,' . ‘.
o 4‘ face, strategles for attackmg them,:who is gomg to do what. and seemg ‘
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_-that what was supposed to get done’ afteg the last meetmg really got
done.

Ask some of the less active people in your group if they thlnk meetmgs
drag on, and what could be gone to improve th«in One poss1b1|1ty is to
set a time limit for the whole meeting, or even for each agenda item.
Tha-tcncourages people to keep things moving. You could also set limits

w long any one person can spefk

" Skills

e meetings for political educdtion and discussion. A common
-proplem-in youth liberation groupS is that members have widely .

- différing degrees of political expenence. analysis, etc. Many people who
would hke to Jom the group may feel, they are too _politically . .

keep showing off . oo
So, you can. have meetings where'everyone discusses a certain topic.

.. You- could dlSCUSS different people’s feelings about youth liberations

ideas on how schools should ideally be run; how soc’lety should be run;
ageism in the -home or the*community;" specific political “issues like
racism,’” sexism, and+ upcoming . elegtions, or an international issue;
-whatever seems appropriate.. You could read and discuss @ Youth -
_Liberation-pamphlet such as this one, or. Unfair to Young People. e
. These political discussions mlght go smopther if someone in the group
er’ an outslde speaker first gives a ten- -minute speech on the subject,
prgsenting the basic issues involved, and the views held by different
eoples; «femember not -to -slip into . the traditional teacher/student
expert/listener roles. - R -"C’ .

. Before the meeting breaks up. ﬁgdre out when you need to meet next.

;. De€ide who will be respons ible for publi?jzmg it and making other
'arrangements If yo ,dén't alreﬁdy have ever_yone s phone number and ;.
addr ss. get it, befoz they leave, go‘you can call everyone a day or twd -
before the next meeting to remmg‘hem One good w#§ toend a meeting

¥ isto have everyone in the room, in order, say a few thlngs about their

1mpfessnons -of the meetmg

~4



A Common Concern
K . T,

e

Infomial Gu'idélinesv Lo '. I

.’B&rk a student nght% -and '&.rg‘amzmg manual puﬁﬁshed in t

“*formulate them into systematlc ideas and demands.

..-‘_Some students are getting-

[ 2

- One big pr(blem you *will face as an organizer is dec1dmg which
isles to concentrate on. There are pL,béﬁly dozens of way§you would - #
like to change your- schiool or” commumty. but if you attack.all the -
problems at once, you wnll spread yourself too thin and end u.p being
ineffegtive. N

Therefore, before you begin the actual work of orgamzlng. you must
establlsh priorities. In this chapter we discuss factors to be considered
when deciding which issues are important. In _the next chapte we'_ '

" discuss issues that young people have organized around in the past

M ~

can add yo own concerns to that list.

»

"

There are many faotors to consider when deciding which issues you
to stress. An informal list .of guldelmes appeared in A ent §%....
e early. = .

19705 by the Wisconsin Stadent Union:: M ,
" ® Your demands should be. supported by the masses. of students.
Developmg such ‘demands requires .a lot of contact between ‘the

_ organizer :and individual students.

* The organizers should take- various concerns of the students and -

For ex,ample,

certain students smoke and worry about getting caught. Possibly some

of them have thought thalls‘:smokmg lounge would solve their problem.
spended and put in ‘dktention just because

« .they can’t snt still for six hours a day. Some female students are ppset

'beeause they’ are tracked into coyrses hke,home economlcs and typing,

 while others want to be able to wear jeans. Many students want .open -

‘campus — being able to go out ofithe :school anytime they don’t have |
classes — and thost are bored, dislike school, and can't wait_for the ..

weekend Often, these students wxll have always acceptedrthe boredbrh |
as’ bemg inevitable, ,without ever havlng questloned whether it's .|

_‘necess‘a'ry, or whether they Ilke it.

all of these thoughts and) ‘

Ybu’ ;md your friends can .write dow
er one. geaera .demand ‘or’

analyze ,them They probably all: fit un
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concem self—determmatlon for students. or in other words. the rlght of. -

students to have a say in their education — democracy. That general

demand for self-determination applies to many specrﬁc areas: academic

subjects. personal appearance, discipline, choice of “class. freedom of

speech. After you have organized your ideas, go back“to"the students : S
Talk to them about the issues, and try to get a sense of which ones they '

are most_concerned about. Some students may even have come up with-, - . ",
new ideas, because your activities have gotten them thinking. ' '

‘Now. when you talk to Juan, the guy who is afraid of getting .
suspended for smoking in the bathroom. you can compare his lack of
*self-determination to that of Maryel. who wants to.wear jeans in school. PR
You can also talk to: both of them about how their problems aren’t justin
their own heads. but are related to each other, and caused by the same. S

» i

undemocratic system. .
Maryel and Juan, and the others you talk to, will probably agree but '
shrug and say *‘So what" There’s nothmg we can do about it.’ * Here's
where you? analysrs comes in,” You can Imk Maryel and Juan's .,
complaints. Try to show that their:individual problems are common-to a T
large group of students all wanting some form of self-determination. ,
You won't convmce everyone rlght away. But by using this technique.. .~ . - = _
of going back to the students. then systematically' formulating their :
ideas, then going back to the students again and again. the idéas and
demands will bécome more correct and concrete and ather more and
more support '

Perspectlves on student mvolvement and actmtles
. \“ It all depends'on where you 're standing

A report in the May 1974 NASSP Bulletin, (published by the National Assocnatlon of Secondary School

" student activities Here arethe percentages of people in each category who answered yes to certain

. Principals) shows. that students' teachers and administrators see ;hlngs dlfferently when it comes to’

{
. N,

questrorr‘s
J .,_,;,,..,,.‘?_‘Lt,;-_,v_ R X T 8 - . Ve ’ : e . Lt
’ N ) R 'a - Administrators o Teachers . - Studeiits
. Do actwnty programs:. recelve active sypport and .93 - . 89 ' 5_5
cooperation from the :school staff? . 7 C
Are students given opportunltles to aSSIst in re- PREY I T rg : 43”
solving school issues? - PR N . C -
A Are acttv;tles evaluated perlodlcally by students for 82 70 . 40
the purpose of revising the actwutles program? ‘ ’
Is membership in school orgamzatlons open to éll 93 ‘ 59 ) 52
“students on a democratlc basis? L . :
T . =
Does long hair keep a student out of athletlc com- , 16 _ 37 71
petition? . o . ) g e -
K T ) : o ST
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¢ S As increasing numbers of people get concerned- about the issue of
- self-determination in their daily life, the next step is to translate those’

ideas into action. You will get initial student support when you talk of
_ the need to abolish the dress code, set up a smoking_ lounge, or institute
- -" more relevant courses. But if you are all talk, and fo action. peopl'e will©
stop listenigg to you before tkp long. . e

The ‘idea of tying smaller demands together “with the demand for

democracy is important. If high school organizing groups of the late
1960s had done that when they fought rigid -dress codes, they might
have been able to transfer thglr momentum to other areas, instead of
fallmg apart ds many groups did after.the dress code was changed. .

3 E ot
h .

o : " Pollmg the Students

L ' </A . Another approach to choosmg lssues. a  more formal one, was
: - * described in FPS:
» © .\ “You've probably filled out questlonnalres in the past, when other
o -t . . people wanted to get information about you. ‘thy not make.up‘a’
o o _guestlonnalre yourselves, to-get information abou other students? Do
L - they like school? Are there other places that they would rather be?
' What do they like best? ’Least" How. do they feel about school rules, -
.. . : teachers, classes?’’. © K e
. _ _ The first step in’ pollmg is to. get together with other students who are
ot RN .alpo interested in organizing. If you know just a couple of others, that's
. endugh 1f you know ten or twenty,_ that's better You could even start by -
yourseif. hoplng that others would join’ Tater. o - :

Brainstorming Disculs some of the broad-areas that students mi%g'ht be concerned
i about. Looking through the next chapter will give you §ome ideas. Then
translate those areas of concern into questions. :

, ‘This step is most easily done in small groups — no more than ﬁve or
R six people. Figure out questions:that will help discover and show others
how students feel about issues.you’'ve been discussipg. Try some
brainstorming for a while; write down all the questlons that-agise. Don’ t

o dlscuss thEm -just write them down as fast as they come mlnd

Form_ing Good Questions After “you have your Jlist together, go\over it more ca quy.,Can some -

\ . - questions be combined? Are some more basic than otjfers? Select twenty

o - or twenty-five questions that cover a range of différent issues. Maybe

- * you can do the questionnaire for a school project, -and get credit 'for it.

. S Thé wording of the queStions will affect the answers people give. For

example, look at these two questions: :

1. Do you think your textbooks are borlng and unrela;ed to what ~

- happens in the real world? )

2. Do you thlnk your textbooks do a good ]ob of presentlng thei
material covered in class? . B

These questlons both ask about the quahty of“textbpoks They both could\
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-geta ves response. but would mean different thlngs ' e i -
" One way to avoid thls problem is not to use ‘'yes-no’’ questions. -
Instead try a fotmat like this: . N . . S
1. How interesting are youg textboo]'rs"! . ' : B
A not interesting 1 2 3 4 5 very interesting 4 T
Students circle.’"1'" if they feel strongly that texts are bor'fng 20t ifr T
they sort of feel that way, and so. on to ''5'" if they feel texts are very - /
interesting. This type of questlonnalre allows you to ‘get’ more N

informatian out of each questlon - ' o
" You can also ask some open-ended uestions, where students hll
_-in their own answefs These are harder té{tabulate, but they work ‘well . P
for questions like '‘What courses would you like fo take that aren't
- available?”’ and "*What changes would you like to see made in this o o .
school?™ ’ - :
““When' you'have come up with a good questlonnalre and have had”it*
\prlnted you'li nced to figure out how to get it distributed. Unlessyour = * .
-"school is very small, it's easiest to distribute the .questaonalre to a.. L -
representatlve sﬁnpllng of; stud’énts - ; .
S o, .
lf yo‘u can pass itoutin homerooms ‘orin a-requlred course, (ot maybe ‘- Use Repression to
as part'of a class pro;ect). where students fill them out and you collect Your Advantage
the questionaires oti the spot, that’s best. Otherwise, you can pass them .
out in.the halls, and after school, listing a locker number or ,a few e
‘well-known students or te‘ichers to whom they can be returned. ) o
. In many schools. when the prmcnpal_ discovers thdt you are@olling .- .
* student opinion, she will forbid you to do it. Don't let that stop'you. Just
distribute thé.questionaires to students informally — at lunch or after
school — and*have them returned directly to you.. Your san’lple won't be
perfectlv representatlve. but it will. still be- useful In/ addition, the . - .
~ principal’s refusal to lét you measure student opinion.is an excellent , '
" organizing - issue ln itself, one that large numbers of students will - -
probably support ' 5 . o
There are two ways to tabulate the answers. Flrst if you used the 1-5- - A =
scale, find out the average answer by adding up all the numbers c1rcled ' L EEE e
and dividing the. sum by the number of answers. ' -
Now, look at how spread out the different answers are. If half tRe
students mark "'1"" on a certain questqn. and half mark 'S5, the
v'average will be the same as on a question where everyone marked '*3'". P
Yet, in the first case, people feel strongly about the question apd are %
divided on it; in the second tase. they seem to agree generally wnag each
‘other and do'not feel too strongly.” ' : . -
When interpreting the~results, keep in mind -that- many different :
factors will affect the anSWers you get.One important factor is that many
students may never before "haye--teally questloned their textbooks, o
class¢’s. or theg'teachers '“I‘hey'may mark down that they are satisfied = e e
with certain thmgs.wnthout reaJIy glvmg the questlon much thought. RN

(I

: "i“‘ ‘4v )
-~ o

v

*
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‘,q"y )

Generally YOU Won 't f"nd wide vanatlon or extreme oplnlon on many Con"fpanson
Jev ol e g . i c
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- personal. difficulties with teachers

-

Four student neWspapers find :stud_erpt concerns

After talking with seyeral students at three San "

Francisco high schools, | found out'some common -

problems they have with their counselors:

® Counselors are often out durmg their listed

office hours.

* Unless students are aggressnve about gettlng
into classes that are already filled, they are out of
luck.

* Counselors don’t get a chance to know-most of
their students. (When they have over.300 counse-
lees, it's not s@prising.)

® When students come to counsﬁors about

the only al-
ternitive that is offered is usually to transfer them
out, ngt deal with the teacher dnrectly

Right now, it seems to me that students could do
some of the ‘jobs that -Courlselors are supposed to
do to begm to deal with some of these problems.
- Students get work experience credit and responsi-
bility at school through doing office work, operat-

ing the switchboard, wofking in the library and.
" resource centers, and being teachers’ assistants. It

seems to me that they could be counselors’
assistants to figure out credits needed,_talk to
students sympathetically about their problems,
wgrk’ out good alternatives for students

advertises in a appears to be suppo _}u, s
_school? TheyAlso seem to be the only® cdmpany

. which"can

en .

AN

certain classes aren‘t available, and try to under-
stand and solve personal conflicfs betweén stu-
dents and teachers before they get too big.
. - by Jennifer All'en,
‘muth Edmon a high sch
wspaper gn San Franci

o

Very susplcm
5 AN
Why s Balfour the only rmg comgin i

" 3!

Il graduation notices,and rents dut

caps and gowns. Very suspicious! ‘Why are they

the only company doing business in the scho'ol?
We Rave received word that a certain group of

. high-ranking officials in the administration (Kimg
+ Fred the last, Hygiene Dumpling, to name a few), .

are treated to dinner, cocktails, etc. . a few times -
a year. Who pays for this hash? Could it beé Hardly
Regard from Balfour? Think about it, wap't you?”
from The Underground Railroad, .
" astudent paper in Covington, Ky.

’ -

Q
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attention. But the m

.
—

f course, those issues should be glven specnal
purpose of the questlonnalre is to allow you to

compare student opinion on various issues. For example,. the results J

may show that students are basi
school. That doesn’t mean you should
you to see that, for example, though studeﬂ% are extremely. satisfied

Fatlsfl,ed with-many aspects of the -
give up. Comparmg issues allows "

with their texts. they aresonly m derately satisfied with the smokmg
. policy. Or, you may otice that the\questionnaires passed out in black"

studies class indi

uch great¢r disstisfaction with textbooks.

Maybe black students can be organ zed around the issue of racnsm‘lg

. texts, and all students around the j
Your interpretation of what to do with the' results must be creative.

sue of a smoking lounge. -‘

Incidentally, just the-fact that you are domg this questionnaire will -,

want to work with you.

attract a certain amount of attentlon You may find new students'who

L - Once you have a good idea whpt i |ssues students are most cancerned

i o mind: .

.

N "X.

o about, either from lnformal dlscussmns or fronr polling, or botﬁ. lt s
. “time to make some actual selections. There are, several crlterla to keep in. -

e
N . DL o

Vep ) : I
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realm of what's possnble.

) Choose things that ate important and famlhar to students and that

.have a strong base for support..

* Find issues that can be tied in with longer-range goals. Instead of.'

demanding an end to the dress code, demand that student§have a voice - AN
in all decisions that affect them. Or, if that seems unrealistic, at least’ S
keep tying in the dress code issue with the fact that students have no say = T, ! -
.in schoof pollcy N —\-"
-,
' * . 3 - > N
o . 5 5 *

® . -—
» -..' A : . ’3 ¢ P
R : R S , e
e . o .
- - - — F awr " "o . .
V. I’hate—gymsuntsl g Cymsutts Care- —~ugjy"‘— - Aht- Finallwout—of that- bor;ng~EngHsh class-- -+ ——
“They make me feel like a candy cane!”’ These are_  racetamy locker and throw my boaks in, eager to
some of the comments heard from students about  savor today¥ prime hamburgers and other artifi-
South Park’s gymsuits.” o _ cial goodies, } push through the door, my heart
* For® thQ,se males reading thls South Park% ~ pounding, my stomach growling at me for skipping . o B
gymsuits are one piece outfits with red: buttons - breakfast, my eyes glazed over at the thought of -* :
and white striped tops. They cost -$6.50 and you « food, But my eyes.clear suddenly when | sed that. :
must have one. - line of hungty; drooling students that goes clear to -
Gymsuits are unnétessary. Even the faculty can”' the pop machinesk:
give no valid reason for their existence. One I realize that at least ten of my precnous twenty
teacher'who | asked told me that ‘A ‘gym class . minttes for ~lunéh’’ will, be in line. My stomach.is
looks better when the students are all dressed the now numb with hunger. wWhat could be worse than *
same'”’ Is that a good reason to requvre us to pay, " all this disappointment? My clear eyes catch sight- . |
$6.50? ' of my boring English teacher who-1 just escaped: %; | . e
The gymsuit rule is not state-wide. In'New York,_._','._-:'She is walking toward the lunch line. WHAT!? Are -
Cny the Board of Education has declared that. ~ my eyes playing tricks on me, or do | see her _
“'students may be required to wear a specific type  walking past the back of the line and right up to
of clothing (sneakers, shorts) for physical educa- the food? Why is it that | must stand in the back of
tion classe’s but they may not be required to  the line while she can walk right up to the front? Is
purchase a specific gymsuit. Students are to be - my extreme hunger making me delirious, or-does
graded on performance, not appearance.” . this remind me of a similar situation that was
- Why, then, can’tSouth Park girls wear T-shirts  outlawed several years ago? Does “‘colored people
and shorts? For someone on.a limited budget, they  to the back’’ sound familiag? As | walk back to my
are much better than South Park’s gymsuits. After - class the bell rings. Butélost my appetite long’
all, where can you wear a gymsuit except to gym? (ago limagine a sign on the wall reading: Students
One final point. Since boys are not required to  _to the Back of the 'Line.
buy gymsuits, this rule dlscrlmmates against glrls ) Unsigned, from
and should be eliminated. Independent Tribune, a high school papér -
- C o by S.). in The Probe, in Aurora, Colorado
" astudent paper in Buffalo, N.Y. .. ) -
. Your goals should be reallstlc Almlng for the 1mposs1ble is fine for
poets, but can be dlscouraglng for student organlzers. : /
® Don’t loose sight of all ‘the far-reaching. changes that need to be
made. but keep your demands, or at least some of them, within the &



- The i |ssues and‘ problems you choose to focus ‘on have to be selected by
4 _ * your group, based upon your own school sﬂuatlon Here we dlSCUSS
T .. someé areas that you might consider; they occur in most schools.-
o ° . Sometimes these are very visible issues, but at other times, o; in other
' ~®  situation§:they lurk beneath the surface. .
In rgg% schools and- communities ageisnt'is a lssue 'sQ are pi'oblems
of unde ocratic contro] of the school.by a gmall group® of ‘adults.
Student’s rights are copstaﬂtly violated by school rules that restrict -
behavior.. Problems” with teachers and admmlsttaton‘ are gyeryday
. issues’ for ‘most students; they. also. make life miserable for some
teachers. Racism, sexism and: class ' discriminatjon occur throughout our -
society. Itis no wonder that they permeate school life too. )
Students who wish to play an active role in dealmg with these lssues,
. or with changing the school in other ways, will need to find-new
- 4 resources,and to*gain access to better schodl services. In the long run,
L _ students ‘weed to be part of the group that controls the schools.”...and it
oo P : is not aIWays clear just who does control the schools m a commumty
T v 4 ' Grades, sports and other issues may also be important in your school.
T o and community: : .
- E : - These ate the kinds of issues we discuss on the following pages.
. eachcase we try to talk about the i issues in some detail, and to give you
examples of how students in other schools have tried to organize for
_change. But don’t be limited by the suggestions here. If the people in
your school are really concerned about the limited curriculum, then by
. all means that’s the problem you should start to work on, even though
A ' ‘ it’s not listed here. Use these issues as a gmde, not as a limit to what you
" cando.

>

(3

IR TR Agelsm

- o,

hEE i

. organization of society. Of course agelsm affects the eldenly too. People
. _.over: 65 have trouble f'mdmg jobs, and often find themselves cast aside
“like. used. machinery. This pamphlet, however, concehtrates on ageism
as it affects people under age 18, 'who aré¢ denied many of the normal

]

Q
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..beneﬁt,s and privileges of cmleﬁshlp ' ’ X 4 |
Curfew ‘sggulations; driving laws and parents' legal rlghts all place v
__the»youhgmndeaihe;ﬂtm sontrol of adults. Young people are forced to ~

be students. which keeps thern in schiool and off the job market. The

sp-called generation gap is ot only a conﬂlct among people of different jAggism ]

ages. itis a pdhtlcafl -economic conflict. Age differences alone do not
. ‘creaté the main conflict between older+and younger peaple; it is the
cconomic and’ political oppression that older people exert. _ ' ‘

The chart below demonstratcs how potent age is as @ factor in the

koL
" AT

emb"l‘byment —market . TR L

« .
- L - DI a et
B an . 3 . R

v Sy,

Youth unemploymept |
|S a. . . .

Natlonal dlsgrace e

~

!
3 You[.g people, and-non- whltes feel unemployment
- much’ More strongly: thanmydo other, groupB As this = - - 1
chart shows, in" 1976 the unemployment rate for ydbung - —F

) pe‘ople (ages 16-19) was mote than twice the national o1/ 5

. rate; Nearly one young person in five' who was looking - - o l,

« forajob-in 1976 gouldn’t find.one. Among non-white T

The National Rate

90uths the rate is even higher: one non-white ;youth L ! +- s
. out of every three who was Iookmg for-a job' couldn t

(Al Unemployed)

fdndone T N ,,‘) 2 i

4 : . /; ‘ m 122 1969 1970 1971

- Age discrimination takgsgany other forms. /I.ook at the legal restrictions
young people face wvih gatd to drinking, voting, driving. judicial
treatment, sexual freedom, and the like. All people below a certain age
are either non- employﬁb}e or, economlcally dependent upon their
parents. Everyone below a certam age is required to be in a certain place
— school — doing” mcertam thing for a certain amount of time eacH day.
Some people have: argued that the young have a cdltuge all their own,
they have their own symbols, their own music, their own fashions and*
their own values. If this is so; it’is partly because young ‘people are

" denied access to the adult culture. It might be more accurate, though, to -

" say that the so-called youth culture is promoted.mamly by certain adults.
‘who can make a lot of money by explontmg it. ey,

" .
Some cities forbld anyone unaer a certain-age to be on the street after Curfews -

a certain hour. Exceptlons are -made for yoling people who are with

adults, or serving adults’ needs, (llk‘e -paper carriers). This is blatant

discrimination. The adult community tries to justify these ageist laws by
Rsaying ‘that they help confrol juvenile delinquency, or insure that
_students are rested {d attend school.. But it boils down to one more -

- o
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adult attgmpt to control the lives of young people.
Trying. to aboligh curfew: regulations by talking to c1ty councnl
_ members.: stt??e representatives, or holding public demon: s, can :
- ',nukéfpeoplc Mmorg“aware of: adult-chauvinism.- And aduks-wh rally ..
- behind you on thlsqlssue may bc wrlhng to work with you in the futurc on
" other issues. ;L sl 1’“ :
- Youcan also draw q\ttcntron to thcsc dlscrlmmatory Ia'ws by enga nﬁ
~in mas$ violations, demonstratmn of several dozen young people,
"di:hbcrately violating the ciirfew in‘a public place. would b’ an effective
“ornr of civil disobedience. If done carefully, without undue dlsrupthn.
Such protests can.help pomt out to adult§ the anustlce of curfew laws.

'bne form of/ga dlscrtmmatlon that is - esp{:crally ob.wous and
obnoxious is the treatment of young- people by some store owners. _
Owners of ;iepartment stores, fast-food restaurants, andespem all
corner grocerles often don’ t.hke young shoppers because ?FEy- el
... young peoplé don;t spend enod’gh money, dlscourage adult shoppers or
R “dre Ilkelytto rip stuff off So in many storesiyou're likely to see signs like
- UNG one--under 13 allowed QUrlng school . hours or ‘‘Maximum . 2
‘ students’ “allowed in the store" at one time."" 'In other stords, you're’
- - - allowed to shop. ‘but adults get betfer service than®young )people
t°  +. ‘There are several thlngs you can “do about such treatmedt. On an
_ ..individual basis; you can voice ygur ‘obj ctlons any -time it occurs;
" Ageism in Stafes' explain to the owner or clerk that you thn& they are actmg unfairly. lf
o -, . that does no good, and you have friends who are also fed up witfl the "
. ; store’s policy. then consider a boycott or a picket of the store. A group of-
. . o young people in Washington (see box) had the rlght ldea They got g
. S conslderable pubherty through their picket. .

v

EY

t

[ 4 .
. Ageism at School In school specral perIIegcs are given to people based on their age.
I : Faculty members get privileges that students do not. And even among
. - . students, seniors often have special pymleges *It>may not be inten
ot . o . tional, ‘but the effect of thesg pertleges is 'to ‘keep - dents divided. '
v . i . " Sophomores envy seniors, and seniors look down on everyone else,
' Students’ tlosest friends are usually all in the same grade level.:
_ ‘Senior Iounges faculty cafeterias, and other types of formal discrim-
. © -7 ination can be protested at school board meetings, through one of the
B . ! methods descrlbed in the chapter ontactics. But don’t expect to get far; '
' " .it will be years before school boards recognlze agelsm as a Iegltlmate
. : iSsue.
- . y “So, you'll have to confront dlsc’mmatlon dlrectly Pass out leaflets
‘ .urging teachers and seniors not to make use of their privileges. Or
_ invade those special roems, preferably in groups..You won't win much
-support right away, - but you will make other' students and teachers
realize that at least some kids don't like that kind of treatment

Personal Attitudes Agelsm in school also shows up in personal attltudes, equprally the
: _ “lack of respect students get from teaghers: Some teachers do respecty

ny . . .
o o . .
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studcnts.vbut too many don't, and thev assume students are unworthyef . N ‘
{rust. One résult of this Je{u& of respect from teachers is that !‘K‘ Ny N e o) ‘a
Studcnts feel their. teacheys arc not interested in thelr welfare, and are ‘ : .
_“not ablé te educaic in ways that are satisfying, or' ate not_competent.” o i
When students and teachers do not respect or trust each other, the ' '
“school s held togethér .by the carrots and: sficks of grades ahd e o
>pun|shment the necessity of a ‘diploma for later jObS and by laws of e 4
compulsory attendance. Thus, the State requires ‘attendance and _' ‘
behavior it may fiot be able to get in other ways. ¢ v b
Dealing wrth the lack . of trust between students and teachers is, . i ' :
dtfﬁcult You can bégin, though, by anaIyZI the different roles each ‘ R
© _group, pdavs in the school. Botlgstude'nts and'teachers feel oppressed, at ) ! .
<leagt some-of the time, by the administration #nd the school board. Even '
~th udents and teachers are umtﬂ by the fact that they both rank .
R . . ~ . ‘ ) :'. 3 = 7 . v‘., '
; S Agelsm on thegg\ob: two examples R B
¢ , o . ’ th " . M
ln November 1974 the Meford (Mass ) Publg'favor of the older pages, and we had rpwhere to . :
Lubrary Pages ssociation formally achieved union turn. We thed called the discrimination depart- “
status. . Its twenty - members, aged 13- -16 are. ment, but all they could do was give us numbers to .
_ thoyght' to be the youngest certified umon mem:_  call. We called labor.relations. The man there .
_bers in the U.S. - : Ceorge Doyle, Was interested and he let us come . \
The pages decided. to unionize because they felt  in'to talk alSout becommg ‘a\uhion. ' We signed the RS
 they faced age g_lscrlmmatton Duringthesummer, - papers, took a vote, and then became.a. Union. Now - Yon
» right after they won a pay increase (bringing them we are bargaining for the things we want. 1 thmk L
‘. up to the Federal minimum wage level), the library  this experience gaveus a chance to show that kids. - cEe
detided to start hiring older werkers and cut back  can do thlngs too.i'# e Lo
_ _Lhe_w_&gyoungmn@ple T oo e ‘""“ Fﬁs‘ N A
' 17 Octobet, the group petitioned the Massachu- o s Lt . e 7
" . setts Labor Relations Commission to gét unlon : 4 - - v . .
status, and. on November 27, 1974 they were A e R
formally recognized ag a bargaining unit. As a . Six high school student's have been fired from .’} onr

result they can no‘wbargaln with the clty Manager  their;.
‘over wages, hours &dnd worklng condutlons An (Ml
- AFL-CIO field service director in Washington said- p{,’sm

< prosecuter's office b&ause they com- ‘.

',rmn paying jobs in the Oakland County ANCRT &
about the way they were treated o

R that in’ 36 years of organizing, he's never heard of ,,)The six were receiving class credit for workihg ' -
~ a group of people that young gaining union status. */ - ln.the consumer protection division &f the prosecu- -] e li
: We wrote to the Pages Association recently to.  tor’s office. But when several minorthefts occured |7 e
find out just what they had done. Linda Young the . in thal office, the Students were taken aside'and, |- ¥ ¢
Secretary, sent the following reply: questgoned without belpg qgwsed of thelr rights, .« L. .

« ~ In August a group of us-pages' got goncerned  then they were e’xamlned under dltraviolet Irght to rie f

because we were going to igee our jobs at the age see®if they had picked up money dusted with' [ L ,‘
‘' of 16. We' went before the City Council and they ‘speclal powder. They-werdqlso-frisked- v N
voted that we could stay on after 16. We had ™ Mg All the students'v’yere clearey, but three of them : “ ”_Tal
¥ gotten $1.40 an hour, but then we started getting ~were disgusted with the treatment théi" recelved» o \"‘

. $1.90. When thé pay went up, older people started and complained to a local newspaper. ‘At 'that, the | I
applying for our‘jobs. ‘ prosecutor fired them. When the remaining stu=* | «%'»
So the Library cut our heurs from ten down to  dents said they agreed with tlpe others’ objections,; . e
two so the older people could get at least fifteen  they too were fired. ) . a0y
. hours a week. Almost the whole li,brary.Was in, : ) ot . -5}.,‘E°".'.,F’3§' g -
: ; S . R . - '.'l'.'.”, ‘%’, :
. .@ v. . . . L , ." ' - ‘! . .f

‘ "" . 5 9 ) M ! )
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X . e
) ‘ below the admlnrstratlon they are dwrdeg because teachers aren't. as
- x ,
‘. . ‘ low in the- hierarchy as students. '

e Teachers have the most direct pgwer ov;&tuden’t behavnor. man}’"
v ostudents think teachers are the biggest enemy. They aren’t. éhers-.-

e ~~1rc—m*the—m'ddle-Thelrnlalf-way posxtlonﬁopeus_uﬂ_posnblliﬁei.fm‘__
e T worklng with them. : i ;"
: : o ‘If you keep in mlnd that’ teachers andstudents are bound to be divided
. o ¢+  on many issyes, ybu can still try to relate to some teachers\as people;
o o " .. some wiltbe your friends and some won't. When ygu like a teacher;-talk

to her about’ thlng's other than the subJect she teaches:. problems she
. runs into with students, the admlnlstratlon and other faculty members, .
D ' o « . - hdy.the school .could: be run better: . .you méy find you have imore in
P - ; +. common than you thought In rare lnstances a teacher-may ﬁélp you m

. ‘your organizing.’ :
B T In g dater sect/on we discuss’ how to harﬁle teachers who wrll not
X ' - change and who cd’n&lnue to treat students with distrust, and disrespect. -
p coen ] N . _*‘ .F‘r. . 4 ] . -

£y

o

R Democracy Flunks At School

r : ' " '
S . s Al organlzatlons h@ rulés about hovf they work and how people

: )should behave Without - 'such, standards Ilfe would be chaotic gnd -
cont‘uslng Iha democratlc‘socletf the people who are affected by an

orgamz“tmn are: aSsumed to fjave some say in how thast'\c:g;slzatlon

' 4

. =ope'!t‘ates 'And, it is assumed that they have some rlght as due

pracess, freedom cof expreshion and the hje In most schools these
derhocratic comj'nltments are flouted: Rules_ nd-regulations are created

by «adults alone. and iare written lnto formal codes that govern the

» behavrof of bot‘h adults and’ stude.xys .__-;*. T ;‘ T
.. o .
- ' ¥ oL Hujes - ourts 'have lipheld the School s rlght to set reasonable rules for the
o /~' : &,‘ T ‘¢3 'duct Qfst dent life. "Schools Are permltted to set these rules without-
J \ LSt ‘." ‘ thelcohsént,of students, But schools caniiot: legally, set unreasonablé .
i'. T ,‘.q—':*-h)t rules, and th canﬁdbmake up y rules af the last-moment. Schools
Ly Tt must notify Q% dents ahead of tim fthe~ nd of the pumshments )
do R A &forv plating the: rules o .‘,:‘-’
RN A 54 LA "Tg& important f&r you to-get s“hst oﬁ all 'school rules, so you cp,p '
T LA understand how your school is being rus, what you can do’and whalt. o
g *’: aﬁ"t sor at’Jeast what i is’ Ilkely to happen if you vi the e
% . Songe schaol fules‘are nonserise. If-there ate some bfhis sor'in E’V‘
re{sive the  »

thorltges ages.

s

s ',j v ; zheol publlclzn?g the%glay help éxpose how stupldly

.."_ . o ‘n.), . .".&\,
'-
tudent Hepresent tlon - Some‘schools bncoura € student‘ overnments or student courts to
atl » g BC
e e help make’ st:hoorg ruleg a‘nd

%2 v o governmentsa
but if no ong}

p . punish rule offenders. These
pfu]%presentmg student oplmon, ’
pur.pose lf ete' is als

’se Qpinifs; repres@ntatlon s S no.
. find”~

v
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out if tenchers nnd ndmlnlstrators qgally pay attentlon to what they say. . o N
When the administration and the student government disagree, what . . . ¥
~ happens? Is student oplnlon autpmntlcally dis arded? Do student - _ e

reprqscntatwes knu(ohle pnder dmnlstratlon :e'ssure? ‘ , .
hlle. is conceivable. th student court could serve as a v o
-force;-it-is-unlikely:-Most-of them: Are-hoaxes;—created by - [
d nlstrntors to dupe students into policing each other — doing the * ' -
dmin‘is\ratlon § dirty work. The only way a student court’can have
eanlng is if ity decisions a¥§ final, and if a student legislature enagts ~. _,
thesrules that the couﬂenforces 1If the adminstration proposes a student -
* court, or if your school already Iras one you car show that it is a farce by >
=)

organizing around the above issues. > ¢
Student representatives to the school board o€ten serve a s1m|l;§)
function. The board loses nothmg when it allows non- votmg studentsto )
sit with it. It also gains good .publicity in the eyed of many students, - ~
nalvel,y beheve thrboard might reaﬂy listen to what students have . o o
to,say. resentative by ards usua up as studgnt rubber stamps
for‘a‘dmlnlstr tor policy. T o
Of course, prgvjous bad, experience’s don't preclude worklng for” EN O
student advisory boards. Sometimes students_can get élected and use' G\~ : -
the position as a forum to publicly cntncnze‘me board’s policies.- But
‘when studeg{s in one Michigar\city tried this tactic, the board severely
curta&ed their right to,speaktat the meetings. '

F-edell courts — the samegpnes that support the, schools power to.
make rulﬁs—s—,agree that students charged with vnolatlng school rules
* must receive “'due process,"’ that is, fair and consistent treatment. For
instance, students must be informed of the rules and the rule violation
and they must be permltted a hearlng to determine guilt — it cannot Ju st -

ses and tbe ‘right tg an . appeal lf you press for these nghtﬂou M
. not only hdi p. 'protect yburself but‘help move towards a more just and
:.democratic- disciplinary system. .
~ Even rule-breakers can insist upon the presem{a 'on of‘thenr CQﬂStltu-
tional rights in the admi
leeines ‘Union has putfished a book™on studegl:
. want to" get aécoby (See blbro,graphy) In sevegﬂ}:
lawye;s have worked- togethe‘? to print lgaflet§ an }
" magazines. If you monitor the d|sc1p|mary system you will b& able to
publicize gross breaches of due procgss and fair treatment. Whether.or :
_hot you threaten legal action, the attentlon ‘drawn to ‘unfair practlces :
A maLcause ‘sQme’ changes tn administratiye procedure o —

T P
-

Developlng a comprehenslve studer)t bill of rights has enormous ,
“advantages over a continuous 'series. of ‘demands,’ grlevances and
. appeals. A bill of rights provides something congrete to organize around

: and dxscuss Tt pulls.together a wide range of issues, so that alf students Ceel

“ AN /. ,,“ ) 461,[ o 4 - T | _ L

- Sy -

. . “.. Lo rw' {4” ‘, " { ) . \ ;"~ i *’



b

Q

ERIC

Aruitoxt provided by Eic:

.

Student and Youth Organizing

ey -

1

‘l"

,(?

e ".'

mocracy» in school is, available only owdemand
— and sometlmes it’s not avallable af all

.
.
-

The Chant@jlpr-od the New . Xprk (‘rty school
system, Harvey, Scn er, is urging that students
should have a voice in (*crdlng who their principal
is to be. 'He said he Jnade the proposal because it
would ‘help itrdnsform Sschools into democratic
communities of learhing *’ ’ A\

It sounded good at first, but then he added two,*

more conditions to the proposal. First, it woulcj
apply only to highsschool studegts-—-;unlor high *
“and elemyentary students are considered too young
to be able to hold valid opinions-about who is going *
tortell them what to do. Second, even ip the high
schools, stud®nts would act only in an advisory
role, and the final decision would st||I be made by
adults. « "

Clearly, ‘what Scribner is Yfter is not to give

students any real power; he just wants to make it
look like things are tettlng better.

-

. B

from FPS

iy

.
K

A story'about birth contreI Wrrtten by a 15-year-
old student the Cranston, Rhode Island High
East schpol newypaper; is send[ng shocks through
school authontles

The article, enttt*ed "Blrth Control’ Enjoying: -
Sex Without Feag!%:has promptk% the schoal

____cgmmvttee to.call foraan investigalion into the’
héwspaper's policies and into the ju ludgement of the’
school paper’s aculty advisor.

It was written by Avis Cunther a sophomore
She said she consulted pamphlets and other 3

A

-« literature™in the school Tibrary while preparing the

article.

“"At-this particular stage we are having a total

\twew of the roles particular individuals played in

the preparation of ghe story. If students ate to-take

: responsibjlities, they should be acegeding to the

- rules,*” school superintendent Dr. Joseph Bigano
v said. .

- Picano daid that¢here was a.certain aghount of
“’editorializing”” in the story and said that /’a

poi'nt)l can’t say for sure’” what action woul® be
taken against the students involved and the
adwger. However, he said he WQs not igclined to
Jhave hém stispénded. -

. from the Intellectualf_l,-',reedom Newsletter

2. .

-

~in this pamphlet.
. responded to his action in the following ways:

- any others. If you combine them with the second

s

I :“
*

.

in Detrolt a federal judge handt'é- down a
“Uniform. Code of Student Cong!uct"- which
denied many of the rights and freedoms advocated
Students in the hpg_hvschools

_'k » They pot together, (from several schools and + ..

regjom) todraw up thelr own version of a Code —
a &Il of Rights. ¢

» They wrote to the judge and the School Board
wuth a deta|Ied descrlptloh qf/fﬁ-elr objectlons to
the Code.

. Th_gy planned to meet with friendl§ JQoard
membe‘rs-to‘ discuss further actions.

¢ They™joined forces with sevetl parents
groups’in the community to draw in thev.‘pedra
hold conferences, and otherwise inform the“entire -
community of the problems with the Code.

* They publicized ways in which school ‘admin-
istrators .were alre violating the judge’s Code.

* White anyéli“students and parents formed

an mt-ar:raaa Coalition to work on this Code"’

. o

Who are' America’s book banners and burn(rs?'
A survey by the-Newsletter on Intellectual Free-
dom reveals that school boards, principals, super-
intendents and Tibraries lead the list; they ‘are -

. responsible far rnltlatlng more cenSorshlp actions ;. -

“than “any other group. Typlcal cdses involvea v

'..school board ‘member. of superlntendentnpresent- .

ing '‘objectionable materials’’ to the board, which
‘then votes to remove them. Library cersorship
was included becausevicontroversies
school libraries heaviiy outweighed those cd§
lng public librariés:.© * - .

* Censorship cases Were also analyzed to-
mine the '’point of controversy in cen
disputes. Again, the schools, ranked af the top of
the list. Objections. regarding school libraries and * :
curriculum materials were raised more often than

most ‘common ‘'point of controversy,” student.
publications, there are dlmost three- tmies as many
school related. censorshrp cases as any other type.
1t i§ ironic that the institution .entrusted with
teaching the First Amendment is workmg S0 hard

to subvert Jt. K i )

|

EZd



.* : £ (.
issues o Q ? 61

“wilt find something that concerns them. You can compare the need for,a .
“"j-bill of rights 200 yecars ago with the need for a student bill of rights’
today. n . »
As you-develop and use a bill of rights, you must have mass support N
from the student body. Student support is important for all demands, of A o
coufse, but is espcuallv necessary for a bill of rights, Try t involve as S ) -
many students as possnblc. reprcscntmg all different interests and o '
i ,chqucs in thc school, 1; the writing a-nd‘proposmg of the student bill of .o ]
« rights. Onc¢ yBu’ve made a formal proposal, don't let'it-be delayed, sent ' \ T
to committec; or discussed for a long drawn out period,” Require the
- administration to respond by a certain' deadline. Alert other groups to |
~ your work sq they can help keep the pressure, on the school. And don’t
mect privately with ‘officials on this issue. .I\ document designed,to -
govern your pubiic life*should be negotiated in public.
The points to$ made In a bill of rights will be similar in most schools
Thcrcforc. inst¢ad of starting from scr,ﬁtch to establish a blll Ygr your ..
“fschool look at the example in the Apgendlx ﬁrst You can alter it'to meet - . e
% your needs. Then share your final resukt With students in other schools.
The more the idea spreads, the more students will have some protection
from their rulers. * - .
The First Amendment to the Constltutlon gueTxrantees the rights of free -~ N
speech and free press. However, educators ¢tonsistently violate these
rlghts on the grounds of mamtamm‘g order. ‘ . <o
». In 1969, the-Supreme Court issued: rt s famous Tinker rulmg. in.which . '
lt "said that high school students have the right to freedom‘zdf expression ‘
as Iong as they do not ‘‘materially and substantially mterferenwlth the. . .
requircments of apprdpriate discipline in the op atldn bf the school.” ¥ -is".j - I
- School officials, accordmg to this, can’t stop you ?om dxstnhu g your - 1
Ieaﬂets or underg:ound pgpers on campus unless you are redlly bemg ; 4
dlsrUptlve AT : IR R REERIRER
- Tha doesnt mean t}t:van t try If they do, ypu may decide that‘ I
<an orgamzmg,_yomll_have_tn get ) your_Eu:sL i
: clearly ecognized.
You should be a}le to get a certain amount of-support from the adult .
community on this) First, youfcan quote the Bill of Rights, and the
Tinkers decision in Your defense. Talk to the editors of : your Iocal'
newspapers — they may see- tlys as a-clear case of free speech, and .
come out on'your side. | TR e
..In New York City a group
the First Amendment or»-a

Af students who faced this problem prmted,
leaflet, 4nd passed .it ‘around school” Tha

E admlmstratlon tald them 1 toq it passing it, or they would be suspended..> s oo o
They refused, ‘the principal s spended them, apd the school.got terrible . R
. publicity because it had suspgaded studerits fot passmg otIt coples ofthe = .- ¢ =~ N0
- First Amendment of tht of nghts ‘ L L -

[N o ) s ) ,
If your school stlll hasa drqss code, it will probably seem like a nat ral Dress Codes
- issue to organize around. The courts have generally rfuled agamst albut :
the most fundamental dress regulations (like requiring students to wear - .
-' " I . . 6 3

, . : : . : 4 ,
.
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shoes, t'o‘r hcalth rcusohs) Studcn(s ‘will give st_rong support to a
» campaign against the dress code. The administration, if it backs ‘itself
"o : " into a coener, will end up losing much of its credibility in the community.
] But there are dungcrs Organizing aroundjust dress codes puts you in
’ a highly cooptalle posltmn It may divert students’ attention from
o larger and more fundamental issues. The administration can casily
Smokl_ng repeal the dress code, giving itself a “*'nice’” image, and where ddes that
o _leave you? Ypu can wear long hair and Jcans but your organlzmg base
may be destroyed. ool .
We suggest that you get a butld a strong. base for your organlzatlon.
focu's on several other issues first, and discuss the i issue of cooptation
Ascc page 84) before you decide to f'ght the dress code _

Most high schools don’t allow students to, smqkeaﬁn school grounds.
Onc justification is that smoklng pre'se ts avh{u:; haznfl“d Another is that
it's bad for stud?:ms# hgdlth. . -

" We dobnot advdcaté smokmg‘llt is a angerous habit. However. it. i§°
age discrimination to punish stdents\who smoke_while permitting
adults to do so. This is one more situatj where the- school, trying to

. force its values on students, enforces dis lmlnatory rules.

The blatant character of this discriminatiop, plus th large numbers of -
students who do smoke dnd are inconvenien ed .maké it a good issue to
organize around.’ Lots of stidents would gn a petltlon. hand out
leaﬂets attend mass meetings, or deliberate ' and publlcly wdm@ the

A okln ordinance. Even if the "school Wwill not fort auy allow

kfng. imgh protest could con\?lnce Iocal authorities to overlook it.

L

e . . S

N,

Workmg Wlth the Staff o

N SR Relationships between students and educators reflect, the -ageism of
TN ' o . ., - therestof society. Mokt teachers afd principals feel they must control

( R young people. and thafthey aren'taccountable to-students—Usually-they.

, L _ have been trained’ ink'this way, and never.considered doing things’
differently. Students can try making the staff more accountable by
* demanding a voice in the process of hiring and evaluatlng teachers and

e' : ) o, administrators. o , _ o
3 ~ .. _Hiring 1In most schools, teachers are selected without any input by parents, "

community members or teach&rs — and especrally not: students -These
decisions usually are made by the principal or the superlntendent s
.+ staff. As a result, many teachers who are selected may seem good to the
s R : R ,;,adplt educators, but may have little competence as far as students are
R o o concerned In addition, some folks who might be good at working with -
' young people are dumped‘because of the adults’ concerns for control of

- students’ lives. .

‘ The first step is to find out how teachers are hlred now. Most school

T systems have ex;ﬂ'clf"appllcatlon forms pt‘ospt:ctlve teachersmust filt 3

.
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Yo v The school systenn destrovs many, many (il What
¢ drén But qust as ouportant, it destroys nost .
teachers Itdoes not care about teachers any more the Schools
than ot cares about children, It does nat help T "
. -7
teachers achreves any maore than it hvlps ?’“hﬂ." ! do "o ! .
s S hieve lhn sy sten n'nguhs the hnn(-lu - S )

ROt um,n rdeatistic 3 young ted 'l('l\ It raprdly . to teaCherS ) '
R RS .

dehumanizes . ghn-m ¢ squeesing “and l\\r\lrm.
g --\».umtln.md(.unm.lssmn out. utthuu turnmg them 0

-

mto non thinking machmes which obey and en 7%
torce 1Illl(\1‘“1\l|( ull\ the ruln-s and re Llll!“l("\\ ot the” .
“

bereaw hft\ ) ) ,
. " ' . Elk'n Lurie o :
“ in How to Change the Schools : oL

out. Check thcsc forms to be sure t I' ¢ fair, do not show racial or
sexual discrimination, _and ask uest ns at il}'c genuinely relgvant to
being a good teacher. Once vo knew thc bard S prou:dure you. carr - S RS
begm to figure out how and where you want to fit in. g.» N ' , i

Do vbu know what kinds of teachers you want? Most studcnts havc ‘

-only a vague sense of what makes'a good teacher, though thcy can -

“heertainly recognize onei;vjwn they see one. Try to make a chcckhst of : | -
‘qualities yvou want. It mléht include: * B, N e T

¢ réspecet for students as people . L o
O‘Mlhngm‘ss to bend the curriculum to suit students’ desires _
* ability tp talk with students freely, o ' ,
* desire to learn as well as teach . . )
¢ ability to work with women as well as men, and third-world.students
as.well ag whites »
» e committment to work irta school and wmmumty such as yours :
If you arc able to get a good list togcther present it to sehool . Sl
admmlstrators or communlt) groups. Explain that you want to have ' )
reprgsentatlves interview all possible teachers. Then you' ll be ln a,
" ‘position to push for those teachers you prefer.’ - _
You may have to organize demonstrations to gtt.the right to be partof . .

" hiring. Estimat¢ how much \student backing you, have. Can you . _ >
convmcmgly threaten to boycott the classes of any teachers chosen T LS
without student involvement? Or will you have o be~content with B .
somethmg less ambltlous? : . ‘

As students try to gain some sa) in hlrmg. remember that parents §nd

. community groups are also excluded froim this'process. Work with them.

You may be at the start of a student-community coalltlon to influence tHe e
closed sy stem Qﬂprofessmnal education. - . . s .
Stade c.'\'z_altia‘tions_of seachers can accomplish two things: first, they Student Evaluation L
can help you get Yid of truly rotten teachers before they get tehure; ' ‘
second, they can help all teachers, tenured and untenured, lmprove
their skills if they want wy telling them what students v1ew as thelr

B

?

, - '
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Student and Youth OrgiRiiihg.

Ytudent evaluations can help teachers make

strgny and weak pmm\
approach.

. ' significant ganges in thei
You canhot assume thy

':‘\;"'f\ (Illlcrcmc hct\\ccn poputlarity and effectiveness, *5umc tcmhcrs get
¥ v . along well with’everyone — they're funny, friendly. approachable, and
;o AU soforth, Thes se are valnable qualities, but they ‘re not all you need to be
v - an tHfective lL‘d(,hL‘r Other teachers are good.at helping studcnts learn,
+ vig their methodw.dte brutal or am)gam 80, effectiveness by itself-also--
“is not a sufficient tritérum for a guud teacher. A good teacher myust

combine these two qualities. ' . & ’ ’“\}
. Fake \\)lll‘T\C and be sure you develop a qucsnonnmrc that will be
Lﬂcmvc Include a variety of items: ask abput many aspects of a
*.- “teacher's popularity and cffectiveness_ . And getiresponses from a Iargc
" and representative éruup of studcm’s *Don’t ‘be vulncrable -to whool

' charges that you are using a biased and unfair progess. :

o S Evaluation forms Lan be prmtcd as snmple checklists., with studcnts
'.ms\\ ering 'yes’ m‘ ‘60" o “*how often’! to varigys questions, or they .
q;m be done like thc*ﬂf{lrvcy described in Cha‘plcr V: They can bc prmtcd

-

» Lo " , ) ' . "Av

N A TEACHER REPORT CARD If they grade us,
' we should be ‘

‘ ks ,
4 We aru nnt-dqmp., this because we like gmdes ln
{act, we hate them When teachers can stop
grading us. we'll stop p,mdm& them

~In the meantune,
¢ provide ~ome kind of discussion between t(*achers
: - t and ;&udents about their relationships and teach-

- v, BE e andlearning methods Perhaps the grades will .

© 1. wake up a few teachers to what they are doing for,

. - I+ and to, the students:

few mote teachers of the foolishness ‘of grades of
) any hind In"order to do’any of these things, the
. " grades you give rhust'be baged on valid criteria.
> In gr.ldn;g 't(-qchers,' ask-yourself these ques-
tigns

® Did you learn anything from this teacher that
made enough of an impression to stick (besudes
petty facts)? - Vi

* Did you find yourself involved and. emoymg
the class? -
® Was the teacher boring enough to make you
goof-off . go to gleep, get sick, etc.? .
‘* Did the tea&er stick strictly tq the boak?

peffaps the’ grades “will

1

an the ®opinion of the
stpdents “Perhaps the report card will convince a -

to grade them too.

'ut the Qtugents?

l.l' . .
® Was the teacher power- tr:pmee cxponse

. Wasfth(* »@_ lsstlmr\ used for learning, oF just f for
“busywork?
* Were assignments hullshlt?

Please base yoGr grades on these criteria so this
w:lf be as valid as puwble (,rado only tdachefs

ymr h-ld last senwslor

Teacher

Grade

X4

from a studen per in
Saratoga ealnfornla

Q
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. ln.tppro‘pnatc ptnighment, and anything cls¢ “Ihat may bé nccessary.

v ¢ -~ .o .oy
lssues . B L . { L
. " :

in leafiet fashion or inserted as an ad in thc school newspapef, to be cut ..
‘out and returned to your group. As wlth other Icuﬂct». mmmc can ~
" prevent their distribution if you do it pmpcrlv Yo - oy ,," T

. In some schools, students have been gble - umpcmtc ‘with’ the”’

tnhrustrutmn in an evaluation pracedure that is: lmunud and supported
h‘) thc schivol itself, That is thc Cagicst way, but it may mean you have to
Ct‘)'lhpmrfftsc on ‘certain |tcrhsl You should decide in adyance how you
want to use the results, who will sce them, and whether they wlil be »
* publicly available. Do not pcrnut them to rcnuun in, the control of the
qdmiulstrutmn o .

“If student evaluations of some lcpuhcrs are rcnlly low and if lhmt,
teachers ‘refuse to change. consider trying to .get rid of them. €olleet. o
“evidence' of discrimination, reports of poor teaching, observations of | .

s

ﬁ'hmeachcr. like ¢éveryone clSc. is entitled to a’fair hearing, where she

*ean hear the charges.and u)m?rlamts But if the school refuses to permit Co

this, and dogs not gespond to y6ur data, you may have to g\o further and -

demand dismissal. A sclective, boycott .of -one tcacher s clags for -
_ihstance, makes it clear to the public at large that you arc boycotting one
lnu)mpetcnt teacher and not just having a fling at not going fo classes.
“As long as the school is an pppressive, controllmg unuimfortablc
institution, all feachers will have trouble doing good jobs regardless of
how much they want to. So. put your evaluation in the cgntext of what's

possible, witHin the school system. No mattér how effective your e ae

evaluation bs,—changlng or |mprnv1 ~a few teachers will ndg alter the
‘basic prublems af-adult-power and control in the school. However, it may
put adults’on notice that thev must work with students or suffer the.

consequenges. o S /

{

~

influence on th,c"(nrmg and cvaluatlon of teachers can easily be Feeduack for the Principal |

.'cxtcndcd to the princigal as well.‘In some ways ‘this may be easier to
*“acc8mplish, since communlty groups often mtervncw candldates for the
* position ‘of principal.

One important quality for principals is a strong recerd in student
“rights, and leadershtp in efforts to improve teaching. R

- Counsclors. are supposed to help gulde and aid students ‘whenever Guidance Counselors

they have questions or trouble. There are often-some good counselors
who really help students with their troubles, and hélp them deal with
“teachers. jobs, drugs and so on. But many counselors-cannot be trusted
“to help students, and are really trying to help the school maintain order
and control. Be careful about the information you give counselors,
unless you are sure of them. Although it may be hard to get rid of them
without lets of proofs they lose a lot of their clout if they are d|scred|ted
in the eyes of students.
_ Evaluations of counselors should carry great weight, since students’
subjective opfnlons of them deﬁnltely indicate how well they can carry
out‘thelr jobs. © 4 :
67
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] . " : Student and Youth Oroant:tno

Classism and Tracking ~= =

b~ ]
N ' Whatevet.the Dcclurut.ion of Indcpendencc may promise, all Amerj.
““cans are nor treated - as if they were created equal. Our soclety is
bl ; composed of several layers, or Llusscs while some people do move from
L . ' .o .. oneclass to another, which class you are born into has a major influente
, L onyour entive Hife — it affecss, \Jhat kinds of people you know, what kind
. C T of work you do, how niugh muney you'mnkq. and how much conteol you
e ‘ ~ haveover your own life and the lives of other people,.
t - These different social classes are not sharply defined:: many people do
o riot clearly fall into one \pec.iﬁc. class. Ccrtnin uqcful dfﬂmctions can be
.o .. - made, though’ s
' < S At thettop, in tcrms of puw&'t and mon'lcy. are the few people Who
‘ ' suciologist C.. Wright. Ml"S called 'the power elite.’ They own or
o ' control the large orporntmns‘ th‘t'ough both direct and indirect means
© ' " they exercise yast nfluence over the government; they control news- .
' S papers, TV, and other media,” thtus determlining what information’ and
. RS ;Jd'ea-x people receive — in short¥they are the ruling class; They havqu
“S ., .- .* - lotof power and money (the two are closely relaged), yet most of tReir
' « oo, “income doés not come as salaries for the work they do. Rather, it comes.
‘ from the money'they pave mherlted and accumulated, whick they use
for business and hnan; xt investments. (In 1966, yd‘lvtduals who earned
.. ovet $100,000 received 80. 1% of their incpnie, -as a whole, from capital
" in¥estments.and’ small busme_sses th¢y earned’ only 15.2% as salaries, *!
: = Individuals who earmed under $20,04 got only 11.8% of that income, a%s
® a whole, from capital lnvestments '_ 'usinesses;, they earned :
87%as sdlaries and wages.) -, : hd
Outside of this ruling class ~are l the rest of who have htth‘or'no
control over corporations and the government an othe”'mstttuttons;and ¥
who having little or no money to invest, have to'edrn the money we need .
to live on. Again, there are no clear dlvtslons. but several gcneral i
categories can be drawn.
'l_;h.ere is the upper-middle class, wnth well- paylng ]ObS (oftéfx m'
o ﬁrofesstons like: law, medicine, government and>academic work)“who
. N o - "~ are comfortable but with only a little influence- in corporate or }
ool ‘ community‘Xtmon\ making. There is the working class, whose mems: .

*
*

bers generallyNjo routine work in factories and offices and school& or..
"dangerous like mmmg And there are many people who' are N
o unemployed on Welfag. or who are so poorly paid that they live in-
N poverty conditions. ;

The Tracking Mechanism  This description of classes and class differences is too short, and it .
) .‘ over-simplifies-the subject. Neverxheless. it provides a basis for seemg
haw the class structure of our society affects schools. .
As our society is now, thegé are a large number of umnteresqu.
low- paymgs alienating jobs. Somebody has to fill them. Not surprisingly;.
most parents would like their children to get impostant, well-paying,
- o mﬂuentlal jobs But only members of the '&hng clas&'ﬁwally have the

W
. . 68 ’ :. . §
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‘The struggle against
tracking can unite rich
and ﬁ)or, black and whlte
- But it can’t be won until .
_the schools cease to serve
~ the rlch. S

.

Tralmng for Roosevelt nghﬂgegms before you
even enter. In-the ninth gradé ust before you
graduate to Roosevelt, the. co’h’nselor comes and
asks kids what things. they would like. He-asks,
‘Do you | 00d?’’ And the kids say yes. ‘’And
. do you i electricity? Drafting?’’ Again,-yes.
“*Well, | think you ought to take a shop major."’

They never give'you a math major or a science
‘major if you want one. Only if they think you are
exceptional do ycu get this type of major. - There
are a lot of smart kids there, but they are all in
busipess - majors and stuff like  that. From the
beginning they tell you that you are not going to
c’olleée anyway. So vou are programmed into not
going to college.

To those who run Roosevelt we are dumb. But to
many of us, it’s the teachers who don’t know what
they are doing. | vrsrted a class called Algebra S.
_ The kids a[e smart, but'they arestuck in Algebra S

» which means slow learner. The guy teaches the
_ class like it was kindergarten. “'This is a new

word. The lowest common factor.”’ Stuff like that.
Talking to the kids like they were third graders.
They even had to.fead aloud. Thgre are a Iot cf
teachers like that. We . don’ t* have too frany
Chicano teachers, most of them are white.

-

" blacks. Tracking is-a
“moral issue to whites They suffer from tratking,

Organizing against tracking in the high schools

“is of the. highest degree of importance. Dress .

codes, open campuses, even constitutional rights
are demands_that can be won without the school
system changing its true purpose or losing its
effectiveness. These'demands can be won or lost
without the people involved in the struggle achiev-

‘ing a reahmderstandmg of how schools reIate to

and serve capitalist Society.

Tracking is an issue that cannot be.won un{ll
society and government cease to ser the rich. .
Since it cannot be won without an overall revolu-
tion, the purpose of ofganizing against tracking
must be to edu;:ate students and parents as to how
schools, government and socrety are all controlled
by the rich to serve the rich. :

Changes in- schools usually cannot be brought
about by students.’aloné. Even a minor furor
over a dress code, changes are not made without
some support from teachers or parents. Tracking
would bring the involvement of parents, they could

- relate to the issue as-having a direct effect upon

their livés: Students would be compelled to form
more than temporary coalitions. ‘They would un-
derstand that changes that dffect society must be
made by the masses. '
In racially torn schools,; orgamzmg against-
trackmg can.and has served as'a means of uniting
the races. For whites to support the demands of

“blacks in atéschool will help break down the

coalition wark is high among
issue that is more than a

opposition

the same as blacks : They “would have a real .
interest in the str

make their’ support ore.than paper support as in®

“'the case of most whlte support of black dermands.

A by Scott Craig,
2 2o student in Flint, Michigan

eand would be likelyte._| '

-

power to insiire that.their children get such posttlons Children frox’n/the

less-powerful mlddle classes generally get jobs similar to what their

parents had — well-paying, but not on a level with the ruling class. Poor’ _ .

and working class children then get whatever jobs are left — if, indeed, S

theywcan find anythm’g Although there are some exceptlons few people o -

would deny that thgs is the general trend. . '
This process o nts passmg their class posmon onto their children :

occurs in séveral ¥ ys. Many- tim€Ss, children directly inherit money and -

corporate positions from theit parents. Even without a formal 'inher-

ltance chlldren plck up thelr parents attitudes, expectatlons and skills,

oot oA
" 5

t ok
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' through what is called the tracking system.

~ people, go to college, make money, and be.a part ot"thLe r'u‘h £ Class N
. Middle-class kids are prepared to work responslbly and prodﬂctlvely
" “within limits set by some higher authority. Pdor kids age prepared for -
“just. about nothlng, whlch leaves them I1tt|e cholce ea}ept to remain
‘poor. .

"individual schools. It’s ﬁrost noticeable between schooIs.. People from

.different economic classes live in, different. ne;ghborhoods /2 d. e
“neighborhood has it’'s own school Since schools get .much-'

‘. rate). The richest kids go to expensive private schools, where théy ofir®
* get to know their future corporatlon buddies and girl frlends Ql‘ bo

’accordlngly If you're in a college track, they expect you to'do well;
.you’re in a vocatidnal track, they’l] be content with less. Thus, tra king”

general tracks, ana ‘don’t

> .y
. Student.and Youth Organizing -
and this tends teg perpetuate class divisi_o_ns.from on)e Eeneration to .
another., pe
Schools could try to overcome these class divisiens aqy
actually encouragg ‘them. The most important way they do 't

In school, upper-tlass. kids are taught to make dec1slons

-

Tracking takes place both between one,.school apd another and w1th

budgétd from local taxes, the schools in poor areas can t*end -as \
much as those in mrddle-class neighborhoods (or must pay a higher ta}

friends. . I p

In addition to this tracking by nelghbonhood th&'e 18 trﬁcklng
each school. Mest schools have different ‘‘programs’’ for -differenfd
students; colfegeprep, vocatlonal prep, and general studies. With Sonp
exceptions, studénts wind up in one or another of these tracks, based ‘on
their race and/or. their parents’ income. There is liftle choice mv)ved
(Whlch track -are you. in? Did anyorle ever sit down with you and discuss

7 the vari posslbllmes and ask whi¢h you preferred? Or wasjit ]ust
. assume all along that, this was. the track for you?)

Teachers find ont what track a student is in and think of thalst

becomes a self- fulfilhng prophecy: Leven if there is no difference in"the

. student’s ability to begin with, there will be a difference by the time they

finish school.

It's hard to. organize around tracking, because most people}:g_n’j?
aware of just how it works. Your first job will ‘be to read about tracking in.
general. Back issues of FPS and dther magazlnes and books -about
radical educitional thought can help¥Then look ¢ at how tracking works in-
your school. Tali¥&o students from all tracks. How“much did they have to
say. about being pyt into’ thelr track? Would they .rather be doing -
something else? Do they ﬁel they re treated. dlfferently by teachers,
adm1n1strators, and counse?, D, .of thie %k they’re lg? ' ‘

“You’re Ilkely to get Suppg re. 1n vbcatlonaf and
diid.
ones who feel the bad ef‘fecfs:of the tr’acklng system When you fe

" can demonstrate that a trac% system does EXlSt,«ln your seh 4 and
] that lt does dlscrlmlnate aga !

ecause “of their racecf sex,. ot
ethfng




e_chapter on chq ing s'trategies,'ar_ld decide

a . .

e v 9
Tﬁer&g;ﬁﬁo basic Kinds of racism. lgdividual racism*refers tow*..
personal thoughts or acts of racial supériority 2nd disrespect. Individual =

racism. ay’ exist as a belief that white students are ,.ettel:.t‘hafr.,czr. -
- smarter thangothers, or ignorance al;;ut other faces-an& Ityres. It can
- be seen when whites discriminate€ agajnst ‘others in cl\bs, parties,
- athletics, etc. Changing individu'al"ra‘cisénrequire’s. akingVinformation -
about different races and cultures available, and having comunication = §
_angd experiences with others that challenge prejudicial attitudes. It also vt
means understanding that the common interests of most white.and black

,people fa‘poutvgeigb—eheir Rence’s. Most student organjfing éfforts

(or any organizigg effort, matter)iw%uld be mgrh effeégive if - ’
‘black and whiteind brown stugdents were united in fighthg for the same

__ demands. R - o :

: lnstitution&},‘racism refer )
becanse of th?way' they are structured. In

/] W

Mithiri organizations
tal racism mayibe
._hardel to see; ft may appear #5 a lack of equalg \ onal.opportu,n'ity
for non-whites) tracking, barrjers'to fair employn\ght:sgstricted housifg
= ern& ower incomes for mih(.iri;ti‘:es., Geregally, Ro~age person''is
resﬁms\%l or this situation andan on@person can g ish it. Cha
«in institutional ra iSmigvolyg.aitering the basic structllrés of grpl}ps 4
_ organizations, [ °_ . : : A - :

¥

y ln,s\titqmac'

T e . . '4' ' ._ -/" A
ome ‘obvious; ‘Racisrp in Schools .-~ ?

others hldd_éll..l €an be found in the currigujlim 'an‘d te: bbo‘plgs‘A among ~ .. #f
[ty ang#the student bedy, in relgfionghipsamong sudents, in thes” - = ., |
nseling system, and-in the rules a s forc B
sl fem i b | -

by:looking 4 inding and Combatting
rstudent{.Racism | '} |

body? If school is mostly white or mostly black, w at does that-t€ll | A
yot apou? racis™ in-the school or community? }What is th@¥racial . AN
_composition of yolir faculty? What is the suspension frate for whites NN g

“versis-non-whites?\If there is a differ@nce, talk to sfudents in your
school te find out why.  What aré\ he attitudeb- of fac
‘towards minority students?, - e

ﬂOrgaﬁizing arour‘:;lkxa'cis
L]

i 2L
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Blac1< H1§tory

What do your school books tell
you about President Andrew
Jacksdn’s Indian policy?.

After Congress passed the In-

-S,OOOlndans wer QJrag-
their homes 4

' west of he MissTppi
mlhtary forcePfackson’strea-

- %ie) with the Indians — there .

‘94 in all — were(vmster-

. Po you read about slavery
from a slave’s viewpoint? Here
is what ex-sjaves told a Yankee
teacher in &Kentucky school for
freed blacks during - Reconstruc-
tion:

Teacher: ’Now children, don‘t
you think whité people are better
.than you because they, have *

pieces of bfbery, threats,
ard fraud. Indians wete hunted
down liker animals,
iprisoners, put in concentratlon
f'camps One third of those, In-

. dians dled ih moving. ]
arized from Chronicles .
Council on |

‘. su
ian’ Protest,
} f‘racral Books for Children;

great government, they control
"this vast country. . . . Now what
makes them better than you
are?”’

Pupils: .""Maney.”” (Unanimous
shout.) . : :
Teacher: "“Yes, but what en-

ables them to obtain it? How did .

they get the money?’’

farce

bound as-

S 1f you atfend a desegregated scl.mol' this quiz
*will help grade your school on its equal education
*efforts. If you ahegd a segregated school — for

have an equal chance for quality education.
Curriculum

Do you learn how whites control many institu-
‘tions and tommunities at the expense of minori-
ties?

Are all students assngned to read newspapers
and magazines that give the minorities’ point of
view? )

Has your class discussed® the irony of our

"«". Declaration of Independence bemg prepared .by.
slaveowners?

effective use of multi-racial instruction materials?

minorities or whifes — this quiz will tell yoy if you-

'u

Are minority parents and educators consulted in -

straight hair and white faces?” Pupils: "'Got if off us, stole it off ”
" Pupils: *No sir." us — all’”
Teacher: *‘No, they are ho better & quoted.'in &merlcan Mlssuon-
but they are different; they pos-' ary X, 1866 o B
sess great power, they formed a & . ’
i \]
) ’7' = — - T ¥
’ . ' ‘/\

Teachers :

Do your teachers regpect cultures and life-styles
different from their ovs&i o :

Do teachers expect *equal academlc effort by
mmortty students?

Are minority teachers given pOSItIOhS of author-
ity in'the school? _

Are rdcism awareness workshops for teachers
held Pegularly at school? .,

Do teachers treat racial discrimination as so-
ciety’s problem rather than as a ’‘black problem?”

—

Students

Are minority students encouraged to ”be them-
selves®” even if different from most of their fellow
students? -

Where there is ability grouping, do students in

- the lower groups regularly adyance into higher

-

groups?
Do students take active part in discussion and
debate of minogity rights issues?




issues ‘ .

-

71

Do your school books tell you
the full ‘story of Operation Boot-
strap? Here is a review of 12

"Puerto Rican
recent supplementary readers on

.Hlsz ry - Puerto Rican history:

v _"'All the books accept the
phase of U.S.. economic policy
calléd Operation Bootstrap as a
glowing swecess. Unmentioned

Rico must now import more than
ninety percent of ‘the goods it
consumes,; prices are higher in
Puerto Rico than in New York or
most other American cities. Yet
one quarter of all Puerto Rican
families Ilve on $1.37 a day. The

.prosperity that all the Amer;can

history books write about just is

are .such realities as these;  not there.” .
, Eighty percent of the Puerto * from , Distertions, and Omis-
) « ,  Rican economy is now controlled sions i% Children’s History
S : by ‘U.S. corporations; Puertd- = Books 7 :
. - i ) '
. e SO "
‘ M ~ . ‘e
Do you read that there were tive to the region — wandered

thriving towns in California and«
*Texas long before Anglo-Saxon
pioneers arrived? Y
Textbonk ' after textbook sup-
* " ports the notion that the early
settlers of the Southwest — the
" ~Spanish and Indian and mixed--
blood pioheers who came from

C‘h_ic.va'no Histgry

around in confuston until ,the
Anglo-Saxon pioneer,

tains and brought order out of
chaos.
® from The Excluded Student, a

W.S. Commission of Civil Rights

A

Mexu.o as well as lndians na- - report, 1972
T . v }
\ “ -, . Lo » f .
° .\ . " 7 e “« . "y s .
: P N et S
L — - - N

.
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~ School Board : \ i
» [oes the school board hav¥ an organized pgo- 4
gram to overcome racism_in the school dlstrict$ - :
Does the school board 5peak publicly in behalf of *
integration in housing, gmplovment and “ofher
areas? . N
Are school administrators drawnsfrom aif minor-,
ity groups represented in the school district? .
Does the, school board reflect the econo
make-up of the community it serves? .

-

p

" Ifit fl
t/‘e \

Parents and Community
Do all pargnts, regardless of race and economic:
background, Yeel welcome at your school?. ,
* Do guidance counselors and school psycholo-
gists have evening schedules for daytime worklng.
parents?

Does the ommunity have control over fmamces
hiring, c_n%ulum and’ pollcy siqns in th
district?

0 Racn»sm r,‘x,ting —
' t‘es;yo

school
ks, Dass out-

resuhé on a Ieaflet

with his
superior wisdom and clearer vi-,
“sion, vatlted the Rocky Mbun- -

-

¢
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| Theracism okﬁe sch
P ,b&)w‘demonstnﬂe
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N sﬁgﬂ:NSmN A@ PERCENTA_GE OF TAL ENROLLMENT 1971.72 IR ,
|'s Usy%ltf/ tin disciplinary procedures such as suspensions. The flgures -

{ lack students ih one urban school district were suspended
oftén as whtteﬁtu@ Mxlcan-Amertcans were also suspe ded more than whltes

Total enroll_ment rcentage
57,174 N 17.5
, 85,485 ' 6.0
15, 154 . 13.2

“from the Inequallty in Education report,
Dallas 1975, p. 37

. T G .
. . e P . Suspensi:ns
W .| = Blacks B 10,050
. Whitewr M - 5.873%
o ) Mexican-Americans ! 1,894
S - b
. [

- As a child growing up g a ptimarily all-white
_ neighborhood, my expernlces in .grade scheol
' and the interaction | had with all of my school
friends geared me, even 4t that early age, to mold
" my attitudes and personality to makjng myself

acceptable to the majority of those around me.:
Although | was unaware of my accommodating

aetions | can pick.out quite a few instances when 1
4 went out of my way to become accepted e
As | sit back | think of all the times that | hid rly
. face and color of my skcn so thafthe other students
- -'would ‘accept me, as a friend, someone to
) have fun.with. | denied myself my own culture in
" trying to be ‘‘one of my friends’’ to the point .
- . where | knew more about my white friends, “my"’
white forefathers, and "'my’’ white country than |
: knew abouf my F;hpmo heritage and how it applles
/. " to me as Pinay in this country.
’ " All during juniorhigh and high schoo!l | was
attacted to-white movie stars, acid-rock bands, and
- especially blond-haired, blue- -eyed males. | re-
member often times telling my frle@ds {white) that,
| had an Asian boyfriend” but that I'd prefer a
‘blond- -haireg, blue-eyed boyfriend. But even
though my preferences were for white males, |
always found myself with an Asian. How drastic-
ally-can time and. experience Ochange one’ssmind! .
Then finally, when Fwas a 10th grader in high
school, things began to pop up in my mind and |
started to question many of my own attltudes
- . toward people who' look just liké myself As. |-
' began to define teems such as discrimination,
' was stereotyping my own people. | found

(socaety) were stereotyping me and I, in turn; was

that | was a victim under those categories. People -

paw'tler good dancer,-a bad lay, etc...the whole bit.

And the bad thing about that —1 believed them and
" | applied those ideas to all Asian people. .

The more | became involved and aware of these
derogatory terms being slapped on me and the
more | begaq to translate my- own attitudes, the
‘angrier | got. And'it was throygh this anger that |

characteristics, as | look back and re-evaluate my ‘yfound myself a mentally healthier and stronger

< Asian sister. 1 feel very gapable of carrymg out
commltments to myself and to my
courage and persistence. For too long we have
_.been raped of our own values and own self- pnde

@
My own >trength is the people’s strength and my-
brothers’ and sisters’ strengthis mine. Hopefully *

all will help each other to correct the injustices
played on us, sharing our experientes, our know-
ledge, our love for each other. '
Makibake —Huwag Matakot!!
Anonymous, reprinted froni
L 38 Asian Face, a high school paper
o inSan Diego

h . . .
-Under existing conditions, this is what Mexican-

" Ameficap young people may expect as they -enter

public schools in the Southwest:
® Their language and culture will be excluded;

¥ Schools to Whlfh they are assugned will be

underfinanced;
® Teachers will treat them less fav7rab'|§/ than

‘Anglo pupils; N

® Forty percent of them will drop out of school

before graduatnc_)nand those who remain in school -

will achieve less than their ‘Anglo classmates.

stereotyping my own people. | was told that | wa® - . Summ3)y of findings by
supposed tt;O_EE quiet, passive, hard-working, good : the U.S. Commissigh on Civil Rnghts
T ‘& — b . 3

ore than twicedas

eople with -

~
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people. the eneficiaries ¢f racism, are not usually turned
attempts derstand or glve up their undeserved prwrleges B B
* may be.®And in a racially mixed school this may be a hot issie~” When ot
" white and black students guust deal with each other every day, white - i’

people can’t ignore racism as easily. Third-world people'are also more i

likely to see how they’re being screwed in school, and to act-on it. ‘\
For example, black students in one Ohio school got together several ' l
1

years ago to fight three teachers who were treating them unfairly. First, | | o

several black students met to talk over’ \ssues and to.figure out how to
cument their feelmés They collected evidence from other studénts —
blagk and white —*who saw unfair disciplinary agtions, - rudeness -
towaxds blacks and unfair grading by teachers. They put the complaints®™
into a Yeaflet, together with the names of the offensive teachers, and
tried to kead-it at one gf the school’s general assemblies. The’ assistant
principal'in charg}o? e assembly stopped the reading, and ended the

sembly-when' a Jafge number 3f black students began to hoot and
cheer: The blacks-then walked out of the school and. a hundred of them
arched to the central city school board..On their way they.passed two
her schools. There they also distributed their leaflets and asked other
“black students to join them in their orderly march downtown. Their
-%walkout, and the gact that students from other schools joined them,
forced- the board to begin paying ttention to racism in its staff and
instructional procedures.VBut that attention was quickly dls51pated :
since it was not followed.up by ether protests or work“for change. . )
In some cities and regions, the issues of racism involve hispanic ;.
. peoble (Mexican-Americans, Puerto Ricans or Cubans) instead of or in -
addition to blacks. Asian Amerlcans and native Amerlcans are-also the

victims of racism. . . \

Sex1sm S e . I

- Sexist educatlonal practlces are rapldly bemg challenged.in schools-

around . the country.’ The feminist movement has inspired many
100l-aged women to raisé women'’s issues in the classroom.
':'Vahlnstltutlonal sexism is obvious and widespread. For example, female
- teachers predominate in elementary schools, male te#hers in the high -
_scl"}'ools Males overwhelmmgly fill admmlstratlve ‘positions as princi-
pals, déans, and supermtendents i '

Sexism is maintained by teachmg young people that males and,
females have very different sex roles. Schools can no longer (legally)
requlre males to takeyonly shop classes and. females to take home
economics. But generally because of parental pressure, advice from
counselors and friends’ ideas, those are the courses that students end.
up takmg Gym'classes and sports are rarely co-ed; partly because of the
feeling that'women shouldn’t engage in body-contact sports, and.partly
to protect male egos. One way to draw attention to this discrimination i is
to start integrating the classes, ignoring all rules d class lists.

47 .. . ' » ! a;‘ . _' ' .-
/ .- J‘ . ,
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A nine-year-old girl who attends a publlc Los
Angeles elementary school has tried unsuccess-.
fully'to get.on the Little League, team. Shéf was '
given a notice at school Yaying,that chlldren aged
nine ta twelve could sign upf teams. So she dld .

Six weeks later he'
a Little League offlclal that according to_ the rules,

SeX|sm in thtle League lami.i\"'teﬁ’nis o

other was informed by ., .

[

-

Mlxed doubles in‘tennis can do less damage to
a young girl’s body than to an adolescent boy’s

’ ; .

ego.’” - : . e

A high s¢hool boy, beaten at a éame of tennis
by a girl hlb‘ owh age, would feel castrated

". o, Cor

7’ girls may not pldy Little League" ball..Thls is.not - - FOEGt the real problem A coed” hlgh"_S'ChOOl'—“'
: . disérimination,theofficlial said. It is'therules. And - %3!“’ tennis would be* the égo of the young
after all, “'baseball is a man’s game.”’ mah
Another official agreed that it was not dis- Whrle it's difficult for an adoleseent boy ‘to
crifnination. His reasw was that “"We in rec-" . take a "beating - from- a male peer he learps to
reation have had a nunlber of years. of college,”, . -accept and even overcome'it. €«
. and therefore “‘know that girls should not play *‘But if he should take a real walloping from a
baseball with boys.”’ girl his age, why then we very often see a true
Although Little Leagu‘\ is'a private orgamzahon( withdrawal frem sports altogether, and a var:ety of
it afakes Qxtensive use of pyblic facilities to get psychosomatjc dlsordersthat he Il develop to keep
‘ layers.' T (gnrl s mothdf urged that the ‘City  from returning to the game.t . ‘
« Council bar organizations which practice discrim- = from commentioi Val'IOUS ¢'experts’’ on a proposa ]
ination on the basis of race, rellgton -or sex from before the Prmce Georges, Md., school board for
making Use” of public facilities. *This type of coeducahonal tennis,
discrimination would not be tolerated if it were Washington News, March 11,1971
- leveledagalnst black, yellow or Chicano males,”” - : " .
T -she said, "’but in our Society, |t is stlll all right to ¢
uphold rules against females. " " .
P iror_n'FPS A -
-~ ’ r '
& n " If you decide to organlze agamst sexism in the schools, try to unlte ,
with any women'’s liberation groups in your community. They can help

. .
' . . - . - . . . ~
) v e o )
o . . Q N - . B j\‘
’ N . ’ . ‘

~ yououtin domg research, finding resources, and getting a good turn-out

* at school board meetings. It's a good ck¥nce for Sstudents to bgin

o w\)rkmg with others in the commumty around problems that\ooncern
. both groups. .

There are 1kany areas.you 'could .f"oc s on. Find out hbw much money

is spent on yomen's sports as compared to men’s; if there is a

'diffe_rence, figd out why. Does your ool still have classes t_hatvare

SR (3
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“Issues”
requnred for one sex, but not for thé other” Do counselors urge women

- students to.take home economics, and men to take shop or science? If
certain tcachers are sexist in their remarks or ns, make a concrete ’
list of some of the things they've done,*then :mont them with it. If
they won’t try to change, then go to the school board and the community
and demand that they'change or be fired. (Before going this far, be sure
your evidence is substantial, serious.  and that'you have several
witnesses.) B o '

{ -

repression of gayness: Students whe come out as' being ‘gay face:
- harrassment from every dlrectlon Health teachers tell them that

75

,

Another form of sexism, one that is pamcularly blatant ‘is the _Gayness and Sexnsm

homosexuality is a disorder or ‘even an illness; counselors often try to,get; ¢

-them into a psychiatric program; and other students, picking up on all”
-this anti-gay prejudice, add to the harrassment. Administrators have, on
occasion, actually suspended students simply for saying they were. hgy

= Because gayness is such a taboo subject, both among adults and.

young people, it's hard toorganize against this discrimination. But if
you have a close group of friends who will support-each other, and feel
ready, to’handle a lot of ridicule, then think about. chalienging anti-gay
statements whenever you hear them — in textbooks, in statements by
gym teachers and from other students. Whether you are gay or not,
~doing this"wjll help“all students to become nore a'ware of thelr sexual
feelings and prejudlces o

Student ACcéss to Resources

Youngpeople who t{y to do political work usually have trouble gettlng
basic supplles and resources, such as . mimeograph machines, meeting
» film projectors and layout equipment. Schools
ity institutions usually-havc the resources or the

€r materials and space the school has. If it doesn’t work that way,
could make that one of your first issues. If you have no luck with the
jool, then there probably are @ number of communlty agencies that
help provide some materials
an also organize car washes, bake sales. and intramural athIetlc
these res urces to make a dlfference '
" Another| resource is the school bunldmg itself. Usually the student
" council and some *‘legitimate activities'’ like french club/etc. get to use
“the school. Why not a radical student organization? Find ouft who has the
‘power to let yqu use school facilities. Usually, you have te-be an *official
school club with a teacher advisor present. If you can meet those
requirements, fine: maybe a teacher wilP front for you without
interfering. If not, aPpeal to the school board and argue that you have

o .' '77 . ‘
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- the right to use public facilities and meet by yourself without monitoring

ot - .. and supervision. You should expect to take responstblllty for main--
. tammg property and cleanmg up afterwards, like everyone else.

Stude'nt*en_ter -One thing required for students to work- together in schools is a
' ' common meeting place where they can keep files, equipment, tele-
phones and have discussions, study groups and the like. Try to develop

a high school center, in school or out, whére large numbérs of students

. cah get together. You may be’ able to get spaee in the school, especially

: - if you make that one of your organizing demands. Many schools have

, alr ady set up Student Service Centers, which then serve as a base of
operatlons for orgamzers Of course, you wouldn’t tell-them that was
one of-your reasons for wantinga Center. In the schools where they have
been’&tabhshed Centers usually perform a drop-in counselmg service,

. , with a liberal teacher, or other students, talking to students about their-
. problems. You:can argue that a Center will take some of the load off of -
-, - 'the ""overburdened’ counselors. R
' Open Campus Most schools requlre you-to-be in school even when you don’t have

any :lasses — for study halls, lunch breaks, etc. Under an open campus

system, this would change; you would still havego go to regular classes,

but at lunch ang whenever you had no academic classes, you would be
Ry ] ,yt«‘ ~——-able to-leave campus. and go.home, downtown, or just out for a wa
Some schools, mostly in suburban areas, already have an open camp

Most students will qu,lckly support a demand for open campus. B”u_t
‘you'll meet opposition from adults; before you formally propose -an
-open campus system, figure out ‘how you're going to answer the
ebjections that are likely to come up. .= .

Administrators are likely to object on the grounds that open campus
would draw. customers -away fr the school cafeteria; that it would
encourage non-students to wander in and out of the school; that they are
. legally responsible for you durmg school hours and they can’t keep an’
eye on you if you aren’t in the building. :

(Check state laws on this last point
responsnblhty they do have for you duting sc® s. Write to schools
in your siate that have am open campus, and find fiow they dealt with
‘this question. - Administrators will. always - be more willing to
make a change if they know that others have done the same thing.)

If your high school is close {o downtown, the strongest objection to
open campus will probably copne from local store ownérs. They don’t like
having too, many students around scarmg off adult shoppers who may
spend more money. T .

‘out Just "how much

3

School Lunchesand - The quality of food and service in the cafeteria makes most lunches

* ..~ CafeteriaService ‘dismal events. Everybody complams about cafeteria food, and they’re

\  not-always Justlﬁed But if you- serlously feel lunches cost too much and’

taste lousy, then da something. about it. These feelings c4n be used as
the beginning of orgamzatlon : D .
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Students can organize to take their lunches out of the school ot e#t in
neighborhood cafeterias rather than be subject to such control of their

~ digestive processes. In an lllinois school enterptising students joined a

food co-op and set up a natural food store near the séhool. They. prepared
and sold nutritious lunches to students who didn’t like the cafeteria.

Who Controls the Schools?

Every day, thquands of decisions get made in your school — decisions
about all kinds of issues, ranging from which teachers to hire to how to
balance the budget, to what courses to offer next year and how much

money to spend on the athletic program, ‘School administrators and the
school board make most of these decisions. Students, most teachers,

otlfer school workers like janitors, and community members may get to -

voice an opinion. but they are left out of the actual decision- making.
The best time to raise the issue of control is when students are being
clearly affected by it. If the school .has to;ancel a popular course
because. tl;t;a isn't enough money for it, demadnd to know who made the
decision te"Spend $2000 on a new ﬂagpole or whatever, when it could
have been used for a course. When a well-liked teacher is about to get
fired, raise the questlon of why students don’t get any say in the hiring
_and ﬁrlng of teachers. . Y o
" One area where it should be possnble to raise the question of who
makes decisions is in the classroom. Teachers, within certain limits,

- have the authority to tell you what to do, when to do'it, and how to do it.

They can tell you when you can get a drink of water, move, talk,. think,
and so on. They have a voice in what books will be required, whether to

have lectures. discussions, or individual study, whether to require

students to memorize trivia, and how or when to give homework.

The Classroom

Through grades teachers can punlsh students who don’t submit to their .

authority. .
It is in the classroom that students most directly feel their powerless-

ness. to decide how things are run. This is a good place to start your
democratizing process. Students will have to come up with some ideas
_about what to do to encourage teacher respect for their initiative. Some
“teachers would be overjoyed that students want to do something
different in the classroom. Others, those who like (for ideological or
psychological reasons) dominating 30 people -every day, will resist any
‘such Joosening of their authority. In between are teachers who may like
the idea but who don’t know just how to ‘allow for any more student
control. The posslﬁlllty of a noisy classroom, and a repfimand from the
principal, or even being fired keeps many teachers from letting up on
their control.

In a New Jersey school, students and a few of their teachers decided .

to do something about the lack of communication and cooperation that
existed between students and most teachers. They arranged, ‘with the

o 19
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prmcrpal for a half- day workshop, where teachers and students were

excused from classes to get together in small groups and share feelings
with one another. Attendance was voluntary, but both the students and

- teachers involved in planning the workshop worked hard to get thelr'

room, and groups of teachers met in another, each talking about their
probldms in working well with the other group. Then they intermingled,
and in groups of four teachers and 8 or 10 studeats, ideas and views

frle'r:is and’ co-workers to atterid. Small groups of students met in one

" were shared. Some students were so angry or frustrated they mostly"

Teachers Want to Run
the Schoal, Too

yelled, and communicated only their frustration. Some teachers were so
frightened or angry themselves that they yelled as well, or just shut their

_ears.. But for the most part, especrally when the yelling stopped; people

heard new things, at a level they could understand and accept. One

excellent outcome of this workshop was that the folks involved in -

planning it now knew some other people whq were clearly committed to
building a more, trusting and respectful cli ate in their school. This
growth mlght t turn the school upside down, but it mlght make living
in it a bit more comfortable. . N

Students are not the only members of the school ho wish to influence
school affairs.Teachers do too. Teachers want more influence for three
reasons: 1) teachers are specially frained, and feel they know more
about what young peopl need agd should b¢ in a position to make
decisions; 2) what happens in the classroom may be the most important
activity of the entire sch

system; teachers feel they’re closest to that

the school can’

classroom activity.and shoild have the most saﬂaboﬁwhat goes on.in

school; and 3) many teacheys feel that only by runn
they guarantee that their own desires will be met, that their own needs
for time off, for relaxation apd for control, will bé taken care of. Teachers
are very.concerned about inicreases in students’ power and usually wish
to mainitain their own-superiority.

ta

Principals also like to feel they are running the show. Since the. .

principal is appointed by the school superintendent or school-board to be
the official authority in'school, she usually makes- decisions about class

size, class arrangement, hiring of teachers,®and the like. In return for

power to run the school, the principal usually is under pressure from a
lot of different groups to do-what each of them. wants Teachers,
community groups, other principals, and 5upermtendents all want-the .

J
‘e / ’
B

School Finances

principal to do this, that or the other thing.

Many prmcrpals feel uncomfortable with the pressures that are on
them, and ‘are looking for a way out. On decisions she feels are
unimportant you might just get your way. On the others, you will have to:
ﬁght — join the battle for control. '

¥ . .

It’s not a terribly excrtmg sub]ec_t, but the way your school gets money,

and the way it spends it,’is important. If only a few students in your

school want to do organizing, then finances is probably not the area you

want to spend time on. But if you have a good-sized s\‘tudent union, and a .

80 . i .,
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"ot of people willing to work ‘then two or three of them could tackle ‘the

amay also vary considerably within a”

issues . . . 79

Y

issue of school finances.

First find out where-your community gets the money to spend on ’
schools. If from taxes, are théy income taxes or property taxes? Paid by
individuals or large firms or corporations? Is everyone, each neighbor- ..
hood and each factory paying a fair share? What percentage comes from
state revenués? From government agencies? From corporate gifts or
grants? - . .

Different states and communities spend dlfferent amounts of money
for the schooling of their children. For instance, in the state of Arkansas,
approximately $881 is spent on every student pef year. In-New York
state $2179 is spent. In addition, the aj ig.of money spent per student
depending upon how much

-money a community has to spend and on how great a priority is placed
—on education. In' Alameda County in California, for example, the Emery

Unified School District spent $2223 on each student in 1968-69; the

nearby Newark Unified School District. located in a poorer neighbor-

hood spent only $616 that year. -

How does your school spend its money?
| much goes into student o
. controlled prégrams? . .

This chart shows how the total expenses for one school might break down.

= 12.6%: Capital outlay y
_~ 3%: Interest ~ ¢

— 8.7%: Miscellaneous

14

55\% \
Instructional -
‘costs of .
: salaries and s 7.2%: Fixed charges
* materials

3 *

m———2.4%: Maintenance

e 6.3% Plantoperatlon

—— 399 Adm‘inistration\

©

N
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*

-
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How docs vour school system spend it's moniey? You can get a copy of
the budget from the board of education. Consider just-how much of this
noney is spent as you think about changing the school. What parts of.
vour life are affected by which budget alteration? Sometimes the amount

of .money available or the way it is spent affects the academic program.
-or the sports program. or general- extra-curricular activities. Look at’

what a big bite salaries of teachers. and administrators take out. If
so many aduits were not required to control young people in schoals, a
great deal of money could be saved or spent elsewhere. These statistics

- (see. box) may be somewhat different in your tommunity. You can

| Grades

o

j . ’ i ; 0
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probably get "or create a similar chart from your school system’s
administrative office. It is public information. You have a right to see it.
Organizing around finances is hard for students. But it is usually a hot
item for parents and community taxpa\ers If you have information on -
things lifje this that the) care about, you might be able to work them into -
vour overall efforts for changing school. The power to control money is
often the power to control schools. o

N

<

People learn best when they are lnterested in a topic and want to Iearn
more about it. However, professional ¢ducators generally don't trust
students to want to learn. Moreover, they don’t trust their own ability to
make - the|r subjects interesting to- “students.- So they use grades to-
encourage and reward students. But grades can’t really tell how much
you have learned; they tell more about your test- taking ability, .yO[H'!e
ability to please the. teacher or even your race or class background., .

Grades also breed ‘competition. Your grade is always compared to
others’. Competition is highly valued in our society, and the schools feel
vou should learn it. Grades also enable the school to rank-students and
to prepare them for their place in the hierarchy. Sipce grades are
supposed to be:neutral evaluations of student’s’ performance they help.
to convince those who have done poorly ‘that,'it is their own fault; "and
those who have done well come to bcltcve,that they are;on top because of *.
iheir natural talent.

The miost important |mmcd|ate function of grades is to keep students
in line. Students are rewarded for obedience and punis ed” for
rcsmtance Pcoplc -who like school get better grades thap-those who .
don’t. It is a subtle form of coercion. b{cause grades aren supposed to ‘
neasire your attitude toward school — they re supposed to mecasure

~achievement. But most Students; Ieprn early that niany factors enter |nto

grading. and adjust themselves to.the system as smoothly as possrble
What can you do about grades? Not much besides trymg not to take ¥
them too seriously. Educators don't want to give up their power in this .
arca. If you have a strong student group, with a few victories behind -
you. you may feel ready to take on the grading system. Read about the
alternatives. Pass/fail systems are the most commen.- but there ar:e

N
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otherss Tn LOlllldL[ systems, for ex"ample. students’ dI$LUSS wnth their. =~ o
teachers what they wany to accomplish .md then’ are graded accordmg to
hO} \\‘L" they achicve yfeir goals. N
~. Find out what is réquired by law. If you ask"thc school board for
somethmg it doesn’t have authority to give you, it will have an, easyr f‘

excuse for turning you down. : .

s -

T e

. o
. ‘e

. L.
z L
N . . . . "’ . ‘ I
. "._ #

) The sux foot heught versus‘)%)z fm!' pomt average _
Thatpld maxim,” “If you don 't do woll n sghool Height isg ﬁ;* “de tormmant of suc&\ss than
*'t do wellNn real fife,”’ Ras been allacked g,;.l(l(-’.h_dr 3 . N .

Br, ACT cautions that academic talents : P
kmdvé.( cut ot all ‘has to' be the result of " the'DR aro' nportant A college education is neces-

Anwman College Testing (ACT) s six-year study - sary: fvonmost positions of re-sponsobﬂ/lty in sogety,
= of gmdm and success 1t found that ‘good grades the n-por-& says, and certam minimal levels of .
" do nof correlate with one’ 5 success as an adult - - am(joml( talent are necessary for completion (ﬁé
. A(TT s tinding (onhrnn thost of many other = colege n tlmt\sensv SUCCess .in Iater life does .«
: sluduiﬁs ‘which hdv(- found that success in high  depend somuwlmt on atad(-nm talent™>- just as it
school s not very™ related to success outside of d(-pvnds on I(-arnmg., to it “stille-and" to obey
) sthool‘ In tmt some studies have found that duthorm o

o . . ‘-1\\ _ LT N Ly

: U“ SR e e

_‘—b-

vou Wo
trorg - ywveral sides in recent’ years, but theun-

.

Sports B
r ; ' -

'For some students. sports are the only aspect of school hfe that is any -
fun..Others pay only a I’ttle attentlon to the sports program Or |gnore |t
completely. .

High Ychool spotts programs dsually have two leve]s Varsnty levels
involve_inter-scholastic compeuti()n a coaohmg staff, the most skilfed
pldy€rs;  Sfrong  presSure t6 win, jand a - Tot' df" wqantidl ‘Backing. '1
;lntranaural sports ivolve much less of all those thmgs.‘ () ‘
informally. - ' o ¢ '

Unforjunately, intramural sports oftcn don't mee studen?s needs T L T =
The sgifool puts Wost of its efforts into building a strong varsity team. . L Lo
" becduse that’s whaf brings the most prestige. Studenfs who' wgnt to pla.y g S ool
sports on a casual basis end up having to fend for themselves. * = .. .~ ¢ oY

If enough.students are dissatisfied with this. arrangément, why not S ;
propose something else! Flgure out what kind of intramural program e L .
,really would work- well. Would changes involve: more money for_ D :

eQunpmem better coaching, more ﬂex;ble hours. gym credit, mior L
varied, spg}ts or what?, - - o ( -

Since spocts are considered a, pretty wholesome thmg ‘fol‘ y ng ! e
people. to be, mvolved in. you shou‘fd be able to ggt a certam am nt of » ‘
_commiunity support if you decide to propose a new, “better teni of .: . .
mtramural sports Your 'maln opposmon will come 1f’you -cide_ to R
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. S g SR v e
: : Student and_Youth Organizing
L *
MY R The group most favored by, sports programs as
' they prese)ntly exist, high school rpales, don‘t
. seem tosthink much of them. That's thegconclusnon
V4 .ofa Youth in Transition study done at the Institute

for Social Research at the University of Michigan.
. Given a ‘chance to rate 14 high gchoo! education

A .
objectives in order of |mpov\nce fhale. students ’

w K4 L - : A ‘_ o : put sports at the bottom ”
’ R S , : from FPS
’ g S o _ S ,”..
T~ L - suggest that the varsity budget be sub antlally cut in order to fund
: Wt mtramural sports. "~ , ... ) _ .
" ' ) & ) .- - . . . : :
L] . < . L J" ‘
Other Issues L

- The suggestlons dlscussed here represent just a few of the many areas
" . you could organize around. Don{get so blinded by this listghat when
" other issues come up*m your communlty or your schoel, you don’t see !

e S N ,, . them. - ‘ R
. L , ‘ s For example, groups in mar!y-commtmmes have taken up censorshlp
o They go through all the books in the school library,make a list of the ongss

that contain obscenities, radical political ideas, or: anything else they
SR . don't like, and‘ demand ‘that tl'fe school get nd of these books. Or they .
S decide that certain tg:lers are subversive, beBause they allow too much .|

freedom for students, and they demand that those teachers be fired. Or

M < ‘ . %. they decide that sex cation courses promote nnmorahty and must be
» : _ stopped L \
o . v . ' Whenever this happens, the Whole communlty usually starts talklng
ST e e abGit it and €yeryone in the. $thool fakes sides. Your job S 6 fake ]

advantag&)f alrthls interest. Even if you deécided last month to focuts on'
some other issue, -put that as1de for a while (if it can wait) and put your .
. F -efforts .where people s 1nterests are. You'll.get more done that Way. and
S tﬁ . be able to bmld a stro.ng base for your group. - . . )

.. R . . . R Ty
v, L S ._ . . ] I‘_" L [ ,s) e

Gettlng Out ) ..' . . ) a

. . »

- If you feal'y you re; not gettlng much pf an educatlon and the Rchool |s
Heally p‘ssmg on Syou lhmk senously about geﬁlng out. There are
.. alternatives; even if the school doesn’t want “you to think so. -
' The youth job market {s always.in bad shape. but you may be abl
- find somethjing. If you have some way t port yourself u cah study
.‘on your o¥n and get the equwalent o‘f/m school dlplo# by taking a;
‘test. Investlgate the Gene 1 Fquwalenby Degme (your school should*

& £,

S T
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have mformatnom about- R)ﬂ,, 1t you are headed foi cgllege. the
Equwalency dlploma may n%n‘bé as. good asa regular one,.but for most .
obsnt is fine. Sl L -~ v S _ ) /

4 A
- s

. Be re@tid’abdu ‘Whlch issues a lot of students are Iikely to be -,
mterested in, and’w h not. Generally, you'll warit to do argamizing - - - .. -
+ around.issues that hav‘e a reasonable amount of support from the rest of - : W
the students,, evenklf those aren’t,the ones that you think are most ' e
lmportant “‘But at {hex same time, do talk to people about the problems S g
you feel are, ‘most- Jmportant Maybe they Il-agree with you when* they S
‘think about’ rf for' Awhile. .\ > _
2. Reme qf t basnc\lssue in all organlzmg G,, our- rlght tocontrol . =,

your own fife, Unless and/until you "‘ hat rliht. e power to use ,

Summaryr‘,w- ., L

it. ‘you and the administration are. artagol You- may temporanly Ce oy
agree on certa}n things, or even work togeth fow and then, but your '

basic interests are dlﬁferent - Yo .
3. Watch ﬁ*ys to, ej; new pepple mvolved o odt of your way to’ - I

invite studel\ts rom otHer groups in the 'school to work with you. Get to ey
know them ersonally. as well as just working with them. Look for ways - ﬁ‘: g &
to.work wi frlendly teachers and qpmmumty groups too. .
4. Don’t just talk about doing somethmg —do something. Sure you II '
~probably:- make -some’ ‘fnistakes, but none of them will be as big'as the. = -
nﬂstake of just sitting around talking aiid not doing anythmg atall.. . _ '¥
‘ 5. Don’t forget about your education. You're getting one whlle#ou re e
planning and grganizing. You're Iearnmg lots about your school, your '
_commitnity, yourself, and the poht%l process. We cgfisider this the . _
- guts of_an educatlon even if thé schools*don’ t. Paytatg#htion to the' o .
process of your learning too, and'try to pass:it on to others. .
-+ 6. Use your local library — and librarian — as a source of information. ’
'Né‘afly'eVerbe]ecrthat‘s touched omin thls pamphlet-}s d{scuss.ed in.. T T ey
more detail somewheré in your library3If you can’t find what you neéd, ;
ask someone at the’ reference desk to help, if can thelp, aska ~ .
dlfferent reference librarian tyf€é nex . Evér ly you’ll be suc- '
cessful. Onethmg the libragy i especially good for is looking up laws. A )
number of times in this pamphlet we have advised you to ‘‘check state =
and | laws’’ about a certain subject he library is the ﬁQace to

\
N~

head lf‘!pu have no luck there, then iry" cnty hall.

- 7. Above all .don’t get dlscouraged rganizing- is usuallj™a slow.
_process, with occasnonal-spurts of action. écNhat. and don’t let lt get - .
you down, The:rewards involved make'lt all worthwhlle ' o o
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: ~ Certair problems keep poppmg up for hlgh schooi orgamzers "Being

co aware of the, more common dnes will help you tch them before they get

: ‘ i . o ‘tpo big. When problems do creep, up 011 you. ’ ferri’ng to this chapter can

R 3! . . give you some ideas abed‘fthem ;
S ; .. Cooptation — Sevetdl students in New' ¥y, after bemg put down
I . one too many tinje byrfhe administtatigr; deCIdEFk: oarganlze a student

> _ union. A lot 9fst ' a ‘_fhe Student ‘U.mon‘

. made that it’s fi Rk

" Their first

: . enthused dboutfthe gStb ik, of La ¥
S o Tl\é'éé"days' Iat‘,ei“,i | ti ipAlfrade an annougites “the P.x
- o system¢ hg was gomg to sqt up_ S qg f:’i'hd ‘t‘é’asor\’ the/
' . principal MIdWas‘that several respons d%xpressed

s need for sue{la pld‘cf:' and’ 84 ointed oy it Ty kers' aré forced |
. 4. to use the® ext! L Foms* Y] p/ b 3 ,n_on-sn_mkervsj
B &lffered Furthermq?é,ﬂsa f st ]
: . for the admmlst(atbn_go keep up w1t iPvihat ,tsvweﬂe th\nlgmg*

, - . \ - T herefore ‘he (v@s‘f fmmga'i‘Prmepa_’- % oar& ' He ; a
o~ S B ‘dozen students,: mpludmg ‘the thr ge 1 Trfost i the;

P . union, to be 6, hlS d ry b :
st et Did the-tu en
Pk :
. = _‘ .~ smoking Iounge *But.tb?stude

_ PR * " being and it's lead .
% o R The upion” nexe

o - push for those chang -
-, _ Cooptatlon takes pace 3

Cooptation 'takes-sornde}

oo . betause, aItHOUgh studem
TR " how their hves are rfu
A0 s really OK 50 it”
' ’ T Whaf can you do



-

[ ‘ »
- T o N
o Problerm L, .

: sk N {\ o “

Ana’lyzﬁ'our admmlstrators Are they llkely to fry to coopt you? Some S ,

" prinfcipals @re so hung up on proving thatgthey are ‘the boss’ hathﬂreyg ! ‘ -

. woirld i never dream of glvmg in g&. as! fw Bf stoppin youWith - . o - S
' them it may make sense to. ongim:e nﬁund by fsedes; so thatvth’hg“f SERER A L~
lodk- rg,glly silly and plg hgaded foi‘ fot, gmng § the} adr lstra‘tors R . .

A second thing. you can do is to be wa ~of: ,
.Assume they are a trap, a cooptatlon dev1c¢ that wi l*ﬁlVe ybu, no more
power than you had before. unless they are shown to be otherwise. Ask
loudly why the: ‘boards are only advrsory, why students -aren’t gettmg |
real voice in things.
The third precaution has been mentioned before in thls pamphlet but
it'’s hard o do and is worth mentioning again. Whatever issues you
' chgose, constantly tie them in with larger, more basic issues. Tie the ..
ether wrth the demand for students bemg able to

the school be able to smoke while 3 young people B
iscuss ar write about the smoking lounge. stick in
S, a ut. ageism. Then when the - principal ‘‘grants’’ you ‘ _
k ¥.fyay can point out all othér ageist practices-that still . -
go on in the schbol and ask if amything is being done about them. :
Repregsion ¥ Whileg_the PhD-educated-administrators try to coopt’
'you, the ones-who got the 'trammg as army sargeants will more likely -
:-just try to repress you, usmg whatever blunt fdrce they can muster s
# . This may take ‘form of school- sponsored .repression, like' low
- grades, s\ nsion, #€xXpulsion, comments onh your permanen? record,
new ru‘lesm tel :

Such repression ca . 100y
students will get mad ht the admmlstratlon fOr bemg $0 brital o ‘
._unfam—Other—s-le ‘be-aft '» ed—-by the- e*crtemcnt of seémg‘some‘one‘ o

L d . . *:' 'A/ ’ "I l_,y
‘VWhat institution does schogl remind you gf?, prlsons factories or the mlhtary Wnte a short . B
Two . psychologigts, ~writing #.the June 1975°  essay descnbmg why you believe ag you do and PR

Psychology Today compareéd_ schibols to -prisons send it: to Youth ‘Liberation. We" |, print the“ones ) “y
“and found thzft the two envifonment ";esemble we think are best -and givea one- year subscriptign o
each other to a rémarkable afd d tressmg de-  totheir authors. Remeniber that your paper will be ‘
gree.’ Thew foamd that scheols have. ‘‘guards . graded not on- whet you choose, but on how'you . = . .v |

] posmglas‘teachers and students Iearmng how to  defepd your, choice. Be su;e to put your nanve and . e
" be doc¢if€ ftisoners.”” ~ date in the upper right cornetw For extra credit you R

Other; preogle have liken d schools to factorle&" " may compare the role of ybur’ prmcrpal with ‘thdm
_and still Othe?s to the mll ary\ We want to kno\ prison wardens,’ factory superviso
whlch mstututnon you thrnk schdols most resemble sergeants. .
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4 chthc authort’ttcs —_ somclhmg they've been secretly longing to do
S - But thcre arc dahgers. The people who were sympathetic may get
“.scared if it looks like repression. is about to fall on them. Recognlze that
people are going to get scared, and tryvnot to put them down for it. Talk
/ to them, find out what their fears are, and encourage them to do what,'
. thcwfthmk is rlght even if it does have unpleasant repercuSsmns, Fear
.1ttccqs people strongest when then have no one tosdiscuss it wntj. :
" Apathy — Is there anythmg that people complam about‘hﬂ)f than;.
apathy?'Probably not. And it's true that most students silpplyta

Studep‘ gld Youth Organlzlng

ren 't 2
interested in political issues. Like many people in this society, . t~hey e '
. learned the easu:st way to survive is by, turnmg off to~gost of what goes
on around them.’
AR Apathy often cBmes from a sense‘of hopelessness. lfy u re convinc
‘ t nothing you can do 'Will change anything, then:why should you
anythm_g" If you can_@et a few minor. successes bMd you. an

.‘:{ .

[ .

. 1\

: | 5505tudents walk out

:

High Sch walked out of . schgol recently in
protest ovgr the school’s dress chd¥
© -~ The walkott occurred after .about 55) students
were suspended for not passmg the haircut in-
spection. .
The problem began when teachers sent About «
- 125 students to the auditérium, because they felt’
* -+ the students had viol@ed the school’s dress code.
-4 The students had been notified the prevtous day
? about the inspection.
. Most of the'alleged violators weré boys who had -

About hzaZt\of the 550 students at Mohtgomery

‘-meatlons) but a few ferifale students were also’ -
. Sent down for we jeans or having ‘‘bushy’!
hair.. L

! - Don Benti®, the- school’s principal. inspected

B the groupfipd thén sus, gaeg 50- students who he
Y | felt violated the cedé' )
ARET 2 . .
- Immediately foliowing the suspensnons ;seyeral

-

hun
o, co n

Cit’s my job to e rce it,”” he sal .
A mbér of th students satd th

at Bentten because be was only do g w!tat the
" schoot[aoalrd tells him'to do.

‘ ) ‘ ' f ' ’

don‘t think we'll beafrairi
- problems in the futeiw
.really people anf

—-/)kwgbmr or-%@we;e—wearmgbeoh (both areeode——-——drdn t feel-—thaf-'bef d

" new policy ﬁi

“"We've been trying -

they won't listen,
student. "It’s like talkwg to a brickkwall.”’

On February 26; six days after the walkout, the
school -board met vilgh. six students from the -
student council and geed to a)/new’ code.. . "

“*We 'had a good meeting [got a lot done,”” v
“ thinlg.'w'e T

Steve Horazdovsky‘ «_1

said board ‘member Marvin, Lolars
understand each other better,

Barbara Lind, spokesperson for the :tudent‘ R

: councul (but not for the studentsl agreed Even o

moye important than thg 7

gow I’ m sure we'\
them as well wi
She also saig
-happen because they' 3 tha b'y goir :
,talkmg -to“the board, the students can _ settle.
r blems . Y
: 'Ulnder the new policy, .students ha
grapted ,two of their requests:.
" 1), Malés may wear their hair any.leg
.\
., as itisn’t a health or safety hazard. s ,
2) ales may wear jeans or -sl . thne.
as !oﬁ:they aren tfaded and don't have Pagg ‘
Iegs -'t. ;?, T
" The student (,'buncnl wnll ‘be the enforcer 'fhe Do

v

The students had, howeve&wen mh&l other .
dgmands lncludmg the rlght to. grow a beard or

Ly

Q

ERIC

Aruitoxt provided by Eic:

4 ,




Q

ERIC

Aruitoxt provided by Eic:

q L]
* .
! N . .
. ' . - *
Problems i i . . 87 o
Vv o v N .
. \ i ] ‘

publicize llms(' successes as ¢ \'f ence lllgt 1hmg5 can [w chunged, it will - ’

help. ' . . e .

Apathy, mdv}llso mean that you ‘fe not tapping the issues most
“students could get ‘interesteg in. Check this out by talking with more
students .aboutathe issues’ tHat ‘hassle thcm Everyone's hassled by o
- sonicthing, evedl if they don’t shout about it. " ‘ /
Alsatry nlore education. Print and dlstrlbute interesting, attractlvc ‘
informative leaflets discussing various lssucs Over a period of time, this
_can get people talking about: these subjects and eventually raise the .
consciousness of the studen'ﬁody s N
0

-Finally, whenever anyone’$flows the slightest interest in your group.- .
- ]
do .all you can to keep !hcm involved. If a.ncw person omes to a , - ‘
mecting, someone should makc it a point to)go over and.talk Yo her, and o
make her fecl gomfortable. It might even be a good idea to write down _°, v
the name, mterests and phone number of elich person wh*xpresses . { .
. : ' B AN
2 . . L4
» . :
I. A3
» ‘ . .
mestache ‘ to -a massive walkout Tuesday At that time a
Curtis W(-swrm.n hmd of thv schgol board. preliminary meeting was tg be held with the
\ was adamantly opposed m permitting tagral bajr ©  superintendent of schools, to present the demals
“lust don’t likeat, that's “all If. e throxthat out.. " “and commence negotmtlons A rally was planned &

0 come ta - fur Wednesday sb all the ;fudents could - getr
together to discuss issues, deménds and further

then 1'm leavings They” {\ t going
~schoal Io(}kmg like a hun‘th o h@a;.,s v

. Westerman atifed,. R htﬂp me, Hannah, (a " “actions. JER - 8 T e,
student counciTlg 1ber)' if grant vou this, ~ Due to.a cox’hmumcatlons failure, ‘some of the
you'd. better enforcs’it . - ,'(“ , -~ strike leaders met with: the Superintendertt on
‘Tha coundil's mos’t" glaring séll out’ was- an - Monddy and agreed to a resolution of the strike,

“discuss” - the grievances uncovere&‘through di

n end, and that a.n
delked Loyt had mlsmfor ;
had been suspended proble-ms

N ,“ . porary agreement was the wrong tactic because, it

S % * didn't deal With thesdémands, but merely estab-

lished another group which would talk one to

4 prOteSt death. However, word’ of the setf nt had

: +* gotten out and the sg wasyd solving, so thej'e‘
|0n pOhCIes was nochoice kut to gl:‘;ong wih the agreementd,

‘. : at least temporarily: : >
. Eght hundred stisdents waiked out of Lansmg *The strike ended before it really got underway,
Mlchlp,'dn s fdur high schools last’ December in and-TOst of the issues were left unresolved The.

" protest of awide variety of adnunistratidn policies.  amnesty demqna was granted, af least 0 paper -
i " But recrnmma\uon is takigg place'in other orms,

“Theé strike was. led bv a coalition of black
and-Chicano students " anyway. .

. The strike was hastily .planned.: though and - Lansm*tudents will only become mor
‘vé-- [hlS led. to difficulties It was orlgmally scheduled contented if their demafids are Tk
eginon 8 Monday, with, mcre?smg momentum administration has’ won aobreaﬂél 8
and agutat;on in and ar'r“n! the school‘? buuldmg may be short |I\'ed

zreement that they Wl|lWl’|l(‘d Ie((‘t‘r to. app«-dr in. pat on the basis of the demands, but on the *
'!u_,reemcnt that some machmery wduld be set up i
s

cussiol with the  stulents.- Several~mmm|ttees D
ere ta be. cr&‘ALed_toJ:ecm1and solunqns tothe L

. by Sam Goodly, in FPS - | Sorug the strjke' Ieaders felt that thc tem- ‘
&

4
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any interest in what you are dmng Go over that list regularly, calllng

. people up and talking to them about ‘what they'd i {
like to see the group do, etc. The section on involy
more stiggestions. ’

high school

- Transience — |It's happened to practlcally ev 1
. student-rin orga 1zatlon thaL ‘has ever‘existed. A fe aple, usually
SN " juniors or senior® get into leadership’ posltlons Th ‘ ost of the

» work, take the initiative on new projects, and ke_
Then they,graduate, and everything falls aparf, ] .
C _‘ To avoid this problem, you'have to dp mot Just get new peoﬁe
. involved. You must allow room for them to ‘move intofgey positions and «
. = ftotake Ieadershlp As new projects come up, encourage new members
" to taketresponslblhty for them, lnstead of you adding’ them to +
, work-load. = | v b
o . Furthermore, everyone,who expecty to graduate.or leave
> v end. (g’the schoolyear should ask th¢émselves what skills they ha A
: must'be passed on: knowing how td write and. deslgn a leaflet, doi
\ . mlmeograph work..laymg out a p,aﬁer Before the h3|ddle of the ye@
“w. -l you should be making an effort to teach those skllls"to someone else.
;_ o Polmcal Differences -\— Unlty is lmportant but not at the cost of
kS T . giving in- on importal#®- political prmclples When ' there are basi
R " differe -between members of your gro* and you can't resiiive
o . g them gh discussion, it may ‘best to: form several different:
o . groups. "Then you.can create a.coaliffor] or nlted front ™agound those
- hussues that do agree on,-rathef than trying to form one student union
wrth a cIearIy “defined political philosophy.\ LR !
) leew1se, there may be other .groups in the commumty t#at agree w,ith
certain demands, but aren’t inter ‘in the over-all issues.of ageism,
- or the rlghtp_f students to control I own {lves .Don’t be sucked into
o . ~“these. other grogps, but ,work with them, while retaining your. owp
P s ldent[ty ,&(eep ta?ngrto tl}epgabout.agelsm and¢ student power. so that

: t of what's what. .
. 1.

.

ﬁ',;,-..ML "? 9 so.‘ eday-they will support jﬁur issues.
T . pial’ and Class Divisions=="The way your'definé your goals*m’ll&
s E X who gets involved with your group. In many situations, middle-

o R 'nd upper-class students will be concérned about different. problems

~*affan.  poor anduworkmg -class- ~$tudents, ' and whites will encounter
drfferent problem&&m -h_l_agks agtd third werld students. i
For examplerg »yfﬁte Sﬁ), ents: y be concerned about. getting:, mqg_

2 “‘y;—i?'_;v“ volce in deternpﬁ".- sehool -5y lgs,. while minorities  may,s

" ® .Tpi" corfcern d about discriminat enforcem t of whatever rulé

«¥ ' r - middle-class students, may went: to push for-a more, Med
’i\.\ ' e currlculum while working-class students mdy be more concernefl about

s t:‘ﬁhow they are tracked\into the curricul m that exists. ]
“students from all bac\brounds mvolv -in your
*eal wr§hm‘ll of these concerns, s
‘I YOUE grouprcopsists of mostly white mld le-
_'eh thzt’jop eally are concerned ab0ut the pro blems faced:
Yoeld: egﬂcome students as Well If conttov rsy should

) ‘;»t.‘ ’ o




P . . ‘ ‘ . . . ] . P
Problems N Y . L e

\dd . .
,Start up about bus}g. or curruulum bias, or dlsulnnnatory tests, gat a
invélved. Also consider educating people’ and organging grd nd issuc :
likg, tracking which are clearly tied to racc and class discrin ination. By
actwclv taking initiative on thfs, you can concretely show other kids that e
you do want to expand and represent the interests of all students, '
These may be the most important issues for Black and whitc alike. If ‘ i "
-students are an oppressed ‘group, minority: studgmts are .an especially - . o .,-
oppressed group. As they becompe f)ﬂu:. so does everyape clse. On the v
- other hand, just becqgdse middle- clals white students éet fl‘eedom ) ~
doesn't mean nunouty students. will benefit. o :
This is ,'mo cr sltuatlon where “coalitions may wotk better than a
united group n create one union of dlfstudents — great. If not,
'kpep in' mind thd here are other, student groups, and try to work
together on school issue mqah as possible, instcad of fighting one .
.another. Parents and teachets often make it very hard for students of ) . -
diffcrent Taces and classes to work together, Why not — it's “'divide and
conquer It's a repeat of the racismyand classism of the adu sociéty. )
Don’t let fhem do it. Students all over the country have mademulti-racial ..
' coalltlons and have worked together for change in the schools. -~ - : .
Finally, don't be afraid to discuss race and class issues at-meetings.
‘Have discussions even if they don't-seem necessary at way people
will be Fncou?aged to discuss any grievances’or har&llngs before
problems arise., . < ’ .
» Kree Schools ——“Sevcralyears ago, a medlu lzed unwersnty own in
"Flo Ida had a Surpridingly strong_hij jtldent co‘ahtlon alt‘ a’g
dozen klds\were actlvely involved, and hu eds of otherg’ ported it . ‘ )
-and turned out for riuges demo tra.t;pns pnd mgss meetmgs ette'i" . ®

“

£

"

yet many of the key orfianizersjh tl P were in ninth or tenth- grad@ - _

= they,Would be aroujid for ot’he.r few years to continue organlzmg : L -
But4hey wéren't. That spfing, the s@l board unexpéctedly voted to i

open a *‘school without w}lls" .the next year. It was a pubhc free school. -

Studempycould take practically whatever courses they wanted got to. .. . ,

~11 nthmx:myrr_actwmes. -and gener; ad. &s,mu‘qh fun ; as’is poss;ble L (s S T S U

“have in school. Nearly all of the Iéd&of the*s,tudent ‘oalitioh went to . -

the new school” Since they n& o gg'fe 50 opprefsedbyiﬁchool policies, i .

they became Iess agrivefand thie’ coalitibm fell ap . fz I ¥ e P “w
© The same th1ng has happenedin dozens of cmes. Inj fact, in 19271 ar Ul B

‘magazine. for School 'administratdts ran articles encohraglng ‘sehbol had

*boards to set up *'free’’ schools as:a way of gettlr% rid of troublefhakers!

They age, too often, a form of -cooptation.. T e _
In thé past, our usual advice for-organizer§in 1 is, posmon hah“by‘n:’ A co

‘don’t_go. Stay in the tegula( schiool system, where most of the studdnts™ ** o

lare- apd where conditions are most oppresSuLe, and- ‘organize there. : o e e

That advice is still. g w Stayjng in a regfﬂar put:-hﬁ(hool system, ¢ - 7 5

.
-
g

does make sense fromi a plitical viewpoint, but face t's hard. The . * -
little frustra‘txons athd the -long boredomg -of conven 1 schools are - ' R

maddenmg. You may decide, after weighlng ¢ &hdesofthe isste, that lf L -4: =
a free school ‘is avallab}e you are gom ta,4 A
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“In thut case, you can still do orgdpizin “[f will be hnrdcr to orgaﬁ'ze
< around schaol-related issucs,. becaude school won't, fecl as oppressive™
N . for you or the people you are around\ Byt you will be able to attack
. ) i ageism in the community, curfews, ageisyfin stores, state and local laws
- about drinking, smoking. driving, and ofher age restrictions. . what--
ever secems most important.JIn some wayy ydu’ll be. ip-rbetter posmon
than before to do orgamzm‘ecause yop/prob bly won’t have to spend
as much time on homework and 'schagl Jetivitids. In fact, you may be
- able 1o tic your organmhg actiitié s nol project. and get credit
for them. 3 \‘ Ne© . '
' If you dcrattcnd ﬁree schedi, 4 Bstay \n constant ‘touch
. with students atwour old school. oS Nities to work with,
. T thent on comnion problems, = /FgEE T N T o '
L Personal Hussles — You can’t%ep rate’ your personal“ll 8 from your
L . - politic activities. Once you begin orgy nizing, that's goingto affect how
U ) you look at other people Your friendd, your paresits} your' teacKers.
% o S .they may admlro hat you are doing the*ay oppose it or thejy may
3

s¢ but they arem‘ likely .to be nelitral 2 -
Pa%‘ AR ppese_your pahtlcal involvemen

But b iYL LC §ome effort to convince them that
' ng is valuablie. R A -

listhp to what they thinf®Try to understa# ,}ust what thelr

. ‘ ) objections are. and whether they ‘are .intellectually, or® emouonally

s based,. If you do thqﬁhey may a tually listen to what you are saylng.

3 ) W P later.

R ‘ 1‘-‘ ier At dinngg mentui‘ thlngs tHe admlmstratibn ﬂd that "daygthat
/ ' *Mnelfvnbusly rfere with your leducation, and your rlghts any
, - . parents haf no idea how humiliafing school really is, and they’ may‘get ‘

'%1: _ £ Lot qutte upsef at some of the things that happeh. Encourage your brothers
' and sisters, other’friends, and sy path*tlc teachers to talk wnth - your -
¢ - parents, about the sntuatlon. tQo." moreeoften they heax"t’he“same
' " thing, and the more respectable source is, the_ more Ilkely, they
2 _a_areto beheve it D
In:some tases, all this will achre e nothin . Your,paren& will just get
" worse, even.to the point of interfert "i "é' bur pohdd’l work \That calls

iy Kl mp e i e emn

for more drafstlc’acuon Youcans {hem explam ‘that- ‘they have
,yburllfe. and that aglange ﬂ& how no respect for you
as a pe;,,f 19 you will. shoW: no resect for their rute ind demands. Or.
you can: t;aké the tdtimate step dnd fun away. "That re res plafhnmg.
R .17_;-5‘0 gerlences with the outsidefworld, and ideally, kni lng someone
you "¢ant 'stay with' awhile. More er, just styying alive will take up. so_
much of your tlme that theré woh't be a chante to dq much organizing.:
Even when you move out, it'is,a{good 1dea to keep in tq"ii?h in some way
— ‘or at-least let them know yo ‘ge- .
In several cities, youag peogfle whd have: ;ﬁecfded@ 1lve away from
. home have gotten"a house tob ether where they share the*wco?okm
cleanihg, and_tent._lt_takes a lot o nergy and-dedicag
of money to keep some&hmg'hke 4’that gomg But i&h

*, . -
s L. 3

no right &

. . . .
e . . . . _‘ o ! R .
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Probloms‘ o
' 'Knothu'personnl hassle for organizeks.is less obvious. It's the
problem. of coping with all the fears and risks that are involved. in
polltlcnl work, the harraissment from admlmstrmuxs and teachers and
studcnts the pressures of grades, and so on. If you have to deal with all

these problemsﬁ\one it.can driveyyou up the wall. So develep a close

".personal relationship with gther people who are politically active in
> school, in your community, or'even nelghborlng areas. Talk with them

about the problems you face, and listen to what they’re up against. The
sanltv you'save miy be your own.
" As for grades, try not to worry about them: you're in high school to get

_.an e€ducation, and learn about life, right? Well, your organizing work,

will teach-you m&e than doing all that homework you've been sklppmg -
lately. ~ .

[ -

wuthout thunder and lightening. ‘They.

*‘WI” C . wet

ocean wuthout the awful’ coar of its .might
~ This- stru%gle may be a moral ore, or }
‘\ngysmal but it must be a.stryggle P'dwer concedes

mgmthqut aﬁemgnd\ 1t never d}d and |t~never

Frederlck Douglass, 1 857

" If there is no struggle, there is o p peress | those
.who profess to freedom and yet deprecate a
would want crops without plowigg.. They want rain -

tion
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'J" UL\“N “the present school systt-m studvnts
»are not allowed to (()ntr()l their own lives  This
educational systém 1s designed not to'give students
the best possible opportunity to develop their
talents but to supply the quality and quantity of
workers for the presedt. economic system. The
ichoals track minoritis and poor people into
menial and factory jabs, while tracking wbmen'p» ’
to secretarial and domestic occupations and leav-
g a relatively small number of people to do
professional jobs Our schools teach us to passively
accept authority rather than to quéestion it. Schools.
emphasize and exaggerate the actions.of the rich
and powerful,, while excluding e history of
worhen, third world and working people.

The school system induces competition, instead
of cooperation, 1t divides us instead of allowing us
to unite, it gncorages us to adopt materialistic
‘goals in®ead of human values. It encourages
diserimination agaanst people on the basis of sex,
race, age, social classes, and supposed intellectual
ability
\ . We believe that students are more important
than this institution and therefore ve wish to
- domocratlle and humanize our schools. In order to
do this, the fblk)wung rrghts must be guaranteed

. 'I. WE WANT SELF-DETERM NATION FOR

147, ALL STUDENTS, THEREE*
L1 WE DEMAND:

1. All classroom decusrons be made on the basns

; ,‘,‘ ;oF one Person, one vote.
’ZﬁStﬁdents ‘have. control

" all decisions made by ¢

school policy with
éct referendum of

s .

A Studént Bnll of Rnghts — Iong overdue

---*OTHER INSTITUTIONS. THIS MEANS u;_qtrr—"qg

. 'STUDENTS, BOT#: IN SCHOOL -AND OUT,
MUST BE GRANJED ALL RIGHTQENUMER-
ATED IN THE UNITED STATES CONSTITU- -
TION, THE BILL OF RIGHTS, OTHER A\-
MENDMENTS, AND THOSE ESTABLISHED'
BY THE CQURTS. THESE MUST INCLUDE,
BUT. NOT B8E LIMITED TO, -IHE FOL- -
LOWING: Y

"1.The right to publish ‘and_distribute any

loaflets, or other publications, without any
prior autharization, v
2. | reedom from search of books, leckers, or
" person without the freely given consent of
the student invalved » . .
3. Theright to due process,including a hearlng
for any student who is accused of disobeying'
a rule, with the right to counsed, the right to
question witnessed,"and the right to a jury of
other students -
4. All rules which have been passed by a
majority of students and are in force, must
" be made available in writing to any inter-
ested students.
5.Students may express their political bellefs i
through any symbols such as buttons, arm- '
bands, style of clothing and length of hair -
that they choose, for whatever reason they
chonse it. | . i

i SCHOOI.S MUST SERVE THE COMMUNITY,
NOT THE GOVERNMENT, MILITARY, OR

3

1.Schaols must be dpen to anyone from the
community who wr;bes to attend them, i

the students. ° e regardless of age ’ =
3. Student determrnat‘ron of teachvng methods ‘2. Students have the hght to full use of school
. e B and.course content. l acilities, ingluding bulletm boards mimeo- [
4. Theabolition of the grading syste t the graph machmes meeting rooms, and audi-. | -
< - institution of self-evaluation: §--2" ...;'"Lq““ '; “ toriunts, olayout equrpment,‘p[mectors and
PR & . 5.5t t control over the hiring aﬂ[uﬂng of " the public address system.:
X U T rs. - ‘3. There shall be an end to al ary pro- ;
- L ¥ 6 The abolition of-the tracking system ] grams such as ROTC in the sgp nd to all )
. . 7.-An end to compulsory cIass attendance and military recruiting. -
o compulsory sch 2 \ 4.Federal or other govornment offrcrals sﬁall
8, The rlght ‘Qr studénts to form poli l and not be gwen an mation about students §:
_ socualorgan tuons in the school, regardless . withouf wrj ;
, .. - of the political views of the organization. - ki
.9. An end to all discrimination on the basis of
I r% sex, or political views.
‘~ . ~ » N . )
o . . A ) '
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Sample Ieaflé(s'f(om_-‘pas( student organizihg drives . . ..
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, STUDENf R EPRESSICW Goes/?mm/lr
| Surrrr wep Y are
COME 15 MINUTES 62»75 70 YouR fmr'c'ucs'«

SULLIVA/V STUDENTS wiel .c/mJ THEM
DISSATISFALT top WITH :

INS 1Pt TARDV PENALTYS |
0/‘/5 Ddo/? ENTRamceE nfrsx Lm: ‘

, POLICG HAL ¢ kb_s' /),SQXT,*

PREVGN TING. WA suwoM e
USE DURING - Frie PERIGDS 11 |+
AN Q ER ggygpe STUDENT: RESTRIC 104

o f— 15 157 Qus scmu-rke w»,i‘aa»u u.wwlzwn, ‘% )
y. . .. cepoOL ;, b el B
- "'.Lbro vse&' ;g‘"f MDH& Jﬁ‘“‘('L‘L '
SUPPQRT THe CLATE INT & SHow | 7
THE  AD MINIS, IRAT 10N Yowg A #UM/M/ .
BE/m fw‘r A Pa/ws‘r .

. el .

2

SL‘ + up ;f ,‘{W wand +'q b( ar,ov-ccc'_af"co(.'
. ‘ - o : -lﬁ' .

L= ’ u’z' school has chn plagued by ° uniec =ssary drass and halr rules
.- ) for_long enough, Times ind people-are changlng rslbidly, therefore, so !
b should we. We will ruft our country ‘in the next generation. so we must

‘prepare for 1t, ,

Does the Blble say anywhere "in 1t’ that c&temporari dress and
long halm 1s sIn!‘ul" Do the state/awe Say you ares to be arrested for
lbng hatr and f‘reaky’ clothes? -~ .

! ’ We feel omz schopl should be one oi‘ the better schools in .

¢ Houstdn If we, the Btudents.of Jane Llong Jr.. High, -have freedom of -
.| .dress’'and halp styles, we will be of the road-to accomplishing this.
‘|- -In order to get this, we must P].et: Jape Long know we want it.

& .
e -
e It takes time and pdtiencé and your help to do 8o, Reme‘ber,_}_
. Jane Ilong §= ~'vg8 too. - 2 .. .
A 9 . . . N N
- 8 o’f:‘ * o N P
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